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This training program was designed to provide

community college educators with a deeper understanding of the nature
of poverty and the manner in which poverty and deprivation affect the
students' ability to learn in the formal educational system. The
program was divided into three basic segments. The first two
segments, conducted during the first 2 weeks of the program, were
classroom seminars. One secticn was devoted to deprivation and its
effect on learning, and the second section was devoted to learning
and teaching theory. The third segment was conducted during the third
week of the program and involved an actual teaching situation in
which trainees were divided into eight groups with three to five
trainees in each group. Each group presented one lesson for the other
trainees to observe and evaluate, The teaching presentation was
offered primarily to community college and college students.
(Conclusions based ‘'on partially completed program evaluation are
included. Appendixes contain related program material.)

(Author/MJNM)
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EVALUATION OF TRAINING PROGRAM FOR COMMUNITY
COLLEGE EDUCATGRS OF ACADEMICALLY DEPRIVED STUDENTS

Submitted by Sidney M. Rosen, Project Director

This training pregram was intended primarily for community
college teachers in the.sgate of Hawaii. It was expected that
the greater number of trainees would come from the igland of
Oahu, representing Leeward, Honolulu and Kapiolani Community
Colleges, with some trainmes coming from Kauai, Maui and Hawaii.
After applications began to come in for the program, same.theught
was given to admitéiﬁg a few educators from the mainland who
had indicated an interest in attending. The feeling was that
a broader view of the §foblé§s of deprived students throughout
the United States would add spice to the entire program, Since
Hawaii is rather removed from the mainland, it was also felt
that this would reduce the provincialism of the training pro-

gram and help to provide some insights into experiences that
mainland community college teachers and some univgrsiﬁy teachers

c2s with the deprived student., Although

were having #
we had originally intended to have only thirty trainees in Ehé
program, a large applicant response motivated us to requesﬁ of
the Office of Educatiaﬁ that the enrollment figure be extended
from thirty to forty. This request was subsequenﬁly granted
and our final enrollment figure was thirty-seven. Of thé»
thirty-seven trainees who did attend the program, six were from
the mainland, three f:omvthe neighbar islands and the remainder,

tﬁentyseights were from the island of Oahu. The breakdown on




participation from the Oshu Community Colleges is as follows:
Leeward - 10, Kapiolani - 10, and Honmolulu = é. The Participant
Selection Committee cénéisted of Edith Doi, Community College
Coordinator of Institutional Research; Walter Chun, Coordinator

of Community Services; and Sidney M. Rosen, Project Director.

The program was conducted through the facilities of. Honolulu
Community College. ihese facilities were arranged for the
program by the Assistant Director, who was actually our community
céllégé appointed liaison, Dr. Edith Doi. After the initial
arrangements for épaﬂe were made by Dr. Doi, the Project Director
met with the Honolulu Community College administration to refine
the arrangements, indicacing the exact kind of spaggkané other
facilitiés that would be needed in order for the program to
be carried out. This included arrangements for two classrooms,
video-tape equipment, and additional facilities that were from
time to time required. The other major facility in addition
to the classrooms that was used during the training program

wag the Community College cafeteria.

The School of Social Work cooperated with the training
program by providing three hours of graduate credit for all
tfainees who desired credit.- Twenty-nine trainees took advanﬁage’
of theiappartgnity to earn graduate credit. The course number:

assigned to the training program was Social Work 630.
!

The primary purpose of the training program was to provide

' community college educators with a deeper understanding of the
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nature of poverty and the manner in which poverty and deprivation
affect the student's ability to learn in the formal educational
systam. The need for this kind of program was brought about
through the adoption by the Urilversity of Hawaii of an open-door

policy for its community colleges. Currently, students need

to prcvide a meaningful education for people who have had histories
of academic failures and whose environmental conditioning does

not provide training for structured learning. 1In setting up

the program it Wés felt that in order for teachers to learn

to teach the deprived étudent better, they first had to have

an understanding of the problems that minority groups and

the poor, generally, bring to school with them and that cause

them to have difficulty in achieving academic success. Because

the student is not equipped to handle the school situation and
because the mchool and teachers are frequently not able to

ad just thelr structure and techniques to the problems of the

poor student (both poor maneyawise‘aﬁd poor in academic fuﬂctioﬁing)
the experience becomes a frustrating one for the student, who

finds his expectation for failure realized, and equally frus-
trating for the teacher, who-cften feels that the student does

not want to learnad cannot learn and therefore is taking up
timéAand effort that could bé used by others vho are more

motivated.
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In order to equip the teacher with a better understandin
of poverty, and also to help him better understand the way he
teaches and the way people respond to his teaching, the program
was divided into three basic segments. The first two segments
were conducted during the first two weeks of the program.

They consisted of two sections of classroom seminars. One
section was dev&ted-tg "Depzivation and Its Effect on Legfning"
and the second section was devoted to "Learning aﬂd-Teachiﬁg
Theory'". The third segment was conducted during the third week
of the program and involved an actual teaching situation where
the trainees were divided into eight gfaups Qith three to five
trainees in each group. Eachlgfaupepresentéd one lesson for
the other traineecs to observe and to evaluate., The teaching
presentation was presented to community college and college
students primarily. The stgﬁénts we:é_hifed at $3.00 an hour
with the title "student consultants". There were also four
young girls of highrschgol age who attended the ﬁr@gram as g
result-ef some groudwork that was done in a public housing
project, Although the girls were younger than what was desired,
the director felt impelled to take them becausé of the source

f from which they were referred. The intent was to have all
community college students in the teaching laboratory. However,
many students who were arranged for by Kapiolani Community College
and Honolulu Community Gollege for participation in the iabara-
tgriesvdid not, at the last minute, come through for us. The

major reasons for their failure to follow through on their
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original commi*ments were: 1) They had found other jobs, and
2) those who wéfé referred through Job Upgrading had scheduling
conflicts. Other students had no understandable reason for
their failure to participate. University students were used

to fill the last minute openings. The student consultants served
as both students and evaluators for the laboratory.

According to the trainees, the value of the laboratory
sessions was impa?ied because of the campgsitién of the class.
Some of the trainees felt thaémggi deprived community college
students should have been used. The director felt also that
this would have better met the goal of the laboratory; however,
the obstacle of last minute dropouts resulted in adjustments having
to be made. Another thing we found was that' the community
college students who did participate tended not to be articu-

late. The critiquing was done mostly by the University students,

The greatest values of the laboratory were: 1) exposing the

teachers to examples of good teaching, 2) giving them the

opportunity, albeit under stressful condition, to carefully
develop a lesson that was aimed at motivating people to become
interested and to learn, and 3) appreciating the vai@e of tele=
vislon as a teaching tool. There is altready eviéence that

trainees who heretofore had not used the television equipment

- at Honolulu Community College are now doing so. This has been

reported to us by the audio-visual director, who said that use
of this equipment in previous years has been almost non-existent,

The program has also motivated the purchase of new equipment.



were:

Some things that were learned from the laboratory experience

Oral critiques inhibited both students and tfainéés from
reactibyg to the teaching situations. The more vocal
people carried the ball and others allowed the inertia
of non-lnvolvement to dull their participation,
Critiques in the future should therefore be written
within the confines of a closed ended questionnaire

with opportunities for additional comments provided.
Discussion can then follaw based on the responses, *.

Television did not provide the best opportunity for
observation because of the small screen size and the
sometimes inaudible remarks made by both teachers and
students. Méfe sensitive equipment is now under con-
sideration for purchase by the Honolulu Community College

audio-visual director,

Teachers sometimes did not participate actively in the
teaching presentations. Some trainees allowed the
bulk of the work to be dgné;by others. Fortunately
this behavior was limited and serious uninvolvement

occurred in only one group.

Trainees sometimes had difficulty relatfng classroom

learning material and field visits to the demonstration

" teaching laboratory. This pheromenon has also been

observed in the School of Social Work where assimilation

-6-



of classroom instruction with field work experience
often takes a great deal of timé. The follow-up
evaluation in December and April should help in
determining whether the classroom and experiential
inputs had greater meaning once the teachers were
back in teaching experiences and had time to reflect

on vhat they had learned from the training program.

The outline of the program was présented and discussed by
the training program faculty well in advance of the program
and met with their approval. However, the two psychology
pggfessars expressed theif féelings that the program ought to
be almost exglusively learniﬁg theory since knowledge gained
" in this area could be ob jectively evaluated, while the effects
of understanding problems of poverty could not be demonstrated.
Based upon the understanding of the program’'s objectives, the
faculty members developed outlines of the two course areas to
beetaught, | |

1. Deprivation and its Effect on Learning

2. Learning and Teaching Theory

The first area was taught by the project director who is
an aESiEtant-pféfEESOf in the School of Social bek and Michael
ﬁgAleenan; an Instructor in the Sociology Department. The
second area was taught by Scot; MacDonald, an associate |
professor in the Psychology Departgent and Gilferd Tanabe,

an assistant professor in the same department.
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All trainees participated in both courses. In order to
keep the classes discussion size, half of the trainees met
in each course in the morning and then switched courses in the
afternoon, i.e., those who had Course Om in the morning had
Course Two in the afternoon and vice ve?sa, Classes were held.
four days in each of the first two weeks. Field trips were héid

on the fifth day,

fhe first field trip was an attempt at observing marginal
economic functioning on the Waiaiua Sugar Plantation in the
rural North Shore area of Oahu., The trip was éfranged thraughi
the Honolulu Community Aaficn Program. Although the trainees
were able to observe the isolation of the plantation workers
and to hear the paternalistic attitudes towards the workers
egp:essed by the pléﬁtation management, they did not see the
workers as poor or not having opportunities that they them-
selves had, Actually, there were frequent statements that,
with housing and mééical services being provided %éf; the
plantation workers had it better than they did, The natural
beauty of the area and the wide open spaces of the farm land
conveyed a feeling of freedom even though the é A P yorkers
shared with the director and the director subsequently shared
with the trainees the unavailability of dcgtefs in the elinic
and the failure of many workers, even after 20 years, to
assimilate into the Hawali society (the Plantation provides
incentives for the workers ito return to their natilve 13;&5;

which today is primarily the Philippines, and many of them do
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return), Opportunities vere provided to talk WiEhEWGfkérs

in the Sugar Mill and in the fields. About a dozen teenagers
working in the field were brought together so that we could
talk with them. Some of the trainees availed themselves of

the opportunities for dialogue, but most did not,

Although the trip was acknowledged as a gréat opportunity
for the trainees to zet to know one another, many felt that it
did not give them the opportunity to see "poor people", This)
trip gave the group a feeling of togetherness and well being

very early (thE third Uay)‘

I was apprehensive that it was a peak too quickly reached,
and the subsequent experience supported this feeling. An
event took place on the trip that iﬁdieated that the program
was in for some rocky moments. Both of the psychology professors
remained aloof from the group thrcughéut the day. Instead of
riding on the bus with the sroup they rode in their own car and
actually were not in the vicinity of the group during many periods
of the day. DMany of the trainees were aware of this and took
them to task for their aloofness the next day. I, of course,
also discussed this with them. They accepted the fact that;
they were being "told off" but gave the impression that their
area of expertise and therefore their involvement in the program
should not have to include such events as field trips. More
than an impression was pra%ided prior to the second field trip

when Dr. MacDonald asked if he would have to participate., I



suggested that his involvement with the trainees in their
experience could be educationally valuable for both. He agreed

to participate.

The second field trip was acknowledged as being much more
valuable in observing the life style of the poor. The arrange-
ments for this trip were made by the Model Cities staff in the
Kalihi-Palama area., Eight community people serﬁed as guides
for small groups of trainees. The trainéés had the opportunity
of talking with them as well as with ?ésidénts who the guides
had arranged for them to talk with. A variety of living
sltuations wére explored and fruitful dialegues were held with

residents, After the trip, the groups returned to Honolulu

Comnunity College and shared their experiences with each other,

A few of the trainees had difficulty in accepting the reality
of thé words used by the poor in communicating and thereby
revealed the difficulty thit.they in turn might have in
communicating with the poor. The use of four-letter words

caused some emotional unhinging.

As Dr. Polemis' evaluation report in the Appendix indicates,

many of the participants felt at the time they came into the
program that they had extensive knowledge in the areas of
poverty and deprivation, and also that they had much experience
in teaching disgdvaﬂtaééa stuﬁenis- »Wé were able to glean from
- the applications that the trainees filled out that they had an

interest in this area; however, the applications gave us no

i
i |
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indication of how much knowledge they felt they had in the area.

Perhaps if we knew that such a large number of people already
felt that they had knowledge iﬁ this area, and also that they
might have ways of tranglating this knowledge into effective
teaching; our screening pfaceés could have been more effective
or the program could have been arranged differently, Actually,
a good case can be made for including people with éubstaﬁtial
knowledge in the area of poverty in that such people can contri-
bute to each other's knowledge through the gsharing process.
However, as the evaluations indicate, many of the tfainees
wanted to be told or'given information about poverty by the
instructors rather than to learn in the classroom situation
from each éther; Paradoxically, they felt that they did learn
from each aﬁhef in informal situations. Perhaps in the develop-
ment of future training pfagrams_SEparate programs can be
develeped'faf those who have minimal knowledge in the area of
poverty and dep:ivatian and those who have substantial knowledge.
in this pragfam it was difficult to meet the needs of both
groups. The program for the first group could be realistically
termed a traiﬁiné %rag#am with opportunities for direct in-
structional inputs and observational experiences included;
while the program for the second group would bhe more .appro-
pristely termed a seminar and conducted at a differegt level,

In the second situation, faculty would not be instructnrs

per se, but would serve as diéeuasian leaders. The function

of faculty would then be different in each of these situations
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and the distinctions cculd:bé clearly identified. 1In this
training program faculty were both instructors and diséussiaﬂ
leaders. Some of the group wanted more of one; some of the
group wanted more of the other, and perhaps this reflected

different needs among students in the program,

In response to III A 1 on the evaluation report outline,
standardized test scores were not used in participant selection.
Academic attainment was not a criterion. Current position

was a consideration in that an attempt was made to get as many clagg-

~ room teachers as possible in the program with a secondary con-

slderation of faculty iﬁ ccuﬁseling positions. We tried not
to include people who were in administrative pﬁsitiﬁns per se.
Actually, ve had no applications from administrators in any .
of the schools in Hawaii; however, as an évaluative footnote,
it should be stated here that the participants in the program
did indicate that a'mixture of classroom teachers and admin-
isératars would be healthy. The reason for this is that a
training program that deals with the deprived student must
include an exploration of adjustments within the édugatianai
system that will facilitate meeting the learning needs of these
students, Age was not a factor in selection nor were degrees’
af Interviews. DReccmmendation by Dr. Doi and Mr. Chun was
significant in the selection of Hawaii ccmﬁunity college faculty,
Geography was a factor in that the program was intended
primarily for Hawaiil teachers. Our fagultysparticipént ratio

was approximately nine to one.
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Due to the involvement of four difféfen; full-time faculty
members, expcsu?e to stéff from the Honolulu Community Action
Program, and expoéurerta etaff and residents from the Model
Cities, we did not use professionals as consultants na? did
we utilize part-time fagultyi The aniy consultants Ehaﬁ were
uged. fn the program were the residents from the Kalihi-Palama -
-Madel_Citiés area énd the students that were invslvéd in the
laboratory, Héwever, it seems that a serious error was made
in having the two psychology professors carry out aé complete
an involvement as they did have in the program, It seems with
thelr very specific areas of interest that they could have been
used more effectively as guesﬁ lecturers or part-time faculty
carrying on much more limited responsibility than that whi:h
they actually had. Their participation in the program, as.
the evaluations of the participants indicate, héd a serious
neéative effect on the morale and léaiﬁiﬁg Expefience of the
paftieipénts. It seems that.much of the negative reaction to”
the pfagrém accrued from the negative iﬁflueﬁcés of these two
faculty members, A ganmént by ahe trainee seems to Eaptufér
very concisely the influence thaﬁ they had on the program:

"Two faéulty members were obviously very intelligent in their
specialized field of clinical psfch@lggy but.did a very pqﬂi
job of teaching and establishing faculty-participant relations,
This situation will probably be very sigﬁificant in the ratings
of this‘insti;ute-" The evaluations, both the one that was

filled out for the Department of Health, Education, and Welfare
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and the evaluation that was conducted by an independent researchef
hired as a consultant by the training program, clearly indicate
feelings aféundgthe:thrée segments of the program. In order,

the most valuable segment was the éegmént on "Deprivation and

Its Effect on Learning"; the next valuabie was the teaching
laboratory; and the'iéast valuable was "Learning and Teaching
Theazy“i Comments have already been ﬁade on why and why not

the effectiveness of the last two segments. The figst segment
s@emed to be most effective because it dealt with the problems
that most of the trainees seemed to enroll in the program to

deal with and because the two. faculty members were both interested
in the problem of adu;atian;fér deprived students and desirous

of creating an interest in teachers who were in positions that
enabled them te enhance the students' academic development.

In addition to:lectures and gfcupxdis:ussians, films; small
sub-group méetingé, brainstorming and extra lunghééﬁ sesslons

vere heldAfér the students, The iﬁSﬁfuctarE'in this area involved
themselves With'the trainées:at a variety of levels both in the
program itself and in sockal activities outside of it. -The
students responded by indicating that the instfuctoré in the

first segment were knéwledgeabie and enthusiastic about the
material that they taught. They ﬁfavided an outline of axpec-

tation for the segment and then proceeded to follow that outline.

Participants in the program made suggestions from time to

time on adjustments that ought te be made. These suggestions



were most frequently related to time schedules and to such
things as changing group compositions. When these suggestions
were made, they were put to a vote of the entire group. In
most caseé the group as a whalervgted to maintain the status
quo. A eammittée to fallqwfup on tﬁe trainiﬁg program and

to make rééommendatians for subéequent programs is being de?-
eloped and will consist primafilf of gelected trainees from

the Oahu ccmmunity‘cqllegesi

TEe evaluation of this program is being conducted infmuf
stages, The first stage was a prelimiﬁéfy attitude and expec-
tation questi@nhaire that was administered to the trainees
on the first day of the program. The first evaluation ques- .
tionnaire was administered on the final daj of the program.

Fecorp : ,
A thrd ecvaluation will be administered in December and the

ﬁgggggggvaluaticn will be édministéreé in April. Thé thought
bsﬁiﬁd édministering the third and fourth queééicnnaires is
to dgtafmine whether the attitudes of the trainees will have
changed after they have had an opportunity to assimilate

the inputs from the training program with actual teaching
involvement, and further tp_determiné whether there is a
difference in perception from the point at which a program
is concluded and points more further removed where opportun-

ities for greater reflection exist,



CONCLUSION

The appraisal of the program's worth is made in the evaluation

memo submitted by Bernice Polemis; which follows as the first exhibit

in the app2hdi%. However, some general observation by the director

follow:

ii

- A majority of the trainses saw a good deal of value in the

p?cgfami What meaning the program will Eave to their actual
teaching remains to be seen in the follow up ‘evaluation.
Some summary comments from the HEW Participant Evaluations
submitted in'éhé appendix stéte the worth of the training

program at the time of its conclusion as:

A It'pfgvided inspiration, reassurance, and motivation :
through professional relatienskips established and .i é

exchanges af'experience with ecolleagues.

B. Bféaﬁened receptivity to different methods of teéching?
C. Sharpened awareneés of and interest in ptablems of the
disadvantaged. -
D. Trainees learned how to reach a wider ability-range
éf students,

E. Trainees developed a better appreciation of students'

needs.

bxf

Trainees learned to criticize a teaching situation through
the eﬁés of students,
G. Trainees had the experience of functioning in a team

teaching situation.

-16-



H. Trainees gained = better or new Qndersﬁandiﬁg af,the
community college teacher's role.

I. Strong leadership, helpfﬁlness,7friendliness of faculty,

J. Field trips, especially the one to the Kalihi-Palama

=

Model Cities Area,
II. The areas af-wgaknasg in the program most freéuenﬁly commented

on were:

A. Not anough field trips.

B. RNot Eﬁguéh‘cammuﬂieatian with poor people.

C. Out of the 20 students in the teaehing~13h only half
qualified as poor or community éallege Etuden§5;
It therefore was not relevant enough to community Eailegé

teachers.

D. More structure needed with specific reading assign-
ments being required,-and clasg discussion being more

- focused.

E. Trainees felt that instrﬁctorsxsametimes,allawed discussion
to wander and get off the track.

F. Poor instruction in the learning theory section. : ' i

G. ijéétives, structure, and diféEEiDE;Wéfé not clear,

H. Time was too flexible, iie_,_classeé did not always
start right on time.

The program was too broad. It attempted to do three things:

-
-
-4

1) teach the nature of poverty and the relationship of the

educational system to it, 2) teach learning theory which had
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Iv,

general implications for all students and not specifically
the deprived étudent, é%d 3) thraugh a practice teaching
experience evaluate what did and did not have a positive
learning impact on gtudents. It would have been énﬂggh to .
concentrate on one Qf‘tﬁe three areas, One teacher could
.~ handle the area of cgn:éntratién selected and utilize consul-
ﬂtants and guest 1ectgréfs to augment his input, The
three areas could be presented in follow up programs, but
they should ggwfndépendentlyi In essence they were inde-
pendent this summer and the fact that they wére given under .

one course heading confused the trainees who probably

ware waiting for something that would pull everything together.

It was ariginally hoped that the laboratory would be the %
synthesigiﬁg agent but because the other areas were taai é
diversg this expegtatiaﬁ was never realizéd If each area _ é
was presented as a separate c@ngeﬁtfatian the trainees would é
then take fiom each area that which 1s valuable to tﬁem without g
consciously trying to make éannectians; ?
There seems-to be. a need for courses thét help teachers to g
go deeper into an understanding af poverty. These courses é
can have falue to both the teacher who feels somewhat know=- g
leégeable about the subject as well as to tﬁe teacher who has 5
had little or no contact ﬁith impaverighed séudenté. A g
different course should be pruvided for each gfgup In order ’
that the different needs might be effectively met, An ad-
vanced course that would be given for those who have kngwledge é
-18- ‘ 5



VI.

i the natﬁfé of poverty and have had experience in

teaching deérived stédents could meet in workshops with admin-
istrators inxofdér to develop better communication béEWéEﬂ

the teacher who is confronted directly with the affects

of deprivation in the classroom and the administrator who
will ﬁave to implémént changes in structure and function

when this is identified as needed. ‘Discussioﬂs in the
classroom, during the summer, indicaped a need for a

program that would bring teachers and administrators to-

'géther. The trainees felt this would be the only realistie

way to bring changes about, and that without this type
of structured interchange discussion on administrative

changes was simply playing a game.

Teachers from the mainland could be ineluded in the course

for those limited in their knowledge of poverty. Only teach-
ers and administrators from Hawaii should be included in

the more advanced course since they would be relating
specifically to problems in Hawaii. This summer most .

of the mainland trainees seemed to tune out when we

related too specifically to problems in Ehe local commun-

ity college situatiom, although twc‘af them were very

active in sharing and comparing experiences.

1f only one teacher teaches a course and utilizes resource
people as needed the class size should be limited to twenty

students. This would enable good communication to take

-19-
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VII.

VIII.

place among the students and betweén E§anher and students;
Besides being a good Wcrkabie number for educational
transactions it would facjlitate éstablishmezt of rapport
between participants. One teacher and twenty students
might also allow for more fléxibility in the program.

The more péééle involved the harder it seems ta switch

gears.

In attempting to understand the problary of being poor
experiences that allow rubbing elbows with the poor
should be provided to the trainees. Such égpériénées
might include living with impoverishgd families. However,

there would be two possible problems in this approach:

Y

1) Difficulty in obtaining hﬂmésé andri) unwillingness

of trainees to participsterin such an experience. Another
possibility would be a program not conducted during .the
summer but during the regular school year that would enable
contacts of varied kinds to be made. A short term summer
program although more intense for é period of time limits
the variety of experiences that trainees can have, beéause
they can only iﬁvalve themselyés in Fhe things that are

happening at that time.

A two week program in both the beginning and advanced
courses on poverty might be sufficient. If a live-in
experience were developed, which mighé be especially

valuable in a teacher-administrator seminar, a concentrated




']

Pﬂl

one week.program might be considered. For the live-in
seminar Makaha Inn or a resort hotel on one of the neighbor .
islands could be utilized. Seclusion for this interchange

would allow for Informal interchange beyond an 8-hour day

lpfagram and although expensive might very well be worth

the cost.

Certainly this training program was seen as experimental

. in the combination of all its components, and is the

reason that it is being so carefully evaluated. At this
point it can fairiy safely asserted that it did not meet
all of its expectations, but it did provide an opportunity
to begin to gﬂnééntrate on how‘the needs of deprived
students can be met within the community college. The

way to meet this need'was_elusive bu; we did have the oppor-

tunity to: try out some concepts, and we did learn from

- the experience. Some of the ideas herein stated for

improvements in conducting a program to ﬁeet the educa-
tional needs of the deprived 5tuﬁ3ﬂt combined with planning
that includes some participants of this training pfﬁgrsm
with people who could participate in future programs

should increase the value of subse€quent experiences,

-21-



Evaluation Memo
To: Sidney Rosen, Director
From: Bernice W, Polemis, Evaluator

Sub ject: EVALUATION OF TRAINING PROGRAM FOR JUNTOR COLLEGE INSTRUCTORS

- The first stage Df'ghé evaluation of the Training Program for Junior 7
College Instructors 'has been completed, and the general conclusions are -
indicated below. C ' , .

Method af'evaiugtign:, Two evaluative devices were used: (1) opinions of
‘the participants towards the program as a whole, as well as towards its
various components; and (2) an attitude instrument was developed to meas-
ure attitude towards teaching, towards the disadvantaged student, etec.

The attitude instrument was administered at the beginning and end of the
program, and the opinion instfumentraﬁ the end of the program.

Trainees: - While 37 individuals participated in the program, only 35
submitted evaluations in time for them to be included in this report,
The other two trainees subsequently submitted their evaluations. The
distribution of these 35 by certain background characteristics is as
follows: " i : : - ' o

Women o S : S 17
Men - : 18
Graduated from University of Hawaii R 11
From other schools’ _ - : ' : 24
 Less than 10 years teaching experience - = 17
1 10 or more years teaching experience . _ .18
- Little previous experience in teaching the disadvantaged 15
Moderate or much experience in teaching the disadvantaged 20
Knowledge of the culture of poverty: ’ _ , '
o - Little o 19
Much : 16

Overall evaluation

1. Most of the trainees congidered the program valuable, and also would
consider such a program valuable for most teachers and for teachers of -
- the disadvantaged. ' : _
' Value of participation

_ : Definitely ~ Possibly ~ Not at all
Own participation , .16 15 4
For most teachers , 13 : 19 ' 3
Teachers of disadvantaged 10 22 3

4
=
4
%




2. There is some indication that,trainees from mainland colleges and
those with more teaching experience and more experience in teaching
the disadvantaged found the program more valuable than did those.
who had less overall teaching experience and less experience in
teaching the disadvantaged. However, because of the small size of
the sample, these differences were not statistically significant.
(See Table 1 attached)

3, How valuable the participants considered the program fs highly related
Out of the 16 trainees who considered the program definitely valuable,
only two indicated that they did not acquife much ﬂew'kﬂgwledgei

Overall evaluation of the program

o ; ﬁeilnltely Possibly Not at all

How much learned Valuable - Valuable =~ = Valuable
New ideas . , :

Much learned <14 : 6 -

Little learned 2 9 4
Skills and knowledge

Much learned 13 5 ==

Little learned 3 10 - 4
Kﬂﬂwledge of deprivatiun

Much learned 10 6 -—

Little learned 6 9 4

4. The reactions of the trainees to the various parts of the program,.
the teaching lab, the sections on learning theory, and on the effects
of deprivation on learning were measured by a series of positive and .
negative adjectives, With the exception of the reactions to the
learning theory part of the program, by far the majority of the
trainees expressed at leagt some positive feeling. '

Part of Program ' positive positive w/ both posi- negative
: ~an1y . -anxiety tive and only
S ) o ' nepative . . L
Effects of deprivation- 25 B 3 -7
Learning theory ., - 14 ' - 5 16
Teaching lab . 15 5 6 9

In general (using the criteria of the percentage with no positive -
feelings), those who liked the teaching lab the least were the men,
“those with less teaching experience and with less knowledge of the
culture . of poverty. However, again these differences were not signi-
ficant. :

5. The overall evaluation of the program was related, as might be expected,
to feelings about the components (analyzed in 4 abave) 0f the 16
who indicated the program was definitely valuable, only 3 indicated:
Q any negatilve reaction to the effects of deprivggian component., The
[ERJ!:‘ relationship to the other two components was not as close, 6 par-
' ticipants having negative or mixed feelings, while on the whole feel-
ine the program was valuable, S




Overall evaluation of program
Definitely Possibly Not at all
Valuable ~ Valusble  Valuable

Learning theory : , '
Positive only toward component 10 : 4 : -=
Negative and mixed ) 11 4

Teaching 1lab : , S
Positive only toward component 10 _
Negative and mixed ) 9 ! 4

o
]
1

" Effects of deprivation
Positive only toward component
Negative and mixed

10
5

ot
[
Ll

6. Increase in knowledge and skill was measured by a series of 18 items
which participants used to indicate how much they thought they had
learned from the program. As indicated in Item 2 above, this was’
closely related to their overall evaluation. An item analysis indicates
-that three kinds of information impressed all but a small minority
of the trainees. These items were: awareness of the communications

- gap between the educational system and the poor, ciltural attitudes
that affect relationships among people, and a feeling for the special
problems that affect poor people. (See Table 2 attached).

7. Knowledge of the culture of poverty appeared to be almost completely
unrelated to any part of the evaluative structure., There is even
only a slight hint that.those with more knowledge learned slightly
less about the effects of deprivatior. and that they were more neg-

. ative towards the learning theory component, However, these dif-
ferences may be chance variations. ‘

Analysis of Attitude Instrument:

8. Overall conclusions on initial attitudes and change in attitude:
(method of analysis is indicated in Paragraph 9 below). On Factors
A and C the younger, the men, the mainland school graduate, the
Caucasians were found to be more rigid; on Factors G and I, the men,
those with 1little experience in teaching the deprived, and those
with little knowledge of the culture of poverty were found to be
more rigid. Posltive changes in attitude were experienced to a-
greater extent by the younger trainees, by the men, by those with less
teaching experience, and by those with less knowledge of the culture
‘of poverty. (See Table 3 attached) : ‘

There is little 1f any relation of the overall evaluation discussed
‘in Paragraph One to the initial attitudes of the participants or

to the changes in attitudes. In other words, the overall evaluation
is not related to attitude or to change in attitude. How the trainees
felt about the program does not reflect whether their attitude changed
or not,. v




9, Factor A - "Learning" factor

Item 15 Most poor students want the credit for a course, they
" don't really want to learn anything
Item 17 Instructors make the best use of their time when they give
attention to the students who are most interested and capable
of learning '

Item 22 An individual instructor can do little to change a student's
attitude towards learning '
Item 34 Grades have a negative effect on learning ability (negative
- ' loading)

Item 35 ~Grades are highly associated with student anxiety (neg.loading)

Factor C "Realism" factor

Item 14 A teacher with many students has no time to give to students
whe have difficulties in learning
Item 16 Teachers really have to give their attention to the class

as a whole, and if some students fall by the wayside, that's
just the way life is.

Item 18 Kids who have a poor background, unfortunately, are probably
not going to make it regardless of what you do
Item 28 Students really respect teachers who set strict rules and don't

deviate from them

Factor G "Expectations" factor

Item 6 While there may be exceptions, most kids expect to finish
their B.A. when they start junior college
Item 9 While there may be exceptions, the main reason poor kids .
. don't do well in school is that they are lazy
Item 11 Usually students who have trouble learning aren't worth the
) time you spend on them
Item 27 The teacher is the sole judge of what the course should con-
~ tain .
Item 30 Instructors who use students as consustants on course content

or method of teaching generally find the students don't con-
tribute much

Factor I  "Role" factor

Item 13 If a student doesn't have assigrnents done he needs to be
talked to about the importance of good study habits

Item 32 Students learn the most when they make the greatest effort
to meet the standard set by the instructor

Item 33 The primary role of the teacher is to set the standards for
the course and to see that the students measure up to this

: standard
Item 36 Grades give credit where credit is due

iteﬁ 39 Grades really show how much a student has learned




Total scores were computed for each factor for each of the trainees. These
factar scores, which indicate essentially the extent to which the trainee

"agrees" or "disagrees" with the general idea of the factor, were then used
ag the basis of two analyses:

(1) the analysis of difference in attitudes by characteristic of the
trainee
(2) an analysis of changes in attitudes

Note that for each of the factors a low score indicates an essentially more
rigid, more traditional, less flexible attitude, and a high score indicates
a less rigid, more progressive and more flexible attitude.

[ ]

A difference score was déVElOPEd based on changes in the four factors. Thi
score is as follow:

positive change on all factors

weak positive - positives and neutrals
no change

weak negative - negatives and neutrals
negative change on all factors

L%, e I I N

Recommendations for evaluation of future programs:
1. The attitude instrument be further refined for greater reliability,

2. A better way of measuring the trainees' knowledge of the effects of
deprivation at an initial point be developed,

3. The background variables be more clearly develaped so that there is
greater generalisability,




TABLE I
Overall Evaluatien

Participation in the Program by Background Characteristics

Value of Participation

- Sex

_Male Femal
Tetal 17 1
Definitely
Possibly

Not

AN R ]

School

"Mainland Univ. of Hawaii
Total 24 11 o
Definitely 14 2
Possibly 7 8
Not 3 1

Total teaching experiencsa

_less than 10 10 years or mors
Total 17 - 18
Definitely 6 10
Possibly . 6
Kot

e e

2

Much/Mod

Total 20 15
Definitely 11 . 5
Possibly 8 7
Not : 1 3

Little/None

Knowledge of culture of poverty

Much Little
Total 16 19
Definitely
Possibly
Not

o~
ot
T O W0 O

No statistically significant differences for this sample size.
Where teaching

Mainland Hawaii
6 29

13

13
3

Total
Definitely
Possibly

E‘ 7 Not

N W o

A FuiToxt Provided by ERl




TABLE 2

Increases in Knowledge and Skill
(Trainees' Evaluation - Questionnaire C)
7 Moderate
Much Moderate = Little and Much
Awareness of communications

gap between ed. systems & poor 12 16 7 © 80,0

Cultural attitudes that affect
relationships among people 11 15 9 74.2

A feeling for the special problems
that affect poor people

M

13 13 62.9
New ideas about people 9 17 9 74.2

An understanding of how poverty
affects learning 8 16 11 68.5

New ideas of motivation . 6 17 12 65.7
Specific teaching techﬂiqués 6. 17 12 : 65.7
Specific changes in own behavior 6 1? 12 - 65.7
Knowledge about how to communicate é 15 14 60.0

12 65.7

i
[
o]

How teachers can motivate students

How to organize better 7 . 24 31.4

o

Knowledge of how it feels to be poor 14 17 51.4

New ideas of how people learn 4 . 15 16 ' 54.2
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TABLE 3

Change in Attitude
Change

Little or no change

Positive change

Age !
Total ' 16
Under 40 11
40 & over ’ _ 5 12
7

.Male
Female , r _
11

10

(¥

Gollege

UH
Mainland

Experience
Total Teaching - _
6

Under 10 years
10 & over
Teaching -
Junior College L
-9

Under 4 years
4 yrs. & more

-]

,Disédvangaged )
‘ 11

Experience in Teaching
3

- Little or none
‘Mod. to very much

.. Of Poverty - o
Knowledge of Culture -~ L
: 9

'i_Muéh
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Name

Training Program for Community College
Educators of Deprived College Students

Questionnaire A July 24, 1970

In order to evaluate this program, and to plan such programs in the future,
we would like to know your opinions on certain subjects in relation te teach-
ing and learning. THERE ARE NO RIGHT OR WRONG ANSWERS TO ANY OF THESE
QUESTIONS. Some of the questions may seem to be repetitious to you, but
there are no trick questions. The best response is undoubtedly your first
reaction to the question. Your honest responses will help us immeasureably
in evaluating the program (we are not interested in evaluating yau).

Part A: Indicate to what extent you agree or disagree with each of the
following statements (without qualification). Circle the
appropriate code,.

Agree Disagree
Strong Slight Strong Slight

1. Unless there is a good attitude towards learn-
ing in the home, kids are not likely to deo
well in school, , 1 2 3 4

2. While there may be exceptions, most E‘:f;nc’or"!
parents don't really care how well their )
kids do in school. 1 2 3 4

3. Parents have a lot of influence on whether 7
their kids go to college or not. 1 2 3 4

4, While there may be exceptions, most kids go to
junior college because they aren't really
capable of doing college work, 1 2 { 3 _4

5. I1f a parent does not think his kids should go
beyond high school the kid doesn't have a very o
good chance of making it in junior college. 1 2 | 3 4

6. While there may be exceptions, most kidk expect
to finish their BA when they start junior 7
college, 1 2 3 4

7. Teachers can't counteract the influence of

the family. : 1 2 { 3 4

8. TLower class students are really no different
‘ from middle class students when it comes tu

feelings about schoal. ‘ 1 2 3 4
9. Whilé there may be exceptions, the main reaseon
poor kids don't do well in school, is that
v 2 3 4 i

they are lazy. 1




Agree - Disagree
Strong Slight Strong Slight

10, Students learn better if they feel the
teacher likes them. 1 2

[]
-

it
o

Ugnajly students who have trouble in learning , 7 )
aren't worth the time you spend on them. 1 2. 3 4

12. The greatest pleasure a teacher can have is to
see a student understand something he didn't
understand before.

-
%]

(%]
o

13. If a student doesn't have his assignments done,
he needs to be talked to sbout the importance
of good study habits. 1 2 3 4

14. A teacher with many students has no time to.
give to students who have difficulties in °
learning. ‘ 1 2 3 4

15. Most poor students want the credit for a course,
they don't really waut to learn anything, 1 2 3 4

16. Teachers really have to give their attention
to the class as a whole, and if some students
fall by the wayside, that's just the way
life is. 7 2 3 4

17. Instructors make the best use of their time
when they give the most attention to the gtudents )
who are most interested and capable of learning. 1 2 3 4

18. Kids who have a poor .background, unfortunately,
are probably not going to make it regardless )
of what you do. _ 7 1 2 3 4

19. A student ghould always be given the feel-
ing that he can do better, however badly he
has done in the past,

-
b
L¥*]
o

20. A teacher has the professional responsibility
for teaching his subject the way i1t should be
taught, regardless of the background of the
students, :

21. A teacher with an accepting attitude can do
a lot for kids even when they have a poor _
background, _ 1 o2 3 4

An individual instructor can do little to ) 7
change a student's attitude towards learning. 1 2 3 4

%]
Ny

The effects of poverty on the learning ability 7
of a student have been much overrated, 1 - 2 3 4

[
L




Agree Disagree
trong Slig Strong Slight

(¥ ]
e
[}
[»]
fm ]
o
o
[
L
F@
rr
[}

24. An instructor doesn't really have the time
to find out about his student's backgrounds. 1

[a%]
L
oo

25. Students really have to be responsible for
their own learning. 1 2 3 4

26. Students don't really see teachers as
trying to help them learn. 1

I
"y
N

Part B

"l. The teacher is the sole judge of what the
course should contain, . 1

[t ]
Rt
I~

2. Students really respect teachers who set strict
rules and don't deviate from them. 1 -2 3 4

73. Imstructors should generally give serious con- 7
sidération to student complaints. 1 2 3 4

4. Instructors who use students as consultants on
course content or method of teaching generally
find the students don't contribute much.

ok
P
\w‘
N

5. Only a very few students feel that they are
competent to have a part in the determination
of course content and method of teaching, . 12 3 4

6. Students learn the most when they make the
greatest effort to meet the standard set by
the instructor. '

i
B
o
=~

7. The primary role of the teacher is to set the !
standards for the course and to see that the
students measure up to this standard. 1 2 3 4

Part C

. Grades may have a negative effect on the learn- .
ing ability of a student. 1 2 3 4

o]

2. Grades are highly associated with student
anxiety. : : 1 2 3 4

[
L]
o

3. Grades glve credit where credit is due. 1

4. Most students would learn as much if there was
onlv a pass-fail. .1 2 3 3




Agree Disagree
Strong Slight Strong Slight

5. If it weren't for the threat of a poor grade, 7 7
most students would do very little studying. 1 2 . 3 4

6. Grades really show how much a student has
learned. ‘

/. It's important to know how students stack up
agalnst each other.

Part D

We would like to know your expectations of this program: o

To what extent do you expect to obtain each of the following (circle code)?
Very ' Very
High High Mod Low Low_

1. Information on learning theory in general 1 2 3 4 5

Information on learning problems of deprived
students 1

3
)
R
o~
t

Information on the relationship of student
background to learning 1 2 3 4

T
i

ham

4. An ability to understand my students better 1 2 3 4

5. An ability to motivate my students to leatrn
better ' :

6. ©Skills and techniques to increase the deprived
students' desire to learn 1 2

L
N ]

7. Skills and techniques that will make me more
effective 1 2 3 4

LY, |

8. Skills and techniques that will enable me
to plan my courses better 1 2 3 4 5

9. A change in my attitude that will enable me to

teach the deprived student better 1 2 3 4 5
10. An opportunity to share with others my experi-

"ences in teaching the deprived student 1 2 3 4 5

11. I expect to learn most from my instructors in
‘the program 1 2 3 4

kn

12. 1In class, as well as out, I expect to learn
much from my fellow students in the program 1 2

L%
F
LY.




5

We would also like to know your feelings in anticipating the program. To
what extent does each of the following words describe your expectations

about the program? (Circle code)

S Very High High Moderate Low cy
1. Interesting 1 2 3 . 4 5
2., Demanding 1 2 3 4 5
3. Frightening 1 2 3 4 5
4. Exciting 1 2 3 4 5
5. Highly involving 1 2 3 4 5
6. Not too diffEfeét from
other courses I've‘:had 1 2 3 4 5
7. Thought pfavaking 1 2 3 4 5
8. Casual and relaxed 1 2 3 4 5
2. Qifficglt 1 2 3 4 4
10. Valuable 1 2 3 4 5

THANK YOU (hope you didn't give up)

Comments on the questionnaire:

(any help you can give us will be appreciated, and given serious

cnn$1deratlaﬁ)

s+ s
o



TRAINING PROGRAM FOR COMMUNITY COLLEGE
EDUCATORS OF DEPRIVED COLLEGE STUDENTS

‘Questionnaire B

;Individual Background

1.

1

Wi

o
g

~
ol

B

Leu]

oy
i

Under 25

25 but under 30
30 but under 35
35 but under .40
40 but under 45
45 but under 50
50 and over

N A P LS B 3

Sex
1 Male
2 Female

Eduration

Less than Bachelor's Degree
Bachelor's Degree

Work beyond Bachelor's

but net including Master's
Master's Degree

Work beyond Master's but
not including Ph.D.

Ph.D. or Ed.D.

L%, e

College from which undergraduat¢q
degree was earned (enter name)

Undergraduate major
or

Area of voecatienal skill

What sub ject or subjects are
you teaching _

Total teaching experilence at
any level (no. of years)

Teaching experience at junior
college or university (no. of
years)

Name _

[
o

10.

12,

13.

14.

.- Length of work gaipc;;iem;.a; (i€

a4 trade) (no. of years)

LY Iy et

Previous experience in tearhing
disadvantaged students

Very much experilence
Moderate experience
A little experience
No experience

A DY e

Knowledge of the culture of
poverty (previous to this course)

1 Much
2 Little
3 None

Source of knowledge of the cul-
ture of poverty

1 Newspapers & books

2 Personal contact with poor
neople ’

3 Personal experience of
friends or relatives

4 Own personal experience

Ethnic group

Both parents Japanese

Both parents Caucasgian
Both parents Chinese

Both parents other Oriental
(including mixed)

Mixed Caucasian & Oriental
Both parents Hawaiian
Other part Hawailian

Other

Where are you teaching

1 cCalifornia
2 Other Mainland
3 Hawaii




I
Training Program for Community College
Educators of Deprived College Students

! Questionns 2 C

Name

ID
For each of the following, indicate to what extent this program increased
your knowledge or skill: (circle code)

‘Little Moderate Much
1. New ideas about people in general or students

20 in particular ; 1 2 3
— ; 2. New ideas of how people learn 1 2 3
ji 3. New ideas of motivaticn ’ 1 2 3
i; 4. Tliow teachers can mativéEE'studénts to learn 1 2 3
;i 5. New ideas ehrut myself émd my own behavior 1 2 3
ii 6., ?ﬂcific teai ;;ues L nigﬁt put inte practice

23 ' — 1 2 3

7. Specific changes I might make in my own

26 behavior towarcs students 1 2 3
_ 8. Knowledge of how to arganizeebette: 1 2 3
?? 9. Knowledge about how to communicate better 1 2 3

'10. More knowledge of how it feels to be poor 1 2 3

11. Cultural attitudes that affect relationships
among people 1 2 3

E \Mw MI
of W o

Ry
<

12. A feeling for the special problems that

?T. affect poor peorle 1 2 3
__ 113, An understanding of how poverty affects learning 1 2 3
32 ’
B 14, An avareness of the communications gap between
33 the educaticnal system and poor people ' 1 2 3
i o R I O e S5 KOS e S S e o N Am M m em A i ER AR AR MR M N TN TH E eE AN R A E e A o e
__ 415, How weeld you characterize the teaching lab: (Circle as many as
34 35 you wigh)
1 Painful 4 Interesting 7 Boring
2 Worth what it cost 5 Exciting '8 A waste of time
3 A good way to learn 6 Anxiety producing 9 Irritating
_____ 116, How would you characterize the class discussions on learning theory:
36 37 (Circle as many as you wish)
1 Interesting and exciting 4 Irritating
2 Boring 5 A waste of time
3 Thought provoking 6 Very valuable

e —— i o



38 39

21
'l

)
2

S-S

o
tn
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Questionnaire C  (continued)

effects of deprivation and poverty on learning: (Circle
as maiiy as you wish)

17. How would vou characterize the class discussions on the

Interesting and exciting 4  Irritating
Boring 5 A waste of time
Thought provoking 6

T ol ot

: Very 1 Somewhat: 2 Not 'at all 3
a. Observing others teach L 2 3

(Circle code)

b. Participating in the
teaching group 1. - 2 3

e. Being criticized by the other
trainees ; 1 2 3

Cf, Preparing for teaching : 1 2 3

19. Overall evaluation:

a. I feel my participation in this program was:
Definitely valuable

Possibly valuable

ot valuable

Tod

20. 7T feel tht this program would be valuable for most teachers_ _

- Tafinitely
L -Uossibly
& ot at all

21. I fesl that this program would be valuable.for 'all teachers
who vill be teaching disadvantaged students: '
.Definitely
Possibly
ot at all

Lt % I



Comment on each of the following.

22. Length of the total program (i.e, right 1én§th, should be shorter,
i< longer) .

23, What part of the progrem did you find most iraluable?

24, What did you find least valuable, and why?

25. Recommendations for changes in the format, content, etc. of
the program. '

gt 15 s
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in sglec, ng’iﬂdividuals fnf pa:ticipstion snd uthe:wise in the aﬂministratiaﬁ cf

‘participant

Enhsnee,as well as, impedg the implementa:ian of kﬁawledgg gnd skills,:f"' 3

0 this pragtsm, the:University of Hawaii School of Social Work will not discriminstE'gf' A
!:‘{L;nn‘zhe grnund gf the race creed or national arigiu aE any gppligant or :




March 31; 1970

T Mr. Raymond I. C Wﬁﬂ, Efa?cst
" Kapiclani Cﬂmmuﬂity Cnllegé
620 Pensacola Street :
' Hanalulu, Hawaii 95814

,Desr Hr. Wun
‘ I Am. Eéé ge an nounce, a three week summar course, vhich will be

cnnﬂu:tad from’ Adga ta iy entitled “Training Pragrgm for Junior
Cellege’Edueatﬁrs af Aeedemically Dgprived College Students." This program {s
funded by the United States Departmént of Heakth, Education and Welfare under °
. Part E .of the Education Professions Development Act, P.L. 90-39, The program
- is a zanparative venture between the University of Hawaii School cf Soeial Wark
_Eﬂd the Ggmmunity Calleges. ' : o

SR a,he purpgse af the course 15 to help teachgrs develﬂp and enhance the
aacial and cultural awareness and teaching techniques thaE will make it pﬂssible
. to sustaiu the. écademically disadvantaged student in the community college :

setting ‘af ar. he ‘has entered it via the ''open door pclicy " Yhere eduﬂstianal v
‘"appcrtunities are’ provided by a liberalized admissions policy the appartuﬂities 2
might very well be wasted unless the student can be ‘helped to functién prnductively
after he has ente:éd ‘the academic system. A gaal of this pragfam is ta make the

- opportunity pay off. . . R

Teachers whn have had the type ef gtudgnﬁ we " are Ealking sbﬂut kﬂcw
ation chat develops, in. ‘trying to teach him. "It is the intent: of the _
”ngram to. hElp the felatianship betwaen tescher and student be Batiafying '

S . L 8mM . enelaaing a brief descriptiaﬂ gf the pragrgm plus 1mpartant dats
_;far your ;information and the’ infnrmatian of your fagulty. Please post one: copy
- and distfibute the remainder to faculty. Requests to apply will be answered -
'Vtimmediatel “and ‘8ince we have aniy thirty openings interested pEDplE shauld,bgu-.
§ : ':~indicate their interest immediately,.’”.u._" AN IPE N N

PIEESE let me kncw if yDu ‘have sdditianal questinns.i"i“'- 

Yours truly,

_Sidney M. Rgsen PR V;:_ o .
Tfaining Erngram Directﬂr S

Walter Chuﬂ



iy

Same letter sent to the following:
i

COMMUNITY COLLEGES OF HAWAII

Mr. Albert M. Nagy, Provost
HonoTulu Community College
874 Di1lingham Boulevard
Honolulu, Hawaii 96817

Mr. Raymond Y. C. Won, Provost
Kapiolani Community College
620 Pensacola Street

Honolulu, Hawaii 96814

Dr. Leonard D. Tuthill, Provost
Leeward Community College
96-050 Farrington Highway
Pearl City, Hawaii 96782

Dr. Philip K. Ige, Provost
Kauai Community College

RR 1, Box 216

Lihue, Kauai, Hawaii 96766

Dr. John P. Hoshor, Provost

Maui Community College

310 Kaahumanu Avenue :

Kahului, Maui, Hawaii 96732

Mr. Mitsugu Sumada, Director
Hawaii Technical School*
1175 Manono Street

Hilo, Hawaii 96720

*As of July 1, this school will n%FiciaT]y be called Hawaii Community College.




Dear Applicant:

Thank you for your interest in the "Training Program for Junior
College Educators of Academically Deprived College Students."” I am
enclosing both the application for the program as well as an appliesticn
for a stipend (a stipend of $75/week will be paid to participants).

Since we can only accept thirty people into the program you are
encouraged to return the applications immediately. The deadline for
-applications is May 15. You will receive notification regarding your
participation in the program the week of May 25. '

A description of the program is enclosed.

fﬂurs truly,

Sidney M. Rosen
Project Director

SMR:mm ' '_ﬁ

Enclosures-

(NOTE: - Dates for the training program have been changed to July 27 to
August 14.)




UNIVERSITY OF HAWALL
'SCHOOL OF SOCTAL WORK

Bééfréppliﬁgﬁtzl

' Please £ill out and return directly to the U.8. 0Fffice
of Bducation. Do not send to the School of Sccial Work.

Thank you for your cooperation.

SIDNEY M. ROSEN
- Project Director.

Sﬂgzmmr
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
OFFICE OF EDUCATION
WASHINGTON, DO.C, 20202

BUDGET BUREAU HO. 51-ROAT14

AFFPROVAL EXPIRES: 1/31/71

APPLICANT INFORMATION

Institutes, Short-Term Training Programs and Special Projects Under Part E of

_the Education Professions Dagelgﬁmenj AEU"EFD&,ﬁFubH; Law 50-35) - 1?7057’717

|

PROGRAM NUMBER

05248

INSTRUCTIONS: THIS INFORMATION WILL NOT BE USED TO EVALUATE THE QUALIFICATIONS OF AN INDIVIDUAL FOR

PARTICIPATION IN THE EPDA, PART E TRAINING FPROGRAM. IT WILL BE USED BY THE OFFICE OF EDUCATION ONLY TO
COLLECT AGGREGATE DATA ON CHARACTERISTICS OF ALL APPLICANTS. Please complete all items carefully,  The form
must be MAILED DIRECTLY TO THE OFFICE OF EDUCA TION at thg §ddrrgss given b‘?l,gw in the Eﬂrvelﬂpé provided.

"OFFICE OF EDUCATION

r U.5. Office of Education ]
Bureau of Higher Education

Division of College Support

400 Maryland Avenue 5.W.

Washingten, D.C. 20202 :

| ATTENTION: Dr, Paul H, Carnell

1. APPLICANT 5TATUS.

USE ONL

th [[]SELECTED AS PARTICIPANT

13) [_]SELECTED AS ALTERNATE

ta) [ woT

SELECTED

m
r4
>
=
my
rq\

1t

m-ﬂ
L]

irst, Middle Initial)

3. 5EX

t [ ImaLe

t2y [ ] FEMALE

L L L T T T T T T T T I T I I T T T ITT]

4. AGE t1) [C]19 YEARS OLD 0R YOUNGER 3) [_131 THROUGH a0 YEARS OF AGE  (5) [ | i‘GgHRUUGH 60 YEARS OF
/ {z) [_]20 THROUGH 30 YEARS OF AGE t4) |_[41 THROUGH 50 YEARS OF AGE  (5) [_]&s1 YEARS OR OLDER
5A. ARE YOU A MEMBER OF A MINORITY GROUP? 6A. ARE YOU A VETERAN? ) ) *7 )
t{_Jves 2y [_]No o () [Jres (21 [Jno
58, L7 "YES", CHECK THE APPROPRIATE BOX - €B. IF ""'YES'", OF WHICH WAR?T - o
r—y - _ . — - . .= i e ) OTHE
1y ERIC/ i 5 ORLD WAR II 4 P
(1) __ AMERICAN INDIAN ts) [ |ortENTAL th [[Jwo WAR | ta) [ (specity)
(2) [[] AMERICAN NEGRO t6) [ ] PUERTO RICAN iz2) [[J KOREAN WAR
. I ‘ - N
t3) [ Jcusan (710 [JoTHER (Specify) (3) [] VIETNAM waAR
(4) [ MEXICAN-AMERICAN o ) .
7. NAME OF EPDA, PART E TRAINING PROGRAM TO WHICH YOU ARE APPLYING 8. HAVE YOU ATTENDED A PREVIGUS
= - - - =T - - EPDA, PART E TRAINING PROGRAM?
— - - — - - = = (m[_Jves 2 1INo
9A. ARE YOU PRESENTLY EMPLOYEDT . TOATDG YOU EXPECT TO BE EMPLOYED AT THE INSTITUTION
o i NAMED IN ITEM 98 AF TER COMPLETION OF EPDA, FART E
o Q YES R :N}D 7 ___ TRAINING PROGRAM?| () [ ] ygs 2 [C)no
9B, IF “YES"", ENTER NAME OF EMPLOYER 108. IF_ANSWER IS "“"NO*!, WHAT IS THE NAME OF THE INSTITUTION
AT WHICH YOU WILL BE EMPLOYED AFTER COMPLET|ON OF
TRAINING? ENTER BELGW,

wmmrrn DRM 1184-1, 3/70

INSTITUTION IN WHICH YOU PLAN TO B8E EMPLOYED AFTER COMPLETION OF EFDA, PART E

or board members of educational institutions should indicale iype of educational institution with which
A, PRESENT B, FUTURE . A PRESENT
INSTITUTION ___INSTITUTION INSTITUTION

11. IN COLUMN A, CHECK THE TYPE OF INSTITUTION WHERE YOU ARE PRESERTLY EMPLOYED; THEN IN COL

UMN B, CHECK THE

TRAINING PROGRAM (Trustess, regents,

aggociated)

B,

OTHER EDUCATIONAL AGENCY OR

©

1 [[]2-YEAR COLLEGE OR TECHNICAL INSTITUTE i ] ) sy [ associaTion (Speeily)
t2) ] 4-YEAR UNDERGRADUATE COLLEGE ' (zy‘lj (6) [JoTHER (Specify) - —_
(3 [CJUNDERGRADUATE AND GRADUATE INSTITUTION  (3) - «71) [ vYyPE OF INSTITUTION UNKNOWN

| @ [ JELEMENTARY OR SECONDARY SCHOOL . 4 7 (8) [JNoT EMPLOYED

FUTURE
INSTITUTION

5 [
8 J

71y ]




12. INDICATE EDN
COMPLETION DF

ROL OF THE INSTITUTION(S) IN WHICH YOU ARE PRESENTLY EMPLOYED AND EXPECT TO BE EMPLOYED AFTER
EFPDA, PART E TRAINING PROGRAM:

12A. PRESENT INSTITUTION

[

SUBLIC {2

™ PRIVATE

128, FLJTLiRE INSTITUTION
(1) | BUBLIC

(i) FEIVATE

. IN COLUMN A, CHEER YOUR F'F{ESFNT DCEU?ATIQI\[ THEN IN EDLUMN 8, CHECK ‘i"'DLlR FUTURE DC\ZUPATIDN (1 known) AFTER
COMPLETION OF E?ﬁA FART E TEAINING PRQGRAM (Che:k ﬁﬁl}' yagf mu;nr accupation) (Trustees, regents, or board members of edusa-

tional institutions
A. PRESENT
__QCCUPATION

(n[_1TEACHER
2) [T ] ADMINISTRATGR

(3)

14y [ 1OTHER

jSTUEﬂENT FERSONNEL SERVICES OFFICER (3

EDUCATIONAL SPECIALIST {41

A. PRESENT

8. FUTURE PRESE ) B. FUTURE
 OCCUPATION ~ QCCUPATION _ _OCCUPATION
o | t5) [ GRADUATE STUDENT tm ]

21 [} 6) [_] OTHER ¢Specity) o i 16
] 1y [Z]RETIRED o 3
1 FUTURE OCCUPRATION UNKNOWN (8) [_]

4. IN COLUMN A, CHECK PRESENT AREA OF SPECIALIZATION, THEN IN COLUMN B, CHECK YOUR FUTURE A

REA OF GPECIALIZATION

(if known) AFTER COMPLETION OF EPDA, PART E TRAINING PROGRAM (Check only your mdjor area)

A,

B, FUTURE AREA OF

A, PRESENT AREA OF . B. FUTURE AREA OF
SFEEIAL_ILATIGN

) SF‘ECIAL—IZATIGN __SPECIALIZATION SPECIALIZATION
(1) [T ] ADMISSIONS AND/OR REGISTRAR tm t11) [_JNATURAL SCIENCE OR un
~ MATHEMATICS :
12) [_]ADMINISTRATION —~ GENERAL ) [ {12) [_] PROFESSIONAL EDUCATION ta [
(Law, medicine, ste.)
ta) [[ ] ADULT EDUCATION a3 [ (13) [_| PROGRAMS FOR EDUC, ~ un 7]
~ DISADVANTAGED STUDENTS
ta) *[C] BUSINESS EDUCATION a1 ] (14) []SOCIAL SCIENCES e [
(s) [[] COLLEGE FINANCIAL MANAGEMENT 15) ] t15) [_]STUDENT FINANCIAL AID s []
t6) [_]DEVELOPMENT AND/OR FUND-RAISING  (5) [_] (16) [ STUDENT PERSONNEL SERVICES (e []
(71 [[] EDUCATIONAL MEDIA [ (17} [] TRAINING OF ELEM. OR 17 [
SECONMDARY SCHOOL TEACHERS
18) ] ENGINEERING ® ] (18) [_] VOCATIONAL EDUCATION - e [
{9) []HUMANITIES 9 [ (19) [_]OTHER (Specily) __ i ttoy [
(10 [CJLIBRARY WORK to) [
15. WHAT 1§ THE HIGHEST DEGREE YOU [1OW HOLD7? T16A. Bo YoU FLAN TO WORK FOR AN ADVANCED DEGREE?
(11 [} BACHELGR'S (4) []DOCTORATE tm [Jves 2y [In~o
16B. IF “'YES", WHICH OF THE FOLLOWING DEGREES WILL vOU .
WORK FOR?

MASTER'S

ODEGHEE BEYOMND
3) [_]MASTER'S BUT LESS
THAN DOCTORATE

EDTHEE (Specilfy)

[ClsacHELOR'S (4) [ ] DOCTORATE

{s5) [_]OTHER

ta) MASTER'S
: (Specify)

) DEGREE BEYOND THE MASTER'S
(3 BUT LESS THAN THE DOCTORATE

17- DO YOU PLAN TO USE THE EPDA,
FPART E TRAINING PROGRAM AS
FART OF YOUR WORK FOR AN
ADVANCED DEGREE?

1y [Jves (21 [Jno
O

ERIC

18A. DO YOU FLAN TO UNDERTAKE GRADUATE STUDY IMMEDIATELY AFTER COMFLETION OF
THE EPDA, PART E TRAINING PROGRAMI (1) [] vEs

188, IF “"YES", WILL YOUR GRADUATE STUDY BE

() [JFULL TIME (2) []PART TIME

F EDUCATIDN USE DHLY

19,
(2) l FREDOMINATELY BLACK

(1) [ ] DEVELOPING INSTITUTION

PAruntext provided oy enic [



UNIVERSITY OF HAWALL
SCHOOL OF SOCIAL WORK

July 10, 1970

Dear Participant:

A short note to lat you know that the Training Program for
Community College Educatd®e of Academically Deprived College
- Students will begin at 9 A.M. in Room 102 at Honolulu Commumity
College on July 27.

The College has cafeteria facilities which are open throughout
the day. Parking is available on campus but due to construction is
limited. To awvoid a scramble, "arrive about 15 minutes early for class,
If you plan to use public trensportation, contact the Homolulu Rapid
Tremsit Co. &t 537-4571 for service information.,

University registration will take place on the first day of the
program. All materiale will be availabie 2t the Honoluin Copaumitry
College. You ghould not vegister through the University of Hewaii

regular registration procedure,

For additional questions that you might have, please call me at -
9447182, ' : : -

Sincerely,

Siduay M, Rosen
Project Director



UNIVERSITY OF HAWATI

Sehool of Social Work

*lay 25, 1970

Dear lfpplicant:
"I am very pleased to announce that you have been accepted as a
participant in the Training Program for Junior College Zducators . -
of Deprived College Students. o o Lo

A'briof reminder. The program will begin at 9:00 8.M.5 On Juiy 2?;1

b'f 1970 at Honolulu Community Colloge. I am enclosing a map of the '

.~ - as classroons.,

.7 I dook forward to meeting you.

:‘:lfngﬁR:at

"' Enclosures .. . s

campus., Ploase note Building #k on the map which is where we will.
assemble. MNote, also, Rooms 102, 103, and 106 which will be used -

- You will also find a self-addressed envelope.  Please check whether
-you will be attending the program or whether your plans have'changed
~."i-80 that you will be unablc to attend., "It is extremely important
+ that the information reach us no later than June 12, as there are many .
-. people on our alternate list that would ‘like to participate in the pro- '

- gram if you cannot attend .

Sincuraiy yeu_rg, . e

" +1395 Lower Campus Road - Honoluly’ Tawaii 96822 /Cabls Address: UNIIAW



Dear Mr. Rosen,
X I will attend the Training Program

I am sorry but my plans have .changed and I will not attend.

o A Jonide

ndiﬁaﬁé's Signature

Q SiR:at




_ UNIVERSITY OF HAWAD

School of Social Work

"~ May 25, 1970

\U\

ecar Applicant:

I've been gratified by the great interest that has been expressed in
attending the Training Program for Junior College Educators of Aca-
demically Deprived College Students. It is unfortunate that with a
limit as to the number of people we could accept, not all applicants
can be guaranteed an opportunity to attend.

Consideration was given first to Hawaii applicants, second, to people
who did not have similar training experiences in the past, and third,
to those who, it seemed to the screcning committce, could use the program
for current or imminent experiences., :

Since, you may not have fit into one or more of the above criteria we
have placed you on our alternate candidates' list. There is a good chance
that some of the alternates may yet be able to participate in the program.

Please return the enclosed information slip by June 12, 1970 and let us
know whether you wish to have your name maintained on the alternate list.

We will inform you no later than June 19 if we have beer able to change
your status,

Program Pirector

SMR:at
Enclosures

180K T rwvas Misarase Dacd  TFas cdec¥r oo 2f BABBE 7 13- & 33 fecemme i cos




;EEYEEEEE;_— ﬂfkka - Jﬂﬁamf?e, L;ﬂ

! . Morisha, June ~ Medical Asslsting xﬂsarucvnr

Parti lpaﬂtE in Tralning EfﬂgézT fow Community College Teachers
/ , _ July 31, 1670

‘ ’ i

Aiena, Darrow .. - Mampower Beuelnpmeut = 28363 Date Streei, Apt.301, Honolule
Phone - 946-355),
Auderson, Gretehmn Arh ~ 1550 Wilder Ave. Apt.R-205, Honniuln. Tol.941-4516
AsHoy, George - Fotel % Restawvant Training -
99-712 Polko hﬁ?uﬂ Alea, Hswailil, Tel. 4882877
Balils, Paul - Language Lab. Sypervisor : ; i
g;-5§s Rapamee £t. Mililani Tow:, Bewali. Tel. 623-3536 )
Brinsom, Lonise - Humanities .
Diamond Head Hotel
Perma. Addrcss - 1603 - 31lst St. Meridian Miszipsippi 29301
Chu, Donald, - Data Precessieg :
530 Poipn Drive, Honlelu, BG821 Tel, 305-2414
Tield, Fauglss -~ Lenguage :
Zayal Manor 2908 - 2259 Ralakzua fve, Ponoluilun
Paym. Afdress - 210 Awspuhi Sc, %3i£uxpg Mael, Hapaii 96815
Glal, ﬂﬂhgiﬂs ~ Businaesas Adm.
- 404 Heo SE. Aina Haina, Hawaii 96821
Barrell, 0. V.- Conrdinetor - ﬁé]fﬁgg Fd. Acl. Project
Sky Lane Yomn, Honelwlwe
Porm. Mddenss ~ 1651 R, ﬁsimnlsn fii, 2, Naytpnt, Filorida 32019
Hateall, gEfE?E « Reading ’
fky & sme Ina, Fonoluiu
1651 8. Palmetrto S¢. 8, ba;rmns, 11@ rida 30219
airis Kr-,lFal}? - b@ﬂa@i@i

. 1724 Mikohala Vay, Hounlulu, Haweli
Haobbs, William - Pavehology ' ‘ o
20254 Pacific Heighte Road, Hemolulu, Hawaii §§u1 Tal. 531-8467

Hock, Jerome - Avplied Arts :
2908 Robert Place, Fonolula, H; 903816 Tal. 732 2005
Tkeda, Tsutomu - ﬂmsin@gsiﬁducaflaﬂ
1356 Mamalu St. Honiuwiw
Fé?m, Addzegs - 72 Rumnkoa 8¢, Hilo, Hi 96720 Tel, 533 <0553
Haleni, Eeary ~ Director £ood pewvice eid honpltality :
2815 Booth Roed, Honolulu; Hi. 96813 ’ |

~F£ﬁ3§%élg Haaqaret = Puziness

1321 ﬁh*ah St., Honlulu, BLi 96817 Tel. DA5-5705
Him, Lharlés - Welding Shop '
’ 98 1210 Meki Bt. Aiea, Honoiulu, BEi 96701 Tel. 8. 's§9
Righabs,  Edward - ‘Business
SﬂD Lokahi St.. Honclulu
Perm. Address -~ 3198 Alohi St. %ihue, Fawadi 06766 Tel, 245-2742
Martinez, Pat - Cosmetology : :
2957 Kalakaua Ave. Honolulu, fiawaii 96715 Tel. 92352
Mitehell, Edna - Hdecation / Social Ssfmoe

E‘:‘ﬂ*

&

Yermn. Addivess - 1Z8F Vretemg %o, 2em Luis Obispd, €a. 0401 1, 8l6-75L-5783

3?_Galifgrnla Ave. Wehiawa, {ah, HawﬁLl 96786 Tel O62:i-7080




O

“ERIC

Aruitoxt provided by Eic:

Makamura; Iveme - Math,

3330 Monsarzak Ave. Yonolulu, Hi, 96815 el 7379675
Kg, Paul -« Economica & Business Lay

2352 Atalakala 87, Pearl City, Bawadi 86782 Tel 435 -1058
Howicki, Henry - fﬁag"anhy

1319 Maslahi St, tHomelulu, HL S6B1D Tel, B39-5275
Nunes, Hareldine - Epgiish

1561 Fanuou St. fpt. 1201, Hobolulu,
Upoka, Jane - Gpeech Comamicat fon

026 tunzlild Bz, Sonolulu, i, 66822 %al,
Potevson, Narhara = Speial Etaﬁieé

30T Pualet Circle €308, Fomolulu, B4, Tel. 923-0404
Rich, Joseph - &peechifnzlinh

2640 Dole 2¢, F20 BHoawlulu, Mi.

P@fﬁ &idress - A5Q Drictas
Twherts, furaan « F’Lgi.. ek
2273 koofpos 8. TPearl City, Hi. 06782 Tel. 455-2631
Rozs. Sendra - Reading 1
2947 Relekana, Honolulu 96815 Tel
Ferm, Addrens 3405 Billtop Road, Pout
Szbwoeder, Hora -~ Reading

3
. Taxaa 78109

210 MGckinghivd Lane5 Whartony, Terag ¥VABH Tel, ¥13-537-5362
Tand, Carolyn | - Cursiculem Planning

£5-32% Vealele 8¢, Haneoha, 114 06744 THL. GB0-247-0317F
Fani, illy - Pnglieh

1958 - A Voncouver Dxive, Holoinlu, Hi 26822 T
Torres, Lawrente - Blectronics

1702 Bewale Bt. &pt 1106, Nomoluluw, Hi. OOLRZE Pel. BIR-1604
Tsuzoda, Jopse ~ Chemistry

1814 Haolehua St, Peavl flzy. Bi. 06709 7al. 455-7771
wong, gﬁsﬁg w Foglish
2620 Vanecouver Dydiva, Fonoluiu, ¥Hi.
Klgagimnis, Lowia - Hagiish

3810 Leshi Ave. fApt.21C, Honolulnm, Hi.

£ fve, Chieo, Gal, 958726 Tal, 915-342-74%
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Aruitoxt provided by Eic:
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Deprivation and Its Eifect on Lesrning

at_the Crossroads,

Keyserling, Leon H., Progress arty: !
Counfererce on F‘miﬁ ?mgﬂss, Hishingscm, D.C., 1964

de Grazio, Alfred and Sohm, David A., Revelution in Teaehiﬂg, Bantam
Hatrix, MHew York, 1964

Dialogue on Povezty, The Bobbs-Morrill Co. Isc., 1967

Davis, Kennath S., The Paradox of Pover:iy im Awerica, The H.W. Wilson Ce.,

New York, 1969
A Bandbook for Teaching

in the Ghetto Schocls - T. Rukowitz

Dark Ghetto - Clark

A Bistory of Pducation in America - Pullien

Goning of Ago in America - Friedenbers

The Way it Spozed to Be - Heidon

Death _at ep Early Age - Rozol

Teaching Strategies for the Culturally Dissdvantaged - Toba & Elkias




UNIVERSITY OF HAWAILZL
Department of Psychology

July 27 - Auguse 14, 1970

Training Program for Coumunity College Ldncators of

Academically Deprived College Students

S.W. 630

Scott MacDonald and Gilfred Tanabé

The Course is structured in three segments; (1) Introduction to general
principles of learning and suppoxting ratienale, (2) Application of learning
principles in ihe cowmunity college classroom setting, and (3) Techniques of
evaluating student performance. Segment one will be relatively beief and -the . -
course emphasis will be on segments twe and three. o SARERLS

Segment 1. Introductlen to general learning prineiples and su?p&:ﬁihg;1;"53fff'i Lo
: vatienals. : : PERREE R

a. The conceptualization of behavicr frem & learning point of view -,
b. Learning principles and their supporting rationala
c. Extension of these principles ia various settings

"
BT

Segment 2. Application of learning principies in the community
colliege classreom.

8. GClassroom assessment techniques for establishing level of student
. competence, _ ‘
b.  Clessroom management techniques in vegard to academic and non~
. aeademic behavior ‘ '
€. Motivaticnal schemes of minority group students
'd. Programs of intervention; the use of .group and iadividual inter-
~° vention technigues in. regard o studunt academic performance ,
e. The use of broad apectrum techniques in regard to student academic
. -and nenacademis performance; e.g., group counseling, structured
"¢ study hall, ete. ' o : SRR

i
i

“'Ségﬁent;Bi :Techniqgeé af'éﬁsluatihg student per formance

‘8. Use of built-in assessuent procedures y el
"b:fiAssessing'gfauprand~iﬂdividual,ngg;am5 of iptervention .. .

"3lfe;j’Assessiuglbfaad»$pegtrum_téshniqaasu




Learning and Teaching Theory

Reading List

W.8, Machonald
G. Tanagko

flonald Galiimoere and Alan Hﬂﬁéfd {eds.) Studies in s Hevallan Esgmmnitfs
Ha Mskamaka O Wanaguli P AR, No. 1 Beranice P, Bizhop Museum, 1368,
Hoaolule.

A Teachers® Ouide To Behavior Modification, Bwmsan Intevaction Research Insti-
tuze., :

Sloggett, Barbara. Individual! and Group Reiunforcement im Low Achivving
Hawailan Stwdents, M.A. Thesls, University of Bavali, Departmevt of
Peychology, 1968,

Hacbpnald, Scott, Publle Edweation in Rural Kewali: a Hultl-‘iillden Yolliar
Misunderstanding. Bernice P, Bishop Museum. Iu Fress.

HacDonald, Scott, Galllwore, Ronald and MacDonald, Gwen. Contingercy

Counseling by Scheol Perspnmel: an zcopomical model of intevvention .
Journal of Applied Behavior Analysis. I press.

Bopps, Steven. Ths Meaning of Questions and larratives. Iz prass.

Mechonald, Scott & Temsbe, Giibert. (Fdi) ' Where the fAction Is: Resesrch i
Public Schusl Classrsoms., Psycholegy Departwenr, Uslversity of
Hawail, Ia Prese. :

Phillips, E.L., ichlevement Plece: Toker Rainformcement Procedurss im a i
Home $tyle Rehabflitation Setting fov “Pre-delinguent” Boys. Jowrnal
of Applied Behavior Analysis. 1 (3}; Fall 1958; 213-223,

Meachma, M.L., and Wlesen, A.E, Changing Clsssroom Behaviors a wsmual for
precision tesching. Scraanton: Iaternatiomal Textbook Co., 1969.
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Texts HYager, Robert F. ngelag;g;g,&ttitwde teward Learning, Pearon,
Fale Alto, ﬁalif@fﬁiaﬁ 1988,
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COLLEGE EDUCATORS OF ACADEMICALLY DEPRIVED STUDENTS
Grant #70-2829
CONTENTS

(In Order of Presentation)
Director's Evaluation
Research Evaluation conducted by Dr. Bernice Polem’s
Questionnaires used in Research Eveluation
Program Announcement (originally mimeographed on blue stock -
photocopied for inclusion because supply has been exhausted).
Announcement was done in this fashion due to the time faetor.
By the time we received notification of our grant approval it

was time to have announcements sent out and therefore no time
to have a printed brochure made.

- Letter sent to community college provosts notifying them of

the program. Announcements for distribution to faculty were
included with the letter. Announcements of the program were
also included in the Community College bulletin,

Letter sent to applicants.

Letter and form requesting applicant information sent to

_applicants.

Letter of aceeptgnée sent to successful applicants,

Return form from successful applicants.

Letter sent to alternate candidates.

Return form from alternate candidates

Letter notifying trainees of time and location for program.
Roster of tfaineés.

Course outline and bibliography fﬁr_;hé>prﬂgraﬁ caﬁpunent on

"Deprivation and Its Effect on Learning."

Course outline and bibliography for the program component on

-"Learning and Teaching Theory."
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XVI. Overall program outline and schedules.

XVIL. Kalihi-Palama community description prepared by the Kalihi-
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Training Frogram for Community College
fducators of Aeademically Deprived
College Students

S.W. 630

Daily Schkedile
{ai Heoolulu Cemmemity Collage)

9:00 - 10:00 Class (See. 1 in Room 1)
{Sec. 2 in Room 102}

10:00 - 10:15 Coffee Break
10:15 « 11:3¢ Class zesumes

: 1:30 Study and Lunch
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- 2:36 Cless (Sec. 2 Im Rocm 1)
(Bee. I in Room 102)

2:30 -~ 2:45 Coffee Eréak

2:45 ~ 4:00 Clzes resumes

Instreotors:

See. 1. Scott Machonald aud 2il Tamabe
Leavaing and teaching theory

Beg, 2. 8id Rosen and Michael MeAlesngn
Eeprivation and its affect on learniug




Tralnisg Program for Comeunity College
Educators of Academically Deprived
College Students

5.W, 630

Sghed@lelfﬁt Third Week
ag Leboratory
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- 10215 Teaching (Room 102 and 103)
10:15 - 20130 Coffee Bresk

10:30 ~ Noom Bvaluation
Foon - 1:00 Iunch

1:00 - 2:15 Teaching (Room 102 and 103)
2315 - 2:30 vﬂaff@e Bregk

2:30 - 4:00 Evaluation




KALIHI-PALAMA MODEL CITY ASSQCIATION
333 NORTH KING STREKT

" HONOLULU, HAWAII, 96817 R

TELEPHONE : ;37—5543 538—5511

NEIGHBORHOOD AND HOME m; IMENT
OF COLLEGE STUDENTS FROM THE KAL ,aPALAm
" MODEL CITIES AREA, HONOLULU, HAWAIT

.Tuly 28 197‘0

NEIGHBORHOOD ENVIRONMENT

The Kalihi=Palama Mndel Neighbﬁrhead Area (MNA) 1s an o0ld, crawded
long-neglected and socially and economically deprived section of
chelulu located adjacent to the central business district of the
Through' many lang years, tha puhlic Eervieas pxavided the area have
been minima e o T |

There are many narrow streets, some of them mere 1anes, that vere
lald out in horse and buggy days. These are not adéquate for local
traffic, and are clogged where thraugh traffic must be eceammndated.

The area 18 crossed by major trafflc arterles, including a freeway,
- with attendant noise and disruption,

Many streets in the KalihiﬂPalama ‘MNA have no- sidewalks, eurhs, or
gutters.v Street lighting is yaar 1n mﬂst areas.:_ C

Sewer systems are antiquatea and 1nadeguate, causing pallutian of
streams and drainage canals,  Noxious Industries dump fam wastes inta _
the - cansis, ereatg unpleassnt adars gnd dust clauds. -

A heawy c@ncentratian of crcwded and ncisy public hsusing and urban N
reneval bulldozing has been imposed upon the Kalihi-Palama MNA, This
has caused eammunity disruptiqn and saeial eaﬂfliet.ﬁhzthln o

Most of the. private dwellings are’ in variaus stagga of- disrepair,
some being delapidated beyond rehabilitation, - The natural ravages
of time are responsible for much of thlag many homes being 40 o more
years old, Most property owners do not live in the area, and have |
‘falled to mairtain thelr rented holdings,” The: traditianal ‘poverty of
the area has made, 1t finaneially: impassible for many residents whc
own the homes in which they 1ive tﬂ maintain their praperty._,,

Ill-concelived city zonlng regulations prevent many. hamecwners from,
elther rehabilitating ar replacing their delapidated hﬂmes. _f;ﬁ:




| residénts preferenge f@f

Both low-rise and high—risé apsrtmgnts havg been pérmitted to 7
replace areas of one-family homes 1n the Kalihl-Palama MiA, This has
added to the crowded cnnditians and the traffic prablems.

Residents are forced to tglerate both noise and hazard from Jet aifn
craft taking off from the nearby Honolulu International Airport.

There 1s a serious: laek gf parks and reeraatiénal Qpen apaces in the
Kalihi-Palama MNA, Those that do exist are not wide enough in range
for use to accommodate the needs of all seghnents of the residents.
Many children must play on sldewalks and streets., Many teenagers

end adults have no cholece but to lounge on street corners or in run
down poolrooms, Many of the elderly can only loll in the sunshine

In front of badly deteriorated ccmmereialsdwelling buiiﬁings that
abound in the area. o Co
Public .planning in Honolulu has paid Sscant. attantign ta tne urban .
needs of .the Kalihi-Falama MNA, much lems“‘to the 'desires of property
owners .and tenants., Because of ‘the central location of .the ‘area,laid
values are high, This has led to peorly controiled spéaulatian in
land development, Planning agencies have tended to deal in gross -
considerations of 1and uses, traffic and peaple_“ The, agencies know i
11ttle and have shown small dorisideration about ‘either-the averall ,
or personal 1mpacts of planning decisions.

Land -ude piarmmg haj;;.tgndea to, faum the dictates of ‘the’ marliet,

family use, TR NI SN R
In general, public. planning ds aentralized, prgfessianalized, .and .

highly bureaucratiec, Local communication 13 .1in{ted to formal

hearings and individual petitions, Citizen participatian in planning?;
praeedures is, diae@u:aged to, the gaint af denial.u;f, ¥ o '

ke fad

It was nﬂt until the advent Qf ﬁh;andeI Giﬁies Program ﬁhat resl— o
dents.and property owners of the Kalihi-Palami MNA were offered. o
opportunity for taking part in the qurading af their ccmmunity and L
their standard. of 1ivingif.g¢_- , : e

' In general, residents of the Kalﬂu-Palm ‘MNA ‘enjoy iess" ptwsieal

weli heiﬁg than thase afgathar anﬁ;ulu ,areas, . gﬂcth aeca3 and .
'—,:,-'f,, . 6b - &0 Ldil £ ] ms ]

: 1dereip. s and ting ‘low ineames, are
3 am 3ing many . re nts of the Kalihi-Palams MNA, ~
While centrally 1aeated, the area” hasgnét shared ‘the’ eeanamie N
deveiapment of urbsn Honolulu generally’ K

Low iridéme’ ‘levels are due partially ‘to the 't

fact ‘that many residents’ -’

~do not have theé nbcessdry edication’and training to''advance 'to

higher paying emplayment.. A cantributing factar is the heavy

s



rellance of the economy of the area upon industries (such as pine-
apple cannerles) which.provide a large number of Jjobs with no '
opportunities for soclo-economic advancement. :

The Kallhi-Palama MNA has many long-term unemployed, the unskilled,
the elderly and welfare recipients. . There are many who are not in
the work force because they hava been discouraged or have lost the
desire to work. Many youths have dropped out of school and are
poorly educated - becoming the untrained and the marginally
employed or unemployed. Among those in school, many are not- v
counseled in work. opportunities, and are not prepared to seek . .-
worthwhile employment when they leave or graduate from school. .

Very little 1s known about how residents of the Kalihi-Palama MNA
define the community in which they live - what their concept of
community 1ls, The fact that 77 percent of the residents are tenants
rather than property owners tends to .keep low an interest in the area
betterment. It is difficult to motivate residents to attend Model .

. Cltles Census Tract Committee meetings - the basic Model Citiles

resident participation organization,

It is obvious that the environment af'thezﬁélihiePélama'MNA isrnét -
conducive to a high interest in educatlion among the youth of the
aregj o e . : E i . . . .. .

By far the majority of young people from the Kalihi-Palama'MNA
entering a conmunity college will live in public housing or more or
less delapidated private homes - either home most likely being
erowded and nolsy. Rarely will a student from the areas have at home
a place of seclusion and quiet for study, o

However, even the'most run down of homes in the are are kept clean.
Personal cleanliness 18 a matter of habit wilth the vast majority of
residents, ,

Many studentS‘gill live in homes where English is not épeken; or at
best a form of pldgin, 'This makes it difficult for these students
to habltually speak the proper English they are taught in class,

Meny of the parents in the Kalihl-Palama MNA greatiy value education,
encourage thelr children to attend school, and consider a high school

diploma or attendance at an institution of higher learning an
important goal, - ' :

However, many students from the area come from families in which a
high school education 1s a recently developed opportunity, and a
college education an unrealistic goal. '

Parents‘;ﬁ the aréa,generaliy,ha?eflittle experience ﬁith education
either directly or indirectly, although they do associate a better
g™ication with a better job and a better way of life. _
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\ 'Perente almost unenimeuely stress to thelr children the- impertenee ef
-~ education, often using their-own'cases: as negative” examples, - Though
the parents can generalize upon ‘the" 1mpertenee ‘ofeducatlon te«their
children, they cannot’ explain specifically how effort expended in

© . school or-the mastery of particular subjects: ‘18 related to’ future’

. benefits.: ‘Therefore, -they cannot act effectively as.
' when their children lack®a deep Interest in going to-

“deterrent ““f
chidol "or: eei— :?i

'“;rlege, or d;epley enly 8 eureery intereet in etudying et heme. :ff

 Parents in the'Kalihi-Palana MVA love thelr childreh, aid’ often this
~ affectlion leads to a permieeiﬁeneee that- does ‘not” afford parentgl’ ‘- -
'..dieeipline eeedueive te a thereugh epplieetien to edueetienel etudy. b

 "7A geedly number- ef etudente from* the eree eeme frem breken hemee,
~where effective perentel_dieeipline ie most’ 1ex. ;” '

~ The: neighberheed and ‘home: envirenmente given briefly here mekee it

_ obvious dkat gormiity-collegé studénts from’'the KAlihi-Palama’ MNATC
* have:practically -no- ‘communiity - or "home- -experience with 'which’ they* mey-fk‘-
_accommodate. themselves to an academie dtmosphere, ~They- are handi-> = -

': 15eepped in Orienting themselves te the werld ef edueetien end \

eequiring preper etuﬂy hebitei "', S
) ot

N .‘It is equelly ebvieue thet theee etudente need frem their inetruetersi
' exceptional efforts at understanding, effective. guidenee, end perhepe i
' _teeehing methede thet are eut ef the erdiﬂeryi P S A T




