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This article, concerning the role of foreign language

instruction within the framework of career educaticn, provides a
brief review ot newly emerging educational theory. Several
definitions of career education trace their: origins back to the "ljife
adjustment" educaticonal philosophy proposed by John Dewey. A model
program for career education, the Comprehensive Career Education
Model being aeveloped by the Center for Vocational and Technical
Education at Ohio State'Univergity, is described. The final section
of the article is devoted to ways in which foreign language
instruction can be oriented toward the concept of career education.
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A FOREIGN LANGUAGE EDUCATOR LOOKS AT CAREER EDUCATION

By James F. Ford, Oklahoma State University
A paper presented at the Modern Language Section, AEA Convention
November 21, 1972

Before attempting to relate foreign language study or any other academic field to
career education, it seems necessary to have some undergtanding as to what is meant by
the term "career education", how and why the concept came into being, as well as what
part it is envisioned to play in American public education.

It is often true that we can better understand what gomething is by firet under-
standing what it is not. When I first became aware of the term "career education" =t
Ohio State University, knowing that it emanated from the department of Vocational and
Technical Education, my firet impression was that this was Just a new label for some-
thing that we had had in the schools all along, better known as Industrial Arts or
Vocational Education. It was just an attempt, I thought, to ke ''shop" sow: 1 more
palatable to the parents of all those '"non-academically oriented" students for whom
college is out of reach and who must settle for learning to become mechanics and
carpenters. :

However, according to the proponents of career education, nothing could be further
from the truth. To understand what career education is, then we must first accept that
it is not a new name for Vocational Education. fThe truth of this declaration is evidenced
in the presently slight, but growing body of literature surrounding the subject as well
as by the involvement of educators from diverse fields in developmental and pilot pro-
Jects. The Center for Vocational and Technical Education at Ohio State in the develop-
ment of its Comprehensive Career Education Model -- of which I would like to talk a
little more later -- solicited input from individuals representing a wide vareity of
Interests and fields, even as '"non-vocational" as Foreign Language Education.



Is "career education" then an attempt by Vocational and Techanical Education to take
over or otherwise dominate pub.ic education? The answer is "no', at least from the more
moderate advocates. I should point out that the reason for the qualification with the
word '"moderate" is that most movements, innovations, panaceas and bandwagons, past and
present, on the educational scene have all had their share of immoderates. Perhaps no
one knows that better than you and I in Foreigm Language Education. And I'm sure that
this fact has contributed greatly to tha "high mortality rate of panaceas" and the grow-
ing junk yards of broken-down bandwagons. (Hoyt et al, 1972)

Career Bducation, then, 1s not Vocational Fducation, nor General Education, nor
scmething that exists apart and separate from these twu. In theory and practice it is
to include both General and Vocatlonal Education. In the words of its proponents, 'the
concept would both 'generalize' Vocational Education and 'vocationalize' General
Education". (Hoyt et al, 1972)

Career Educailon Defined

In searching the 1iterature one finds an abundance of definitions of career education.
Although the various definitions may differ in emphaain, they generally agree in focus.
I offer the following for your conaiderati a: _

Kenneth Hoyt defines career education...

as the total effort of public education and the comminity aimed at
helping all individuals to become familiar with the values of a
work-oriented society, to intergrate these values into the personal
value systems, and to implement these values into their lives in
such a way that work becomes possible, meaningful, and satisfying
to ‘each individual. (Hoyt et al, 1972)

Rupert Evans says that...

career education is the total effort of the community to develop a
personally satisfying succeseion of opportunities for service through
work, paid or unpaid, extending throughout life. (Hoyt et al, 1972)

Associate Commissioner of Education Worthington has described career education ag...

a bold new design for education that will effect a blend of academic,
general and work-skills learning so that individuals passing through

the system will be ready for economic self-gufficiency, for a perscnally
satisfying life, for new learning experiences appropriate to career
development and avccational interests. (Herr, 1972)

It is a comprehensive educational program focused on careers, which
begine in grade one or earlier and dontinues through the adult years.
For elementary and secondary education, the program includes a struc-
turing of basic subjects, grades 1-12, around the theme of career
opportunities and requirements in the world of work....Career educa-
tion not only provides job information and skill development but algo
helps students to develop attitudes about the personal, psychological,
social and economic significance of work. (Herr, 1972).

From these definitions, several implications beoome clear: the objectives of career
O lucation are to be delivered through the basic subject matter areas in the public school
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curriculum, thus involving teachers of these subject matter areas; itg implemaﬁtatian is
gonnel from the community at large -- from businesa, industry and the prcfe,,icns ;t ia

to affect all sfudents -- not just the 'non-academic" -- fromw pre-school through rost-
secondary and is to include adult and continuing education as well as college education.

To thie laet point, the advocates of career sducation view the educational process as a
life-lorng continuum from which an individual may leave at any point with a salable skill
and intd wnich he may re-enter as his career interests and needs change. Ii: the words of
one writer, '"career educatlon will seek to extend its time horizons from 'womb to tomb!'",
and he likens it to a broad freeway with convenient exits and on-ramps. (Hoyt et al, 1972)

Many of the ideas advocated by the proponents of career education should not be new
to the readers of the so-called "new romantic critics" of education, who in recent years
have bombarded the public with a plethora of articles and books highly critical of the
public schools as they now exist. Perhaps the most radieal of theme critics of public
education has been Ivan Illich, who in his book DeSchooling Society has recommended just
what the title implies -- the complete removal of the educational process from the school
setting and rlacing it in the community. Following Illich's reasoning, if one wants to
learn a foreign language he goes to one who spesks the language; or if one is interested
in medicine, he arranges an apprenticeship with a surgeon. (f course, career education
does not imply anything so extreme, but it does draw some of its impetus from the recent
general dissatisfaction with the state of public education.

Whether you and I as individuals or as a unified group of foreign language educators
believe that teachers and schools are doing a good job im of little consequence if other
educators, administrators, parents and the general public believe that something is seri-
ously awry with public education. This feeling is evidenced by the cutback in educational

xpenditu:es and the gf@wing clamcr far ”accauntabilltj" Cdf&éf education is seen by

of Educat;@n, iéney P Marlani, Jr. W%itiﬁg in a recent 1ésﬁé of thé American Vocational

Journal, Commissioner Marland has this to say regarding the block of courses in hlgh
schools which are customarily labeled General Education:

If we examine by any measure we care to use the accomplishwent records
of the schools, we find that the most severe failings can be found in
the General Education Program. (Marland, 1972)

The Commissioner goes on to say that...

the General Education program fails because it has no real goals. It
doesn't prepare students for a job, nor does it prepare them for higher
education. It seems to be education for ite own sake ~- or because it's
law. (Marland, 1972)

If the farégalng were not sufficiently strong indictments of General Education, the New
York Times published the following quote from Commissioner Marland:
If in the time I am here I can bring about a change in the public atti-
tude so that at least 50 percent of young people chooge career education;
and, if that abomination we call General Education were forever dissolved;
and, 1f every child upon completing high school were ready for a job or
for higher education, then I will have felt that I have made a difference.
(Herr, 1972)

ﬂne might conclude from these statements that Career Education is "in" because the hand
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that pulls the federal purse strings 1is totally dedicated to the concept. However, it
would be both an oversimplification and a misteke to attribute the current interest in
the movement aolely to the peracnal convietion and committment of one Commissioner Marland.

The concept did not suddenly buret upon the educational horizon after having been
gpawned in a U.S.0.E. think tank. Like practically all movements in American education,
career education has its historical antecedents. The historical and philcosophical bases
are traced and documented by Professor Edwin Herr and it is not within the scope of this
discussi@n to duplieate thia d@cumentatiéni hDWgVéf, 48 one af *he aﬂtevedenta, Professor

1argely out of the philasnphv ﬁf Johr Déuey, ﬂéTT! 19??)

To further suppert their case, the advocates of career education offer some very
revealing and disturbing statistics. For example, it is pointed out that almost 100 per-
cent of the population has been led to believe that the attainment of a college degree
is not only desirable but is "the best and surest route to occupational success"; yet,
less than 17 percent can hope to reach this level of educational achievement. The point
is made that "a viable democracy cannot afford to view 83 percent of its population as
'EEGDﬂd class' g;t;zens " (Hayt et ql 19(5 Thaae GIitJGE af public educatlcn axe

for hlgher educatlan “when @ﬂly ”ED% af the ex1stlng and fDIPEEEablé Jcbs requirp a
baccalaureate degree." (Hoyt et al, 1972). It is, perhaps, such statistics as these
vhich have led.Commisgioner Marland to conclude that "the curriculum should be built
around jobs and work." (Marland, 1972)

To carry out the objectives of infueing career education into the curriculum the
following stepe have been taken by the U.85.0.E.:

(1) 20,000 distinct jobe that pegplé £ill have been identified;
(2) These jobs have been codified into 15 major groupings called
career clusters (e.g. health, marketing, public service,

humanities, manufacturing, etc.) (Marland, 1972)

The 7.S5.0.E. is currently funding for develmpménu a school~-based model for career
education as well as three out-of-gchoel madels. (Marlaﬁd, 1972)i The school-based
model is being developed by the Center for Vocational and Technical Education (C.V.T.E.)
at Ohio 5tate University and is being pilot-tested in six Local Educational Agencies
(translation: public achool eystems). The pilot systems are the public schools of
Atlanta; Los Angeles; Hackensack, New Jersey; Pontiac, Michigan; Mesa, Arizona; and
Jefferson County, Colorado. There are sowe 85,000 students and l,200 educational staff
invelved in the piloting of the mchool-based model. (Drier, 1972)

In thome school systems where career education becomes a reality, students will be
affected somewhat in the following manner:

(1) Grades K-6: Students will be made aware of and will become familiar
with career clusters.

(2) Grades 7-9: Students will explore the clusters that interest them
moet, and opportunities are afforded each student to explore a
single cluster of his choice in depth.

(3) Grades 10-12: Students will intenmely pursue a chosen career
cluster and may exerclase the following options:

(a) acquire an immediate employment skill in order to exit into
'~ the job market;

(b) go on for further occupational training at a post-secondary
' ingtitution;
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(¢) enroll in a cullege or university and pursue a professional
degree. _
(Marland, 1972; Drier, 1972)

In developing the school-based modal, the C.V.T.E. staff st Ohio state developed a
matrix made up of eight basic career education elemenis to span grades 9-1%. Each of the
eight basic ~Tements leads across *he public school experience to a desiied outvcome:

Avarenesges ———0m-—— — : —— Qutcomes

Career AWareness —— - — > Career Identity

Self Avareness ——————o T e e > Se1f Identity

Appreciations, Attitudes ——— e e Se1 f-S0c¢ial Fulfillment

Drcipion-Making Skills —— e e s Career Deci.ions

Econonic Awareness — i —————=» Ficonomic Understandings

Skill Awareness and Beginning —— e —= Employment Skills
Competence

Employability Skills —— - e — = Career Placement

Educaticnal Awareness - —— —=» Fducational Identity

(frier, 1972)

The eight elements lead to 32 career education themes and within the themes there have
been developed some 1,500 specific goals and over 3,000 perforumance objectives. These
specific goals and performance objectives have been used to develop curr:iculum unite which
are now being infused into the various subject matter areas in the pilot schools. (Drier,

1972)

A complete description and explanation of the "Comprehensive Career Education Model"
(C.C.E.M.) would require an entire presentation of its own. But suffice it to Bay that
the project is well-funded and well-staffed with a group of committed, knowledgeable
individuale who are intensely serious about their work.

Since the pilot testing has just begun, there is no information available as to the
reaction of the teachers involved, or the impact upon the traditional curriculum. However,
I did come by, quite coincidentally, an article by Orval Seaman, Chairman of the Mathema-
tica Department at Jefferson High School, Edgewater, Colorado. I assume from the location
of the school, as well as from the theme of Mr. Seaman's paper, that he and his school
are involved in the implementation of the C.C.E.M. He states how involvement in career
education has changed his role as a secondary classroom teacher. He identifies three
major changes in his role that have come about ag a result of career education being
implemented in his achool:

(1) Involvement in the production of relevant course material. By
relevant material, Mr. Seaman implies material which makes it
obvious to the student why he should study Math and how he can
put it to use outside the confines of the school.

(2) Utilization of materials to help students find specific job

© titles and job information. Mr. Seaman writes that this is
not the sole responsibility of the counselor and that '"there
muat be methods and procedures built into classroom activities
to make students aware of the many different Jjobs outside

7 their realm of experience."

(3) Use of community resources in classroom activities. Such re-
sources as ''classroom speeches given by representatives of
companies, field trips to actual work situatione, student inter-
views of local businessmen, and written education material that
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"work study programs have utilized the busineas world for some
time..." and that "curriculum areas can make better use of com-
munity resources.' Mr. Seaman reports that he has found "these
commurity experte to be extremely cooperative and willing to
devote time to thesme activities.”" (Seaman, 1972)

Here of course we have a very positive testimonial. There mey very well be unfavor-
able reactions from teachers who find themeelves involved in the implementation of the
career education model.

I am not here to prophesy or predict that career education will soon pervade all
public education nor that we will all become career educators whether we wish to or not.
It has been my purpose thus far to give you a brief sketch of the what, why and how of
career education as I see it. As foreign language teachers there are two extreme positions
that we could take in regard to career education. One would be to abandon our place
within "that abomination called General Education" (Marland, 1971) and devote our energies
entirely to practical considerations with possible career application. The other extreme
position would be that expressed by the late William Riley Parker in his article "Why
a Foreign Language Requirement,'" recently reprinted in the Northeast Conference publica-
tior, The Cape for Foreign language | Study: that is to simply refuse to discuss vocational
implications of foreign language study on the grounds that such arguments are irrelevant
to the justification of a discipline which contributes to a general or liberal education.
In my judgment we can ill afford to takz either of these extreme positions. I do not see
the issue as being one of "damned if we do and damned if we don't." Ae was pointed out
earlier, most proponents of career education view the concept as encompassing both generail
and vocational education. Perhaps what we need to do is to move somewhat, or better yet,
to extend our influence into community and vocational areas. Some ways of effecting tnis
extension have already been suggested.

Let us return at this point to the suggestions made by our secondary mathematics
teacher from Colorado. One point that he mentioned was the "utilization of materials to
help students find specific job titles and job information." This may mean that we as
teachers will have to familiarize ourselves with materials and publications that we have
up until now congidered outside our domain; such materials as the- Dictionary of Occupa-
tional Titles and the Occupational Outlook Handbook, perhaps some of the general litera-
ture on career education as well as whatever we may have that specifically applies to

our area. (QEE ED’L’II’QEE)

It has already been suggested, and I'd like to reiterate at this point, that in
matters of guiding our students, we can't depend upon or realistically expect our guidance
counselors to do all of the "guiding" and "counselling”. The guidance counselor cannot
be expected to kmow all things about all careers. In his talk to the Zentral States
Conference titled, '"The Foreign Language Teacher or the Guidance Counselor: Who's Pass-
ing the Buck,'" Ron Smith reminded us that we should keep ir miad that the counselor is
just as subject as we are to falling into a pattern of behavior in which one somehow
does not take the time to question whether it is the most appropriate way, with... limited
regourcean, to accomplish what one deep down inside knows are the most important things
for us to be doing. Smith went on to say in the same talk that if we want changes made
in our respective schools we must set about making these changes; and we are admonished
not to waste our professional energies fighting the guidance counselor but to convince
him that we should all be working together for the ultimate benefit of all of our students.

We must do more than simply supply our students with a list of occupations that
require varying degrees of foreign language competency. I am afraid that what most of
us have done along these lines in the past has been rather vague and general. Lists of

Q occupations requiring foreign language skills are useful and are certainly a necessary
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atarting point, bul I am suggeoting that we read more information such as just how much
and what kinde of language skills these careerg Tequire 20 that we cun be as honesat and
realistic with students ap possible.

Thiz kind of information gathering has already begun here in Arkansas by Wilma
Jimerason at the 5tate Department of Bducation. Thanks to her initiative, sometime in the
near future Arkaneas foreign language teachers should have access to the kinds of job-
related information that students need and want to know aboud. The actessability of such
information from local businesses and industriss leads to the next point made by our
Colorado mathematics teacher: ‘'“the uame of community resources in classroom activities."

I am not going to stand here and tell you how you should go about doing this or anything
elac. TIf I've learned anything about education in the last few years it has been thia:
that the more the individual clagsroom teacher ig involved in decision making, program
development, and planned curriculum change, the more successful the resulting program is
likely to be. But I'm sure that in the area of community involvement certain things sug-
gest themselves to you all as to me -- such thir. 3 as inviting into your classrooms re-
presentatives from those firms with international business relations or otherwise allowing
your gtudente to explore with these firms thome career opportunities that require foreign
language skills. Particularly interesting and valuable would be arranging interviews with
employecs who have used foreign language skills in the field. I am sure that you all can
come up with many other ways to takse advantage 0f these community resources which will

be available to you.

And now to the last point: "involvement in the production of relevant course
materials." This ie not to suggest that we don't already have "relevant course materiala" -
which are appropriate to carry out the goals and objectives of most of our basic language
teaching tasks. lowever, if we are to concern ourgselves with the specific skill require-
ments of various occupations and careers, we will probably have to turn more and more to
innovative concepts such as the "mini-course" and more individualized and personalized
ingtruction. In adapiing to this new role, the teacher can no longer afford to pose as
the "know-it-all" authority figure. This role must be at least partially gupplanted by
the role of what Gilbert Jarvis and others have called a "facilitator of learning". Such
a role would include some elements «f the guiidance counseloT as well ag motivator, diag-
nostician, and flexible prescriber. (Gougher, 1971)

This change of emphasis in the traditional role of the teacher amounts to our acting
less like "dispensers of knowledge" and more like resource persons and guides. This would
allow us, to use Caleb Gateggno's phrase, "to subordinate teaching to learning", which I
suspect this whole business of education should be about. The pogsibilities are limited
only by cur imagination and the degree to which we are willing to allow our students to
proceed on their own.

I wish to poinil out, however, in conclusion that even as we attend to career concerns
in our discipline, we should not forget or neglect an equally important task that we are
capable of fulfilling. Some four years é%n 1 was serving on the Arkansas Advisory Council
" on Foreign Language Teaching along with Wilma, Lee Alexander, Margaret Clark and other
colleagues from around the state. Dr. L. E. Guinn, whom most of you kmow, was also serv-
ing on that council, and Larry was largely responsible for the drafting of a position
paper on '"Why Study a Foreign lLanguage in Arkansag"., I would like to include some remarks
from Larry's paper, since they seem to me to be an especially appropriate additior to this
discussion:

What we as FL teachers have to offer is this. Within the limited world
of bilingualism and biculturalism which we can create in our TIL clasg-
rooms, we can probably do more, and do it more directly, to help our
students understand the nature of themselves as young men and women

.




limited by their language and culture than can anyone in any other
discipline. 1let no one say that thi. is not useful: it is. It is

a great deal more useful in Arkangas than are the skilla which might
poasibly help someone get a better job, simply because it is the more
badly needed thing. At the same time, we offer some highly useful
knowledge and methods., It will not do simply to get good jobs for
our people from the delta, the hills, or urban poverty areas; they must
be able to perform in those jobs. If they fail to learn the skills
they need, they will fail at the Job; if they cannot "fit'" as people
they will fail at the joh. It would be foolish to claim that le:rn~
ing Spanish will solve all the problems. But if in learning Spanish
one finds that he can successfully become bilingual and bicultural,
truly so and without giving up his native culture and language or
being obligzd 1o regard these as valueless, then he learns that he
can become bi-dialectal, and polycultural within his own nation. And
at the same time he learns how to do this. It will be a very long
time before "English for the Disadvantaged" and other such approaches
can do what we very nearly can do right now. It is for this reason
that we can claim for ourselves a unique kind of utility in even the
more appurently non-utilitarian aspects of what we do. (Guinn, 1968)

Oneof the elements of the achool-based C.C.E.M. is "gelf awareness" which leads to
"self-identity". Florence Stiener, one of our own foreign language educators, has written
that "this discovery of self leads to a different anproach to learning and growing, which
has implications far beyond the learning of a foreisn language." (Gougher, 1972)

So let us not forget that even as we attend to career concerms - and I believe that
we should do this - we still have a much broader and perhaps an even more important
function to fulfill iu providing a more liberating educational experience fur all of our
students - the vocationally oriented as well as the college-bound, the poor as well ag
the middle-class.
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