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INTRODUCTION:

During the social studies curriculum reform decade of
the 1960's, muchiattentian was focused on the structure of
knowledge of the social sciences and the cognitive achievement
of pupils. What will be the curriculum thrusts of the 1970's?
What proficiencies sh@uiﬂ you, the prospective teacher, be

developing to prepare you for the present and the future?

Walsh has summarized the general feeling of "what's ahead."

"Prominent authorities predict that values and
the valuing process will be the areas in social
studies receiving predominant attention in the
coming years. There are many who will applaud
such long overdue emphasis, for the attitudinal
dimension of social studies is generally recognized
as the weakest link in the instructional chain.
Stress on this area is propitious for another
reason also, Marked value differences, if not -
conflicts, are the basis of the generation gaps
between paréhts and their children. Indeed, such
conflicts between the values of the young and the
Establishment are the foundations for the
alienation of the new socie“y from the old, and
for the repudiation of society's traditional rules
and regulations. This sort of value-oriented
turbulence brings into question not oniy the
entire value system of the nation, but also
raises questions concerning the direction and
efficacy of society's institutions charged with
guiding attitudinal development in the young."l

lHuber M, Walsh, "Teaahlng Valuing," in An Anthology of
Readings in Elementary Social studies, Natlanal Council for

the Social Stujles, Washington, D.C., 1971, p. 73.




The purposes of tﬁis:mééule are to (1) develop aware-
ness and understanding of the affective domain of learning,
values, and the valuing process, and (2) develop competency
in using teaching strategies designed to help children clarify

their values.

BEHAVIORAL OBJECTIVES

!The sequence of activities contained in this module
are designed to develop enabling and terminal cocmpetencies
listed in the Ffollowing behavioral objectives. |

I. Terminal Objectives

A. Given information on the valuing process,

lesson plan using an original problem-
@onflict situation.

B, Using tﬁe above lesson plan with elementary
pupils of a grade level of choice, the reader
will demonstrate’an affective teaching strategy
based on a problem-conflict situation, (Note:

the reader may wish to delay the completion
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in order to incorporate role-playing strategies

in the lesson.)

Enabling Ohjectives

AQ

fg]
*

Given a list oi affective pupil béhaviéré,

the reader will utilize the affective taxonomy
developed byVK;athwchl and others in classifying
aachlgeﬁaﬁiﬁf;, |

Given descriptions of affective categories

of behavior, the reader will write;a béhaviaral
objective’ for each category.

Given a series of teacher statements, the
readev will use the criteria of Raths' valuing
process to determine tﬁé stage of the valuing
process suggesteé by each teacher étateﬁént.
Given a problem-conflict situation based on

a value, the reader will identify several
alternatives of behavior to the problem and
possible consequencas of each alternative of

behavior.



PART I - THE AFFECTIVE DOMAIN

Up to this point you have been primarily concerned
with cognitive objectives of social studies education. A
gsecond category of objectives includes interests, attitudes,
appreciations, ideals,rvalués, etc., and, in general, the
"feeling" dimension of social studies. This feeling
dimension is often called the affective domain. Cursory
examination of any elementary social studies ?régram will
reveal affective objectives such as:

1. A social rtudies program should enable the individual
to ﬂeveiqy his own values rationally,
2. To develor attitudes of open mindedness, tolerance,

and cooperativeness.
3. To develop interest in our cultural heﬁitagé.
4. An appreciation of the rights, privileges, and duties
of citizenship in a é;moézacy;

The above ijectivas are very deneral and vague; they
do not delineate what behavior pupils will exhibit; In an
effort to mara_pregiseiy categorize behaviors in the affective
domain, let's first examine the taxonomy cf the affective
domain developed by Bloom, Krathwgﬁl, and others.

The authors used a continuum model to depict the

affective domein. The continuum progresses from a point at
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which the individual is only aware of a phenomena and perhaps
willing to attend to it (Receiving). At the next level
the individual responds to the phenomena with a gasiﬁive
feeling (Responding). Later he may go out of his way to
respend (Valuing). At a further point in time he concertualizes
his behavior and féelings and begins-tg-arganizé the conceptual-
izations into a structure; that is, he brings values into an
order relationship with one another (Organization). Thisg
strugtﬁré of value- éevel@ps until it may become an outlook
on life or a phil@~ggﬁy of life (Ch’ISEtEfiEatiDn)a-

The entire process is often referred to as "internalization," -
the process by whi ' h an!interégt, value, etc. gradually
becomes a part of 1ﬁeigers@n; Figure 1 illustrates this

process.

FIGURE 1

AFFECTIVE DOMAIN CONTINUUM

ng Responding Valuing Organization Characterization




As elementary school teacrers, vou will be primarily
concerned with the first three levels of the affective
taxonomy~--Receiving, Reeponding, and Valuing. Below are
capsule definitions and behavioral objectives for these three
levels,

Receiving

Willingness to 2ceive or attend to a certain stiaguli or
>phenamena;
Example Recieving Ob .ctives:
Tﬁekpupil will chserve the different geometric sﬁapes
represented in 1nerclassr@@m.
The éupil will ’isten to others with respect.

Responding

The pupil is sul iciently motivated that he is actively
attending; he is committing himself in.sﬁme small measure to the
phenomena or stimuli involved. He may respond with a positive
feeling,

Example Responding Objectives:

The pupil will read the assigned pages in the social studies

textbaék_

The pupil will voluntarily read a ﬁéwspapér designed for

young children. (The Weekly '‘Reader)

The pupil will enjoy preparing a social studies exhibit

for the class.
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The pupil prroee-ves o stimuli or phenomena as having worth

and mav demonstrite behovior related to the phenomena. Valulng

i
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behavior is motivated not bg'tha desire to comply or obey, but
by the individuual's ¢ omittment to the underlying value guiding
the hehavior,
Example Valuing Objectives:
The pupil will ¢ tempt to influence others to behave or
act in a marmer “hat will promote group cooperation.
The pupil will : slunteer his tiﬁa to a school service

organization.

Comparing what 1 1 now know about the cognitive and
affective taxonomies, vou might say that the cognitive domain
Fepresents "can-do" r sponses or behaviors and the affective
domain represents "will-~do" responses or bhehaviors,

In order to understand such broad affective @bja:tiveé
referred to earlier (interests,-attituées, appféciatigﬁé, etc,),
it is helpful to see the wide range of affective behaviors
that such broad objectives can include. Figure I dépicts
the affective behaviors that can be represented by such
general abjé:tives. Using Figure I you can see that an objective
such as "the pupil will appraciéta,.i“ could call for receiving,

Yesponding, or valuing behaviors,
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Since general affective objectives can mean S0 many
ditferent things, the teacher-trainee needs a repertoire and
understanding of affective behavioral terms that are more
pPrecise in communicating just what behavior an individual
demonstrates to oxhi™it accomplishment or ottainment of an
affective objective, Table I presents several behavioral terms

for each of the five levels of the affective domain.

O

ERIC

Aruitoxt provided by Eic:




Table I . ' 10

Examples of General Instructional Objectives and
Behavioral Terms for the Affective Domain of the
Taxonomy

Illustrative General Illustrative Behavioral
Instructional Objectives Terms for Specific Learning
‘ Outcomes

Listens attentively ' Asks, chooses, describes,
Shows awareness of the follows, gives, holds,
importance of learning identifies, locates, names,
Shows sensitivity to human " points to, selects, sits
needs and sociai problems: erect, replies, uses
Accepts differences of race
and culture
Attends closely t. class~
room activities

Receiwving

Completes assignec homework Answers, assists, complies,

Obeys school rule. conforms, discusses, greets,

Participates in c. 1ss helps, labels, performs,
discussion practices, presents, reads,

‘Completes laboratery work recites, reports, selects,

Volunteers for spe:ial tasks tells, writes

Shows interest in the subject

Enjoys helping others .

2.0
Responding

Demonstrates belief in the Completes, describes,
democratic process differentiates, explains,.
Appreciates good literature follows, forms, initiates,
(art, music) _ : invites, joins, justifies,
Appreciates the role of proposes, reads, reports,
science, hiE;Gry and other selects, shares, studies,
subjects in everyday life. works '
Shows concern for the
welfare of others,
Demonstrates a problem-
solving attitude
Demonstrates a commitment to
gocial improvement

Valuing .

Norman Gronlund, Stating Behavioral Objectives for
Classroom Tnstruction, (New Yorks The McMillan Company,
1970) p. 23. :
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Recognizes the need for Adheres, alters, arranges,
balance between freedom ~ combines,  compares, completes,
and responsibility in a defends, explains, generalizes,
democracy identifies, integrates, modifies,

Recognizes the role of orders, organizes, prepares,
systematic planning " relates, synthesizes
in soclving problems : ‘

Accepts responsibility for
his own behavior

Understands and accepts
his own strengths and
limitations

Formulates a life plan in

harmony with his ahilities,

interests, arnd beliefs

4.0
Crganization

Demonstrates self-reliance influences, listens, modifies,
in working independently performs, practices, proposes,
Practices cooperation in qualifies, questions, revises,
group activities ~ serves, solves, uses, verifies
Uses objective approach in ’
preblem solving
Demonstrates industry,
punctuality and self
discipline
Maintains good health habits

Displays safety conscioushess Acts, discriminates, displays:

5.0
Characterization

e
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Activity 1

For each of the following objectives select the category

of the affective domain that is mos* appropriate (Receiving,

Responding, or valuing).

The pupil will defend or come to the aid of other

The pupil will listen to several selections of

music t~ determine natiaﬁai origin of each selection,
The pun:il enj@yé reading b@éks'apcut the Civil War,
The pupil will write léﬁters to ggvefnﬁéntal authorities
on issu*s he feels strongly ahautg |

The pup..* wili‘@bey the classroom rules concerning
being cenrteous to others. |

In gréug discussicn, the pupil willAdraw reticent
members of the group into the discussion,

The pupil will attend while others are giving
reports to the class.

The pupil will present an outside-of-class project
talthe other pupils.

The pupils will watch the film "Canada-Our Northern
Neighbor" in order to obtain infarméticn for

group reports,
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—— 10, The pupil will go to the public library to find

social studies source material when asked to do so.
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Activity 2

In the space p:avided below write at least one social
studies behavioral objective for each of the first three levels
bsf the affective aaﬁain (Receiving, Responding, Valuing),

You may shartéﬁ the aljéztives to include only tha-peréon
performing and the behavioral term (see the objectives given in

Activity 1),

If you wish more direction, assume that you have noticed
signs of prejudice in ycur‘élementary'classrnam and want to
develop some activities, experiences, lessons, etc. to combat
thié attitude. What night be some appropriate affective
objectives for your instruction?

Receiving--

Responding=-

Valuing=--
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'PART II. THE VALUING PRCCESS

“he major issue concerning values education is whether
specific values should be taught or whether the techniques of
the valuing process are the proper end results of instrﬁétiani
Some: educatcers prép@se that there are certain transcultural
values that the school is obligated to teach, They point out
that it is the praéen&e of a set of "core" values that provides
stability of a culty e in a time of rapid changes. Others séy
that it is because of sﬁ&h répid change that no specific set
of values can be prescrihéﬂ; since values themselves aré
rapidly changing, the most productive instructiaﬂal;activity
is the teaching of valuéﬁgrgcessing skillgir

The writer of this module identifies himself more closely
with those social studies educators who prapgse=that the
processes of clarifying values and resolving value conflicts
are more appropriate bhjectives than the teaéhing of a
specific, éémman set of values, Th@sa who také this position
agree that chiléran should be given opportunities to inquire,
examine, and qisé@ver the values he and othars hold and the
factors associated with their formation.

i
l
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Raths, Harmin, and Simon, in their book, Values and

1 forward the possibility that many of the classroom

behavioral problems currently attributed to emotional
disturbances migbt instead be sesn as.resulting'irgm v§lué
disturbances., Could it be thét the apathy, uncertainty,.
inconsistency, overconformity, and dissention so frequently
displayed by pupils is a result of a confusion in.values?

Raths and many others think that this is pzecisely the
cése; that many of the problems of today's classrooms are the
result of pﬁpils who have extreme aiffiéulty iﬁ deciaing what
!is good, what is right, what is desirable, and what is to be
done with une's life and force.

Let us define values as those elements that show how a

‘we might say that values constitute those ideas, ideals, or
beliefs to which an individual or a group feels sufficient
cammitménﬁlthat'they will guide théif behavior by those ideas,
ideals, or beliefs,

Because values are a part of living, they operate in
very complex circumstances and usually involve more
than simple extremes of right and wrong, good or

bad, true or false, The conditions under which behavior
is guided, in which values work, typically involve
conflicting demands, a weighing and a balancing, and

- 1Raths, Louis E., Merrill Harmiu and Sidney B, Simon, Values
and Teaching, Charles E. Mesrrill Books,Inc., Columbus, Ohio. 1966,

2Ibid.
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finally an action that reflects a multitude of
forces., Thus values seldom function in a pure and
abstract form. Complicated judgments are involved
and what is really valued is reilected in the out-
come of life as it is finally lived.3 -

How does one cbtain valﬁes?=;What is the process of

valuing? The process identified by Raths and associates

»is'built upon seven ériteria; unless. something satisfies

all seven of thg criteria, it cannot be called a vaiue; All

‘t@géthe:, the seven crite%ia describe the process of valuing.

"THE VALUE PROCESS

1. éhgpsinq freely. Values, if they are to be prized by the

individual must be the result of free choice., Values

must be freely selected if they are to be really valued
by the individual.

2. Choosing from among alternatives. A value can only resilt
from situations in which more than one alternative is
possikle, If there are no alternatives, then there was
no choice, :

3. Choosing after thoughtful consideration of the consequences
of each alternative. Only after consequences have been
carefully examined can a value be held intelligently,

This criteria helps prevent impulsive or thoughtless choices,
Only when the consequences of alternatives are clearly
understood can one make intelligent choices.

4. Prizing and cherishing. Values are those choices that we
are proud to held, those that have a positive valence in
our philosophy of life,

5. Affirming. Values that have been chosen thoughtfully and
freely are ones that the individual will admit publicly.

/
i

3Ibid,, p. 27.
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6. Acting upor choices. For a value to be present it must
affect one s !ife--the books he ‘reads, the friends he makes,
the organi-ations he joins, how he spends his time.
Afflrm;ng; %%éﬁ; is only part of the process. Talking
about soma<ning and net doing anything about it reveals
a lack of  jlue.

7. Repeating. 7~ value is likely to reappear in different
situations at different times. Something that appears
only once in-an individual's behavior is not a value.
Values hav~ persistency.

In summarv, values are based on three processes: choosing,
prizing, and acrting.

CHOOSING: (1) freely -
(2) from alternatives
(3) &fter thoughtful :anslﬂeratlcn of the consequences
of erch alternative.

PRIZING: (4) <cherishing, being happy with the choice
(3) willing to affirm the choice publicly

ACTING: (6) +'mning something with the choice
(7) repeatedly, in some pattern of 1ife?

What dose ore do if he wants to put the valuing process

to work in the classroom, if he wants to take on the task of
helping childr~~ develop or clarify values? Going back to the

seven criteria for a value, he would be advised to:
1. Encournce children to make choices, and to make them freely.
2. BHelp them discover and examine available alternatives
- when "+red with choices,
3. Help children weigh altewmatives thoughtfully, reflecting.
on tkr consequences of each,
4, Encou~.+ge children to consider what it is they prize
and crerish.
5. Give '.cm opportunities to make public affirmations
of the.x choices,
6. EBEncoviige them to act, behave, live in accordance with
their Ftoices.
7. Eelp "vem to examine repeated behaviors or patterns in
thelr |1fkn '
AIbid., p- 20,
bid., pr. 38-39,
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Traditiorally, we have tried to do the above things by
setting an example, parsuading and Eﬁﬂviniiﬁgg limitiﬁgéchDiCésd
inspiring, sethting riles, Aate, While these techniques may
help control bekavior and even form attitudes, it ié.d@ubtful
that they lead to vaiues, put simply, they have not warkeé
very well, | |

The basic straﬁégy proposed by Raths rests on a specific
method of f%spamiiﬁg'té what a student say: or does. This
strategy is called %the clarifying response." How often do
we respond to ptpils without really thinking about what we
are saying? With éjérifying responses, we definitely add a
purpose to our verbal behavicr. Clarifying responses are
open~ended and can ke directly related to one or another of the
three bhasic valuing procssses: choosing, priéiﬂg; and acting,
(See summary or. page 18 to see how the seven criteria fit into
these three Ea%ig valuing processes.) For example;

t

Choosings
Where do you suppose you first got that idea?

What else did you consider before you picked this?
Where will it lead?
Did you give that any thought?

Prizing:
- Are yon happy you feel that way?
Would you tell the class how you feel about that sometime?
Are you saving you believe,,,?
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Is there arytbing you can do abeat rrar?
Are Trere.a-y rrgarizabions that you might join?

WLll you do it again?
Yeu can prokably sae by now that there are countless,
purpese ful respovses trhat teachers can make to children that

may help tham form or clarify their valuss. In addition to the

clarifying resporse, ther« are teaching strategies that can

be used with childrer . Part ILI presents one such strategy.

Additional sugzestio s are provided in the Appendix.,

O

ERIC

Aruitoxt provided by Eic:



To iliustrare that yna understard the three basic

processes

clarifying respsrses to oet at
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Ackivityy =

valuing

prizing, and acting} and specific

¢ach process, place the name of

the correct process befors @ack of the following teacher

responses.
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Do pecple know that you feel that way?

What weild you do if other people disa gree with you?
What gord is 1t?

Did yo: decide that for yourself?

Wrat are your plans for doing more?

Now if you do this, what might happen to that?
What choices did you throw away befare you

decided to pick this?

Are yo.: willing to put any money behind your idea?
Would y»u say that aloud in a large crowd?

Will you try to get other people involved?

What's so really good about your choice?

What is your first step in doing that?

How much do you really want it?

What do your parents think about that?

Is it really importaht to you?



PART III. A VALUING TEACHING STRATEGY

Yéu will fecall from Part II, the Valuing Process, that
choosing from alternatives and choosing after thoughtful
consideration of the conseqguences of each alternative are
- two components of fhe valuing praceés,.-This should tell us

that our task, as teachers, is to help children identify
alternatives of behavior wheh they find themselves in problem
situations that require a value judgment (I could do this,

or this, or this). But that is not enough. To prevent
impulsive or thoughtless choices the teacher must help the child
iexamine the consequences of each alternative (If I do this,

what might happen?). |

, Presented in this section of the module is a teaching
‘strategf built around an unfinished story that will help
children iﬂéntiff alternatives to a problem situation and

examine possible consequences of each alternative.

Read the unfinished story, "In Trauﬁle; found on the
next page. After reading tﬁe story ask yourself the
following quasti@néj

1. What could Willie do to s@léé his problem?
2, For each answer you can come up with to question 1,

what might happen if Willie did that?
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In Trouble

Willie Johnson was in trouble! 1In sch@ol_this'marﬁing he
had thrown his paint waier at Sue Nelligan and the teacher had
become angry with him. “Why did you do that, Willie?" she
asked. Willie couldn't tell her, because he really didn't
know why himself. He kiiew that Sue had teased him a little,
but that wasn't the real reason. He just didn't know!

The whole thing put him in a bad mood. From then on, the entire
day just went to heck. o

In the afternoon h had pushed Tommy Grigsley in the recess
line. He also had stamped his foot and velled at the teacher.
The teacher had become angry with him again. But this time she
put a note to his mother on his jacket with a pin. '

That note! He knew it was about his behavior in class

. during the day. He knev that when he got home his mother would

read the note and give him some kind of punishment. Then his
father would find out about it and he'd really get it!

On his way home from school Willie was thinking about what
his father would do ts& him. :

"Wow!" he thought. "I'll get killed if I take this note
home. 1I'd better take it off and throw it away."

He was just about to do that when he remembered what had
happened to Billy Beatty when he was sent home with a note,
Billy had thrown his note away and was sent to the principal's
office about it. Then Billy was in double trouble!

: Wow! He was in trouble. He couldn't throw it away. What
should he do? He had a problem, all right. He had to make a
choice, but how ghould he choose? No matter what he did, the
outcome didn't look too good! What should he do?

i Fraenkel, Jack R, "Value Education in the Social Studiés;”
Phi Delta Kappan, April, 1969, pages 457-461, ‘
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What might be the behavioral objectives of a lesson

using this story?

BEHAVIORAL ORJECTIVES:
Given the information in the story, "In Trouble," students
will:

l. gtate the alternatives open to Willie.
2. describe at least two things that might happen to
Wlllle, depending on what course of action he decides
to pursue; and how they think Willie would feel in
each insta:.ce,
3. gtate what they would d@ if they were Willie, and
_mdplalnrwht they think they would do this,
4, describe hcw they think they would feel if they did this.
5. state what they believe is a warranted generalization
about how } 2ople feel in situations similar to Willie's.

’
After reading tne story to the children, thes teacher can

ask the following quzstions to get at the above objectives,

1, What things might Willie do?
2. What might happen to him if he does these things?

(Discuss each alternative.)

3. How do you think he'd feel, in each case if this
happened?

4. If you were faced with this situation, what would
you do?

5. How do you thlnk yvou'd feel?

6. Basing ysur answer on how you've said you would feel,
and how you think Willie felt, what can you say about
how people feel in situations like this?

This strategy assumes, of course, that the teacher is open

to any reasonable alternative given by pupils for the situation

and that he is aware of several alternatives himsélf (in case
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the children have trouble in identifying them).
Complete the form on the next page, using the story,
"In Trouble," to demonstrate that you can identify and exaﬁine
altgrﬂatiﬁes and consequences., (In the classroom, this part
of the lesson, objectives 1 and 2, might be done on the

blackboard using a form such as that presented here,)



PROEBLEM:

ALTERFMNATIVES

POSSIBLE CONSEQUENCES

e e
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TERMINAL ACTIVITY

Successful completion of this activity will signify that
you have developed the competency to achieve terminal objective
I A on page 2 of the module,

Part III of this module presented a teaching strategy for -

of the alternatives, Prepare a lesson plan utilizing this

strategy (use the form provided on the next page), and teach

the lesson to pupils of a grade level of choice. (You may wish
to delay the teaching of this lesson until completion of the
next module in order to incorporate role-playing in the lesson.)

Content for the unfinished story may be drawn from at least

two sources,

1. Consult with your supervising teacher to determine
a values problem that would be appropriate for
the class to explore,

2. Examine the gocial studies unit that is now being
studied by the pupils of your classroom, It is
highly likely that some part of the unit will lend
itself to such a values clarification lessor.

Write your own unfinished story for the lesson. Attach

a copy of it to the terminal activity form. Be sure that

presented in

there are several alternatives to the situation
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TERMINAL ACTIVITY FORM
MODULE #5

Name:
Grade Level:
Date:

=
"

Behavioral Objectives:

2. Concept (Value):
3. Materials: Unfirished Story (Attach copy to this form)
4. Method of Presentations Value=Clarifying Teaching Strategy

5. Procedure (follows behavioral objectives)

Steps Questions

"6, Evaluation:




Purpose:

Suggestions:

Examples:

@ ~J U G B
L3

] [Nn]
L] L]

11.
12,
13;
14,
15.
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APPENDIX A
UNFINISHED SENTENCES

To help pupils explore some of his attitudes,
beliefs, interests, etc.

After a =entence or sentences have been presented
to the pupils, the teacher can’ go around the room
giving each child a chance to verballrfcampléte

a sentence(s)., Pupils may pass, that is, they do
not have to respond. Diséussian may follow,

Pupils can write respanses to the unfinished
sentences,

In my spare time I like to....

If I had three wishes, I would wish for....
I can count on my friends to.,..

I want to learn to....

I like people who....

I believe.... -

My advice to the President would be....

If I could make two rules for my school, I would....
Someday, I want to be....

The hardest thing for me to do is....

I like myself because....

If I had three months toé live, I would....
I admire __because of hisgzher,...

I don't think pe@ple should....

Make up several of your own,
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APPENDIX B

THINGS I LOVE TO Dol

Ask students (teacher does it with them) to number
from 1-20 on a paper. Then suggest they list, as rapidly
as they can, 20 things in life which they really, really
love to do. _Stress that the papers will not be collected
and "corrected,” and that there is no right answer about
what people shguld like. It should be emphasized that in
none of values strategieé should students be forced to
participate. Each has the right to pass. Students may’
get strangely quiet; and, at first, they may even be
baffled by such an unschoollike task as this., Flow with
it, and be certain to allow enough time to list what
they really love to do. Remember, at no time must the
individual's privacy be invaded, and that the right of an
individual to pass is sécr@sanct, |

When évery@né»has_listeé his 20 items, the ﬁrccess of
coding responses can be started. Here are some suggested

codes which you might ask the students to use:

lsidney B. Simon, “Values—clarificatién vsi'IndactzinatiDn,"
Q Social Education, December, 1971, p. 903,
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Place the § sign by any item which costs more than
$3, each time you do it.

Put an'R in front of any item which involves some
RISK. The risk might be physical, intellectual,
or emotional. (Which things in your own life
that are things you love to do require some risk?)

Using the code letters F and M, record which of the
items or your list you think your father and
mother might have had on their lists if they had
been asked to make them at YOUR age.

Place either the letter P or the letter A before
each item. The "P" to be used for items which
you prefer doing ALONE. (Stress again that there
is no right answer. It is important to just be-
come aware of which are your preferences.)

Place a nmber 5 in front of any item which you
think would not be on your list 5 years from
now, ' )

Finally go down through your list and place near
each item the date when you did it last.

The discussion which follows this exercise argues

more eloguently then almost anything else we can say for

values-clarification,
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APPENDIX C
PERSONAL COAT OF AE.I‘!]Sl
|
{
i
I
3 : 4
" ;
, [
i

A coat of arms is a symbml of who you are, 1In
medleval tlmes thls 1ns;gﬁ1a was embraldered on the light
ga;ment worn over armor and usually 5ymbsllsea the name
or status of the bearer or his achievement or aspiration,
Coats of arms came to distinguish families as well as individu-
als, Using this coat of arms or drawing your own, place the
following in the appropriate section:

1. Draw two pictures. One to represent saméthiﬁg you
are very good at and one to show something at
which you want to become better,

2. Make a picture to show one of your values about
which you would never budge. This is one about

which you feel extremely strong and whlch you
might never give up.

151& Simon, "What Do You Value," Fcrum J. C, Penneys
]ERJ(j Company, Sprlng/gummer Issue, 1972, (This issue of Forum
‘ can be obtained frea of charge from the manager af a Eenneys stare )
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3. Draw a picture to show a value by which vour family
lives. Choose one that evervone in your family
would probably agree 1s most important.

4. In this block, imagine that you could achieve
anything wvou wanted to and that whatever you tried
to do would be a success. What would you Et;lVE
to do?

5. Use this nlock to show one of the values you wished
all mern would believe in and certainly one in
which you believe in deeply.

6. In the la~t block, you can use words. Write four
words which you hope people would say about
.you, ¥hat does your coat of arms tell you about
yourseii? About your family?

This exercise is designed to help ygu learn more about
some of your most strongly held values and to learn the
imp@;ténce of publicly affirming what you believe if--

that is, literally wearing your values out front on your

shield,
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VAT ING

The teaclier poses a question or series of questions,

and students state their position by a show of hands.

How many of you have ever been seriously burned?

Anyone here ever own a horse?

How many think sometimes of dying or what death

might be like?

4. I'd like "o see how much loneliness is in this
group. Vote either that you feel lonely
often, vometimes, or seldom, How many feel
lonely often? Sometimes? Seldom?

5. How many lave a favorite political party? How
many have no clear political ideas?

6. How many feel strongly about some religion or
religiovs beliefs?

7. Who here watches tel?vlslan more than four hours
a day on the average,

8. How many would want to be told if they had bad
breath that was annoying to others?

9. How many of you have no fathers living in your

home 2+

W N
L] L]

Pupils need not discuss their positions. & simple vote

ead to a lot of productive thinking. But remember:

fmd!

can

a vote is permissive and not mandatory; a pupil may abstain
from raising his hand whenever he wishes. Raths also suggests
that voting way be centered around questions relating to a

single issue or topic, For example;

Louis E, Raths, Merrill Harmin and Sidney B, Simon,
a

es and Teaching, Charlas B, Merrill Bocks, Inc.,
-‘Columbus, Chio, 1966, pp, 152-153.
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How many people feel that a c¢*ild in the sixth
grade should get &n allowance?

How ma-y of you believe that there should be some
work, some doing of chores, before a child gets
an ailowance? :

Hew many of you believe that chores are something
yol should do anyhow, and that any money you
get frem your parents should come from special
work, wnrk beyond mere chores?

If you voted for allowances, how many think that
a sixt}l grader should get more than one dollar
a week? _

Hew mary say between fifty cents and one dollar a week?
How mary vote for a number between twenty-five
cents ard fifty cents a week?
. How ma: » think the allowance should be less than
twent . ~five cents? i

How many :hink that every child in the family should
get the same allowance ?

How many »ecple would ke willing to buy their own
clothes if their allowance were doubled?

‘Do you think an allowance should be fors

. recreation

» food

- saving for big things, like an archery set, etc.
. Whatever you want

. schnol supplies?

HOOm>

Ibid,, p, 154
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APPENDIX E

SGUREFS AND MATERIALS FOR

Articles
" The American Family," Look, January 26, 1971.

Elementary Education Supplement, SégiglrEﬁuza;ian, January, 1967,

"Guaranteeing the Values Component in Elementary School
Social Studie "

"Values Teachin¢ .in the Middle and Upper Grades: A
Rationale for Teaching but not Transmitting Values"

"Values and the "rimary School Teacher"

"Using Learning Resources in Teaching Values"

Elementary Education Supplement, Social Education, May, 1971,
pp. 490-506+,

"Law and Order: Conflict and Dissent - an Overview"

"Law and Order: Conflict and Dissent - The Teacher's Dilemma"
"Law and Order: Conflict and Dissent in the Primary Grades"
"Law and Order: The Pollceman is Our Friend - Off the 'Pig'"

Elementary Education Supplement, §p;;alrEﬁgé§;iQn, December, 1971,
pp. 9202-915,

"Values Clarification vs. Indoctrination"
"Examining Values in the Upper Gradek"
"Instructional Media for Teaching about Values"

Fraenkel, Jack, "Value Education in the SDElal Studies, "
Phi Delta Kappan, April, 1969, pp. 457=461,

Books

Chester, Mark and Robert Fox. Rola Playing Methods in the

Classroom. Chicago: Science Research AESGClatES, Inz., 1966,

Hess, Robert D. and Judith V. Torney,. The Development of Political
 Attitude in Children, Chicago: Aldene Publishing Company, 1967,
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KrachWohl, David R, Benjamin 5. Bloom, Bertram B. Masia,
Taxonomy of Educatlanal ijestlvess Handbook II: Affective
Domain, New York: David McKay, Inc., 1956.

Raths, Louis E., Merrill Harmin and Sidney B. Simon, Values
and Teaching. Charles E. Merrill Books, Inc,, Columbus,
Ohio, 1966.

Shaftel, Fannie, and . ”o¥ge Shaftel. Role Playing for Social
Values: Declslan uaklnq in the SDElal ?tudles. Englewaed
Cliffs, N. J. Pf&ﬂthFaHall Inc,, 1967,

Simon, Sidney B., Lel:nd W, Howe and Howard Kirschenbraum,
New Strategies for Value Clarification, Values Associates,
Upper Jay, New Yor!, 1972

. Materials

Arnspiger, C. V., J. .. Brill, and R, W. Rucker, The Human
Values Series, Ste.k-~Vaughn Company, Austin, Texasg 1970,
(Series of textboc's based on values pzablems)

Lippitt R., R, Fox and Tucille Schaible, SRa Social Science
Laboratory Units, Science Research AfSQClates, Inc., Chlcagé.
I11.

Shaftel, Fannie and G, Shaftel, Value in Action: Role-Playing

Problem Situations for the Intermedlate Grades, distributed
by Churchill Fllms, Lcs Angaleﬂ, Callfa:nla, l369;’

Shaftel, Fannie and ¢, Shaftel, People In Action:. . EElEﬁﬁﬁ”
Plavlng and Discussion Phctagfaphé Eﬁr Blementary 59;131
Stualas. Holt, Rinehart, and Winston, Inc., New York,
N. Y., 1970.

Shaftel, Fannie, and G. Shaftel, Words and AQtan‘ Role-=
Playving for Young Children, Holt, Rinehart and Winston,
Inc., New York, N, Y., 1970.




EVALUATION FORM FOR SELF-INSTRUCTIONAL

MODULES
Name - _Date -
Instructor____  Course L o
lModule Title e 7 o B -
1. Approximately how many hours did it take you to complete this module .
2. Please check one square under each catagory (Usefulness & Difficulty)
per row.
. Useful §s 7 Difficg;;yfi
N t l Very Too Too | Just
U fulfﬂseful Useful Difficult| Easy |Right
=i = =S —————— ———x]
1. Introduction 747 e ! ‘W,, N R S
2. Module objectives ) e o
3. Explanations & Definitio: s i} i _
Aéi, Examples - - Illustratio ons | i - 77' RPN AU
5. Directions I , _ ,;, _ , 477'
6. - Activities _ N | R N . B -
- IR . - _ i . - !
3. What should be added or .cleted to improve this module? (Comment)
4. What degree of competence do you feel vou now possess in un&erstanding
and being able to model (chart) a body of information?
Very Competent :
Marginally Competent (I feel I can do this but I think I may need
' more practice)
_ Not Campetent (I feel that I not able to do this.)
5. Have you completed modules for any ather methods course at the Univerqity

of Georgia? If so, list the courses below.

If you have completed modules in other caurses how wo.d you rate this
module in comparison to the chers? (Comment)




