LOCUMEN?

s}
o]
)
i
=
tz

EC 073 747 JC 730 054

TITLE Development of a College Conducted Faculty
Pre-service Program, 1969-1972. Final Report.

INSTITUTION Burlington County Coll., Pemberton, N,J.

SPONS AGENCY Bureau of Educational Personnel Development
(DHEW/0LE) , Washington, D.C.

FUE DATL Dec 72

GRANT OEG-70-2037; OEG-70-2037-1

NOTE 173p.

ECRS PRICE MF-30.65 HC=$6.58

DESCRIPTORS Annotated Eibliographies; *College Faculty;

' *Community Colleges; Fducational Objectives;
*Inservice Teacher Education; Instructional
Innovation; Instructional Materials; Post Secondary
Education; #*Professional Training; Program
Descriptions; #Program Development; Program
Evaluation

ICENTIFIERS *purlington County cCollege; Ccean County College

AESTRACT

The develcopment of a pre-service training program
over a three-year period for faculty at Burlington County College,
New Jersey is discussed. Eurlington County college, which began
operation in the Fall of 1969, emphasizes various modes of
instruction, with the long-range goal of facilitating individualized
instruction. Summaries of six revisions made to the pre-service
frogram are presented. The objectives, procedures, and evaluations of
the 1969, 70, and 71 programs are provided, and a field test made at
Ocean County College is described. Following the field test, final
revision was made of the pre-service program. The program not only
influenced basic attitudes, but Frovided new faculty with knowledge
and skills needed. The major contributions of the project were as
follows: (1) a collection of validated learning objectives for a
faculty pre-service program, sequenced in a rational fashion, and
keyed to materials available to any institution; (2) some very useful
instruments--a validated pre-service attitude questionnaire; a
validated quiz on those aspects essential to understanding the
students in the community college;-an annotated bibliography on
Ere-service ané in-service training of community college faculty; and
a checklist of items to send to new faculty members prior to their
arrival on campus; and (3) a chronological record of the program
development. Appendixes provide 1969, 1970, 1971 Pre-Service Program
Outlines; Final Version of Burlington County College Pre-Service
Program; Checklist of Materials Sent to New Faculty Prior to Arriving
on Campus; Evaluaticn Summaries for 1969, 1970, 1971 Pre-Sesvice
Programs; Evaluation Summary of Field Test; and Annotated
Bibliography. (DB)



Y
.
B
s
o
5
i

13

DEVELOPMENT OF A COLLEGE ChbUCtid

Forme

r

PACULTY PRE=SDRVICE UROGRAM

1969-1972

[
Wi

Final Report

EPDA Grants 70-2037, 70-2037-1

Ly

UNIVERSITY OF CALIF.
LOS ANGELES

r. James O. Hammons MAR 30 1473

roject Director:

\!',:l} \D\

. o CLEAR'NGHOUSE FOR
Dean of the Colleya JUNIOR COLLEGE
Burlington Countv Collzoge INFORMATION
Pembertcn, Hew Jarsev

Program Azsgoilate

Mutual Plaza
Durham, Neorth Carolina



The work

Health, Education, an

Presented or reported
to a grant from the U.s.

d Welfare.

ii

Office of Edqu

herein was verformed Dursuant
cation, Department of



In the fall of 1969, a new community college began oper-
ation in Burlington County, New Jersey. Unlike many of its
predecessars, this institution was planned to be different,
especially witlhi regard to tﬁe instructional apwroach to be
used at the college. 1In place of a conventional lecture based,
group-oriented approach to instruction, it was planned that
this college would emphasize the use of various modes of in-
struction (large group, seminar, aud;@stutafial, independent
study, ete.) with the long range goal of facilitating individ-
ualized instruction. And, just as early planners realized
the need for a different building design to facilitate this
unigue concept, they also acknowledged the need for a unique
kind of faculty member to implement this philosophy. Realiz-
ing that most éatential faculty members would not be knowledge-
able about the principles of this approach, éhéy decided to
. attract conscientious, student-centered, ignavativeEminded
persons and then develop their skills in the new pedagogv dur-
ing a college conducted, pre-service trainingigrcgramg_ Develop-
ment of an éffecﬁive pre-service program for faculty at Burling-
ton Céunty'éallege was not to be an overnight event. Rather,

it gradually evolved over a three vear period during which

e

time numerous mistakes were made. This work summarizes the

I

six revisions made during the three years with particular

emphasis on some of the lessons 1learned. Written from a

iii



chronological viewpoint, it is most candid in its statements
0f what did, and what did not work, and should serve as an in-
valuable réséufzerta other persons facing a similar challenge.

In 1869, literature cericerning in-hduse pre-service train-
ing of new community college faculty members was virtuaily
nor-existent. References which did exist were primarily ex-
hortations for more effort in this area when what was needed
was not to be told that one should plan a pre-service ‘prcgram,
but how to do it. To a large degree, the situation has not
éhanged Significantly. Hopefully this publication will help
fill the void.

Several elements are still needed for the program to be
complete. These are sections ihgthe areas of:

1) Student personnel sérviaez;

2) Faculty advising.

Time did not permit much effort in thosa areas and for
that an apalégy is made. But no apology is made for the pro-
gram materials which were developed. When properly used,
they have demonstrated effectiveness inAinfluencing faculty

attitudes and increasing faculty knowledge and skills.

=

t is appropriate at this time that I gratefully acknow-
ledge the assistance of other persons who assisted in %heir
development. The first of these is Harlan Douglas, Dean of
Instruction at Reading Area Community College, who was Educa=
tional Development Officer at Burlington County College dur-
ing the period covered by this report. His asslstance} acdvice,

and encouragement were invaluable to me, especially during
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aculty members who worked tarough the materials and providec

me with feedback. Without them, none of this could have been
done,
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e the finaneial assistance
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and moral support received froa thne Educational Pro
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Development Act and its cnief community college representative,
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THE 1969 PRE=5SERVIIL PROGRAM

Fanowas conducted for the chiarter

“penin¢ of the college. 7In Sotro-

Lt Hieaghly structured, vet noorlv orcanized Rrogram; its lenqgth

(scven wecks); its ver traditional nature; ané the degrec tn

The twonty-one charter faculty members who Darticipated
worked through a program which anmpeared to be extremely well
pPlanned (Avpendix A). In practice, however, it oroved to pe

poorly conceived, and wocfully inadequate i, real substance.

The seven-week du-.tion of the first pre-service program
exceeded by five wecks the length of the final product. Even

£ = = =
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considering the fact that particivants of the first Brogram were

the charter faculty and had the herculean task of selecting

texts, writing course syllabi, etec., the program was much too

long,

ditional nature of the Rrogram was refle
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time honored tr tions as a Sundav afternoon picnic preceeding

college:, an endless succession of very
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by the Presi

U.n

en

highly qualified speakers throughout the sessiocn, and a faculty-

h\

Board get acquainted social,

The fourth distinguishing characteristic was the extent to
which it failed to0 reach its objectives. on an evaluation ques-
tionnaire handed out at the eng >f the workshop, only nine of the
thirteen goals (Appendix F) were rated by better than fiftv per
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fealings).  9%uive other ouogtie: - POrtaining to the worksheon

T, I B T srovad ozoallenr ar Gaod by

Fifb, 1 Tomeire oy i LUthantes ., Unen ended quos-
£
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for twonty -
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workshop, several

Tmolusions were made:

Service pregram is

It ¢!
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to prepar Culty to work highly innovative

collegys, using non-traditional approaches to instruction,

M oshould be conducted

to teach rhe
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1n the.r classrooms.

Only those events wiiich reguire groun interaction
shcould be scheduled; ail vremainina time should be

that faculty <an work individually

(and have timc to handle pressi versonal problems).
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The human and soclial noeds of & group of peonle thrown
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together for

vided for med to helo them get acguainte

cquickly and determine resources within the group are
especially important.

ible, institutional personnel should carry
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the primary instructional load for the workshop. Con-
sultants should be usecd sparingly, and for very specific
purposes. In all cases, avoid the situation where a con-

suitant comes in, makes a speech, and leaves.

Time 1s critical. The workshon must be very carefully

L]

planned so that maximum results can be accomplished in
minimal time. Participants must have the feeling that
they dre "in good hands."

Participants should be involved in "doing," rather

ticable

ﬂ‘

than "talking" as soon as pra
Formal meetings should he scheduled in the morning

hours as much as possible

‘L”“

To insure that faculty know that "real" importance

is attached to the workshop, key administrators (dean,
division and department chairmen) should participate
to the maximum de egree feasible.

Insure that any staff member responsible for any ?a:t

of the workshop is thoroughly prepared and well organized.

2
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oo crue or 3 TOrscns 5Ush as
“rom the businpess and =avroll arcas. Don't
“ime!

0. Don't expect too littie fror the pavoicipants.

iy

caraful abour wheo is placed on the prodram.
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Sar't hesitate to say "ne' to recucs

=ty
U‘
-

"time to

12. Avoid "VIP" presentations, sach as long welcome

or Chalrman of the Board

ci-

et

of Trustees. Instcad, have them hécome active part

vants in some part ol the program.

13, Develon a tentative wmeans £ar evaluating the workshop

before i1t begins and vevise it during the workshop as

15. Once the program is established, don't be too quick

16. Assign nverall responsibility for planning of the work-

shov to ore person and give him the necessary authority.

In 1. nart, efforts of the next two years were svent in

=
[
)

ieveloping a orogram which fully achieved these guidelines.

o~
n
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tor the 1970 session began Lefore the 1969 orodram was com=

pleted. lowever, even before work was started on the EPDA

proposals it had already become quite clear that a major ef-
fort was needed to make the vre-sorvice program more effec-
tive.

The original proposal which was submitted on August 1

had as its majcr chjecti.es to:

(1) determine those concepts wiich should »e included in
a pre-service orientation program for new community
college faculty;

(2) to teach these concepts, using materials develééea

for use in a three-week pre-service program;

(3) develop a list of recommendations regarding materials
and information which should be furnished new faculty
prior to their arrival on campus;

(4) conduct the pre-service program as we wanted our
faculty to conduct their classes, in an individualized
instruction format, using self-instructional materials;

(5) develop a bibliography of relevant sources on pre-
service and in-service materials.

In November, we received word that our EPDA proposal was

being favorably considered and might be funded if we could

8]
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involve otner colleges. Twc otver institutions, Drockdale
Cammunit§ College of New Jersey, and the Community College o -
Delaware County, Pennsylvania aqreed to participate with us.
A number of planning neetings were held with representa-
tives from these two institutions during wnich agreement was
reached tha*, to the extent possible, the other two schools
would use the Burlington materials in their faculty orienta-

tion programs. (Nelther of the other two schocis were able to

schedule and finance an exte.sive tuzoc-week pre-service pro-
gram.)

Tn late Februarv word was received that the EPDA gfa§ésal
had been funded and deteilec pianning began. Through the in-
valuable assistance of ilarlan Douglas, the newly appointed
Educational Development Officer, an estimated 75% revision of
the Burlington materials was accomplished. The activities
of the previous seven-week progran were reduced (see Appeﬁﬂix
B for outline of the program) to three weeks and the first
attempt at developing self-instructional material was made.

In the process, a large guantity of commercially available
materials was reviewed, and wnrk was begun on an annotated
bibliography of literature on pre-service and in-service train-

ing. (The final bibliography is included as nage 121 of Appendix D)
Based on feedback from the proceeding year, a new list of

information and materials for new faculty was assembled and

distributed.

ERIC
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Evaluation
In large nart, the attemnt at meaninsf:l involvement of
the two other institutions fallad, largely due to several
changes in personnel and organization, and the inability of
the other two colleges to fund an cuxtensive pre-service progran
similar to that at Burlingten. Thev did, however, use parts
of the Burlington program and onc school later submitted a
successful EPDA proposal to devilop a pre-service program.
Five different teciniques were used in evaluating the
1970 pre-service progran. 'These were:
(1) A locally constructed questionnairz used to assess
éartizipant rée<tion to the get-acqua.nted and team
building exercises conducted the first two days of

the program by National Training Laboratory staff.

before and after the program. This was designed to

measure changes in attitude in four major areas:

a. the nature, burpose, and functions of the two-
year college;

b, instructional aims and role of the faculty;

c, the systems apprnach to instruction:

d. the student in the two~year college.

(3) A questionnaire of local origin designed to obtain
feedback regarding the conduct, merit, and short-
comings of specific sections of the program,

(4) An Office of Education furnished Participant Informa-
tion and Evaluation Form,

(5) Notes taken during an oral critique session.



N
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In an carlicr report, completrs data from gcach of these

]

was furnished EPDA officials. Censeguently, in view of this,
and the fact that the 1970 evaluation was formative, rather than
sumﬁétive in nature, only data from the OC form is included in
the appendices (Appendix G).

Significant progress was made in the 1970 vrogram and

many of the 'serious flaws of the 1968 program were corrected.

poses and if it was to deserve the optimistic title of that

year's EPDA pr@;@salr= A Model Pre=Service Procoram for Com=
v

munity Colleges. A listing of the major accornlishments of

the 1970 program as well as the work remaining to be done is

shiown below:

(1) Although the magnitude of shift was not large, a

general move toward more positive attitudes occurred

in all four areas included on the attitude survey.

o~
[
S—

Reaction was generally guite positive with respect to
the extent to which objectives of the first two days
(get-acquainted, team building, etc.) were accomplished.
llowever, there was a genceral feeling that different
methods would have been more appropriate - an observa-
tion made (incorporated in the 1271 program) was :hat
there were persons within the faculty who could accom-
plish the same results.

(3) w@‘suczeeded in creating an atmosnphere in which people-
ware ffée to express their questions, concerns, and
fears,

Q

ERIC 8
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(4) "VIP" presentations were almost totally eliminated
yet not one comment was made regarding their absence.

(5) Time was used much mot~ efficiently., In two weeks,
we not only did Ee;;er but included more than we had
in  the previous vear in seven weeks.

(6) Formal group meetings were held to a minimum - again
with no apparent adverse results. |

(7) Comments regarding materials used (boock and non book)
were generally positive, indicating that we were on
the right track. However, there was evidence that we
and tnat there was considerable duplication in the
materials. |

(8) There were indications that the sequencing of activities
needed t0 be re-examined.

(9) It was readily acknowledged ﬁhat the workshon had heen

?%gcnductea in the same fashion that we wanted faculty

to conduct their classes. In fact, one person noted:
"I hgge‘l do as well in my classes as you have with
this program."

(10) Time was not well utilized, In fact, the gingle most
repeated critieism was that the program could easily have
‘been reduced to two weeks with proper planning.

(11) Division chairmen, due to the pressures of getting
moved into new facilities and vacation schedules, were
unavailable much of the time. Numerous comments were

made about their absence.




(12) Large group presentations were generally rated low,

above average, pointing to room for improvement.

-
"
g

It was suggested that next year's program should be
scheduled such that there would be‘a week between the
end of the pre-service program and the beginning of
school, in order to allawetiﬁe for personal matters

and "putting into practice" what had been learned.
(14) It was suggested that old faculty be more involved
in the workshop.

(15) Instructional facilities were poor. (This was almost a

universal complaint due to the fact that the scheduled
move to the new campus was delayed, causing us to be-
gin éhé workshop in non-air conditioned facilities,

In addition, we were constantly disturbed by the noise

of construction, etc.)

10
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Objectives

Once again, EPDA application deadlines caused us to sub-
mit our proposal for Cantinuedrfunding before the current
workshiop was concluded. The 1971 proposal asked for funds
to (1) revise the materials used in the 1970 program; (2)
convert them into a self-instructional format; (3) fit them
into a two-week period; (4) administer them to ancther group
of full-time faculty; (5) assess their potential usefulness
for part-time faculty; and, (6) revise and package the materials

in a format useable by other community colleges. Additionally,

we proposed to update our growing bibliography on pre-service

in=service training.

Procedures

Each of these objectives was accomplished. After a care-
ful review of evaluation data from the three week 1970 program,
we were able to reduce the length of the pre-service program
from three weeks to two weeks. In conjunction with this, we
again revised the materials, this time converting almost 90 per
cent into a self-instructional format.

During August of 1971, the revised materials were
used with 18 new faculty Qith outstanding success. Following
this, they were revised based on feedback received from six
evaluation instruments. Then during a series of Saturday
meetings held the fall semester they were tested with a group

of 12 volunteer adjunct faculty, again with outstanding results.

11



Two evaluation instruments yielded revision data which was used
in again revising the materials. This version was field tested
with another graup;éf 12 volunteer adjunct faculty (also with
outstanding results). Revision data was again Dbtaiﬁéﬂ and
minor changes were made, this time with the thought in mind

that they would be used on another institution.

Evaluation Data

1971 Pre-Service Program - Six different evaluation in-

struments and a verbal critique were used to evaluate the 1971
pre-service program. These we?e:

1) A revised form of an attitudinal questionnaire first
used in 1970,

2) & 3) A 40 item questionnaire which asked participants
to first judge each event of the pre-service program
in terms of its importance ﬁg them aﬁé then to rate
rthe same item in terms of its quality.

4) A survey form used to get feedback regarding the first
day's get-acquainted exéﬁcisesi

5) A survey of attitudes about topics reiated exclusively
to teaching-learning. (This was a pilot test of a néﬁ
instrument which was later combined with (1) ab@?é!)

6) The OE designed, Participant Information and Evaluation
Form which wag used in 1970.

In the interest of length, detailed data from only the

OF form is included in the report (Appendix H). However, con-
clusions based on an analysis of all six instruments and an

oral critique are summarized on the following pages:

12



1) Based on a comparison with the results of the 1970
program (See Appendix G) it could be said that signifi-
cant improvements had been made in every aspect of the
program.

2) Two weeks was an adequate length of time for the work-
shop for the majority of the participants.

3) Scheduling the workshop such that participants had a
week off between the end of the program and the begin-
ning of classes was a good idea and should be continued.

4) Using local personnel (a speech teacher and a counselor)
to conduct the first day's get-acquainted activities was
a decided improvement over the previous year. However,
more than one-half day should be allocated for this.
(One day, if properly structured, should be sufficient.)

5) The workshop made a definite impact in causing faculty
to béc@me more positively disposed to using a systems
dpproach to instruction.

6) Noticeakle shifts toward more positive attitudés were
detected than in the 1970 program. However, since no
statistical analysis was made, it is not known if this
was a significant difference.

7) Rating of materials, both book and non-bock, showed
a noticeable improvement over the preceding vyear, as
did large group presentations. Independent study

activities eontirnued to fare best, howeveaer.

g
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8)

10)

12)

ror the first time, chairmen were meaniagfully involved
in the program. This was ver, vositively received and

should become routine,

of learning resources personnel in the program. Par-

ticipant's reaction implied that there was "too much

information, by too many peoole, too soon'.

iram was needed. There were still some indicat!ons of
g

duplication, extraneous materials, etc.

The sequencing of activities needed to be reviewed with

the tnought in mind of moving tours, familiarization

.with learning resources and computer support, etc.,

to the second week, possibly spacing these activities

]

o as to provide "breaks" from concentrated indegenia;t

Study activities. |

These portions of the program to which considerable

effort had been focused in the 1969, 1970, and 1971 pro-

grams were basically "set". It was now time to give

attention to several other componznts of the program,

namely:

a) the role and function of student development ser-
vices and staff;

b) faéﬁlty advising :espaﬁsibiliﬁies;

c) routine personnel information and processing;

d) facult& activities within an academic division;

e) faculty affairs (governance, collective bargaining,

etc.).

14
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13) The materials should be completelv revised into ia
new format which hopefully would cause less confusion
and would serve as a model for them to use in their

development of course materials.

Use With Adjunct Faculty - As indicated earlier, the
materials were used with two se;érate groups of adjunct faculty
wha volunteered to attend Satur&ay sessions. Two types of
evaluation instruments were administered. These were: 1)
the attitude survey used in the 1970 and 1971 pre-service pro-
grams; and 2)- the OE developed Particivant Information and
Evaluation Form.

Results obtained from these two instruments are summarized
below:

1) The program was enthusiastically received. 1In fact,

the adjunct faculty were so positive in their reactions

term.

3]

The evaluation results were totally positive. The
general reaction is summed up in a quote from one
participant:

Thigs training program has convinced me that good
teaching is not an easy task, that I need to know
more than the subject matter, and that I can do

a better job than I'm doing now . . . I am now
thinking more about the overall approach to the
course instead of . . . what do I have to cover
the next week,

15
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Several changés suggested by the participants were:

a) a slight restructuring of the sequencing of the
program; and

b) additional emphasis and time on some .topics,
especially those involving writing of objectives

and learning packets.

16



‘ELD TEST AT OCEAN COUN
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Toms River, New Jersey

The final test of the effectiveness of the revised pro-
gram was i field test at another community college. As origi=-

conducted at the Delaware County

1l

nally planned, this was to b
Community College, Pennsylvania, but when this failed to mat-
erkﬂize; the Dean at Ocean County College agreed to allow Dr.
Hammons to conduct a seven day workshop for his faculty, using

the Burlington pre-service program materials. This workshop

~ was held on June 12-22, 1972. 1iineteen persons cofipleted aval-

uation forms, although 24 different individuais pa:ticipatéd

in different paris of the workshop. The evaluati@ﬁ instrument

used was the OE Participant Information and Evaluation form.
Despite the fact that the participan*s had little advance

notice, and many were involved in the activities of the sunmex

term, the workshop was an outstanding success. No one rated

the overall quality below good, and 78 per cent rated it very

good or outstanding. Seventy-eight per cent also felt that

the programs would be vervy relevant to them in their professional

work. As desired, 68 per cent indicated that the primary value

of the workshop was an attitude change or exposure to a new

methodology. Sixty-six per cent felt the materials integrated

well with their previous background and interest, while only

5 per cent felt that it wasraver their heads, thus indicating

that the content of the program is relevant in settings other '

than Burlington County College. The length of the program was

thought to be appropriate by 82 per cent who reported that it

17



[H = o

was "about ‘the rignt lengtn.
cated that it met their objectives for attending and 100 per

cent said they would recommend the workshop to a colleague.

A number of very useful comments were made in the sec-
tions "strengths and weaknesses" and "suggestions for revisions o

prior to additional workshops." Persons interested in planning N

W

nd conducting similar workshops would definitelv profit from

R AN L

reading these.
In summary, the evaluation confirmed what the Director

had thought=-the Burlington materials, when nroperly used,

could be quite effective when used in another two-year college.

ERIC ® 1
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f : FINAL REVISION OF THE PRE-SERVICE PROGRAM

The next-to-last steps in the development of what might
! now be justly called "A Model Pre-Service Training Program
for Community College Faculty Members" occurred when the mat-

erials were submitted to a panel of three nationally known

persons for their review. Those persons selected were:

Dr. Barbara Washburn
Educational Development Officer
Mitchell College

Statesville, North Carolina

! Dr. Robert Miller

: Dean of Instruction

i - Tarrant Countv Junior College
Fort Worth, Texas

Division of Community and Junior Colleges
National Laboratory for Higher Education

Durham, North Carolina
Their comments were quite positive and served as additional
evidence that the materials would be relevant in other settings.
The last revisions of the materials incorporated the revi-

sion data from the Ocean County College faculty and the panel

of reviewers.
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No significance should be attached to the order.

1. Inpact on the program of the participating institutions.

There is absolutelv no guestion but that the pre-service
training program has been a key element in the reputation
which Burlington enjoys as an innovative community college.
The préqram not only influenced basic attitudes, but provided
new faculty with knowledge and skills they would not otherwise
have gained.

Follow-up reports from the Dean of Instruction at Ocean
County College indicate that the workshop conducted at their

institution has had a salutary inpact. Many of the faculty

tice what they learned, but have shared their learning with their
colleagues. The institution is doing its part in supporting
the faculty by providing released time for faculty, "beefing

up" the learning resources support area, and sending key admini-

L]

strators to be trained as educational deveclopment officers.
As one administrator remarked, "The institution will never be

the same again".

2., Major difficulties encountered.
Given the scope of work proposed, the time and money
allocated for the project was inadequate. With clear 20-20
o hindsight, (and almost a year in an educational research and

ERIC
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development organization behind m2), it is quize apparent
that the objectives set for the three grants were cverly
This is especially true of plans to package the
final product in an audio-tutorial self-instructional format
for use by other colleges, complete with -re-tests and post-
tests. This was not done, althoush learning packets for the
program were 11 zed together with print materials needed

to use them. Ilowever, time ran out before we could develo op

valid criterion referenced pre- and post-tests, or convert

the materials into audio-tutorial format. Despite this, the

materials in their present form should be invaluable to any

person desiring to develop a pre-service or in-service program

for faculty in community colleges.

3. Major contributions of the project.

The project's contributions would appear

to be several,

[
2

These are:

(a) An excellent collection of validated learning objec=-

tives for a faculty pre-service program, sequenced in a

ilable to

\Pl\ \

rational fashion, and keyed to materials
any institution. (Appendix n )

(b) A number of very useful instruments including:

b

a validated pre-service attitude questionnaire

;u

of i

L]
fut]
1p]
e
=

ppendix D )

2. a validated quiz on those aspects essential to

=
Q
[
i
(o

Q
I

understanding the student in the communit
(page 97 of Appendix D )

ome of the more

[y

3. an annotated bibliography of

useful references on pre-service and in-service

21
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ralning of commun.ty celliaoge Taculty (Appendix J

H

4. A qgood check list of useful items to send new
faculty members prior to their arrival on campus.

{Appendix E

{c) A reasonably comp.cte, chronolaogical record of the
develooment of the program. This should allow oth to

shorten considerably the time reeded for them to develop
a progran.
(d) The project demonstrated the willingness of adjunct

ribute of their time to enroll

Iy
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(e) The ability of a community college to develop a viable,
effective pre-service program for its new faculty based

primarily on available materials, was demonstrated..

o

ional Activiti

Y
P

=
=

it

»"“

\r-“

Suggested Adc
(a) While the relevance and applicability of the program
for adjunct faculty and for full-time faculty at one

other community college was demonstrated, the program

should be tested in other colleges.

m
ﬂ.m
‘m
\k‘Lﬁ
[
A
I
ot
(s
I
[
T

{b) The project should be complet

and post-tests should be constructed, remaining non=

p{_.‘

individualized sections made self-instructiona and

missing elements developed.
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o
FINAL VERSION OF DBURLINGTON COUNTY COLLTGE DPRE- -SERVICE PROGRAM

The following pages contain the final edited version of

the Burlington County College Pre-Service Program. With

only one exception {(a precsertazion on the learning packet),
R, all materials needed for another institution to use the zro-
gram are included or bibliographic references vrovided, Al-

though a sample evaluation form is not included, one can
casily be constructed from a review of the evaluation sum=-

maries (Appendices F through I).
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The six basic elements
pelow., PBriefiy define
own words.

1. Rationale

2. Ohj=ctives

3. Pre-test

4. Learning activities

(1]
i
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6. Revision




RBelow are a number of questions <erived from Benjamin Hlcoorm's

"Learning for Masterv”". Answer cach guestion twice., 7o 6
irst column, answer vach question as you presently ]

‘Then, in the second column, answer @z 2 ¢question as |

Aenjamin Bloom would have at the time he wrote "Learning

for Mastervy". YOU R RERLY

L. A good teacher 'fll generally be pleasod

witn a normal < ribution of &5,

nne-third avefaqg, one—-third 3 Qv

and one-third below averace. L .
2. The major goal of our educational system

should be lifelong interest in learning.

3. Tne concept of lcarning for mastery has
little sionificance for affective learning.

4., Tmplementatica of the concept of mastery
learning is dependent upon the specifi-
cation of the objectives and content of
instruction.

=

The specification of objectives and
establishment of standards contributes
to the liklihood that students will
cooperate and study together.

[9e

/. Courscs should be hroken into smaller
units of learning.

7. FPeedback obtained from formative tosts
is uceful in evaluating media and instruc-
tional ohijectives.

ion of testing 1s as much to
-ecaching as to categorize students.

Paon
r3
o
b I
i o~n
-
=
o+ 0
[pd I'T

g mastery logically leads to
no credit grading system.

10.  The quotation, "Nothing is soluiequal as
the equal treatment of unequals," is
compatible with the learning for mastery
concapt. '

oo e 33

P
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12,

14,

15,
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1g,

20.

Agree Disagree

YOu

BLOOM

Agree Qis;qreg

Rewarding experiences in 2 ga:ven fiel
endeavors tend to increase the length of
perserverance in that field.

Given enough time, a suFf;zl
variety of instructional m d%
motivation on the part of th
as many as 95% of the students
can achieve mastery.
There is no one best instructional method
and combination of media for students
enrclled in a course.

The emphasis of a community college should

be on learning.

Traditional grading schemes, such as i4-F,
facilitate learning.

Credits awarded by a college should be
based in part on the amount of time spent.

The tutoring of students by other students

should be encouraged in community colleges.

Students should be given the opportunity

to learn at their own rate even if it takes

longer than the suggested time for them
to complete the program.

Student performance should he measurad on

the basis of mastery of learning objectives

rather than on the basis of competition
with other students.

Our nation requires an education svstem
designed to insure that the optimum pro-

portion of our citizens complete both secondary

and community college levels of education.
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A SYSTEMS APPROACH TO INDIVIDUALIZED -INSTRUCTION

Tk 's overview of a SYStcrs approach to individualized
instruction is Operational rather than theoretical.
The terminolegy may be rew, but the basic concepts have

Six

N"

existed for a long time. The systems approach involves
basic elements: rationale; chiectives: pre-test; learning

activities; post-test: and revision. This "systems cycle" ig

L

used continuously to improve instruction until most stud ents

have achieved learning mastery.

Let's examine each of the elements in greater detail.

The rationale explains whyv it jg important (or relevant)
P Y 2

\rl?'

for the learner to achieve “he objectives. The learner must
recagn;ze,igg it is important that he master the Pﬂ@hledﬁﬁ aﬁd
skills deal*L with in the unit. Without this sense of purpose,

learning tasks may become a series of hurdles the student must

clear rather than relevant activities, Typically, students
yp Y

find course work relevant if it applies to future academic
work .in the subject field, relates to job or career interests
Or enriches their everyday lives.

Dbjectivaé provide a sense of direction to a learner's

involvement in a unit, a course, or an entire educational pro-

-gram.  Specific objectives tell what the learner will be ex-

pected to do after instruction that he could not do before.
For example, consider the following spécific objective: "Given
a list of 50 conte emporary American authors and a list of 50

novels written by those authors, the learner will correctly

mitch 45 of the novels and authors. " Note that this objective
2 slightly mod! fied varsior of
hear

£ Dnﬁ used by the
tory for qu Educatisn entitled

"Systems Overview."



B is stated

- do {("he wi

:‘_

' gives the condi

. a list cof

! 50 novels

. states the level of acceptable performance ("correctly
, match 45 of the novels and authors'). (A mastery level
: of 30% is expected.!

Objectives suggest how vne should collect evicdence of
learner performance. Consequently specifying learn ng outcomes
will provide for the assessmen’ of learning and enable the user
to verify the effectiveness of instructlion,

H Objectives can be classified as predominantly: (a) cogni=
¢ . . , eean . " )
s tive (intellectual processes) such as, The learrer will orally

rank order the types of chess plieces in terms of relative power
and state the type of move each is allowed to make."; (b) affec-

tive (feelings and attitudes) such as "The learner will elect

PSR g g, B o s g

to play chess rather than engage in other activities."; or

: (¢) psychomotor (perceptual-manipulative skills) such as "The

; learner will move a rook into a desired position Without upsetting

? other chess pieces on the E@amd_"

? Specific objectives should suggest the size, duration, scope
and grouping-af the learning activities. Research indicates tﬁat
small learninc urits may be more easily mastered than large
units.

A pre-test of learner capability precedes formal instruc-
tion. The pre-test, based upon the objectives of the unit of

B instruction, serves several purposes:

:. helps to determine where the learner should be placed in

e the sequence of le: rning activities so that he is not

" forced teo cover material ne already knows

ERIC -
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sstions ﬂhlﬁi axemplify
1

may be used following instruction to review the materials
in the unit.

A pre-test score befcre instruction, compared with a post-test
score after instructjion, provides tangible evidence of learning,

Pre- and post-tests may include not only a variety of paper-and-

=505 of hoear

rt
I

1so

W
h

pencil tests, but ing, seeing, and smelling

as well as physical performance tests of strength or precision.

]

Learning activities are means to an end, not ends in them-
selves. They provide the learner with varicus practice activi-

les which enable him to master the performance objective. New

rt

approaches providing such practice are necessary for many stu-

dents attending college today. Research indicates that tradi-

wl"]\

tional lecture and discussion approaches are relatively ineffec-
tive with n@nstraéitiangl,learners (i.e., those learners who
are highly dependent and are usually socially, economically,
and/or educatienally disadvantaced.) Research also indicates
that there are different styles of learnirg, therefore, more
than one type.of learning activity may be required to assure
that each learning unit is effective.

Opportunities to practice learnine activities must be pro-
vided a student while he is ergaging in learning activities.
Practice activities should be similar to those responses re-

quired on the post-test. Learning can be defined as a chane

behavior--the learner will act in certain ways that were totally
underdeveloped or partially ceveloped before instruction took
place. Teaching has been traditionally defined in terms of

activities by the teacher. An emerging definition, however, is




QLoSLWN FL

easurable learning. Nc Lunger 1s téachoer presentation of

course rtent considered to he synonymous with learning. Under
a systems approach to individualized instruction, the teacher's

that of the

role snifts to of the learning environment
If measurable learning has net occurre i, one might infer

from the definition just g:ven th-t the insiructional process

X4 has net been adequate.

ruction (what <he

I"*

Since the focus 1s on the ends of ins

learner will be able to do after instruction) rather than on

be doing during
instruction), the teacher is aut@matically in a position to
assume accountability for the results. A note of caution is
interjected here. Accountability for studesnt learning must be
shared by instructors, by étud:n ts, Ey administrators, by trus-
tees, and others whose support is essential. The prerequisite
of acccuntability is that the teacher must have access to re-=
sources which are essentizl to managing the learning environ-
ment. Note also that the specification of objectives and learn-

ing activities provides a rational basis for stude 2nt account-

ability.

A vital element of a systems approach to individualized

R

instruction is the measures attainment of the

\ﬂ!l\
W
Ll’""
P
m
FF
—
%
pu
s
]
ooy

Objective. Through systematic evaluation one determines how

[e]

successful instruction has becn. Measurable evidence of learning
is the best documentation of the effectiveness of teaching.

Testing is thus used prlma:;lv to assess tne offe ctiveness of

1n5t'uctlgﬁ, and not mﬁlELV to categorize students,

ERIC
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to evaluation and the criterion-refeorenced approach. Tia norm-
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comparing students with are ranked, and

then grades A2 through F zre assg

i
H

i
£
[
o

gned to these categories. Using

a normal curve for grading predestines a percentage of students

to faillure, no matter how

zffective instruction has been. In

fig)
I“I‘l

criterion~-referenced testing, a standard of acce ptable learner

W'

performance is established when the objectives are stated.

g

Learner performance is then compared with that standard. Those

who equal or exceed the stand:rd have achieved mastery at a

prescribed level and move on to the next unit. Those who have

not achieved the minimum lcvel of performance a;

I

‘e allowed to

the same materials, or of paral}ﬁl

o

udy of

\rn'

continue thei

Ia

g

i

materiels and may take an alternate version of the post-test
without penalty.

A systems approach to individualized instruction encourages
a criterion-referenced approach to evaluation. If learners per-

-orm poorly on a post-test, it means they have not yet mastered

ice p:aviﬂeé was not sufficient or

th

o
]
o
hlla
m
”
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<
m
o
H
r
=2
R
o
"
H
f

m

centage of students synbolize instructional failure, rather than

learner fai
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The cancepts «f Johr E. varroll and Benjamin §. Blsom

Fl

provide & theoretical basis ror 4 systems approach to indivi-

dualized instructior

high percentage of the learners in any class, if they are given
sufficient time and appropriate types of help. Most leuarners
= . e e

are capable of mastery, and an -effective instructional sYStem

If mastery learning does not occur, instruction must be
revised and the learner recycled through these or other learning
activities until he demonstrates mastery of the performance
objectives. Instruction that fails to cause learning must be
revised until it becomes an effective teachi,g tool. The best
data for revising instructional materials are obtained from

tudents. An analysis of test items missed and interviews with

L]

students provide two sources of revi Lsion data. The learner's
attitudes toward the lear ning activities are also an integral
part of the revision process. What has been achieved if the

-~

student, while masterinec ilie content of a course, never walts

[Ea

to use what he has learned? As an example, a student in a
t

developmental English class made this s atement: "Last week in

English 099 we had to write «n in-class theme on 'What a paffo-

Anyway I think the whole thing was just a waste of time." This
Statement suggest that much mcre attention needs to be given

Tk

0
]

hop stresses the

to student atti tudes. This instructional w
heed for af’iective or attitudinal objectives, as well ag cognitive
and psychomotor objectives,

40
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SES8TON #2
TEST ON OBJECTIVES 2.A-F

1. Cite at lossc tiirue reszor g W shstroctors sheuld stdee
2. Definn bohavieral objeuriye,
3. Name rhe main rhar:ftt*i*iics ot &n instructional objec-

tive and briefly explain eceh on

4, Read each Qf the following objectives, Circle the behavioral

term., Underline the conditions. Draw a wavy line under the
Staniarﬁfé If the conditions and/or standards are not stated,
recorda that information in the space provided.
. 2
A.  Given the formula ax”™ + bx + ¢, wher &, b, and ¢, are
constant rational numbers, the Stdggnt will calculate
the value of the algebralc expressicn for any value of

X IOr a set of ten Pproblems,

B.  The student will write five compoundé-complex sentences.

C. The student will diagram a simgle sentence, placing the
Subject, predicate, and modifers in the correct position
with 100% accuracy
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Given a diagranm ol é
will correctly label
1 Volume control

4) Tone control
5) Tape threading siot

The student will construct a Qarallalggran whose
2" and 4" in length.

Given a grammaticallv corre the student will

underline and label the
1) Adjective clause 5)
2) Adverb clause 6) Infinitive
3) HNoun 7) Participial Phrase

Five out of seven must be correct

The student will list Ffour major pieces of legislation that
were passed in the United States during the Progressive
Era (1900-1917).

s
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Lhe oora

the stu-

ve Given a lémm Belil
dent will thread the
. 5. Label the following oblectives.
A = adeguate NA = not adeguate
—— A. The student 1l explain Ohm's Law.

fomst

—— B. The student wi 2
tween voltage, curren
Ohm's Law,

~— C.  The student will write an essay about World War II.
—- J. "Given samples of the three basic

xinds
the student will place the gsamples into
piles.

6. Objectives are always written in behavioral terms;: that 1ls,
taey must contain an action vernb. If any of the following
Statements do rnot meet this reqguirement, rewrite the state-
ment in behavioral terms.

A, The student will crasp the significance of the Brest-
Litovsk Treaty. ‘

b. The student will name four Shakespearean tragedies.

ERIC | 49

Aruitoxt provided by Eic: .



S

O

ERIC

Aruitoxt provided by Eic:

o.

e

=g

[
w

iy]

ax-tzrle

laws of o

he
i

[
f—r
rt

N 174

will t : :
ply and demead” i

i
i
a4
RS
jie]
i
]
pa

8t the five princis

1
e
U
A
P
|
9N
(T
o
g
-
bt
-
b
e
g

Glye;r§ diagram of a cell, the student wit:
following: nucleus, nucles
plasm, and cell membrane.

=]
b
o
i
rt
=
ity
18]
it
Z
—
u..._l
-
Lo]
et
Mg
]
L8]
-
rt
1
{or
ry
£
.:‘3
il
b
L
§
5,
purd
T
[
»

the studern—= wi;
Loral terns.

The student
ing all of

traits, lettine
words and actic
of vour subjec

10n.

w

Mo

thoD By

o



not 530 osTe A e TSWE3T 3507 buryojwuw pue soatTaowle
M ' STYI tsoatioalno Butuanay pavytond

T 16 @oue b SRR, - o . S SU ol

; 1 uriyodny syy o3 posodxe siw noA oo 3 ‘ X ,

A rananonT eu o3 : Joqoed st rEaaTyoulgo Putusesy

Gy poomTEL R A NOY PEUIRDT 94,004 {yoroxdde Suing oA mria i e ot DA THARET
Iul An T X eedeles 21331 1 Y Te ! 1o e .:__Uf T n',._w 4,, I ol :_.m,_ km., =117 e e e TT1ue J swoohac

(3371 3T ATODUT I TM ATTIvwt UTTRIP Uvag an. om r
1 1 [ P4 waem TMou TTzun dp

GOOUTYTIM ATTenor ur
e3viadoadde oxe o Tygs

N

e —

FATVNOT LYY

BUATT UOTILITID BUTy [ ,
17T TABITIAD buTydIem pue gaaTyoelogo butyTam wur aoryowrg

g2AThoslno Bu -
eAtoaloo Putuarer o3 dyysuorjets: IToUL pur s$3593 UOTIBZTIS
" " L al o e L " I T " Ll
: TX;

G

AT marge - J— ¥ e e
s sy 03 ojeradordde SWalT 3883 buitztufooer ur 20Y30RIg :
L2 I UT eoyanexg. g
€
T

soaTanalgo wr 1T ,
Tanalgo wrisjur 's9AT308 g0 butuiral 70 sosn &y Jo swog ¢

Piiw moatyoul DLLE SRaAT 54
SePelE PH2 83AT308 040 wixenuT UBBMI DY EBIUDI@II g ¢

[n— it e TP
Al 151 s AR

HAY LENOVd SIHL NI agd IONT 831404

£ MDIsnoa

Aruitoxt provided by Eic:

E\.

|




“5-p
o Butioacd ] ISOYUSHIOM

ajeTdwon O3 poyse ag TITa nod
enad Dy maTa B0k Sy
S-e swoj]

(WOISSHES ML) T

T MOYTTOA AL LT
o e qA4D
AMYLOH SI

S TATIHDIY
NO1HM OF LNALNU

HO0NS EavH 0
ARTWEEL

&1
581

*butioes g,
exbhcag Terasusn AQ
GE], [RUOTIONIYSUT

O sa8nT3oeId pur sSaTATD
lﬁﬁg@:ﬁqpﬁsgga,gﬂaﬁ8&§§

uv sT uoTjEzuU3SxIC STUL)

“uQTIR]
—-uagaid ade3-opIls PUSIFIY

{LOLISSES RI) T

TIxsyoesy

| o43 X003 eigeniea pue AJes

l—-zooou sxe saaTioalqo jeys

1003 s3istboroulyoal TRUCT]
| -onIjsuT Aym BurgIIxosep
, JUSWOFETS JSTIAQ e 2YTIN

TJUIPTIAS
aya o3 saatzoalgo buiath
W uT anTen ST sIxayl I8sd

sy sThoTouysal TRUOTY
~ONI3BUT AUm burtgraosep
JUSWBIRIS JOTAY ° DITIM

* S3uDM
-ai1inbax souewrojiad

TeuTwI®y DYJ JO UCTI
~aTdncs 103 TROTATIO
pIe jeys soatgoolao

-ans onios asTioelqo

TEUOTIONIZEUT Ue uanlo

an1joalqo~gqns e
pue osTloslgqo WYIHFUY
ur U DDURAIDFILP

Axewizd ayy utejdxy

“SOTLTATIOR JO SPUTY
Aurw 003 JO JISTSUOD

1o xordwon pur abiey
oo &g o3 sieadde Jeul
arTynalqo ue Y3Ts 2uU0p
ag piuwous jeym uterdxy

o}

e

0 A IWH N
ORI AT THIW

JSADDONS I
HI 0A

‘SIHL
ISISSY OL

SEATLOALEO

[an)
-
=

O

IC

E

Aruitoxt provided by Eic:

SHTIIVET




&&m_@m.%. r.hlmﬁﬁ,pg?@hﬁﬁn&?f R —

e e p—

,ﬁ, T ey

{

Iobey 3 IOy
eIsp [2uoTIONIgS
(d UT £p~£f sabed

MILADIT 073 Jues JUHTW nok
‘uotssns syj 9I0IOH  HUION

*aretadoadds

IOU ST 3IT Aur utetd

~20 Tozertadoadde ou

ST YoTUm walT 3ss3 Aue
404 "SwslT 38593 eojerad
-—oaxddeut pue e3etadoad
-de usomizeq ystnburasyp
‘swe3T 3s87 PUe sanTy

HOTHM OL ILMALXA HHI SN THHALET O

ONIAFINOVY NI NOA LSISSY Chl

*hbutyoeag -08algo Jo 3sTT ® usars o
‘suUOTy ... PRueIborg feasusy Lq
~LII380S STY 03 g5-g0 sab MﬁsH@EEDmE [BUOTIDONIISUL IO § "31§87 uoTIel
LD Jui—g 98 £, XS iy, [Feyty s S80T)0RId puw mﬂaﬁﬁﬁzﬁa& =TiID 81y} 30 snoT3ouny
. ] HT § 3TUn 3O uoTzejdepe Axewtad voays BY3 ST g
"P-2 $S2ATH e st uorjejusseid ETUTL)
~oolgo Hutasaoo 1T 18dYsyIopn "SONTT
3 Y303 poYse a0 1TTs nok *UOTY -ralqgo burdoraasp VI0IDA
"VOT R UUEHIA oy marn ol sy -ejuassxd adejy-opiTs Pus3awy SWolT 3583 u0TISYTIO
A | e butdorsaep ut cbejueape
poE swogg P-® swoaT | 2U3 DUTITIA UT oqriossa ‘e
|
T S oNT) "7 {NOISSHES NI) "7 {i01Issas wnr1) "
TE AT M 180 Ly
.mn,_;,_, (S LRI # @ﬁ# T M T
SLDW YORD DU SIocwou ‘yons se
98143 JO sueal ojurt UDHO I usy3 rager puw conTyoelqo
89 11T dneoab ayg s roTdos | WTI=ajur pue saatjoslqo
SRINY UT pojesTidnp oq ! ~qns Aaessaosau dotaasp
USUY TTIM 3T "239 ‘BaTtj) Uusyy ‘-ojerxdoxdde aq
-eBlqo-qns ‘aarioselgo Inor ” I4ybTw santTioolao WTIBQUT
doteanp 01 0ok IO pajyIorTe pue ssatioolqo-aqns yotym
S9OTIIM co3nuTW Ajuemy, g 403 2at3o08lqo suo a3tam -3
: VIMELTND ANv .
JOHLEW HOILYVOTY A DNT TO4d dHL (LI -
AAVTHIY O NOA ONTHY I NI QgD
IS AANH I ) AMIIDECHD STHL
THOY NI caaauaosn AANH DOA FNO0X IWHL LS9990S T ‘SIuL

SANTLOALEO DLy

£4 MOISsy

O

O
PAFulText provided by ERIC

E




AR Mg st i,

"SWwalT 3593 uoraeg
—1I0 jueastex anog
pue Seat3oalqo i1nog
°3TIm ‘1eob TeuoTy
~ONIISUT ue usaTy ‘p

— ] -
IS0 719 TiIm WIMALTND guy -
JOHLIW NO1 LUOTEAT 9N LHCTTICE dHL (LI . .

dAFTHOV O nox ONIMYdIdd NI g ACTITAD

=308 JAVH I a NY)  JATLDHLHO 5THL
OMIAATIHOY NI quaq dd000S AAVYH nox NOX LVHI 5sH 29NS I 'SIHL
HOTIHM OL INSELXT THL ANIWMALHG Ol ONTATIHDW NI 10X ISISSv oI

SIAILDALTO 9HI MY HT

€% I'GTSSIc

C

=
1 E

E
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WORKSHEET
INTERIM AND 5U30EJECTIVES

Wnat should be done with an Cljecpive tnat appears to be too large,
complex and to consist of many kindS of activities?

What is the primary difference between an interim objective and a subobjective?

== —— e R e = s = — —
- — e — e e ——

por ¥

e e

Read the following instructional gbjective and select the subobjectives that are

~critical for completion of the tapningl performance requirements.

Instructional Objective: Given a pattern,. the student will fasten the pattern

to the material, trace the interigr design from the pattern to the material, and
cut out a duplicate following the pattern outline.

Subobjectives:

A, The student will fasten the pattern on the material.
B. The student will s&lect the proper tool to trace the interior design
from the pattern,

C. The student wi?? trace tne design.

D. The student will déscripe trn ,.rocedure of reproducing a copy from
a pattern. ,

E. The student will sélect the proper tool for cutting the duplicate
from the pattern.

F. The student will cut oyt the duplicate from the pattern outline.



Descriptions of instructional intent, usually defined in broad
terms that identify content topics or instructional events to be
experienced by the students. These descriptions refer to the
instruction rather than to consecuences of instruction.

BEHAVIORAL OBJECTIVES AFFECTIVE OBJECTIVES
Description of the form of the An objective dealing with
pehavior that instruction is to emotions or feelings indicated
produce, stated in terms of what by words such as interest,

th2 student is to be able to do, appreciation, enthusiasm,

the conditions requiring the motivation, and attitudes.
action, and where appropriate, a
standard of accuracy or speed.

 SUBOBJECTIVES
A specification of perfor-

mance which is a part of a
larger terminal objective

CRITERION TEST ITEMS
A written and/or actual performance item which
is used to measure the achievement of an
objective.
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Describe briefly why we feel there is value in giving our objectives to our
students.




CRITERION TEST M:ASURES

OBJECTIVE

Fill in form
Operate calculator
Adjust microscope
Write the eguation
for Ohm's Law
Solder connections
Explain use of
micrometer

Use the compass

Select the definition
for "interaction"

Explain function of
a prism

Describe a micrometer

Define "laser"

58

CTEST ITEM

Fil1l in form
Operate this calculator

Haerme adjustment parts of
a mcroscope

Write the equation for
Ohm's Law

Indicate which connectiaons are
acceptable

How is the micrometer
used?

Which way is north?

Which of the following is
the definition of ‘interaction"?

List, in order, the colors
of the spectrum

Measure this

Explain how a ruby laser
works



2. What would be the advantage in writing criterion test items before developing

objectives?

3, List the tnree primary functions of the criterion test.
A. - B - .
B. B - _ o B
C. _ o - -

NOTES:




S

4. Read the following brief statements of objectives and test items and decide

whether the corresponding Lest itens are

they are apprupriate, place a check besige the item.

state why.

UBJECTIVES
Cite orally ‘the five largest

cities in the world

R

poropriate o inggpropriate.  If

If they are inappropriate,

L

TE

T_ITEM

Name the five largast

cities in the world

Trace the flow-of blood through

the heart on a diagram

Describe tne structure of the

heart

Select the equipment needed for Select the proper equigment for
a given chemistry experiment this chemistry experiment
Locate a malfunctioning tube in What meter is used to test

a radio radio tubes?

Define "objective" Define "objective"

Deliver a five minute extempo-

raneous speech

Describe how to organize for an

extemporaneous speech

5. A new course, based on objectives and a

of tests and revisions.

criterion test, has undergone a series

A1l students score about 95% on the criterion test,

but only 31% can perform the task. What's wrong? -

60




6. Instructional Goal

The student will know how to punt . e sentences, following conventions and

P

ruies regarding acceptabis usa of .. period, comman, colon, semicclon,
question mark. exclamation point, g ~tation marks, apostrophe, étc., both
from the poin. of view of mechanical usage and to clarify and emphasize intent

of each sentence.

Write four objectives for the geal described above.

C'i, - - - - — e e

i o . o i ) o -

.‘

' Write four test itemsrFcrﬁtheﬁapgﬁéﬁgpjgﬁtiyes,

j ’ A. _ i I

R o

0. . B — ;
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OBJECTIVES

A.

Given Féur.gentehces, the student will correctly punctuate them using the
colan, semicolon, and the quotation mark.

Given four sentences, the student will puﬁctuate those that should be
punctuated with a colon and those that should be. punctuated with a semicolon.
This should be done without error. '

The student will be able tq write a paraéra;h correctly illustrating at
least five uses of the comma.

The student will be able to write the rule for use of the exclamation point.

CRITERION TEST ITEMS

Punctuate fhese four sentences using the colon, semicolon and the quotation
mark as required.

Punctuate these four sentences using the colon and semicolon as required.
Write a brief paragraph illustrating at least fiyé uses of the comma.

Write the rule for use of the exclamation point.



O
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In this unit we are going to discuss development of the

criterion test as it relates to testing for the specified

porformance required in the objective. Development of the
criterion test is as important as development of the objec-

-hevy should balance cach other.

+
-
L
i
[Fr)
|
]
s T

ituation means a situation tnat lets the

5, the perform= -

e
»"'
o

student demonstrate the criterion performanc
ance that he must take with him. The ohjective describes tihis

criterion situation, and what he does., Let's look ‘at the three

orimary- functiéns of the criterion test....

A criterion test, like the objectives, should be written to

LI‘TI

help design instruction. This is the first primary function of

a criterion test-=to show us what we must teach so we can de-
sign the instruction.
wnd we want to be sure when our student leaves us that he can

perform as he should. The final test that the student takes
should tell us whether or not he can perform. This is the sec-
ond primary function of a criterion test--to determine the stu-
dent's ability to perform the course requirements.

And the third function, as vou can guess, is the evaluation of

the instruction. If

start out with a criterion test, we try

to teach every udent to score 100 per cent on the test. So
we use the test to evaluate our success.
The three functions, then, are: one, as a design document to

help us to desicn instruction; two, to determine ability to

ERRA 63



nerform; three, to evaluato instruaction. 1f 1t zan't do all

iterion test.

-,

three, 1t is not an adeqguate ¢
Why do we call it a criterion test rather than an achievement
test Or progress test?

Because We measure EVEFX:SHbQDjECtiVé on a criterion test, while

an achievement test usually only samples the total objectives

=T
1

We want to include everything that the student should learn in
our criterion test. And we teach ev&rythiﬂ§ in our eriterion
test.

An achievement test for 100 objectives might sample only 25

of them, or 50 of them. A criterion test measures them alii
Does that mean that a set of 100 objectives or subobjectives
requires a test containing 100 items? no--it does not--

There is no requirement on the number of items, only that evéry
objective be tested.

4n important thing to remember is that criterion test items
are valid only if £hey measure tﬁe critical performance stated
in the objeétive!

For example, the objective states: The student will name the

three departments of the U.S. Government provided for by . the
Constitution.
The test item states: Describe the three departments of the

U.S. Government provided for by the Constitution.

=

he test item does not test the performance stated in the oh-
jective.

The student learned to name the three departments of the U.§.

not describe them. Would it be fair to test him on a performance

which the objective did not require? Classifying the objectives
O e

E MC FRRN- I

s 7 .



and test iltems means we must "match" the rerformance require-
ments. Let's look at some examyples.
Look at Item 1 on your worksheet. Here is a list of simplified

five. 1In the

i

obJectives and test items. Look at the firs
space beside each letter, put a cheock mark if you think the

test item measuresthe performance svecified in the obiectiva.

wihen you have finished restar: the presentation.

Look at Item A--the objective and’ the test icem are identical.

You sheould put a check by the letter. Now, look at Item B.
Item B is also a match and vou should check it. How about
Item C? The objective asks the student to adjust the micro-
scObe while the test items calls for the student to name the
adjustment parts of a microscove. We would not check C be-
cauSe the test item does not measure the objective--cnly a

subObjective. By 1its

(1)

1f, this tes; item is inadequate. Re-

member that the subobjective is é critical part of the objec-
tive and we do test for-it, but the testing of a subobjective
for the objective is not an adequate measurement o0f the termi-

nal performance requirement.

Item D--the objective and the test item match. Check mark

this item.

Item E-“We would not check this item since the test item meas-

ures only one subobjective.

.

~ P T - - Lo
Now, for the remaining items on this page, classify the objec-
tives and test items and put a check mark if the performance
requirements match and would adequately test the objectives.

Itel F--the Objective and test item match. Check mark F.

o

Item G--the objective asks that the student use a compass.

it

. Although this is rather vague, it is reasonable to assume that

v
..
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a student who could use a comniss would be

2
ES

discrimination

m
e

F

vou where North was. The obiective speci
and so does the test item. We would check this iten.

Item H--the objective directs the student to select and the

test item 15 also discrimination. Check this item.

L]

Item I--objective reguires the student to exnlain. The test
item that directs the student zo list the ?e:férmaﬁce reguire-
ments, are not the same. The student might be able to list,
in order, the colors of the spectrum, but the ohjective speci-
fied that he be able to expiain the function of a prism. Do
not check mark Item I.

Item J--the objective asks the student to describe. The test
item requires the students to gggigzgi Do not give this item
a check mark.

Item K--Here again, the performance reguirements of the objec-
tive and test items do not match. Do not check mark this item.
Let's look at Item C again. We said that the test item would
measure the performance requirement of a subobjective--let's
clarify that. The objective reads: "The student will be able

to adjust a microscope.” This is an objective that contains

.subobjectives. A test item on only one of the subobjectives

would not test the student's ability to complete the terminal
performance.

A subobjective might specify: "The student will name adjust-
ment parts of a microscope." And the test item for this sub-
objective might be: "Name adjustment pérts of a microscope."
Performance réquireﬁents match. When an objective has more
than one type of performance classification, we may need to

develop and test all subobjectives.
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Item E 1s alszo an example of the cost it

jective and not the primary performance requirement.

here are two procedures that can be used when developing ob-

(]

o
rt
i
]
o+
-
s
4
=
s

jectives and criterion
_ , .o i C . . .
The objectives can be developed, c¢ritical verformances idanti-
fied and classified, and criterion test items written--designed
to measure all performance requirements specified by the objec~

ives. -

rt

3

requires careful analysis of the objectives to

o

his procedure
identify subobjectives that should be taught and tested.

Or, if criterion. test guestions are develoned first, we can

1l for terminal performance,

\I’“ I

identify -behavior that is ecritic

and then write objectives that set conditions and standards

W

for performance.
Thinking in terms of the onestion or questions which must be

the performance requirements helps us

Al
pu
U’.’l
ﬂ.’ﬂ
O_u
it
]
o
=
e
IL_I
\m

design instruction.

We must not lose sight of the purposes for which we develop a

criterion test. ite

m

test helps to design instruction.

g

It helps to determine the students' ability to perform course

reqguirements. , .

And, & criterion test helps evaluate instruction.

The three functions are inseparable, for the ecriterion test

must adequately do all three
But our main concern is the design of instruction.

The test will guide our later lesson planning, and all presenta-

ERIC
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The objectives are descriptions, thoe tost ltems are the de-
tails,
and the lesson plans specify the interactive instruction re-
quired to achieve the objectives.
Now Anzwer Questions 2 and 3 o0 Your wWorksheet.

g+

,‘ TEsTTT T

Developing criterion test guestions first helps identify all
critical performance reguirements necessary for terminal per-

formance. They help us design objectives that set conditions

The primary functions of the criterion tests are:
A. To Help us design instruction

B. To help us determine the students' ability tc‘perfarm, and
C. To help us evaluate instruction.

If you decide to test an objective in any form other than that

described in your objective, check to see if vour test item is

asures the capability you want to

m

appropriate. See if it me

mee

il

sure. TFor example, if you want to use a written test, and

check to

=t

use multiple-choice or true-false items, you'd better
see if a muléiplEEQhDice item effectively measures the students'
bility to discuss or explain or manipulate or perform or what-
ever the objective specifies. And check your essay questions
to be sure that explanations, definitions, and discussions
accurately test your objectives.

Earlier we discussed validated instruction--instruction

which has been shown to do what it was intended to do, to

change perf@rmance capability according to tne specifications
Q
m;;ﬁﬁ

Lo
o




included in the instructiona) obcectivos,

Item

Item

Item

H
I
[
=3

Item

Item

Look at jtem 4 op vage 3. Read the objectives

]

nd decide whether the “orresvonding test
items are apvrepPriate or inappropriate. If

they are ihappyOpriate, exolain why.

[r

[
v
+
[T

A.  The objectivg requires the student to
The test item states “name",

The performance réquirement of the test item i appro-

L

priate.
B. Objectivé~-hghavioral Fequirement "trace".

The test itey requires the student to "describe".
This test item ig inappropriate because the classifica-
tions don't match,

C. Ho revisiﬁﬁ 15 needed. The test itenm Specifies the-
behavioral performance stated in the objective.

D. The test iten Might test a subobiective, but is Aot
appropriate as 2 test item for the ijé:tive.

E. Test item is aPpropriate,

B

Test item inappropriate.

The student has heen requircd to describe how to organize
for an extempflraneous speech. The test item 1s inappro=~
priaté because it dogs not measure the hehavioral require-

Ment stated in the objective.

Now read Item 5, What's wrong? = Everybody gets

high

ERIC
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Scores on the criterion test, and objectives were used,
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but only 31 per cent can perform the task. {(Assume for now

L 1ten

1

that the te

i’

‘[ﬂ

arc not Iaulty). VOur answer.

Apparently there is so Etilﬁg wrong with the objectives.

Zither some critical ones are mis ng, or are inc-rrect, and
we're teaching incorrect procedures. In any case, we've heen
teaching things well, but what we have been teachinyg is evi-
dently not relevant to the task. )

Go on to Item 6 on page 4. Read the specification of the in-

Structional goal.

From the instructional goal, develop four criterion test
items and four objectives,

When yvou have finished this exercise, compare your objec-

tives and test items with the examples shown on your worksheet.

:ND OF THIS PROGRAM.
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This presentation deals with interin

]

conclusion of this program, you will be exnmected to:

u
.

Explain what should be cdone with an objective that appears

to be too large and complex or consists of too many kinds

£ activities.

O

2. Explain the difference between an interin objective and a

3. Given an instructional Objective, select the subobjectives
that are cfitical from completion of the terminal performance
requirements.

4. Write a brief statement describing why instructional tech-
nologists feel there is value in giving objectives to the
student. ’

5. Write a brief statement explaining why instructional

technologists feel that objectives are necessary and

fw

valuable for the teacher.

- *An interim objective is taught so that . student will have

a temporary "crutch".

ERIC | 71 o e
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student sracticoes
a motor performance or series of steps, the nead for t

vernal telling himself how will disappear. He won't have to

Sometimes these interim objectives don't disappear but
continue to be a crutch. For erample, the name Roy G. Biv  is

a memory device for remembering the colors of the spectrum--

il"ﬁ

red, orange, vellow, green, blue, indigo, and vio

And some people, when trying to decide how many days there
are in a given month, have to say to themselves--30 days has

September, April, June, .and so on.

An interim objective is not a terminal objective; it is a
temporary behavior, taught only to help the student reach

the terminal behavior,

A subobjective is quite different from an interim objective.

A subobjective is part of a behavioral objective, a step or

o
O

activity that is a component of the larger objective.

For example, we might have an objective calling for the calcula-
tion of the lowest common denominator. A subobjective might
say this--the student will be able to locate and name the demonina-

tor.in common fractions,

o
ja ¥

If he cannot locate it he can't do anything else with it.

we have him locate and name it so he learns what to call it, R
when telling himself what to do, or when asking questions or

f

answering guestions




ERIC
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A subobjective Br a terminal cbjective calling for *he student
to set the shutter and diaphragm of a camera migh* be teaching

him to load the camera, or read a light meter.

And when we run into an objective like, "Repair a microscope,™"

[*]

i

or "Producc a blueprint,” we see that the objectives are to

e}

large to work with,

so we break them down into smaller pieces each of which we
call a subobjective of the larger objective.

Refer to your worksheet:  Answer questions 1 and 2. Then re-

start.the presentation.
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Qeustion 2 asks "What is the primary difference

b

objective and a subobjective?" The primary difference is in

\l“ i

terms of what we teach, test, and expect at the end of instruc-

(a3
i
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or at the end of

of a terminal objective and we do expect it to occur a: the

i

end of instruction, and we do test for it. Any time an
objective seems to include a combination of more than one kind
of werformance, you Drauablv nave too large an

objective and need to break it down into subcbjectives

that are easier to manage.

Read item 3 and select the subobjectives that are critical

h
e
[

completion of the terminal performance requirements., Then

re-start the presentation.
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o4 snould lave selected izomm 4, o,

The studont might be able to duscribo tioe vrocedure correctly
but would vou teost him by asring 1im te describe? Verbal per-
formance

required

m

On page 2 of your workshop 1s a diagran wiich regresents

-~

relationships of objectives. We start with course goals, then

objectives, then the identification 0f subobjectives and

[n3

test items that match thé critical performance reguirenents

of the broad behavioral objectives.

Take time to study the diagram now. Ther

tation.

We have been identifying *h= behavioral f&q,lrgﬁcnts of
instructional objectives, classifying performance requirements,
identifying subobjectives and classifying their performance
requirements, and at this point several questions might arise--

fying behaviors -and--"How

do these

The main function of objectives is the effective communication

H'

ntent of instruction. Ve often ask students if they

of the

av

g
I

‘any questions and we try to get as much feedback as we

ml:i‘

n. : ;

[
W

I
it

ja response like this. The student says he

’ .
. j -
understands--would you necessari ly believe him? As far as something

But suppose we g




nr

firm to go on, you would probakly not take this word for i:o.
You would test him so you could compare his performance to

that described by the objective,

3Jut test time is too late. How do we help the student
evaluate his own progress so that he can tell wihen he needs

to ask for help--and so he has some basis for sceing n11: own

k-4
[~

progress? we glve the students the objectives in advance,

they have a better idea of where they are going.

‘»ﬂ

Suppose we give the students the objectives. What miaht
happen? The objectives, if complete, tell the student where

he 1s going and how to tell when he gets there.

We'd also give him all the necessary study materials, since the

objectives tell him what to look for and what to do with it.

We'd provide him with access to an instructor so he can

ohtain information from that source when he needs it.

We'd provide him access to whatever he needs--including
people who have already achieved the objéctlvas,“%@ he can

obtain information from that source when he nceds it.

We'd provide him access to whatever he needs--including peaple ;
who have already achieved the objectives, so he can see what

they do and how, and get any information he needs from them.

Individualized| instruction, allowing each student to proceed at

his own pace, can work successfully under these conditions.
- ‘

And for grcup scheduled c@uriés, objectives may be the most
E [(j, useful thing we can give the?studants,,bezauée they are better
e ' : : -




4 and

5. Thenre-start the presentation.

Objectives are necessarv and valuable to

the teacher can deciae exactly what he wants his sStudents

to learn to do, and from thess verformance requirements the

teacher can select al.: necessary content to help the students

achieve the desired performance. And students, given

objectives, are better able to tell where they are going, how

well they are progressing, and when they need help. Nbjectives

—
i
[
Kl
b
o
<
1]
3
e

also help them direct their attention to the

kinds of information made available to them. ST 0P -

i
s
]
H
u; -]
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o
=
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O
m
‘E !
"E
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This is the end of the presentation on in
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nane
relate
underline

Comprehension

Ji'w’.ﬂ

restate
discuss
describe
recognize
explain
express
identify
locate
report
review
tell

[ =1
O

oplication

translate
interpret
apply
employ

use |
demonstrate
dramatize
Practice
illustrate
operate

. schedule

shop
'sketeh

* Compliments of Marybelle Savage
. f

experimnen
tegt

compare
contrast
criticize
diagram
Inspect
debate
inventory
questicn
relate
solve
examine

Synthesis

compose
plan
pPropose
design
formulate
arrange
assemble
collect
construct
Create
set up
organize
manage
prepare

Evaluation

judge
appraise
evaluarte

rate
comparo
value
revise
score
select -
choose
assess
estimate
measure
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1. Define Learning nacket:.

4.

b. i : - ] - T T
c. - T -
d. - 7 o ’

e. 7 7 ) - - T
f! B 7 ) 7 o - = — — -

a. o 3
f
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4. Reproduce tihe

L [ il | 1
flow chart in the space belaw.

Instructicnal Systems Model Learning Packet Flow Chirt

Summarize the differences and similarities between “h

e two below.

ot

Sinilarities: Differences:

_gg;g;‘f o g;, , ' »”,:" S’;ﬂ T mg;, i




ate in your own words at lzags:

. nints to Writing
learning packets.

6. State at least two ways c 11 guishing learning packets
from learning packages. :

ERIC | | e T
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concepts included in this packet all relate to
5in ; the comprehensive com- -

topics as:

or the comiunity college.,
of the cormunity college.
he community colleqge.

f you are like md%t of the new faculty in a community
college you have had little, if any previous exover- -
lence working in & communit
have never taken a course or
books about the community ¢
probably have a number of ra
this and other community col

)]
o]
o)
I
u.__l
I_M

1. Will this college eventually become a four-year
college?

2. What is the difference between & community col-
lege and a junior college?

3. How is a community college different from a four-
vear college?

S packet to provide you with
a number of basic r ings &bout the community ccllege
which will answer these and other similar questions.
Your understanding of the community collmge and its
history and purposes is essential if Vo
come an effective spokasman and advocate o

It is the purpose o

You will not be expected to memorize minute details,
or recall the five purposes for community colleges for
regurgitation on a written axanm. As a faculty member
in a community college, that is not the way these
questions are put to you. It is much more likely to
be over a cup of coffee in the snack bar, after a
class, while chatting with a student, or over a drink
at a neighborhood party. Therefore, to simulate
reality, you will be expected to actively participate _
in one of several small group discussions and respond
to several question. These discussions will pe con-
ducted as follows:




Lo You will be assicrec tSoa grmall group of e Bl
S5iX persons,

2. 2 group leader wil: eoselected froo amons the
Jroup. ’

3. Discussien LOpies will be drawn ron those listed
on a deck gf 5" 5" Approxinate times

for each “opic are

+ Following the smg
W1ll reaszemble in
discussion of rela
tor,

4

an open

ed topics lad Oy your instruc-

~

The topics are as follous:

(1, pp32-44) L. Thornton states that there are at least five bhasic
principles on which community colleges are founded:

2. What are thesa principles?

b. In your own words what does each mean?

¢. Which ones do YOu agree, disagree with, and
why?

€ that the development of the
as evolved in four stages:

5=57) 2. Some authors believ
21) community cocllege h

2. 1850-1920
1920-1945
1945-1960
- 1960=1970

o0y o

tics of each of the stages?

What are *iree of the distinguishing characteris-

(3, pp58-70) 3. Although there are numerous purposes stated for
community colleges, most of these can be classi-
fied under one of the following:

a. Occupational education of @ post high school
level,

General education for all categories of stu-
dents,

Transfer or pre-professional education,
Part-time education.

Community service.

The counseling ang guidance of students.

3

la VI

Explain in your own words what each of these
Méans. (Imagine that you are Speaking to persons
who know little, if anything, aboux community
colleges.)

ERIC o 89
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6, pp3i-dg) 4. lMost students, and all war
that four vears of =ol a musz,
reading, vou have T at lea
of the jobs in the 16 be for
one or two years of ;Dlleﬁc, Later

on students in community colleges,
that four vears of college is an unrealist
T for 60~70% of the 5zu43ntq who enter commu

[
o

Imagine that vou are talkin a civic Jroup on
the topic "Education Offerings of Cznmuﬁitv Coi-
leges”. Explain the vocational, o occupatcicnal or,
- as we call them, career curriculums offered by
community cclleges.
Pretest If, afta- l@oking over the above list of discussion
N - topics, you feel that you could spend the time betver
deing samétkl e, YOu may arrange to he excusad

o

by arranging a *nce with your instructor. He
will guestion "'nu on several of the topics at random
and if your ani.ers are acceptable,you will be excused.

From an infinite numbe e readings
have been selected. With ore exceptisn the fEdglig
are excerpts from some of the more widely used books

']
et
»._.4\

on the community c

“1. "Philosophical Basis of the Comnunity Junior Col-

lege"

2. "Historical Devclopment of the Communit ty Junijor
College™

3. "Accepted Purposes of the Communit ty Junior

The above are Chaptars 3 respective

James W, ty Cunior

(John WLlay & Sans, 19635} . )

4, "The Context of Co ommunity Higher Education"

Chapter one in Edmund J. Gleazer, Jr.'
Community Junior College (Haqghtan, Mi
Boston, 1968) !

5. Two tab125; "G
Served by Stat

Enrollment and

1960-~-1970".

wth in Proportion cf Population.
2960-1870", and "Growth in
Number of Colleges by State,

ro
e,

These were taken from the 1971 sunior College Dir
7 rican Association of Junior Colleges, Wast
ington, D.C., 1971).
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It shall be the purposc of this tacdage to provice vou
i ] r

with a working knowledye of the mos:t rec ent data about

students who attend communit ty colleges in general ard

one in particular.

The package focuses on three different tonics:

1. The similarities a=d differences among students
in community colle 5, those in four-vear col-
leges and universities, and those who, after crad-
uation from high schoal, decide rot to parsue
Post-high school education., Alsg considered will
be the sc called "new" student now attending com-
munity colleges -- the student who previously
did not pursue higier education.

2. Community college students who transfer to four-
vear colleges versus natlve students,

3. Knowr data about students at one ccnnunity college.
Included under topic one will be:

stude:
O purs

\rﬁf
]
~

A Cﬁﬁparative profile of community coliec
and high school graduates wig ahgas not
pPost-high school education.

e
4
[

m \m
5oL
el

Orie n for Faculty in Junior Colleg
{elley and John Conrelly, American Association of
nior C eges, Wa;h1ng+@ﬁ, D.C., 1970, ». 54,
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information

tained reggrdlﬁc;

T}e second technicgus emploved calls

for vou to work
through a seif-insctruc :ional package dealing with the
nature and purposes of the ACT test and some bhasic
d;ta about students

at one cemmunity colleg
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Readings:

1. ?hg Junior Colluc dtudent - A ?95éar;nrﬁgszrip‘igﬁ,
N. Patricia Cross. “(Educaticnal Testing Service,
?rlncetan New Jersey, 1965.)

2,

3.

46

5

6. "New Students of tho 70's"; K. Patricia Cross (The
Raesearch Rapartz ¢ University of California, ‘
Berkeley; Vol. VI, No. 4, 1971.)

Other:

7. Self-Iastruction P Lage
(Burlington Coun nty C@ilégef 197$.)
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CART FO1nts - Fe T
2elow 15 4 list of tyelve BLATET 0TS Nead ench statement then
identify it with the follewing hoo 1y {(s) of students hich

m
r—h.
o
W
[
-
[
s
L=
i

it Sostatement mav descri Lbe

Lk

More than ane Kind af

I Lty College Siudent Sradiuatod frop s Commund Ly
college and then ' : Institution,

By Community Col; A four-year
collene withou ;Qliege.

tely 734 will Acaigy théir ate D
of their fourth gc r af.er t:ars;er (3:6)%
egr

Or success ir achieving a Baccalaureate De
likely. (3:6

= £
(23
5T

3. In general, has

academic aptitude of al]. (3:7)

.M
it
g
et
b
i
e
R
=y
e
1l
it

4. Grades tend to improve steadily throughout four-vear program;
With best performance during junior and senio or years., (3:7)

5. Iiale, Vhite, Protestant, with American born pParents, (3:7)

-5 are more likely to have less education with the
ents. (4:11)

7. Normally experiences the loss of half a letter grade
between sophomore and junior year. (4:11)

8. Tends tc achieve midway between the other two types, (4:11)

9. Rates guidance and counse ling better on Jjunior college
campus than four-year, (4:11)

10, Grades tend to drop at the beginning of the junior year,
(4:11)

PART B: 5 Points - True-False

T-F 11. Children of UPPer socioeconomic familjes regardless of
ability, are much more likely to attend college than
children of low socioeconomic status, (1:15)

* The figures in Parenthesis at the end of each statement refer
to the source ang Page number from which the cuestion was taken,

ERIC ~98-
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12. Qn the basis of traditiong)
that trhe moas s 3
that o7 54
score higher as g grod;
coilege. (1:11)

Led=,dr ¢6l Tege crycy {3
Chal graduatas whe did not go 19

vt Tho-

s

I -

tudents refisct racher fatth i, PRLEreyls and concerns of i

s
)
parcats,  (2:39)

‘eges ce from the second, third, or Yowess

T-F 4. Students going to Junior coliege
quartiles of ability. (j:14;

T-F 15, Students tend to refiect ratper farihiiully the INErests of fhets paients
in their taste in MAGazines ~10 Fu.lc, und tha exient to wnich they discuss
curreat affairs, {1:17) -

I-F 16. The attitude of pavents regardieg ooilege ationdencs nas g Frofound effect
o Y > : 5 . ! .
Upon whether students go 1o cnlloge, what type of coiiege they gttend, and

how Tong they stay, (1:17)

T=F 17. Finances are of much nore concern to comiunit coilege students than four-
year college students. {5:19)

T-F 18, Research indicates that the presence of a community college in a comnuni ty
does not affect the Ptrcentage of high school graduates who go on tg college.
. (1:20} '

T-F 19. The percentage of entering students ¢t four-year Tastitutions who are g
or glder is the same as that for junior college students, 15 perceat. (1:14)

T-F 20 The presence of a junior Sh4ege Tn @ comrunity nomally does not increase
the Rercentage of bright students from low 30¢io0economic levels who enter
college. (1:29)

T-F 21, A new Junior college in an area normally results in a statistically
significant increase in the proportion of the total population attending
college. (1:27)

T-F 22, Research findings are rather conclusive in revealing tnat accessibility
of coliege has a particular impact uron students from Yower socioeconomic
levels. "(1:21)

T-F 23, Stucdents attending community conlleges are Jess likely to receive parental
encouragement to cttend college than are students Wnd are attending four-
year colieges, (5:17)

T-F 24, The typica) Jurior college student 20dy will have substantial numbers of
students with ability equal to that of better Stuaents in four-year colleges.,
(1:13) ’ '

T-F 25, Research indicates that many ctuderts atrend junioe ¢Gileges because they

are uncertain of their interests and wotivation for g four-year degree
program.

T-F 26. Senior college students are mare likely to be interested in humanitarian
concerns vhereas junigr cu]?ege students seem to be somewhat more concerned
about financial matters. (1:30) _

Elk\l‘c -96-
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tionsl choice during their t.: Ve
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T-F 26, ¥ore than any otier iiem arid famiiy .P?aL1an\h;§ ere considercs
the greatest source of 1i4c Lion by nigh scnoo’ graduaies today.
(1:32)
-F 23, 3caavier of collage studeq-s dvsears unrel-ate] t¢ tnterests. (1:z0)

T-F 30, In general Junior eollege studants areo fire conventional and
than their pgeers at fnuf-yﬂ ar institutions,

T-F 31, Students aho select junigr ’c??égfi 43 56 € vezsops Zifforent than those
usea by senior co)iege 3tdu€ felecting @ four-year college.  (1:l4)

P-F 32, Community coliege students foed rather stron iy that the main reason for
cantsnu;ng ; wﬁducat1an be'ﬂﬁﬂ higa schoa) s to prepare for a job that
pays well. (7.36)

2
oy

both JLﬁTBr arnd

r—n

A

T-F 33, In neneral, educational and ccoupations) aspiration
sentor college students are quite similar, /.4 E}

T-F 34, The student of today is not Tikely to finisn a Bachelor's degree in four
years. (1:50) :

i-F 35. Junior L}xege students tend Lo be mere sure about what they want to do
while ¥n high schcol than senior ca?iag stugents. (1:44)

I
"y
L)
fusl

There is reason for believing that ‘unjor colteges are servi ng the needs
of vocationally oriented stuaenkd betfer than those of academically oriented
students. (1:50)

T-F 37. Junior ca1?ejg students appear to be more unsettled ﬂQDUL future plans
than either four-year collegz or ngn- -college groups. 1:50)

i-F 38, Most young people express no need for help in planning their futures.
11:50)

-F 39, Zducatirmal aspirations of junior college students tend to pe unrealistically
Chigh. {1:42)
dent's high schanl averac

There is a strong inverse reias sionship getween a styug
n |

gr
¢ what he thinks aboyt a community colleqe. {

w -*t

4

)

T-F 4}, Students erirolled in cairmunity coliege vocational pragrams tend to have
a positive attitude about the1r community college enrgllment, (2:1)

T-F 42, The community a student comes from greatiy affects the Way a student feels
about community college attendance. (2:2)

T=F 43, High school faculty members
student views commuitity colje:

nendous influenca cn the way a
’a e. (2:2)

T-F 44, %@mnut%ng students anc "Tiye-in” students view college 1ifa quite differently.
2:2) )

T-F 45. Parents of community coliege studerts teng to think of their children ac
O

[ERJ!:‘ -100-
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still being in high schoeol. (2:2)

T

[}
e
[N
S

10 umper socloeconomic levels
tend to sece col wrtunivy for intellectual
stimulation anc Nt of ihe aind, children
from lower socioec M iliee are more likely to see

Loas dho pathway to better jobs and
upward social mobiiity. {1:17)

Vhereas young pa

I-F 47, One of the most critical proolems facing community colleges
is that of redirecting students whose vocational aspirations
are highly unrealistic. (1:46)

T-Ir 48, Junior ‘college freshmen have generally lower personal
motivation and less acadomic ability as measured by
standardized tests. (5:1:4)

T-F 29, Proportionately moroe two-year college students come srom
lower sociceconomic baclyrounds than o their counterparts
in four-year colleges and universities, (5:114)

I- 50. Student carecer decis.ons are largzly fixed when they
enter college. (5:118)

iTe conce

LI i ned abou* being
and parents, (5:

r
119)

I-F 52. On the average, there are no differences betwecn part-
time evening and full-tinc day students in community
colleges. (5:125)

I-F 53, 1In general a small minority of students account for most
of the participation in student activities, (5:126)
T-F 54, Viomen students beyond the age of 25 often become the
academic leaders on campus. (5:128)
T-F 55. The majority of students seei the two-year college as an
opportunity for upward social and economic mobility. (5:128)
56, Transfer students from Junior colleges tend to rate the

following aspects of their junior college program quite
highly. (1:37)

3
1

a. Faculty knowledge of subject matter

3
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adecuacy of nounseling and guirance services.,

7. iany of the students nouw attending community colleges re-
pPresent a group of students who would not have attended
college in the 1950's and 60's, hich or the following
sategorize the family Rackground of the so-called non-
traditional, or "new' student?

Tal A, Two-thirds are iirst generation college students (6;2)

T=J , _b. One«thiru of tneir fathers are blue collar workers
(G:2)
Tl €. Over half are black, (6:2

Tal de TNore likely to be female than mile, (632

T T(i T=F —-2¢ Increasing numbers are likely to come from

N relatively "advantaged" ramilies. (6:2)




58.  Which of the followina true reoarding the
Provious educational o "new" gtudent i
the cammunity CoLlage?

- asingly unsue cessrul
5 s‘lge (C’.gl
T=i $ will have cauged
Tather indifrerent
I-F _c.  MOre likely 1. be eujre EIVCUs about schoeol
59, accurately cdescribe
" student?
T=F —d. TNew" student s LCeCctives  aF life andg leazning
and not 51l acantly different from those held
by traditional cej;- “Ue students, (6:3)
T=5 b, New students laterestod in 1nté1itctuﬁl
pursuits ag ollege students (5:3)
T=F ¢« The attitude of Yneym studionts toward such thaings
as the auLhG*Lly Qi fmerican institutions ;s the
virtues of har ol Eq;h‘ @tc., tend to reflect 4
Sterotype normall associated with bluye collar
backyrounds, (b;ﬁ)
FART C: 13 points - Multiple Cheoice
60,  Vhich ol the fot l@l;ng ALe commonly given as reasons by
’ most students for: se iccting a Lanmuﬁlty college rather
than a four- -year college, (1:34 37)
— &+ low cost
——b. uncertaingy about future geals
- C. felt unprepared for senior college worle
—de Droximity
~—&+ Aacademic reputation
o e N curricular uLfiL;ﬂ{y' '
, —
~-+  good faculty

Gle Ay 4 aroup, junior coll lege students are less confident
than senior college students op which of the fallewing
characteristics, (1:26)

.8»  academic ability —P.writing ability

b, artistic Ability
_C. athletic ability
—=d+ drive to achiove

——2. mathematic ability

‘ I int@lle&tual'selfaianfid@nce
o —-9-  leadership abiligy
l:— =1z~




A

62.

63.

64.

% o

Approximately _____ of the students attending community
colleges are married. (5:108)
a. one=tenth
b. one-fourth
c. one=halfi
d. three=fourths
Approximately what percent of the students attending
community colleges are male? (5:108)
2. 50%
b, 255
c. 75%
d. 60%
Based on nationwide studies, what percent of community
college students hold outside jobs? (Szlcg)
a, 10% '
b, 250
505
d., 75%

T



SELF~INSTRUCTIONAL PACKAGE

Instructor's Name Dr. James 0. Hammons

Institution: Burlington County College

Course Title: Pre-Service Prog:am

Intended Learners: New Faculty

Topic: ACT Data

Approximate Working
Time of Student 30 Minutes - o

BURLINGTON COUNTY COLLEGE

Pemberton, New Jersey
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PRE-=TEST

Please select the correct answer(s). The ACT is not:

An intelligence test.
An attitude test.
An achievement test.

A measure of academic potential.

Three purposes for administering the ACT test are:

Ai

The five scores to be obtained from the ACT are: (list)

A,

=105=



5. Below are various group norms for Burlington County College stu-
dents and those of other groups. From these statistics what
conclusions would you draw regarding the Burlington students?

Comparison of BCC ACT Scores and Those of Other Groups
BCC BCC National Entering Freshmen Entering Freshmen In
(1970) (1969) Norms In Junior College N.J. Junior College
: (1970) (1970) (1970)

2an ACT 17.4 15.9 19.4 7.9 16.9
>mposite

nglish 16.1 14.8 18.5 16.8 15.8
Mean) ,

ath 16.5 14.5 18.8 17.6 16.3
Mean) ' .

.S, 18.2  17.1 19.8 17.8 17.2
Mean)

jat. Sei. 18.0 16.8 20.1 19.0 17.7
‘Mean)

ANSWERS TO PRE-TEST

j—; A!_’ Eg, Cg

To provide an estimate of student ﬁatgntial

%]

To assist the college in determing how its students compare with
students in other colleges.

To assist the college in placing students in appropriate courses.

To assist the college in identifying the need for special cur-
riculum needs such as developmental courses, honor courses, etc.

4, English usage, Mathematics usage, Social Science Reading,
Natural Science Reading, and composite.

5. A satisfactory answer is one which demonstrates:

A. The ability to distinguish if Burlington students are sub=
stantially lower, or higher than the other groups on which
data is furnished.




Answers To Pre-Test (continued)

B. The ability to infer from this possible implications for
the structure of the curriculum; recruiting of students;
trends regarding the kinds of students Burlington is now
admitting as compared to those who enrolled in previous
years.

=107~




ACT TEST DATA

Introduction

For reasons which will be cited, the college deemed it
necessary to utilize one of a number of nationally known tests
which measure the academic potential of entering students. The
American College Test (ACT) was selectad because it was felt
that it out performed all of its competitors.

To maximally utilize the data which can be obtained from
this test, it is important that you, as a faculty member, be
familiar with the kinds of information which are available from

it!

Objectives

In a later package you will learn how to interpret the test
results of a particular student. This package is concerned
with familiarizing you with group data and the general nature
of the test itself. As a result of completing this package,
you will be expected to:

1. State whether the ACT is a test of intelligence, atti-
tude, achievement of academic potential.

2. DList at least three purposes for administering the ACT;
3., Name the four tests which comprise the ACT battery.

4. Name the five scores to be obtained from the ACT.

5. Analyze data comparing BCC students with that of other

groups and point out possible implications of these
- differences for the college.

~108-
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Activities

As indicated in the introduction, the ACT is a test of com-

parative academic potential. It is not an intelligence test,

attitude test, or achievement test.

Intelligence tests measure the raw brain power of an indi=

vidual, and are based on the ability of a person to perform

given tasks as compared with other persons his age.

Attitude tests attempt to measure the way a person feels

about something.

Achievement tests are indicators of past achievement and

are useful for placing students at appropriate grade levels.

The ACT is none of these, in that it only attempts to give the

student an indication of his potential for success at a given

school, in certain courses, based on the performance of students

with test scores and high school grades like his.

Please demonstrate your understanding of the difference bhe-

tween tests of academic potential, attitude, achievement, and

intelligence by matching the following tests with the appropriate

1. Intelligence Tests
2. Interest Tests
3. Academic potential

4. Achievement Tests

~109-

Placing students at the
appropriate grade level

in reading.

Determining student preference.
Determining if a 10 year old
student is more intelligent
than his 10 year old sister.
Determining the probability of
success in a given course,
based on known data.



ANSWERS: 1
2.
3
4

-l w R I

The reasons colleges administer tests of academic potential
like the ACT are many. For instance, some colleges require
scores above a certain cut-off, on the assumption that stu-
dents who achieve beyond that point have a high probability of
success, while students with scores below tunat have a sufficiently
high probability of failure that admittance would be question-
able. ACT data is useful in assisting a college compare its
student body with that of other colleges, or groups of students.
Test data can also help in determining changes in the ability
of the student population over a period of time. For example,.
at BCC, the average scores of students the first, ééccnd, and
third year differ considerably. Another application of the
ACT is counselors who use data from it in helping students make
realistic vocational goals. A student desiring to major in
math and science who has egt:emely low potential can be told
the odds against his achieving success. This of course does
not mean that he can not succeed, but that his chances for suc-
cess are less than students with higher scores. Colleges can
often analyze test data and use the results to determine the
need for special programs such as developmental English, math,
etc. Some colleges, like BCC,use data to assist counselors in
placing students in courses for which they have a 50-50 shancé
of SEEEEEE, whi.le channeling them into lower level courses

when the probability for success is less,

~-110-




In the preceding paragraph, some of the reasons for adminis-
tering the ACT have been listed. Below, state in your own
words, at least three uses of the ACT test data. To check your

answers, refer to the preceding pa:agfaph;

The ACT battery consists of four sub-tests. Each of these
measures a student's ability to perform the kinds of intellec-
tual taéié réqﬁired of céllége students. Most of the items
on the tests are concerned with applying what has been learned
and are not primarily cénce:ned with specific and detailed sub-
ject matter.

The following describes the four tests:

The English ﬁsagé Test is a 75-item, 40-minute test
that measures the student's understanding and usec of the
basic elements in correct and effective writing; punctua-
zation. The test gives c@nsiderébly greater weight to
clear and effective expression than to rote recall of rules
of grammar. Included are four prose passages with certain
portions underlined and numbered, For each underlined por-
tion four alternatives are given, The student must decide

which alternative 1is preferable.

-111-



The Mathematics Usage Test is a 40-item, 50-minute
examination that measures the student's mathematical rea-
soning ability. This test emphasizes the solution of
practical quantitative problems encountered in many col-
lege curricula. It alsco includes a sampling of mathemati-
cal techniques covered in high school courses. The test

emphasizes reasoning in a quantitative context, rather than

i

memorization of formulas, knowledge of techniques, or com-
putational skill. There are two general types of items.
The first, verbal prablems,lprésaﬁts guantitative problems
in practical situations. The second consists of formal
exercises in arithmetic, algebra, and geometry. Each item

has five alternative answers, the last of which may be "not

given",

The Social Studies Reading Test is a 52-item, 35-
minute test that measures the evaiuativa reasoning and pro-
' blem-solving skills required in the social studies. There
are tw§ general types of items. The first is based on

four reading passages, the second on general background or
information obtained in high school social studies courses.
All items are multigie choice with four alternatives. The
items based on reading passages require more than reading
comprehension skills; they require the student to draw in-
ferences and couclusions, extend the thoughts of the passage
to new situations, make deductions from experimental or
graphic data, and recognize a writer's bias, style, and

mode of reasoning.
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The Natural Sciences Reading Test is a 53-item, 35-
minute test that measures the critical reasoning and problem-
solving skills required in the natural sciences. There

are two general types of items. The first is based on

-0ou

Iy

reading passages, and the second on information about
science. All items are multiple choice with four alterna-
tives. The passages concern a variety of scientific topics
and problems, with summaries of procedures and outcomes of
experiments being the most common. The items require a stu-
dent to interpret and evaluate séientifig materials and, in
particular to understand the purposes of experimental hypo-

theses, and generalizations which can he drawn from the

w

»xperiments. The information items ask the student to apply
what he has learned in high school science courses to
familiar, new, and analogous problem contexts. Arithmetic

computation and algebra are avoided.

These are the four sub-tests of the ACT series. Now, can

you remember what they were?

Social Studies Reading, and Natural Science Reading.

As is the case with most other tests, the result of taking
the ACT is a score. In the case of the ACT, five scores are
obtained; one for each of the four sub-tests, plus a composite

- BCorea.




On each of the four tests in the ACT battery, the numbér
of correct responses is the raw score. The raw scores are
converted to standard scores on a scale with a range from 1
(low) to 36 (high). The minimum standard score for all four
tests is 1; the maximum standard scores differ as follows:
English Usage: 33; Mathematics Usage: 36; Social Studies
Reading: 34; Natural Science Reading: 35,

The fifth score vielded is the composite score. This is
the average of the combined standard scores on the four tests.
The minimum is 1 and the maximum is 35. The median composite
score for all_cclleéa bound seniors is approximately 30.

From time to time it will e necessary that you recall the

[0

names of the five scores obtained from tiae ACT test. Please

list these below:

To check your answers, refer to the above section.

The final, and most important part of this package is the
analysis and interpretation of group data. On the following
page is a chart depicting the scores of BCC students and those

of other state and national groups. Please study' it carefully.
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Comparison of BCC ACT Scores and Those of Other Groups

College Bound Entering Fr. in  Entering Fr. in
BCC BCC National Norms Jr. Col. N.J. Jr. Col.
(1970) (1969) (1970) (1970) (1970)

17.4 15.9 19.4 17.9 16.9

le.1 14.8 18.5 16.8 15.8
16.6 14.5 18.8 17.6 l6.3
18.2 17.1 18.8 17.8 17.2

18.90 16.8 20.1 19.0 17.7

A number of things can be implied from the table. For example,

look at the first two columns. From this it can be clearl’ seen

than those who entered in 1969. Why do you think this is true?

Further, students -who entered BCC scored higher as a group
than diﬂ those who entered other New Jersey county colleges.
Does this tell you anything?

Now let's see if there arc any differences between BCC stu-
dents and entering freshmen in other junior colleges around the
nation. Although slightly above national norm in social science,
BCC students as a group scored lower than did students in other
junior colleges. What do you think might account for thié?

Do you think the fact that BCC is a rélatively new college - in
the Northeast - might have some affect on this? Would you ex-
pect this to change in time? Judging from wﬁat you know about

Burlington county, would you expect BCC students to eventually
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be below or above the mean for other junior colleges?

Now, look at tihe differences in the data on BCC students
and that of college bound high school seniors. Compare college
bound seniors with the national sample of freshmen entering
junior college. Could this be one of the reasons why community
colleges offer develOpmental courses in English, Math, and Read-

ing?. Charts depicting the most salient ACT data about BCC stu-

s

dents are enclosed. These charts include.data from 1969, 1970,
and 1§7il”'é5m§érati?a'éata'fromlsévéral other groups is also

shown. %

NOTE: The information discussed in this package is just

a small portion of the wealth of data obtained about entering
students from the ACT. The comprehensive description of each

freshmen class received each year also includes such items as:

EDUCATIONAL ASPIRATIONS - Data on students' proposed edu-

cational majors, vocational choices and degree aspirations.

STUDENT PERSONNEL NEEDS - Tables are provided for students'
plans in such arcas as housing, campus transportation, finan-
cial aids needs, extracurricular plans, etc.

NON ACADEMIC ACHIEVEMENTS - The number of out-of-class high

school achievements are provided in the areas of science,
leadership, art, music, writing, speech, athletics, prac-
tical skills, and work experience.

DEMOGRAPHIC DATA - Data is provided for such items as year

of birth, race, family income, major feeder high schools, etc.



BURLINGTON COUNTY COLLEGE
PEMBERTON, NEW JERSEY
PRE-SERVICE ATTITUDIMAL SURVEY

REVISED form

DIRECTIONS: Using the attached automata card, please mark each item according to the

CODE COLUMN:

[8a]

10.

11.

12.

13.

14.

following code. DO NOT SIGN YOUR NAME

- Strongly aqree

- Agree

- Not Sure

Disagree

Strongly disagree

(g e o O

A community college is essentially the same as a two-vear university
extansion campus.

A community college teaching position is identical in scope and emphasis to
a teaching position at a senior college or university.

Offering non-credit adult education courses should be one of the basic functions
of a community coliege.

An open-door admissions policy requires more curricular offerings than does a
restricted admissions policy.

1t is unrealistic and an unsound educational policy for a community college to
attempt to provide post high school programs for varying ability Tevels.

Community service should not be one of the major functions of a community college.

A community college provides educational opportunities to a broader segment of the
community than does a four-year college.

Remedial education for high school graduates is a responsibility of a community
college.

The general educational level in a community should be raised by the presence of
a community college.

Comnunity service and participation should not be an obligation of community
college faculty.

A community college more closely resembles a high school than a four-year college
in outlook and program.

A1l faculty members in a community college should be expected to provide academic
advisement to students.

A community college should be aware of the vocational and technical manpover
needs of its community and should offer programs to meet these needs.

A community college is primarily a "teaching institution" therefore faculty
research and publications has a much lower priority than in a senior college or
university.
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15. A community college is primarily an educational institution and_should not. i
become involved in special services to the student (e.a., job placement, financial
aid, and assistance with personal orablems).

16. A community college should offer a sufficient variety of programs such that the
~tudeint who does not succeed in one has a qood chance of finding another better
suited to his talents and interests.

17. Remedial courses for adult non high school graduates should not be the concern
of a community college.

18. Academic standards in a community college are necessarily lowered by the mixture
of non-academically inclined students who attend.

19. Academic counseling of students by individual instructors is both possible and
highly desirable in a community college.

20. One of the functions c¢f a community college is to afford an educational apportunity
for those who cannot qualify for attendance at senior colleges and universities.

21. Learning opportunities for students not motivated toward the usual academic subjects
are an appropriate part of a community college curriculum. :

22. Proximity of a community college to students' homes reduces financial burden and
sometimes makes available education otherwise inaccessible.

23. Vocational guidance by professionally trained counselors is more important in a
community college than in any other institution of higher education.

24. Course selection is basically the students' responsibility in a community
college and, therefore, the colley~ need not make extensive provisions for aiding

the student in this area.

25. Courses in community colleges should be taught using methods similar to those
used to teach equivalent courses at senior colleges.

26. The content of courses in a community college should be determined by the contest
of similar courses taught at senior colleges.
27. An open-door admissions policy infers that any high school graduate or person19 years

of age or older should be allowed to enroll in any freshman course
offered by the college.

28. The primary purpose of higher education is to prepare for an occupation.

29. Students in community colleges are not significantly different from students in
senior colleges. .

30. The role of a faculty member in a community college varies significantly from the
role of a faculty member in a senior college.

31. There is no difference between a community college and a junior college.

32. Most students attending community colleges have very little idea regarding what
they want to do with their Tives. .

33. The fact that most students attending.community colleges work does not necessarily
mean that their grades will be lower.
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34.

35.

36.

37.

38.

38.

40.

43.

44.

45.

46.

47.

49.

50.

51.

52.
53.

Many of the students who chose to attend community colleqes are equal in ability
to those who attend four-year colleges.

The outstanding feature of the lecture as a method of instructi@n is that it
causes the student to do most of the reading and studying.

Two equal reasons for giving tests are to determine if students are learning and
to determine if teachers are teaching.

The main reasons students attend community colleqes are Jow cost and proximity to
home .

The teacher has not taught until the learner has learned.

Teacher effectiveness is tie ability of a teacher to produce agreed upon educational
effects in a given situation or context.

Academic learning can only take place in a classroom and with a live teacher.
A large number of "D's" and "F's" in a course indicates "high standards" of teachina.
A student should be allowed to take the final examination in any course on the
first day of class and if he makes an "A" or "B then he given that grade for the
course without further class attendance.

The aptitudes, achievements, and backgrounds of the students in a classroom are
approximately equal.

A student's final course grade should depend on an. agreed upon level of competency
in learning rather than a comparison with the achievement of other students in

the class.

A1l students learn in the same way and take approximately the same amount of time
to learn the same thing.

Listening to lectures and reading text books are the most powerful means for
changing any student's behavior. :

The more specific and measurable the learning objectives of a course are, the less
the students have to be in a lecture situation with a live teacher.

Most students retain knowledge without requiring much review and relearning.

The design of an effective instructional system should be such that 90% .-~ more
of the students can eventually earn an "A" or "B" grade in the course. .

Traditional course grades tell us what a student knows and can do.

It is possible for G0% or more of your students to eventually learn 90% or more
of whatever you think is important in your courses ("A" and "B" worth of your
course). ’

A "systems approach to education" can humanize the learning process.

The teacher's role should be that of facilitating learning.

Group-teacher interaction is superior to one-to-one interaction in producing

learning. ,
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55. I expect my students to Tike the behavioral objectives I prepare for then.
56. The purpose of education is to insure learninq.

57. Significant Tearning can occur without qroup instruction.

58. Students need group settings to learn effectively from their teachers.

59. Instructional media and materials of the audio-visual type can

be used not as supplements to, but as replacements for, more
conventional methods of teaching.




Bibliography of Materials Used in Burlington Pre-Service Program

American Association of Junior Colleges, "Growth in Pr@m@r=

tion of Pooulation Served by State, 1960-1970," and "Growth in
Enrollment and Number of Colleges by State, 1960- 1970," Junior
College Directory, Washington, D.C., 1971. -

Blocker, Plummer, Richardson, "Students and the Two-Year College,’
The Two-Year College: A Social Synthesis, Chapter 5, Prentice-
Hall, New Jersey, 1965.

Cohen, Arthur M., Objectives for College Courses, Chapter 5,
Beverly Hills: Glencoe Prcss, 1970.

Cross, Patricia K.,"New Students of the 70's," The Research

Reporter, University of California, Berkeley, Vol. VI, No. 4,
1971,

; The Junior College - A Research Descrlptlon Educa-
tional Testing Service, Princeton, New Jersey, 1968.

General Programmed Teaching, Principles and Practic e of Instruc-
tional Technology, Palo Alto, California.

Glea?er, Edmund J., Tr., "Planning for Occupational Education"”
and "Types of Occupational Programs," An Introduction to
American Junior Colleges, Chapter; 2 and 3, American Council
on Education, Washlngtan, D.C., 1962,

, "The Context of Community Higher Education," This
i5 the Community Junior College, Chapter 1, Houghton, Mifflin
Company, Boston, 1968.

Knoell, Dorothy M., "Focus on the Transfer Pr@qram,“ Junlor
Callege Journal, May 1965,

Mager, Robert F., Preparing Instru:tlcnal DbjECtLVE;, Belmont,
Calif.: Fearon Publishers, 1962

O'Banion,. Terry, "The Junior College Transfer Student," Junior
College Research Review, American Association of Junior Colleges,
October, 1969,

Popham, W. James and Baker, Eva L., Establishing Insttuctional
Goals, Englewood Cliffs: Prentice-Hall, Inc., 1970. -

Popham, W. James, "Probing the Validity of Arguments Against 7
Behavioral Goals,” Utilization Guide, pp. 17-24, Vimcet Associates,
Los Angeles, lSSS )

Slade, Irving L., "Students' Attitudes Toward Community Ccllege,"
reprint; New York State Personnel and Fuldance JOUfnal vol. 3,
No. 1, 1968.

Thornton, James W., Jr., The Commuﬁlty Junior College, Chapters
3, 4, and 5, John liley & Sons, Inc., New York, 1966.

-121-




APPENDIX E

Checklist of Materials Furnished New Faculty
Prior to Arrival on Canmpus

The following list of items was routinely sent to each new
faculty member prior to his arrival on campus. Feedback was
overwhelmingly positive.

1. Road maps of:

A. Burlington County, and
B. New Jersey

2. "Family Fun for Everyone in New Jersey", a letter-size
brochure published by the New Jersey Demartment of Con-
servation and Economic¢ Development.

3. "Welcome to New Jersey", a 40 page "slick" brochure con-
taining information about bheach resorts, lakes and streams,
state parks and forests, summer theaters, hunting and
fishing, boating, horse racing, skiing, historic New Jer-
sey, etc. ‘ .

4. A lengthy memo from the Dean containing information about:

A. Housing (lists of realtors, motels, and apartments
[with rates])

B. Loans

C. Hospitalization coverage, including starting dates

D. What to do about unresolved degree problems

E. How to establish credit fast

F. Reminder on income tax deduction for moving expenses

G. Salary information - when first check would be paid,
regular pay dates, and how to compute take-home pay

H. Teachers certification information for spouses plan-

ning to teach in the public schools.

5. Brochure entitled, "Year Round Guide to New Jersey State
Forests, Parks, Natural Areas and Historic Sites"

6. Brochure on New Jersey state forest and park campgrounds

7. Br. thure, "An Introduction to Burlington Caﬁnty,_New Jersey"
8. Brochure describing health benefits program

9. College catalog

10. List of graduate schools within a 100 mile radius
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11,
12.

lzl

15,

Driver's license examination procedures, car license
registration information

public school information, registration and opening dates,
teacher application forms and procedures

Newspapers, areas covered, and circulation

List of area hospitals and medical centers

Information on TIAA-CREF and state retirement system and
article pointing out advantages and disadvantages of
various TIAA-CREF plans.



Preface to Evaluation Summaries

In all, a total of 18 instruments were administered in
evaluatingxthe S8ix versions of the matarials.. To include the
complete results from all of these would triple the length of
the report and significantly reduce the probability of it being
read. Since the primary purpose of this report is to provide
assistance in developing pore-service programs, and not to provide
a complete case history, a great deal of discretion was used
in determining which evaluation reports would be included. (All
comments (both good and bad) pertaining to individuals were

edited out, as were comments irrelevant to the pfimary purpose

of the report.



APPENDIX F

Burlington County College Evaluation Summary
- 1969 Pre-Service Program

Participants were asked to indicate the extent to which the
Institute was successful in accomplishing the major goals
(items 1-13) and to express their opinion on 12 other general
questions concerning the workshop. A scale of 1-5 was used,
with 1 being excellent, 2 being good, 3 fair, 4 poor, and

5 unsatisfactory.

1(%) 2(%) 3(%) 4(8) 5(%)

l. To identify the goals and pur=
poses of Burlington County r
College, and to provide 19% 57% 14% 5% 0
opportunity for involvement
in the further development
of these aims.

2. To see Burlington County Col- 7 )
lege in its county, state and 24% 48% 24% 5% 0
national setting.

3. To identify the characteris-
ties of Burlington County Col-
lege students and to distin-
guish between Burlington 0 24% 29% 38% 10%
County College students and
students in other two-year
-and four-year colleges.

4. To develop a plan for involv-
ing students in the govern- 5% 19% 29% 14% 19%
ment and life of the college.

5. To identify the instructional
role of a faculty member at
Burlington County College 0 52% 29% 14% 5%
and distinguish between it
and the role of faculty mem-
bers elsewhere.

6. To learn th to write behav-
behavioral objectives for 19% {19% | 33% | 19% | 10%
courses which will be offered
in the Fall.
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10.

1l.

12,

13.

14,

15,

lsi‘

17.

2(8%)

(%)

To formulate learning content
for courses.

To identify and/or design
apprcpriate learning re-
sources.

To become familiar with various
teaching techniques and
methods including recent
technological developments

and to select teaching-
learning activities ap-
propriate to stated be-
havioral objectives.

To develop a plan for the
involvement of the faculty
in the governance and life
of the college.

To gain familiarity with the
background, planning and
functional design of the
new campus,

To understand the rationale
behind general education and
its implementation at Bur-
lington County College.

To become familiar with inno-
vative practices in other col-
leges. ‘

There was a judicious use
of time during the seven
weeks.

The formal presentations pro-
vided necessary and complete
information (practical and
theoretical).

The guest speakers comple-
mented each other in present-
ing an understanding of the
community college.

Ample opportunity was given
to become personally involved
with the guest speakers.

10%

14%

24%

33%

19%

33%

5%

38%
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24%

43%

43%

29%

48%

43%

33%

10%

19%

43%

43%

29%

19%

19%

33%

29%

33%

29%

29%

14%

1l4%

14%

19%

5%

5%

38%

24%

10%

38%

19%

24%

5%




18.

19‘

20.

zzi

23.

24i

25,

1(3)

5(8)

Gave a clear understanding
of your department in the
total institutional pro-
gram,

Opportunity was given to
become well acquainted
with colleagues in the
division.

Time given for area)faculﬁy
meetings was profitably
used,

Sufficient time was given for
the faculty to prepare for
teaching.

Resource personnel were
available in discussing
institutional policies.

The use of time in faculty
buzz sessions was profitable.
tion of basic institutional
policies. '

It can be said, "We're off
to a good start!"

10%

62%

24%

10%

10%
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29%

48%
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38%

33%

19%

38%

10%

24%

48%

48%

14%

10%

14s

5%

10%

29%

5%

5%




EVALUATION SUMMARY

OE Participant Infermation and Evaluation Form
1970 Pre-Service Program

1. Rate the Overall Quality of the Training Program:
(1) An outstanding Program

No.

No. _%_

3 12%

(2) Very Good

(3) Good

(4) Adequate

(5) Poor

2. How Useful Will the Training Received in This Program Be
to You in Your Professional Work?

(1) Very Useful

No. %
19 76%

~J

(2) Fairly Useful

2
O

. 3
24%

ol

(3) Not At All Useful
==~
(4) Don't Knou

=0-




3. Indicate Which Area of Focus in the Training Program Was
of Primary Value to You in Your Professional Development

by Ranking the Following:

(A) Content

NA

(B) Attitude Change

1 2 7 3

No. %

17 68%

NA

" Wo. & No. %
2 8% 10 40% 5 20%

(C) Methodology

No. %

5  20%

NA

(D) Communication

) 3

1'2_1‘
o

Lo’ B

NA

H\—l
v {3

No. & No. % No. %

1 2% TI  44% 6 24%

No, %

6 24%

4. The Level of the Training Program in Terms of Background

Experience and Competence:

(1) Was Over My Head

(2) Integrated With my Previous Background and Experience

No. &
74 T96%

(3) Covered Information With Which I was Already Familiar

No. %
2 %
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Rate the Following Characteristics of the Training Program
by Using thz2 Following Rating Scale: (1-5)

(A) Quality of Curriculum

=

11 44% 8

(B) Quality of Internship Experience, Practicum, or
-Field Work :

2 34 5 . NA

No.

Lt
.
I o
i

No. %

“TNo. %  No. %  No. & No. % %
36%

6 24% 6 24% 1 4% 0o )

(C) Administrative Arrangements - Quality of
Learning Atmosphere Created

2 3 4 5 _NA

No. & No. &  No. &  No. _ No. %
10 40% 9 3 T o T

| e

(D) Administrative Arrangements - Effectiveness of Time

Schedule of Activities

4 5 __NA

~§  No. & No. %  No. %
28% 10 40% 5 20% 0 -

Teaching Staff

3 4 NA

% ﬁd, %
: 3 12%

‘O:\D‘ L

"No. % No. & N

12 488 &  20% 0

2 3 4 5 ______NA

rrrrrr No. % No. %  No. %
, ~ 16 64%
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(G) Quality of Consultants

1 2 3 4 5 NA

No. &% No. %  No. & No. % No. % No.
5 20 6 24% 7 28% 3 12% 3 12% 1

(H) Usefulness of Laboratory Sessions

4%

1 ) 2 3 .4 5 ~ NA
No. %  No. %  No. &

No. % No. % NO.

, % )
7 28% 9 36% 3 1% 2 8% (— 7

(I) Quality of Instructiaonal Facilities

1 2 3 4 5 _ NA

No. %  No. % No. %  Wo. ¥ We. % No.

2 8% 12 48% B 32% 2 6% 0 1

(J) Living-Dining Facilities

3 4 5  NA

% No. &  No. % No. & No.

T o — v T I6% 3128 I8 3%

(K) Rapport Among Participants

1 2 3 , 4 5 NA

No. %  No. &  No. % No. & No. %  No.
12 568 9 368 1 4% T 1% 0 —0

(L). AﬂministratiDn—Eaéulty=Eafticipant.Rapg@rt

1 2 3 4 5  NA

No. %  No. &  To. 3%
12 48% 8 32% 4 Tex 0 0 0

(M) Criteria for Selection of Participants

. % No. %  No. % To.

1 B 2 3 4 , 5 , NA
No. %  No. % NG. N ' ' ]

=
Q
1w
Z
o
| o,

|
1Z‘
{01

- — :éi % e N —
2 8% 3 I2% 3 172% ,
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(N) Provision for Follow-up On Participants After Completion

of Training Program

1 i} 2 3 4

NA

No. %  No. &

=
(o]
L L=
bt
o]
| oo

o
=
b

(0) Other

5 20% 3 12% 1 4%

,%

‘No. %

4%

12 48%

No. &

6. The Length of the Program Was

(1) Too Long

=
O

K
50%

=
L

{2) Too Short
No. %
2 8%

(3) About the Right Length

No. %
9  36%
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Item 7
Edited Summary of Comments Made Regarding Strengths and

Weaknessas of the Training Program

Strengths

An excellent orientation to a valuable and vital development
in kigher education. Very fine materials, very well presented.

Content, administrative personnel, need, applicability.
Different methods of instruction.

Content of program. Methodology of presentation.
Allowing participants to work at own rate.

The érsgram taught the system method of teaching. .
Complete involvement of trainees.

Gave me an insight into the ways to get to know a large group
of people. Gave a new approach to the "learning" approach.

Learned how to write learning packets for curriculum which are
very valuable.

Quality of materials. Good use of media. Good use of tech-
niques, group seminars, independent study.

Thoroughness of planning.

The program was well organized. Readings were integrated with
instructional objectives and discussions were practical. The

material was orientated towards developing teaching skills by

develcplng a different phllQSGphy of education. It succeeded

in its goal. :

Material pertinent and succinct.

Fresented good introduction to innovations in community college
instruction.

Dedication to task. éenéral organization.

Variety of instructional modes. Excellent group rapport developed.
NTL - encounter groups.

Forces us to plan and re=think both the content of the courses
and techniques for facilitating student learning.

Preparation for the academic experiment.
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Item 7 - Continued

Dedication to enable students to achieve greater satisfaction
in learning. Participant rapport. Instructional media. In-
stitute atmosphere. '

was very useful in preparing me for effective functioning in
coming semester.

Necessary information imparted.
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Item 7

Weaknesses

Time not well utilized/organization.

Time of institute. ' .

Quantity of reading is diffi:ultxcaﬁsidering our moving, un-
packing, and adjusting to a new home.

Poor time sequences. "Verbosity" at times.
Poor use of time. Repetitious. Lack of certain follow-ups.
Self instructional format not followed. Poor use of time.

Schedule of activities firmer.

The moving process hindered the smooth operation of the in-
stitute and the materials used.

Very loose organization which resulted in an inordinate waste
of time. ’

Too much was lost because of the move of facilities to the
East Campus during the same time period of the institute.

Physical difficulties due to campus move created delays and
inconveniences. Not enough opportunity (or resources) to
work with the media.

Support (such as media) was poor.

Time could be better utilized but I believe it was because the

physical facilities were in such a state of flux and transi-
tion due to move to a new site.
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Item 8
summary of Changes Suggested by the Participants

would have been more time after the program to work on apply-
ing what was learned to prepare for fall semester.

1. Reduction of time period and more intensity in presenta-

tion of learning sequences. 2. 1Inclusion of random selection
selection of original faculty and administration. 3. Greater
attempt to appeal to intellectual rationale underlying this
approach to education and less emphasis on methodological skills.

I would suggest no changes in content, but would suggest that
the program be more tightly organized. With better organiza-
tion the institute could have been completed in two weeks.

Would like to see time schedule revised so that meetings and
group discussions were more continuously sequenced.

Shorten period of institute. More careful allotment of time/
following schedule more direct follow-up of activities, Weed
out repetitious elements.

More time for individualized instruction. "More compact sched-
uling.

development.
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Item J :
Edited Comments Regarding Participants' Career Plans and
Input, if Any, of Programs on Them.

An excellent orientation to an innovative learning strategy-
philosophy.

Acquainted me with nature of systems analysis and problems
with philosophy of behavioral objectives.

Yes (change of behavior). Concentration on. learning (change
in behavior). Sensitivity to students' needs.

Yes, I feel that I can do a better job in causing my students
to learn. This will be accomplished through the application of

-more concise objectives and better measurement techniques.

’Yés, the iﬁstitute has given me skills ané kncwléﬁge and ex=

I exgect w;ll enable me tr be a more EfflClenL dlrectar of
learning.

Yes, we will be using the material in our teaching immediately.
It broadened my understanding of learning and how people learn.

Content was valuable in providing learning of a methodology
of instruction that has been insufficiently utilized in teach-
ing.

It introduced a valuable and meaningful approach to education,
instruction to be more specific. The "systems approach" is

an answer to many educational problems, namely that of impart-
ing knowledge to students.

Yes! This is a new approach to teaching and I feel it is better
than any other now used.

partlcular type of learn;ng S;tuatlon = oOne whlah I haVE used
to some degree in the past but now feel more confident abgut.

It gave me a step-to-step procedure to f@llaw the thlngs that
had to be done, and the ways to do them in order to meet the
requirements of the student-learner to meet his needs.

Application of objectives, systems approach widened range of
potential variability of topic and/or subject taught. Also
widened knowledge of community college, their students so
objectives and systems approach can more readily be effectuated.

1 have been learnlng far ‘some tlme.
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Item 9 - Continued

A philosophy of education is essentlal for a good teacher.
The "student learning" approach makes accurate intellectual

sense and enables a teacher to orientate his program to ful-
fi1l the real life needs of the student.

By giving me an adequate background in the "systems approach”
and "programmed learning" approach to education.

This program resulted in increasing my understanding and know-
ledge of the goals and philosophy and technology of new in-
structional methods.

Orientation to systems approach under which I will be working.

It aliowed me to view the instructional modes in an entirely

This program made clear that traditional lectures in a college
do not fulfill the students' needs. Through this institute

we have learned to improve our communications with students
through organization of our ideas and to search for effective
methods to help the student learn.

Not sure that the program enhanced my career development in
any way that exposure to the college would not have.

Yes, it has changed my attitude toward certain aspects of edu-
cation, given me ideas that I can see as applicable to my
professional background (architect) and given me skills use-
ful this semester. :

I have come to understand better the philosophy of the two

year comprehensive open-door college, so that I may function
better as a teacher and faculty member.
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APPENDIX H

EVALUATION SUMMARY

OE Participant Information and Evaluation Form
1971 Pre-Service Program

1. Rate the Overall Quality of the Training Program:
(1) An Outstanding Program

No.

o |

(2) Very Good

No. %
F 30%

(3) Good

(4) Adequate

(5) Poor
-0-
2.  How Useful Will the Training Received in This Program Be
to You in Your Professional Work?
(1) Very Useful

No, %
I8~ 100%

(2) Fairly Useful
-0-
(3) Not At All Useful
-0-

(4) Don't Know
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i

Indicate Which Area of Focus in the Training Program Was
of Primary Value to You in Your Professional Development

by Ranking the Following:

(A) Content

L

2 i 3 4

No. & No. ¢ N B No. & T ho. %
2 I2% 3 18% T3 18% 5 - 30% . B 30%

Né-

No.

(B) Attitude Change
2 , 3 i 4 5

1

No.” & _ HNo. & “No. % ~ No. % No. %
2 12% 6 36% &  30% 2 12% p) 12%

(C) Methodology

2 E . I 5

1

A No. & No.

\ No, % X 3 6. No. g
12 72% & 24% Z  12% 0 -0

(D) Communication

_ 4 >

HM
L

T ) No. % ——TNo. & No. %
%

T2 12% ‘?E_H’?% 6 36% 3 18 T3 18%

4!

The Level of the Training Program in Terms of Background
Experience and Competence:

(1) Was Over My Head

No. %
No. %

(2) Integrated With my Previous Background and Exerience
No. %
I8~ 100%

(3) Covered Information With Which I was Already Familiar

No. %
'
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Rate the Following Characteristics of the Training Program

by Using the Following Rating Scale:
(A) Quality of Curriculum

2 3

(1-5)

5 . g : %
3% 8 48% 2 1%

" (B) Administrative Arrangements - Quality of

Atmosphere Created

Learning

(C) Administrative Arrangements - Effectiveness of Time

Schedule of Activities

2 3

No. &

4

\I—J%I =
raf O

% ~ No. &  No.

72% 4 20 2 1Z%

(D) Quality of Full-Time Teaching Staff

2 3

No. %

No.

15 3 I8% 7

(E) Usefulness of Laboratory Sessions

olo

Hl=
o

HZ
=1l
1"
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(G) Rapport Among Participants

1 2 , 3 4 5 NA
No. % No. _% "No. & No., _% No. 8% ™
4 24% 5 30% 3 18% 0 0 6

e
=
o

|
!
|
b
o]
*1
|
|
b
0
=
u\

6. The length of the Program Was:

(1) Too Long

No. &%
- —
(2) Too Short

¥
L]
-
L

(3) About the Right Length

| ot 11
bl IO
[»a]
ey
L

‘ MW

(4) No Answer

|2
5
-

DI\
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Item 7
Strengths

Well organized generally.

1. Excellent presentation of how the systems approach is
used in general. 2. The program was very comprehensive
in regards to making the goals of the school clear. 3.
Orientation in the area of familiarity with the school's
location of services, and especially the fact of service
oriented toward the faculty.

Material was pointed to what would be expected of me at
Burlington County College.

l. Helped me articulate and more clearly conceptualize my
course goals and objectives. 2. Introduced me to new
techniques in curricular development.

It was overall well organized, well conducted and operated
smoothly. :

Very well organized. Time utilized to fullest. ~ Content was
beneficial. :

The workshop game me an in depth knowledge of what the systems
approach is involved with and what is required of the instruc-
tor to make it function. It also enabled me to see how the
instructional resource personnel and various types of equip-
ment are integrated into the system. It also gave me the
opportunity to experience the types of pressures and frustra-
tions experienced by students who are often times overburdened
with extreme course requirements and still have te work and
maintain families.

1. Effective use of ﬁy time. 2. Presentations clear. 3.
Good background material.

l. Facilities-very fine facilities and atmosphere. 2. Oppor- -
tunity to ask gquestions and exchange opinions. 3. Opportunity
for individual study of learning materials. 4. Degree of
communication between institution and participants.

Clear-sighter prescription of activities and objectives; well
focused activities:; good chance for teacher-learned feedbac
excellent use of independent study activities and mediator
presentations. '

1. Its introduction and aoproach to Instructional Technology.
Presentation of purpose of organization of the Division of
Learning Resources. 3. The instructional systems approach
of the workshop itself.

Realistic: GSimulates student reaction to the instructional
process.
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Item 7 = continued

I feel the major strengths in the program were the thorough-
ness with which it was put together, the rapponrt between the
leaders of the program and the participants, and amoag the
participants. The spirit with which it was conducted created
an enthusiasm and maintained the interest of the participants.

Informal-comfortable surroundings. Informative and sequential.

Major strengths were expertise of the teaching personnel, ex-
cellent facilities and the learning atmosphere establlshed

by the administrators. In addition, the rapport of the entire
group was excellent, and the quality of the learning materials
seemed superior.
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Weaknesses

The time allotted to complete tasks assigned was inadequate
in my particular case.

There was not quite enough time for some things in the program.

The length of the program was too short. Better use of avail-
able time might be achieved if the introduection and review of
facilities were undertaken in one day, on about the third day.

1. Too much material to cover in a short time. 2. Not enough
discussion in regards to the practicality of applying the mat-
erial to actual class situations. 3. Not enough independent
study time. 4. Not enough coverage in individual diciplines
as far as applying the systems approach to education.

Too much overlap in what instructors were teaching.

Not enough time to apply the systems approach to our particular
courses. 2. Too much time spent on support perscnnel and ser-
vices. '

Not enough time to work on individual course development.

Too much duplicaticon in presentation and packets. More work
than time.

It was too repetitious in certain areas (introducing instruc-
tional resource personnel and their responsibilities). There
were too many references to consult until trying to synthesize
statements and ideas became quite difficult (although all of
the authorities were very informative and had excellent ideas
to offer). Too much material was cramed into such a short
time.

Some presentations too long.

1. Need to rearrange some of the activities-just a matter of
juggling the schedule. 2. More opportunity for independent,
study sooner. 3. Need to select out some learning material
which overlap unnecessarily.

While length of program was about. :ight for its overall purpose,
it was a bit overwhelming in sheer quantity of new concepts,
information, skills and attitudes participants were apparently
expected to master or abort. 2. Hence, inputs perceived by
students as a lower priority became distractions from other
vitally- important, but demanding learning processes already
under way.
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A bit of repetition in assignments; lack of attention to
immediate, individual problems facing new instructors, re:
opening of classes in semester. Lack of definite orienta-
tion re: obiectives and goals and strategies used in courses
to be taught in September.

Could be more individualized.

There was an overwhelming amount of material to be read and
digested in such a short period of time.

Major weakness was the time schedule. Two weeks seemed ample
if the schedule of activities was revised.
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Item 8
Summary gfﬁghangggrgqggeztgd py,thg_?a;ti;ip§ﬁﬁs

I would give more time on campus during institute hours to
complete reading, writing, film viewing, etc. More time
should be devoted to dealing with the immediate problem
of "what do I do when the term starts next week?"

The sensitivity section should be longer. There should be
more free study time. The program should be held the first
two weeks of August and possibly half of the third week (more
time is needed).

The program should be extended an extra week to give more time
for actual familiarity with the study material. 1In conjunction
with the above there should be some provision for correlating
the systems approach to our own individual subject areas. There
should be more time during and after the institute allowed for
development of our individual courses in this new method.

More emphasis and time .should be spent on the systems approach
and less emphasis and time should be spent upon the support
personnel and services.

As a whole, I feel the program was quite good. I would how-
ever, redevelop the program to try to eliminate some of the.
duplication in both packets and presentations.

I would like to see less time spent on instructional resource
personnel introducing their roles and equipment. I would also
like to see more time spent on writing objectives and packets
during independent study, which actually deal with a course

I am going to teach.

Overall the program was good. Most of the changes I would
recommend would involve scheduling of time and of events.

Along with the introductory procedures used (first day events)
I suggest that Packet 6 on the Systems Approach and the PPIT
self instructional units be put at the beginning of the program.
Also, while workirg through the packets, individual partici-
pants should be able to use these times and materials to begin
developing practical syllabi and beginning instructional units
for the courses they will be teaching. Finally, the tours, and
introductions to personnel, hardware and software of a support
nature should come more toward the end of the program.

Whatever time is needed should be allowed for division chairmen
to assist new teachers in understanding the facilities, materials,
goals and objectives concerning assigned course work in Septem-
ber. This is necessary so instructor can use interval between
institute and opening of classes for instructional preparation.
All other institution wide orientation procedures should be
continued. They are excellent.
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Item B - continued

1. Independent study lab hours changed fr@m 8:30 a.m. - 4:00
p.m. to 8:00 a.m. - 6:00 p.m. 2. Include "Objectives for
College Courses" and "Developlng Individualized Instructional
Material" in the pre-workshop package of required reading.

3. Devote all of lst week to "Instructional Systems" rather
than spreading over two week session. 4. Presentation of
support by Division of Learning Resources should be reduced.

1. Materials could be coordinated and consolidated to elimi-
nate overlap and repetition. 2. More time could be allotted
for independent study.

l. A condensation and organization of tours. 2. Increase of

independent study time. 3. More time to relate learnings
to specific areas or our specialized fields.
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Item 9
Edited Comments Regarding Participants' Career Plans and Impact,

if aAny, of Program on Them.

I think that this program has helped me to understand exactly
what comprehensive community college teaching entails, and it
has made me want to stay in community college teaching. It
has helped me to see the need for community college teachers
as well as the real satisfaction one can derive from community
college teaching.

I feel the outlook presented in this program is the core of all
levels of teaching for the future. I feel this program prepares
us for this future (the foundation for it). I plan to stay in
higher education.

This program permitted me to verify my career goals: Transfer-
ence of my educational and business experience to the students.
The program not only covered an effective mode of "creating
learning” but permitted an exchange of teaching experiences

and practices with my program colleagues and instructors.

my ldaas abaut the communlty ccllege have became more Clear
as far as the aims and reasons for their existence.

My career plans are to expand and develop my skills as a teacher
in higher education. This program helped me articulate and more
clearly conceptualize my course goals and objectives. It also
introduced me to new techniques in curricula development.

My career plans are eventually to work in programs that deal
with remedial or developmental education for the disadvantaged
student. More precisely, I plan to do a considerable amount
of curriculum development to help in those areas. This work-
shop has provided me with tremendous enrichment materials.

My future educational plans include the area of educational
statistics and curriculum development.

To continue to teach in the 2 y2ar college. The program showed
me the importance and real chaLlenge of the 2 year community
college.

)b

"Through familiarization with the operation and support services
introduced in this program I hope to increase both my subject area
knowledge and means of implementing diversified instructional
strategies so that my students will be able to learn more and with
greater ease, and that the educatlonal goals proposed be more.
specifically stated and measured. I feel that this introductory
program and the type of instruction which will result from it will
have a marked positive effect on the educational process in this
country, and perhaps the world.
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Item 9 = continued

After 16 years in various industrial environment I have made

a major career change into community college teaching. This

was a carefully thoughout step, but still represented leaving

the security of a situation wherein I had established a noted
reputation to confront a situation wherein I was an unknown and
about which I understandably know very little. This program con-
tributed substantially to my understanding of the community col-
- lege environment and to my self-confidence in confronting a new
career path.

The Pre-Service Workshop has enhanced my career development
through my introduction to the independent study sequence to
assist student learning via the learning packet.

Plans have been to search for meaningful instruction. A year
ago, I was introduced to "systematic" instruction at North-
eastern University, Boston. This program has extended compe-
tence in developing individualized instruction.

My career plan is to continue teaching. This program has
helped me to better plan my courses, to have a better insight
into the objectives of college where I am working.

Systematic approach to education - having been introduced to
also its supreme effectiveness I plan to acquire at least a
master's degree, to teach in this institution, and to utilize
what I have learned in this workshop as a major tool in educat-
ing others.

Career plan is to continue teaching at the junior college leve.
This workshop has impressed me with the significance and chal-
lenge of instruction at that level.
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Lvaluation Surmary of Fieid Test
Ocean County College
June 12-%2, 1972
1. Rate the Overall Quality of the Training Program:
(1) An Gutstanding Progran

No

] i

]

i

(2) Very Good

b
o
o

13 682

(3} Good

(4) Adequate

(5) Poor
—0-
2. How Useful Will the Training Received.in Tﬁis Program Be to
You ip Your Professional Work?
(1) Very Useful (4) Don't Know
No. % No. £

17 89% 1 5%

(2) Fairly Useful
No. %
1 55
(3) Not At All Useful
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Rate the Following Characteristiecs of the Training
Using the Following Rating Scale: (1-5)

(A)

(c)

(F)

Quality of Curriculum

|
%]
o

Program By

No. &

6 32% 9 47s% 3

Administrative Arrangements -
Created”

S
[y

No. & No. 5 No. &

7 37% 9 163

Administrative Arrangements -
of Activities

W
| L

No. g

2 - 11% g 42% 4 21%

| b
o
L

1 5% 4

=
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o

12 3

No. %

N@i 2

37% 5 26%

0 0
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(G) Rapport Among Participants
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6. The length of the Program Was:

(1) Too Long

(3) About the Right Length

No. &

15 79%
(4) No Answer

1 2%

7. Do You Feel the Workshop Met Your Dﬁjectives.f@r Attending?
(a) completely

No. %

4 22




{(b) To a large extent

z

14 72

{(c) Somewhat

(=)

ot \I o

1

o
I
[
e

=0-
(e) Not at all
==
'g§, If Your Objectives Were Not Met, to What Would you Attribute
This?
(a) Time

No. _%

5 28

to sustain interest
;Q;
(c) Workshop leader not able to "put it across”

-0-

(d) Other
1) Familiar with much of the covered areas
1 6

9. Would you recommend the workshop to a colleague?




10. Edited summary of comments made regarding strengths and
weaknesses of the training program

Strengths:

- As’a demonstration of non-lecture, inguiry-type teaching
with the aid of AV equipment, the workshop itself was
extremely valuable.

= Practical example of the use of behavioral objectives
at each session.

- The workshop seemed to give an overview of current theories
of community college teaching and challenged traditional
ideas.

- Useful experience in writing behavioral objectives’

was given to each participant thereby testing individual
abilities and the adaptability of various kinds of content
material.

- I have attended courses with the same objective but none
was as interesting and well presented. Having the sessions
in a concentrated form was most advantageous.

- Workshop was very good because objective was achieved,
No one could come away without knowing what a specific
objective is, how to write one and how to test for one.

= Practice,

- Support materials were good and needed little in the way
of clarification. .

- The program was well organized.
= Well organized.

- Material passed out was most valuable and will be a
source of information for years to come.

- Doing = not just listening.
- The wealth of printed data available and/or referred to.

- The capability for interaction ~ even with the differing
-levels of exposure (prior) to the subject.

- The lab session re: learning packages; put it all together
adn allowed for a most valuabhle evaluation session.

- It was practical and specific.
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Weaknesses:
- Need to find out how much participants know.

-~ Participants did not have sufficient time to read all
materials assigned., Materials should be made available

prinr to the workshgpi-

- More attention might have been given to explaining the
actual transformation from the traditional lecture/
receptive approach to an individualized instructional
approach.

= Physical arrangements of classroom might have been more
conveniently suited to the mode of instruction.

Summary of changes suggested by the par t,c,pants

- The workshop was very worthwhile and thereforc it is
hard to recommend specific changes, but I persanailv would
like tc see:

1. more material from actual courses presented in
various content areas, particularly humanities
and social sciences.

2. material on student response to these courses

3. bibliography or list of current work being done,
recommended periodicals, etc.

- The program for me needed more information related to
methods of organization, control and revision of programs.
More emphasis related to the administration of teaching
load, etc.

- Materials made available prior to workshep. Should be
scheduled to end bhefore summer school begins. The two
should not overlap: More staff members should be urged
to attend.

- More specific criticism and correctives Df ObjEEth?S =
either those submitted by participants or hypothetical
ones. In general I felt the seminar was excellent and
would have preferraiancther two or three sessions - it

-was too short.

Edited comments regarding participants career plans
and inpact if any of program on them.




- I expect to stay in community college teaching. Work-
shops. such as this one which tackle the theories and pro-
blems of the community college are very stimulating.

Most directly the workshop has affected my attitude and

my conception of the goals of teaching. More practically,
I expect that it will influence the preparation of tests
and classroom sessions so that I will emphasize objectives
and will attempt to make the students aware of the speci-
fic goals of the course. '

-.I am planning to use specific objectives as scon as

I canp get them written. However, about 3/4 of the way
through course, I am thinking of not handing out objectives
and then testing and comparing results of work - testing
to see if after studying with objectives, students can

then study alone with greater effecliveness.

- I happen to be near the end of my career, but I

ceuld justify the time devoted in that such effort helps
re-vitalize my teaching and prevents it from running down
hill. I hope my career ends on an upbeat- not a down
beat.

- Have implemented the learning packet idea in my summer
course. :

- I hope to use many of the suggestions and ideas which
I picked up during the workshop in my classes in the future.
Many of the suggestions seem quite worthwhile.

~ Based upon my attendance and involvement in the workshop I
have begun to revise and re-write my course objectives

and to develop specific instructional objectives. I

have adopted a part of the individualized approach in

sunmer school classes by re-directing those students through.
the learning activities program in the event that they have
failed to adequately demonstrate this mastery of instruc-
tional objectives on the lst and 2nd mid-term. I expect

th revise my entire course and curriculum for the purpose

of adopting an individualized approach to instruction.

In the last month I have devoted over 40 hours without
compensation towards that objective.

- I plan to continue work on tapes but have decided

to place emphasis on objectives since they give direction
to both student and teacher. They also help the teacher
to communicate better - a definite weakness in mathematics.
I am thinking of writing a text "because I want to write

a book which students can read".

= Yes - gave me more help in the use of behavioral objectives
and the operationalization of them - useful to my teaching.
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- The workshop "enhanced" my carcer development in
that it clarified for me a mode of instruction that T
wished to employ in a summer fellowsh p project I am
working on for the college.

- I plan to get more teaching experience and I-will use
much of what was gained through this workshop in organizing
and presenting an educational course this fall.

= My objective is to sell my faculty on individualized
instruction based upon specific objectives and measured
by criterion tests. This session enhanced by capability
for bringing this about. A closely related objective is
to encourage the rise of a multi-model approach as a
teaching strategy. If these cbjectives are attained we
will then move to an ends rather than a means oriented
teacher evaluation system.




APPENDIX J

ANNOTATED BIBLIOGRAPHY GF PRE-SERVICE
AND -IN-SERVICE TRAINING LITERATURE

1. American Association of Junior Colleges. Faculty Development
in the Junior College: A Second Interim Report on the Pro-
gram with Deveioping Institutions. (Washington, D.C.:
AARJC August 1970) Publication #I0, 87 pp. ED 152 773,

This paper contains a discussion of the various pro-
grams involving conmmunity college teachers that were
conducted with EPDA money and coordinated by the AAJC.
It is an interesting look at a variety of in-service
programs.

2. Asher, James J. In—Segvlcergducatianfs Psychological Per-
spectives. Far West Laboratory for Educational Research
and Development, 1967. ERIC Document # 015 891.

A tharéugh’sum@argh§f research on in-service education,
including the history of in-service programs, goals,

~evaluation, psychological aspects, and recommendations
for future programs.

3. Astin, A. W., and Lee, C.yB. "Current Practices in the Eval-
uation and Training of College Teachers", Educational
Record. XXXXVII (1960), pp. 361-375. )

Results of an American Council on Education survey of
two-year and four-year colleges in 1966.

4. Chronister, Jay. In-Service Training for Two-Year College
Faculty and Staff: The Role of Graduate Institutions
(Charlottesville, Virginia: Charlottesvilie, Virginia:
Virginia University, School of Education, August 1970),
14 pp. ED 044 093 HE 001 833. '

This paper urges graduate institutions to form coun-
structive alliances with community colleges. It sug-
gests that universities could be helpful in offering
pPre-service programs of graduate calibre and credit
and in-service, problem-solving non-credit courses.

5. Cleland, s. "Internships are Second Best", Liberal Education.
LX (1969), pp. 421-432. : ' '

Suggests that the best approach for developing competent
college teachers is through a formal college or uni-
versity program on the campus where the teacher goes to
teach on a full-time basis,

6. Colman, Clyde Herbert. Organization and Adminigtrati@n of an
In-Service E;@gram‘fcr;Pgblicf;gﬁioi CgllégefTeachergf Un- -




published doctoral dissertation, University of Nebraska,
1968. (Order # 69-9084).

Attempted to identify a number of commén criteria and
procedures utilized by selected public junior college
districts for organization and administration of in-
service training programs for teachers. '

7. Cooper, Leland. (comp.) Improving Instruction in the Two-
Year College: Proceedings of a anférencgfﬁagﬁTw0ﬁ¥ea:
College Teams. (Boone, North Carolina: Appalachian State

University, December 1969), 61 pp. ED 038 979 JC 700 137.

The "how" of this conference is more important than the
"what" for two reasons. The first is that it reached a
great number of schools by inviting teams of two, and
the second is that it became an annual event. The most
pertinent paper to this topic was presented by I.E.
Ready and titled "In-Service Education: The Key to
Growth and Development of Community College Personnel,"
7 pp. —

8. Denemark, G. W. and Mac Donald, J. B, "Pre-Service and In-

Service Education of Teachers", Review of Educational
Research, 1967. XXXVII (June, 1967) pp. 233-247.

Excellent review of the literature, but useful only as
a source of other leads.

9. Eaton, John M. A Study of Orientation of New Faculty Mem-

bers in Michigan Community Colleges. Unpublished doo-

toral dissertation, Michigan State University, 1964.
(Order # 65-1733).

Determined procedures used, faculty opinions of these
procedures a year later, and suggested procedures for
improving orientation and in-service activities.

10. Ellenbrook, W. L. "In-Service Training of Junior College
Teachers for Orientation." ERIC Document JC €80 489.

Survey of what was being done in in-service training in
the public junior colleges in Texas in 1968,

11. Ellenbrook, W. L. "Pre-Service Training of Junior College
Teachers". ERIC Document # JC 680 489

Reviews the literature for the recommendations on pre-
paring junior college teachers and presents the results
of a survey regarding what is being done in Texas.

Faculty Orientation by a New Eammunity College. William
- Ralney Harper College, Palatine, Illinois, 1967. ERIC
Document # JC 680 220 :

=
[ %]

Analogy of 'a three-week faculty orientatiorn program held
- prior to the opening of the college. Good ideas included.
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13. Garrison, Roger Il. Teaching in a Junior College. Washington:
American Association of Junior Colleges, 1968.

A booklet written for. new or prospective teachers in
community colleges. Provides an excellent orientation.

14. Gleazer, E. J., Jr. "Preparation for Junior College Teachers",
Educational Record. XXXXVIII (1967), pp 147-152.

c@mmunlty callege tegchers and recammendat;anz

15, Gleazer, E. J., Jr. "Pre-Service Training of Instructors",
Junior College Journal. XXXVIIII (May, 1969), p. 7.

Association recommendations for graduate training pro-
- grams for teachers in two-year colleges.

16. Goldberg, M. H. "New College Teacher and His Professional
Self Image." Educational Forum. XXVIIII, 1965, pp. 451-
459, :

Presents a strong case for orientation programs.

17. Gordon, Patrick K. In-Service Education with Recommendations

Concerning its Implementation in Amerlcan Junior Colleges.

El Camino Callege, California, 1967. ERIC Document # JC
680 224.

Purposes, problems and recommendations for in-service
tralnlng

18. Graves, J. W. and Hixo', L. B. "How to keep New Teachers
Happy: Teachers Rate Orientation Practices", Nation's
Schools.: LXXXI (April, 1968), pp. 76-78. '

A comparison of teacher's and administration's view-
peoints regarding certain practices related to orienta-
tion. A useful check list.

19. Gustad; John W. ‘'oOrientation and Faculty Development",
Educational Record. (July, 1963), pp. 195-201.

Some observations and recommendations regarding on-
campus orientation and in-service practices.

20. Hunter, Pauline and Kelly, M. Francis. Professional Develop-
ment Project for Two-Year College Vocational and Technical

Faculty. Buffalo: State University of New York at Buffalo,
Department of Higher Education, 1968.

Attempt at developing a model for orienting two-year
college faculty.




21. In-Service Tralnlng for Two-Year College Faculty and Staff.
Washington: Amerl:an Association of Junior Colleges, 1969.

Nationwide survey providing information on continuing or
refresher studies desired by faculty in c@mmUﬁity colleges.

22, Johnson, Lamar B. The Improvement of Junior Calleqe Instruc-
tion. (Los Angeles: UCLA Junior College Leadership Pro-
gram, March 1970). Occasional Paper # 15, B8 pp. ED 040 707
JC 700 175.

The paper centers mainly on sources of assistance in
developing instructional skills and examples of programs
to do this. The first section discusses the importance
of in-service training in developing instructional skills.
Of particular importance is the article by Derek Singer,
"Quality Teaching and In-service Training," pp. 13-18.
It lists 12 characteristics of a good pre-service
training program. The article by Preston Valien, "The
Office of Education and The Improvement of Junior Col-
lege Instruction,” pp. 22-23, lists many sources of
funds for in-service programs.

23. Kelly, W, E.'"Specific Procedures for the In-Service Improve-
: ment of the College Faculty", Educational Record. (April,
1951) , pp. 132-141. ‘ -

Discusses ten broad areas directly related to the sti-
mulation of better teaching.

24. Relly, M. Francis, and Connolly, John. Orientation for
: Faculty in Junior Colleges. Washington: American
Association of Junior Colleges, 1970.

Provides a perspective on some current practices and
.many useful ideas for developing effective and orienta-
tion programs.

[

5. Kennedy, Gerald John. A Study of the Recruitment and Orien-

tatlcn PDllClES and Practl:es for Eart Tlme lnstructcrs

Unpubllshed dact@ral dlssertatlon, Unlverslty Df Marya
land, 1966. (Order # 67-6122).

Title is self explanatory.

26. Lefforge, Orland 5. In-Service Training As An Instrument For -
Change. Galnesv;lle, Florida: Institute of Higher Education,
University of Florida, 1971.

Proposes a unique approach to in-service training where-
by the faculty member writes goals for his instructional
lmgrovement after consultlng a ﬂaster 1lst Df arlte:La.,




27.

- 28.

30;

Bli

32.

33.

McCall, Harlan R. "?r@bléms of New Faculty Members in Col--
leges and Universities." North Centralﬂ%;sgalatlgn
Quarterly. II (1961), pp. 221-234.

Results of a study of problems encountered by new col-
lege faculty members and those administrative pro-
cedures new faculty verceive to be helpful in alleVLatlng
those problems. Very useful as a checkl;gt

Murphee, Robert H. A Study of Orientation of New Faculty
Members in Alabama State Junior Colleges. Unpubllshed

doctoral dissertation, University of Alabama, 1967.
(Order # 68-1058).

Purpcse of the study was to develop a set of criteria
which junior :Gllege administrators might use in assess-
ing their faculty orientation programs and in giving
direction to future program development.

. O'Banion, Terry. People for the People's College, Community-

Junior College Staff Development Priorities for the 70's.
Washington, D.C., March 1972 -

A report of the National AdVLSOry C@uncll on Eﬂucathn
Professions Development. .

P:;nc;ples and Practices of Instructional Technology. General

Programmed Teaching. Palo Alto, no date.

A workbook and slide-tape series dealing with improvement
of instruction.

Poort, Stephen M. Guidelines for the Recruitment and Selection
of Community College Faculty. Gainesville, Florida:
lnstltute of Higher Education, University of Florida, 1971.

Excellent reference for guidelines in the areas of re-

-cruitment and selection of community college faculty.

Preparing Two-Year College Teachers for the 70's. Washington:
American Association of Junior Colleges, 1969.

Report of a conference on the above topic.

Rapp, Marvin A. "Making Teaching More Effective," Improving
College and University Teaching (Autumn 1961): 163~
165.

This is more important ‘for how it was done than what
actually came of it. A series of small workshops were
organized throughout New York state, with the idea of
haVlﬁg crmmunity college instructors look into evaluation
and impr.vement of their teaching. These were then
brought together in first regional and then state-

wide meetings. This article describes the process and
some of the prel;mlnary results.




34. Richard, Jerrel Thurston. Critical Incidents in The Orienta-
tion of Newly Appointed Junlgr Callege Instruitars Un-
published doctoral dissertation, University of California,
Los Angeles, 1964,

Title is self-explanatory. e

35. Samlin, John R. In- -Service Education in American Public
Junior Colleges. Unpublished doctoral dissertation,

Illinols State University, 1967.

Purpose of the %tud} was to determine the extent and
nature of certain in-service practices in the public
junior colleges in the United States, and to offer re-
commendations for improving in-service education pro-
grams.

36. Schafer, Michael I. The Student Role of Teachers: Paculty
Development in the Community College. Gainesville,
Florida: Institute of Higher Education, University of
Florida, 1970.

Study designed to develop a rationale for plannlnq
systematlc faculty devalapment programs as a means for
improving instruction in public community c@lleges. A
good overview. '

r, Hugo E. Problems of New Faculty Members in Community
alLeges. East Lansing: Michigan State University, 1962.
ERIC Document # JC 670 792.

Nationwide , survey to identify common problems, helpful
administrative procedures, and effective orientation
procedures encountered by new teachers.

38. Singer, Derek S. In-Service Training for Two-Year College

Faculty and Staff: A Survey of Junior and Community

Callege Administrators (AAJC Faculty Development Pro-
ject, August 21, 1969), BD pp. ED 034 519 JC 690 368.

Junior college administrators were asked to list, in a
survey, what they thought should be training prlorltles
in six areas: 1) academic and voec-tech, 2) general edu-
cation, 3) curriculum and learning, 4) aspects of two-
year college, 5) administration and supervision, and

6) counseling and gu;dance. The report contains tables
indicating responses, inz luding the consensus that the
programs should be on campus of the community colleges
and durlng the school year. This report is frequently
cited in developing both pre-service and in-service
prog.ams.

39. Smolich, Robert S. The Status of Professional Education
Fgurses/Pngramq Specific to The Two-Year College in
Eighty-Two Schools of Pdu:atLon, 1969~70. Canton, Illinois:
Spoon River College, 1970.

-165-




Results of a nationwide survev during the soring of 1970
to determine the current status and anticipated growth
of professional educational courses and wroqrams offered
by schools of education which are specific to the topic
of the two-year college. Included student enrollment
data. Verg useful guldé to graduaté programs offering

40. Solomon, Roger Erumley "Preparation for Teaching in Two-
Year Colleges". Improving College and University Teaching.
XVI (1968), pp. 125-128.

Recommendations for content of institutions offering
programs to train community college teachers.

41. Tracy, Norbert J. "Drlentlﬂg New Faculty Members in Colledges
and Universities", Nart;VCe§p;aL ASSSEiatan Quarterly. II
(1961) , pp. 214-=-221.

Summary of his dissertation which dealt with a survey of
four-year liberal arts programs in the North Central As-
sociation. Attempted to compare facultv oninion versus
administrative opinion regarding the utility of certain
orientation practices. A good check list.

42, Vimcet Associates - Post Office Box 2714, Los Angeles, Cali-
fornia. : ;

A series of fllmstrlp—tape presentations on various topics
related to improving instruction. They have been validated
by James Popham.

43. Vaeqal George H. Update 1: A Report on the Beainning Efforts
in Instructional Develapment at William Rainey Harper Calleqe{

(January 1970), 124 pp. ED 038 112 JC 700 069.

This in-service program was designed by the faculty parti-
pants and took place in the summer of 1968 (six weeks)

and the school year of 1968-69 (three follow-up sessions).
It centered on developing instructional concepts and
strategies.

44. Wilson, Richard E. Anatomy of a Workshop for In-Service Edu-
cation Personnel. Washington: American Association of
Junior Colleges, 1970.

Descr;ptlon of a workshop conducted by AAJC to prepare
in-service educational personnel.




