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The Summer of 1971 marked the 10th vear that the School of
Education at the University of Southern California has presented an
annual series of distinguished leetures in Special Education and Rehabili-
tation. The 10th Annual Series represents a continuation of quality
presentations directed at deepening understanding and focusing on signi-
fieant issues in Special Education and Rehabilitation.

Under the sponsorship of the Schaol of Education, the Distinguished
Lecture Series committee has assumed the responsibility for presenting
and publishing lectures which will challenge the student and professional
to increase their attention to areas pertinent to their studies and
professional responsibilities.

Dr. James J. Gallagher deals with the concept of accountability,
izing a systems model as

program planning and program evaluation utilis
a method. In the process, the systems approach is presented in zlear terms,
devoid of much of the mystery often attributed to it.

tional admini

Conceyts from ecanomics are utilized to present a model for educat

planning, which challenge current approaches to educational organization.
Dr. Clayton A. Morgan explores the issue of human potential and

gives attention to the great possibilities in this area for persons working

in rehabilitation. '
Dr. Frank M. Hewett presents a provacative and innovative option

of the exceptional child.
Dr. Carolyn Vash develops a unique thesis on the necessity for a con-
ceptual view of man designed to assist in dealing with the problem of
client advocaey in vocational rehabilitation counseling.
The series is concluded with )
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Dr. Claytan Morgan éxplérég agpects Df

Er, Frank Hew1tt

considers the dilemma of special versus regular ciassroom placement.
He describes the Madison Plan which groups children having learning
difficulties together in a progressive preacademic and academic

program of classroom skills.

LCr, Carolyn Vash stresses the necessity

for a conceptual view of man and offers her own philosophy as a basis
for rehabilitation programs. Andrew Marrin discusses principles of
vocational rehabilitation such as the one-to=-one client=-counselor
relationship in terms of his 30 years of experience in the field.
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Accountability and Special Education

JAMES J. GALLAGHER, Ph.D.

Frank Porter Graham Child Development Center
University of North Carolina

I am pleased and honored to be given the opportunity to participate

“in this dlsrmgmshed lecture series that has been conducted here at the

University of Southern California, In searching for 2 topic of importance
for the oceasion, 1 have chosen to diseuss the concepts of accountability,
program planning, and program evaluation since 1 believe that the carry
great implications for the future of special educarion. T wish to propose
one major action step that | believe should be taken by the field of
special education in this arena, a step that can only be understood with
some background in these ropics themselves.

‘There is an appropriate story about a cow who wandered far afield
in her scarch for some grass. She wandered onto a railroad track at
the precise time that the stréanliner was coniing through the area. The
cow looked up and seeing the train bearing down on her, had one last
thought before being turned into lmmbmgc That last r!mughz Wwils,

“Why me?” OF course, the answer is, “No partcular reason, Yo just
happened to be in the wrong place at the s rong time,’
The answer a f\n 1hlrf1unlm reason, vou just hnppcnul to) br: in thc

abﬂut thcu own perfmmnncc, w]m can umlcx%.andably say, Vﬂn mt;‘
The answer is, “No particular reason, vou just lnppmml to be in the
field of education ar this tine in history.” The issue of accountability
e*’«;ténd% ar bET(}nd e:r:ecisﬂ fducntinn It f*'-z wnrrlm'}ﬁlg tl c-re:fmt: to con-
ablhtv i§ not piltlLLlI?U‘]} HEEUIL Acccunmbi[ity means that you are
willing to demonstrate that vou are doing what vou claim to do. Tf we
are in the business of rehabilitating children, can we demonstrate that
they have been rehabilitated ?

[1]
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Lducational accountability 1s often hard to come by because ir is
difliculs to find out what 15 actually being done, or to separate the effeers
of school programs from the rest of the environment of the child, or
because there is no general agreement on what is supposed to be done. To
have full accountability, we would first have to have everyone agreeing
upon what the goals are and on being able to demonstrate progress
towards these goals. Such goals are diflicult to achieve but that doesn’t
mean that we cannot try to inove 1n that general direction.

The present strong call for educational accountability appears to sterm
fmm a numb::r uf SOUTCES, \Inqt pfnplc have fuc—uaml on rhe x‘iiiillu;iﬂna
megsure, rclnrua ) rlw ;fulum of t!duv-'ltmn ty clr:mi:itu::illv lmprm'f; tl’u:
lot of disadvantaged children through Headstart vr Title I, ESEA. But
there is another reason for the demands of accountability and that lies
in the basic economic truth that there is not enough money available in
our society to take care of all of eur perceived needs.

While there is no question that the general public is suspicious of its
public schaols and its universities, a pood case could be made that the
basic problem is that education budgets are continually going up and
mcome is not. somewhere along the line it was inevitable that someone
was going to say, “Hoeld it, let us see if we are getting our money’s worth
from our investment in education.” Most of us are inclined to applaud
such questions when thev are applied to defense spending. It is hard to
see how we can enmplain too n;ﬁnmuslv about the posing of similar
qm:armn% in crlugntmn.

ibudggc ;:lf_.’c_lplc n \_Vashmgtnn xi-'hr_) smd to me, \VE all kncrw thztt you

folks in the handicapped are deveting your lives to a worthy cause, but
remember you are asking the U.S. Government to spend mare than a
hundred million dollars in this area. ‘There are many important and
urgent causes in this country that need more resources. Before we give
this money to you or anyone else we want to know whether we will
greatly increase some positive output from your program.”

A few questions on accountability that we have not asked ourselves
in a long time in special education are worth asking. Do we, in fact,
c’lﬁ wlmt we :;’n’ we are gﬁing to EID? Far E%:ﬂn‘m] e, if one of the mnjr::r'

Effﬁf:tweh mth non- d nf ad ulls ]mw well hmt we dnn ? Hm\‘ many
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deaf chiliven who have gone through an eight or twelve vear training pro-
gram an special classes or Institutions ean as young adults communicate
cfiectively with hearing adults? 1§ one of our prosram objectives for
fzmnriunfﬂir tli%mrhﬁl L"i'l”lh*i"]l i% llvlr thvv can ]wrl’m'm in 'r]n; norml

:u,hm ui *]mt gn-—a]:’ Hm\ mnm qh:nnbml clni;h'en %uH HIFD OUE to l'n';

disturbed and disruptive adulia? T don't know and you Jdon't know bue
perhaps it is time for us to find out.

I suspeer that one of the veasons we haven't done this hefore i that the
organization of the eduecationsl programs into axe levels ends to frag-
ment rather than to svnthesize planning, In orher words, it s rare ki
find a teacher of preschool gifted talking to sccondary school personne]
abo it objectives thar they have in common. It is rare to have the VIrIous
educazional personnel dealing with different age levels of the retarded
child to meet and talk about linked objectives.

Each of us sees the voungseer pass through a little part-of his develap-
mental history with us. We see him leave, and we wish b w ell, but
we don't Is.nm\ \\h'lf h.lppf_ncd to ]nm ’_\Vc asslinie, sometimes {or our

ASKING THE RIGHT QUESTIONS

One o the long range consequences of the eyrrent emphasis on
:lu_mmmh'nt\ 15t Emlh ’hfi‘]lfi”n 11 W h.tt Conies nur uf rhe_ (‘(hlf;ﬂ‘mn'll

ilpl')]lf_'(l aubst mn:ﬂ artention upon mLh mptits as fhf‘ nm‘nhm m‘ FL"LCh[‘H

needed, the number. of special elusses provided, the number of children
seen by the speech eorrectionist, ote. VWhat we are being azked to do
noww by our economist friends is o start from benefiss to the child and
present what s needed in terms of improvements made in the child,
When one starts from the child rather than from the number of
services provided to the child we begin to abserve many mare alternative
approaches than we had prev mmh thenght availabla, For example, if
one oitput that we consider desivable i that an e fueably retarded ehild
become a functional reader by the time he §s thirteen vears of age, then
we can explore a variety of wavs that these desirable aaals could he
braught about. Certainly we should not proceed on rhe assumption that
the only wavs that this zoal could be brought about is in a special clas:
taught by a teacher with certification in the field of the rerarded. As a
matter of fact, T have pointed out numerous times that it takes only



—

4 DISTINGUISHED LECTURE SERIES

very simple calculations to show that it is literally impossible for us in
special education to turn out enough of the specialists we say we need
in order to handle the problems of emotionally disturbed or learning
disabled children within ‘the next three or four centuries.

But how we ask the questions on how to improve special education
has o good deal to do with the type of answer we get. For example, we
could ask the question as to how to iimprove the kerosene lamp. If we
ask the question in that furm, then what we will get back are some goad
suggestions for improvement of the kerosene lamp. If we ask the question,
‘how do we shed more light into a given area?’ then we have raised our
intellectual sights so that we ean consider Edison and the electric light

bulb

* engine ar Tow to improve the aummnbﬂe we wlil gﬁt one set nf Ansuers

that should improve the automobile. But is that really the question we
should ask? Perhaps we should ask ourselves a more fundamental ques-
tion, “How can we move large numbers of citizens around from place
to place with maximum efficiency and satisfaction?” We may open the
door to a set of much more innovative suggestions by merely changing
the form of the questjon.

Similarly, in special education, we can ask ourselves how we can
improve our teacher training programs for the teachers of the retarded ?
But is that really the right question? f we go hack to planning that
starts from the benefit to the child, we will ask how can we achieve the
objective of functional reading skills? This will give us a wide variety
of ait&r;mtivés and per} ;1;15 a vEfy d:HEi*Eﬁt dr:Iiver*y qystem of srzrvicrﬁ
that wdl improve the lot of tht; hamllcappcd c:hlld_j we uftcn dﬁn t seem
to act that way.

INHUMANITY OF INSTITUTIONS

In discussing the problems of retarded children from minority groups
with nmny diﬂ'erc?nt special educ:’zmrs over the past few 'y 1S, I must

not be memg wtzllj but what can 1 do nbaut it kmd uf response, It
reminds me a bit of another situation that T like to recall.

Many years ago, I read a science fiction story that had a great impact
upon me. The story went something like this. In some far future society,
a man was unjustly exiled to a far distant planet. In his atrempt to abtain
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justice and return to Mother Earth, he found himself treated with great
compassion and humaneness by the government officials that he came in
contact with. On the other hand, he found himself treated inhumanely
and arrogantly by the government itself.

In desperation, he went to the wise elder in the newplanet’s society
and asked him if he could explain the paradox of the kind persons and
their cruel institutions. The wise man rxpl'uncd i this fashion, “The
difference between individuals and insticutions is that individuals are
conscious of their own 1imi'tﬁlity They know that they will exist in the
universe for a very brief period of time. ‘They are very sensitive about
the impression they make on athers and would like the memory of their
brief stay here to be positive and pleasant. Such a fact helps them in their
interrelationships with their fellow citizens. ,

In contrast, organizations and institutions have a great belief in their
own inunortality. The notion that they would live and die in the same
way as Il]l!l\’llill;l]‘% le;'“i not enter in .hcu decision maLm“x and Lu%iuns

I }m-,e uften thnught nf thc stm;- as 1 h:i_w: ﬁbserved, as you haw; that
organizations like governments or school systems or professional organi-
zations have a way of behaving most inhumanely towards individuals.

~These institutions behave s though they will last forever and ever.

The nntinn E]ﬂt Specfal Eriutzltian ar the qc]mcﬂ% "11(:1115;1\:&% win alu'm%

assumption ﬂftt:n seems to zgsult in cavalier treatment gf m_munt}
groups and outrage at the request for accountability, It would be well
for all of us to treat our institutions as mortal as we are ourselves, and
seck more vigorously to solve the pmblmm of our institutions while they,
like us, are still here.

THE SYSTEMS APPROACH

Many of us wish to change or modify special education but are not
really clear on how to go about it. One possible approach to how to bring
about change is a decision makine model referred to a3 the S$vsrrns
ArproacH. Sometimes it seems that the field of Education is currently
being invaded by people spouting a completely different language with
words like ‘feedback,” ‘cost effectiveness,’ ‘system planning,’ ete. This
sort of jargon can make any educator nervous.

‘This approach to decision making really is not all that different or
mysterious, The major virtue of the systems approach is that it tends
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to make more obvious the kinds of decisions that we all must make in
the process of trying ta educate exceptional children. Let us walk our
way through this systems approach with an example or two and you will
see that it is a ferm of careful analysis of what we have been doing all
along

Statement of Need, Let us take the general problem of cducating
educable retarded chfhh'en. Fi’rst, in the systems ﬂpprmch ther*c must

is that he must learn ]l_m\_ to heujme a hmcnmml re;ldrf 50 th;u: h:: can
use these skills to broaden his scope of employment possibilities and he
a more efficient worker and live a more satisfying life in our madern
society. Having established @ need, we can go on to the second step in
the approach, the identification of some educarional objectives or what
we propose to do as special educators to meet that need,
Educational ebjectives. How do we systematize the development of
educational objectives? Perhaps the major credit for moving education
mway from a normative approach to achievement and inte attention on
specific uhjurne-. can be siven to Ralph l\le The model that he pre-
sented two decades ago in terms of pmgmm development includes four
majoi steps.
1. Select the objectives
2. Select the learning experiences appropriate
ta achieve the objectives
. Organize the learning experiences
4. Evaluate the learning
These simple principles hide some horrendous tasks for those of us
involved in educational program development and evaluation,
C’nc r)f t]m nmjar ﬂttempte to gét a handh’: on whnt stud{nrs at variaus

-

begun b_\r t]u: Nntmnal Assessmeut gf EdllEﬂE!D!hll ngress ]}fGJECt that
was begun in the early 1960's. This project is important in scope,
money, prestigious figures, aml hecause it takes a very different approach
essing the progress of young children it is an approach that those of

ti
us in special education should pay careful attention to.

I had heard of the National Assessment program some years ago but
the tendency of special educators to become isolated from even very
important movements in the regular educational stream fs so great that
I lost track of it for a time. 1 became reacquainted during governmental
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budzget hearings where it was v task to defend the budger for this pro-
am than

gram. Nothing gets vou acouainted more quickly with a progr

having to be its advocate and defender before Congress. Basically, the
program is an attempt to discover what American children know in ten
imporaant ficlds; such as science, mathematics, literature, art, music,
reading, writing, ete. Thus, large numbers of children are being tested
throughout the country at ages 9, 13, 17, and in young adultheod to rest
the knowledge base in areas seen important. lnstead of reporting results
in a sterile grade norm format (afrer all what do we know when we
know that a ehild is reading ar the 3.2 grade level) they report 1))

e pei=
centage of children who can answer questions such 15 “Whe in our

government has the power and authority to declare war?” or “Why day
and night occur " “The accumulation of such answers gives us a portrait
of what American ¢ildren know and whit they don't know, A kind of
educational health report,

To accomplish this goal, large groups of schalars, teachers, and
curriculum specialists met to set up objectives for the assessment pro-
gram. These objectives were based on the criteria of (1) what was
considered important by scholars (2 ) what was aceepred as an educa-
tional task for the school and (3) what was considered desirable by
thoughtful lay citizens,

As one specific example in the area of writing skills objectives, ane
major abjective was o communicate adequately in a soctal situation.
specific subobjectives for nine year olds would then be the ability to
write personal letters, thank vou notes, or messages that communicate
simple ideas,

What are our abjectives for the educably retarded ehild? We mighe
say that one objective woulil be that the retarded child at age 13 would
demonstrate the capacity for reading high interest and low difficulty
books for meaning. Such books are available and performance could he
quantified in terms of the lev. ™ of efficiency with which the child can
reproduce information he has read.

Consiraints. Next we should consider what barriers or contraints
stand in the way of our achieving our objectives. Some constraints might
be the availability of learning materials or hooks of this type. Anather
constraint might be that the retarded youngsters show little motivation
to learn after a long Listory of failure and that face would have to be
considered as part of the potential barriers to reaching objective.
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Alternative Strategies. In this systems approach we have now stated
a need, an objective, some constraints and now we must ereate a number
of alternavive strategies to reach the objective. This is perbaps the most
important part of sich program planning, to think about some alterna-
tive strategies, We often fail to remember that the way in which we are
trying to meet our objectives today is only onc of many alternatives.

‘Three or four alternatives can he quickly generated to meet the posed
abjective,

1. We might use volunteers who could help the voungster with
his reading while he remains in the regular elassroom.

2. We could establish resource rooms with a special reading
teacher who would work with the retarded youngster for a
part of the day on reading. :

3. We could establish a special class far retarded children with
a trained special education teacher providing all day
Instruction.

4. We could erain parents and community workers who could
work with the child on weekends or evenings.

"T'he final choice of a strategy could be any combination of the above,
plus many other possibilities,

Analysis of Strategics, A choice must be made on what strategy
that we will try to use to meet the objective. How should we meet this
choice? Suffice (o say that the selection in most cases is most haphazard
and a seat-of-the-pants intuitive judgment. Tlic systems approach attempts
ta bring some degree of evidence to bear on the decision.

We can discover the cost of each of the alternatives, in terms of
money and personnel. But the cheapest is rarely the best, in education
as elsewhere. What we really need to kiow is which strategy can produce
the best onzput. We should have data if it is available as to which method
produces mare. If evidence is lacking we are reduced to using opinion.

Feedback te Decision Maker. Finally, in the systems approach there
must be some regular way to get the evaluation or analysis into the hands
of the decision maker. Those who think that such a task is routine haven't
seen many school systems where the communications hetween the research
department and the decision maker is often erratic, at best.

Each decision that we make, whether it is going to the grocery store
or deciding where to go on vacation requires us to go through the same
steps in decision making, We establish a need, identify specific objectives,
establish some alternative strategies by which the objective will be
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reached, anulyze the effectiveness of the available. strategics, exceute a
strategy and finally measure the effectiveness of the approach. The
systems approach allows fur a more careful statement of how we have
done, or it allews us to take steps to become accountable.

Accountability becomes then merely the explicit statement of needs,
educational objectives to meet that need, the design of alternative strare-
gies, the analysis of strategies and choice of the best strategy and evalua-
tion of how the chasen strategy has worked. We should be willing to
show others how we go forward in our decision making in special educa-
tion but in daing so we should not fail te make a full statement as to the
value of our programs,

Fhat is Qur T'rue Program Output?

One of the real dangers involved it program accountability is that we
will severely underestimate the impact or value of our special education
programs. This danger is accentuated when we allow outsiders to try and
make some estimate of our effectiveness. All too often, there is a simplistic
reactien that only those items that are easily measured .ire considered for
program evaluation. The cconomist is interested in cost figures. When
he comes to %pecml cdumunn he sees a hlgh cost item, twice as cxprmne
fm this mumacd Lus‘? If the s;:r::ml t:dutatm tries to answer thﬁt f_]uﬁs
tion by giving him the only quantified data he has :wmlahle namely

achievement and IQ tests, he is in big trouble (unless he is Jealing with
the gifted).

The economist is well within lis rights in wendering whether the
half grade in reading gain over a year is worth that extra cost. The
special educator has done himself great disservice in not presenting a
Letter portrair of his services. Some training in the systems approach
would be most helpful. Let us look at the range of possible outputs from

our speual cdum lon plnr’rmm

remains in fhE n_gul;n Clasimnm Du thC clnldrm in the Icﬂ'u]m i:l‘h’%-
roam learn more eftectnc]v u-xth thL Exccptlmml chllrlzm u_‘mnvcd me
hc*r jub nml rhu% tem! to be more thly to stay in Elll‘ prﬂfr:i%mn?

If her urban classroom is a rich mixture of emotionally disturhed,

learning disabled, mentally retarded children with litele or no available
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assistance, the regular class teacher might well decide to toss in the
tm'\‘c:] FFIIC‘ cost of fem:imrs IE*lvfng the profession is one variable thar

L_-LE s tillac the:— mntput nf the %pcfml class program itself. One of the
most often stated goals of special programs is that they enhance, or make
more realistic, the self image of the exceptional child. The achievement
of such a goal, or even the ; artial achievement of such a goal must change
the probabilities of such children becoming involved in later antisocial
activities. The clase relationship between self deragation and antizocial
behavior is well known. 1f we have made 10 per cent change m the
number of antisocial acts that might oceur we h ave been responsible for
a sizable social and economic saving,

There has been a very regrettable tendeney to try and measure
‘*'—whc‘r Eﬁf;‘fth*i‘ﬂé%% hv lnuking -ctclusi’ve'fv ar ths_: ::mtrmt e, student
bas@b*n,l nmn_;l_gma iy ]m hzu‘: I]hl,l'ldg!:d l:t:-'t plzlf_:{_: Llllbﬁi h_n_x [}VEJd“ jl!ilg-
ment must include the talent pool that a -~ her inherits and the environ-
ment surrounding the sclhool.

Surely, special education autput does not stop at even a complete
analysis of student or school output. YWhat is the impact of this special
education program on the family unit itself? We have all had reports
that there have been major improvements in family relationships coinci-
dent with the initiation of the special program. One dues not even have
to imply major benefits to the child for this positive change to take place.
The mere entrance of 2 pmﬁ:qsmnnl into the crisis situation who is going
to shoulder some of the burdens and responsibilities that have been borne
by the parent of the handicapped child often vesults in ajor changes in
the relationships between parents and their children. ,

Such positive changes surely reduse the probability of divorce or
f'u’mlv zhs%en[mn all uf uh!;h are (lv*uh nnnpmdumvr t;%nc;'r:lh :md
program. If th::\f cannot bé (luecﬂy ﬁlculated they é!muld be Ls‘,tmﬂfml

Finally, another output most often ignored is the total impace of pro-
grams for the handicapped on the members of the society itself. Presi-
dent Kennedy once said that the true measure of the civilized society is
how it treats the least of its citizens.

We have precious little, in our society today, that we can be proud of in
terms of the goals and ethics that we have learned from childhood. We
must be generous with ﬁther [’;EDpIE e must he]p thc’zse who are less for-
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values. We can also observe conflicting drives ro acquire material goods,
These two sets of values don't fit tagether too well, and when one of them
becomies markedly dominant, we have a strong feeling that we have some-
haw betrayed ourselves as individuals and as a society. Such a feeling
can lead to depression and the malaise we now seem to be living through
m today’s America,

All of this is to point out another, often ignared, outpur of having
good programs for handicapped children. We fulfill one of our major
vilues of a sociery that we say we believe in, when we help those who
are less fortunate than ourselves. I'hat is worth something, ladies and
gentlemen. [t is worth something in terms.of economics, and it is worth
something in terms of feelings of societal self-worth.

Imagine the emotional reaction that you would have in saying two
rather different types of statements. First, America leads all other nations
in the output of automebiles, Second, that America leads all other na-
tions in their concern for the handicapped as reflected by prenatal and
infant care, special education and continuing health and rehabilitation
services. Which of those would give vou the warmest glow internally?
I think that you can ensily understand that anather output of programs
for the handicapped shows up in the very mental health of the society
itself. .

Thus, when we are pushed for outputs of our pragram, we should
not be dissuaded by economists who want # simple figure to put in their
analysis. Our programs have impact on the exceptional ehild, on his
peers, on his family, and on the very soclety he lives in. Let us not forget
these aurputs when we are asked to prove the value of our work.

A PROPOSAL FOR SPECTAL, EDUCATION

In view of the following, I would like to use this opportunity to sug-
gest a major step that T believe should he taken now by the special edu-
cation community, I believe it is now time, and we now have the pro-

fessional expertise and the talent, to state what we believe our educational
objectives should be for all kinds of exceptional children.

Such an effort to praduce special educational objectives would have
to be a national one and one that would involve the participation of
many persons not identified with special education. 1 hasten to warn
vou that I am nat proposing the devising of some etheral goals such as
‘developing the whole child’ but a commitment to measurable objectives
by which we will be able to evaluate our progress or lack of progress.
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IFdt

thP ﬁbjttfl\fﬁé, but at qust we mll hr:]p dgz.lgn thun :m;l tlu:_\ won't bt:
farced an us by outside evaluators.

Let me spell out briefly some implications of this ﬁu*f_gjcstmn We would
likely start by trying to reach some agreement with each other on educa-
tional objectives at the adult level, Lach lower developmental level would
then have objectives that would allow the child to reach the next level.
In a way our objectives are, or should be, a stairway with each step lead-
ing to the next higher step. We have never really gotten together to see
if we really have a staircase or just a bunch of unconnected benches,

Such objectives would have to be stated in terms of various develop-
mental streams: an academic-occupational stream, a social stream, a self
image stream, ete. Our program strategies then can be tied to these
objectives,

Tn the end we hope to have several developmental streams of objectives
and subobjectives. If functional reading skills such as reading the news-
paper or job applications is one of the adult objectives then there are a
seriéé of I-" er «jbjec‘:rivc% at the %EEﬁiifiﬂFy level siml right bfu:k to tht‘:

seise af ifhr::= ﬁc:vr;:la;ame:ntal ﬂﬁw by which the z:lnld becnmfs an mlult,
It goes without saying that such objectives to be worth anything must be
measurable and we should be willing to be held accountable to them.

Lmuhtmg the I’*ﬁtimml As*it:ssnwnt program we w uu}d want a mixture
of specialists, lay citizens, parents and other educators as part of the
educational objectives team. We would need a major coordinating body
or stecring groups and sufficient support to conduct a multitude of
meetings at the local, state and federal level. If this is to succeed, we
must invelve as many persons as possible and not have such objectives
written by a small blue ribbon group, no matter how qualified.

T am under no illusions that some kind of happy consensus awaits us
in this search for educational objectives. There would be strong disagree-
ments with regard to objectives and certainly on the best strategies to
meet objectives, The task is such that it would, at least, make clear the
pature of that disagreement and perhaps even provide the basis for seek-
ing evidence, rather than rhetoric, that might help us resclve major issues
among us.
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tiirer Dby muﬂy a tasL Df l_'hl-.;z magmtud; x,_;alls fﬁr tmmdatmn or govern-
met support, [r will take a great amount of effort and much time. But
we have come to that place in history where we in special education
can neither "lic_l:: as an i'ncmﬁequéntial gmup unwnr:hv Df note bf:f:m-:c
bearing in on s undu t:h; guise Qf accnuntablhtyi

What T propose is that instead of reacting to the initiatives of others
and thus run the risk of having others define our problems for us, we
can show our own desire to state who we are and what we stand for.

What better time when the U.S. Commissioner of E ducation, Sidney
Marland has proclaimed the h uandicapped as one of his five major priori=
ties for the Office of Education. We have a great degree of public accept-
ance,

We also have great ferment in our own ranks about our categories,
about special classes vs. resource teachers, about our teacher trainer pro-
grams, ancI m;my queetmn% fram pai*énts :‘-’lbﬂut our purpmcs.
tives "mrI dl'%}’lIi‘l} our mtentions to be accmmmbk In our own terms and
Framgn ork, or we i ‘EPEEHI Edumtmu will run th{: I'F.L ﬁf tl . cow

las unl_v time to wluspgr, ‘W'hy me ?” c
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I'he New Economics and Handicapped Children

EDGAR L. LOWELL, Ph.D,

Professor of Education, University of Southern California
Admmistrator of John Tracy Clinie

I was very pleased to be invited to participate in the University of
Southern California, School of Education, Distinguished Lecture Series
beciuse it presents an opportunity to go bevond my daily concerns with

a broader look at the education of the handicapped. [t pives me a chance
to share with you some thoughts about certain areas of Special Education
that are of particular interest and concern to me.

My current concern, as it must be with all educational administrators,
of the things we would like, so I have turned my interest to how we can
spend the money we have more efficiently, Even a cursory review of our

is economic. 1 am convinced we will never have enough money to do all
]

problems suggests that a major source of economic inefliciency in Special
Education has been lack of forward planning. We do not seem to be able
to anticipate tomorrow's needs. We have intended to be reactors rather
than initiators. We have tended to wait until some unmet need has
grown to crisis proportion and then we react in haste, rather than antic-
ipating the need and initiating action w meet it in an orderly manner.
It may be that most of us are so busy with the day-to-day problems of
delivering service that we have little opportunity to anticipate the future,
let alone to prepare for what the future may bring.

A case in point i3 the Rubella epidemic of 1964-65. Soon after the
epidemic, when the diagnoses of prenatal damage began to be confirmed,
it was obvious that Special Education would have to make rious adjust-
ments to accomodate the increased number of deaf, blind and multiply
handicapped children resulting from thar epidemic. Forward planning
would have indicated there were not enough teachers prepared to handle
the increased numbers of handicapped children, and would have justified
the initiation of additional teacher preparation programs to meet thase
needs. Tnstead, we tended to wait nntil the children were of schiool age

[14]
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e;lumtmn.ll pm"mma, Dll]‘. to imsl out r} at we lliui no [t{ll_h(‘!a tn ‘wI.iH
them. The resulting educational programs, as one might anticipate, were
often less than satisfactory. ‘T'here were , fortunately, some exceptions to
the overgeneralized example 1 have given, but in rhe muin it is true that
we did not benelit from the kind of forward thinking that would have
been pussible on the basis of clear-cut evidence available to us several
vears in advance,

Today there are other facts available from a variety of sources which
allow us to make further predictions about the future of Special Fiduca-
tion. To illustrate, 1 would like to take one of the less obvious examples
from the field of economics and explore somes of the possible implications
for our work.

Lately we have been reading and hearing a great deal about the “iit:'\'\‘

EcmmnﬁCs Eh tu*l]h, th:_\ are not new ;my more, I he L::int:f:]':r of “new

Lﬁed ta lnﬂucncc the EConomy. Thi% is now n rather well accepted doe-
trine, although the cxact execution is under active debate. One thing the
debate has illustrated s that the cconomists who attempt to manipulate
or contral the state of our economy must deal with a great many varia-
bles, that these variables interact in a complex fashion. I have selected
the Grass National Product as one of the more important of these varia-
bles, and propose to conduct a speculative exercise on the possible effects
of its changing nature on Special Educarion.

The Gross National Product (GNP), which is an index of our over-
all productivity, can be divided into three components: Production of
Goods, that is, manufaceuring, mining, farming, and construction : 1TUC
W hn_n immpmtmun LThlth', and Cmnmunm.ntmn' and Services,

\Ix point nf ch:piu fure comes fmm an article lw C 1lbcrt Purnk (n
in which he examines the productivity and manpawer allocations to these
three companents of the GNP during the past 20 years and projects what
they may reasonably be in the future.

During the past 20 years the output of Goods has more than doubled
but the productivity of the Goods industries increased so much that the
number of people required to produce the goads rose by only approxi-
ﬂ’z‘ll’E]\’ ane mlllmn fram '3”? to 29 mxl!mn Duun t!u; same pcrmd thc:

alzu more rlmn daub]ed Eut rhx: numbm nf pmplc: cmplm’ed in tlmsr: areas
increased by only a few hundred thousand to 414 million. During this
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same 20 years the number of people providing Services increased from
28 million to nearly 48 million, or an increase of roughly 70%%. Thus,
services contributed nearly all of the increase in total employment since
1950.

The emplayment figures are even more striking if we examine Burck’s
projections for 1980, By that time it is expected that our total GNP will
have increased by at least two-thirds and employment will have increased
by nearly 259%. The estimates suggest that the number of people employ-
ed in the production of Goods will increase 654 above the present level.
Employment in the TUC segment will increase by only a few hundred
thousand. The number of people engaged in Service activities will ac-
count for the major increase in total employment. Tt is predicted they
will increase to 635 million or nearly two thirds of all the jobs. Ta give
you some comparison figures, 65 million is nearly equivalent to the total
eniplayment in 1958.

Rather than having to-worry about meaningful use of leisure time,
our prablem is going to be to find enough Tabor to Il the jobs. The
Service sector is expanding rapidly ensugh to absorb all the time that is
saved by more efficient goods production and all the yearly additions to
the labor force,

Burck peints qut: : 7

"Nothing is ensicr to take for granted in the U.5. than long-terns

economic growth, and a good many people accordingly take it for

aranted. The prophets of Automatic Abundance assure us that the

cconomy of the 1970°s will grow as effortlessly as crabgrass in a

lawn, that technology has solved the classic problem of scarce

resources.

“...many A.A/s believe that the day is near when peaple will no

longer te condemned to long hours an life’s treadmills, and that

ambitious Inbor leaders whe are warbling about the four-day and
even rthree-day week are only anticipating the inevitable.

“The 11,5, is and will remain a ‘scarcity’ economy—one that allo-

cates its limited resources efficiently through the natural feedback

svstem embodied in the profit motive and the market.

“Now that improving the quality of life has become national policy,

productivity growth is all the more necessary. Controlling pollution,

reviving mass transit, rebuilding cities, reducing crime, and provid-
ing ample medical care and education will put stupendous additional

¢ demands an the nation's resourees. Only if cur productivity, or out-
put per man-hour, keeps rising at least as fast as it has been, can we
do all that we want to do without sacrificing something desirable
and important.
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“The catch is that large and rapid shifts in employtaent patterns
may sooi be:gm to L!E[]FL% the rate of productivity growtl. Prices of
services will rise inexorably, r;nmluunn‘ new inflationary stresses,
Contrary to all the predictions that automation will throw nn!lmns
out of work, the scarcest of all resources wil] be manpower.” (1)

My title suggested that 1 would attempe to relate my remarks to all
handicapping conditions. A little reflection suggested that 1 would be
well advised to f:miﬁne my rr:im'rks tn tht: dﬁf whfre I ﬁwc hﬁd some

explare the fn'lpll(ﬁtm!‘ls for th::u own situation,

Although our work at John T racy Clinie is limited to preschool aged
children and their parents, we cannot help bur be aware of the employ-
ment status of deaf adults. We have heard over and over that the deaf
are underemployed.

I'have had the privilege of serving on the Secretary of Health, Educa-
tion, and Welfare National Advisory Committee on the Education of the
Deaf. We were charged with surveying the status of deaf people in
America and reporting our finding to the Secretary, We were able to
confirm that 5/6th of deaf adult: work manual jobs as compared with
1/2 of the hearing population. I suppose the implication of that finding
was that things would be betrer if fewer deaf people worked in manual
accupations.

I must admit that my own tthmﬁ‘ was somewhat cloudy on this issue,
I had heard of the speed with which technology, and particularly auto-
mation, was eliminating the need for both manual and skilled labor. 1
knew that computer controlled ty pesetting equipment and new photo-
graphic processes were reducing the need for linotype machines and elim-
inating many of the jobs held by deaf peaple.

I had assumed that this was largely because we had failed to give deaf
students enongh technical training. Tf there was to be job obsolescence
because of technologic change, the solution appeared to be to insist on
more high level technological training for the deaf. The issue is simply
whether we would train workers who might be replaced by automation
or train the technological personnel who would operate the machines that
replaced the workers.

Tf the predictions about the changing complexion of the labor market
are correct, it looks as though we would have some serious rethinking to
do. If the majority of the job opportunities are going to be in the Service
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seetor, our present system of Special Education should be geared 1o pro-
vide the training thar would be required. What should be the qualifica-
tions of the people who will provide this training? 15 it possible we will
have ro dust off and recexamine the eoncepr of the dignity of service?

The shift in the Labor picture has some further implications for educa-
tion. 17 fnbor is scarce, wages tend to o up. In the production of Goads
aml the TUC Segment 17 wages go up, prices go up, On the other hand,
management is generally motivated to keep prices low so that their pro-
duers will be eompetitive. The solution is to substitute capital for labor,
ar increase the productiviry of existing labor. It is this ability to increase
productivity despite increase in labor and materials costs that has enabled
our economy to grow without runaway inflation.

Unfortunately, this is not usually possible in the Service Sector where

the very essence of the service is a one-to-one personal contact.
The picture is further complicated by the facr that the Service Sector
tends to be less eficient. It is admittedly difficult to measure the produc-
itve cfficiency of the Service Sector. As Burck points out, this is usually
done from income figures so the “ andsome dog of a psychoanalyst . .
may contribute ten times as much o the Ciross National Product as a
hard-working psychologist in a clinic.” (1)

One factor that may contribute to the lessened efficiency of the Service
Sector is that in many situations there is little competition. [f you don't
like your local fire department, vou generally have fewer alternatives to
choose fram than if vou don't like your Chevrolet.

Nearly a third of the Service employment is in government and private
ronprofit organizations where it is often possible to increase the output
but not necessarily improve the efficiency.

Ta relate this thinking more specifically to education, in 1947 there
were one and a half million educators employed by State and local gov-
ernments—today there are about five million. This growth has been 10
times as fast as the increase in the total population and three times as
fast as the number of pupils, You might reasonably expect that with few-
er pupils per teacher we would see the quality of education imprave. Tt
undoubtedly has, but there is little evidence for a three-fold increase sinee
1947,

If all of these factors make it difficult to increase productivity in edu-
cation, we ean reasonably anticipate a continuing economic squeeze in
education. If the predictions of a scarcity of labor are correct, we must
also predict that scarce labor will be more expensive.
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Those concerned with fiscal plimning for education realize thar we
are not drawing from a bottomless well. Anyore, with even a mild streak
of pessimism, might predict thar education miay be in for o very diflieult
ning to see some evidence to support this

economic period. We are begi
point of view in our University and State College System as the present
titne,

By and large, in the Service sector, it is not possible to substitute eapi-
tal for lahar. ‘There are not many machines that can reduce the amount
of labor required in education or incresse the productivity of these
already employed. The possible exception, and a very exciting one, is in
the field of educational technology. The consequences of the trends out-
lined here may force a more rapid acceptance of educational technology
than even the most enthusiastic technologists would have thought pessible.
If we cannot find or afford enough teachers, we may have ta find out
how much the machine, in one form or another, can assist the teacher

and improve her efficicicy.

Remember that efficiency, in the econnmic sense, would prabably have
to mean more pupils per teacher. We may have to rethink a number of
coneepts that we now bold sacred about how educarion shonld be argan-
chools, whether we feel comfortable about it or nat,

ized. Tomorrow's
may be much more mechanized. There may be nore machine-student in-
teraction, and video-taped lectires may be the rule rather than the excep-
tion. The teacher may change from her present role to a cambination
diagnostician, programmer, trouble shooter and coordinator, and she may
end up doing a better job.

This completes the intraduction to my speculative excercise. The real
work and the value, if any. will oniv come when yoir attempt to extend
this line of reasoning to vour own particular situation. Can vou devise
a course of action that would put you in a leadership position in 1980
if all of these predictions come true, or would vou prefer to wait until
the labor shortage crisis is upon you before vou decide what to do? Can
you hedge vour plan so that it will nat dj Tupt your present program and
so that you can disengage if the predicrions prove false? Can vou be con-
cerned about a possible future labor shoreage when everyone else is con-
cerned about unemployment? Can yvou think of somie other influences
nsider in working out your awn plan—sueh as the

you would want to co
growth of performance contracting or the decline in the birth rare? The

challenge is there if vou would care to try.
(1) Burck, Gilbert, “There'll Be Less Leisure Than You Think,” Ferfune, March
1970 pp. 87.
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Assignment Infinity: Exploring Some
Aspects Of Human Potential*

CLAYTON A. MORGAN, Ed.D.

Oklahoma State University

Never before in history has such a challenze been presented to the
rehabilitation professions. In addition to the categories of disabled per-
sons we have assisted in the past, we have now been charged to help
many others who heretafore were considered “hopeless ™

Saciery is insisting that we develop a kind of wide-angle vision. We
are expected to be able to envision many alternatives, many possible
courses of action, many ways of defining the complex problems of
attempting to help these people find meaning and purpose in living. We
have ihe responsibility for providing the kind of climate and resources
which will enable them to develop the self-understanding and skills
essential for responsible citizenship. ;

How big or how restricted we see man will condition our decisions.
1§ Helen Keller as a young untamed and untrained girl had been
referred to you or to me, would we have passed by the opportunity?
What possibilities would we have seen in her? Llither by using ar not
using the common criteria of past perie..mance. could we have caught
even a flecting alimpse of what this person could and did become?

Are we seduced by the same stereotypes that have tricked so many
helping reveal the richness of residual funetion and unril-now-hidden
patential of the person who has a disabling condition?

do we view man? Do we see and project strictly on what is visible, the
small fraction of the “iceberg” which is above water?

*Buckground material for this lecture was developed concurrent with research
in the same subjeet area for an artiele being prepared for Blindness 1971,

[20]
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Much s sociery “proved”™ a Tong time ago thas many persons who are
hadicapped had lust so niach=—were so restricted in chelr opporamity
for growth and development-—that they could best be fdentified by refer-
ring to their handicapping condition. Witness the still-common way of

labeling one who may be healthy, intellizent, and functioning quite
mai, Should he have monocular vision, he is commonly known as a “one-
eved” man. ;

Thase of s experienced in rehabilitation have learned the hard way
that this way of identifving a person with a handicap introduces much
more than an abbreviated way of speaking or writing, T'ao ofren the
public has such a limited coneepr of human potential thar the mention
of a handicap immediately focuses attention on the lost function, on what

the person cannot do.

the "success stories” are often vead and discussed Ty awe, They are con-
sidered ta be sueh dramaric exceptions to the rule—as if all natural laws
had been broken?

In short, the helping person can find plenty of suppore if he decides
to argue that o given client 1s not “feasible,” ofren based siaply on the
evidence that he has lost too mueh. It requires 2 wealth of faith, intui-
tion and professional navizational skill to chare our course through the
reels formed by the dead and dying bodies of yesterday's (and today’s)
fulsehoods, fables and folklore.

James F. Lincoln has suated: “He (man) is a hapeless clod in much
thinking now, not because he was made so by the Creatar, but because
custom encourages him to be no more than that. Bad teadership, bad
morals amd erass stupidity have made man a shadew only of what he
can be, what Gad intended him to be, and what he eventually will he. . .”

“T'he greatest waste that can be imagined, far greater than any mate-
rial waste, is the waste of man. .

How can we hape to appreciate the extent of this waste? For one

stands starkly revealed: with our broadened understanding, we must
help reveal man more fully to himself and assist him in acting on the

discovery to whatever degree he desires.
“Latent abilities are like elay—it can be mud on the shoes, brick in
building, or a statue that will inspire all who see it. The clay is the

S .
game
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In John Bartletr's elassic book of Familior Ouotations over 1,000
references can he found i the indexy under “Man”" Feen o briel sean-
ning of the topics shocks ane {nto o fresh realization of the broad range

of man's inreveses, capabilities and wava of expresing these capabilities,

We find such wards as beast, a flower, adores, blush, Christian, Darwin-
i, frailty, happy, honest, i a rope stretched, s small potatnes, of roil
amd care, strong, whe cannat langh, wills us slaves, ete,, et

The larent ability of the “elay” defies the imagination. In physical
accomplishment, Man can adapt to living eonditions ranging from
extremes of Arctic enld to desere hear, Farly explorers found the natives
of Paragonia at the southern tip of Sonth America surviving with practi-
callv no clathes in a bwrren and hostile Tand. The aborizines of Australia
live with a near minimum of implements other than their bare hands and
a boomerang.

Recently we have instances of men well past retirement age who have

A study of the past reveals the diversity of man's capabiliries. Many
people driven by religious convietions have undergone unbelievable hard-
ships to further a belief or ereed s the martyrs, Jerome, Fluss, Fox. Others
have also demenstrated the resiliency of the human spirit in support of
a dream or a cause: Columbus, Galilen, Gaodvear, the Curies.

A Gandhi strides across the horizon of history revealing that a man
with an unshakeable purpose—even though he may awn litle more than
a loin cloth and a dollar watsh—can shake an empire to its roots.

But the sword of aroused potential is twa-edged. While a crucified
Christ can exemplify a quality of love w. * forgives even those who
nail him to a cross, a Hitler twists and per- 15 potential to the evil end
that men become hideous caricztires of themselves,

Potential 15 not reserved for a particular class or caste. Tt is expressed
by the proud, the rich, the poor. Many eutstanding people have had
hursble backgrounds: Isaac Newton, William Shakespeare. Loyala,
Gauss, Gova. Lincoln,

In our own field of working with the handicapped we have time and
who he is, what he can beeome, and sets ahout using resources to realize
his dream. Already we have referred to Helen Keller, Hers is a well-
known story of inspiration and courage. The world pavs rribute to her
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Mare and maore, tao, the world s gradually beconting more aware of
the accomplishment of many of “the yuiet people”—thyse who never
make tie headlines but nevertheless overenne severe handicaps to achieve
o par with or far beyond those whom we have nor classifield as liited.
I recent years we have dared to believe thay many of the peaple whe
were once thought bevond the point of no return have the potential to
be rehabilitated and again join the mainstream of sociery, We referred to
these earlier: those who are aleoholics, drug addiets, chronic public
offeriders. Inereasingly it is apparent that suciety has had o locked in or
frozen image of such persons which has served a5 a sort of self-[ulfilling
prephecy. No one as yet is claiming to have a 1000 batting average in
helpir-z salvage such populations. At the same time, the inereasing fre-
quer,y of sueeess is foreing the painful awareness that the reason why
so many have stumbled—or been pushed into—or “neglected inta"—
oblivion is not because they had lost the capacity to lead meaningful lives.
Rather, our Lelicf of what ezn be has been averly contaminated by what
has been,

Too frequently we have confused the myth of the all-knowing case
history with che miracle of man which can defy the most expert pragno-
gis. Isn't it exciting to know there are hidden strengths in every person
which eannot be predicted in terms of the past? Could ir be th .t the
professional ethic of tomorrow will compel the dedicated helping person
to take into much greater account the importanice of the “x™ or unknown
factors of human potential ? ,

What are the myriad forces in man which make e possible for him
to dream, to fmagine, to think, to do? Tlhis question has been with us
throughout recorded history. Certainly any insight we might share on
this question here will be brief and quite incamplete, One of our centrgl
objectives will have been achieved §f we can come to a fresh realization
of how vast and sprawling are the unanswered (question in even one aren
the human brain,

Much research is being devored 1o unlocking the mysteries of the
brain. Here is a frontier which rivals or su rpasses space exploration. The
study of our “inner universe’ is being approached an a diversity of fronts.
Tt all makes for fascinating reading.

A resume of much of this research is presented i a receat article by

Lee Edison in Think. (7) Mr. Edison points out that these pioncering

efforts have given birth to a new interdisciplinary science which has as
its objective “cracking the brain code.”
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Our purpose is not to give all the details of such research. Rather, it
is to reflect same of the present knowledge which helps us hetter to under-
stamd the near-unkelievable resources of what Dr. Whitt Schultz ealls
“the gold mine berween vour ears,”

[n the words-of Mr. Edizon, *“The human brain of course has always
stazered the ragznation of wan, A small 314 pound mass of convaluted
pinkish-gray jelly which you can hold in the palm of vour hand, it con-
Jerion poinis, which interplay has eluded the best minds. How does
this relarively small bisected organ in the head, which consumes no more
power than a flashlight, adape to changes and instantaneously guide the
body to safety and survival? How does the brain think? How does it
remember and create, and why is it both racional and irrational 2

Some of the studies reported by Edison must be read and re-read for
one to mentally savor their implieations. For example neuralorist Frank
Muorrell (at New Yark Medical Collese) has suceeeded in derecting
alterations i the properties of a single cell (one cell out of
1.000.800,000) resulting fram or ar Teast related to exposure to specific
experience, In work being done at Cal Tech, Roger WV, Speriy was the
first to prove by delicate experiment the specificity of nerve connections
in function and growth. . . , Sperry further showed that the individual
brain cells (each of the 10,000,000,000) must be tagged with a chemical
label, *An elaborate chemical guidance system operates in brain develop-
ment,” Sperry points out. “The brain,’ says MI'TS'S Dr. Walter Rosen-
blith, ‘is more than . . . a logic machine. It's a cybernetic device with
multiple optiops for processing inpurs’. Rosenblith adds that to fully
appreciate the brain, one must use techniques thar deal with changes in
the brain activity not in a thousandth of a sccond. but in a millionth and
even a megamillionth of a second.

In his small volume Man's Unconquerable Mind, Gilbert Highet (15)
paints a brilliant ward pizture of how life and consciousness is continuous,
pulsating, dynamic: “Day and night, from childhood to old age, sick or
well, asleep or awake, men and women think. The brain works like the
heart, ceaselessly pulsing. In its three pounds’ weight of tissue are
recarded and stored billions upon billions of memorics, habits, instinets,
abilities, desires and hopes and fears, patterns and tinctures and sounds
sound of a whisper heard thirty years ago, the resolution impressed by
daily practice for fifteen thousand days, the hatred cherished sinee child-

hood, the delight never experienced but incessantly imagined, the compley
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structure of stresses fn a bridge, the exace pressure of a single finger on
a single stlmg the developrient of ten thousand different games of chess,
the precise curve of a lip, a hill, an equation, or 2 flying ball, rones and
shades and glooms and raptures, the faces of countless stranuers, the
scent of one gudt_'n pravers inu:u[;mtlﬁi Llumf:a, pocms, :Jn]s;t_‘s_, tLnes,
sums, problems unsolved, \‘lcmfiu leng past, the fear of Hell and the
love of Cad, the vision of a blade of grass and the vision of the sky flled
with stars,

Ce rhc wise and ener ffcm man confrives to use his mnul even \yhllc

even whm hh eves are aan.

Every human brain is filled with unused power. Qut of all the billions
of men and women who have lived, only a fewe hundred thousand have
been able to employ so much of that power as to change the world. The
rest have been dutiful or lazy, good or bad, sensuous or self-denying,
thrifty or wasteful, cowardly or brave. These few hundred thousand,
prenaps only a score of thousands in all, are the minds chat have made
our waorld. Scientists, strategists, industrialist, aesthetes, explarers,
inventars, organizers, authors, musicians, philos sophers, doctors and
tcuhera. Jawyers 1nd %Hﬂ:*ﬂ’nu‘l. *’E'Hflﬂl thmmnd in La(_h l]ﬂ‘a“: rh:a:
or dmle it nm11z:-1~zui"g]e dnm age, Ihq are JEaprmslblL fcu nmch f)f
human history.”

In his comprehensive book, 7'he Nature of Human Intellicence, Guil-
ford (12) presents a structure-of-the-intellect model w hich identifies 120
factars which are included in what we refer to as mtelligence. Only a
limited number of these factors are measured by the tests which result
in an LQ. score. We are becoming more aware of additional dimensions
of ability which have been overlooked in much of the * ‘objective” mea-
sures which evidently have been credited—if not explicitly then cerrainly
implicitly—for covering a much broader universe of factors than they
actually did. MacKinnon and his associates at the Institure of Personality
%ﬁsﬂsiﬁﬂ:ﬂf and Research at the University of California in Berkeley

ve raised serious questions about some of the admissions practices of
co Ncgcs and universities. Gough (9) in his research has reported there

2 low correlations in studies he has made berween scores on tests used
fE'JG admission to certain fields and subsequent professional success or

achievement.
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‘This is not to be interprerated to mean that measures used in the past

are of no consequence or have no relevance for success. Rather,

emphasizes that psychometrically speaking we have been sometimes
trs 1;)]1&1 by a restricted or rurncated concepr of the “one true path to
grace’ in attempting to assess porential,

In Gough's words: “Qur challenge, as students of behavior and
.1L]11cx{‘1m;nt i to mhm diversity, to El‘lLH‘s]i thc tliﬁcanLs among pcnplc

In_ 1 current paper l’zu'm:s (27} refers to the research which has been
concerned with the importance of nonacademic achievement, and its lack
of correlation with typical academic achievement. Non-academic achieve-
ment was considered in such diverse areas as science, business, drama, art,
writing, athletics and social service, Examples of nonacademic activitics
imclude special recopnition for leadership, inventing a patentable device,
winning a speech contest, and composing music which has been given at
least one public performance.

Iimphasis here is not on pirting the academic
-versus the nonacademie. Rather it is to bring in to focus the
richness and diversity of human potential, In 1929 Felix Schelling ex-

as conventionally

defined—

pressed this concept when he wrote:
True education makes for inequality;
the inequality of individuality,
rhr: iimju;ﬂitv nf SI1CCess

fm un:*qu,l]ltv unt lT]E(llQLHt\,

individual superiority, not standardization is

the measure of the progress of the world.

A professional worker in the field of rchabilitation, Stanford C.
Ransey, has painted in verse a picture of diversity and likeness in two
girls, One of these givls is intellectually bright ; the other anc is mentally
retarded, Yet there are facets of both which interface where they can
comimune and meet as equals:

With probing mind alert she reads the hfmk

Abstruse and deep that broadens reason’s sway,

And gives to things obscure the second look

T h'lt magically eanverts the night to day.

With.dim and shadewed mind she sees the page

And is confused, for knowledge only vields

To those whose minds are bright—the heritage
Which conguers with the sword that logic wields.
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Wit eager hearr alert she sees a rose,

Fragraont and beautifal bevond compare—

[mmul .1” t\.pl Ltlon, vet %h( Lnuua

\\ H]l CHEET hﬁ‘lll‘all(ll’ slu- 500 1 TOSC,

Fragrant and beautiful bevond campare,

Fnrapt, sie does ior feel the breeze thar blaws

The breath of sceared petals in her hair.

No longer strangers—they are sisrers then,

l)rufhr ety sheds her smile on burh of them,

There's kinship in a garden. Nature's pen

Writes hrilliantly in light however dim.

Such a sensitive understinding of man would seem to be the exception
—nnt the rule—in our world. There are many forces ar work which
makes the challenge of refeasing man (o an appreciation of his patentiil
and acting on the discovery a difheult one. Some of these forces have
been referred to as tiwe “nestilence of cultral diseases.”

Jourard, (16) speaking as a transcendenralist, states that “there s
ample reason to suspect that man, as we encounter him is fundamentally
estranged, alienated from his own experience and possibilities. He has
renounced Nis experience of freedom and his freedom to experience. 1n
order to conform to the social svstems in which he exists and to a scle-

rosed concept of Tmsell. man feels ablimed to conceal much of his

experience from athers, 1§ he conceals oo effectively, he becomes alienated

from his experience. Phenomennlogists are discovering that typical human
experience is fragmented, serinlized, objectified. separated from action—

i shart, reduced fram ir% t'—;lrﬁf:i' pmmiac nf !*f(‘hﬂtf%% :md \i’ht‘llf‘-r"t‘ii

who report experience En \W h!gh f.mfgl'sj., nu-mm}:, n-v]mg; I?(}!'L’L‘FI"HIIL
conceptualizing anid action arve all integrated inta a rich syneretic unit}',
We reward the man whaese exnevience of himéﬂf and the warld |

fragmented ar inrelleetnalived and schemarized. like a blueprint or map.
e

‘peek experiences’ or a devinnr exnerience of the world are nor srudied

while transcendenralises” these who have

s st ied hx muhmn'

or canceal their offbear experience, Thaos, the pf’:a’:iihfﬁh‘ arises thar our

is i Taithful vepore of human baingr

wichelom: | s vwhin Binve complied with
| !

ares and have reduced gheir E:‘-;pr:

social pros ricnee of themselves anid
their world in order w0 ‘play it safe’ and conform. . . . Actually. the
study of transcendent functioning is 4 misnemer, Man doesn't transeen:

his real being: he transeends only someene's concent of his beine = his
Eat A i &% .
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own coneept or that of an investigator or a witness to his conduer. Man
cannot o bevond his ultimate limits. He only reveals powers bevond
someone’s eoncept of his limits, 1f modal man’s actualizing of possibilities
is a feeble hint of what he might be, do or became, and if man might
become what he (or someane) is capable of imagining he might become,
then wild imagination abaut human pessibilities must be encouraged,
both i individuals and in those who function as consulting specialists,
of science fiction, certain leaders, poets, mystics, inspired teachers of the
voung all have been more productive of concepts of human passibility

than psychologists.”

words are not considered more important than the experiences for which
they stand, \We are reminded of the man who had a date with a voung
fady who, according to the computer, would be an ideal companion. It
turned out that she qualified on the literal deseription of her education,
background, age and dimensions. The problem? He didn’t like her!

We grow and learn by using a multi-channel system. Regardless of
the value of our most sophisticated storage and retrieval systems, man
defies being reduced to a ser of symbols,

In the rehabilitation field, we are repeatedly reminded of “the culrural
pestilence™ as these hinder the exploration and use of our human re-
sources, To illustrate, those who work with the agzed must battle the
stereotype that the personality of the aged person is essentially unchange-
able. Pearson (28) and others have demonstrated that chis is not the
case. But the larger society stubbornly clings to outmaded beliefs. We
oftenn behave as though we have a vested interest in our mistakes even
when human worth and dignity s ar stake, “The circular reasoning
which deprives him (the older person) of the opportunity to change is
ofren used as a shibboleth to Jamn him. for not being capable of chang-
ing,”

Part of the “evidence” used to justify this “logic” is that many of our
past studies have been based on hospitalized or instutionalized popula-
tions. Why could not someone make a srudy of the nearly 15,000 people
in this country who are pase 100 vears old ? Ar least it could be a start in
the direction of thinking in terms of strength and resiliency instend of

pathalawry.
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Otro (24) is recognized as one of the outstanding authorities in the
study of human potential. He believes that our social institutions have
fallen shore in their primary responsibilivies. *Institutions have ane func-
tion only ; they exisr as a framework Tor the release of humay patential,”
Otto feels that too many of our schools are authority centered, with
primary emphasis on content learning; the chureh, the family, and
government have likewise been negligent in helping man become mare
fully revealed to himself and provide the climate where he is rewarded
for well-rounded growth and development. superficial relationships with
ather people, ingrained habit patterns fear of being more apen—it is not
easy to determine the reason(s) for such hindrances o the development
of porential but we do know that the social milieu is of great importance.

Important, too, as a hindrance is the tendency of a person to make
decisions and then doggedly to follow through irrespective of :he rele-
vanee of new knowledge or changed circumstances. It is poasible to have

earnest convictions and pursue objectives while ar the same time being

Ta help dramatize the point we are making, let us think aloud for

responsive to other alternatives and ideas.

a moment in the first person singular and role-play the part of a client,
Let us assume that the client i reflecting on the need (o be considered
in terms much larger than the “objective” facts which have been devel-
oped about him,

The client: “Let mie suggest some things which will make the pro-
fessional think twice before looking for simple answers to complex
problems. May [ start by stating that I want to work with someone who
considers me bigger than a psychological report, 1 medical report, a case
folder or any other collection of data.

“When will people wake up to the fact tin what others say about
me may reveal more about them than it does about me?

“I am not an L.Q. score; I am not a label. T am not a word, be it
“para”, “saint”, or “welfare client”. 1 belong also to me. I am not some-
ones “‘schizophrenic” or someone elses “case.” | hape T haven’t relin-
quished my individual identity or sclf ownership by virtue of being
referred to vou. The case history is not me; dimestore diagnoses gives
but fleeting, incomplete glimpses of what athers consider present reality ;
the prognosis daes not predier all that will happen. 1, the client, tower
above any piece of pagor; i b the bounds of any label : I dwarf all the

typed or serawled symbols he . ver neatly catalogued and filed.



O

ERIC

Aruitoxt provided by Eic:

3 DISTINGUISHED LECTURE SERIES

“The helping person’s reaponsibility s nor to demonsirare e validity

- of atest profile—his responsihiliey 13 to mes his allegranee s not to cory

out the erossed U8 and dotted s of 4 plan—his Tovaley s o work
with e in process, as one who i decoming. "Uhis means, when mlicated,
Hhif revisin
devetupment, How rragic when we become glaves to 2 plan. Should not

aoand change are welconed as a normal part of grovth and

the plan be our slave? A means to anend ?

“Is there any way for the effective helping person to operate outside
of a frame of reference which is the essence of what he is?

“How does he define man?
he casually speak of “that type” gr “the kind who''? Dees he think man
is a bundle of reflexes? A conditioned machine? Would he say that
“you ean't reach an old dog new rricks?” Does he hang convenient words
like “welfare client” or “deaf mute” ar “a quad" on a persan? Daes he
have that rare quality of dedication which leads him to shun mind-

to understand and describe the unique pattern of individual behavior?

“Daes he with clear conscience ever say “I know how you feel” or “1
am sure this 15 the best plan for you™'?

“Daes he believe people can change and grow? Whar does the ward

“What does he believe about on-gaing professional development? Does
he subscribe to the thought that these wha dare to counsel must never
cease to learn?

“Tf it seems | oam asking too many questions, let me remind vou that
my life, time and interests are at stake. The helping person is supposed
to be in business for me. [ have every reason to be interested in what he
is trying to sell. Whatever this is and how deeply he feels about it will
make a difference in what he says, in what he daes, in how large or
small he sees me and my warld.

“T want a helping person who realizes that the professional mettle of
a man is tested by the depth and inrensity of the problems he is willing
to tackle with me. Such a person hecomes excited at evidence of growth
and discovery in me. He delights in realizing that he is less and less
needed. He seems to meet his own deep personal needs when he sees [
am able t0 do even what he 15 unable to do or understand.
his mind too quickly about me. Spare me from the person who is fright-
ened by failure. Part of the rehabilitation bill of rights should be the
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right to make mistakes - the right to fail, lsn't this the price to pay for
learning and growing? '

“What tragic games we play when anyone feels he has griduared to
the school of perfection. Ihen he has a vested interest in his mustakes,
He sees himself as a pencil without an eraser. T'o be teamed with sueh
a “helper” could result in being help-less.

“Iwant a helping person who is mature enough ro face up to the
realization that ke can never be sure he is being fuir to me. Then he is
not mouse-trapped by the deception of “facts” intg thinking that he can
once dind for all tine come to a hard and fact conclusion abour me wd
my inner world and how I will outwardly express what is me, He tends
to share with Bliss Carmen the thought "I often wish 1 could rid the
world of the tyranny of facts. What are facts but compromises? A facr
merely marks the point where we have agreed to let investigation cease,

“It takes a big person to be able to live with ambiguity. It takes a
strong person to be flexible. It takes a rare kind of being “grown up” to
find added strength when honestly facing up to one's own frailties,” (18)

An incident from the life of Thomas Fdison dramatically illustrates
what can happen when a person efieets premature closure on his aptions.
Of all people, we would probable feel that Edison always would have
heen alere for anvthing pertaining o electricity which offered promise
for development and use. Yet he turned Jown the opportunity far deve]-
oping an economical way of generating alternating current when Nikola

Tesla enthusiastically shared with Edison particulars about the madel
palyphase motor he had made, (22)

Why?

Edison already had a vested interest in the generation and transmission

of direct current. He evidently rationalized that he was in possession of
all the essential, relevant facts. In short, he had made a hard and fast
conclusion. And what excitement s there in conclusion ?

Tesla later sold his patents to George Westinghouse for a million
dollars. The whole Niagara Falls electrical complex was built around
the concept of generation and transmission of alternating current. Edison
passed by a golden opportunity because he knew the answer. Or did he?

"This preaccupation with the answer and fhe way is another deterrent
to our more fully exploring the mystery of ourselves and our inuer
world. Tt helps explain why the implications of Extra Sensory Percep-
tion (ESP) or psi phonemena have been viewed with such skepticism.
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Here is a kind of energy which produces no space-time manifestation.
Pioneers in the field, such as Dr. J. B. Rhine, a mau of unquestioned
dedication, intellipence and integrity, find it wearying to ,as it were, re-
imvent the wheel again and again, even when they use more rigid kinds

are considered minimum for those in the “established” sciences.

In Dr. Rhine's words, "“The most immediate bearing of the facts of
psi upon the world is that of challenge. This revolutionary set of findings
i5 so basically incredible to the organized trained mind of today that it
is almost automatically rejected. Indeed, fev minds ever are trained to
handle a radically new discovery; and the easy test of whether the new
is consistent with the old serves most scientists as sufficient basis for re-

inated natural science of today. Most serious of all is the fact thar the
accepted doctrine becomes so closely identified with the natural vanities
of those who lhave acquired it that anything which challenges it offers a
personal affront and must be fought to a finish.” (29)

Why does man feel he must make up his mind about things which do
not demand immediate resolution? Why don’t we develop our capacities
to play with 1deas or concepts, mentally taste and touch and toss them
around, imagine the “what ifs” of possible solutions to problems, welcome
rather than fear the development of spontancity, release our thought fo

What a price we pay for our lack of spontaneous playfulness and re-
ceptiveness to new experience! One hundred years elapsed from the tine
Joln Wilhelm Klein in Austria first used a stick on a dog's collar to get
a sensation of direction and control before the principle was applied in
work with the blind. When ITgor Stravinsky presented “The Rite of
Spring” at the 1913 Paris premier, the audience reaction was so turbulent
that Stravinsky fled throught a backstage window just before police
arrived. In Germany, Frederick the Great used a hardsell approach when
he sent seed potatoes to farmers, accompanied by soldiers to force the
farmers to plant them. The vigorous campaign, aided by a food shortage
during the Seven Years’ War, finally succeeded in popularizing the
potato in Germany.

We are well aware that there are many sincere differences of opinion
about how far it is proper to go in influencing anyone to be receptive to
new experience and to “do his best.” Tt would be the height of folly to
imply that the part of a particular capacity i1s being wasted simply because
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it is not used at a given time. A receptiveness to new experiences and a
willingness to experiment must be tempered with a sense of responsibility
both to ourselves and others, T'o maintain any semblance of sanity, we
must differentiate among the stimuli which bombard us from all sides.
Selective desensitization has as important a role to an as sensitization,
We know of other examples where the “untried new” was forced on
people and did not turn out near’ as well as the illustration of Frederick
the Grear mmpc]lmg the German f*ilmels to plant potatoes.

In short, it should be rnuic (quite clc:u that this paper is not a plea
for eajoling, enticing, or “motivating” ench person to discover the outer
limits gf his abl]ltlfa and 'then '-‘iEEiil"f to it tl rnt hc‘ ﬁmcticnﬁ :‘lh’nast c:fm-
hp engine at full thmftlt slmply bEE"LLHC ﬂf thc pntcntml Ihc picy,
using the analogy, is that there seem to be many people with 300 h.p.
potential who have little understanding that they have any reserve power
beyond 30 h.p.

Even with this understanding, there are many factors which influence
what aspects of potential a person uses and how. Heilbiun (14) states
that “referennce to potential withour specifying the conditions under
which it is to emerge is a rather exercise ; potential is always conditional.”

We already have mentioned a number of variables which may operite
in our world to restrict or block the development of potential. Some of
these, such as poverty or ignorance are especially difficult to overcome.
However, given the right climate and jmpetus, the very difficulties we
encounter may be the sparks which will help initiate the process of calllng
on our hidden reserves. The oldest discovered living things on earth are
the bristlecone pines. One, “Pine Alpha”, is forty-three hundred years
n]d lhe: b!‘l%t]ECDﬂL‘ gmw% at an nlr!tude nf 10, GOG feet, It is an almnst

tempﬁramre variations, YLE EhE) hzu_'f_: mrvwed paz-tly because rhﬂn' iwe
ing conditions made them struggle to stay alive,

Peter Hall (1?) has stated that “complete agreement is boring ; com-
plete comfort is regressive, complete peace is stagnating and complete
stability is ultimately destructive . . . development and growth require
thinking and consciousness which dt:rir:nrl on diversity, heterogencity,
conflict, alternatives, challenges and change . . . an- individual, to
develop and use his potential must be challenged, must accept ambigzuity,

must participate in conflict. . . "



O

ERIC

Aruitoxt provided by Eic:

34 ) DISTINGUISHED LECTURE SERIES
In considering ways to train these who gives promise as thinkers
Highet (15) speaking in a similar vein suggests “one is to give them con-

about and question their thinking at every stage . . . tell them tn dis-
cover what is hidden.”

Could it be that we have been deceived into believing that man is
satisfled with sex, sedatdion, and social security? Do men stand proudly
erect, explore their hidden strengths, discover ways to heal broken minds
and badies, and forge the tools for cleaning our air and water when their
birthright is bartered for Roman circuses, drugs and a dole?

A quick look at an amateur athlete—when he is truly an amateur—
reveals that many of our common assumptions become quickly suspect,
Neither money, nor short hours, nor safety, nor security is his Incentive.
He is not involved in collective bargaining. Neither is seniority per se an
incentive. Who would want the oldest player to remain on the team
simply because of the longevity factor?

We have a working example of how one industry has used this princi-
ple of “adventuring”, Qf;‘,{gggggzizing that many people feel most alive
when they are caught up in the pursuit of objectives which reward them
in proportion to the degree they marshal and put to constructive use
their potential. :

The Lincaln Electric Company, world’s largest manufacturer of arc
welding equipment, has accomplished this by a system called “Incentive
Management”. In a report published by the company on December 3,
1969, it was pointed out that today Lincoln welding machines and
electrodes are sold at the same or only slightly higher prices than they
were in 1934 when the first bonus was paid.

How was this accomplished during a time of spiraling costs for lnbor
and material ? The answer seems to lic in the way Lincoln conceived of
ways of tapping human potential. Recognition has been used in imagina-
tive ways. Workers are rewarded for helping achieve the stated positive
goal of providing service to the public in the form of a better product at
a lower cost. Each worker's rewards are in proportion to his ability.

The motto at Lincoln is: “The actual is limited: the pnssible is
immense”’. This 15 in keeping with the philosophy that “what a eertain
machine can do is reasonably easy to determine, what man can become no

one can know completely. That he can develop greatly is proved by the



O

ERIC

Aruitoxt provided by Eic:

CLAYTON A, MORGAN 35

history of every person. How far he can go s unknown™. (17) Ile
5 e XIEI\LLa

thl]U‘ upln SCUIMS to h ave worked. in IE'HS") :llmu: rhi: cmﬂp'u
portion to ca;h w mLu 8 um_nlbutmn.

Could it be that Hall (13) was right when he said that “the dentity
of many a blue-collar or white eollar worker . . . feels constramed,
powerless, and is able to extract very little meaning from his work. His

s htrle self IIEIL‘JH‘HH.INQI] c e ir: reac-

ﬂ[lti(iﬁ%’ are few -irul hx: ;m%:cf

WmLQ hﬂa mganmcd fmnmli; im;l mfmnm]!_\'— to increase rhc zlegrén nf

rrict the power of those in autharite, Thus,

control over his job and to re
behavior akin to industrial sabotage can be found in most facrories and
large ofhces.”

More and more the nnderstanding is dawning that the factor we eall
“level of expecration”, conditions that climate for constructive or des-
tructive kinds of behavior. A practical ilustration of how we reap what
we sow by our expectations is provided in the fallowing example by Lm
Ciregory

A former mental hospital superintendent used to tell the stary of an
occasion when he was being visited by a member of the Board of
Trustees, and the latter asked to talk with one of the patients. The
pavghmmsr selected a male patient wha was eomvalescing from a
manic episade, was quire cheerful and genml and lience was not
likely to complain abovt conditions of life in the hospital. The
patient carried on an fatelligent and Qlltmmlmng canversation with
the Board member until the latter rose to terminate the interview
and turned to leave. Suddenly the patient leaped on him from
huhlncl wrestled him to the foor, and put his hands around the
man's throat—but was casily restrained by a male arrendant. After
the hurried fclmlruim of the Board I'l]Ei’l’Ih{‘l the pavehiatrist re-
marked to the patient that the larter had l*f:en overactive but not
agressive on admission, and rthat now he appeared in better control
af his behavior than rnu'mn:]v. so that the psvchiatrist wondered
what lmd prompted the patient tn aqanult the Board member.
“Well,” wnhztl the patient cheerfully, “he so obviously expected
somerhing like that to happen, and T didn't want to tham:mnt him."”

(11)

expectations n_ml th_r: c!ml!mgg nf bepUnS!h]L— mvgl\emcut :md mchwchml
and group accomplishment? Can “level of expectation” be compared ta
a psychological magnet to help draw out the best—or worst—in man?
Sometimes the expressions of “carrving the torch” or “having a cause”
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have been used in a negative sense. Where in the realm of lasting human
other than when there is purpose and a sense of direction? And are we
nut invelved in helping ser levels of aspiration which are interwoven with
goals and purpeses. Jourard (16) states that “Man's intentionality, will
or decision to do or be something is a force in its own right, a force that
exists under the sun as surely as do wind, biological pressure and social

norms,”’
VWhat are some other ways we can stimulate man so that the drive

and intensity of his “intentionality” will be strengthened by a better
understanding of his capabilities? In recent years there have beesn a pro
liferation of approaches. We shall rouch briefly on ane area—that of
creativity or applied imagination as an aspect of human potential,
Beginning with the inspiration provided by Alex F. Osborn (23),
Dr. Sidney Parnes and others at the State University of New York at

Buffalo, New York, have served as a nucleus for providing leadership
i the Creative' Education movement which is influencing approaches to

Solving Institute held each summer at Buffalo is staffed by a valunteer
faculty and attracts several hundred participants from throughout the
United States and many foreign countries. An example of the approach
to training at Buffalo can be found in the Creative Behavior Guidebook
written by Dr, Parnes (26).

In reflecting on the growth of training programs in creativity Dr.
Parnes in a recent article has stated, “Over the years, I have been inter-

ested in the relatively new programs for human potential development:
courses in creative problemi-solving, sensitivity and awareness training

general semantics and related areas, and art education programs of vari-
our types. All the research to date seems to demonstrate that we can
design educational programs that give individuals new scope for their

individual processes, . . ."

Based on many years of group leadership experience and researeh, Dr.

outlining group methods which may be used to actualize human potential,
For the student who wishes to investigate additional approaches to prob-
lem solving and the development of potential, some other suggested refer-
ences are Gregory (10), Schneider (30), Allen (1), Gordon (8),
Anderson (2), Murphy (20), and Sorokin (31).
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Perhaps the most single influential variable in helping discover and
express human potential is the “contagion of spirit” which is radiated
from the person who is a living, breathing example of one caught up in
the excitement of—in the words of LeRoy Schneider—being “released to
the wisdom of his own mind”. (30)

How better to view sparkling new facets of life than through the
eves of another whe is able to stand still and looks until le really sees—
and then helps us see—and touch—and feel, Nenneth Clark in deserib-
ing the Art Critic, Bernard Berenson, wrote: “He found. enough beauty
in his own garden to suffice for the whole day., And he used to say
“Each moriing as 1 ook, T wonder where my eyes were vesterday.”
(5). To have the rare fortune to associate with such a sensitive person
enhances the likelihood that we will explore more fully the limits of our
senses—that our Awareness Quotient will make a significant forward
leap.

What is it like to come fully alive? T'o become sensitive to the wonder

What would it bz like to take such a common thing as water and look

at it in “an uncommon way” ? Two men in California, Ernest Braun and

David Cavaguaro, have been doing this for vears. Recently they have

book (4) in which they consider the “timeless wonder of
£

published

. water”, Through their brilliant phatography and a symphony of words
‘they share with us the fragile beauty of frost on a spider web, a powerful

waterfall, a clear lake at dawn. One's imagination can sonr when caught

up by words such as these: i
What wondrous stories a water molecule could tell, of wild peaks
visited on stormy nights, of quiet rivulets and raging rivers traveled,
of peaceful fogs and sun-colored clouds, of glaciers and ocean cur-
rents, of fragile snowllakes and crisp little frost crvseals, and of the
seething protoplasmic retorts of living cells—a zillion places visited
since the earth’s beginning. 1f only the water could speak our langu-
age, but instead we must read of its work among the rocks it ctches
and tumbles, and amaong the living organiams it helps to fashion.
What does it mean to really see? How many of us have the physical

capacity of sight yet live and die in a sort of twilight world!

For these who cannot travel, many have found srimulation and release
to a broader world by making friends of haoks where they can visit with
some of the greatest minds of all time, “The hest vway toward greatness
is to mix the great..... and the secret of education is never to forget
the possibility of greatness”, (15) Blessed is the student who has a
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teacher - whether in school or out = who excites him to visic in pring with
the immaortals of the past,

Murphy (21) states that “our problem in the release of human
potentialities are only ro a hmited degree problems in how ro give the
best rewards to excite the biggest scientific or avtistic efforts. Much more
they relate to the problem of identifying early, valuing and cultivating
fully the kind of man or woman capable of stimulation, enriching,
nourishing, supporting and guiding those with pmc:—n'ri;l] passion, possibili-

ties of knowledge, skill or creative achievement.’

Murphy’s comiments have a familiar ring and a peculiar relevance for
those of us who work in rehabilitation. How can 2 helping persan
effectively assist athers in developing and using residual abilities or skills
-or in discavering and refining human potential - if he himself has not
and is not experiencing the sanie kind of engoing adventure in living?

I another article the writer has explored this question in considerable
detail. (19)

At the beginning of this paper we asked whether ar not vou or [ would
have nad the faith to see potential in Helen Keller had she been referred
tu us as a young girl. Perhaps a fitting way to summarize the essence of

hat we have been trying to say is found in two poems by two deaf-blind
pnets, Bob Smithdas and Richard Kinney. Bob Smithdas in “Little
Things” gives us a delightful peek at the magnitude of potential when
he writes that “in a tiny withered sced a thousand rases sleep” ... and
“one man with a consuming dream can ... turn silence into deathless
Sélig”—

u;t:!!ld Df the dc—ifablmd Ehlldli:l‘l as hzwmg no natuml sgng nf sptj:&ch .
nor...can radiance of rainbow... pierce that dusk whereof they are

possessed”. Yet, these are “laughing children ... life is good!”
Why?

“Because yon lived, wise teacher.”
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The Santa Monica Madison School Plan:
Immobilization or Options In The Special
Versus Regular Classroom Placement Dilemma¥?’
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A review of 3000 years of history reveals four major determiners of
man’s attitudes toward and treatment of handicapped individuals. These
are: %ur’vival supc’fr:ri’timﬁ ‘%Ei[‘m:é, and servfce During most of r:::cmded

T.]’!ES_L df:tumm@ra alt]mugh unt_xl the Ias.t EDQ years science and service as
determiners were clearly overshadowed by threats to physical survival
from the harshness of nature and the harshness of men and superstition.

These past 200 years have seen man struggle with changing beliefs
;’md appmachc; rﬁward evcsptimmlitv, smd fI‘EquEnt E‘{tréme :hifts in the

uf the intense nic,;ihsm rmd aptltmsm nf ltmc 1 and fzegum. ‘.thn institu-
tionalized retardates in the United States failed to respond as totally as
expected to such training, the pendulum swung full are, and the optimism
gave way to pessimism and a custodial rather than educational attitude
toward retardation set in by the turn of the century. Recently, however,

the pendulum has moved again not full arc but toward a more optimistic
outlook for educating the retarded, much of it the result of research dur-

ing the 1960s,

1Paper preparcd for the 1971 Distinguished Lccture Series in Special Education
and Rehabilitation, University of Southern California, School of Education. The
work reported htt‘i:lﬁ wis suppnrtéd by a Tlt]e VIib Gral‘lt allocated by the Cali-
fﬂrnn State Department of Education, Division of Special F"dumtmn The author
is indebted to Frank D. Taylor, E4.D., Director of Special Services, Santa Monica
Schoals; Herbert C. Quay, Ph.D,, Chmrman Department of Edu;mmml Psychol-
ogy, Temple University; Alfred A. Artuso, L‘dD Supertintendent, Santa Monica
Schools: Robert Stll[uell Assistant Director of Sriecm] Services, Santa Monica
Sglmnh Michael M. Er_;]m\n}, M.A., Project Coordinator, Santa hfcmLi §chools;
and Plnhp C. Watson, M.A,, Research Coordinator, for their collaboration in the

- development of the Madison School Plan.
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Bm::t mtclhgum test and mdw!du:;ls afrsuumg a given l(% score were
thought te have been described in terms of their basic capacity for learn-
ing with accuracy and finality. The pendulum has moved and is still
moving in reg rd to this and the extreme position that 1QQ tests are totally
invalid haq hECII taken by some, and the more moderate position that such
tests are uscful when understood and urilized with critical perspective
taken by others,

to tht_: movement of the pmn[ulmn i n_rfaul to bnth chlld rearing :1m1
special educational practices aver the past 50 vears in the United States.
Cuncern u-fth “autc*” versus “innc'*” lifc cﬂnsidgmtimﬁ c:f enmtiannﬂ;

drt:m The bch!nmr modnf‘mtmn merhmh_ﬂnglcﬂl mntﬂbntmn to the
1960's in special education moved the pendulum rapidly bur in the 1970,
we still find ourselves pondering the questions of the psvchoeducationists
and the humanists, and it appears to be moving agan

Yes, pendulum swings are not new to special education as they are
not new to general education, er for that matter, the society at laree.

In gené =:J extreme swim;n: :mrl then EX'EIIHI"]I mm'cm(,nt to more mioder-

its hmmgc fra:u‘n 111:3t!tur1cn;1,l programs ;-md cl;.-ses f{)r thé ph}fsu:nlly
handicapped is being challenged at the present time. Part of the problem
relates to categorization and variable and imperfect instruments and
methods for designating children as mentally deficient or emotionally
disturbed.

Part of the problem relates to the categorization outcome of labeling
and the stigma of being called ‘retarded’ or ‘disturbed.’ P t of the prob-
lem relates to the constitu tionality of Iabelmg anybody * 1nythmg and
modifyving his educational appartunities in contrast to those of the non-
labeled. Court decisions in California and elsewherz in the nation are
increasingly supporting parents and special interest groups who challenge
what have become established and widespread practices in special
education.
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Special educatars have been aware of the drawbacks of the seli-con-

Ctained class for some time. But we have been slow to develop options

and take the initiative i bringing about change before court orders and
legislative action demanded such changes, Now we are faced in some
s with a pendulum swing of full are. No special classes, no labels;

CHs0s
therefore regular class placement and full time participation in the regu-
lar class program. What to do? The prospect of indiscriminate placement

of children with serious learning and/or behavior problems into the al-

ready overburdened hands of regular class teachers is alarming. How did
we get ourselves into this and whese fault is it anyway?

T'o begin with, we can blume ourselves as stated earlier. We may have
become too specinl, too uneritical of our own practices, too ‘more service’
than ‘more knowledge’ oriented and too isolated from the regular class-
roon programs. But special education mwst aperate in the framework
of the school districts.

Perhaps it's their fault? Have administrative rigidity and resistance
limited some special educators attempts at innovation and change? Are
funds difficult to obtain for truly upgrading the level of instruction pro-
vided in special programs? Fave administrators been slow to take initia-
tive in improving the quality of educational programs in regular class-
roums and supporting regular classroom teachers so that mere education-
ally handicapped and possibly borderline retarded children could be
included ? Well, maybe they are limited because of the type of regular
classroom teachers available to man their classrooms.

Maybe its the regular class teacher's fault. Is she too ready to unload
the first child who falls outside her range of tolerance for behavioral and
academic difference? Is she poorly prepared to truly individualize instruc-
ﬁ()ﬂ r’:::med i:m: ﬁc:irlemic déf' ciénci:zs and deal wirh rsmb!ems tjf m:’umg&-

tg:u:hm plepnratmn institutions whn were suppasea to get her ready ﬁjr
her job in the first place.

The universities and state colleges may be at fault. Why didn’t they
offer the training and experience to better prepare the regular class teach-
er for the wide range of individual differences inevitably encountered in
the public school? Well, after all they were following state credentialing
requivements. Maybe it’s the faule of the state department of education.

Are they to blame? They determine the basic requircments necessary
to prepare a regular class teacher. But since these are supposed to be a
reflection of societal needs and goals in relation to education, maybe it's
saciety’s fault,
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Finally ve have the eulprie! It's society and the simple answer to our
special educational dilemma is ‘change the world Despite the facetious
ring to the preceeding remarks, they do tend to point up the enormansly
complex problems involved in dealing with any change in regular or
special education. The result, if we aren't careinl, js possible immohiliza-
tion—that is we are damned if we do continue placing retarded and dis-
turbed children in special classes and damned i we don't when we
arbitrarily assign them to regular classes.

Of course, such an extreme conflict leading to immaoribization may not
occur in all cases—it may be replaced by chaos, confusion, ar a variety

of administrarive smokescreen tactics. Or, hopefully, we will finally con-
ceive of a series of oprions as alternatives between self-contained place-
ment for the retarded and disturbed which will offer whatever supportive
services needed to help these children with their learning and behavior
problems, avoid casual ar final assignment of labels, and begin to establish
a firm link between special education classes and the regular classroom,
Certainly the need for such options or actual program development in
this direction has been considered for some time. But there is a current
urgency that necessitates our direct assaule on the problem. Let's face i,
we simply won't change the world and resolve all the complex philosophi-
cal, legislative, and administrarive issues before coming up with new
approaches in special education. We must take special education, school
districts, regular class teachers, teacher preparation programs, state de-

partments of education, and society at large pretty much where they are

and start on the operational level which marters most to the children we
seek to serve.
The Santa Monica Madison School Plan is an atteript ro provide an

innovative answer to the question of special versus regular class place-

ment and has heen developed over a three-vear period in the Santa Monica
schools, building on the engineered classroom design introduced in the
distriet in 1966. The plan aims ar merging special class programs for
educable mentally retarded (EMR) and educationally  handicapped
(EH) children with the regular class program,

We shall discuss the funetional model for grouping and instruction in
the Madison Plan, pre-placement assessment, physieal facilities and pro-

gram, and ongoing evaluation,
Functional Madel for Grouping and Instruction

The initial task faced in the development of the Madison Plan in-
volved a shift in point of view regarding EMR and FH children, Firse,
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pre-occupation with timeworn and essentially educationally useless labels
ered the two categories of exceptionality. Thus, the broad, optimistic and
somewlhat idealistic label of ‘learner” was applied to all the children, re-
gardless of traditional category. It was not what these children could nat
do, based on the concept of disease, disability, or handicap, that was of
were at all times ready to learn something that was important. Second,
participation in the regular class program was recognized as desirable for
as many exceptional children as possible provided they were given what-
ever suppartive special help necessary on a part-time basis for some or a
full-time basis for others,

On the basis of this point of view a functional madel for grouping and
instruction was conceived. It combines all exceptional children and con-
siders them learners at varying levels of competence, along a dimension
of readiness for regular classroom functioning, Four major areas of com-
petence are considered in placing any child along this dimension: 1) Pre-
Academic competence, 2) Academic competence, 3) Competence for
functioning in traditional classroom settings (e:g., teacher in front of
class, child working with teacher in small group, and child working in-
room reinforcers (e.g., acquisition of knowledge and skill, grades, recog-
nitien, and praise from teacher and peers). Pre-Academic competence is
defined as the ability to pay attention, start wark, follow task directions,

In addition, being able to see, hear, and perceive accurately, and adequacy
in motor coordination are related to success in a regular classroom on a
pre-academic level. Academic competence relates to ‘being right’ and
‘neat’ as well as to language comprehension, reading, arithmetic, and
other subject areas.

The Madison Plan views most exceptinnal children as ready at all
times to fulfill at least some of the expectations associated with these
four levels of competence. It assigns them to a program based on degrees
of expectancy along the dimension of readiness for regular classroom
functioning regardless of their traditional classification. Four settings are
utilized 112 arder to provide a program covering the full range of expect-
ancies: Pre-Academic I, Pre-Academic IT, Academic I, and Academic I1.

classroom functioning in Figure 1.
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The Dimension of Readiness for
Regular Classroom Functioning

Pre-Academic | Pre-Acadeinic 11 Academic | Academic 11

The Pre-Academic 1 level has the lowest level expectancy and provides
the strongest supports for helping the child improve in his behavior and
learning, 1t emphasizes increasing competence at the pre-academic level
and de-emphasizes academic instruction, The program takes place in a
separate room under the supervision of a teacher and classroum aide.
Eight to ten children work individually at large rables and the primary
instructional setting involves the teacher w orking individually with the
child, or child working independently at his desk or in a study baarh.
Group instruction is minimized and all work is ind lividually assig
The room resembles an engineered ¢lassroom (Hewett, Taylor, & Artuso,
1968 ; Ilewett, 1968) originally develaped as a self-contained room for
Lducatmnﬁllv handicapped children with interest centers for order, ex-
ploratory, and communication activities and special materials for building
pre-academic skills, Since many exceptional children have experienced so
much finstration and failure in schaol, reinforcers of know ledge and skill
and grades may be ineffective. In addition, some do not respond well to
praise, particularly at first. As a result the Pre-Academic T and Pre-Aca-
demic IT settings use a check mark system which is an extension of one
orviginally developed for use in the engineered classroom. Fach child
carries around a Work Record Card on which there are some 200 ruled
squares or boxes. Every twenty minutes the teacher or aide acknowledges
how well the child has worked in relation to his assigned task or tasks
(task behavioral) and how well he has behaved according to classroom
standards (setting behavioral), In administering the check marks, the
teacher cither calls attention to strengths the child har demonstrated by
giving him all of his possible checks (“You didn't get out of vour seat,
even once.”’) or alerts him to problems which arose dirring the twenty-
minute period by withholding some of the checks (“You left vour desk
without raising your hand.”).




O

ERIC

Aruitoxt provided by Eic:

46 DISTINGUISHED LECTURE SERIES

Children assigned o the Pre-Academic 1 setting can earn a possible
ten checks marks every nwenty minutes. The check marks are really al-

phaber letters related to behavior selecred for emphasis (e, A" for

rellect the following categories: atention, starting, working, following

task directions, being righe, and being neat. "I'he second five check marks
are given for "doing whie you're told” and allows he weacher maximuni
flexibility in communicating to the ¢hild his overall adherence to class or

group rules. As can be seen, the categories themselves are expressd in

terms understandable to the children and represented on the Work Re-
cord Card by alphabet letters which serves as a record of strengths and
weaknesses, Onee a card is filled, the child may exchange it for a small
amount of food, an inexpensive trinket, or 15 minutes of free-choice time,

The Pre-Academic 11 level increases the degree of expectancy in the
four areas of pre-ncademic and academic skills, instructional settings, and
cluster of tables in what is essentially a teacher-small group instructional
seeting. Emphasis shifts from individualized, independent assignments to
group lessons and from pre-academic skills of attention, working, and
following dircctions to intensive remedial academic werk. However, tak-
ing part orally In a group lesson and getting along with others are pre-
academic skills particularly stressed here and opportunities are constantly
provided for building them, The check mark system used in Pre-Academ-
ic [ 1s retained with these twe pre-academic behaviers added in the task
behavioral and setting behavioral categories respectively. Free choice

activity time is the only exchange provided for completed cards.

arranged in the same manner as those used in regular classrooms in the
school. The Instructional setting is teachar in front of the class. Remedial
academic work is stressed with more emphasis on utilizing regular curric-
ulum materials rather than individualized lessons, In place of the check

mark sysrem, the teacher at the Academic I level uses a numerical grading
system. Lach hour childven in the setting are given ratings in areas of

effort, quality of work, and eitizenship. This is an extension of the on-
going evaluation rating svstems to be discussed later.

Academic IT is the regular classroom and all children working at Pre-
Academic TT and Academic [ levels are assigned some time in this setting.
Regular teachers who have children assigned to the Learning Center part
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time in their classes do ratings on a daily basis similar to those done 4
Academic [,

In the description of the Madison Plan just presented, it should be
noted that no distinction is made with reference o type of exceptional
child (e.g, EMR or EH) 1o be assigned at any level, Fach child is

viewed in terms of his readiness to profit from the degree of expectancy

transition along the dimension of readiness for regular classroom func-
tioning. In this way there is no label assigned to the child. The learning
environment has the label (e.g., Pre-Academic 1) and the child is assign-
ed work at any level or levels in order to bulster his strengths and com-
pensate for his weaknesses. T his is not to say that arbitrary pressure is
exerted to get all exceptional children into the regular classroom, Here
the coneept of “swinging doors’ an both the special and regular classrooms
arises. At any time if a child is nor a candidate for greater degrees of
expectancy associated with a given level, he can move back to a less
demanding situation. The important consideration here is the elimination
of closed or locked doors in either direction. There are some exceptional

of their school carcers, but the option is there with the systematic plan to
implement when and if the child is ready.
Pffipfﬂifﬁll‘ﬁf :"ZISSE"ESHZE?H‘

Implementation of the Madison Plan begins with a review of a place-
ment Inventory filled out by the teacher or reachers who have had
previous experience with the child, This inventory consists of 34 items,
stating degrees of competence with respect to pre-academic and acadenic
functioning, ability to wark in various instructional settings and effec-
tiveness of varfous reinforcers with the child, The completed Inventory
provides a weighted score suggesting the level (Pre-Academic 1, Pre-

cumulative record information available is reviewed. However, the
Madison Plan aims at initiating the educational assessment within the
instructional program, not praviding an elaborate pre-placement diagnosis
and assessment which in the auther’s experience often does not translate
usefully into classroom practice.

At the beginning of the school year as many of the designated group
of exceptional children to enter the Madison Plan as possible are assigned
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periad, This is done ro 1y establish aoreanlar elase “home hase’ for cach
student toward which he could move over the vear, 2) acquaint the

her parrial responsibility for the child's edueational program, 3) acquaing

the exceptional child with the class, teacher, and peers. Following this

ened to the Madison Plan program,

mitial perind, the children are as
and rverined ta the regular classroom for activities and lessons which
are appropriare for them, The important consideration here is thar a
link with the regular clussroom 1s established from the onset-~there 13
no ‘shopping around’ for a willing regular teacher or empty desk when 1t
appenrs the child is ready for partial integration.

Plysical Facilitics and Program

Physical facilities within which the Madison Plan operates nclude
two adjoining regular elassrooms with an inside door connecting them.
This facility is called the Learning Center. The Pre-Academic [ setting
i5 1 one room with the Pre-Academic I and Aeademic 1 settings separ-
ated by cabinets or a partition in, the other room.

As has been described, the prozram utilizes the services of rivo teachers
and twa aides and can include soine thirty to thirty-six children. In actual
operation in the Santa Monica schaols, one of the teachers in the Madi-
son Plan 15 credentialed ta reach EME children, and the other has experi-
ence “teaching educationally handicapped chilidren. The aides are house-
wives with no special training. The total number of children served
depends in part on the number spending part time in the Academic 11
serting (the regular classroom). Onece the program is underway, addi-
tional children may be assigned work in the Learning Center during
periods when assigned students are integrated in the regular classroom.
retarded or disturbed or in some other special category and who may be
borderline belavieral and/or learning problems may have access to the
facilities and resources of the Madison Plan, Thus, the Learning Center
can become a total school resource, dynamic and flexible in operation and
special class framework., The inclusion of nen-classified children in the
Learning Center program serves also as an incentive to regular class
teachers who are asked to include several exceptional children in cheir
classrooms for varving periods of time. While these children are in the
regular classroom and there are fewer children in the Learning Center,
the teacher may refer out cther problem children who would not nor-

mally be eligible for special help. Passibilities also exist for inclusion of
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;;‘Ei:i;‘li children or noral i:";n’m'l’é fr el eny Cotent reas siwh
as science, reading, amd arithmenie, using individualized and unique
materials nor always found in the regular elassroom. The Madison Plan

ultimarely aims ar creation of a school Learning Center defined as a place
or pricrical to provide in every regular classroon,

While the floorplan suggests a tepical assignment of serrings, that s
one Pre-Academic | oarea, one Pre-Academic 11 aren, and an Aeademie

[ class, variations on this assignment are possible and in some cases

essential. Consider the case of & group of EMR and FH children whaose
behavior prablems make almost every one of them a candidare for a Pre-
Academic 1 seering. They simply are not ready for work on the other

Ty

Is. Such a group would hest be served by initially converting the
a Pre-Academic 1 and eventually an Academic [ setting. Various other
possibilities include doubling the number of Pre-Academic 11 settings or
having two Academic I settings should the chavacteristics and functioning
levels of the children involved warrant such a change. T'his flexibility is
impartant when the basic philosophy of the Madison Plan is cansidered—

~that is every child is a learner, taken wherever he is and the learning

environment given the responsibility for doing something to help him.
Primary consideration of diagnostic labels and resultant fixed expecta-
tions on the part of the teacher are avoided. A= the child changes, the
learning enviranment is ready to change and no fixed plan or program
should exist to restrict what is offered or expected.

"T'he actual schedule of the Madicon Plan provides intensive reading,
written language, and arithmetic experiences in the morning in all set-
wide range of individualized materials are used and emphasis in reading
and written language is offered through the use of a modified Fernald
story-writing approach. Recesses are taken with the regular school chil-
dren, as is lunch. Some children spend only the morning hours in the
program and go home before lunch, some move to Academic 11 part time
during the morning, some continue in the afternoon in the Learning
Center in a social studies program, and some integrate in Academic 11
far social studies, physizal education, or music and art activities. Obvi-
schedules of the regular teacher and great flexibility is necessary in
assigning children.
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Onygoing Evaluation

How do vou know when a given child is a candidate for partial or
increased assignment to any of the four serrings in the Madison Plan?
It has been found that daily ar weekly reflections by teachers offered at
staff conferences regarding I think he's’ doing better this week. or ‘[
feel he had better be given more time in the Pre-Academic 11 setting.
are woefully unsystematic in providing indicarions for program altera-
tion. Therefore, a rating system has been formulated for use in all four

categories described earlier and iz designed to provide data for the Learn-
ing Center staff in relation to making decisions about re-assigning the
child work in any of the four instructional settings. In Pre-Academic [
every twenty minutes, The ratings are recorded directly on the child's
Work Record Card in the next open box after the check marks. The task
behivieral rating is based on how well the child handled the requirements
of work assigned. This rating procedure is based on a much more elabor-
ate set of criteria not possible to present here. The setting behavioral
standards for ‘doing what you're told’ or following rules’ in the assigned
serting.

In the Academic T setting this system is used for both direcily rating
the child's effort and quality (rask behaviaral) and citizenship (setring
behavioral) every hour and providing ongoing evaluation data for the
program. The Academic 11 teacher does the same rating on a daily basis

At the end of each week an average 20-minute (Pre-Academic T and
ITY, hoursly (Academic T), and daily (Academic 11) rating is computed
covering the five day period. These are graphed for each child and pro-

demic progress is recorded by the Learning Center teachers each weck
and summarized on the graph, In general, it has been found that the

most critical areas for determuning movement into the regular classroom
are in the pre-acadennc and instructional setting categorics. Once the

getting along with others he can often be included in the range of

academic differences the regular classroom teacher is prepared to provide.
The decision as to when movement into a- regular classroom should
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(hn.,armu ol assignments .%m.i re-isslgnments are the kcy cimsu_!er;armns in
making the Madison Plan work. The mujor difficulties encountered in
maintaining the plan center around lack of communication between all
school stafl members. Active participation of Learning Center teachers
in faculty meetings and scheduled observation periods for regular class-
romn teachers to visit the Learning Center and observe children with
whom they are warking as well as similar periods for Leaming Center
teachers to visit regular classrooms hielped solve the problem. Alsa, hav ing
the regular and Learning Center reachers exchange teaching assignments
perindically and having an entive regular class spend a period in the
Academic T and Pre-Academic 11 work arcas while the Learning Center
children in these sertings spend time as a group with their teachers in
the regular classroom was a useful approach for facilitating understand-
ing, communication, and coordination. '

’he S:mm f\'ImxiCﬂ Hmlisnn ?ﬂ:lmrﬂ i"l‘ln liflfi dcvclnpml as an adinin-
receive many ﬂf tln: bcnefts gf burh z.pcun_] 'mg! zcgulm lass piiagi‘:uﬁs
(%Qluu av, 191()) It TEﬁf:t:t% a bghwlm '11 orientation, cnn:ldcrin' exeep-

ba}lstmmg [’}II:—E[LEil'._lelC and acadi:mu: slgzlls, pmwdmg ammrtumt;;s tn
learn in varied instructional settings and offcring a range of reinforcers
from tangibles to grades. The overall contribution of the Plan may be
discussed in terms of the public school, the exceptional child, and field
of special education,

Thé— H*i:: fér}n Sclmﬁl pt'fm:ip:il fn‘uml himaelf fii a Ffzr hetrer pmirir}ﬁ
of tzndltmrml IiMR Clasg assigninent, Such parents ﬂftcn questmn rhe
lubel of retardation with resentment or an expression of hopelesaness that
their child will never return to a regular classroom. The ‘swinging door
concapt of the Madison Plan was much more acceptable to these parenrs
in it. One parent requested that his two vounger children in the same
school who were having learning problems but were not classifiable inta
a traditional category be placed in the program since he recoriized the
a If’i’lﬁf-”lf?E‘? of xtq ]n’fhh= mdl\ uhmh?c-d :z[i:prmch As e_;lnlrl-rr_n uutmlly
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regular classrooms, such non-classifiable children were included and this |
provision for extending special facilitics to many regular ¢lass children
with learning problems has emerged as a strength of the Madison Plan,
In addition, the regular class teachers profited from a closer working
relationship with the special teacher in terms of new materinls and tech-
nigues which they could use in their programs. Isolation of the special
teacher often oceurs along with the isolation of the exceptional child in
special programs and the Madison Plan helped diminish such isalation
constderably,

‘The advantage of the Madison Plan for the exceptional child himself
related to the problems of labeling, isolation, and lack of learning empha-
sis in some special classes discussed earlier. ‘T'he teachers in the Learning
Center who had previously warked with many of the children were
impressed with the increased interest with school, social awareness, and
growth and academic progress shown over the vear, This was particu-

larly notewarthy with the hearing handicapped and MR children. One
example illustrates the perception of the Learning Center by an EMR
student. A visitor to the Center asked him about the work he was doing
and he replied, “I'm getting help with my reading here, but in a lictle
while I'll be going ta my real class upstairs.”

The time will probably never come when any single model or plan
will provide a final answer to the special versus regular class dilenma,
However, as long as the question of the efficacy of special classes is asked
by school administrators, teachers, parents, and special education, more
suitable answers must be sought and options rather than educational
immobilization must occur. The Santa Monica Madison school Plan
er which can only be finalized following con-

slgrge
rinued questioning including research efforts directed toward comparing
its effectiveness with the trtaditional special class approach.

REFERENCES

Hewett, F. The Emationally Disturbed Child in the Classranm: A Dewelopmental
Strategy for Educating Children with Maladaptive Behawior, Boston: Allyn
and Bacon, Inc, 1968. i

Hewett, F,, Taylor, F,, & Artuso, A, The Santa Monica Project: Evaluation of an
Engincered: Classroom Design with Emotionally Disturbed Children, Excep-
tional Children, 33, pp. 523-529, March, 1969, '

Soloway, M. The Madison School Plan, unpublished master's thesis, University of

California, Los Angeles, 1970,



A Model of Man:
Pre-Requis’te To A Model Of Rehabilitation
CAROLYN L. YASH, Ph.D.
Ranche Los Amigos Hospital
Downey, California

I have spoken and written many times about “models of rehabilita-
tion”; sometimes miniatures, schematizing a very narrow aspect of reha-
bilitation, sometimes grander ones attempting to encompass all of the
essary to frame a rehabilitarion services program. These have

congeepts ne¢

been “eclectic”
others. Sometimes the source of a component is given due recognition,
sometimes not—because although T realize the idea was not my own,

combinations of my own ideas welded with the ideas of

another way of stating that there is norhing new under the sun. Such
models are, at best, unique and hopefully useful combinations of old
ideas. Mine have usually purported to take into account what the reha-
bilitee needs in order to become a rehabilitant. (I am using the term
rehabilitee to indicate the person who is undergoing rehabilitation proce-
dures and rehabilitant to indicate the person who successfully completed
same, ) The models have described what the relabilitator should do, using
a conceptual schema which satishied my need for inclusiveness on the one
hand and nor-averlapping categories on the other.

The models T have deseribed in the past have all met the usefulness
criterion to some extent. Those which I thought met it best are in opera-
tion in the Vocational Service at Rancho Los Amigos Hospital, Com-
paratively speaking, the program is a good one. All of the basic compon-
ents vou read about in the literature are there. The statistics on place-
ment look as good as those of any other program dealing with severely
disabled people and considerably better than many. But by and ideal or
absolute standards, vou would have to say it is a weak program. More

is wrong with all the programs across the country that get no better
results? .
[33]



O

ERIC

Aruitoxt provided by Eic:

I IRIES

L

5 DISTINGUISHED CTURE §

Just as there ave undoubzedly tens or hundreds of things "wrong”
with these programs, there are ens or hundreds of ways to hegin answer-
ing these questions, For this paper 1 arbitrarily chose one of those ways
as a result of a conversation which oceured the day before T was invited
to speak to this group. The Research and Education Coordinaror of the
Vocarional Services said, “Iey! How about you talking at the Behavioral
seiences Seminar sometime an vour ideas abont the nature of man? I
don't really know how you or any of the other staff in our department
view man and T'd like to tun a series on this. 1 don't sce how we can
really communicate until or unless we understand the assumptions we're
all making about the nature of man,”

He was met by a glassy-eved stare, My firse thought was something
on the order of, “These brand-new Ph.D.’s with their fancy philosophical
notions . . . there's no time for that, there’s WORIK to do!” My second
was. “But he's right.”” We make decisions every day—about programs
and individual clients—which purport to be based on clients’ needs and
capabilities ; man's nature. But we don't really know what they are. We

serve as guidelines for consistent decision-making. Being able ta relate
decisions to underlying assumptions held by the decision-maker can save
time. Have you ever picked up a case that was started by someone else

and spent some rime wondering WHY did he or she ever do what they

did with the client? Then did you spend some more time bad mouthing
vour professional predecessor to your colleagues? Then did you spend
still more time trying to decide whether to scrap everything and start
over versus salvage what you conld and reetify by patchwork?

My primary thesis todayv is that better understanding of man as Reha-
bilitee and Man as Rehabilitator can ease the frustration and time wast-
age illustrared by the painfully typical scene just deseribed. Let me cor-
rect myself, Better understanding of Man as Homo Sapiens is what we
need. Given that, the temporary ar parttime roles as relabilitee and reha-
bilitator should fall into place. T stress these two roles only as a means
of introducing the opinion that the assumptions we make about the narure
of the client are only half the story. The assump ‘ans we make about
outselves, the facts about ourselves, and the junctions and disjunctions

between these two are the other half., Our own needs and capabilities,

“our nature, dictate our decisions just as much as our assumptions about

the clients, What are they? Do we really know?
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[ think betrer understanding of these things will also Telp us ease the
larger frustration of crearing “as 3 programs——progreimns operiting “as
if" they were really needed or Vas if” they were really providing a nseful
service. What s it about us that causes us to create programs that we
think are great but when other people say, "Yeah, it sounds goud but
what is ir really doing?"" We have trouble answering, bur go right ahead
with it, undannted and unshaken?

My secondary thesis is that even lacking tire hard core TRUTH about
the nature of man thar philosophers and scientists have sought since the
dawn of history, if each of us takes the time to think through his helief
about the nature of man and then advertises those beliefs to his fellows,

then right or wrong, we will have taken a big step toward making our

aip
actions comprehensible to aurselves and others. By recognizing what our
beliefs really are and self-consciously taking them as working assumptions,
we can build for ourselves models to guide decision making. By advertis-
ing these to others, we can provide them with madels to guide decoding
af o actions. Tempting criticism of not only our decisions but our very

hchef structures hs;ks ‘;mntthmw - appe: 1] bur lrt me Ju‘at stare rhc

are gi’)ml un,lg b_y compiirison mrh GEI’IEF \\-cak pr ugrams.;

* At best we will still err, Even after taking inventory of our beliefs and
sorting them into various piles and even after we have made the fruits
of our efforts public demain, we will still err because some of our beljefs
will simply be wrong. But at least we will begin to generate constant-

rather” than random errors, and constant errors can be located, they can
bg ulcntlﬁ:d, and thz:n thcy can he coriccied. E.mdmn error eludes us,

we Lu:au- appmzznmtely huw much. I_n the Elli‘lliil ;Ettmg it distm-:ts' our
decisions, and we have no idea how much. In research, from time to
time, a component of raridom error gets identified and can thenceforward
be used as a control variable. Yesterday’s “chance” happening has become
today’s “causc-effect” relationship. In the clinical setting it happens too.
“Abal!” says the counselor, “This client's been getting more withdrawn
in our sessions because I've been very passive and non-directive when he
needs some very active direction”. It happens, little by little, fragmentary
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bilities correctly. We suspect maybe we were too strongly driven by our
own need to use the technique with which we felt most capable. Lhen
we start wondering, "Where else am 1 doing it ?”

There will otill be random crror, too, because some of our belieis will
that we feel a certain way about people. As soon as the concept starts to
push its way into consciousness, we push it right back again and forget
we ever saw it But that's ok, Growth is growth; you don’t have to do
it all at ence.

"The title of this paper reflects my belief that having a model of man
is a pre-requisite to bullding a usable model of rehabilitation, not that 1
already have one to offer you today. Each of us must vuild his own—or
be aware of the one which exists and unconsciously guides decisions—so

fthat this data 1s available to the intelligence. With time, experience and

/ mutual feedback, we will begin to recognize faulty notions and cast them

{

Y

outs, We'll steal better ones that we've learned from someone else. 1f we

“could have a “pre-post” check, we'd probably find that the commonalities
among our models were growing. And we'd be on our way to 4 model
of man which could puide the profession, not just one professional.

slmproved consistency between professionals could be added w the im-

proved consistency of an mdividual,

Now I'd like to share with you—make public—some of the beliefs
I've come to realize that | hold about the nature of man since I started
taking inventory a couple of months apo. They guide, in extreme cases
dictate, and in other cases at least color, my actions and decisions.
Because | believe they are true of men in general, they also contribute
to my interpretation of the actions and decisions of others . . . clients,
other professionals, friends, relatives, strangers . . . anyone whose
behavior 1 have reason or vccasion to interpret. I don't claim truth for
any of them. | don’t expect agreement on all of them and wouldn't be
taken too much by surprise to find disagreement on all of them. Even
understanding these underlying assumptions of mine, you may still think
some of my decisions are poor, but at least you'll know a little better
how I pot there. My payoff will be, when 1 make a poor decision, ['ll
have given you a better chance to give me constructive feedback for
correcting myself next time.

A little earlier 1 made reference to “taking inventory and sorting inte
various piles”. The sorting process marks the beginning of true model
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making, It requres fair sophisticarion and some of us will do well w

where ['niat. A year from now [ may have the beminnings of an orgim-
ized theoretical structure, but today T am simply sharing with vou some
of my initial ruminations in the hope that they will interest you and
stimulate you tm embark on a similar venture—which you might later
share with me. The choice of ropics 15 guided not by some theorerically
determined evaluation of importance, but by the happenstance of events
in the last two months which have prompted me to think about these
particular ssues. [ will ask far more questions than 1 will answer,

1. First of all, all men are NOT ereated equal. In Abraham Lincoln’s
day that was an Important thing to say and, like the Bible, it can be
mterpreted more or less concretely, Most of us, having observed that
some people are smart, ome dumb, some bemutiful, some ugly, some
healthy, some sickly right from the very beginning of life, take a less
concrete view, For example, they interpret Lincoln as having meant,
“All men are ereated with a right to equal gpportunity under the law.”
Others steadfast.  maintain that he meant exactly what he said but that
such variables as intelligence, beauty and health weren't whar he was
talking about, He meant spiritual equality—no man’s soul is bereer than
any other man's soul. I don’t know what to say about the latter inter-
pretation other than “oh” and then put it in the pigeonhole marked
“Unusable Information”. The former is more seductive, but even that
gives me some trouble. Can a legal or moral right offset the limitations

to insist that a person who lacks the capabilities to function without a
constant guardian has, at some philasephical level, as much right to a
college education as anyone else? Or that T have as much right to avail
myself of ice skating lessons as anyone else? Do I have a right to scize
an opportunity to attain a very high level position and then proceed to
demanstrate how “right on” the Peter Principle is?

The trouble with the concept of rights is that it’s a two-edged sword.
“Rights under the law” frequently sanctions unkindness and excuses the
individual from concerning himself with this. T have the right to sue you
if you rear end me, But how about you? You are ruminating so hard
about your wife's accident last month and what will happen with your
insurance company if any little thing happens and whammo, your foot
slips off the brake = .d onto the accelerator. My bumper gets dented a
little. Unless I'm some kind of nut about how my car looks, T should
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care less about the blemisin It's not enoush o hurt the resale value of
the car. But it would cost 380.00 to put it back like it was, I've got a
right to insist on that. And be the last straw with VOUT [NSUMANCE Conl-
pany. And cause you to go on asained risk at a couple hundred bucks
more than you're paying now. And von don't know how YOU'TC going to
pay for the groceries. But I've got a right, Tt WAS ] vour faule and
[ am innocent as a 70 year old virein and if you 't keep yvour mind
on your driving then you should stay off the streers. Right? Righteous?
But is it 4ind?

The concepts of rights and equ; ality are unfortunate. 1 think they miss
the point. I think they demonstrate man’s tendency to try to substitute
power measures (rights concept) and simplistic absolutisms (equality
concept) to prevent men from walking all over each other because he's
given up hope for fairness and kindness from in(lividmﬂi I recognize thar
in the larger society these concepts are necessary. | fear that their use
may promulgate more of the problem rhq were designed to handle, |
believe that if in the smaller society of our professic.  ve could get away
from them and focus on the real ar ! simple issue that “all men should
be allowed and helped to do their own thing in ways that don’t impose
unkindness and unfairmess upon others”, we would not only do better

rehabilitation, we might contribute something to the warld.
As a result of this kind of thinking, T find that a little part of me

turns off when people talk about rights and equality in the context of

our work. I try to fight it, but 1 don't alweays succeed.

2. The second belief was introduced under the last topic, That s,
man tends to fall back on power measures when reason and understand-
i’ng fail. This i's' il]u%tratxzd vcr’y 1;-11-1}' by ]"il'(;’i’lf'll in'r;nmtfnn: W irh 'r]wi:
for w 11 at seems th: an hum but Was pmbubh .Ihnur tluEE minutes :md
the child is still loath to concede, parent says n despair, “Look, I've tried
to reason with you hur you on't listen. Let me make myself perfectly
clear. You will NOT do such and such again and if you do, vou will
be pumshcd vou can count on that!” A deep breath, a break, re-thinking
W hv yvou're not getting through, and three mare minutes might have done

. The child might have really understood why, and not be conrinually
thpted to rebel just for the sake of showing “you can’t do that to me!”
A counselor is using case service funds to pay for private trade school
training for a client. He knows the client is missing a lot of classes and
messing around when he does attend. Counselor asks him how come. He
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gets double talk for an answer. Instead of prving harder ro “walk @ mile
in the other guys shoes™ he gets mad ahout being double ralked and says,
“ok. bue ler me make myself periectly clear. Phree more unexcused
absences and you'se our’ And he congratulates hinself hecause he's
tough and you have to he, and ar the same time, he's kind-—his lenjeney
in granting three times proves thar, A supervisor knows his salariod
salesmen are goofing around when they're supposed o be making sales
calla, He eries to talk it out but because part of the morale/ motivation
Nobody's going to sock it to the boss unless he first gives reassurance
that he's got the ega strength to take it Therefore, the right answers
don't come, the supervisor gives up and falls back an power. “Let me
make myself perfectly clear. You will provide documentation of every
eantact you elaim to have made, clack out. eall in. ere., ete.”. How differ-
ent is the outenme from what happens with the lictle child whose parent
gave up and resorted to power? When power potential is available, it's
so very human to go ahead and use it. Its seductive attributes are four-
fold 1 it's quick, it's easy, it's casy to deny that it's going to be temporary,
and it serves the dual purpose of venting some of the hostility born of

power measures is they don't work. You can create a bepuiling facade

of conformance for awhile and for that while your anxicty gets down to
a tolerable level, but what happens to it when the break-throughs start

happening?

When the other guy "pulls rank” or uses whatever power measure
happens to be at his disposal, can we improve problem solving by pausing
to reflect. “Hey, this guy isn’t just an autocratic bastard. he's a fallible
human being who's frustrated; he's giving up, but that doesn't mean I
have to give up and lapse into hostile indignation at being out-powerel.
I can still take some responsibility to reintroject hope and work toward
understanding and a reasonable, lasting solution.”

Y

3. The next topic has to do with face-saving. A recent issue of
and rrigrering situations vary, the need to save face would scem to be
an integral part of man’s nature. Men will pay enormous prices to save
or restore face, Self esteem, a la Maslow or others, is probably a key, If
we become aware or imagine that we look like fools in the eyes of athers
we feel bad. Why? Probably because we use their apparent esteem for
us as a barometer of how much esteem we may have for ourselves, When
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theirs goes down, vurs goes down, and we feel bad, Withour geteing into
ll the complexities of how we need to develop inner standards so that
we aren't reliant on the possibly neurotic or even cruel judgments of
others to feel that we're o.k., we can still look at this tendency i an
effort to understand some things about our superiors, peers, subordinates,

clients and aurselves,

Since sometime in the nineteen forties, there hassbeen a sign in the old
about eigit little puppies trailing behind her, The caption reads, “Admit
vour errors, I'rving to hide them only makes things worse”. We all
know this. Ore of the nicest things we feel we can say about a person s,
“He's the kind of man who can admit it when he's wrong”, Why, then,
ik it so hard to follow through and act, consistently, on this wisdom?
Why do we try so hard to rationalize our way eut of situations where
it looks like we blew it? Why do we tiy to place the blame elsewhere -
onto another individual, another level in the organization, anather agen-
cy? The most likely answer would scem to be because we're afraid we're
going to losc more than face, we're going to lose PLACE. We might
be stripped of desirable responsibilirics, demoted or even fired. We're

workshop building at Rancho that shows a picture of a mama dog and

going to be closed our as infeasible for service on the basis of non-co ope

tion, we won't get the car or the books and ruition. But those zie s Ilmﬂ
a realistic fear. People are so charmed by the ability to admit errors that
you're more apt to earn than lose points by it. Why, then, does the blame
avoidance type of face saving continue to occur? I think one of the rea-
sons has to do with the sther person or persons involved. Recall Erie
Berne's T'ransactional Analysis and the game people play called, “Now
I've got you, you son of a bitch” A person might be right on the verge
of admitting, “Boy, | really blew it!” But if he senses the tiniest bit of 2
”gﬂtclm” attitude on rhe pfu*t {)F t‘hc persnn “‘hﬁ',‘% hcirjing him see whcfé

tht: ilrrlrudt starts al’uftmg tm_s'gu'cli Nm\f walt 4 unnutc, it H:ally wasn't
all my fault in the sense thar..." Can we, as the “ather persan” aid this
difficult type of communication by being very clear in ourselves that we
are not harboring (and therefore not automatically transmitting) “‘got-
cha” type attitudes ar simply impatience which will dam up the flow of
honesty and stimulate the need to save face?

Ther—e are (ithEl' kfi‘!i']‘% cf f"u:e "*i\‘il‘l}}“ that concern us. an of the most
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who just duln t care and engaged in intolerable behavier (if you're bad
people won't feel sorry for vou cither) have been sent away beeause we
failed to-be sensitive to and patient with the face saving aspect of their
brzh:zvim*?

HU\IA\T= need to rupc:ct as a qnn;ﬂe i‘E"!]itv ulthnut negative evqluzk
tion, because that sets us up to respond to it in unhelptul ways, At the
same time, because it is a potential trouble maker, I think we also have
a responsibility to help Enﬁh other overcome the need to do it: and that
means we don’t “protect” each other from the pain of facing errors by
bf.‘cammg an 1lhf m ae:]f dLLEptmn W’e ':.ln’lpl\" ease the 1,.1111 (:md there-

pcctc:d, that our corcern s (:L'n‘lty smd not blamc plac;mg, a:ld that we
understand that if he thinks he’s made an error this i going to ‘concern
him and we're willing to spend the tum: hLlpmg him think it out.

+. I made a pasﬁ;mg reference to “protectiveness” a few moments ago

and waould Tike to expand this a little. Man, not unlike many ather spe-

cies, tends to be protective of his fellows. Whether for biologically

Ietmmmed reasons, or Jl!&t amart Gb'-’-{:l‘\f:h]ﬂn that it lmmmu the pmbi-

ture, that 5 tht: way a lut uf !apEt:lﬂS are, ,\fIan, the one ammal wluch has
devised civilizations, has made an institution of it. It docsn’t just happen
in our specics anymore, we make it happen. This may be both our salva-
tion and our downfall, On the salvation side, we care enough to pass
social legislation. We care enough to generate dozcns upon dozens of

peaple-helper fields: Some of us even care enough to immolate ourselves

on the doorstep of the appressor, On the down fall side, we sometimes
overprotect to the point of destroying, The ereature reared in asceptic
conditions doesn't have a chance later on when it's ; exposed to the normal

world because it daesn't have antibady one. The sheltered, pampered

child dﬁezn 'mze a clnnLe l;lrcr oil bEL:ﬂle, he ha%nt le;um_; hm\' to

persan dggsnt h;m: much nf a L]mnu: to makg t]u:. most of thE resolrces
he’s got if he's “pratected” from the truth that his abilitics in certain
realms are limited compared with others he will meet, You and I stand
a much impaired chance for human growth if significant others in our
lives are “protecting” us from insights and recognitions that might cause
us temporary pain. They're in trouble if we're doing that to them.
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Recently 2 colleague-of mine eritized another colleague during a meet-
ing for which I wrote up the minutes. 1 included what 1 cthought was a
factual restatement; it seemed a reasonable eriticism the subject would
want o consider dml if appropriate or possible, correct. When she read
the minutes she went to her eritic for an explanation. In the face of her
obvious displeasure, he softened the criticism to the point of making it
incomprehensible. He had an opportunity to air something that bothered
him and maybe get some corrective action. He was willing to sacrifice
it to keep her from being up tight . Why? Husbands and wive are notor-
ious for daing this sort of thing. They hold back criticisms - honest, fair,
reasonable eriticisms, till they're ready to explode - because they are afraid
the ather can't handle it; they'll be hurt, they'll get mad. Why? We
know how tough and resilient we are, why do we make the assumption
that others are too fragile, too brittle, to tolerate honest criticism? There
are probably two aspects to the answer, One is simply that we do identify
with other people and when they feel bad, we feel a little bit bad too.
If we're somehow responsible, we feel worse. The other has to do with
self protection. We just might get lambasted back, We don't like to suf-
fer loss of approval either. If we have already “waited too long” and
built up a head of steam - annovance, antagonism - vwe add self distrust
to the prablem. We're not sure ze can be fair and in control of our
emotions. '

If we really want to improve our functioning and help our buddies
improve theirs.” [ think we must reappraise the validity of these assump-
tions of fragility we make about others; expect that the initial reaction
to criticism is apt to be some defensive flak; have faith thatr if we bear

with him rhraught fh;‘% understamlﬁb]e I'Efllftliﬂll hE’ll come ﬂmund to

with his. [ thmk we hwc to mLe the wmls.mg assumptions t]mt athms
want to do a conscionable job, are strong enough to make use of con-
structive feedback, and that they are fair. _

What 1'd like to share with you now is on a little shakier footing in
my own thinking, but because it's such a central issue in our profession,
I'lIl try to stutter out where I think 1 am on this one. It may be man's
nature to be engaged in some kind of “work™” which he views as useful
to himself or even contributory to someane beyond himself, but it's very

hard for me to imagine that the great engincer gave us a gene that makes

us need to be “employed” for money and that anyone who seems not to
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have that need is either a mutation ar chronically flying in the face of
his genetic reality. Straw man, right? Nobody thinks that.

But does anyone you know operate in such a way that vou would al-
most believe he thought that? Are there any programs around that give
you the feeling there's some such premise invalved ? Do clients ever get
a message to the effect, “1f you dan't value gainful employment there's
something wrong with you, but we're here to help you get straight”?
If that Jdaes happen. what does it do to the relationship with the person?

Many books and articles have been written on the relationship between
man and his work, I've read some of. them, I've ralked and listened to
other people talk. The one thing that seems to be clear is that no one is
very comfortable about whether the need to work is inherenr in man’s
nature. This makes it somewhat difficult for peaple wha have dedicated

physicians. seem to have it easy. Whe could doubt that it’'s GOOD to be
healthy? We who pattern ourselves afrer the “medical model” would
like to have a touchstane just as solid—like it's GOOD to be gainfully
employed. But we don’t. How then do we reassure ourselves that our
efforts are worthwhile?

Agency identification offers one way. ““I work for an agency that takes,

and therefore, whether I believe it at a deep, philasophical level or not,
I, too, will take that as 2 working stance and do my utmost fo achieve
the goals it implies. T can’t know what mankind needs, but 1 do know
what my agency wants, so I will work for that” This can get you
through the eight-hour day when you're too busy working to think
(maybe one of the reasons we believe work may be necessary to our
psychic economies) but it doesn't always get you through the quiet
moments at home with the relaxing martini. Those are the times when
the nagging doubts sneak in; am I just temporizing? When the labor
supply so far exceeds the job demands anyway, is it sorme kind of crazy
to imagine that it’s important to add more people to an already glutted
market? A lot of whom don't seem to want to be there anyway? Is there
a resolution to this dilemma? Or is the resolution simply learning to live
comfortably with the prospect that anly our descendants, through history,
will know whether we were fools or “movers and shakers of the world” ?
And that meanwhile, we can do no more than to take our working stance
and do the best we can?
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nuy ll:we lenggd Mayhn as a n:%ult of mmcthmg }uu w;ll sy izftu I
finish this presentation.

One thing about man's nature and work 1 do believe very strongly.
That is, however, inherent the need may be, it is- NOT number one on
the hierarchy. ’\Vhf;n people are unhappy, they don’t work verv well.
When their love r::latmnsths are disturbed or painful, they may have
trouble “getting motivated” where work is concerned. When the mortg-
age is being foreclosed and the doctor bills are mounting, they have
trouble concentrating on doing a job if they have one and even more
trouble looking for one if they don't. This is hardly news. We're all
familiar with Maslow's need hierarchy which puts survival, security, love
way before self actualization—for which man’s work is a vehicle.  But .
do we sometimes operate as if we'd forgotten that? Do we sometimes get
so fixed on our gouls, priorities, time pressures, agency pressures, that we
try to short eircuit this natural progression of need-meeting in the client?
And failing this probably impossible task, send him aw ay as ‘‘not ready”?
With little or no guidance as to how to “get ready”?

Semetimes we may try to build delusions for the clien: to hold on to.
“Look, 1 knew that your family scene, your love scene, your social scene,
vour fiscal scene, are all bummers right now. But if you'll just hang in
there and get your voeational stuff together, you'll find that having one
aspect of your life stabilized will give you better footing in all the others.
If you're working, your fiscal scene will automatically get better, vou'll
have a chance to meet some new people, you'll be out of your family’s
hair. f;ﬂttmg t6 ‘work.iis really the via regia to getting straight in all
those areas”. But what if he just can’t do it? I sometimes suspect that
some of us pmfesaa nal types have learned’ to skip rungs on the ladder
(which might be our undoing, , especially if one rung was love) but
maybe the client hasn't pr:rvcrted his nature with hyper trophy of the
intellect and is strictly a first-things-first type of guy. An explanation that
was intended to be helpful can rest pretty heavily on a client left sqymg
to himself, “He’s telling me the only way—and T just can't do it.” Back
to Maslow’s need ladder. Self esteem is also more basic than self actuali-
zation and what have we done when we've contributed to unr]su:uttmg
that?

There was a time when work was an instr ument for meeting the most
basic need of survival. This is no longer true. In this society. We don't
let people starve because they don’t work. Work is now an instrument
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for meeting the higher level needs of self esteem and self actualization.
FOR SOME OF US! If a person doesn’t sec work as a proper instru-
ment for meeting his needs for self esteem or he doesn’t have much of a
felt need for self actualization, as we see it, anyway, w h_}- is he zoing to
work? How do we get him to? By inducing guilt if he doesn’t? By
“selling” our value system?

We've looked at the helpfulness of ageney identification, now let’s look
at one of the dangers. We accept the working stance of our agency that
moaving people into gainful employment is not enly worthy, it is what
we're paid to do. We also recognize our limitations as to expertise. We're
not psychotherapists, we're not gurus, we're vocational rehabilitators. 1f
we were psychotherapists in private practice or gurus our sole account-
ability would be to the patient or the one-who-is learning. But we're
not. Most of us are paid by and therefore also accountable to the tax-
payers! Whose agent are we? When? To what extent? What are the
rules of loyalty?

ln}bably rather realistically, we tend to assume that what “the tax-
payers” want is to get those guys off welfare. We're tived of supporting
them. We know there are exceptions, we're taxpayers and we don't feel
that way (do we?), but we're a biased sample by dint of oceupational
choice. Prabably equally realistically, we observe that a number of our
clients don’t share either our or the taxpayers’ enthusiasm for gainful
Emplgyment But they do need help to achieve a hnpplcr state of being.
Do we place our loyalty with the dlient and say, “Forget the taxpayers,
their values are materialistic, déhumanized, WRONG. I'm going to use
their money to do what 1 think is right for the client as a human being -
and maybe, eventually, he'll go to work and my conscience will be

Cassuaged”, Or do we place our loyalty with the taxpayers and say,
“Look, client, I can appreciate your other hangups, but everyone else has
their prablems too and they don’t sit around and let other peaple support
them. You hiave a responsibility to saciety (the people who are picking
up the tab for your grocerics) to take care of yourself and then you can
start wnrkin’g on thé r';thr:r étuﬁ " Do we ﬁIthth bﬂtwe&n thesc twa?

’\,’\?dlmm Buckley § persuasive EIGC]UEHLE on f.V. tha mght befﬁre? fh:i
we get confused trying to keep the faith in opposite directions ar the same
time without recognizing that it’s going on?

When it first occured to me that I, a People Helper, might in some
sense be an agent for the state, T almost curled up like a dried leaf and



60 : DISTINGUISHED LECTURE SERIES

blew away. But it was a reality 1 had to face very explicitly before [
stood a chance of understanding why some of my messages and actions
seemed contradictory; they conformed to whichever loyalty was most
salient to me at the time. Awareness has not only served as a tool for
increasing clarity, it has focused the necessary goal of uniting the two
Iﬂ\’:l]fif.‘%; bc‘zth in my own thinking, :md out in thrz wurld f)f :'eﬂit}'

IS sn’ﬂp!y to ar:l-grmwlt:dge it hgn;stl)- to th:: Lh;ntﬁyou re tln:rr: fm' lum
as far as you can be, but you alse have another master.

The private practice psychotherapy model cannot be our model. When
we try to assuime it we get in trouble because we're automatically sending
double messages to the client—one we want to send because it conforms
to the model (of being solely the patient’s agent) and we respect it, and
one we try to hide or deny because it dm}%n’t conform, we're not sure
we respect it, and, more to the point, we're not sure we can COPE with
it because no ane has ever sanctioned it by including it in a model, How
,;m I build a trusting relationship with a client when I'm telling him,

“only-half of me is on your side”? T suspect a great deal more easily
than when titats the reality but you're not telling him. We know what
happens to people's B ior when it is premised on denials of reality.
What happens to us? For thie-resons lmphtd here if for no others, it
take into account ALL of our

seems to me we must build madels wii 7
realities instead of adopting pre-existing models~hich only partially, and
maybe dangerously, apply. T
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Vocational Rehabilitation—The Past Is Prologue
ANDREW MARRIN

Associate Regional Commissioner
for Rehahilitation Services
Department of Healeh, Education, and Welfare

A pretentious title such as this deserves pretentious treatment, but 1
must express my regrets that 1 am incapable of writing the traditionally -
scholarly paper. | hope | will be forgiven if my personal experiences in

- - thirty years of vocational rehabiliution tend to dominate this lecture and
that my personal biases may be all too clearly evident. 1 have lived through
have reached that age where T can be: considered one of the pioneers in
the field. Someone has defined a pioneer as a maladjusted person, discon-
ness and is nsually buried in an unmarked grave.

- 1 am particularly pleased to have this opportunity to return to Los
Angeles since it was here that T began my career in governmen* in 1934
and subsequently in vocational rehabilitation in 1941, 1 was prepared-
to become a reacher when the Depression struck and along with thou-
- sands of other hopeful graduates went down to the Los Angeles Armory
in 1934 in response to a news story about the guvernment employing
teachers in a new emergency program. There were long lines of hopeful
candidates and 1 selecred the shortest. It proved to be the wrong line

work in the heart of the inner city qualified me for an interviewer posi-
tion in the State Emplayment Service where | became the “Selective
Placement Interviewer.” This led inevitably to the position of Vocational
Rehabilitation Counselor. So, as the result of this careful vocational
planning, I became dircetor of the program for twelve years,

During my work in the Emergency Relief Administration | was as-
signed to the “Watts” area of Los Angeles which was the beginning of

O
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czf thc Lmﬂrgemy lu:lu;f c_]ﬂm;, T l’u:ri: WEre no health fnulxma :un;! rhr::ose
in need of medical eare had to take a Cii‘cuitnu‘é route by bus and street-

thc DLprch;zm, uncmplgymf:nt was an old, old zz‘.lﬁtjr;{i sind it was t]’lEl'_
I first he;ﬂ'd the bitter comment from Blacks: “Last to be hired, first to
be fired.”

When I became a counselor [ again drew the Watts aren. After seven
vears there was no substantative change in conditions although with the
War beginning there appeared to be more job pessibilities. I recall refer-
ring several Black and Mexican-American clients to 1 War Production
Training program in a neavby white suburb to be trained for riv ering
jobs in the burgeoning aireraft industry, Those attending the day classes
experienced only normal humiliation ; those who tried the night classes
found themselves routinely picked up by the lacal police if found in this
suburb after dark. The War was well along before this practice was
curbed.

When I became director I found that [ had taken over a program that
was entirely staffed with white personnel—who also were prohably
Anglo-5axon Protestants. Why was this? I went to various organizations
of minorities and found that they felt most state agencies were closed ro
Blﬂ«:k% ill‘;il ?\Ieﬁc:qn Ameﬁcam The:- civil "%EI‘ViiC{i system %eemfd 1dmira=

clcucai or prﬂf&salcnal, it was i‘lECESSHI‘y to apply. It was allcged that
some minority applicants were rejected at that point on specious grounds.
If the applications were acceptéd, a written examination geared to the
middle class college graduate had to be surmounted. Those few who sur-
vived then underwent an oral interview which almest invariably elimi-
nated the rest.

It was difficult to convince these groups that 1 meant it when I told
them that the door avas now open, that these opportunities were “for

real.” Tt was in 1952 that we hired our first Black counselor of voca-
tional rehabilitation in the United States. What a commentary on i so-
cnl program whose mission was to help overcome handicaps to employ-

In 1952 the California program was a leader in the Nation in numbers
of rehabilitations. During my ten years as counselor and supervisor [
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learned every trick in the book an how to bet numbers and may have in-
vented a few. The saaff I gathered around me as director were as

di:enc]mnt&d ag [ with our past ]’ﬂ';’lele“? and mm’:thf‘ we lllidi’i‘ff)["}k a

niost cluuly Iﬁplfﬁf;nt i1 sm—:;n.l :m_:_l economic lmblhty £t tlu: state.’ "l his
was not just an ambitious objective, but in light of the climate at that
time was probably foolhardy. 1t was my abscrvation, based on a close
kiinw]Edgg rjf the Célliﬁli‘i‘liﬁ prﬁgrram fmd Fairlv ::fjmpliftf: kllmx'll‘:{lff{: of
W clffuu uupzf:nlfs among many r ]iahllzmtmn pmsunnc] th commaon
rationalization was, “With.all of the many more “favorable’ applicants
coming to our doors why do we waste our efforts on clearly non-motivac-
ed people?” We were anly partly successful in our efforts and encount-
ered varying degrees of hostility and oppositian from some stafl members.
The attitude of the Federal office could be called guarded praise. Credit
was given for our efforts to innuovate, but an element of fear persisted
that such a drastic shift would reduce aur numbers of rehabilitated cases,
u‘hfﬁh s:’trtﬂiﬂ]f p:‘m'eci to be thtz fact. It was n]r’rmat mwenty years brfm't;
hlgh pnanty :md incentive fllz1d;=—-. were budgctu] to encourage th-‘;‘ stares
to greater effarts in serving the dependent and the disadvantaged.

I mention these early efforts ar innovation because vocational rehahili-
tation in its fifty years of life has been slow to change and has clung
rather tenaciously to concepts and practices which must be reexamined if
we are to survive in the vears ahead. -«

In the fifty years of its history vocational rehabilitation has demonstrat-
ed same principles which are still as valid and effective as can be found
in any of the so-called “helping services.” The emphasis on goal-orienty-
tion in dealing with disabled persons has proved to be a strong influence
i the direction of comprehensive plmmin;;r_‘ with specific services mobiljzed
to ;u'hl,i:w: i concrete rcsultsn _]ﬂb h{"- ﬁ“ulfiiﬂﬂ nF a Hi‘lE=fﬂ—'("]ﬂE i*EIﬂff{ji‘F
hl"f"‘i[‘lnln" ro z-nd hil*-. heen rlr:mmhtrm'd e hr i hl;f_?hl\' cﬁu,mf: means
of achieving the result of employment, At its hest, vocational rehabilita-
fion has functioned on the assumption that every hinnan being is unioue,
with unique talents, interests, and patentinl and deserves the hese talents
of an individual counsclor to realize his potential. There is now a oW
ing belief that the relationship may be actually cheaper from a cost-henefit
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the VWatts area point to a clear cost-benefic advantage in favor of the

tracditional “rehabilicatiyn approach™ in serving the non-disabled. T think
we can point to the iandmark project carried our in \Woods County,
Wisconsin as another example to prove that rhe one-to-one approach need
not be prohibitively costly as compared to the mass approach,

Probably the single unique feature which distinguishes vocational
rehabilitation from other programs in the so-called “manpower field” is
this pracrice of working with each individual cliene to develop an indivi-
dual plan based on his pardcular needs. Admiteedly, the ideal is not
always found in practice and there are some counselors whe undoubtedly
atereotype  their clients and  route them inte similar stereotyped
accupations.

Through the centuries the thoughtful men who wrate the great books of
our culture consistently regarded people as individual human heings. The
concept of man in the mass is essentially a rwentieth century develapment.
Some justification for rhis mass approach can be found on the basis of
sheer weight of numbers and the necessity to plan broad programs for
Iarge categories of people. Butr humian beings arve seldom able to solve
their problems as part of a category and the dubious results fram many

that different people have different problems needing different solutions.
It is to be hoped that voeational rehabilitation will never lose this invalu-
able focus upon the individual,
Inevitably, Mary I Sawitzer has said it becter than anvone: “That
the public artitude that is communicated to the people gerved s
marrer of caring, and that every single thing that is done has to be
mational commitment to an in-

mativated by that deep, personal ¢
dividusl, This cannat be muted or watered-dawn. From the top to
the, bottom, this is the essential ingredient tha makes rehabilitation

unigue, desived and suceessful.”
to the requirement in omany state vocarional re’ abilitation prozrams for
pussession of the masters degree in rehabilitation counseling as a condirion
of employment at the journeyman level. For many years voentional reha-
hilitarion agencies strugeled o enin reenmnition of the unique problems
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of the rehabilitaton counselor and the 1954 amendiments to the Vucu-
tional Rehabilitation Act, which established thie graduate programs in
aur field, were viewed as the answer to our needs. In practice, however,
only a relatively small minority of counselors employed by the state agen-
cies Fave come from the graduate programs. One survey indicated that
feur out of five counselors hired over a five-year period came from other
fields. |

However, many state agencies continue to place great weight upon
the possession of the masters degree to the point where [ suspect this is
motivated more by a desire to raise salaries than by a real convietion that
a higher quality of service will be given our clientele. | know of one state
where a counselor may not compete for a promotional examination to a
supervisory position witheut 1 masters degree. Surely we must all admit
that there are exceptional persons among us without any degrees whose
Ievel of educational atrainment is far superior to many with advanced
degﬂ;‘&‘i I am pléaé.(zrl to note thit i:ﬁ ifﬂﬂii'si ﬁti]l permi’tg Sllbhtitllfif}i‘l af

uggzble fcn a numhel nf rnlenﬂ:d pcaplr_ to pmgma in th:: Egld even
though they may not even have attained a bachelor’s degree,

This excessive weight being given to degrees is a very real barrier in
the case of para-professional aides who are being increasingly emplayed
by manv states. While we do lip-service to the concept of a “carcer lad-
:ﬂt;:r“i in i*éalitv i’f may he a cfuef Im:r-: szntr:' mn.uy QF these jméfriﬁns are

are pgrf@nnmg at a IL;x r;l f:u- :ibﬂ\{f th; m:ulequnr:: wag{: lwc;l at which
they are recruited.

Of major interest in discussing this whole problem of artificial barriers
to emp]m ment and ﬂdVﬂ[lELI'l‘lEl‘lt is the '\IfnL S 1971 decision of Lhc

press nuncc, thL court held that thg mqmrcment gf a hlgh szht_ml di;z]nma
or success in a standardized general education test as a condition of em-
ployment is prohibited by the Civil Rights Act of 1964, There are
numerous cases in various courts throughout the country which undoubt-
edly will be heavily influenced by this decision. There are those wha
believe that the decision could ultimately place in doubt the vnh:hty of
many of our Civil Service examining procedures and requirements for
advanced degrees as a condition of employment or promotion.
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ning to believe: “. .. any tests used must measure the person for the job
and not the person in the abstract.” But still in many states the para-
prafessional is told he must first ger his B.A. Jdegree and to really pro-
gress in the field, ger that Master's, Why cannot we relax our rigid
professional standards and allow for the exceptional person? Is profes-
sionalism leading us into a closed-shop cul de sac?

Closely related to the issues of artificial degree requirements is another
practice in vocational rehabilitation which many people feel needs reeval-
uation. Vocational rchabilitation was lzce in coming to the belief that

“professionalization” was necessary and was equally late in coming to

our applicants. When 1 entered the field, intelligence and aptitude tests
were rarely used and we depended heavily upon the interview, the work
history, and eur innate mystical ability to “size up” anybody in terms of
work potential. During the forties and fifties the use of standardized

programs having full-time psychologists on the staff, In my last years in
California it was routine to require a battery of tests for every applicant
although many supervisors felt that relatively little use was made of them

by counselors. In some cases T came to believe that excessive weight given

test results resulted in denial of service or limitation of service to certain

Educational Review of a project involving the administration of the
Goodenough “Draw a Man” test (which I had been led to believe was
free of bias) to children in some fifty countries throughous the world.
As 1 recall, the group who scored lowest, with 1Q's in the fifties, were
Bedouin Arab children. The highest group were Hopi Indizn children,

who scored close to the genius class. Upon analysis, it was found that
the Arab children were forbidden by their religion to “draw a man”,
which was apparently the equivalent of setting up a graven image. The
Hopi, on the contrary, has had several thousand years of tradition in
pictorial drawing. So much for the validity of the culture free test.

A rather shocking example of the danger of making judgments on

the basis of culturally biased tests came ro light when I -net a young
American Indian college student, who was performing successfully at the

Junijor year level. "I'his person with a language handicap, a mild speech
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impediment, (and dark skin) was placed in a class for the mentally re-
tarded at an early age. Fortunately, someone realized the error berore
serious damage was done, but ene ean onlv wonder how many children
have been irreversibly damaged by being given-this arbitrary label. Peaple
in California should know of the successful suit brought by a group of
parents of Mexican-American children enjoining a school district from
tested using the Spanish language. :

With greater emphasis in vocational rehabilitation agencies upon serv-
tng greater numbers of the disadvantaged and minerity grouns, ene must

“wonder whether the traditdonal evaluative methads used so long on

middle class applicants is working to the detriment of persons from a
different culture, We must face the fact that the preponderance of our

meet their own stereotypes.

As an example of such unconsclous stercotyping, I ance read a case
in which the counselor recorded an interview with a Mexican-American
applicant: “He was inappropriately dressed in a blue suit with a whire
shire and necktie.” Manifestly, he should have appeared in dungarees and

employment. As Eric Hoffer once said: “Most people are lumpy with
talent.” We in rehabilitation, of al] people, should be sensitized to spot-
ting such talent and opening up the widest opportunity for people,
regardless of rest results, school grades, or a background of menial-jabs.
A successful psychiatrist I know, who happens to be Black, once told he
had been counseled in high school into uphalstery as a career. Fartunately,
the War and the G.I. Bill opened the professional doors to him.

Much of the foregoing could be summed up in the catch-phrase, “low
expectations produce low achievement.”* Experiments have shown, for
exaniple, that when teachers are told that certain children should show
a sudden spurt in achievement in a given period, they usually do so. As
2 young counselor 1 recall striving vainly to identify any occupation which
might be possible for a severe athetoid boy whole sole asset appeared to
be a sweet disposition. I failed, and years later was rocked to find him
performing a complex and precise operation on instruments, one which
all lagic, reason, and aptitude tests proved was completely impossible.
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(}h\'imlély, ny u\;prcr:iti 5 Were luuu h:z;mi on his: :1imnéi rotal ];u‘k

mum_.;m;-acaamg appearance. In thi_;af; cl%

ﬁ:l‘ }lh .Ltlwmhl hm W rm]xl lmu_ i Lll nee *mql in tl]L face of :1!] judge-
ments by the experts he proceeded to demonserate high ability.

L now must address mysell to a sensitive subjece about which we used
to speak less freely, Tt has been charged for many vears thar vocational

rehabilication programs are interesced soley in numbers and that chis has
rended o water down ous services to individuals, It iz undeniably true
that almost without eaception our annual seatistical veports appear to
rank stites solely an the basis of cases closed rehabilitated. ‘The complaint
of many cornselors is that no mateer how miuch they may have labored
over a ditHeult case or how intensive the service provided, “they all look
just the same” as far as Washington is concerned. Counselors cynically
say that the way to progress in a state program is to learn the tricks of
getting numbers and close one's eves to the real needs of clienta One
“(.ct a :mfi 11 pat imn on t]u: m’L ive him a

ii(’f“cl’fhcd f]lE pr‘m?(‘

l was an Edll}‘ i‘llS?iL’”fE! to thL ])hllﬁa(]l‘ih},’ that thl;a bﬂd}‘{mmt“ Wil
the only possible method of evaluating the effectiveness of a state pro-
gram or of a counselor. For many vears I have advocated some means
of weighting “rehabilitations” to allow for some measure of qualitative
evaluation rather than the purely quantitative one now in use. The
problem is not insolnable and a number of propusals have been made
which 1 believe could be adopted + + which would give recognition to
the genuinely effective rehabilitation casework provided by many counse-
lovs. b continually hear fromi counselors that the Federal agency has
established “quotas” of relabilitated eases and this s che reason for the
expeidicint ar the shoddy casework sometimes found. Tin all honesty, in my
thirty years no Federal official ever specifically set a quota for me or my
agency, However, the continual ranking of states on the basis of num-
bers has undoubtedly created a climate in which the states feel they must
set quotas for counselors in arder to justify their EﬁfiﬁfEI]CE,

Manifestly, those who provide the funds ff:! our programs have the
right to expect measurable results. It has become a truism that any
severely disabled person can be rehabilitated if we are willing to spend

hundreds of thousands of dollars and the full time of a counselor for an

i
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applicants than we ean ever serve, it js c_:lw:m_:s rh:zr W QIeNCy can serve
only a segment of the rotal handicapped population. The problem s,
which segment. 2\ growing criticism of vocarional rehabilitation pro-

grams, now beginning to come from legislators amd budget people, is that

- our i’l""f’fl["it"% 'reml fo set 'znn\‘l'irtcn m*inriric% in W 131"—]1 %eh‘c[icm m'efércnfcs

izpphgauts w lll[f; sereening out rhr; nare SL:'ﬂ:rEly dlﬁ'nh]l)d._ thr:r dls;ldvim—
taged, the less educated, and minariries. Tn some stares this has undergone
rapid change and out- n:uh PrOgrams in poverty areas are producing
shift in case loads and in program cmphasis, The recent policy of the
Federal agency in giving high priority to serving recipients of public
assistance s undoubtedly resulting in marked changes in the nature of
our case loads in many states, T personally have strongly supported this
palicy but tried to put it into effect rweney vears before it became fashion-
able. My reasons, however, may difier from those whe feel 2mphasis
upon the welfare recipient is necessary in order to show measurable
dollar savings. [ have always felt a stron,, moral obligation to make our
services, which at their best are among the most valuable vet found, to
those who simiply cannot find the resources within themselves or within
their communities to meer daily crises, let alone solve long standing
problems. Most of oui daunselors grew up in an affluent society and
may never attain reni in%iirht i-ntn fl'uz r]eafléning inﬁuent& gf pmff:r:v the

tclr’:vxamn thmug:h t} nt apprnanth NCCessary pt:mlty we pay Fm rhrf Frmtr—z
of our industrial zociety, the advertising industry.

C)m:- (ﬁﬂ"m‘t tlmt f*; being made bv some gnv;z'nmﬁnt:ﬂ :lge;:m:ies 1"*: t] e
LfTEr:t:\ CHEss In mduatn Fnslcall:, thtv can bc mummd up as the quest
for abjective measurements although they may go under the various
names. C’uu&nth \Innagmmnt by Db_u::tn:em is hcing rarndl} ﬂdﬁptfil

pctuatc t]lemselvgi Qezztnuﬂy no one can quarrel Wlfh th_t: premxs: th;ﬂ:
every employee should clearly understanu the scope of his job, his goals,

~ or the mission of his organization. Several problems, however, arise when

these methads are superimposed bodily upon programs that are primarily
“people oriented.” Theoretically, these techniques are successful when
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your nussion 1s building a plane or a tank (although ansy casual reading
of journals of industrial management leave the impressint thar the oll
problems of stafl turnover, expensive re-hiring, employee dissatisfaction,
and Tow production are still with us). A major problem is the deep-seated
‘unis” racher

resistance of many persons to the thoughe thar they are
than people, that work must be performed “by the numbers” with lLictle
ar 1o chance for individual variation.

In my experience in administration [ arrived at a few prineiples which
I thought warked for me. One was that you first have to be lucky in the
peaple vou gathered aronnd you, I have almost always been lucky and
iy eolleagues have been people who were widely diversified in therr
interesis and approaches to work. T have always tried ro vegard chem as
individaals, some of whom may have appeared outwardly more “efficient™
than athers but all of whom were ahle to express therr imdividuality,
their creativity, and thairr individual wavs of approaching problems.
Probably the most successful “manager” 1 ever knew was a person wieh
or a new program, but who unfortunately was a detestable human being
whose anlt friends were these dependent upon him for tavors or prefer-
ment, I have always believed thae seaff meerings should be limited to
those accasions when it is necessary to reach a concensus; this necessarily
reduced the number drastically. Knowing that most of my colleagues put
in far more than the required forty hours a week 1 was considered
deplorably weak in enforcing strict office hours, whic! caused me soine
trotble with higher authority, Above all, | have religivusly practiced the
method of ensuring that work performed by a subordinate was credited
to that subordinate. Further, in all of my earcer I have never asked any
employec to write a speech for me, a practice which may be justifie’d in a
high elective oflieial but which to me is degrading for most administrators
in our field. '

Payvchologists and ~nanagement authorities for generations have specu-
lated endlessly on what motivates peaple to work, effectively and pro-
ductively and harmoniously. Harry Levinson in an article in the July-
August 1970 Harvard Business Review comes close: “Every organiza-
rion is a social system, a nerwork of interpersonal relationships. A man

miserably as a partner, subnrdinate, superior, or colleazue.” It has became
axinm that satisfactions other than moneyv are major mativators of peaple
and that far mare people lose jobs through personality problems than

o
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from Inck of competence. Relating these random thoughts to rehabiliva-
tion counseling, while T can support the concept of reasonable standards
of performance, 1 can also more strongly suppore the principle that in
our wark with people with problems the greatest possible laviende should
be allowed for individual difierences among counselors in the manner in
which they work with their clients. “The counselar is engaged in a rask
which might not unreasonably be considered as delicare as brain surgery
amd in some states we stop his activity in order to “change the starus" of
each of s cases, an activity in most programs iz meamngziul as taking
inventory of the paper ¢lips, so far as any use is made of these reports,

subject of “research and demonseration” in

Mav T now rvefer to the
rehabilitation which, beginning in 1954, was to have provuded us with

new Insights into betrer ways of dealing with human prablems, T under-

stand that ¢lose to a hundred million doflaes have been spent since the

handful thar 1 felt had any real impact on rhe way rehabilitatian services

were provided, PPart of the reason may have been that an inerdinate
nnmber of these projects were simply re-discovering the wheel and prov-

myr the abvious, Anather reason could be that much of our research and

denmmst iy
rather than really exploring new techniques. Certainly anather reason is

that there are agencies, public and private, wha frankly live on grants

and who have na hesitation about taking »n any rype of activity which
will pay the salaries and overhead. ‘

Another reason looms large in myv opinion and has to do with the
problem of language. The overwhelming buik of our final reparts are

simply not written to communicate with people in the field. It is prover-

bial that “researchers write for ather reseachers” and some less highly
qualified person should try to put the findings into English. I have found
it hard to understand why se much of our professional writing, in every
field, is so ineffably dull. To compare a 19th eentury seientific treatise

carlier one has more life, more feeling, mure grace, and it may even

rehabilitating the disabled is the following quatation from a Anal report

show enthusiasm! How useful to an administrator or a counselar in

of a research project? .
“Wolpian-tyvpe systemaric desensitizztion arganized on a group basis
with fear caregories and hierarchies selecred from aversive wark-
related experiences can expediently reduce frar responzes and defen-
sive aveidance reactions blocking client rebabilitation,”
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This is one | culled from a paper published by my own departient
which actually purporied to “explain™ a new serategy for delingquency
prgvcntinn :

“A variety of ifzglmu;uu are available such as mu]tlp]c regression,
raw and residual gain measure, vransition rate analysis, cross lagged
corvelation, cross product moment analysis, and sixteen-fold table
analysis,

“Alienation i3 seen as an intervening variable which specifies the
relationship berween pereeived access to desirable social roles and our
Lnnu;'piﬂ*llunfmn of this relationship suggests a possible interaction
effect,” )

Why do we continue to commir these offenses against language in the
name of professional writing? 1 have speculated that roo often it is the

-r@:ult f;f univcraitv 'ri':iini'nff fn whfq:h i‘le:n' cnncfae F’nr’rli;h mfght ht:

A fue:uf of mine w mking o th L!l:iﬁ[.,ltﬁ“l’iﬂ narmwly «:scnpez,l leurc
because his faculty commitree fastidiously suggested that “his writing
wii - too much like licerature.” (Gibbon, Huxley, or Darwin could never
have survived the standards of such commirtecs. 1 belicve another regson
is fear of one's peer group; the more sesquipedalian verbiage one uses the

more one c:m.fnrms to the norm. Paossibly another reason might be the

uncharitable thetght that one duesn't really have much to report amd it
is best to conczal the fact with professional jargon.

I think if rehabilitation research and demonstration is to have any
future in the next fifry years it must first be meaningful and worth
dm’ng itss l'ru‘v- %mm:— rel:’:mnre fo rhc re—-nl n{*r}c‘]f. r‘:F the FE]J, nml must

into action. (_)!_huu SE T mseiuLhus \UH continue to ciarve c—hetry=
stones instead of monuments and bury their failures in an avalanche of
what has been variously called “Jargantua™, “Barnacular”, “Fueanta™,
or in good old American, “Gabblygook.”
t would appear from much of the foresoing that 1 feel that voca-
siI rehab™itation has stood still through these fifty yedars. This. of
course, is no' rue and there have been changes for the good. Many state
programs are shewing signs of reacting to the revolutionary sacial chanszes
around as. Aore eounselors are rebelling aganst the dehumanizing
pressure for raw numbers and are openly or surreptitiously serving
people who won't praduce the quick, cheap closure which some super-
visors and administrators still see ag the ulrimate mission.
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Bot [ o atinnally find myseli running inro srone walls when | iy to
establish a alogue based on insights inio the hidden spings of our clir-
rent unrest and guessing as to our hopes for survival in the future, not
only as institsrions and agencies, but as the human race, John Gardner
has put it well when he said in 1969
“These are dark days for the nation, days of contraversy, days of
violence, days of blind groping. . . . We da nat have to laok far to
identify signs of age and rigidity in our institutions. The depart-
ments of the Federal Governpment are in prave need of ranewal ;

state government is in most piaces a nineteenthi-century relic; in
most cities, munisipal government is a waxwork of stifly preserved
anachronisms, the courts are crippled by archaic organizational
arrangements ; the unions, the professions, the universities, the cor-
porations—cach has spun irs own impenetrable web of vested
inrerests.”

It is not enongh as in - field of rehubilitation to point prow. v

to our “production’” records and apen up a shawcase office in a zhetto

or two. Where we should be in the forefront of strngeles against the
causes of disability too often we are passively enduring them and reacting
rather than taking leadership in bringing about change. The easy way
aut is to blame our current troubles on maladjusted people who should
> have been able to avercome their handicaps and achieve success and

respect—as I, of cowrse, have so clearly demonstrated in my own life.
Dr. Judd Marmor of Los Angeles in an article ealled “Psychiatry and
the Survival of Man" makes a point which all in rehabilitation should
take to heart: x
“It is not the ‘defectives’ among us but we the ‘normal’ ones, who
constitute the prablem —all of us, the pillars of the community, the
state. and the chureh, with our shared and consensually validated
group attiewdes, Tt is we, the ‘normal’ people, who continue fo fight.
wars, cut down forests, pollute 'akes and rivers, poison the atmos-
5 phere, destray wildlife, discri-;unate against minorities, and pursue

profiti—ve, the ‘normal’ people, not the world’s neurotics or
psychuotics,” :
California has heen the stage on which several dramas of tarreaching

import have been played. While there have been earlier “uprisings’”’ in
ghettos, ;s Watts in 1965 became world news and regardless of our feel-
ings for' or against the rioters, the, started a wave of protest which
probably solved na'immediate problems but in signals of smoke told the
world that peaple wonld no longer passively endure neglect and aliena-
tion. 1 ean disagree violently with the Berkeley “free speech” movement
. - but it really was the beginning of an assault on our universities and- our

O
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institutions which has had such impact that higher education can never
be quite the same. And an obscure Chicano in Delano achirved what
every knowledgeable person in the labor movement said was impossible—
the effective organization of the most dispossessed group in all our
population—the migrant farm worker. And of immediate in.crest to us

in rehabilitation, an organization flowered on the beach in Santa Monica

which, in the opinion of many, has proved that former drug users are
more effective in promoting rehabilitation than our most highly trained
professionals. Synanon has changed practically every agency which has
attempted to treat the addictive personality, although we have now
restored our dignity by calling such people “para-professionals” or “con-
surner involvement.”

A ert Schweirzer ance said:

“\/VE iare bmdu‘led w;fh a g:e,tt lll_bt ’\fVE are not fu:c to Cﬁnfu‘

durv Anvthmg we glw. lhc:m is not b::m:v[jlt;ncc hut :lmncmf.:nt

The Western world carries a great burden of guilt and no country
more than ours. [t can partially be summed up in the words of Alvin
Josephy in 7'he Indian Heritage of dmerica:

“I'he gentle and unwarlike Arawaks of the Greater Antilles were

described by Qﬁliimbus as showing as much lm'ingnEiSS as though

they would give us their hearts, At the same time he was writing

back to Spain: ‘From here, in the name of the Blessed Trinity, w EY

can send all the slaves than »n be sold.” " :

Against such a bloady hackdrop our hlstary became tainted with
violence, hatred. and racism and we in rehabilitation should know that
part of our role is one of expiating the sins of our forefathers.

I have always thought the much-quoted words of John Donne could

well be a guiding rule for all of us:
“No man is an island, entire of itself; Everyman is a piece of the
continent, a part of the main; If a clod be washed away by the sea,
Europe is the less, as well as if a promotory were;
Any man's death diminishes me, because I am involved in Man-
kind ; Ard, therefore, never send to know for whom the bell tolls;
It taI]s for thee.”
And, possibly from the sublime to the ridiculous, a line from Norman
Mailer: .

“Bless us all as we explore the night.”
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1966—Fiith Annual Distinguished Lecture Serics

Medical Classification of Disabilities for Educational
Purposes—A Critique
Francis E. Lord, Professor of Special Edueation, California State.
College at Los Angeles

The Role of Langauage in the Development of the Preschool
Deaf Child

A Professor in a Hurry: The Need for Standards )
Maynard Reynolds, President, Council for Exceptional Children,
and Chairman, Department of Special Education, University of
Minnesota » i

Yesterday Was Tuesday: Issucs in Language Instruction for
the Severcly Mentally Retarded
May V. Seogoe, Associate [ean, School of Education, UCLA
La:-duage Rescarch in Relationship to the Mentally Retarded
and Cluturally Deprived | '
Melvyn Semmel, Associate Professor of Education, University of
Michigan
Hez  art on Headstart: A Thirty Year Evaluation
Harold M. Skeels, Retired, Community Service Branch. NIMH,
U.S. Public Health Service. ' ,
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1967 —Sixth Annual Distinguished Lecture

. Ferguson

ire Series
IRCGOPPS And [ts Relation to the Ficld of Special Education
Donald G. F Ph.ID., Associate Director, Intr:rm‘ufusignal
Research Commission on the Pupil Personnel Services,
sity of Maryland.
Integration-

I'he Challenge of Our Time
Berthold Lowenfeld

cld, Ph.I)., Rescarch Professor, Frederic Burk
Foundation for Education, San Francisco State Collepe
Goal Setting in Teaching the Retarded o _
William W. Lynch, Ph.D., Professor of Education and Chair-
mu, Sducational Psychology Indiana University
Preseriptive Teaching: An Integrating Concept
Laurence J. Peter,

Ed,13., Associate Professor of Education,
University of Southern California

Lee Edward Travis, Ph.d., Profesor and Dean,
of Psvchology, Fuler Ihmlnrfu_ al Seminary
Strengthening the Self-Conecept
Beatrice Wright, Ph.ID

A Personal Odyssey in Speech Therapy

Graduate School

Professor of Psycholog

., University of
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1965"—Seventh Annual Distinguished Lecture Series
The Nurturance of Intellect

Maurice F, Freehill, Id.D. 7

Profesor of Fducational Payehology

University of Washington

Frances A. Aullen, Phll 7 .
Consultant of the Fducarion of the Handicapped
Former Azistant Superintendent of Chicago Schools:

It cport and Import Trade in Speeial Education

(_Zzlvfﬂcade of ‘;?.pi:r:ifnl Edm:::ﬁmi

Lclucntmn nf H:uuh;apjul n Ln IHLU!I]L Areas
Dvision of Compeansatory Education

Bureau of Flementary and Secondary Education
Oflice of Education :

UK. Department of Health, Education and Welfare

?ﬁm’l‘is (. Haring, Ph.12,
Professor of Educarion
University o f\Whashington

A Forvward Liﬂ;izlg LConcept in Rehaubilitation:
Refleeiions on the Young Adult Tnsttule
Bert Macleech, Ed.D :
fX‘?%ﬁCldtl" ?;f}f[“ssrn gf I ducatig—_ !

University of Seuthern Califarnia

The F’rmc:p!r of Residentizl fherﬁpy as a
Rehabilitation Tool

Edward .. French, Ph.1).

P-x-j,réhnlngy, Edusation, Special Education:
Prioritics and T'Bfritﬁru;s

Tack 1. Bardon, Ph.ID.

rofessor of Education

]iuf”’tl'% University
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WorLp-Wing DeviLorsients 1 MuNTAL RETARDATION
Gunnar Dybwad, Ph.DD.
Professor of Human Development
Florence Heller Graduate School for
Advanced Studies in Social Welfare,
Brandeis, University

Rrcent Resgarch in Renaniuiratiors COUNSELING -
PerTINENT OR NoT?

Gerald Fisher, Ed.DD.

Superniitendent of Schools

Hot Springs, Arkansas

Corine WitH Tosorrows Prosieys oF CHILDREN AND YOUTH
Henry Leland, Ph.DD,
Professor of Rehabilitation Counseling
Ohio State Unjversity

THE Povritics oF COUNSELLING
Professor of Guidance
California State College, Los Angeles

LEGISLATIVE DEVELOPMENTS AND PERSPECTIVES 1N CALIFORNIA
Chester A. Taft, ML A.
Lecturer in Education
University of Southern California

VALUE CoNFRONTATION AND REHABILITATION OF THE
Currurarty DirFereNT

Milton E. Wilson, Jr., Ph.D. _

Professor in Rehabilitation Counseling
Kent Star. University

*NOTE: The Sixth, Seventh, Eighth, and Ninth Annual Distinguished Lecture
Series Monographs are available. Order from USC Bookstore, Los Angeles
$3.00 per copy.
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Cayes PrornE Pray Wirn EMR Proaraars: Vise ror
Soare RuLes

C. E. Aevers, Ph.D.

Professor of Education

University of Southern California

REHARILITATION
Harry A. Grace, Ph.DD.
Department of Management
Ciraduate School of Business Administration
University of Southern Califarnia

Frrun IsDeap: New DIRecToNs 1IN THE TREATMENT
or Mextaniy I Crinprex

Bernard Rimland, Ph.DD.

Imstitute for Child Behavior Research

San Diego, California

Tran Learxiwa: Heeeing Prorient Purins TrACH
Eac OriEr

Rabert B. McIntyre, Ph.D.

Director of Instrucrional Marerials Center

for Special Eduecation

University of Southern California

THeraprisT Accurarr ExtpaTHy, Non-PossEssive
Warasrit and (FENUINENESS AND THERAPEUTIC OUTCOME:
CURRENT RESRARCH S%ATUS

Charles B. Truax, Ph.ID,

Professar of Rehabilitation Counselj-. -

University of Calgary

Derinivg Mevtan ReTarnation
Oliver P. Kolstoe, Ph.iJ.
Professor of Special Education
University of Northern Colorado
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Selected Doctoral Dissertations From 1966-1971

At The University of Southern California Relative

To The Psychology And Education of Exceptional
y G e . i
Children and Youth

B’Ie:;tal Retardatigm

Ashurst, Donald Ivor, 1968 (Educational Psychology). Social System
and Psychological Models in the Labeling of Children as Men-
tally Retarded.

Barron, Robert Francis, 1967 (Psychology). Transfer of the Partial
Reinforcement Extinction Effect Across Tasks in Normal and
Retarded Boys.

Carlyle, Melissa Meythaler, 1969 (Education). Comparison of .
Methods of Using Film Loops in Job Training of Educable
Mentally Retarded High School Students.

Chapman. Mary Veronica, 1967 (Psychology), Measuring Thought
Process as an Lgo Function in Schizophrenia, Mentally Re-

. tarded and Normal Adelescents by Aleans of the Rorschach.

Clair, Theodore Nat, 1969 (Education). A Study of the Relationship
Betwen Treatment and Growth and Intelligence in Phenylke-
tonuria Children,

Dobson, James Clayton, 1967 (Education). Intellectual and Lin-
guistic Development in Treated and Untreated Phenvlketonuria
Children.

Dunham, Jack Lewis, 1967 (Psvchalogy). The Role of Intellectual
Abilities in Coneept Lc:irning,

Edgington, Herbert Joe, 1968, ( Education). The Administration and
Supervision of Programs for the Fducable Mentally Retarded.

Eklund, Liv Helena, 1965 (Educational Psychalogy). The Relarive
Efficiency of Prompting and Confirmation Learning Paradigms
in Teaching Meaningful and Meaningless Material to Reearded
and Normal Children. '

Educable Mentally Retarded and Educationally Handicapped
Children. :

. f
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Gclh*”nrr K-’nhcrt l’rr%mn [ ("mu..tl llllil mun) Suditory Dis-

(:_}'illil.md, lumz” (u‘m‘ lqh'? (1' du;;ztmn)i lufsvnr.flrini‘i ans’ Re-
sponse Modes Affecting Paived Associate Learning in Retarded
" Children.

Herz, Mortan, 1969 (Special Fiducation), Past Failure and Its
Fiffeet on Devaluation of the ducable Mentally Retarded.
Justice, Rabert Sidney. 1968 (Social Work). Caping Parterns of -

Parents of Mentally Retarded Childven.
Kramer, Richard Albert, 1966 (Education). Reversal and Non-
reversal Shift Performance of Rerardates Under Various Moti-
vational and Stimulus Conditions.
M C{:]eer\ \Lugrr[ I,llg:.lbc'ih 1969 (Tdnum}m) Tiu’ FrfnLip;tI’a

Lt.iumb]g llc:nmllg- R(: :udc;d in Junmr H!gh hcﬂmx:l;,

Newberg, Philip Frederick, 1970 (Educational Psychology). School
Achievement and Perceprual and Behavioral Development in
Treated Phenylketonics and Children with Learning Disabilities.

Pandey, Caral Joyce, 1970 (Psychology). Verbal and Motor Media-
tion in Normal Children of Two Ages and Retarded Individuals.

T‘me:;_‘m‘ Rex Dee, 1967 (Special FEducation). A Comparison of a
Conventional Teaching Technique with a Programmed Instruc-
tion Technique as Aplied to Teaching Basic Arithmetic Addirion
and Subrraction Combinations to Normal and Mentally Retarded
Bovs.

Thiel, Richard Henry, T‘?GS (Education). An Analysis #f Sacin-
Cultural Factors and Performance of F’lmmrv Cirade Children,

Weithorn, Howard B.. 1969 (Educarion). The Functional Aspects
of Adlerian Constructs in Understanding and Assisting  is.

\ advantaged Children.

Schild, Sylvia, 1968 (Social Work). Parental Adaption to Phenylke-

© tonuria,

Schuetz. Tnfk LEE 19?ﬂ (Fl]ll(:ﬂffﬂﬁﬂ” Tﬂh gﬂrféf;utfﬂii :md Dis-
Rt‘:taru:d; : :

Sharp. Charles Arthur. 1971 (Education). Performance of Retardates
on Piagetian "I'as! s as a Function of Ethnicity.

Simpson. Rabert Lee, 1968 (Education). A Study of the Campara-
bility of the WISC and the WAIS .md the Factors Cantriburing
_ to-their differences.
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Smith, Ruth Ellen, 17268 (Iiducation). The Effects of Distracting
Stimuli upon Mentally Retarded Miners in the Performing of

Stern, Harold Oscar, 1970 (Education). The Competence of a
Mildly Retarded Population.

Streifel, joha Arthur, 1971 (Education), "I he Use of the Orienting
Reflex to Test the Zeaman and House Theory of Arttention.
Williamson,” Maleolm Lynn, 1970 (Fducational Psychalogy). 1'reat-
ment Effects on Physical Growth and Mental Development

Among Phenylketonuric Children.

Emotionally Distufhedj

Birnbaum, Louis, 1966 (Education). A Comparative Study of the
Relation of Broken Homes to the Social Class and School Success
of Secondary School Boys,

Chambers, Alma Clyde, 1967 (Fducational Psychology). Anaiety,
quences on Mental Testing Performance.

Chapman, Mary Veronica, 1968 (DPsychology). Measuring Thought
Process as an Ego Function in Schizaphrenie, Mentally Retarded
and Normal Adolescents by means of the Rarschach,

Deatherage, Richard Marion, 1971 (Education). Madifving Appro-
pr and Interfering Behaviors in Autistic Children Using a
System of Behavior Maodification Therapeutic “I'eaching.

Forbing, Shirley M., 1970 (Education). An Anslysis of Teacher
Training Programs for the Fducation of the Emotionally Dis-
turbed, -

Garris, Raymond Philip, 1970 (Education). The Use of Behavior
Rating as an Indicator of Concomitant Development in a Pre-

Goodnan, Lee, 1970 (Education), FEvaluation of Direct Observation
as an Assessment Technique in a Prescriptive Teaching Program.

catinal and Behavior Modification Program on the Clas=-~m

Behavior of a Disturbed Adoleseent,
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Roching Muartin, 1966, Behavioral Serionsness and Tmipulse-Control
Balances in Delingueney.

Rosenberg, TTarry Ewing, 1971 (Fducarienald, An Expeomental,
srdy of the Fiectiveness of Special Classes Using Hehavior
Maodifiearion "Technigues,

Sussman, Fdward, 1966 (Education). A Projective Look a0 the
Fducarional Histary of Adule Mental Patients,

Weingacrtner, Arthur Hans, 1969 (Psyehalogv), The Fiffects of
a Self-5haek Procedure on Flallucinators Activity in Haospitalized

Hchf;’f_uﬁh FeRICs.

Socio-FEducationally Disadvantaged:

Campbell, 31vra Crace, 1909 ( Education). Prekindergarten Training

and Itz Relationship to the First Grade Achievement of Educa- .
tionally Disadvantaged Children, :

Foster, Judilynn Theisen, 1967 (Paychulogy). Some Effects of Pre-
schoal Experience on the Genaral Intelligence and Creac'vity of
Culturally Disadvantaged Children.

Garber, Maleom 1968 (LEducation). Ethnicity and, Measures of
Educability: Differences Among Navajn, Puehlo and Rural
Spanish American First Graders on Measures of Learning Style,
Hearing Vocabulary, Entry  Skills, Motivation, and Honre

Hepner, Ethel Marion, 1970 (LEducation). Self-Concepts, Vulues,
and Neds of Mexican-American Underachievers,

MecKinatry, John Arthur, 1969 (Education), The Middle (liass
Educator and the Culture of Minaority-Poverty Yourth: An
Analysis of the Reaction of Fducators to Selected Experiences ii:
the Cultural Milieu of Disadvantaged Youth.

Palomares, Uvalde Hill, 1966 (Education). A Study of the Role of
Mobility in the Acculturation Process of Disadvantaged Mexican-
Americans in the Coachella Valley.

Poulson, Marie Kanne, 1971 (Education). Automatic Paterning of
Grammatical Structures and Auditory and Visual Stimuli as
Related to Reading in Disadvantaped Mexican-American

Children,

FRIC *
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Powell, Clyde Frances Allen, 1900 (Fdueation). The Rehabilitation
of School Dropouts Through an Intensive Summer School
Program, :

Sitkel, Bl Gieorge, 1906 ( Fducation ), Comparative Structure of
Latellect 1 Middle and Lower Class Faur-Year-Old Children
of T'wo Fthnic Groups.

Tate, Elfleda  Jackson, 1966 (Fducarion). An Analysis of Health
Fducation “Fextbooks in Reference 1o the Needs of the Culturally
Deprived Child.

Tavlor, Marie Elizabeth, 1969, lavestigarion of Parent Factors
Affecting Achievement of Mexican American Children.

White, Isadore Herman, 1969 ( Education). Counseling the Children
of the Urban Poor,

Learning Disabilities-~Educationally Handieapped

Barreeta, Norma Podosqek, 1970 (Education). Approach Teaching
of Educationally Handicapped Students in the Torrance Unified

School Distrier.
Brady, Richard Campbell, 1970 (Edueation). Effects of Success and

Educarionally Handicapped Children.

Brown, ohn Lawrence, 1969 (Education). The Frostig Program
for the Development of Visual Perception in Relation to Visual
Perception Ability and Reading Ability. -

easment Variables

Relevant to the Referral and Placement of Pupils in Fducational-
Iv Handicapped Classes, :

Dawes, Darrel Lee, 1969 (Fdueation), A Comparative Analvsis of
‘T'hre Approaches to Beginning Reading.

Difames, Dennis Daniel, 1969 (Education). The Effect of Three
Classes of Reinforcement on Verbal Operant Conditioning.
Eiliar, Robert Thomas, 1966 (Education). Cencept Formation Abiilty

in “Brain-Injured” Children of Normal Intellipence.
Feldman, Bernard, 1969 (Learning Disabilities). Prediction of First
Girade Reading Achievement Fram Selected Structure-of-Tntellect

T3 ks
Furctors,
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Hayes, Mabel Edwina, 967 (Fducational Psyehologe). Prescriptive
Teaching as a Supplement to Behavior Maodification in the
Remediation of Learning Disorders,

Hotehkizs, James NMerel, 1966 (Education). ‘he Muodification of

 alaladaptive Behavior of a Class of Fidueationally Handicapped
Children by Operant Conditioning Techniques, '

Flunter, Carol Pitschner, 1968 ( Fducation). Classronm Climate
and Pupil Charaeteristies in Special Classes for the Fducarinnally
Handicapped.

Knirk, Doyle Allen, 1971 (Education), The Problems of Secondary
Educationally Handicapped  Students as  Perceived by Their
Teachers,

AMachistic, John, 1969 (Education). Hame Counseling for Parents
of Educationally ITandicapped Secondary Schoal Pupils.

Margolese, Arthur, 1970 (Fducation), The Relationship of Iyper-
teusis to Hyperkinesis among Regular Classroom Pupils us Com-
pared to Educationally Handicapped Pupils,

Nivette, James DeWayne, 1968 ( Education). Cognitive, Linguistic,
and Pereeptual andicaps: Discriminant Patterns in Learning
Disorders.

Pendleton, Hugh Richard, 1970 (Education). cher Reeruitiment
far Fducationally ﬂ'nmiu&ppcd Classes.

Platow, Joseph, 1969 ( Fducational Psvchology). Atitudinal Variables
Among Teachers of Fxceptional and Nen- Exceptional Children.

Richardson. Fdward Joseph, 1968 (r(hli_‘:ltmn al ). Administrative
Policies and Practices of Programs for the Fduecationally Handi-
capped in Selected School Districts of Southern Califarnia.

Stark. Shirl A., 1970 (rdni"ltfmmi) Demographic Personal and
Social System Variables in Labeling Children as Educarionally
Handicapped.

Sutherland, Samuel Philip, 1966 (Educational Psychology). A Factor
fkmlvtu, Study of Tests Designed to Measure Reading Ability,

Tenapyr, Mary Louise, 1966 ( Psychology). A Factor Analytic Study
of Symbolic Memary Abilities.

Giftedness and Creativity:

Cassell, J. W., 1967 (Education). The Administration of Programs
for Am;lcmmaliv Talented Students in Selected Secondary Schools
of Texas.




Davis, shirlee Dunn, 1206 (Foiucationd, An Investigation af Sclected
Correlates of Academic ;\Elumumnz Among Seventh CGirade
Pupils,

Handler, Harry. 1967 (LEducarionz] Psychalogy). An analysis of the
Selection Criteria for Assignment of Students to Advanced Place-

ment Classes in the Los Angeles Unified District.

Jordan, Mary Lou, 1969 (Education). An Fvaluation of the Resident
Honors Program for High School Seniors ar the University of
Southern California 1961-1967.

Meker, Mary Nacol, 1906 (Educational Psychology). lmmediate
l-lcmm‘y and its Correlates with School i\ci’-it}vcmént

Merchant, Vasant V., 1968 (LEducation). The Intellectual’s Self
Concept,

Micchell, Anita M., 1956 (Education). A Program of Free Time
Education for Students of Superior Ability ar the Secondary

Level,

Nason, Leslie J., (Education).i Patterns of Circumstances Related to
Educational Achievement' of High Schol 1 up;is of buperior
Ability.

Reid, lvonne Luisa Figueroa, 1971 (LEducation). An Lxploratory
study of the Relationship betwen Selected Invironmenral Vari-
ables and a Measure of Creativity in Children,

Risser, John Joseph, 1966 (Education). "T'he Administration of Special
Academic Classes for the Gifted Pupil in High School.

Van Deren, Richard Howard, 1966, The Development of Selected
Creative Thinking Abilities Through Creative [Qscussion in the
Seventh Grade Currienlum: An Experimental Investigation,

Wilthoit, Amos Jesse, 1970 (Educaton). A Study of Methods of
Instruction for the Intellecrually Gifted Student nt the Ele-
mentary Level in Southern Califarnia Schools.

Yeremian, Thias Sherman, 1966 (LEducation). Crearive Thinking
and Academic Achievement of Honors Students at the University
of Southern California.

Cﬂmmumcnllv Disorders:

Brenner, Norman Cecil, 1969 (Communicative Disorders). Effect
of Types of Rehearsal on Frequency of Stuttering,

O
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Cooper, Donna Jean. 1971 (Communicative  Disorders). Ward |
Familiarity and Frequeney of Sneeering,.

Craven, Duane Charles, 1971 (Comvmenieasive Disorders),  An
mvestigarion of Pupillary Responze Preceding Fxpeetaney and
Stuttering,. ‘

Huffman, Elna Bernira Srewarr, 1971 (Communicative Disordera).
Listener Tlentification of *Stutrering' and ‘Stutterer’ as a Fune-
tion of Variation in Speech Parterns.

Schlosser, Frances Darothy. 1971 (Compmnicarive Disorders). The
Effect of Combinations af seleeied %tfl'ﬁnii an Coseounicative
Responses Used by Children swith Down's Syndrome,

spiers,  [ames Abwtair, 1971 (Communicative  12izor! ers). The

Iiffects of Separating Production from Perceproal Judement of
Articulation in Children with Articulatory Defects.

Vent, Favthe, 1970 (Comunicarive Disorders). Speeeh and Language
Characteristics of Chililren with Develonmental Dyslexia,

Williams, Darvthea Conley, 1971 ( Communicarive Dizorders). Auto-

nomic Correlates of Sturtering, Flueney, and Threat-of-Shack.

Fhysica lly Hamhgﬂpped ilﬂd Imerrtzhtcd Ar&is,

Aber, Robert, 1968 (Physically Handicapped). Interpersonal Per-
ception berween Physically Handicapped “Problems” and “Non-
Prablem” Adalescents and Their Mothers.

Cable, Srella B., 1971 (Education). Perceptions of Administrative
Practice in California’s Development Centers for Handicapped
?\Tf’nm’é Prafrrﬁm,

iﬂ Hurd .tml ‘%1le1 Gmdc ﬁnv in Assmmtmn to ﬂﬁdrmnt
Achievement and Descriptive Behavioral Patersi.

Franklin, David St. George. 1967 (Social Work). Adoption of
hildren with Rf%fr‘hi;ﬂ Medical Conditions. |

Knowles Jr.. Lyle Tee, 1968 (Lducation). Successful and Unsuccess-
ful Rehdbl]lfﬂflﬂﬁ of the Legally Blind: A Multistatistical
Approach,

Langstaff. Anne L., 1972 (Education). Development and Evaluation
of an Auto-instructional Media Package for Teacher Education,

MeGuire, Lsnare Lxllmﬁ 19&3 (f duC’lt‘mn) l-.vc]mrii'nmﬂ; Ie-
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Mclean, Mary Catherine, 1971 (Education).  Conceprualization
and  Management of Deviane Childven in a Parochial School
5;\-’5&':11,

Mevers, William Allen, 1969 (special Fdueation), Diseriminability
of Selected Color Cambinarions {or Partially Secing Children,

Murphy, Harry James, 1970 { Education), The Effects of Types of
Reinforcement, Color: Prompting, and Imase Size Upon Pro-
grammed Instructior with Deaf Learners.

Swiallow, Rose-Marie, 1971 (Education)., Automatic Processing of

Develapment of Verbal Association in Two Groups of Handi-
capped Children,

Aruitoxt provided by Eic:
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Umiversity of Southern California

Graduate Study in the Education
of Excentianal Children

Programs in Special Education

A. Teacher training:

This program consists of hoth in-service and pre-service rraining, Fhese
are primarily at the graduate level although an undergraduate sequence
is available to young people interested in special education, At present the
UsC teacher prepararion programs are accredired in the areas of mental
retardation, speech correction and lip reading, deaf and hard-of-hearing,
and physically handicapping conditions. Credentials to teach edueation-
ally handicapped, emaotionally disturbed, and /or neurologicaily handi-
capped do not exist in Californin at present, but a complete sequence of
courses does exist in teacher preparation,

B. Graduate degree programs:
The School of Fducation and the Deps: rtment of Special Education offer

four basic degrees: Master of Science in F dueation, Advanced Master of
‘Scmnu; Doctor of Lducatmu, and Doctor of Philesophy.

lhls Is the l’iasu:: t_li:grce in thcz -.‘:ac:zhﬁ@] of Education and is closely can-
nected with teaching credential programs. For persons interested in
teaching positions and who Jo not desire a higher degree, it is possible to
complete the MLS. without a thesis after completion of the required
sequence of courses. Fellowship students are expected to complete ane or
more special education teaching credentials as part of their master's
program.

Advanced Master of Science:

This is a sixth-year degree and includes the writing of an miv anced study
somewhat beyond the Jevel of a master's thesis.

[95]
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Doctor of LEdueation and Doctor of Philosophy:

Daoctoral programs in special education offer advanced preparation for
leadership or research in the areas of Administrazion of Special duca-
tion, Education o fihe Emotionally Disturbed, Education of Children
with Learning Disabilities, Education of the Mentally Handicapped,
Education of the Gifted, Education of the Physically handicapped
and Researcly in Education of Exceptional Children.

C. Speceial Program

E elyn Frieden Center for
Edi Q.Ltmnnll}f Hdndma]}pcd Children

fﬂl ]r[illffifml]'l”\’ Hamhc*l;ﬂcﬂ Lln dlf_‘n uhlcl is l d in t}u:

“Tiiltg Phillips Hall of the Schoal of Eduearion. The Cunrcr provides
t]n; g fuhnte ;tudgnt in %pm_m Iduu’itm-l a :pcz.mll\' dcangnmi :md
te uhmg, ;ml a Iilhm atory fm rese :Lh .lnd L]t‘\. E]npmtnt Df ﬂllf[‘llﬂl'ﬁ ,’mr{
methods. For the teacher engaged i advance studies at the University,
it offers opportunitics to investigate and test new methods in dealing
with children in individual as well as group sessions.
The Frieden Center is staffed by the faculty of the Deparrment of
Special Edueation with Dr. Wiiliam Rueff - Divector, Dr. Rohert
Rutherford - Assaciate Director, and Mrs. Rene Dubins - Coordinatar
of Services.
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Instructional Materials Center for
Special Education:
The United States Office of Education established one of its regianal
materials centers at USC. As an adjunce to the Department of Special

Education it offers students a wealth of materials resources, librarv, and

JOHN TRACY CLINIC

The University and John Tracy Clinic have combined their resources to

ofter a program designed to train teachers of the deaf. especially the deaf

S

ai preschaol and elementary school age. I'he program coordinates the
specialized training of the deaf with nursery and elementary schaol
philesophy, child growth and development, and the adjusement and guid-
ance of parents of deaf ehildren. The courses in the program are recular

University courses, designed to meet degree and teaching credential re-
quirements for those studying ro qualify as teachers of the deaf.
The John Zracy Clinie operates under the direction of Dr. Fdgar L.

faowell.
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Facuity of the

University of Southern California

A JEAN AYRES, Ph)., Visiting Professor of Fducarion, Research in
Perceptual-Motor Dysfuncrions.

LEO F, BUSCAGLIA, Ph. Associate Professor of Fiducation,
Learning Disabilities of the Fducationallv Tlandicapped. '

JOF (5. COns, Ed.D., Associate Professor of Education.

WYLDA HAMMOND, M.D.. Associate Professor of Pediatries,
School of Medicing, Physical Handicaps and” Director University
Afliated Program.,

GERALD S, HASTEROK, Ph.D., Assaciate Professor of Fducation,
Learning Disabilities of the Educationally Handicapped, Department
Chairman.

WILIAM HIRSCH, Ph.D., Adjunct Assistant Professor of Fducation,
Mental Retardation.

RICHARD KOCH, A1), Professor of Pediatrics and Adjunct Pro-
fessor of Education, Children’s Hospital, Rsearch. Physical Handicaps,

Mental Rerardation.

CGERALD 1. LUBIN, M.D., Assistaut Professor of Psyehiatry and
Assisatant Professor of Edueation.

BLER'T MacLEECII, Tl.D.. Associate Professor of Fducation, Mental
Retardation, Vocational Rehabilitation.

JAMES F. MAGARY, PLD., Associnte Professor of Education, Direc-
tor of Fuducation Training, University Affiliated Program, Physical

Handicaps, Gifred, Research.
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ROBERT B. McINTYRE, Ph.D., Associate Professor of Education,
Research. )

C. EDWARD MEYERS, Ph.D., Professor of Education, Research,
Mental Retardation.

DORIS OKADA, Ea.D., Adjunct Assistant Professor of Education.

MARTIN ROSENTFELD, M.D., Instructer of Pediatrics, School of
Medicine, Children’s Hospital, Research, Mental Retardation.

LINDA ROWE, ML.A., Lecturer, Deaf and Hard-of-Hearing, John
Tracy Clinic.

WILLIAM N. RUEFF, Ph.D., Assistant Professor of Lducation,
Behavioral Disorders of the Educationally Handicapped.

ROBERT B. RUTHERFORD, Ph.D., Assistant Professor of Educa-
rion, Behavioral Disorders of the Educationally Handicapped.

IRVING S. SATO, M.5,, Lecturer in Education, Gifted.

SAMMIE KAY SKATVOLD, M.A., Lecturer, Deaf and Hard-of-
Hearing, John T'racy Clinic.

ALATHENA SMITH, Ph.D., Adjunct Assistant Professor of Edu-
cation, Deaf and Hard-of-Hearing,

STARLA C. WARBURTON, M.A., Lecturer in Education, Deaf
and Hard-of-Hearing

" CAROLYN WETMORE VASH, Ph.D., Lecturer in Education,
Physical Handicaps.

ERNEST P. WILLENBERG, Ed.D. Lecturer in Education,
Administrator Special Education in Los Angeles City Schonls, Ad-
ministration of Special Education.

EDDIE H., WILLIAMS, Ed.D., Assistant Professor of Education,
Mental Retardation, Research.

CHARLES WATTS, Ed.D., Director, Instructional Materials Center

for Special Education,
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University of Southern California

School of Education Graduate Study
in Rehabilitation Counseling

DEGREES

Master of Science in Education
Advanced Master of Education
Doctor of Education

Doctor of Philosaphy

Programs leading to:

California School Counseling Credential
Master of Science in Education
Advanced Master of Education
Dactor of Education

Doctor of Philosophy

Rehabilitation Counselors
College teachers in Rehabilitation Counseling
and Counselor Education
School Counseling
Research and Administration in Rehabilitation
Consultants in Rehabilitation
THE PROFESSION
Rehabilitation Counseling is a rapidly expanding service profes-
sion concerned with assisting handicapped individuals in their
search for vocational and social adjustment.

THE COUNSELCR 7

The counselor counsels with physically, mentally and socially
handicapped {ndividuals to help them return to productive em-
ployiment. e assesses their needs and problems to help them make
choices about their futures, In the process he coordinates the serv-
ices of various community agencies in planning and overseeing
a training and restoration program designed to meet this goal.
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OPPORTUNITIES
There is a repidly increasing need for rehabilitation counsclors
in both state and private agencies. Counselors are serving in state
departments of rehabilitacion, chronic disease hospitals, corree-
tional facilities, community rehabilitation centers and sheltzred

workshaps.

THE PROGRAM

cialization in Rehabilitation Counseling leading to the degrees of
Master of Seience in Education or Advance? Master of Educa-
tion; a program for persons currently emploea in the field of
rehabilitation who wish to complete the requireinents for the
NMaster's degree on a part-titne basis: and an LD, or Ph.D. in
Rehahilitation Counselor Fdueation with opportunities for spe-

rehabilitation proframs administration or rehabilitation research.

THE CURRICULUM:®
The curricnlum consists in part of courses such as the Introduc-
tion to Rehabilitation; Vocational Development Theories and
es: VMeasurement Theories

Occupational Information and Process
and Procedures; Dynamics of Behavior; Medical and Soclo-
Pspcholagical Aspects of Disability ; and Counseling as a Profes-
sion. : '

Emphasis will be placed en observation of community agencies
involved in rehabilitation and on supervised counseling and
internship in these settings.




FACULTY, DEPARTMENT OF
COUNSELOR EDUCATION
Roseaary Carvanan, M.Ed., Clinical Instructor, Rehabilitation
Counseling Program
EARL— F, CAI{NES, FILDg, Professor, Counselo Educatit}n
Benr i\L\QLEECEL Ed.D.; Assacmte Professor Sepcial Education
Frep A. Moourr, Ed.D., Assistant Pr

Rehabilitation Counseling Program

fessor, Assistant Coordinator,

. |E\

WirLiast Ornmaw, Ph.D., Asociate Professor, Counselor Education

Diana Rurinstron, M.S., Lecturer, Medical Aspects of Rehabilitation

Doxarv R. ScHraper, Ph.D., Asociate Professor, C‘ﬂnrdnmtm
Rehabilitation Counseling Program

Ivar Tromas, Ph.D., Adjunct Assistant Professor, Counselor
Education

Maky ErLen Torrez, M.A., Instructor, Rehabilitation Counseling
ngram '



UNIVERSITY OF SOUTHERN CALIFORNIA

Eleventh Annnal Series

of
Distinguished Lectures

- Special Education and Rehabilitation

June 19 -Special Education and the Minority Child

=

Reginald Jones, Chairman, Special Fdueation, University of

California ar Riverside b

June 26--The Emotional ffuna:dgmtmm in the Teaching of
“hildren with Learning Disahilitics

Belle Dubnoff, Director, Dubnoff School for Fducational
Therapy

July 10-~Famous Persons who have been Huandicapped:
' A Critical Analysis

Harry |, Baker, Farmer Director of "Special ¥ iducation,
Detroit Public Schoals

July 17-—Rehabilitation: Revolution or Regression

Dr. Seymour Kolko, P svchiarrie Consulrant, Department of
Rehabilitation ( Stare of California)

July 24--Rechabilitation and Poverty
Dr. Martin Acker, Professor of Counselor Education, Uni- -
versity of Oregon
July 31—Development of Competencies

Mary Reilley, Professar of (hmpdtuml Haempv Umxer=
sity of Southern California

e, Vernelle Fox, Chief F‘h\an,im Alcohalism Service erg
Beach Gieneral Haospital; Caordinaror of Aleoholism Pro-
grams, U.5.C. Schaol of Medicine, Research and T raining
Division




