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Second Dimension

During the fall and winter of the
1 9 71.72 school year, the CEC
Information Center conducted tele-
phone interviews with all the state
directors of special education and a

sample of administrators from 40
local districts. In rather informal
conversations, the directors talked
about special education services in
their status and districts, current
problems and issues they faced as
administrators, outstanding pro-
grams, the status of personnel train-
ing, identification and diagnosis of
children, and program evaluation.
These interviews were primarily
designed to survey the needs of spe-
cial educators and provide informa-
tion for product development.
Many of the conversations ended
with a request for feedback on the
project, therefore this special inter-
est paper has been prepared.

The text is primarily composed
of the verbatim responses of the

Special Education Administrators View the Field

Jean Nazzaro

administrators with appropriate
editing to preserve the anonymity
of the speaker.

A brief look at the responses to
selected questions is of interest in
understanding how topics were
chosen for the report.

Administrators were askedask d what
they saw as the hottest controversy
or issue in special education today,
The overwhelming response was the
issue of mainstreaming and the
related controversy over labeling or
categorizing disabilities, Twenty-
eight state directors and 24 local
directors cited this as the major
controversy. Table 1 summarizes
the hottest issues as seen by state
directors and local administrators
from small (enrollment under
5,000), medium (enrollment
5,000-25,000) and large (enroll-
ment over 25,000) school districts.

TABLE 1

Mainstreaming labeling includes
the concept of placing exceptional
children into regular' classes (or at
least part of the school day with
some Support from a resource
teacher and the dropping of de-
scriptive labels,

Proper evaluation and programing
refers to testing for strengths and
weaknesses and describing appropri-
ate curriculum and methodology
for optimum learning. Also in-
cluded in this category is the mis-
placement of minority group chil-
dren.

Legislation refers to the ever in-
creasing demand for more services
as mandated by state legislatures.

Funding covers the problems of
obtaining and distributing monies,

Frequency of Controversial Issues in Special Education
Reported by State and Local Administrators

Issue Direetr r° ,Sm all
(n=8)

Local Directw.

Medium Large
(,1-7--1.1)

Mainstreaming or Labeling 28 2 16 5

Proper evaluation and
Programing 13 0 1 4

Legislation 7 0 1 1

Funding 4 1
1



TABLE 2

Frequency of Research Priorities in Special Education
Reported by State and Local Administrators

Effectiveness of

Stale Dirce for

LH 1)"

programs 23

Diagnosis and
Programing 10 2 4

Teacher training and
Co M petency 0 3 0

Increasing alternatives 5 3

Early childhood programs 0 3 0

Each director was asked what
he saw as the research priorities for
special education in the 70's. Table
2 indicates the areas of greatest
interest for state and local districts.

Effectiveness of programs combines
the problems of accountability for
present programs and an interest in'
determining what alternative is

most effective, i.e. mainstreaming,
resource room, self-contained, etc.

Diagnosis and programing reflects a
concern for better methods of
determining children's needs and
prescribing appropriate programs.

Teacher training and competency
involve the investigation of traits
and skills needed for effective
teaching.

Increasing alternatives show a rec-
ognition of a need for additional
models for delivery systems.

Early childhood programs include
the need to determine the effective-
ness of early diagnosis and pre-
school programing.
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Administrators were asked to
identify the most difficult problem
or challenge currently facing them
as state administrators. The five
areas of cancer n were

1. Finding well trained compe-
tent teachers and staff capa-
ble of taking a leadership
role as professional educa-
tors.

Funding.

Pr ogram deliverymaking
the best use of resources
and serving children in rural
areas and small districts.

4. Communicationgetting
public and general educa-
tional support,

5. Legislative problemsin-
cluding the need for new
1,2gislation as well as prob-
lems in complying with new
mandates.

Each state director was asked to
describe the general picture of spe-
cial education in his state. Approxi-
mately half of the states reported
that 50 percent or more of all their

exceptional children are currently
being served in some program. Th
teen states reported between
and 50 percent served and six states
thought that less than 25 percent
were heiny provided for.

The five strongest programs in
decreasing order were programs for
the educable mentally retarded,
trainable mentally retarded, hard of
hearing, visually impaired, and
speech handicapped.

Thirty-five directors cited emo
tionally disturbed children as those
most difficult to program for.
Twenty-two named learning disabil-
ities as a second problem area. Pro-
grams for the deaf and hard of hear-
ing were difficult areas for one
quarter of the states- Service for the
multiply handicapped was also con-
sidered a problem.

Local directors wcre also asked
to describe the serviccs and pro-
grams for exceptional children in
their district. Table 3 summarizes
the percentage of district; surveyed
that are providing some program in
specific areas of exceptionality.



Percent

TABLE 3

f Local Districts Providing Programs by Area of Exceptionality

1)1N11'Ic I

/ 1

lcAs

.5.000 11110

Lirge' (11-
InnIC lIU 11

15,000 stmlenrs

Educable Mentally Retarded 87.5% 100% 100%
Tiainable Mentally Retarded 62.5 100
Hearing Unpaired 50 16 lf)
Visually Impaired 52 82
Speech Impaired 50 95 91
Oil hoped ica ly andicapped 25 54 82
Learning Disabled 25 81 82
Linotiondlly Distulljed 48 /3
G it ted 28.5

The CEC Information Center's
project surveying the field of spe-
cial education through the perspec-
tive of state and local directors fQI-
lowed on the heels of a similar
survey 'done with researchers in spe-
cial education during 1970.

A special interest publication
entitled Dimensirms summarized
the interests and concerns of
researchers in special education.
One chapter brought together prob-
lems in exceptional child research
which included behavior modifica-
tion, early childhood education,
strategies for special education,
innovations in personnel training
and curriculum development. A
comparison of the two surveys
shows areas of convergent interest.

Topics included under the head-
ing of behavior modification were
be hriv 01 a l objectives, precision
teaching, prescriptive teaching,
diagnostic teaching, engineered
classroom and contingency manage-
ment. These concepts were also pre-
sent in the state directors' re-
sponses; however, they were more
directed toward applied strategies.
For example, under management of
the emotionally disturbed was the

concept of behavior modification
and the engineered classroom. The
area of behavioral objectives
seemed to be more related to the
concept of accountability for the
state directors in that it had appli-
cations beyond behavior modifica-
tion as a research technique.

In the area of early childhood
education, state directors were gen-
erally concerned about diagnosis,
parent training, and early identifica-
tion.

Strategies for special education
included special class versus regular
class placement, labeling, main-
streaming, the learning disabilities
movement, resource teachers,,.
behavioral classification, individu-
alized instruction, and institutional
placement. Mainstreaming or drop-
ping labels seemed to be the most
controversial issue for the state
administrators. The use of resource
teachers and other personnel in
facilitating regular class placement
with support was accepted as a gen-
eral strategy by the state people.

Innovations in personnel train-
ing included micro teaching, mini

courses, remedial diagnosis, simula.
tion games, interdisciplinary train-
ing, and short-term inservice: Of
these innovations, micro teaching
was mentioned by one state direc-
tor. Remedial diagnosis such as the
Diagnostic Prescriptive Teaching
was mentioned several times. Inter.
disciplinary training seemed to be a
movement supported by many state
directors for both special educators
and regular classroom teachers.

The area of curriculum develop-
ment included specific programs in
the fields of social studies, arith-
metic and reading, language and
early reading, and science by the
researchers. Of these, the science
project developed in Colorado for
the mentally retarded was the only
one mentioned by a state director.

In the area of current contro-
versies, regular class placement ver-
sus special class placement included
the evaluation of special education
students, expectancies of teachers,
labels and new alternatives, or range
of intervention strategies. This con-
troversy, seen as the number one
controversy by researchers, was also
cited as the number one contro-
versy by state directors. The nature-



nurture con roversyt including the
elvarltac)ed the mentally defi-

cient were of far less concern to the
state directors than to the research
people. One state director felt that
learning disabilities would be the
new catch-all program for behav-
ioral and learning problems just as
the [MR program has been in the
past.

The area of single method
teacher training versus several
method teacher training, and one
handicap training versus multi-
discipline training was quite impor-
tant to the state directors and many
of them were moving toward a mul-
tiskilled special educator, as well as
a staff of regular leachers with
broader educational experiences
with exceptional children. Menu-
alism versus oralism in educating
the deaf seemed to be important to
many state directors.

The concerns; interests, and needs
of ,special educators emerged rather
clearly from the interviews, Most
adminisiranws agreed that the con-

versy over niainstreaming is the
biggest issue in the field today. The
topic lends itself well to ideological
polari:ation and strong arguments
exist on both sides, but many edu-
cators feel that a categorical posi-
lion at either e.vtreme overlooks the
needs' of' the individual child.

What is really missing is a means
for evaluating existing iirograms,
and conic way to determine the
best alternative for each child. This,
in fact, was seen as the most impor-
tam research priority for the

Assuming the technical skills cif
program evaluation can be devel-
oped and an appropriate match can
be made between program and
learner, the final process will only
be as good as the people who imple-
ment it. Finding well trained cum-
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peten tea( her inul ('rill-
)ulcred htu.st difficult (hallow.
lacing Anil(' adhuntclraiors.

.s'elec't ing the hest
strawgr fear children who shoW con-
NiSit'/// (Ri/dC///ir grOltil/ and social
hcharwr is diffic//// in. /twit, hill
progralithig for Icalners' who cvilhil
11111)1CiliClahiC hChtirior or W10'01

haS he'e'l!
oi'erwhehnim. These youn,Qsters,
identified l/e emotionally disturbed
and learning disabled. were cited as
nu).s1 diffic/a/ tea proride fin.

These four isSIW.V.

ing, Pri)gram l:raination, Pro
cinual C'ompetence, and Programing
fin- the Emotionally 1)isnirbed mid
Learning 1)isabled. hare been ,vc-
lected as the areas DJ greatest inter-
est to today's leaders in ,s'pe'cial
Cati011.

MAINSTREAMING

The major controversy in special
education today involves labeling
handicapped children and the
related problem of where to place
them. Among the state administra-
tors, at least 28 pinpointed the
problem of labeling, or regular class
versus special class as one of their
major concerns. Twenty-three of
the local special education adminis-
trators also found this to be a major
problem.

Concerns felt by state adminis-
trators over the concept of main-
streaming or placing children of
varying exceptionalities in regular
classes and eliminating all labeling
are best expressed by their verbatim
comments.

"1 n my judgment, to drop
labels entirely is to give up categor-

ical legislative aid tie the Barb
capped, which will desiloy YOUr

possiblities for having educational
intervention toy them. You (ciiiriol
give up the categories although you
may find ways of funding the cate-
gories so you have more flexibility,
but the minute you give up the cat-
egories, the legislature will dump
you light hack into general educa-
tion. The legislator does not undel-
stand something that does not have
the word 'handicapped' on it. And I
think the attempt to give up cate-
gories is naive and premature. It's
usually promoted by people who
don't have to deal with political
reality."

"Part of my concern is that we
as special educators' must realize
that while we are saying 'keep
handicapped children in the I °vial-
classroom' we must make a tremen-
dous effort to convince the general
educatorsthe teachers and
administratorsof this. I am wor-
ried as to whether or not the cli-
mate in terms of the general educa-
tors is right for this push. I think
that not only the local districts but
also administrators, colleges, and
university personnel have to ask
'are the regular teachers prepared so
that they can really know how to
even identify a handicapped child'
and how to work with him,-

"What kind of an imposition do
we, in fact, place on the regular
teacher when we say she ought to
be able to handle certain kinds of
handicapped children in her class-
room with the help of resource
teachers and aides. I believe we've
got to look at inservice training for
the regular teacher. I'm afraid we're
going to give her a lot of help that
she's not prepared to use because
she, herself, has not the back-
ground."

-In the past, training programs
have not made students aware of
the problems or conc.,-ris that they
will face in trying to work with all
kinds of children regardless of what
their difficulties are."



"Wo'io vine imvu to do 0
bolter lob of pre service and

with teacheis iir working with
kids with problems. Part of it goes
lallond just the stireeht inservice
training. I hate to use the word 801-
,i111111 because that's riot really
what I mean, but nisei vice in terms
or a better understanding of kids
and how teachers, themselves, feel
about kids would help rogo,
teachers do a bettor job with all
kids that have sonic kind of prob-
lem."

-In training, I think it would be
well if the regular classroom
teachers could have some of the
basic courses dealing with handi-
capped children so that they could
have a better understanding and do
a better job of identifying or work-
ing with them in the class. As for
the actual classroom instruction, we
feel that it is better for them to
remain in the regular class whenever
possible with a resource room or
itinerant teacher to offer special-
ized help."

-There has been a big adjust-
ment for teachers to make. It is
going to be a bigger one for princi-
pals to accept, Now these young-
sters are not going to be in a self-
contained classroom. They will be
working parttime with their
resource teacher in a small group
and feeding out to many areas of
the school where once upon a time
they could never tread. This is
going to be a big problem.

Similar concerns are voiced by local
administrators.

"The greatest challenge defi-
nitely is to provide regular class-
room teachers with enough infor-
mation, enough resources, and
sufficient personnel to take care of
some of our mildly handicapped
boys and girls in the regular class-
room, We find that certain regular
classroom teachers can do this and
do it all the time, but the great
majority of teachers do not have
the training or the materials."

typical teacher who
comes into educa hen has very little
or no training in special education
or exceptional children unless they
have elected to take it on their
own. I think this kind of thing
needs to he geared into teaching
curriculum in our teacher training
institutions across the country. I

think this is a seilous shortcoming."

Not all administrators feel it is fea-
sible to mainstream all of their chil-
dren.

I don't think that we will ever
totally do away with self- contained
classrooms. Obviously, the resource
room approach will help us with
our transitional kinds of cases such
as upper educohles, perhaps mild
ED, and almost certainly with the
socially maladjusted and the transi-
tory ED child."

"Our whole model today is
based on the assumption that out
of the 5 percent that we say need
intervention, only 2 percent will
need to be removed from the reg-
ular classroom. We're saying that
half the learning disabled children
can be served with varying degrees
of support and service within the
regular classroom. On the other
hand, the multiple handicapped,
deaf-blind and crippled child who is
often developmentally disabled and
learning disabled is going to spend
less time in the regular classroom
than he has in the past."

Motivating the regular teacher to
accept the special child may also be
a problem.

"How do you do a good job of
integrating into the regular school
program a child who is handicapped
in his academic skills and yet has a

serious need for companionship and
friendship among the regular kids in
the school? We phase our kids out
of our special education rooms into
regular programs as much as we can
but if we knew 'more about how to
convince people it ought to be
done, and make teachers more

accepting of thin del() who she see,.
as another load aided to her al'
ready overloaded gioup of is pinisi

inoybe we could do a heifer
job for the handicapped."

-The attitude of the regular
teacher is of key impoitanco. The
principal or the school is the best
administrative tool we have to
leach out to Mrs. Smith in the -aril
grade or Mr. Jones in the 8th grade
to be sensitive toward children in
their classes who are not doing well.
The need is to sensitize the teacher
to be more perceptive in various
areas. We believe regular teachers
try. But the administrative implica-
tion is, what is in it for them except
more work. Do you compensate the
regular teacher because she has
several identified handicapped chil-
dren in her class and she is putting
forth the effort to program for
them? Or do we give her help. I

think the delivery system will need
considerable administrative imple-
mentation as to what service pat-
terns can and should be offered.
The teachers aren't in a position to
cause this to happen. The principals
are. We must interface our special
educators more formally with the
school principal,"

"The best way to bring about
the involvement of those aspects in
the school outside of special educa-
tion with special education is
through the principal's office.
Another way to bring about
involvement is to provide some sort
of incentive for the involvement. I
don't mean monetary incentive, but
if we want to have a teacher of non-
handicapped children become more
involved with programs for the
handicapped, we must help her by
providing such incentives, possibly,
as teacher aides for her, or limiting
her enrollment. It's very hard for
the teacher of the nonhandicapped
child with a class enrollment of 35
or 40 kids to be asked to become
involved with a handicapped child
that may require some individual
instruction without giving her some
kind of help. Another way is
through the introduction, of inserv-
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ice training courses within the
schools involving the classroom
teacher and by providing subsidies
for the regular teacher to take
courses in special education, The
resource room pro gr am does
involve a regular classroom teacher,
hut, for her to be involved in the
resource room program requires the
support and wilhogness of the prin-
cipal to make certain accommoda-
tions in the program, We have to
recognize, if one is to ask for help,
one has to also supply the ecessary
resources or accommodations that
make it possible to achieve this
kind of integration.

Many states have already begun the
task of integrating their children.
Although some still have concerns,
others are confident that the con-
cept can work.

"We have a three phase learning
disability program. We have the lab
which is comparable to the self=
contained learning disability class-
room except that these boys and
girls do move into regular activities
usually like music and physical edu-
cation as in any program, The sec-
ond phase has a resource teacher
who works directly with the excep-
tional child for some part of the day
and then plans his daily activities
with the regular classroom teacher
for the rest of the day. This child is
assigned to a regular homeroom.
The third phase is for the child
that's been moved to this school be-
cause he was having difficulty in
the classroom but he has_not been
assigned to a learning disabilities
resource person. The resource
teacher goes over his work and
makes plans for this child with the
regular classroom teacher. For all
practical purposes in terms of
teacher supervision, he has only
that regular classroom teacher, her
aides, or her student teacher work-
ing with him. But the resource
teacher is helping to work out his
program: Usually_ , the children are
not placed in one or the other
phases on the basis of achievement
but rather on behavior, their ability

6

to work in the group situation, In
other wor d s, they may be 3

years below grade level and still be
in the regular classroom program
because we find that they can func-
tion in there and they can perform
if they are given the right kinds of
things to do."

"Some projects evaluate all the
children, riot just special children,
in the first grade, They have an
open classroom situation and a

resource teacher working to meet
the needs of what would normally
be classified as exceptional chil-
dren. But the nice thing about the
program is that no children are
labeled 'exceptional' and if you
view the classroom situation, you
cannot really pick out the excep-
tional children."

"We put all the supposedly
intermediate retarded kids into the
regular program. They come to the
EMR teacher for help. It is called
intensive study, and the room be-
comes the intensive study room.
The EMR teacher works with the
regular teacher. The children have a
regular grade homeroom and they
go into their homeroom each
semester and are identified with
their homeroom. Where they need
help in their academic studies, they
come to the intensive study
teacher. We keep our figures on
them as being retarded because the
intensive study teacher has to do
this for state funds and so forth,
but they are actually assimilated
into the regular program."

"Our approach has been to have
specifically trained personnel to
deal with the particular problems of
a handicapped child. Then we use
that person as a resource person
and coordinator to work with each
child and as soon as possible gear
him into a regular program. It
might be that they would go with
regular children for only one class
period a day, gradually working up
to 2 or 3 hours, and ultimately
full time. This approach is used with
every single one of our programs re-
less of the handicap."

Our ',lie( d n, rr uIii I.`111)
are in nn way 11,10; )in
special oducatioil plow am i ilOt
hack:pow xti. Theme is grr,it mobil
ity and gloat Hoxibilitv loath to
phase' a student in ifs Mit, I t

totally dependent on the needs that
each individual student manifests at
any given point in time."

"Thera are any nombol
youngsters ui regular classes that,
when it climes to a ealcgnrit II

structure like, we hove, they don't
quite meet the criteria Im special
education and yet it's fairly obvious
to many people that they do hive
educational problems. If we leave
them there for a year tar 2 years,
we can rest assured that they are
going to qualify fm. en ti ance to a
self - contained class. Why not gel
them early when they can still
make it in the mainstream. All we
have to do is bring in some backup
supportive services in many; many
cases arid they will not become can-
didates for self-contained classes.

In California, court cases and
lation during the past few years cre-
ated a need to reevaluate all EMR
students and phase them back into
regular classes if their 10 fell within
two standard deviations below the
mean.

"Transition programs were
developed to help smooth out this
abrupt change from the special edu-
cation environment to the general
education environment. School
systems have been given free leeway
to develop whatever kind of addi-
tional services are needed to
smooth this transition.-

"In one area an itinerant
teacher program for the EMRs
attempted to serve junior high level
pupils in regular classrooms rather
than by special classes. They had 15
children in this, Live of which after
one year were integrated back into
the regular program and did very
well. Five made a good integration
back after they had been served
awhile in the itinerant teacher pro-



rhere we, five who uldn't
make it at all and had to go
the spur:Jill class pi ()gram,

At the juni.ir high level, we
have another [MR resource pro-
gram in a school that has com-
pletely modified its curriculum
through a Title III [SEA project
which is for individualized inst. 1c-
tion. This whuie junior high is st,t
up in subject matter areas and our
boys and girls in the resource pro-
gram have a special education
teacher who works with them. He
plans all day programs for these
kids with the regular classroom
teachers:"

"Another itinerant teacher pro-
gram serves elementary school chil-
dren in their regular classroom:
They have an educational manager,
essentially an MR teacher, but a
person whose responsibility is to
put together individual programs
for each of these children. A great
number of classroom volunteers are
used; in some cases, they are prac-
ticing teachers or college students,
and in some cases they are high
school students, and even sixth
grade students who assisted the
individual pupils for partial support
and tutorial assistance."

"In senior high we do not have
a special education teacher hired.
We have identified the students as
special need students that have
some type of handicap that
impaired their learning. It might be
a physical handicap or an economic
handicap. We have classes in the
evening in math, social studies, etc.,
in which we work with these people
individually and try to meet their
needs; then we place them with
other students in vocational and
specialized classe5,-

"By working together one
entire educational community
changed their attitude about special
education. A multi phase approach
was used in working with school
systems. Phase one involved the
total educational community in-

cluding principals, supervisory cen-
hal wilco staff, as well as general
education teachers: Phase two con-
sisted of developing the immediate
situation, and determining what
they already had; that included a

survey, which cut across riot only
children but also program lines,
physical space, etc. Phase three
involved a series of meetings by
areas of exceptionality. The com-
mittees were controlled by general
education teachers as well as build-
ing principals: No plan could have
been successful without having
involved every individual within the
school system.-

PROGRAM EVALUATION

Problems associated with accounta-
bility were of concern to approxi-
mately 23 state administrators and
at least 12 local directors of special
education. The national trend
toward budgeting accounting sys-
tems in education has created a new
awareness as well as a new pressure
to account for the effectiveness of
money spent. Some states are in the
process of defining what needs to
be known and a few are gathering
data on the effectiveness of delivery
systems, programs, and student per-
formance. Accountability starts
with asking the right questions. One
of the main reasons accountability
in education is having problems is
that

We don't seem to have a

handle on what kinds of questions
we ought to be asking schools as to
what really is happening down
there with children. We've got to
figure out what the questions are in
order for school systems to clearly
and concretely show that a program
is worthwhile."

''With limited resources and
infinite needs, one has to con-
stantly appraise whether the pro-
gram he's putting money in is doing

any good in whotl there 010 more
high priority needs whole these
funds should be channeled."

-We need to get some hard data
on the value of some of the systems
that we have been utilizing. We just
skip around too easily condemning
special classes, pushing itinerant
programs, and telling how wonder-
ful resource rooms are and what
they can do with practically no
hard data whatever. I don't think
we've done an adequate job of
really assessing the program for the
kid, if it's of any value and how we
can identify the value. We are bas-
ng our reactions on very limited

research. Nobody seems to be tak-
ing a hard look at whether these
systems are of any value and to
whom.-

"In fact, I would say generally
there's very little research that we
can look upon and call upon when
we're going before legislators to say
that one way of handling special
education programs is better than
another. That it's really necessary
to spend $5,000 a year to educate a
deaf child and yet it only costs
$1,500 a year to educate a retarded
child. Some of the cliches in our
profession about what's special
about special education, we had a
pretty hard time answering when
we were put before a legislative
body. It brings up the whole ques-
tion in terms of research in teacher
training. What really is needed?
What does a teacher really need to
know? What kind of a person do we
really need to have? They are very
fundamental questions that haven't
ever, to our knowledge, been
answered. For example, is it really
necessary to train very finely tuned
specialists? Is there a real difference
between a trained teacher of the
retarded and a trained teacher of
the learning disabled? Or if you
train a teacher in one field, is there
really an operational difference in
how he functions with children?"

"A research project at one uni-
versity with the educable mentally
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teacher poi Leive.., the children in her
class, the problems individual (lit-
haerickis create for the leachra, and
her reaction to children during aca-
demic instruction. We also have aa
evaluation of what happens to the
regular classroom teacher when you
take the special child out of her
class, and what effect this has on
the other pupils in the class. Does it
make her a better teacher? Does it
make better students? Does better
instruction take place? We are also
following the child taken out, as to
what happens to hint as opposed to
what happened to him in the regu-
lar classroom,"

Several administrators felt that
there is a basic problem in corn-
m e tcat ion, sophistication, and
identification of accountability
dimensions.

"Somewhere along the line
there's going to have to be some
getting together on this whole busi-
ness of the way you determine
what your needs really are. When
you start to try to compare inci-
dence figures which come from one
part of the country with figures
from another part of the country,
you are really talking about two
totally different groups of people
and therefore have no real basis for
comparison. In other words, we
have to get our basic assumptions,
basic definitions, and our basic
methods of identifying children
who need help coordinated across
the country before we're really
going to have any way of knowing
just exactly what's going on. We
need to move to a more national
idea of what we're really talking
about in terms of handicapped chil
dren."

"Many of our local counties,
and even we here at the state, are
not sophisticated enough in terms
of research techniques and methods
to develop comprehensive research
components for evaluation of pro-
gram effectiveness."

'1 t h unk that , need to
rethink, clarity, and diflerenuate
between systems objectives, which
ale objectives lot &lively 'systems,
program objectives, which ate for
programs lot hartchcapped kids and
behavioral objectives, which are
teacher related and student related

111 the classroom. 'the
literature to this point has faded to
make this very important differ-
entiation and most people, unless
they have been able to make this
themselves, have been floundering
around trying to make these three
systems somehow fit together with-
out recognizing that they're some-
how different. They're all desigoed
to do the state thing, but you have
to deal with them as separate °ral-
lies, and I'm more and more
impressed with the evidence that
people are lost in lhe maze of these
three different love's of systems and
these three different ways of think-
ing about programs= :guess maybe
if someone could write an article
which could clearly delineate and
talk in practical terms about the
problem of managing a system as

opposed to the problem of operat-
ing a program as opposed to the
problem of achieving behavioral
objectives for kids, and not think
that a management system is going
to achieve behavioral objectives,
that an awful lot of special educa-
tors would be helped. This differ-
entiation gives a frame of reference
upon which one can make almost
instant management decisions."

-The teachers are now more
alert to the fact that there has to be
some accountability and some
measurement of progress by the
children. We have rewritten a good
deal of the curriculum so that it can
be put in measurable terms for the
behavioral objectives."

"We see a real need' to be able
to break down the entering behav-
iors that a child exhibits into very
observable and measurable units,
thereby allowing us to program
from that point. This approach will
enable us to verify the results that

CI 01 Ili we ahlr tiJ lncacltat (

-.10x liars, d t

bills In
wit on [moon!, 1),1w, the 1)11(1%,

WI km-wilco i)yor a poi iod el limo,
n cl Inc 41 NC to itxplige those

changes in the r lin ci i olive ()milord
which eller t either the tale of
learning ot the type of behavior
that the child's ex hil)i gigs 11'05
the single, most iitifective way ()I
looking at the kid in tot tits of his
performance. When we say this,
were sort of denying the tiso of a
It of achievement types 01 tests,
lot of individual la tests, and a lot
cif psychometrics ...Ouch have, to the
past, bowl comideied et feet rye in
identifying kids with pronlems."

"Attempts are being mode to
develop teaching as a strategy, using
a systenis appr'oacIt in developing
model prow ()MS 101 handl Lk] pPOd
chi I cit fn), This model, basically, is
being used with the EMR group
first and the attempt is being made
to develop pupil and program goals,
behaviorally based objectives and
procedures, building in dollar cost
of programs and building in expec-
tations in anticipated related pupil
performance levels. This is a Title
VI project, and the County Super-
intendent of Schools has contracted
out a management consultant spe-
cialist to work with the staff in try-
ing to systematize their program of
developing their goals and their
objectives which are truly reachable
and measurable,"

Some states have begun to compare
the relative effectiveness of differ-
ent programs and diagnostic tech=
niques.

One Title Ill program is
attempting to take a look at several
different approaches to learning dis-
abilities; for example, they are
doing a complete Frostig Program
with one particular group, moving
with the Gillingham Program with
another, Fernald with a third, IPI
with a fourth; a fifth group will
serve as controls. Results will be
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"-Title VI money wa t. used to
hire r p r iva to Lomany called
Teaching 1-lmearch le study
dif levant programs in the slate
to see how (.-Afective they ate. They
are using a computer to keep track
of the types of institiments used in
diagnosis, treatment, and achieve-
mon t."

"In one largo city a tea( bier
ouostio)nano identified 2,700 stu-
dents with educational or behiv-
ioi al problems. Of those. 200 were
selected iandoinly for a full diag-
nostic evaluation. We lound that
the teacher questionnaire, as gloss
as it was, was 80 per cent of fective.
think if we i.ser foci questionnaires
for teachers just a bit, we'd save
thousands and millions of dollars in
identification. A teacher knows
when a child is having trouble. And
she has sonic broad notions as to
why. Starting from there, we can
certainly move rapidly in bringing
specialist; to determine educational
needs of the child. Psychologists in
clinical psychology and educational
psychology still aren't facing chil-
dren educationally. We're getting

'descriptions of children, but the
psychologists are still unable to suf-
ficiently program on their descrip-
tion_ We're going to have to prepare
teachers to program better or
retrain psychologists to properly
reflect implications for instruc-
tion."

"We .have a program using a

staff of four teachers to serve about
60 kids who are educationally
handicapped at the elementary
school level. One teacher is a diag-
nostician. She figures out what the
child needs. The second one takes
the diagnosis and puts this into a
prescriptiongets the materials
ready and so forth. The third
teacher is an implementeractually
takes the children and implements-a
program. The fourth one is an eval-
uatortakes what's been done, sees
how successfully it's being con-

rtrrc-I' d and the loi-Arlts ..?tfing
with the child. Then the, is chart-

thiough fir =,t (flag-
noqician. It's a team appmach.
We've had very phenomenal succiess
with it.-

In the final analysis, accountability
is the measurable, observable behav-
ior of the learner. The success of
the program depends on the success
of each child not only in specific
academic areas but in his total
adjustment.

"For example, we're rc ally i l<

ing what bewmes of pupiis who've
had learning disability service undo
special education and how have:
they adopted at for they've been in
this and back into the regular pro-
gram.''

"In a post high school followup
study in cooperation with a uni-
versity research and training con-
ter in mental retardation, we're
trying to develop a clear cut ques-
tionnaire which con be used by
teachers on post high school gradu-
ates of the EMR program. We want
to get feedback on the EMR cur-
riculum as well as some accounta-
bility for pupils that have been in
the program the year after they_ 've
graduated. The questionnaire will
be organized under 8 to 10 major
goals with an attempt to see to
what extent we can find behavioral
evidence of one kind or another
that these goals have been
achieved."

PROFESSIONAL COMPETENCE

In spite of the supposed surplus of
trained educators in the country
today, finding effective competent
staff was cited as the most difficult
problem currently facing adminis-
trators. With the growth of federal
and state supported programs, and
the mandates for broader coverage

and accountability, local directors
are especially hard pressed to find
teachers and supervisory personnel
to do the job. The administrators
told of their biggest problems and
how they were dealing with them.

"Heti aiming of the poi amnirl iri
line firild of special i-dricatioil MHO

of the greatest challemier. Change
ccenes very slowly and very laN)i-
iouslk,, and we find that many of the
teachers ale not onthusiastic about
learning the new methodologies and
the new inearAirement techniques
that we feel modern special Milne a-
lion regimes. We hove to find wa'vs
to help them want to inc teaSe thou
knowledge iri the area of behavioral
management and management by
objectives."

The largest problem that
have is educating ow general school
administi Mors and leas hos as In
what is special education; what-is a
good special education progrJrn;
What COMIY11)11C105 are required of
the people in special education; and
how to go about securinci special
education services,"

"I ani deeply impressed with
the effort of the Texas Education
Agency in their Pin A to charge
local school districtsHocal schools
within school districtsto provide
service to every handicapped child.
They, in effect, say to the principal,
serve every child you think needs
help. The Texas Education Agency
has served handicapped children on
two plans. Plan A and Plan B. Plan
B is the typical special education
we've known for a decade. Plan A
gives money to a local school to
offer the proper education that
each child in that school needs.
They'll probably find they're serv-
ing something like 40 percent
rather than 13 percent, but it will
give us some insights as to how to
have a division -of labor between
general and special education in
the Iwo, gray area,

Many states are watching Texas'
Plan A to see how local districts



will meet the needs of their handi-
capped. Eleven states indicated an
interest in Plan A as a model.

"One Texas local administrator
finds that one of the most difficult
challenges in the area of teacher
certification and inservice training
is to orient the principals and regu-
I or classroom teachers into the
actual foundation for the new Plan
A."

Progress in teacher training depends
on communication and coopera-
tion.

"A training institution, a school
system, a university, and a state
department more or less all have to
be on the same wave lengths in
order to make an impact in the
state; not that you can't have dif-
ferent models, but you've got to
have basic commitments to work
together and that's the hardest
thing of all."

"We generally find the univer-
sities are behind the needs of the
field both in quality and in quan=
tity."

think the college preparation
program has to be changed. I don't
care how good a program these
teachers come out of, it always
appears to me that it smacks of a
watered-down program of the regu-
lar curriculum. What is so special
about special education that kids
don't get in other places? How do
we facilitate learning more effec-
tively for handicapped children?"

"We feel that we cannot train
people in the college classroom. It
is more important for them to be
out in the field and working with
people in the field than getting
theoretical kinds of approaches that
one might get in the college. We're
not saying colleges don't have a

place, but that there has to be more
of a mesh between the practicum
experiential kind of thing and the
theoretical thing that one gets in
college.

One district feels the real dire
problem is the education of the
teachers, The training that they are
ceding now does not fit the needs
as I see it, therefore I would say
that in teacher training there have to
be changes. I don't feel that
teachers understand how learning
takes place, and I feel that this
would apply to teachers of any
kind, no matter what kind of
instruction they would be giving."

"The skills which our training
programs are equipping our out-
coming professional', with and the
needs that are present in the field
don't match up too well. An
example would be our school
psychologists are graduating with
masters degrees and absolutely no
competency in the area, or perhaps
even any exposure to the area of
curriculum. Yet the first crack out
of the box, they are asked, and I

feel legitimately asked, by a class-
room teacher, to suggest curriculum
modifications or changes that might
help her to better educate a child."

Everyone recognizes the need to
define or describe the competencies
needed to work successfully with
children. Many feel that a more
broad based education is necessary.

"A pattern of competency,
maybe in something called general
special education should include
some management techniques, basic
skills techniques, child development
and combined areas in which
teachers in special education would
take preparation as a base for the
general special education certifi-
cate."

"We're very much concerned
that services are slow in getting to
the isolated school districts. Often
they are delivered through a one-
dimensionally trained teacher of a

one-category trained teacher such
as a teacher for the mentally
retarded. But there are other chil-
dren that need services. They are
not in sufficient prevalence that the
district can employ one teacher for

two kids and this sort of thing,
we have endeavored to design a new
program in which the special educa-
tion person that goes into the small
district would be trained in emo-
tional disturbance, mental retarda-
tion, learning disabilities, behavior
modification, some assessment
techniques, and have sonic famil-
iarity with good counseling skills."

When states move to a competency
based program, old certification
standards have to be changed.

No longer will anyone be cer-
tified for life in this state, and 9very
person within a period of 5 years
must take a minimum amourit of
training that will incQase their
competency_ In other words, train-
ing that would be related to the
area in which they are teaching. We
will be requiring as of 1973, every
single supervisory union or con-
sortium of supervisory unions to
submit plans f or teacher
educationtheir own education of
the teachers within their union to
meet their need to get additional
training and to improve the com-
petency of their teachers. We think
this is going to promote less
emphasis on getting college courses
and more emphasis on getting
trainingwhether it's college
courses or otherwise that relate to
that particular teacher's functioning
in the classroom, We have a state
plan that outlines classes and spe-
ci f ic areas of competency the
teacher has to take the training in."

"One of the things we're doing
is to develop new certification
standards for the state based upon
actual in the field teaching perform-
ance, rather than upon college
credit or degrees earned. In effect, a
teacher will be judged on how well
she does 'n school, that is, how well
she does in the public school with
kids rather than on how well she
does in a college setting in her train-
ing program. We will work this up
to provide continuous inservice
training for the teachers. The obvi-
ous implication here is that the



most effective teachers will con-
tinue to teach whether or not they
have a degree or whether or not
they have taken specified courses in
a college curriculum. This is gen-
eral, not just in special education,
but extended across the state. We
do have committees working on
performance standards for teachers
in all areas of the handicapped as
well as school psychologists, thera-
pists, school nurses, etc.-

"The state department of edu-
cation L actually helps approve
programs with the colleges and uni-
versities and does this on the basis
of identifying competencies that
the people in the university or state
college will need to be able to
'address themselves to. We are very
hopeful that we can move towards
competency models. There is some
beginning evidence that we can do
this, but it does seem to be very
difficult to move away from the
course work model, although this is
somewhat more easily achieved in
terms of the way the state depart-
ment looks at it than the way the
colleges are looking at it."

In the past there has been very little
opportunity prior to student teach-
ing for a person to explore how
well suited he may be for the teach-
ing profession. Since student
teaching is traditionally scheduled
during the senior year in cbllege, it
is rather late to find out that you
made a mistake. Some efforts are
being made to alter this condition.

"For the first time this year we
have started a student tutoring pro-
gram at one of our high schools.' We
have selected a group of high school
seniors who are college bound to
come into our special education
claSses for the EMH,kids one period
a day, five periods a week to work
on a one to one ratio with our spe-
cial education students in the area
of reading or math or specific sub-
ject areas. This is directly under the
supervision of certified teachers.
We've also permitted these kids to

just kind of rap informally with our
special education kids that have
some problems. We've gotten very
interesting results on this program,
and we have found that this pure
relationship with our special educa-
tion students has been very helpful
to them. In connection with this
program we have organized a col-
lege class that has in its composi-
tion 'all the various disciplines
related to special education-
counseling, guidance, teaching,
social work, even medicine. The
student tutors have the opportunity
to take this college class which is
offered on Saturday morning for
which they receive college cledit.
We attempt to expose them to all
disciplines that are either directly
or indirectly related to special edu-
cation with the hopes of having
some of these outstanding bright
young people either select a career
in special education or at least be
exposed to all facets of special
education.

"Centers are being developed in
one state that will carry inservice,
preservice, and postservice formal
course work. It will be worked
through and around all the present
college and university training pro-
grams as well as state department
personnel. The emphasis will be on
trying to close the gap between
what looks to be a teacher when
they go into the classroom and
what actually is a teacher. We're
hoping that we're going to decen-
tralize as much as we can the
present on campus thrust for train-
ing and hopefully change the
licensure model to some extent. It
breaks down the certification, but
hopefully we will be training gen-
eral special educators and devel-
oping a core curriculum."

The use of video tapes for inservice
training is gaining in popularity.

"We have a TV program in the
schools and are hopefully putting in
a program just for methods dealing
with special pupils."

"We're also in the midst 01

developing a 15 tape television
series. The focus of this tape sei ies
will be on learning problem kids.
We hope to offer this 15 tape series
not only on instructional television
but also as course work at various
colleges and universities throughout
our state so that teachers can be
watching the tapes and using the
tapes as a basis for taking course
work in special education. We also
have a major research and evalua-
tive component in this instructional
television series to deter mine the
of fectiveness of television as a

media for training of teachers in
special education.

A number of models are being
explored for large scale inservice
training.

"One of these models is called
the Dissemination Change Agent
Model. Basically they pick a con-
tent area and five teams go to the
Instructional Materials Center. Each
team consists of a teacher, a special
education teacher, a special educa-
tion administrator, and a psycholo-
gist. These teams were trained at a

five day conference. The content of
one of the sessions was Contin-
gency Contracting. These teams
then came back to their home state,
implemented the concept in the
teacher's classroom for 16 days.
That was the original commitment,
They then trained five teachers in
the district, who again were com-
mitted to implement for 16 days.
However, all six teachers. imple-
mented to the end of the year. And
now, this is being done on the state
level where the team that was
selected is now selecting five teams
who will come to a conference and
be trained and then will go back tb
each of their individual districts and
train five more teachers,

There is a growing recognition for
the need to train local people to
meet local needs. Very often spe-
cialists who are brought in do not
stay. Administrators see that the
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success of a program depends on
the involvement of the profes-
sionals who are permanent residents
of an area.

"We're concerned that the spe-
cial fellowship program has not
been doing the Joh as we think it
needs to be done, so we completely
redesigned that program. There is
now a six phase program for the
training of all personnel working
with handicapped youngsters. The
six phases look something like a
pyramid. At the base of the pyra-
mid we have basic orientation
efforts for large groups. The second
phase gets into a special study insti-
tute and is more selective; it takes
in personnel from the specific
region which we are targeting in on
at a given time. The personnel are
selected very carefully to partici-
pate in this phase which provides
more information in greater depth
over a 7 week summer institute
period. Here's where the program is
different: the people selected must
represent a need of a district, and
thus in a sense, a district applies
for the training. A district makes an
application through this individual
that they send to the institute for
the improvement of their local pro-
grams. The district representatives
attend in teams. The team will vary
from one district to the next,
depending upon its sophistication,
needs, etc. But we are tired of see-
ing individual teachers coming into
these programs and going back as
loners, with programs they cannot
implement. We want the superin-
tendent, a counselor, a special edu-
cator, and good regular classroom
teachers. During the third phase the
team implements the plan using
department personnel as resource
persons. The fourth phase involves
leadership training. We will provide
a traineeship for two years. During
the fifth phase they continue to
mplement. The sixth phase pro-
vides an internship with the state
department and the university.
We're increasingly selective about
the people we train. We've got to

target in on the programs which
need help."

Some state departments are work-
ing closely with teacher training
institutions to develop the kind of
programs relevant to their particu-
lar needs.

"We have a project dealing with
learning disabilities children. This is
conducted right at the heart of the
Ozarks. It's fairly isolated and it
was just impossible to find the kind
of supervisory personnel that we'd
wanted for the project, 50 we
entered into a contract with the
medical center, which is taking a
complete inservice training project
to the regular teachers to alert them
as to what to look for in learning
disabilities,"

"The University of Arizona has
been given a block grant and they
have zeroed in on a single county.
They are planning massive inservice
through the university in that
county. Rather than dividing their
fellowships and traineeships up at
the university, they are bringing the
faculty to the county."

"Our state is planning a series
of meetings with the colleges and
universities. What we hope will
occur is a complete revamping of
what we can call teacher education.
We hope that we may have some-
thing that looks like a core curric-
ulurn that would let us have a
teacher that might be able to
handle LD, ED or upper educables.
We really hope for the development
of a core kind of curriculum that
will give us an educator whose
training will be based on compe-
tencies and not on how many
courses a person has had."

"A professor from one college
is turning an entire school into a
kind of living-training center for
teachers by working with net only
the special teachers, but the regular
classroom teachers in terms of diag-
nosing and prescribing for kids.

She's rising thrr'e fellowship stu-
dents as kind of master teachers
who are working directly Nall the
c I assmom teachers in terms of
helping to implement this diag-
nostic, prescriptive kind of frame-
work, They're utilizing an inner
city school. The fact that they're
working with the entire school
rather than working only with To-
dal education is a change, I think
that is what's necessary in order for
special education to work within a,
school. To have all the people
involved in terms of the whole edu-
cational process and riot just special
education as an isolated little piece
sitting up on a pedestal somewhere;
it's an integral part of the whole
school operation."

THE EMOTIONALLY DISTURBED
AND LEARNING DISABLED

The telephone interviewer asked
directors specifically to name an
area which they felt was particu-
larly difficult to provide for.
Thirty-five state directors indicated
that additional alternatives for emo-
tionally disturbed children needed
to be developed. Fourteen of the
local directors also indicated dif-
f iculty in programing for emo-
tionally disturbed youngsters.
Almost half of the state directors
named learning disabilities as a

second problem area.

The main problems in pro-
graming seem to be in the diagnosis
of the disturbance and the training
of personnel, Some of the responses
of the state directors point up the
general concerns in the area.

"I cannot help but feel that in
our programs for the disturbed at
the present time we are taking.a lot
of children that functionally are
not a disturbance problem but ones
in need of behavior modification,
and I shudder at the things we're



doing in tagging children. I can't
help but believe that if more work,
more research were done in the
behavior modification area, we
might eliminate about 90 percent
of our so called disturbed chil-
dren.-

Directors from eight states were
impressed by the engineered class-
room concept. There is a growing
awareness of the positive effects of
behavior modification for dealing
with children with behavioral prob-
lems_ Some felt that not enough
al ternatives existed for children
with emotional problems.

-A national committee and a
state committee is needed to struc-
ture multiple resources for emo-
tionally disturbed children, because
home instruction programs, public
school programs, private day
schools and private residential
schools. limit our ability to place
children appropriately. The wide
spectrum or span of emotional dis-
turbances indicates strongly a need
for a wider spectrum of resources."

In many areas the education of
emotionally disturbed children has
been handled almost exclusively by
private schools. To assess the effec-
tiveness of private education,

"One state is obtaining informa-
tion from the parents of children
who have gone into private schools
for the emotionally dish .bed, and
have left those schools, over the
period beginning in 1962. This
involves 700 children who went
into private schools, day or resi-
dential: The data is being collected
from two standpoints; number one,
how has the person made out, aca-
demically and therapeutically, as a
result of the experience; and num-
ber two, how valid is this invest-
ment of public monies.-

In many areas the emotionally dis-
turbed are grouped with the neuro.
logically handicapped, the
educationally handicapped, or the

learning disabled children. One
state director capsulizes the prob-
lem in the comment, "We don't
know which one of the 168 defini-
tions to use."

"We have school districts that
claim that 65 percent of their
youngsters have learning disorders.
My question is, should we take over
the whole school system under spe-
cial education then?"

Specific programs which state and
local directors consider effective
have been selected and reflect the
variety of options available for chil-
dren with behavioral problems.

"One of the best things that
ever happened was the development
of Teacher Morn programs for dis-
turbed children. We are dealing
with basically 5, 6, and 7 year old

'emotionally disturbed kids and we
have a master teacher. The direct
service to the kids is carried out
through the volunteers in the com-
munity. We have some women who
have been donating two mornings a
week for 6 years who work with
kids on an individual basis. This, of
course, allows us to provide a one
to one relationship with kids."

"One really outstanding pro-
gram is a camp for emotionally dis-
turbed boys. These boys have either
been expelled from school or com-
pletely excluded from the school
situation. There will be camping
and cooking. The counselor will
help shape the boys' behavior and
act as an intervener and a behavior
modifier_ This will be better done
because of the change in environ-
ment. The boys will stay at the
camp initially for a year, and then
hopefte the camp is going to try
to feed them back into the appro-
priate setting within the home corn.
munity."

"One of the programs cited has
received the President's National
Award for a Title Ill project for
behavior modification in assisting

teaching for the emotionally dis-
turbed. They used the engineered
classroomoom approach. They kept
very accurate records of their data
on special self- contained placement
and progress in the regular class
room. It was very successful
because of the spinoff; the regular
classroom teachers began to see this
accurate data in terms of achieve-
ment in children. We think that it
was helpful to move us along the
line, not only in our self-contained
classroom, not only in all areas of
exceptional children, but in the reg-
ular classroom w_ e are able to begin
to help prepare teachers to individ-
ualize better."

"Another speciat project involv-
ing seriously, emotionally disturbed
children ages 4 through 14 is
designed to keep the children, in
the community, and in school, as
far as possible. There's been a great
deal of emphasis put on the training
of volunteers and paraprofessionals
who are assigned specific tasks and
are actually working with primitive
children. I suppose that this prob-
ably would be the most unique
factor because as you well know,
most of the formal philosophy in
working with the emotionally dis-
turbed is that heavy clinical ori-
entation is needed. But we're
having success in getting communi-
cation from kids that previously
didn't communicate at all."

"Residential classes ware estab-
lished for educationally handi-
capped children living in three 24
hour foster homes. The district has
been able to establish educationally
handicapped classes on the campus
of all three of these homes because
of public school and institutional
cooperation. The homes are pro-
viding the things the district can't
afford including well-equipped
classrooms. The district is able to
provide the teacher and the instruc-
tional aide, or the personnel who
are on the payroll through funds
that are provided by the state. With
this combination they have been
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able to establish four new educa-
tionally handicapped classes right
on the campus of these institutions.
The children are in the category of
neglected or delinquent, and so
most of them have serious personal
problems before they are 'even
assigned to these homes. Not many
cf them fit into a regular campus
classroom. It's a unique combina-
tion of public and private funding."

"There are some adolescents for
whom junior high school placement
is too much and they just blow up.
They won't do their work. They are
insolent and insubordinate to their
teachers. We have two classes in a
brand new Boys' Club that has a
swimming pool, a gymnasium, and a
shop. It has a regular beautician's
unit for the girls. It is not a school
setting, which these kids, for the
time being don't want. They are fed
up with the formal school. We have
regular teachers there. The classes
are very small. At the end of the
school year close to 60 percent
were able to return to regular
school."

"A program is being established
for severely emotionally disturbed
junior high age youngsters who
have been removed from public
school because their behavior was
so inappropriate that it was intoler-
able. They have an interventionist
who has been training teachers at
the university in individualizing
instruction, and continuous rneas
urement techniques and precision
teaching. They also will have two
special education teachers, one
male and one female and two teach-
ing assistants. These children will be
brought in daily for any amount of
time that they are able to manage.
Some can't manage very much to
begin with. Individual contracts will
be set up with each of these chil-
dren. It will have to do with their
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academic behavior as well as their
social behavior. A team will inter-
view and study each child and draw
up a contract with him that is
appropriate to his entering behavior
that he can agree to and the team
can agree to. Then they'll work
together in trying to bring about
some permanent changes in his abil-
ity to control his behavior.-

"A Title III project for high
school youngsters involves an inter-
disciplinary approach. Primarily all
kinds of kids that we list as educa-
tionally handicapped are eligible.
Most of them have learning prob-
lems and have become totally disen-
chanted with school at the high
school level. Some of them have
been dropouts and have been
brought back in through this special
curriculum and approach. They've
gotten many of these kids back in
and these kids just rave about the
program. You go out and talk with
them. They didn't ever think school
could be like this. They really have
a commitment to getting educated
again.

Some of the universities and
regional centers offer a combina-
tion diagnostic service and teacher
training component.

"Indiana University has a learn-
ing disabilities center in connection
with the medical center. Parents
accompany their children to the
center, and have an educational
program and experience along with
the child. Out of this is coming
quite a complete diagnostic work-
up, and it also provides teacher
training in which the teacher is able
to be present and work along with
the others on the prescription for
the child."

"California provides two diag-
nostic schools for the neurologi-

cally handicapped, One of those
services is in northern California
and one seivos southern California,
These schools bring in children
hom public schools who have very
serious problems of neurological
causation where they really haven't
been able to figure out how to deal
with the youngster, These children
are brought into a central place
which is a school setting and go
through the diagnostic teaching
process, which in itself is not par-
ticularly new or innovative, but this
year we're involved in a followup
study. What we try to do is get
these kids ready to go back into
their own public school program,
whether it's special education or
general education, and we'll move
back out with the child to his local
school district in a followup kind of
program to work with the r.hild's
teacher in his home school district
to follow through on the diagnostic
teaching processes which may have
been rather laboriously developed
over a period of time. This phases
the child back in, and it trains the
child's regular class teacher in the
diagnostic, prescriptive kind of
approach to deal with the young-
ster. We think this may have a
spreading ripple effect to help the
teacher deal with all the children
she might have."

"This year for the first time, in
cooperation with our state health
department, we have assigned to
the neurology clinics and their con-
sultation and evaluation clinics an
education specialist. The purpose of
this is to provide some educational
input not only for diagnosis but for
prescriptions in terms of how best
to work with the youngsters that
the clinics see. These educational
specialists will actually follow the
child back to his home school, his
home community_ , and sit down
with his teacher, his principal, etc.,
and try to implement the educa-
tional program for him."
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