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INTRODUCTION

Traditionally, social studies as a school subject
has been divided into three major areas--knowledge acguisition,
examination of values, and skills development., As you will
probably remémbe: from your elementary school years, the
usual emphasis was placed on the acquisitién of knowledge with
skills taught haphazardly or iﬁcidéétﬁlly. Yet¥al ybu-‘obsgerve
a good social studies classroom, you are likely to see
children working in groups pursuing different projects such
~as developing time lines, making murals, using an-atlas or
a égré catalog, making graphs to display information, and
making or using various types of maps and giﬁbesi

The skills used to accéﬁglish these tasks were not

learned overnight, If well learned, the skills the children

teaching, and considerable practice by the children.

Sinéé learning to use skills cannot be a:caﬁglishéd
separately from content, a case study of the develépmént of
map and globe skills has been calected to convey to the

reader an understanding of social studies skill development.

&



BEHAVIORAL. OBJECTIVES

This sequence of activities is designed to develop

teaching social studiés skills. 17The fall@wingxﬂbjéctives
delineate the specific competencies desired upon completion
of these activities:
I. Terminal Competencies
A, Using part of a social studies textbook at a
grade level of choice or using an élement_af
one basic map skill, the reader will be able to
identify the principles of skill development by

writing a lesson plan that delineates the methods

of a basié map skill,

- - B. ﬁsing the lesson plan developed above, the reader
will teach thg lesgon to pupils of u grade level
of choice,

IT. Enabling Activities
A, Given a list of principles of skill development,
the reader will bas able to identify each in.a

hypothetical situation.




Given listings of basic map skills, the reader
will be able to write a behavioral objective
to teach one element of each basic skill and

describe one method used to teach the element,
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PART I, SOCIAL STUDIRS SKIT.I, DRVET,OPMENT

By the end of Part I of this module you should be able

to successfully complete the following behavioral Ebjective;
Given a list of principles of skill development, the
reader will be able to match each principle with its
corresponding teaching act,

"To be skillful means that one is able to do something

with proficiency in repeated performances."l Often skills

are considered mechanical in nature calling for little
thought on the part of the person performing that skill.

Perhaps it is just this misconception that causes curriculum

~planners and teachers to devote so little time and enerqgy

to planning for and teaching the skills needad by a student

to successfully pursue his social studies interests. éﬁviauslyq
social studies skills are more complex than motor skills.
Completely different types of reépanses are required to learn

to make or read a map than to hit a softball or walk a balance

' beam. Social studies skills are quite complex and call for

the use of a student's cognitive processes. In fact, the
skills associated with social studies are often called
"cognitive skills."

lgarolimek, John. The Psychnlogy of Skill Development, "
Skill Development in Social Stulies, Thirty~Third Yearbook

of the National Couucil fcr the Social Studies, Washington,

D. C.: NCSS. 1963, pp. 19-24.




Maﬁar Social Studies Skills

The Thirty-Third Yearbook of the National Council for
the Social Stuéiééz divides skills into two major categories
(1) those skills which are a definite but shared :ggg@nsibility
of the social studies, such as reading, and using reference |
books, and (2) those skills that are a major responsibility
of the social studies. The s@cial’stuﬂies skills that are
a major respan,lblllty nf the social studies are as féll@WS'

1. Reading social studies materials

2. Applying problem-solving and critical-thinking skillsz

to social issues
3. Interpreting maps and globes

1, - Understanding time and chronology

How People Learn Skills
The research on how skills are learned has been adapted
from Jarc:,limek3 ana-Burtané into guidelines for the teacher
.who is concerned with the skill development of his students.
These guidelines- are as fall@ws;

ESklﬂl DﬂVél@pment in. Ea21élustudles, Helen McCraken
Carpenter, &d,, Thirty-Third Yearbook of tle National Council
for' the 'sécial stidles,. Washingboh, D, C., 1962,

3Jarolimak, on. clt., pp. 19-24,

4Bvrtan, Wllliam H.""Implications for Okganization .of
Instruction and IﬂStTﬁFflénal Adjuncts,” Learning and Instruction,
Forty-Ninth' Yearbook, .Poxri I, National Society for the Study
of Education, Chicago: En1Vére1tv of Ehlﬁagﬁ Press, 1950, p. 246,




1. skills are not acquired'before.a nesd for them 'is
felt. This pr%nciple implies that priér to repetitive
practice, the student needs understanding of both the need
for developing the skill (its usefulness to him)‘and aﬁ _
understanding of the parts of fhe particular skill being
developed., Further, the way a péfs@n;pfactiéés a skill
(his desire to improve performance) is critical to axtéﬁding
performance of the skill. Obviously, if the student sees
little value in developing competency in the skill, his
gractica will be largely non-nroductive,

2. The student siauld have an understanding of what
ccnsiitutes_adequgﬁe performance of the skill. Demonstrations
of the skill by the teacher will show a standard of édéguaté
performance., FHowever, since many skills aré complex (having
several sub—ékills that must be mastered) the student may
become aiSEQuEagéﬂ with the enormity of the task before
adequate performance is attained.

3. skills cannot be learned apart from real situations
then automatically appiied in real situations. The teacher
must then provide instances in which the skill can be applied
in a functional manner to enable the student to reach other
goals while practicing that particular skill.

4. The student should have knowledge of his success or

failure in making progress in learning a skill. Feedback



can be provided by the teacher, the students in the class,
and the student himself, Positive feedback is almost always
enhancing. Toc much negative feedback may éause a build-up
of stress that could inhibit the student and work against his
ability-ta perform the target skill,

To summarize, the development of dognitive skills depends
on a need felt by the student as determined by the situations
in which the skill is learnasd. He should be aware of £he
components of the skill and be provided with a.madal of what
constitutes adequate performance of thg‘skill. Lastly, the
student needs awareness of his progress.

The teacher's task then is to:

l. Help the student see a need for learning the gkill
2. Provide a model that shows adequate performance

of the skill |
3. Design functional situations for practice

1, Provide avenues for reinforcement

Activity 1

Mrs. Lee's fourth grade ¢lass is working on an ecology
unit .entitled "Man's Effect on the Land " One groun is

collecting figures on the use of pesticides in thair county:
Figures showing the amount of DDT, 2-4-D and cther pesticides
used by farmers and homeowners for the years 1968, 69, 70, and
71 were obtained from the county agricultural agent.



The statements that follow outline some of Mrs, Iea's
actions with one group of students after she decides to
teach them to make bar. graphs. You are to match the state-
- men..s of her actions with the summarizing statements in
Part I (page7) by placing the number of the action in the
blank beside the sztatement that illustrates that action.

____Mrs, Lee asks the prinripal to display the completed’
graphs on the school's main bulletin boaxd,

_Mrs. Lee shows the graph-making group examples of bar
graphs. ‘

Mrs, Lee explains that one value of graphs is to reduce

- very large numbers into proportions for easier comparisor,
______Mrs, Lee helps the group decide the content of the three

graphs they will make.



PART II, USING MAPS AND GLOBES:
A PRIME SOCTAL STUDIES SKILL
By the end of Part II of this module you should be able

to successfully complete the following behaviaralxabjeetivez

Given a list of basic map skills, the reader will

be able to write a behavioral objective to teach

ggg'element of each basic skill and describe one

method used to teach the élément, |

Of the four catec¢nries of social studiés skills 115teér
in Part I of this module (page 5), the 1ntergr%tatian of maps
~and globes has been selected to illustrate social studies skill

develaément; ,Mags”ané-glcbés were selected because they are
prime tools of the social scientist, and one of the ma jor
non-reading tools of the elementary pupil. Dufing the read-
ing of this module, it is expected that the Fa rly Chlldhécd
readers will concentrate on the skills maéﬁ appfcgriété
for their pupils and the Elementary level reaéers-will-écncéntrate
on either primary or intermediate livels. Howevexr, since the
development of any skill is never taught to completion at any
onhe level and is a sequential déVélgpment it is expected. that

each reader will at least become somewhat familiar with thcse

spects of map and globe skill that are not in the partlcular

grade level of his prime interest.
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Since thé pupil cannot directly observe §hénamgna that

effect, have effected, or will affect his life in times and

- places far removed from his direct experience, .basic data
sources must be found to help him understand these phenonmena.
One data source, as the reader has. seen in Module #4, is

| through ph@ﬁcgraphs. Another way to help stﬁdénts understand
phenamené that are not a part of their direct experiences is
through the'uge=gﬁ maps and globes. Maps and globes are
usually considered to be sources of information, however,
the other aspect of map and globe useﬁapartiéulaﬁly maps-
is the use of these tools as a way of pregentiﬁg information
to others. So, the reader is encouraged to think of maps and
glébes.és providing students with (1) data in—gut, and (2) a
method éf sharing the information that the pupil finds with

others, or information out-nut,

Primary Grade Emphasis: Maps and Globes
The emphasis in the primary grades is both that of a
geography readiness prcgraﬁ and that of a program of instructian,
Here is where the foundation is laid for future learnings
and where the child is first exposed to bagie map and globa
gkills, The reader must always kééﬁ in mind that these

children have vast differences in experiential backgrounds--
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some will be able to grasp éasily the concepts taught while
others will have great difficulty. Consider the first rule

with primary grade youngsters to be that of firstehand

~ experience. They need to observe, feel, and hear but %bcve

all have many chances to observe phenomena before bsing expected
to record these phenomena on maps. You will be introducing

the child to many écmplex ideas~-models of the earth, simple
maps, wééther; seasonal changes, direction, and sun position,
as well as many @therég The first experiences must be direct

and as meaningful as possible.

Intermediate Grade Emphasisz Maps and Globes

As with primary children, intermediate grade students
also have vast differences in the amount and quality of their
experiences. So, here too applies the prime rule of firste
hand expériéneé, that is, personal GbSérvatiDﬁ.Df Physical and.
cultural phenomena before or along with instruction in more
'abstfact phases of map-reading aﬁd map=-making. While many
students will have been introduced to basic map skills, the
intermediate grade reader's (teaché:'s) task will still be:
introduction, plus development and maintenance of basic map
skillg; However, don't let this deter you, MaPnreaaing
and map-making activities will provide you and yaur'studants

with a prime toél to enrich and extend the social studies content
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they will be using in skill-building situations, -

Basic Mép and Globe Skills

The basic map and globe sgkills presented in thig part
of the module all lead to the students' ability to gather
and present information, It is the reader's (teacher's)
responsibility to insure the development of these basic skills
through int;aaﬁeing, developing, and maintaining:ﬁhgmﬁ
through a sequential teaching program,

Since at times, state or local curriculum guides, and
sometimes the textbooks you will use omit basié'map skillsi,
they are listed here with the suggesteé gradg levels for
first introducing the skill indicated by a perpendicular
line, Arrows illustrate the grades in which the skills must
be maiﬂtainea, extended, and reinforced. The basic ma§
skills are as follows:

A, Orient the map and note directions

B, ’Lagate places on maps énd globes v !

C. TUse scale and compute distances

D, TInterpret map symbols and visualize what they represent
E. Compare maps and draw inferences

F, Map-making

The lisé of élamentséfallawing the introduction of each

basic skill is included so that you will have scme exposure



to those sub-skills taught at different grade levels,
Strategies for teaching elements of these six basic iap and
globe skills can be found by the reader in the social stud;es
education methgds textbooks 1lstéd in the bibliography.

_These textbooks are available in Room 128, Fain Hall., You
will nétice that one examglé of a teaéﬁing strategy is provided

for you following the introduction of the first basic skill.
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Bagic.Map and Globe Skill A:
Orient the 'Map :and Note Direction#*

Qev%lé§ing a sense of direction is no: only critical to
vié iﬁpcrtant in day-to-day life. Have you ever travelled
in an unfa@iliax area, ngeaed to gat to a certain address,
asked direction ff@m-a saervice stéti@n attendant, and heard
him say, ”D:ive three blocks nDréh to the first stoplight,
théﬁ one block east, then take the south-east diagonal, and
you can‘t miss it."‘ But f@g always do! Students need to
orient themselves to their surroundings and then apply this
orientation to other directions and to maps., See the ﬁe%t

page for elements of this skill.

*The basic map and globe skills included in this part of
the module were adapted from Helen Carpenter (Editor), gkill
Development in Social Studies. Thirty-Third Yearbook of tha
National Council for the Social Studies. Washington, D. C.,
NCS38, 1963, Appendix. ,
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Baalg Sklll A- Co Grade Levei of Introduction
Dflent the map and nate dlré:tlﬁns - and D@Vél@ﬁment

4 | 5 |6

I

I
=
%2
K

Elements of the Skill:

1. Lﬁsé car&inal ﬂirectiaﬁs in

2, Use intermediate directions, as
southeast, nﬂrthWésts—-—sssﬁﬁssﬁaL—ess—a——i—ésiﬁ},7 N

TJ‘

3. Use cardinal directions and
intermediate directions in
working with mapss—-—gssﬁsss_gg-ﬂ¢§aﬁ_igigJ_gig,tﬁ _

v

4, Use relative terms of location
and direction, as near, far,
above, below, up, down-——--me—ee—bop L | -

5, Understand that north is toward
the North Pole and south teward
the South Pole on any map : J
Praject1cn—ss—i——sgsssa——gs—sa———ﬁa—ssmﬁ——w

6, Understand the use of the | 7
compass for élrect1cn——isﬁﬁs—s!ﬁ—ﬁsﬁ-—hsss-ﬁsﬁea—ﬁﬁﬁﬁ%a——gmff§

7. Use the north arrow on the mapgﬁﬁﬁssi—nhb—ggggf — ! 5y

8, Orient desk outline, textbook,
and atlas maps correctly to 7
the ncrth ﬁssﬁ——ssss—a———ssssa—!s%——§s+——ﬁ!ﬁ—g%gggani&;E_!Eggb

9, Use parallels and meridians in |

10. Use different map projections
to learn how the pattern of

meridians and that of parallels : l
dLffefsi———!SEﬁiﬁ——EE—EEs————siﬁ—%——§ﬂ4———Ja——ﬁsﬁﬁﬁAsﬂ bl
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Example

Select one element of the basic skill, Orient the map

and note directions, taught at the grade level you plan to
teach and Qﬁité it in the-sgacé provided below, Write an
objective that indicates the main learning té be abcﬂmplish%d,
Then describe briefly how you viould teach this skill,

Element of the Skill: _Use cardinal directions in classroom

and neighborhoed

Objective: At noon on a sunny day, the student can point out

the cardinal directions. _

Description of teaching task:_ I would take the students out-

side as near noon as possible on a sunny day. Have them vlace
their backs to the sun and say, "Look at your shadow, it

- points to the North, so you're facing to the north, South

is behind vou, east is to your right @§n§~a§§_wegtviE¢tﬁ<zgur

left hand."



Activity 3

Select one element of the bhasic skill, Orient the map

aﬁﬁ:ngteudiggctipnsf taught at the grade level you plan to

teach and write it in the space provided below. Write an
objective that indicates the main leéarning to be accomplished.
Then cGescribe briefly how you would teach this skill,*

Element of the Skili: R e

Objective: ) .
Description of teaching task: __ )

*There are so;many‘different waye tontkach.each basic |-
skill it is impossible to include all in the module. Sc, the
reader is directed to the sources listed in the bibliography
at the end of the rodule for teaching ideas. (Sources are
available in Room 128, Fain Hall). Use the index under the
entry for the specific basic skill yon are locking for, i.e.
location, direction, etec,
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Basic Map and Globe Skill B:
Locate Places on Maps and Globes
Most youngsters first learn to locate places that are
impﬁrtant:té themselves and their daily life~~-a friEﬁS‘s
house, Grandmother'’'s house, the school, £he shopping centoer,
the zoo or playgr@undi‘ Most often these places are physically
close to them. Théy!thaﬁ progress through a gradual develop=
ment of finding locations and using the concept Digl@catisn
in situations not having a personal context. The end product
of this skill is being able to locate exact places using very
abstract materials and intéfprgting the physical and cultural

relationships existing batween different lecations.

Basic sgkill B: - Grade Level of Introduction
Locate places on maps and globes . and Davelonmsnt

(W)

Elements of the Skill: K |1 12 a |5 16

Yl

Recognize the home city and -
state on a map of th: United |
States and on a globe sgaas—EﬁsEaaeﬁ—g-J-as-% et b By

2, Recognize land and water
masses on a globe and on a
variety of maps--physical-
political, chalkboard, weather, ' ;
Et(: g T e i e e e i e 0 e 5 e ;'“"'-"“.!"'“'ége i“j ] f:” - z; — = Lj)

3., Identify on a globe and on a * : , ; i
map of the world, the eguator, ; :
tropics, circles, continents,
oceans, larde islands——-—sfﬁsmaffﬂséaﬁmaf&mﬂwiﬁaﬁ—ﬁs«ﬁﬁsgé%




“y

1
K 1 2 3 4 |5 6
4. Use a highway map for locating
places by number-and-key
system; plan a trip using
distance, direction, and
locations ==—mocmmc e ] 5
5. Relate low latitudes to the
equator and high latitudes to
the polar areas ==sesass———es§——sas-sa-sa——#—iaeUi S
6. intefpre£ abbreviations
commonly found on maps's—ﬁ—sga—_ssap_g_-__ﬁx_ﬂ LN
7. Use map vocabulary and key
accurately | p : >
8. Use longitude and latitude in g
locating places on wall maps -m--—-4——-L-—-%———s}—al-{}%_iﬁ
i i ’
. o { ] : .
9. Use an atlas to locate places sszaﬁésﬁﬁﬁ———%——sgﬁaaA—%%?E{}
10. Identify the time zones of the g
United States and relate them ] S
to 1angltufﬂeEi—ﬁ—-——ii@——!é—-—i—sﬁe—:s——i—: -——-i-s-s——v_:—-zsejq—!ﬂ:L_;}
| ™ .
11, Consult two or more maps to §
gather information akout the E |
¥ : -
same area ir-—==———m-—ﬂ—EEEE---—e——#—-————-¥={; Ly
12. Recognize location of major -~ i 3
cities of the world with g
respact to their physical ] , g _
setting E@!aﬁﬂ"*ﬂn-——e=ﬁ—-f-§!§—imﬂ%ﬁ—asissajy-Eﬁ’ >
) o
|
13. Trace routes of travel by /
dlfferent means of transparta- v
. é; i; . t
14, Develop a visual image of F §
major countries, land forms, ; @ 3
and other map patterns gtudied ==—==immsiesmmtfd —>
: . ! ; i p;
o SR I S N N
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15,

le,

Read maps of various types

Understand the significance
of relative location as it
has affected national p@ligies§s—?sn-—-q—ssj

Activity 3

Select one element of the basic gkill Locate places on

and write it in the space provided below.' Write an objective
that indicates the main learning to be accomplished. Then

describe briefly how you would teach this skill,

Element of the Skill:

Objectives , — -
Description of teaching task: _ e _
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EasigyMap and Globe Skill C:
Using Scale and Computing Distance
Stﬁééﬁts are able to understand the idea of a small
map representing a large area, but with size reduction
probably a factéz; have difficulty visualizing the area
:ap:ésented on the map. The staﬁtiﬁﬁ point of instruction
is éftan a large floor map  of the neighborhood, éhawiﬁg homes

and the school. Activities might be counting the blocks

important places within the area. & prime goal shaﬁld be
developing a personal sense of distance (how far is a mile,
a city biack), kﬁawing'haw-far it is from home to the lake,
and estimating ﬁriving time!é;ll are components of this

basic skill.
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B sic Sklll C— - ' Gré&e Level @fwintraﬂﬁétigﬁ
Usé ucglp and ccmpute ﬂlstunéP and Development

wma E = e

4 15 6

e
v}
L

Elements of the Sklll K

1. Use small objects to represent
large ones, as a photograph
compared to actual size=—me—wemwo o L — —

2, Compare actual length of a block
or a mile with that shown on a

;-_,EEJ‘,_EJEQB _ ' : ?.,

3. Determine: distance on a map by _ 7
using a scale of mllas—s-s—s—?asasa-———J——EL-—sﬂ— —

4, Compare maps of different size | '
of the same aréags—s—gsaa—ssgsisasa{———Js—aL!—sﬂég_gggsﬁ=%§

5. Compare maps of different areas
to note that a smaller scale ; J 7
must be used to map larger aréasﬁsai——gi—saf——sﬂ—éjasaeﬁ%ﬁ'

6., Compute distance between two
points on maps of different
EcaJ.Essssi—sa—e——sﬁg—sssss———ﬁsg—sa—nj e e e assawe_gﬁf - L_,

stlmate distances on.a globe,
using latitude; estimate air
distances by using a tape or i
a string to measure great I
circle routes——=sm=mmemmmmm

~J
o

- 8, Understand and use map scale
expressed as representative _ _
fraction, statement of scale, i ' ;
or bar scalfﬁaéa——s——a—-us—e——sie—aﬁ_—sfg__Lﬁsi__E;g{Fﬁéﬁ?

9. Develcp the habit of checking =~ | + | | !
the scale on all maps useﬁas___g_g_Fgﬁ@f_;hiaﬂﬁL&ié; —J~,;§
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Activity 4

Select one element of the basic skill, Use scale and

compute distances, taught at the grade level you plan to

teach and write it in the spaéa provided below. Write an
objective that indicates the main learning to be accomplished.,
Then describe briefly how you'would teach this skill,

Elements of the Skill:

Objectives — i e

Description of teaching tasks____ _ X




Basic Map and Globe Skiil D:
Interpret Map symbols and visualize What They Represent
The symbols on maps stand for real things. The student

who fgrever sees a squiggly line labelled "Mississippi River"
and cannot transpose the squiggly line into a broad river or
the square or circle into a town or city is in the same
predicament as the sﬁudent who cannot decode the symbols
(words) in a tradebook or textbook, ~That is, no image or
concept lies behind the symbol, Symbols are map language-
the map lives for the student only when he can form a picture

in his mind of what the symbols represent.




Basie Skill Ds Grade Level of Introduction
Interpret map symbols and visualize and development
_what they represent

Elements of the Skill: K 1 2 3 4 5 6

1, Understand that real objects
can be represented by pictures ,
or symbols on a map=-==e—m—seeeeeebfd k| S

2, Learn to use legends on different
: kinds of maps~———mmmmmmmmmeemeee

—Ly

e
21

3. 1Identify the symbols used for . |
water features to learn the _ S

i i

i

source, mouth, directian of _
flow, depths, and ocean ' :

_ L : |

4. Study color contour and visual b | | |
relief maps and visualize ; | ‘

the nature of the areas :

5. Interpret the elevation of the S ;
land from the flow of riverse-ﬁﬁa-TEEéf———%ﬁsﬁF—ssJ%ﬂgﬁa;§

6. Interpret ﬂ@ts; lin2s, colors, ; - %
and other symbols used in | 7 H ;
addition to pictorial SythlEiiﬁg%fi—ﬁf*ggﬁ%~: ‘{ > l




O

Aruitoxt provided by Eic:

E



Basic Map and Globa Skill E;:
Compare Maps and Draw Inferences
This skill could be called "putting it.all together."
However, this does not mean that all the previously named
skills must be learned prior to this. The reader will notice
that there are instén&es when primary grade.students draw
conclusions from the simpler maps used in these grades. The
key words in buildimg this series of skills are finding |
relationships, looking for coxrelations, and making inferences
about the distribution of natural and cultural features on

maps and globes,



Basic Map and Globe Skill E:
Compare maps and draw inferences

and Development

Grade Level of Introduction

Elements of the Skill: K

1.

Read into a map the relation-
ships suggested by the data
shown, as the factors which
determine the location of

Compare two maps of the same
area, combine the data.
shown on them, and draw

conclusions based on the data=——-

Recognize thit there are many
kinds of maps for many uses
and learn to choose the best

map for the purpose at hand-eee——-.

Understand the differences in
different map projections and
recegnize. the distortions
involved in anvy representation
of the earth other than the
glcbéessiﬁ———sssss—sEEissaiﬁ—esaa

Use maps and the globe to

explain the geographic setting

of historical and current
events—————ee

Read a variety of special-

purpose maps and draw

inferences on the basis of

data obtained from them and

from other sdurces--scsemmacmceea.

Infer man's activities or wav
cf living from physical detail

and from latituﬂe_-—s—sﬁsﬁ-—ss—ﬁsss;fr'
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v Activity 6

Select one element of the basic skill, gggggggggagg;ggi
draw inferences, taught at the grade level you plan to teach
and write it in the space provided below. Write an objective :
that indicates the main learning to be acgémgiisheﬁi Than
describe briefly how yeu would ‘teath this' skill.

Element oL the Skill:

Objectives 77 o
Description of teaching task:_ _




Basic Map and Globe skill ﬁ;
Map-making to Present Information

Map-making and map-reading experiences are essential
to the development of the pjeviaugly noted basic map and
globe skills. How better can a student understand the scale
or the symbols on a map than to plan and create a map of Iisg
own. This skill progresses from sketches.of the school or
the student's neighborhood transposed onto a large piece
of butcher paper with milk carton houses and stores and streets

through which he can drive his cars all the way to complex

state, island or country.

Basic Skill Fi | Grade Level of Introduction
Map-making to present information and Development

ok

4 15 6

o

Elements of the Skill: K 2

to denote physical and

1. Construct maps using symbols = |
cultural features—-c—-mmmmmmmmmeon ) )

2. Construct simple maps which
are properly oriented to ; } .
ﬂirectiGnEﬁq!ﬁi-mﬁﬁ—!—sﬁﬁ—uia—gs,si—zi—gsql—\'}%7777 77'”7:' — g'_‘é"}

3. Make simple sketch maps to ; j ; ; |
show location=meemmemmom o LB

. 4. Make simple large~-scale maps of

a familiar area, such as class- .

room, gchool, nelghbﬁrhas%—as—g—ﬁa¥gf e %i%§
§ | ‘ ‘ S




Activity 7

write it in the space provided below. Write an objective
that indicates the main learning to be accomplished. Then
describe briefly how you would ‘teach this skill,

Element of the skill: -

Objective: _ __ ~— e

Description of teaching task: o e




29
Terminal Activities

Successful completion of the following activities will
aemonstrate that you have Dbﬁained the competencies needed
to exemplify mastery of the terminal objectives listed on
page 2 of this module.

A. Using part of a social studies text at a graae level
of choice or using an element of one basic skill
listed previously in this module, identify one
basic map skillf and write a lesson plan for téachs
ing one element of that basic skill. In writing this
lesson plan pay careful attention to the principles
of skill development noted in Part I of the module,
Also, follow the Planning Form érgvi&aé for you cn
the last two pages of this module.

=

B. Teach the lesson to pupils of a grade level of choice.
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 Planning Form: Skills Teaching

Name e Grade lavel =~
Date_ “777 7 Expected time required

= = R )

1. Behavioral Objective(s):

2, S8kill(s): -~

3. Materials and source:

4. Method of presentation (or model utilized):




L
N

5. Guide (Briefly describe the activity of each step of the
lesson and questions you will ask or the statements
vou will make.

Steps Activities or examples Questions-Statements

6, Evaluatién:
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Carpenter, Helen, (ed.) Skill Development in Social St uﬂies;
Washington, D. C.: NEA, 33rd Yearbook of the NCSS, 1963.

Chase, W. Linwood. A Guide_ fgr the Elementary Social Studies
Teacher. Boston: Allyn and Bacon, 1966,

Douglas, Malcolm P, gocial Studies. Philadelphia: J. B.
Lipnincott Ce., 1967. :

Hanna, Lavone, et. al. Unit Teaching in'the Elementary School.
New York: Halt Rlﬂ?haft Wlnstan, 1963,

Hanna, Paul et. al. Geagraphy in the Téachlnq of Sgclal Studlas,
Boston: Houghton-Mifflin, 19C€, .

Harris, Ruby (ed.) The Rand McNally Handbook of Map and Gloke
Usage. New York: Rand McNally, 1960.

James, Linnie B, and Crape, LaMonte. Geography for Today's
Children. New York: Appleton-Century-Crofts, 1908,

Jarolimek, John. §Social Studies in Elementary Education.

4th Bdition. New YGPF- Mzcmlllﬁn 1971,

Merritt, Edith, Working with Children in Social Studies. San
Francisco: Wadsworth, 1961,

Michaelis, John U, Social Studies for chlldren in a Democracy,

4th Edition. Englewood Cliffs, N. J.,: Prentice-Hall, 1968.

Preston, Ralph C. Teachlnq Social sStudies in the Elementary
schopl. 3rd Edition. New York: Holt, Rinehart, Winston, 1968,

Ragan, William and John McAulay. Snclal Studies for Today's
Children, New Yark: Apoleton-Centurv«Crofts, 1964,

Servey, Richard E. Social S Stuﬂles Instruction in the Elementary
school. san Francisco: Chandler, 1967,
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Tiegs, E. W. and Fay Adams. Teaching the Social Studies.
News York: Ginn, 1959,

Thralls, Zoe. The Teaching of Geography. New York: Appleton-
Century-Crofts, 1958,




VALUATION FORM FOR SELF-INSTRUCTIONAL

Name ) - ___Date -

Instructor o - Coutrse

lModule Title , - , ——

1. Approximately how many hours did it take you to cgﬁpleté this module .

2. Please check one square under each category (Usefulness & Difficulty)
per row, :

__Usefulness | | Difficulty .
Not . {' Very Too Too| Just
1 jUseful (Useful Difficult| Easy Right

1. Introduction _ — L

2. Module objectives

3. Explanations & Definitions | ! | . I

é[_ggﬁamplég - Illustrations b R R

5. Dirégtiag§ﬁ B o - I _

6. Activities = ] L , - N

3. What should be added or deleted to improve this module? (Comment)

4. What degree of competence do you feel you now possess in understanding
siid being able to model (chart) a body of information?
Very Competent
Marginally Competent (I feel I can do this but I think I may need
more practice) ) '
Not Competent (I feel that % not able to do this,)

5. Have you completed modules for any other methods course at the University
of Georgia? 1If so, list the courses below.

If you have completed modules in other courses, low would you rate this .
module in comparison to the others? (Comment) = S L




