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VALUE CONFLICTS
ag &
CAUSE TFTOR DROP OULS

During the Fall of 1971, Mr, Richard Martinez of the Western Interstate
Commission for Higher Education, put together a work-shop concerned with minority
student participation in higher education. One of the areas of much concern re=
garding Indian students in particular, js the phenomenal rate of drop out. The
estimates of drop out in the higher education system range from a2 low of T9% to
a high of 93%. Regardless of the accuracy of the statements, it is perfectly
clear that the drop out rate of Indian students in higher education is exception-
ally high. Mr. Martinez asked me if-I would be interested in presenting material
on Indian drop outs to the proposed work-shop; I agreed to do éa and proceeded to
collect some data :rém the Tniién people.

Immediately the problem of basic value systems became apparent. White in-
atitutions, such as universities, are not geared to understanding the complexity
of the so-called "Indian Problem"; they continued to respond under the assumption
that all Indians are the same. Frograms involving counseling and curriculum
planning do not seem capable of recognizing that it is a complex problem. One of
the ways in which this research was hampered was the lack of consigtency in ob-
Jects, objectives and motives of the Indian students. This was most apparent
when interviewing Indians with a reservation value system, as oppo=ed té Indian )
students with a more traditional mainstream value system. For lack of better
terminology, the data were collected in terms of reservation value systems -va- .
urban value systems. Although it is not the_pgip@se of this paper to stimulate

emotional outburats involved with tlLe definitianrDf'reséfvati@n -va- urban Indians,

~ the point is that a careful analysis of an individual's values clearly indicates

which general group be ia in.



Again, the definitions used in this paper are over-generalized, but the
conflicts in values were more closely related to rural -vs- urban values thac
were similar to the values ei@ressed by either Cheyenne, or Sioux, or Blackfeet
students. This paper then, fﬁlly recognizes and acknowledges the Tribal dif-
ferencea and in no way is attempting to lump the various cultures together, and
2all them all Indian; such asm white iﬁstituti@nﬂ have been prone to do.

The:baaic causes of drop out will be listed and discussed as a matter of
my own personal interpretation, gathered from the interviews of the Indian stu-
dents. The paper is nbt designed to Speak.f@r any particular Tribe, nor for fhe
Pgﬁulation of Indians. - -

In sumerizing the material rfrow -the interviews the fgilaﬁing liat of stated
causes of drop out is:

I. [EDUCATION ; IvVv. ROLE MODELS
IT. FINANCES V. CULTURAL DIFFERENCES

ITI. RACISM

a. 3 Institutional Racism
b.) Personal Discrimination

Although each of these items will be discussed individually, it should be pointed
oﬁt that it was the consensus of the group intérviewed, that only item number Ii“i
Eiucatiaﬁi reflects any hierarchical value in this list. In other.ﬁords, pcor
education was high oﬁ?thé liét of all possible causes for high drop out. From
there on the other items were not as consistently ranked, as many students felt
that some causes were more important than chéési Rémemﬁering'that all of the
students interviewed we?e in fact, in school at fhe t.me, and also that twéntyséiz
~ of the people interviewed were drop outs that had attended college to éome axtent,

this data must be viewed from the standpoint of the participants, not from the




excuge~making administrationa.

As indicated above, item number T; Education, is a major stumbling block
to succeseful higher education for many Indian students. As those reading this
paper having gone through reservation or near-reservation schools will under-

ZuniaagpeceTins

gtand} has been and will continue to be in a very deplorable mess. Beginning in

1968, with what was then Senator Robert Kennedy's special sub-committee on Indian

" education, the nation has been made aware of the virtual lack of adequate educa-

tional training given to the Indians. There are exceptions of course, but speak-
ing primarily for reservation situations, the history of educational preparation

ig wery gfim, The studente ana other interviewees from the reservation perspective
weie in alﬁcat unanimous agreement that they were not prepared to compete with»
other students at the university systems. It ie interesting to note that the re-

gervation students felt that the transition from high school to the university

. wad extremely difficult in that, the total environment and attitude was alien;

while ‘on the other hand, white students from the 1$fger commnities complained
bitterly that the university is nothing more than an extension of their high
school experience. _

Although it is not possible within the Eeapevgfxthis paper to discuas the
inadequacies of education in general, 7 would like to make the point that educa--
tion should have incorporated in it's objectives, the objective of teaching stu-
dents to learn how to survive in a particular environment. At the present time
curricula are pretty much standardized to attemptrta teach studgnta to survive

in g white, middle-class society. Uni@:tunateiy, that particular socjal class is

not the only environmen® possible. I say unfsrtﬁna%ely;*ﬂot in terms of my pre-
ference for this class as the ultimate in American life-gtyle, Eut unfértunately

in the sense that it is totally inapprgﬁriate for all minority students, and it «=
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is my personal belief that it is inappropriate for almost all other students.

I should point out that for those students wishing to travel that road,
that road should be made available, and it is the rTesponsibility of the educa-
tional system to prepare those students for their continued travels into the
higher education system. At the same time it is the responsibility of educational
ingfitufic§s fr@m_tha elementary systems on up, to educate children with the ob-
jective of survival in the particular environment that child may choose. If it
is & zeservatiaﬁ'environment, then the responsible inatituticns have the obliga-
tion to gear these children's materials in a meaningful and relevant way, to
what the child will probably spend the rest of their life doing. Tt is prepos-
terous, arrogant and morally wrong to expose the child only to the values and
objectives of the Ju&ea/Ghristiaﬁfethiasgr A specific example of how this kind
of responsive education could take place on a particular reservation will be ela-
borated. )

The Northern Cheyenne reservation, like otﬁér regervations, haé a large
cadre of old people that have a fantastic amount of knowledge concerning their
Tribe, that anthropologists and historians willrnever be able to approach. This
information can be tapped in meaningful ways for the education of the younger
generation of Cheyennes. A reseaﬁch team could bé trained to aﬁllgct botanical
Epgcimens and preserve them for Edéﬂtifiﬂ&ti@ﬂ, utili%ing the standard techniques
of moat university systems in botany, with much less training time than is neces-
sary to become a botanist. The high school students could be utilized Jpring énd
Fall, and certainly during the Summer, to collect these specimenc. As they were

preserved and presented for identification, the donsulting botanist could provide

the Latin nume with some typical professional jargon, the people cculd give the

common English name, if known, and the old peapie could give the Cheyenne name.



In addition, the old people could provide the identification and discussion of
what the plant means in terms of the enfironment and the people. The educational
institution, such as the bilingual programs and/or other artificial program
classification could then incorporate this material into textbook form, to be
used as the science text throughout the entire educational system. The spin-off
for education and knawléige.transmittal in terms of relevance and traditional
teaching is phenomenal. The interaction between the young students and their
environment, including the respect of the elders and their knowledge, wéuld have
little parallel in the white society. Other subject mattgrﬁ could bé,appréachéd
in a similar way, gulmix;atiﬂg in an education that was relevant to the students,
infolving diverse members of the community, meeting objectives of education aﬂa
. perhapa evéﬁ educating some teachers.

Expanding this idea into areas such a3 political science, governmen%, history,
child development, inter;Perﬂonal ielgtianships, and on, and on; is extremely ex-
citing but what is more important, is totally feasible. Aith@ugh this diversion
may notiseem related to the problem of drop out in education, it ie my opinion
that making education interesting and relevant at the local level has an exgelient
chance of stimulating interest and wmotivation to learn at all levels. It is my

- further opinion, that the present irrelevant materials used in the education pro=

no intrinsic motivation for learning new materials.

The second item on the list is that of Finances. - Obviously, higher educa-
tion is for the classes of people that have m@ﬁeyg- The cost of going to cullegé
is prohibitive even for the majority of white'miiﬁle—elass parents, however the

Indian student finds it even more difficult to finance a c.'llage education. For




such as banks, and borrow money on future credit to finance their children's edu-
cations. This alternative simply is not available to reservation Indians. In
many cases such as with the Montana State University system, it is the law, both
federal and state, that Indian students may attend college in the syatem, tuition
free, however the rhetoric looks good but in actuality the program ia close to
beiﬁg a deliberate, distorted lie, In-the first place, Montana does not charge
tuition as such, but rather a complex fee system is put upon the student. The
student ends up paying as much in fees as the so-called fee waiver. Other rather
ingidious Poligieé include such things as allowing a time delay in getting the
student fee waivers approved so that the student ends up paying the ﬁaximum late
xégisteratian fee., In addition, the business office puts together a so-called
"package" for Indian students. Siﬁcelmany of the students qualify for Bureau of
Indian Affairs scholarsh’', funds ard/or Tribal funds and other gources, finan-
cial aid offices put tcgéthér this package, juggling funds from one source to
another, to come up with an individualized package that reduces the student to
the same minimal amount, regardless of the numerous qualifications. The final
ﬁp-shgt is that the Indian student does nét have the kind of assistance that is
necessary for survival in a college town. They end up with virtaally no spending
mane&i money for clothes and the other things that are essential for the.develop-
ment of high mcr%le and peace of mind. 7They seldom have money for means of trans-
portation, thus become discouraged very egsily. This éiscouragemEﬁt gatﬁrallyr
generalizes to the toﬁal academic environment.

When the Indian Etudenﬁ mist live witﬁ others that are go obviously ﬁuch
better off, it is little wonder that the Indian dtudent eventually leaves the éca—
demie ingtitution. In &iscussiﬁg)theae kinds of programs andrpr;b;egs'ﬁith finan-

cial aid persomnel, they often point to the fact that most Indian students qualify




for work study programs, however aéain when we coneider vhe kind of disadvantage
produced by other factors such as the lack of adequate preparation in the edu-
cational structure, if becomes rather ridiculous to expect the Indian student to
be able to take on a work atudy job, putting in fiftéen to twenty hours in addi-
tion to his studies. This kind of insensitive solution to the fiﬁancialhaid prob-
lem of minority students in general, is typical of most bureaucratic problem-sol-
' ving attém;tsa |

There hév% been many efforts on the part of well-meaning people, to unlock
the doors of higher education; unfortunately people become self satiafied with
their own benevolent efforts and tend to forget that the students that are dis-
aﬂ%antaged culturally, eiucatianaily and finaﬂgiaily need to have more. The
door cannot be simply unlocked, but rather it must be opened completely, or the
disadvéntégei do not have a glimpse of what is on the other side. Programs must
be developed that will ailgw thease students.ta go through the door and into the
environment on the other side, if they choose to do so.

The thirﬂ item is what can only be iientiiied.aa racism, however the racist
policies of institutions can be of several different kinds. The relatively more
subtle, but still iﬂsi&iousvinatitutianal racism that seems to be inherent in most
bureaucratic organizations will be diacgssed first. | -

Studentalsll over therﬂauatry have deménstzatéd their concern and displea-
sure over the unforgivable attitudes af’facﬁlty'énd a&ministrafian tovards the
students as inferiér beings. Their words are seldom liatEﬁéi ta=ami virtually
never heard. Unfortunately bureaucracies develgp programg "for" the E;udenta,
just as the various agenéies develop programs “gSi? Indians. In the students
case they have been much mcre-démanding and violent in their @Ppcsitioé to this

kind of patranism,'but 8till have not been hurt. The problem of course, like all -




problems, is not 2 simple one. The éxcuséa have run the gambit from the general
attitude that the teacher knows best what is good for a student in a particular
digcipline. Having served considerable time as a faculty meﬁﬁer and as an ad-
ministrator, I have a rather biased opinion as to the dynamice of institutional
racism. Beginning with the particular department level in a discigliﬁe such as
psychcﬁcgy, the professors apeﬁd a great deal of time each year or every other.
year, mg&ifying the curriculum for that department. New courses are initiated,
0ld ones are abandoned, particular courses are modified in termal@f objectives
and materials, credit hours are discuseed, changed, deleted; laboratory courses
are initiated and on, and on, and on, and on. The single characteristic however, .
is that almost never is a student or students, involved in this decision making
process. The simple minded argumeit usually is presented, that students either
den't care or are not capable of making rational meaningful decisions on thege
matters. However, when all of these high powered faculty brains are combined,
the end result is highly predictable, and that is that the new curriculum is mo-
dified tvpically toward more stringent controls aa to what the student will take
and how they will go about getting their degree. The ultimate objective is de-
signed for preparatory trainiﬂg to maximize the success of the student in graduate
school, in that diecipline. No account is taken of the fact that in most casea-‘
iess than seven to eight percent of the students graduating in that curriculum,
in fact, wi;l go through gﬁaduaté gschool. Virtually no account is taken, except
some paasing'rhetérical comments, about the other niﬁty—somé'pergent of the stu-.
dents.. Nobody bYuthers io ask the students wha%,they really have in mind in ma-
jéring in that particular diséipline, and n@bgdyfréally bathers'tq aEk‘atﬁientF
‘what they have in mind in the overall objective of going to college. it. is as-.

sumed that preparing students for entering graduate school is the highest value.




hope that faculties will be responsive to general students needs and interests,
or virtually no hope that they will be responsive to Indian student needs.

The racist attitudes do not apply just to faculty/student relationships, but
permeate the entire institution. For example, there are many road blocks and
hurdles through the process of instructor, lecturer, assistant professor, asso-
ciatevpréfeasar, full professor, department head, dean, vice presidents and so
forth. The particular road leading to promotions in so-called advancements is
fairly well knowri throughout the entire academic institution. It runs something
like this; don't let anyone know that you think, don't let anyone see you inter-
- acting with students, if you feel you must speak at faculty gatherings make sure
you imprésa the right people with your platitudinous mouthings, but most important;
never criticize anyone except students, Another symptom of the institutigﬁalized
ingtitution is the reliance on traditicﬁ and dogma that are negative from the

f R
Indian student's standpoint; that is the whole business of guidelines, standards,

initiated at the vhim of faculty and adminiatrataré; are gimply incomprehensible
to the Indian gtudent. One argument is that students should not be treated difs
ferentially as this is a form of reverse racism. The confusion is racism based °
upon race, and racism based upon institutional classifications. TUsing one set
to argue against the other is not only paoﬁ 1§gic, but it im also simple minaedi,
A final comment on Standards: Various schools, departments and staff h%ve
made arguments that they cannot find Indian stédents that are "qualified" beeauge
they do not come up to a2 normalized score or Eta£dari for a&misai@ﬁ into their
particular program. This argument also is not valid because it stems from ig-

na:an;e_as to what standarés'mean. The standards of éXGELIEﬂGE for a partiéuié:
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program must be measured in terms of the final end product or it rakes no sense
at all. In other words, standards must be evaluated and established in terms of
the program's final abjégtives, not the admission objectives. If the maté:ial‘
in the tréining progran is worth teaching and is taught properly, then it should
be teachable and testable in a way that makes sense. A atudent failing to learn

material is more often an indictment of the testing, teaching and materials, but

18 usually treated as a failure ¢n the part of the studeént.

Needless to say, Indian students with the variety of cultural differernces
coming from their reservation cuiture, which is a rural culture, are puzzled and
confused by the kinds and extent of institutional racism they find in the academic

Eyétem; It should be noted however, that this confusion has been reaponded to by

all students, not just Indian stucents.

nation needs little diacﬁsaicn ag fhe réadérs are well aware of this prejudice,
however the loss in dignity and morale ig certainly detrimental and contributes
to a drop out problem. I wonder how many times an Indian is referred to ag Chief
or Tonto, or feiale equivalent, during his off #eservati@n experiengé.

The next item, listei'Eoié Models, shauli really be iisted, Lack of Role
Modela. Thia problem is one that few white academicians can understand.. Bami- -
cally the problem is-that there are few Indians in profegsional positions sueh_ag
doctors, lawyers, dentists; scientists, administrators, college teaehers; or any
cf thevpréféssi@ns Iéquiriﬁg écaﬂemic ereiéntials; To demonstrate and illustrate
the effects of the 1éék of role i@ielg, I had two of the Trainees caniuct a2 quick

gurvey of atudents in the Bozeman elementary school system and the Lame Deer ele-

' mentary sysem. Cbildren in grades one through four were interviewed and ques-

tioned, concerning future goals and expectancies. One of the more striking sets. 'f'
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of &ifferenéés involved answers to the very simple question, "What would you
'llike ﬁG‘Bé vhen you grow up?".. The white children from the Bgzeman schools gave
some’ ve:y sophisticated answers, lnciudlng one. secand gradera answer, "I'm go-
ing to be a Paleonthologist and study dinosaurs." The answers, where there were
angwers, by the Iﬁdian children were almost devoid of identification in therpias
" fessional areaé.‘ For example, there were no dcefars, lawyers, scientists or even .
_Iniian Cﬁiefg, anly two of thevthizty-éeven children interviewed, indicated that
they wanted to be a teacher, and in both of theae cases an adﬂitiqﬁal qualiiicationr
waé—made; PLiké'M;E, sé-and-sgg“,_who happens to be:an Indian teachers-aide.
According to some recent eiforts by the National institutes af»Héalth, to .
-"1déntify minority scientists in the biomedical fields, including biology, chemistﬁy;
physies,,aﬁd peychology; there are leas than ten Ph.D. seientiats that are also
enrolled Tribal members. There are numerous academicians with a "trace" back ta’
Eaﬁe Cherokee p;incéés, £ﬁt considering the requirment’of enrolled Tribal members,
rguﬁber is incredibly small. I think the last count of members of the Americaﬁ
’Iniian Asssciatian of‘Physicians includes twenty-two M;ﬁg'ajzyDii BlﬁEVSPquE can
 3cnfiIm the fact that he represenfs at least half of the entire population of
:Indian dentists. The end result again, is that the Indian child does not have the
role models available, thus does not consider professional training as an occupa-
7, tien,jar rather as white children do, does not have to qﬁestion the pcssibilitiesi
that might be available to him, Eﬁauld he rhoose a prafesaional area.
Although mast of the preceding 1n£crm%i;on hag come from Indian drop auts,
one intereating difference in students that did not drop out was centered around
- the counseling problem.. For .the most parjuiniiaﬁ Etudant comments tended to run
11&3, "If I had known what was going Dn; I couvld have done things iifférently.“

In'athafrwq:ﬂs,'mast of the oritioisms were that the c@u;seling at all levels,




from high school thicugheut their entire academic career, had praviied either
misinformation or channeled them into the voch-tech or community college route,

- not bécause’af their abilities but because they were Iﬁdiang For example, many
of the students indicated that their educational counselors have discouraged seek-
ing profesaions or training by saying "Oh, you'ian‘t want to go that route, why
don't you gﬂ'éa the,cgmmﬁnity college; or why don't you go into nursing or sec-
retarialxschaal,_gr %@cational areas", As most people that have been through the
. academic process are well aware, it tékes a great deal of goal sétting to tolerate
thé educational process long enough to be credentialized. The lack of role models
Eertéinly cant:ibutes to the weaker mctivaticn of the Inaianrstu&ent as a potential
| caﬁizibut@r'tc the dqu_éﬁt raté.

The last item to be discussed in this paper will be some differences in cul-
tural values that are most germane to the problem of thg Indian student drop out.
Obviously from éverythiné that has teen said so far, Indian students ére different
from other students. One of these differences ia the culture the particular stu-
deﬁt comes from; bé it Cheyenne, Crow, Sioux or wﬁatéveri. Since!the'students in-
terviewed were from a rather diverse group, thé spe&%fic cultural differences pecu-
liar to individﬁal Tribes will not be discussed, however there are some genérali—a
zable cultural values that produce conflicte and thﬁs, contribute to the-drép out
Problem.

In the non-Indian value system the concept of time is very iﬁportaﬁt. Time
ig measured i§ a qﬁantitative sense, using the yardstick of length. Jobs, meetings,
parties, education, are all divided up into teﬁperal units during the day and for
the future.  If a person makes an ap?aintment.wi%h another, for oneithirty,_itiis
oruoial that he be there &t one-thirty or the other feels that he has lost time.

In other words, the person who iszlaté hasrstalsn s@ﬁathing by not belng there,




An example of the white cultural value pushed to it's extreme is the white

8chool system's policy-of sending a child's report card home with the nuuber of
times he was‘tarﬁy;'clearly marked on it. Do yuu suppose that if a child were
three minutes late every day of the school year, that he would be flunked, that
this would truly Ee an indication that the child had failed?‘ On the other hand;
the reservation culture treats time a8 being relative. A person's existence is
prioritized according to the immediate tagk. Clock wafching and compulsive punc-
tuality does not exist. People come to meetings when they are through doing sgmeé.
thing else. Another vay of pubbing it is that the important thing is.the meeting,
not in arriving at a precise’ time. Obviously, this difference in values produces .
& very definite conflict in the Etuient.attempting to matriculate at one of our
traditional academic institutions, Unfortunately it is the amole Iesponaibility
of the student fc change hig values as the institution will not.

Another very complex set of values that produce conflict, centers around the
concept of Expanded.ti@ef For example, the'n@nﬁindia; culture uses a rationalizing
process to escape from the everyday world by dumping the responsibility for failure
and th@ﬁght onto the future. Lack @f strong Péfacnal belief analiack of faith in
rersonal values leads to this véiue pystem. Children are taught in therschools
to prepare for ihe futurg, to get educateﬂ to cord materlal strings, to "be
gﬂcd", 80 they may go to heaven when this 1ife 18 over but even more ;mpcrtant
peychologically, is the concept of being punished or responsible for one's be-
havior after death. The Indian culture is mich.more pragmatic, with behavior
geared primarily to be responsive to the day to day world. There is virtually
no concept of saving for a rainy day, "a penny Eaved is a penny earned" milk
and honey are punishment after death, or hardly any ather futuristin gﬂals and

\
objectivea_ The philosgphical EaphistiﬂatiOﬂ and psychologigal soundness of the
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Indian philosophy would put to shame most of the acaﬂeﬁiclgabblers in these par-
ticular diaciplineé- Nevertheless, from the standpoint Df>1ndian student drop
out, it makes it very difficult to preasure the Indian studert to come to class,
work hard, get good grades for some futuristic goal that is really as un;mpartant

and of questionable value.

| the Indian values preclude the concept of sacrifice and training for a fthIE'endi
It im very easy to see then that-thé Etuient from the reservation is difficult

to mativate-whenbstéidard traditi@ﬂal academic %alues are assumed, as they simply
are not self-motivating for the Indian student.

Another set gf.values producing lack of unde:gtanding.betwgén the two cul-
tures, zelates‘ta the family. In the Judea/Christian culture, the nuclear family
congisting of the father, mother, son and daughter; carries with it rather clear
cut definitions and expectations of responsibility. When a child becomes én a-
dult, whatever that means, in the white world théy are on their own. They are ex-
pected tu be indepenient and legally responsible. If nne's brother partidipa%ea
in soecially unacceptable behaviar,'shame isvbzcught to the family name, whiGh
seems to miss the pgiﬂt There lEllittlE ghame or concern about the fact that the
‘behavior was détreméntal to the community, but a great deal of emphasis placed

B
upan the reputatl@n of the fami;y_ At the Bame time, misforture occuring to out-

lying members of the nuclear family, such as grand parentas, great grand parents,
uncles, greal uncles and aunts, cousins; very often are conaidered unfartﬁnate,
however they are not the regponaibility of the famlly. It ié ag if the ﬁasic
principal is, "yoa take care of yours and I'll take care of mine", with mine being
defined as the immediaté';uelearrfamily;

kiﬂ the frﬁaitianal Indian value system, the family is much extéﬁﬂed, in te:ms' o
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of careing and responsibility. Aunts are often considered to be mothers, uncles
are called fathers and cousins are b:others and sisters of the immediate family.
Clan members are considered "relatives", The philosophical generalizations must
‘be understood between the two systems before any @frthe rest of the values can

" truly make sense. iﬂrthe weste#n Turopean tradition the greatest good has been
the develcpment and pe:petuatlcn gf the gelf. Aith@ugh some iipeserviée is'paid
by our Christian doctrlnes through praying for chars, pr;marlly the ultimate.
objective is personal galvation. Day to day behavior is geared towards this ob-
jective in terme of economics, religous values, education, gtatus needs and family
relationships. - This produces an extremely;campetitive; consumptive, expl@rétas
tive, interaction with the enviEOﬁméﬁt and with personal interactions with o£her
people. The tréiiéignal Tndian culture has as the ultimate gc@i,-the gurvival of
the Tribe. The individual is expendable in the genise that one does what is good
for the people at the sacrifice of individual goals and @béeétives! This is seen
in a vazietyvéf behaviors,:such as the "give-away" sefemogy. Those that have,
ghare what they have with @thgrs as & point of honor. Invthelwhitersaciety, a
hcuse warming ceremony prcv4iea mach anxiety for the new home owner, as_hé triee
to impréss the people with his p@aessi@ﬁs. With the Indian culture, the Indian
people would give away their material posessiona in an aét of sharing. fhe m@rev
you Ehare, the maré honor, prestige and Etgtus you enjoy; as opposed to tﬁe more’
you have and c@lléct material thlngg for status symbols, as'we find in the white
culture. Thus in many cases the principal of higher education and the credentia-
lizing process is hard to incorporate into the a@aring concept as it is seen as
an individual and persgmai gain, with little generaiizabilit? to the-people.
Géttiﬂg back to the extﬂnded famlly eancept it iE cften diffieunlt for pegple

living in an academic or @bher artificial enV1ranment, to unﬂerstand the trémen—
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dous sense of responsibility a studgnt may have towards what appears to bé a
distant relative. In the Indian culture, if one is asked to help, he simply
cannot refuse. Ihué; a‘sfudent getting‘a phone call that he is needed or thaf
gomecne wants him at home, goes. The threat of receiving an F for the course is
| afvlittie relative importance. If he is needed, he is<needed; The fact ﬁhat
administrative officials do not understand what is real and true is very bewilder-
-ing to the Indian c@mmuﬁitfj

A final consideration that is again, very iiffiéult for the white community
to understand involves most of the Philosaphical, sociological, psychological and
religous values previously el;déd to. In the ruzal‘white cém@unity, the fact that
a son or daughter has left the farm to go get a college education, is pointed to
with great pride. The iémily will make great sacrifices to get their children into
:highgf education. In small communities everyone in the‘community'is amare; and
ﬁéints with some civic pride, towards th@ée that havé gone on and "amounted to
something". anevériin the more traditional reservaficﬁ culture, if the child
éakes_the decision to leave the reservation and go to the university and gé£ é.
Qtite manis educatian, the commﬁnify i8 not enthusiastic. In other words, it ime a
clear cut decision that the person has made, to rejéct the old traditional waja )
and g@:thé whité man road. It is genezéllyfaaaumgi thét the peréon isrlést to the

traditional community. Many Indian students that have gone on and com@leted their

| This seems to be more true to the smaller northern reservations than others, ac-
cording to the Indian stﬁdenta, however it is deigﬁitély a factor in reservation
isettinga such ag the Nérthérn Cheyenne. rThere.is.a.éérfaiﬁ-éméuﬁt.éf miatrﬁstrof
an Indian tﬁatAhaE gotten an education and the educated Indian must face a'rétherr

continuous attack by family as well as athsrs,'far having an education. It must
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be remembered that an éauc‘:ation ig a wﬁte man'e education and is viewed a8 guéh
by thé Indian community. I have counseled several Indian students that have
dropped out just pﬁnr to grﬁiﬁé.tian because they are forced to make that decision,
and some choose to go back to the reservation feeling that they can bet accepted
more easily if they do not bring back the degree.

vhite commmities and academic institutions that promote token Inci.ia.n Sﬁd.ies,
Amaflcan Indian Stud;ea, Natlve American Programs at their 1nEt1tutlans are ob-

viously éithé: hypg;rltes in thg gense tha‘t they pay little attention ‘Ea the hiE-s

presented by the Indian people concerning the difference in values of education.
For example, ‘n 177k, on June 17th, the Comissioners from Maryland and Virginia
negotiated a Trea‘by with six Nations at Lanca.ster, Pennsylvania. The Indi)aﬁs were
invited to send their boys to William and Mary College. The next day the Indians
declined the offer in this mammer: "The Indians Eéﬁsal; Ve know thgt you highly
esteem the kind of learning taught in those colleges, and that the maintenance of
our yomag!men, while :with you, would 'bé véfy expensive to ym.i_ We are corﬂrinced,
that you mean to do us gcc:ti by y::ur jprc;pasal, and we thank you heart;ly, but you
who are wise, must know that dlffﬁ;*erlt Nations have d;fferent s@ncépt;ans of th;ngs,
#nd you will thezei‘aré not také it amigs, 1f our ideag of this kind of education
lhap;ne,n not to be the same with youra. We have had some exgénenee Qf it. Several
of our young peciﬂe were foi‘marly brought up at the College of the Northern Pro-
vinces; they were insfmétei in all your scienées 'but"when- ftahé;y‘ came bé.;k to ua,
they were bad. ‘Runners, ig:mr*ant c:f evary means af l;.viﬁg in the Woods. ..Ne;ther
fit for Hunters, Warriors, na Ggunsellors, they were tatally gaod for- nothing,

We are, however, not the leas abllg'd by y@ur kind affer, tho' we decline accept-

:L:ng it; @d 1o gshow our grateful sense cf it; if the gentlemen of Virg;nia will
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- them in all we know, and make men of them".

In summary théil, the differences in values of the reservation hd;an, in
terms of overall objectives as well as daily life styles, creates in the Indian
student numerous conflicts that contribute to the eventual drop aut problem. Un-
ifortugatjely, as I indicated previously, the teachers and aamiﬁigtratozs of our
acadenmic institutions from pré—séhaol through po%t-giaduate study, truly believe
‘tha.rt they know all the answers and that their system of values is the only Qné
to be rfollowed, Otherwise the Indian value system would have been incorporated
in the school system serving Indian children manar years ago. Unfortunately, the
schools serving large numbers of Indian children have been more white than many
of the predominantly white schools. Accepting different values is always diffi-
cult at best, if you do not treasure the value- of of accéptaﬂce. In point of
(i‘act in the areas of education, welfa;-e, :el;gion, plﬁlosophy, peychology, family
;'elatlons, gnv;ranmental studies, eealgg, botany and zgalog{, as far ag  these
disciplines are concerned’ W;Lth ident;f;cation and function of Flora and Fauna,
and many other areas, the Indian people are so far é.hea:' of the Ph D. granting
ciiscipl:.nes, in terms of worl;abla, ugeable lmawlédge, that it is Emba:asslng to
have academic péople visj.t the reservation.

+ The Indian people in general, have been laughing at academicians and others
that come to study what they call "Truth" whén in point of fact they only know
a vez—y'limited kimi of truth They are ;g;zmran.t of the fact that there are nu-
merous kinds of truth an«i numerous ways a*ﬁher than the holy sclentific method of
detemning ‘I:ruth- As 1ang an tha academ;c inst;tutlgns lgmre the fact that

thére are other ways, they will continue to be pointed out in wonderment and a- .

- mazement, and laughed at for their Eilly waye by the Indis.n people.
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For example, books being used ét numérﬂua: inatitutions concerning some com-
munication skills such as ini;e;‘azti;:ﬁ group, interaction camr:runalb living. extended
family, body language, lé‘t@--'; will be treated as very naive by Indian ﬁtﬁde:ita.

It is true that the redneck academician can stand on his E'Eub’bgm legs and demand
that the Indian student giire in, bu‘t he _'will 8till be 13.1;@3(’1 at. 7

It;s my personal opinion that the drop out ﬁ,i’-éblem will be c:a;ntinuei until
institutions can learn to bén acccpling of other values and can learn that there
might be other life objectives with a great deal of mean;ng attached fa them. Put
another way, I;Em‘s’a}ring that until téacizerag aéministratai‘s aﬁd institutions can
be developed, that are "Indian" in ;rh.ril‘:ss()p‘ﬂ;{’7j attitu«ié and values;. the drop out

rate will continue to be high among the American Indian students.




