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GENERALIZATIONS

- People's ideas about what constitutes an
adequate level of living on one hand

and poverty on the other. change as
average living levelg change, -

2. Living levels are affected by the

amount of goods and services which money
incomes can buy, not Just by changes in
money imecomes which may be offset by
changes in prices.

8. People on fixed incomes can buy more
with their money in Periods of low
Prices and less in periods of inflati.a.

- Living levels in the U.5. are very high
compared to those in most countries;
Devertheless, a large number of people
8t111 live in poverty by Present ~-day
American standardg of what is ueeded for
an adequate living level.

&. Living levels in the U.s. have been
rising rapidly, although at an uneven
;EEE -

+ Bven in so-called prosperous times, not
all people enjoy levels of living which
most consider necessary for an adequate
level of living. . Productive goods and
Bérvices are dividegd unequally among the
Population, ‘
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It is difficult to compare real wages
between countries or eras because of
differences in the importance of dif-
ferent types of goods for consumers,
because of difficultiee in assesgsing
the comparative Purchasing power of
different monetary systems or money
wages, because of differences in the
smount of gocialized benefits provided

by different countries or eras, because

of variations ip living levels among
different groups in each country, ete,

.« Poverty and unemployment have both

material and psychological effects
upon people; these effects Bay help
keep them in continued poverty,

Even during brosperous times there

will be some structural unemploy-

ment among those changing jobs; those
without any skills are make obsolete by
technological changes. There may algo
be some unemployment among certain groups
because of discrimination,

- Economiec wants of people seem never

to be satisfied, since many goods and

. services must be replenished constantly

85 they are uged up, since population
iz expanding, and since cew inventiong
create new wafits.



a, Misallocation of resources costs ¢. Peopl
consuzers what they could other- they.
wise nave had. The alternative , reduc
cost of unemployed. resources is ‘ oppor-
what could have been produced if
existing resources had teen put . d. The i
to work. That is, the alter- ' _ incom
native cost is a lag in or drop other
in G.K.F. for s-

a cer
9. The money incomes pecpie receive, desir:
whether in the form of wages, in- condi
terest, rent, or profits, is the cccups
chief determiner of their share of prest
the nationsl output. However,
. general socialized benefits 11. In a pri-
' (shared by all) and transfer pay- . location
ments by government for welfare of produs
purposes add goods and services to changing
the money incomes. and by tI
wish to 1
10. In all societies, people have certain .
economic goals and frequently use a. In th
their govermments to help achieve prise

these goals. Although some economie , produc
goals are very much alike, different upon *
societies place differing emphasis of pre
unon them. (and
_ produc
8. In all societies people have make 1
certain economlc goals, although motive
_ these goals may differ. , : produc
’ _ . for ti
b. People generally would like to .of goc
see their economic systems pro- thus &
vide both economic growth (and ' change
so higher levels of living) and
stability (and so economic security).
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c. People differ in the degree to which
they desire economic justice or a
reduction in inequalities of ecaz@mic
opportunity or income.

d. The incentive to achieve the largest
income possible is modified by
other incentives such as a desire
for security, a desire to remain in
& certain section of a country, a
desire for certain kinds of working
conditions, a desire for more leisure,
occupational preferences, s desire for
prestige, ete.

1l. In a private enterprise system, al-
location of resources to different kinds
of production is achieved largely by
changing patterns of consumer demsnds
and by the “espansés of producers who

g&. In the long run in a private enter-
DPrise econciry, the quantity of a specific
product which is produced depends
upon the difference between the cosgt

- of production and selling prices
(and so the market), Producers tend to
Produce those goods on which they can
make the greatest profits. The profit
motive not only encourages producers to
produce, but it provides the incentive
for the production of specific kinds

_of goeds and services rather than others,

thus shifting production in terms of
change in consumer demanda,



b. Competition among producers determines b. I
how things will be produced in a t
private enterprise economy, since
2ach producer will try to arrive at c. 1
the most efficient use of productive : a
resources ln order to compete with d
others and make profits. I

12. The quantity of a specific product 15. Some
or service which will be demanded in c
at a specific price depends upon: caus
(1) consumer desires, (2) avail- , DeoE
ability of altermative goods and :
gervices, (3) the prices of alter- 16, Gutr
native goods and services, and (4) ~ well
the amcunt of money consumers have : es
and are willing to spend. %ecg

13. If purchasing power increases with-
out some corresponding increase of 17. The
available materials, there is &b up- iner
ward pressure on prices; if it falls
without an equal decline in availeble 18. New
materials, there is a downward pres- fiel
sure om prices, _ for

1k. Adjustment of supply to demand ié! 15. Quty
hampered by factors which decrease nolo
mobility of productive resources. ment

8. Wage contracts and minimm wege
laws make it difficult to ad- : a. Ni
Just wage rates to changes in b1
supply and demand for labor. ] al




on among producery determines b. People’'s attitudes toward where
s will be produced in a they live reduce labor mobility.
nterprise economy, since

ucer will try to arrive at . Increasing specializetion and
efficient use of productive diversity of skills needed for

. in order to compete with different Jobs :Educes labor

d make profits. : mobility.
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- of & specific product 15. Some things can be produced better

hich will be demanded : v in one place than in another, be-

¢ price depends upor- cause of climate, resources, access,

- desires, (2) avail- people's skills, etec.

1ternative gocds and

) the prices of Blter- 16. Output is affected by the quality as
and services, and (4) well as the quantity of nmatural

fﬁ@gggy consumers have es urces (1and); quelity is af-

ing to spend. § ed by aer:ess as well as by

7 ! © fertility, richness, ete.

g power ipcreases with-

responding. increase of . The quality of labor is usually

terials, there is an up- ' increased by education and training.

e on prices; if it falls ' '

gual declipe in available _ 18. New inventions open up whole new

here is a downward pres- fields of porduction or substitutes

es. : for natural resources.

[
-]

f supply to demand is 19. Output can be increased by tech-
factors which decrease o nologicel progress in the develop-
productive resources. ment of tools and machines and

' : ’ power to replace manpower..
racts and minimm wage
it difficult to ad- , a. New .technological developments
rates to changes in bring improved efficiency to tools
| demand for labor. and machines and increased labor

productivity.
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20. Specialization of individuals, regions b.
and countries makes8 for interdependence.

2l. The c¢ircular flow of income in a

private enterprise system can be

broken down into three general types

of flows: between business and the

public, between the government and

the public (imcluding business), and 23. Gov

between savers and investors. usge

of

a. If total spending by consumers, den
business, government, and
foreigu countries (aggregate a.
demand ) does not equal total '
production, businees will cut
back on production end employment.

22. Qovernment policies can either help 24, Gov
reduce or exaggerate fluctua- ' all

tions in business activity and so amo
unemploymert,

8. Government expenditures asct just mea.
like consumer expenditures to af- und
fect allocation of resources to o ref
the production of different goods -
end services and to affect the , SKIT
total amount produced.

1) Government spending on goods and . o
services.and for transfer payments 8.
(pensions, socisl security, wel-
fare) may make up for & lack of
demand by the private sector.

oo
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. Attacks

b. A reduction in tax rates when pro-
ductive resources are not fully
used, increeses money available
for consumption (disposable income)
in the private sector end msy lead
to higher production and employment
and not much or any loss in taX revenues.

Government monetary policies can be

used to influence lending, the amount

of money in cireulation, and so aggregate
demend for goods.

&. Raising or lowering interest rates
tends to affect borrowing from banks
and so the amount of money in eircu-
lation.

« Government policies affect the

aAlioeatton of goods and szervises
among the population.

It s impossible to undevstand the
meanlng of a piece of writing without
understanding the author's frame of
reference and uge of vocabulary.
SKILIsS

roblems in & rational manner.

&. Is slert to incongruities, recog-
~nizes problems, and 1s concerned
about them.



b. Defines problems by isolating basic d. Use
issues, defining terms, identifying :
-assumptions and values involved, e, Gai
and determining sub-problems which ‘
nust be investigated. f. Gai

1) Identifies value-conflicts. 1)
¢. Sets up hypothesges. : 2)

d. Figures out appropriate techniques
for testing hypotheses. g. Use
com
e, Uses sub-questions or deduced
consequents of hypotheses to guide
him in collecting relevent data.

f. Considers possible consequences of L, Bvalua
alternative courses of action. inform

2. locates information efficiently. a. Dig
a. Uses statistical references. per

3. Gathers infg;mﬂtigpreffeeﬁijggg. .b. Che

on °

a. Draws inferences from tables and , : his
graphs.

. éi Ide:

b. Increases accuracy of observatioms to ¢

through the use of scales, indexes, : thet
and questionnmires.

- d. Chet

c. Increases his accuraecy of observation is s

~ through the use of questionnaires. ‘ inst
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d. Uses éimple sampling techniques.

€. Galns information from intérviews;

fg‘Gains information from listening.
1) Listens for mein ideas.

2) Takes effective notes on structured
sbeeches.

g. Uses models to make sense out of
complex data,

. Bvaluates information and sources of

information,

a. Distinguishes between relevant and
irrelevant information such as
bersuasion devieces.

b. Checks on the bias of authors (or
on values held which might affect
his statements).

¢. Identifies and examines agsumptions
to decide whether he can accept
them,

d. Checks on completeness . data and

is wary of genmeralizations based on
insufficient evidence.
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5. Organizes and analyzes information and draws

cnnclﬁSians

8, Checks, refines, and eliminates hypotheses,
working out new ones where necessary.

1) Tests hypotheses against data.

b. Having determined the causes of a social
Problem, scrutinizes possible consequenaes
of alternative courses of action, evaluates
them in light of basic values, lists
arguments for and against such proposals, and
selects course of action most likely to
achieve goals.

+ Works well with others.

a. Accepts his share of responsibility
for the work of a group; participates
actively without trying to dominate.

ATTITUDES
Is alert to incongruities, recog-

nizes problems, and is concerned about
them.

+ Is curious about socinl data and

human behavior and wishes to read and
study further in the social sciences.

- Is sceptical of "conventional truths"

end derauds that widely-held and populsr
notions be judged in accordance with standards
of empirical validation.

13,
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W

13.

. Values objectivity and desires to

keep his values from affesting his
interpretation of evidence, al-
though recognizing the important raie
of values in the process of making
decisions about problems.

Is committed to the free examination
of social attitudes snd data.

Eveluates informetion and sourcep of
information before accepting evidence
and generalizations,

Believes that the social sciences can '
contribute to men's welfare by providing
information and explanatory generalizations
which help them achieve their goals.

. Is sceptical of single-factor causation

in the soeial scilences,

. Is sceptieal of panaceas.

Values initiative and hard work, but
does not scorn those who lack ability
or cannot find jobs.

Believes in equality of appartugity
for all.

« Evaluates pregésals on the basis of

their effects upon individuals as
human beings.

Believes in the pcasibilities. of
improving social conditions.



‘OBJECTIVES ' OUTLINE O

G. People's ideas of what constitutes I. People's ideas of
-an adequate level of living on one hand hand and poverty
and poverty on the other change as change. Thus any

average living levels change or differ. time;, and culture

S. 1Is alert to inggnggpities,freecgpiges : A. Although compai
problems, mnd is concerned about them. to another are
' - - S found in groass-
G. Living levels in the U.S. are very high consumption, ir
compared to those im most countries; ' ber population,
nevertheless, a large number of people ,
6till live in poverty by present-day : 1. Living level
American stendards of what is needed for lower than t
an adequate living level.

S. Gains information from listenin
Idstggs,fgrfgaiq ideas.

S. Takes éffectivernptés on_structured
peeches. -
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OUTLINE OF CONTENT

1. Peaple s ideas of what constitutes an adequate level of living on one.
hand and poverty on the other change as average living levels
change. Thus any definition of poverty is relative to place,
tlme and culture.

A. Although comparisons between living levels from one country
to another are not exact, significant differences can be
found in gross national product per capita, food
consumption, infant mortality rates, number of physicians
per population, illiteracy rates and housing density.

1. Living levels in many parts of the world are much
lower than they are in the United States.



PROCEDURES : MATERIALS

Iﬂ}ﬁiatg:g;Act;g;tigg

1. Prepare an initiatory bulletin board on Poverty. Use just a
series of questions with no pictures or data presented. Questions
could include: :

1. What is Poverty?

2. Who are the poor?

3. Where do they live?

L., Cen we get rid of poverty?

As the unit progresses, students could furnish pictures and
data to answer these questions.

2. Have a former Peaco Corps member speak to the class. Questions
could be raised as to the living level of the country to which
he was sent. More specifically:  What did the people eat?
What shelter did they have? What medical care was available?
How much education did they receive? What kind of a future
do they have? Before the speaker comes, review ways of
listening for main ideas and taking notes on structured
gpeeches.




IS ALERT TO INCONGRUITIES, RECOGNIZES
PROBLEM3, AND IS CONCERNED AROUT THEM.

Living levels in the U.S. are very high
compared to those in most countries; never-
theless, a large number of people still
live in poverty by present-day American
standards of what is needed for an adequate
living level.

Sets_up hypotheses.

Flgures out appropriate technigues for
testing hypotheses. -

Uses statistical references.

10-
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3. Show the film Fate of a Chlld This film is the story of the Film: Fa
death of a child. The film illustrates the conditions which United
prevail in an underdeveloped area ~-- poverty, disease, and Librar
death. Students could be esked to list characteristics which Detroi

they think illustrate a state of poverty. Would these apply
in other areas of the world? -

Or shﬂw the film The Squeeze. This brief film points out . Film: Tt
the disturbing aspects of the population problem: hunger, . Peerle
erowding, and the subversion of human development. Students 421 W,

could be asked the following questions?

(a) Does overpopulation cause poverty?

Eb; What do we mean by overpopulation?

(¢) Can overpopulation be avoided?

(4) What problems are there in population control?

Or show the £ilm Food and People. This is an older film. Film: Fc
The first part could he used to show the lack of sufficient ‘B & W,
food for many peoples of the world. The second part of the Films.

film could serve as a review of the farm unit. The need
for scilentific farming and conservation practices is
emphasized.

b, After seeing one of the previously mentioned films illustrating
world poverty or after having a Peace Corps speaker, ask the
class to guess which countries of the world might be considered
to be poverty-stricken. Write down a number of their guesses
on the board. Then ask the class to establish criteria for -

- their judgments. Also ask: How could you go about testing
your hypotheses? Where could you find the information? How
reliable would it be? How complete? (Review use of different
kinds of statistical references.)
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Film:' Fate of & Child, 17 min., B & W,
United Auto Workers, Educ. Dept. Film
Library, 8000 East Jefferson Ave.,
Detroit, uB821lk. .

Film: :The Squeeze, 10 min., B & W,

Peerless Film Processing Corp.,
421 W. Shth st., N.Y., N.Y. 10019.

Film: Food and People, 30 min.,
B & W, Encyclopedia Britannica
Films.




A. IS CURIOUS ABOUT SOCIAL DLTA,

qfhypotheses tr; gulde him in ccallecting
relevant data.

~ G. People's ideas about what constitutes an
adequate level of living on the one hand and
poverty on the other change as average living
levels change.
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* 5, Tt is at this point in the unit that. studemt activities for
"the-upnit could be introduced. GStudents might be asked vwhat
‘topics or research areas they think are important for a unit

. on poverty. These could be listed on the board. Along with
and/or coupled with student ideas, use a dittoed list of
annotated unit activities. After introducing unit activities
through class discussion and/or annotated listings, have
students turn in slips of paper listing their first three
choices in order of preference. (As you make assignments, try
to give preference to students who, in the past, have been unable
to do their first choices.) The next day, announce assign-
ments and a tentative schedule for completion of projects.

6. After students have chosen their activities and you have
balanced choices with unit needs, break the clesses into
report areas. Have each group select a chariman. Within the
group the report area should be broken down into workable
report units or sub-questicns to be investigated. These
group meetings should also attempt to list possible sources
of information. Later the groups can reconvene, share
information, and determine the manner in which these reports
are to be given. .

Developmental Activities

7. Students could read pp. 22-27 of Orwell's Down and Qut im Paris George Orwell, Down ai
and London. In this excerpt the author describes the changes in h and London, Pp. 2:

his daily living practices when nearly all of his money had been
stolen and he was forced to live on a very meager income. This: -
book was written in 1933, so that the currency and its purchasing
pover would have to be sdjusted.
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G. Living levels in the U.S. are very high
- compared to those in most countries.

G. Feople's ideas about what constitutes an
adequate level of living on the one hand
and poverty on the other change as average
living levels change.

S. Checks on the completeness of data and
is wary of generalizations based on
iqsui‘figiéﬁt’e:viégngg. L - '

i

!

G. Living levels in the U.S. are very high compared
to tha;e in most countries.
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After reading the excerpt from Orwell and discussing the changes
in daily living practices of the author, the students could be"
asked to draw up a menu to live on for a day or week using 50¢
or $1.00 a day. Perhaps this assignment could be expanded to
include housing, transportation and clothing as well as food.
Then discuss: How would you= lives have to be changed, given
this reduced income and independence from rarental support?

Students could read two excerpts from Lewis which describe the Oscar Lewis;,

living quarters of two. families from lower income groups in _ 132-136.

Mexico City. Then hold a discussion comparing and contrasting
the living levels of these families with those of families
in the United States.

+ Have students read the findings on "Child labor in Factories _ "Selected Re

and Mines" presented by the Sadler Committee, Lord Ashley's

Mines Commission and Edwin “hadwick. These readings dramatically
portray the living and working conditions of children in

England during the 1830's and 1840's. Ask pupils to compare

these conditions with the working and living conditions of children
in their own class. Agk: Do you think these conditions looked so
bad then as they do to us? Why or why not?

: If students seem to be interested in the living conditions of

other countries of the world, have them investigate and report
back to the class. Their reports could ineclude their sources
of information, recency of data, completeness of data, ete.
Through these reports the class could get information on
poverty found in these countries ag well a8 a chance to review
akills of evaluating sources of information.
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L two excerpts from Lewis which describe the Oscar Lewis, Five Families, pp. 61-66,
two families from lower income groups in 132-136. -
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"Selected Readings on Poverty."

be interested in the living conditions of

the world, have them investigate and report
Their reports. could include their sources

eney of data, completeness of data, etc.

9 the class could get information on

se countries as well as a chance to review
' gources of informaticn.
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G. It is difficult to compare real wages 2. Lover levels of living in
between countries or eras because of indicated by the following
differences in the importance of different though statistical compar:
types of goods for consumers, heeause
of difficulties in assessing the a. The Agency for Internat
comparative purchasing power of different that in 1964 the Gross
monetary systems Or money wages, because capita for selected cou
¢f differences in the amount of ' equivalents was as fol2
soclalized benefits provided by dif-
ferent countries or eras, because of
variations in living levels amopg
different groups in each country, etc.

+ Mexico - § L5L
+ Chile el
. Japsn - T16
. India 88

[P oot

G. It is g12fi0ult to compare resl wages b. The United Nations Stat
between countries or eras because of reports the Net Food Su
differences in the importance of different selected countries as f
types of goods for consumers, because - o C
of difficulties in assessing the Country Céreals< Potats
comparative purchasing power of different o 7777
monetary systems or money wages, because Mexico 127 1B
of differences in the amount of : Chile 120 - 66
socialized beneifts provided by qif- Japan 148 65
ferent countries or eras, bectpse of India 140 11
variations in living levels among Canads 68 60
different groups in each country, etc. Sweden €9 96

UiSlAl i 76,6 48

1. Figured in killograme
2. Cereels indlude flour
3+ Milk includes both f=
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. Laﬁer levels of living in other rarts of the world are

indicated by the following kinds of statistics, even
though statistical comparisons are difficult to meke.

a.

The Agency for International Development reports
that in 196k the Gross National Product per
capita for selected countries measured in dollar
eéquivalents was as follows:

a. Mexico - § L5k
b. Chile - 471
c. Japan - 716
d. India 88

e. Canada
f. Sweden
g- U.5.A.

- $'§§§5'* !
2282
3272

The United Nations Statistical Yearbook for 1966
reports the Net Food Supplies per capita for
selected countries as follows:

Country ~Cdreals? Potatoes ~Sugar “Meat Milkd Calories
- 7 Per Day

3\D 0 —3\0

Mexico
Chile

127 18 3 &%
120 66 23 35
Japan 148 65 16 8
India 140 11 18 1
Canada 68 60 43 8
Sweden 69 96 39 52

U.5.A. 66 L8 Lho 103

2370
2280
1940
3020
2950
3120

]

=

2640

1. Figured in killograms, 1 killogrem = 2,2 lbs.
2. Cereals indlude flour and milled rice,
3. Milk includes both fat apd protein.
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11. If the class studied the GNP earlier in the year; show GNP
figures for selected countries and reviey the concept, This
review could include the following questions:

(a) What is G.N.P.? ]

(b) What do G.N.P, figures tell about a country?

(¢) Whet value does G.N.P. have as & measure for comparing
levels of living?.

(d) what limitations does G.N.P. have a8 & measure of 1iving?

Then show the class figures on G.N.P. in & number of countries,
including the U.S. Ask: How do other countries compare with the
U.S. on this measure? Why should we be careful in drawing
conclusions about comparative living levels from this data?

i2. One measure of en adequate level of living is in the diet of
persons living in different countries. Although diets may
vary significently, all should meet basic butritional
mininums. To show this, the teacher might prepare a
transparency showing how selected countries satle?y their
dietary requirements. The teacher could ask studentis to look
at the transparency and form tentative generalizations. The
teacher might ask: What can we say about these countries,
given the information before us? Questions could alsoc be directed
as to the importance of each category: cereals, potatoes, sugar,
meat, milk, and calories per day. If students aren't sure of
what constitutes an adequate, balanced diet, they might ask their
home economics teacher for more information,
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¢. The United Nations Statistical Yearbook also shows
the infant mortality rate for selected countries
in 196k as follows:

+ Mexico - 66,3 e. Canada - 2k.7 .

. Chile - 11b4.2 ’ . Sweden - 14,2

. Japan - 20.4 . U.S.A, - 24,8

- _Indig -- 100-120

d. Another measure of living levels is the number of
Physicians per inhabitapmt. The Statistical Year-
ba@k shows the following data:

Ty

==Y
®

Cowntry  Year of Report . FRabtio of Physicians
Per Inhabitants

Mexico 1961 ) -1/1800
Chile 1960 1/1800
Japan 1962 1/920
India 1962 1/5800
Canada 1962 - .1/890
Sweden 1963 1/860
U.B.A, 1963 ) 1/690

e. Another statistic used to compare living levels is
that of the percentage of persons who are literate
in their own language. The data for selected
countries is az follows:
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13. In order to show other measures of living, 8 teacher might
prepare a series of slides showing such information a5 iofant
mortality rates, physicians per inhabitant, density of
persons per room, and literacy rates. After showing each
of these transparencies, the teacher could agk:

8. What generalizations might be drawn from thig data?

b. Does this data tell us anything about comparative levels
of living? '

Ask students to consider all of the figures they have seen
(in activities 11-13). Then have them develop criteria

for judging relative levels of living. As students do this,
remind them to keep their criteria tentative ard to qualify
any criteria which they extablish.




—__Year of Report

1961
1961

Literacy Rate (%]

58
81
98
2k
95.8
99.9
97.8

. Another statistic 'which givesa clue to comparative

kevols
room. The Statigtic
lowing differences.

of living is the density of persons per

261000k shows the fol-

Country Year of Report  Average § of _
— ___ Persons Per Roo

Mexico
Chile
Japan
India
Canada
Sweden
U.8.A.

1960
1960
1963
1960
1961
1960
1960

R o)
~ O~ VIO VD

1. Includes total of

both rur

al and urban housing.



It is difficult to compare real wages
between countries or different eras
within one.country because of differences
in the importance of different types
of goods for consumers, because of
difficulties of assessing the com-
prarative purchasing power of different
monetary systems or money wages, and
because of differences in the amount
of socialized benefits provided by
different countries or eras.

Feople's ideas of what constitutes
an adequate level of living on ope
hand and poverty on the other change
8s average living levels change.

Economic wants of people seein never
to be satisfied, since many goods and
services must be replenished constant-
1y as they are used up, since pop-
ulation is expanding, and since new
inventions create new wants.

Living levels in the U.S. have been
rising rapidly, although at an uneven pace,

Living levels are affected by the amount -
of goods and services which money incomes
can buy, not just by changes in money
incomes which may be offset by changes in
Prices. :

Sets up hypqtbeses_

EVALUATES INFORMATION AND SOURCES OF INFOR-
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B. Levels of living may change -

time, as

does the population

staadard of living.

1. Although exact comparison
from one period to anothe)
country are difficult, ro
significant differences be
the turn of the century ar

a. Fredrick Lewis Allen ir
1900-1950, . compares 1ix

of 1900 with 1950.

He

of 3 must be used to cc
~due to the rising cost
- $400-500 in 1900 would

following for 1900:

1)

3)

&)

MATTON BEFORE ACCEPTING EVIDENCE AND GENERAL -

TZATIONS.

Wages: The average

workers were $400-50
the North than in th
wage for an ungkille
day when he could ge

Hours: The average
10 hours a day -- 6 ¢
60 hours.

Child Lsbor: Among 1

10 and 15, 26% were g

Accidents: Industrie
compared to today. 1
the railroads. In 1€
railroad employees wa
every 26 was injured.
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time, as does the population's view of an adeguate
siandard of living.

1. Although exact comparison of levels of living
from one period to another even within a single
country are difficult, rough estimates show
significent differences between the living level at
the turn of the century and the present,

1900-1950, compares living end working levels

of 1900 with 1950. He estimates that a multiple
of 3 must be used to compare wages of 1500-1950
due to the rising cost of living. Therefore,
$400~500 1n 1900 would equal $1200-1500 in 1950.
After making this adjustment, Allen found the
following for 1900:

&. Fredrick Lewis Allen in his book The Big Change:

1) Weges: The average annual earnings of Am,
workers were $L00-500. Wages were higher in
the North than in the South. The standard
wage for an ungkilled man was $1.50 per
day when he could get work.

2) Hours: The average work day was approximately
10 hours & day -- 6 days a week for a total of
60 hours.

3) Child Lsbor: Among boys between the ages of
10 and 15, 26% were gainfully employed.

k) Accidents: Industrial accidents were high
compared to today. This was especially true of
the reilroads. In 1901, onme out of every 399
railroad employees was killed, and one out of
every 26 was injured.
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14. In order to see that the definition of poverty isreletlive to Robert Hunte
time even within the same country, students could read aby one Jacob Riis,
of the excerpts by Hunter, Riis, or Allen. All of these excerpts pp. 33-36, €
contaln insights into slum living at the turn of the century. Frederick ILe
After pupils have finished reading, ask: What were conditions pp. 43-55,
like in the U.S, around 1900? (Let pupils answer in terms of ,
specific readings, and compare what they found in different books. )

Also ask: Why is it difficult to compare living levels by just .
looking at wages in 1900 and todey? Despite these Gifficulties, © : @
how do you think living levels then did compare with those in the
United States today? Do you think that all of thoge living in
such conditions in 1300 thought of themselves ag living in
poverty? Why or why not? Do you think that all of those

who are better off today think of themselves as well off? Why
Or why not? Do you think any conditions such as those

described in the readings still exist? What might cause slum
conditions? Who is responsible for them? (EHave pupils set up
guesses or hypntheses sbout the causes, to be tested as the

unit develops.)
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t the definition of poverty isreletive to
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Robert Huater, Poverty, pp. 178-180,
Jacob Riis, How the Other Half Lives,




5. Sets ggjby@ptheggg;

A, EVALUATED INFORMATION AND SOURCES OF
INFORMATION BEFORE ACCEFTING EVIDENCE
AND GENERALIZATIONS.

S. Is alert to ipcon ruities, recognizes
. problems, and is concerned about then.

G.Even in so-called prosperous times, not
all people enjoy levels of living which
most consider Decessary for an adequate
level of living. Productive goods and
Bervices are divided unegually umong
the population.
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b. Robert Hunter in his book Poverty, published in

1904, showed that:

1) 1,664,000 persons were killed or seriously
injured annually due to their employment.

2) Using $600 8 year as a minimum standard of living,
10,000,000 persons were living in poverty.

3) According to the 1900 census, there were 1,752,187
children under 15 years of age employed and out
of school.

. The General Advisory Committee of the Chicago Bureay

of Charities set ns a minumum standard for comfort -
able living no less than $1 a week per capitsa. '

2. Some present-dey writers feel that any definition of

poverty must be viewed as being historieally relative,

&. Although there is much affluence in the U,g. today,

not all people share thig effluence.
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2. Read aloud statements mede by business and goverument leaderg
as to the affluence existing within the United States today.
Ask: Is the picture painted complete? Do &1l Americans fit
this picture? Who does not? Woy not? List various hypotheses
and refer back to them later in the unit.

6. Show the film Saga of Western Man: 1964. The film shows the Film: Saga of Westerr
paradox of poverty in the midst of plemty, of the dilemma of - United Auto Workers E
abudance in the fields and factories while people live on Film Library, 8000 Ee
starvation diets, with little or no chance of escaping the Ave., Dztioit, Mich.,
¢ycle of poverty. Questions could be raised as to why this ' ‘

" paradoxical situation exists. :
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5. Sets up hypotheses.

S. Increases accuracy of observations through

the use of scales, indexes, and guestion-
naires.

5. Checks on the completeness of date and is
wary of generalizations based on insuf-
ficient evidence. —

A. EVALUATES INFORMATION AND SOURCES OF IN-
FORMATION BEFORE ACCEFTING EVIDENCE AND
GENERALIZATIONS.

G.In all societies people have certain
economic goals, although these goals may
differ,
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17. Ask students to review the characteristics of American
affluence. The review should bring out specific economic
barometers as well as examples of personal affluence. List
these many characteristics on the board. These characteristics
can serve as partial criteria for affluence and poverty.

The 1ist can be expanded as the unit progresses.

18. After reviewing the characteristics of affluence, ask: Are
there any groups in the U.S.A. who do not Possesa any or all
of these characteristics? Who are these people? Where do they
live? Why don't they share in the general affluence? Get students
to hypothesize on these questions. (Don't answer the '
questions ; tie should be snswered later in the unit.)

19. Give the students Vance Packard's socisl class evaluation
questionnaire. This questionnaire, although useful, is
incomplete and somewhat arbitrary. It should give
students a chance for some self evaluation as to their
economic status. It also can be used to develop their
ability to evaluate possible tools of the social scientist.
This particular test would be severely criticiged by a
competent social scientist. Ask questions designed to
help pupils see why this is so.

20. Ask the students what they think the "good life" would be.
List their ideas on the board. Differentiate between economic
-and non-economic criteria. Ask:. How much do you think these
economic goals would cost to achieve? Who do you thiok could
afford them? In this activity the teacher should point out
that although non-economic goals are important, this unit
focuses upon economic goals. Discuss: Do you think the

Ef econocmic goals you have would be the same that other Americans
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Packard, The Status Seekers.




S. Checks on the completeness of data.

G. Bven in so-called Prosperous times, not all
reople enjoy levels of living which most
consider necessary for an adequate level of
living. Goods and services are divided
unequally ameng the ropulation.

-28-
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would have? Would they be the same as those of people in
other countries? (Review some of the differences in goals
from unit one.)

21. After asking students to define the econcmic "good life", have
them try to prepare & budget for a family of four with )
an annual income of $12,000. Ask them to think up all the ,
items that would go into that budget and then try to cate-
gorize single items.

22. After budget categories have been worked out, break the clags
up into buzz groups of 4-6 persons and have them try to
estimate their expenses.

23. Have a discussion of the buzz group findings. Ask: Where
' were the areas of agreement?of disagreement? Why did the group
differ? What information was lacking? Where could you find
out how much things cost? Have students list sources of
information. Assign each buzz group a source/or sources of
information and have students bring back information for
the next day.

2h. After students have researched their sources of information
on budget €xpenses, summarize their results on the board. Have
students put this budget in their notes for future reference.

25. After students have worked out their budget for $12,000 for
& famlly of four, ask them now to Work up a budget using a
$3,000 annual income. Use the same buzz groups as before. Then
discuss the differences between their $12,000 and their $3,000 -
- budget. How would the family have to change its way of life with
the lower income?
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5. People's ideas of what constitutes an b. Authors differ ir

adequate level of living on the one hand
and poverty. on the other change as
average living levels change.

1)

2)

3)

Michael Harrin
states ". ., ,
of those who a
health, housin
Present state
for life as it

Ellen Winston,
belleves that;

the necessities
essentials, pow
expectations."

Definitions of

country at a gi
variations.



onstitutes an b. Authors differ in their definition of poverty,

; on the one hand
* change as
ange.

1)

3)

Michael Harrington in his book The Other America
states ". . . Poverty should be defined in terms
of those who are denied the minimal levels of
health, housing, focd and education that owr .
Present state of scientific knowledge specifies
for life as it is new lived in the United States."

Ellen Winston, U.S. Commissioner of Welfare
believes that: ". . . In an affluent society. . .
vhere the majority of people take for granted
the necessities of life and even many non-
essentials, povety must be measured against
expectations.”

Definitions of poverty even within a given
country at a given time show significant
variations.
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Ask: Do you think any Americans might have an income of $3,000
or less? If 50, how many? Now show pupils a table op graph
illustrating the number who do have such incomes, and the
number who have incomes of $12,000 or more.

Have students read an artical from the Natiopal Observer
entitled "The Poor Who Live Among Us". This article questions
any single criterion for defining poverty. The selection may
be somewhat difficult for students to read. Assist them by
putting difficult vocabuwlary words on the board. and defining
them with simpler language before the clags begins to read.

Have stuﬂeatg read pp. 1-9 in Dwight MacDoneld. Students should
answer the following guegstiong:

(a) How dees Michael Harrington define peverty?

(b) How have various govermmental agencies and private
groups defined poverty? '

(c) Would you agree with these criteria? Why or why not?
This -gelection may also be difficult for students, and
some vocabulary study should brecede the reading.

When the booklet becomes &vailable, you may wish to use the
section "The Way an Economist Views Poverty" from the
Soeiological Resources for Secondary Schools episode on poverty,

Eave students read various magazine articles, editorials

and letters to the editor on what poverty is in the U.S.A.
today, After students have read from multiple sources, discuss
the difficulties of reaching concensus on the criteria

For poverty in the U.S.A, today,

Use current

Lee Dirks,
Us", in Art:
Gomberg, ed

JPoverty, pp

Dwight MaceDc
(pamphlet )

Sociological
Schools, The
of Poverty ir
available for
as of Spring,
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Use eurrent statistics,

Lee Dirks, "The Poor Who Live Among
Us"”, in Arthur B. Shastok and William
Gomberg, eds. New Persgeetivégfaa

Poverty, pp. 9-21.

Dvight MacDamald, Our Invisible Poor,
{rampilet), pp. 1-G. '

‘Sociological Resources for Secondary

Schools, The Incidence and Effects
of Poverty in the United States.
avallable for general distribution
as of Spring, 1968.)

Not




S. Defines problems by. . . defining
terms.... o '

G. It is impossible to understand the meaning
of a piece of writing without understanding
the author's frame of reference and use
of vocabulary.
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5)

‘a) Some analysts i

measured due ts
a man's needs

b) John Kenmethgg’
Society (1958)
cutoff point f¢
the UBSA.

The Bureau of the
and $1500 annual &
line. -

The United States

family of four and
glone. All kinds c
food grown and cor
criteria 42,500,0C
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‘poverty.
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h)

a) Some analysts argue that poverty can not be-
measured due to the difficulty of memsuring
8 man's needs or desires.

b) John KenmethGalbraith in his book The Affluent
Society (1956) uned $i,000 annual income as the
cutoff point for poverty for families living in
‘the UBA.

The Bureau of the Census uses $3,000 for families
and $1500 annual money incomes as the poverty
line, '

The United States Buresu of labor Statistics and
US Commerce Department use $4,000 & year for a
family of four and $2,000 for an individual living
alone. All kinds of income are included such as
foed grown 