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ABSTRACT
This study of written language 0-zvelopment and

instruction of elementary school children found that realistic
approaches are needed in teaching language usage, dialects, and
registers. These approaches should include a nonrepetitive
instructional system accounting for different linguistic abilities,
diagnostic evaluation of children's written language ability,
objectives based on language performance and control rather than
correctness, and learning environments and activities based on
individualized and carefully monitored instructional theories. The
study includes discussions of (1) current research in language
development and instruction; (2) the question of whether children are
learning the language concepts they are being taught; (3) the
difference between linguistic performance and linguistic competence;

. (4) current practices in written language instruction in the
elementary schools; and (5; needed research in language developm snt
and instruction. Tables recording the results of a test of 30
language arts concept's and the results of twelve language arts tasks
which were administered to some elementary school children are
included. (Author/DI)
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Writln-q Is thInking va-itten down, e;1 age orouos this is a basic

detinit!on of virItten ianguage. A child's rucpoy2, as as. an adult's, 1

wciting is to c..ommun;cate an idea vilhe ,illtten 0,0de, A a chi ld's language

and thought develop, he will want to shape idea u'i.ing rhetorical

and figurative devices,

Writing is connected tci .ieading and peaking in inseparable ways. Writing

reflect a child' total languae ann thought development. Reading is

'decoding," a is listening Writing :s "encodin," as is speaking. Thought

is needed for aeriving Mearvng in both the reading and the writing operation,

In witing, the writer, through his inner voice, controls and shapes thought.

in reading, the author, an outside agent, controls and shapes thought. Although

the speaking, listening and reading language function:, are extremely complex

human behaviors, wrIting tops them as 10Mplex human behavlor,

How American 1.-nlioren Learn to liOritP
_

good evidene from re.,eari!'n that American elementary-school chll-

dren e. bung T.Juoht to write '.)y their !eachers and textbooks (Golub,

Fredr, and Ba(ganz, Vri) nor' a ,z.-Hirertary Y.:.hool children learning the

cGgnItJ LonpLs be'n ta;;ht them n angucge textbooks (Golub, Fredrick,

and Hare's. 197') and (nryis and Golub, 197!)

As a rez-ult of studying the :(rift educational system, Rollo Brown, in

1915, concluded that kericori children were nct learning to write as well as

French children, He t,tributed the ause of this failure to a lack of thor-

oughnesc of training of teachers, teacher's lack of a fund of knowledge related

to written language development and instruction of children beyond the routine

of the textbooks, teacher's iack of a systematic knowledge of the English lan-

guage, teachers lack of writing ab7)Ity, and teachers' lack of a wide range of

reading materials and literature to stimulate discussion, criticism, and

written response.

c
FILMED 1ROM BEST AVAILABLE COPY



A survey cf ntten langcmge instruction of elementary ,r.hool children

and their teachers indicates that Rollo Brown's 1915 crtiques have not been

attended (Golub, Fredrick and Barganz, l91)

A summary of the research of language scholars on learning and teaching

elementary schooLchildren to write their native tongue indicates information

which teachers should consider in their thing practices, Teachers should

know that language abilities are highly correlated and that oral language, for

normal children, is a prerequisite to reading and writing, Although a warm,

individualized relationship between a child and an adult is important in early

language developm.ent, peer influence in language learning increases with age.

Vocabula,v learning is related to thought and concept development. While a

basic vocabulary is represented in early )anguage development, a child's vocabu-

lary needs grow a his interests and activities develop, The measure of

vocabulary development must include the addition of new words as well as the new

meanings attributed to familiar words and the use of a cross-disciplinary

vocabulary required for a variety of content areas. Teachers would be well

advised to teach handwriting and spelling as tool skills with the emphasis on

vocabulary development,

The teaching of spelling should emphasize the phoneme-grapheme consistencies
of English rirthography and the morpho-phonemic origins of words and word forms,

the most efficient method of teaching irregular spelling is the test-teach-retest

method. Pupils taught a phonemic alphabet and given practice 7n using it tend

to be better spellers than pupils unaware of English phonology,

A meths for teaching written language to elementary school .children should

consider the fact that different stimuli tend to affect the quality of written

discourse and that the direct teaching of creativity along with adequate class-

room time provisions should be provided pupils. Jhen teachers read children ,

written language they snoLid be aware of the fact that spoken dialect features

of the children will appear in their written language unless alternate dialect

education has been provided for in the children's language instruction.

A survey of written language concepts presented to elementary school chil-

dren in their textbooks indicates that these texts: 1) do not teach children how



to write, 2) are unrelated to re'i,earch 1-:,-*'F,,ii )ri 1-.ilc'Ys 'anguage develop-

ment, 3) are nIghly reoetefive, and 4 IJW -7,ney Ari.:.' lacking in a language

learning fneory ,por whir,fl to builci a l6z.,-,-)ji tci,acIllng ,;,.,-00),J00g.

These texts are prescript!ye:in w.,,,i ,:.vcn a(.: !Lat faithful to the wide

variety of language use in different c:mmor-,atIors situatIons In these texts,

elementary school flildren 0) uid0r focatetive- capitalization,

punctuation, and usage rule, Ihey wiil rid the irregular, nonreproduCtive,

aspects of morpOology and syntax stressed ,,'/of, indeed, these children might

not be aware of the regUlar, productIve, structures el' the lan-uage. Little is
said in these tex7)ooks about the connection between thought, semantics, rheto-

ric, and figurat7ve language to the writing orcess: There are no entry and

exit tests for determining children's written language development-

Textbo:.iks for prospective teachers of elementary school language arts do

not necessarily reflect the content of the 'anguage arts texts, for children,

Language arts texts for prospective teachers are extremely general and express
goals in teaching such as: ll ability to express ideas in an original way,

2) ability to express ideas clearly, 3) adility to orcz,anile ndeas, 4) ability

to distinguish between fact and opinion, 5) development of mechanic skills, 6)

knowledge of the h'story of English, 7 knowledge of the structure of English,

and -8) Knowiedge of AnrIcan-EnglIsh usage and language variations. These texts
appear to be written for "pohte-society" with few directions for the urban
teachor. Tether :4 are not given specific ai,istance in translating objectives.

into classroom inaterala and proctii;es

Some strong needs stand out in teaching children how to write: Needed are
specific objectives aril strategic', for teaching_ children how to write. Real-

istic approaches to teaching about )anguage usage, dialects, and registers are
needed. A nonrepet!tive instructional system for teaching written language

which accounts for different linguistic abilities of urban, rural, and suburban
children is needed throughout the school- curriculum. This system should include

diagnostic evaluation of children's written language ability, objectives based

on language performance and control rather than correctness, and written lan-

guage learning environments and activities based on individualized and care-
fully monitored instructional theories. the language concepts Taught in the

schools should have a selective focus on thi)dren's written language development,
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Current Research in it n
,....

Langualt DevelaTent and nstruction
. _

Most recent inve3tigati6m in children's written language tend to be grouped

into five major areas as follows:

1. structured language experiences;

2, advanced,oral planning;

3, motivational devices;

4. ITA instruction;

5. related language abilities.

Structured language experiences in the elementary classroom have been used

with the intent of improving written compositions of children.. Odegaard (1972)

concluded that systematic instruction in creative grammar (a grammar oriented

towards creating and synthesizing rather than analyzing) helps the child to

write creative stories, and to use greater numbers of sentence patterns and

different transformations, Martin (1972) found that by having the third, fourth,

and fifth-grade pupils focus on 1) the relationship between intonation patterns

in oral language, and punctuation signals of written code, and 2) sentence-

sense, the ability to differentiate between sentence units, led to a greater

mastery in sentence writing skills than did an English curriculum based on

traditional grammar: Using fourth-grade suburban students, Miller and Ney (1968)

found that systematic oral language drilling, combined with written exercises,

led to d greater freedom and facility iii writing using a curricular sequence

in written composition prepared by the English Curriculum Study Center at the

Uniyeriity of Georgia, Grimmer (1971) had a group of second-graders study this

curriculum for one year. the treatment resulted in significant improvement in

written language, Research on the use of structured language experiences indi-

tes that children will incorporate this type of instruction in their writing

if they are shown -how to do it:

Prewriting activities and advanced oral planning have been investigated

as a means of improving written language development- When Seeker (1970),

investigated the effects of oral planning on fifth-grade children, interesting

findings occurred. each week, for a three-week period, 78 pupils were shown a

short film with no narration, after which either no discussion', class discus

sions or paired-student discussions took place, The students then wrote,



Analysis of the three sets of comp° tion t,,vealed that student participation

in pre-planning old lead to greater wrItter !yoductivity ,h re no

discussion took place, pupils producnd -gest num!)er adjectives and

adverbs. Meeker suggests that paired-it OISC niOn particularly effec-

tive with low-ability students.

Hunt;ngton's (1972) work was concerned ith the efFects of pre-writing

activities on syntactir, complexity and :larity in sixth-grade children's written

language, The 169 students of the study were divided into eight groups and each

group was subjected to a different ore-wr)ting activity Because the results

yielded no evidence that the instructional nad any effect on syntactic

complexity or clarity of written composition, Hun, Aton felt that syntactic

density may be a stable element in eleven to twelve year olds. He also sug-

gested that teacher enthusiasm, atmosphere for writing, and oral interaction

among children may be the real determiners in any short term charges that take

place.

Not surprisingly, the weight of recent research In children's writing falls

into area of motivational devices, Barnes (196i) found that econd-grade

students wrote longer stories, used a wider variety of words, and exhibited

greater imagination after using small word cards and grooved boards in assem-

bling sentences. BOrt.2 (1970) assessed the written language patterns of inter-

medate grade children after they had listened to recorded motivational devices

followed by wetten responses. Children exposed to this treatment wrote the

greatest quantity and used more sentence complexity Zanotti 1973) in an

attempt to capitalize on the relationship between oral and wrItten composition,

analyzed children's written language after they had used tape recorders and

found that these sixth graders wrote much longer compositions than did the con-

trol group.

afka (1971) found that` intermediate grade children, in an integrated sub-

urban school district, produced best quality written narrative compositions

When not subjected to a visual, auditory, or tactile stimulus, Wi,en they did

write after being treated with such sensory stimuli, Kafka'S results revealed

that the visual stimulus produced the most superior written sampies. Sharples'

(1968) study was also concerned with the difference in responses to different

stimuli, He concluded that creativity written language could not be devel-

oped with the mere application of a classroom device.



A i:oMbination of mot!vatlonal stimuli and practice in oral exbresslon

may develop writIng skjis, Wii)ardson's (1972) thirty ec d raues who h

'eading instruction in a traditional phorwt. program ydpro cil,en a supplementary

reading program. The students entered recording environments resembling a

space capsule, a cottage, a castle, Or a tugboat. Inside these, the pupils

dictated stories and experiences into a cassette tape rec.order. The contents

of these tapes were typed, and-cassette and typed copy were given to each pupil

the following day. These materials served as a partial basis for reading les-

sons and listening lessons. When a sample of the pupil's subsequent writing

WAS analyzed, according to various indexes of writing maturity and quantity,

results shrwed that their writing skills had improved with this experience.

Continuing with his research with 1,t.a., Downing (1967), reported that

improved writing occurred when children were taught to read using i-t.a., his

criteria consisted of word count, vocabulary, and word repetition as measures.

Nalven and Auguste, (1972), y'eported that in a study investigating creative

quality of writing of second-graders, those children who were trained in i.t a,

were super or writers to those trained in T 0.

Writing ability has been ompared with other language abilities. In

researching black students' syntactic forms, DeStefano (l972) found in her

North .ladelpnia pupils that the relative frequencies of the various non-

standard forms were generally different for speech and writing- These fifth

grade students produced a greater share of nonstandard verb forms in speech

than in writing 172 '4 vs. 58;) Hughes (1953) has shown that written language

development is highly correlated with oral language and reading development but

independerit of intelligence The implications of his research- being that

teachers should teach oral and written language concepts and vocabulary skills.

Are Children_ Learnin the Language Arts
c2EmIs Being_ taught Them?

In one study done to determine how well children are learning the con-

cepts teachers claim they are teaching to improve the written language develop-

ment of students, it was discovered that children were not learning these con-

cepts very well (Golub, Fredrick, and Harris, 1971). The primary objectives Of



this research were: 1) to identify basic concepts in the English language

arts appropriate to and generally taught at-the intermediate grade levels, 2)

to identify criterion tasks for measuring concept attainment abilities in the

English language arts, 3) to develop test items for criterion tasks to measure

achievement of these language arts concepts, and 4) to determine how well boys

and girls perform on these language arts test items.

In identifying the concepts for testing, the domain of concepts consisted

of all those single words or phrases which seemed to be classificatory and

which were treated in some way in the English language arts curriculum, Six

current textbook series were searched and all classificatory concepts in the

body or in the index of these textbooks were recorded, This huge number of

concepts was delimited and three areas which seemed to contain the majority' of

concepts were chosen: 1) Words, 2) Words in Sentences, and 3) Connected

Discourse. Words contained concepts related to letters, letter sounds, word

parts, word types, and word meanings. Words in Sentences contained concepts

related to parts of speech, sentence punctuation, types of sentences, and word

functions, Connected Discourse contained concepts related to paragraphs, sen-

tence functions, and letter writing, Teachers were then asked to indicate if

they taught the concept in fourth grade, if 80-90% of the pupils knew the

definition of the concept and were able to pronounce the concept word Or

phrase, As a result of this information, thirty English language arts concepts

were selected for analysis and testing:

Words II, Wods in Sentences Connected Discourse

1. Abbreviations Adjectives 21, Comparison

2, Compound, Word 12, Helping Verb 22. Details

3. Consonant 13. Period 23. Explanation
4, Contraction 14. Possessive Noun 24, Greeting
5. Homonym 15, Predicate 25. Heading
6, Short Vowel 16. Present Tense 26. Paragraph
7, Silent Letter 17. Pronoun 27, Return Address
8, Suffix 18, Question Mark 28. Thank You Letter
9, Synonym 19, Sentence 29, Title

10. Word 20. Verb 30. Topic Sentence
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The twelve criterion tasks for each concept were:

1. Given name of attribute, select example.

2, Given example of attribute, select name

3. Given name of concept, select example,

4, Given name of concept, select nonexainple.

5. Given examplz: of concept, select name,

6, Given concept, select relevant attribute,

Given concept, select irrelevant attribute.

Given definition of concept, select name.

9. Given name of concept, select definition

10. Given concept., select supraordnate concept.

11. Given a concept, select subordinate concept.

12 Given two concepts, select relationship.

A total of 355 English language arts items were developed for the purpose

of measuring and assessing children's concept attainment of the language arts

concepts taught by teachers at the fourth grade. However, pilot studies indi-

cated that the selected language arts concepts were very difficult for fourth

graders. The subjects finally tested were 186 boys and 259 girls just begin-

ning the sixth grade in the public school system of Madison, Wisconsin.

Insert Table 1 About Here

Table 1 indicates that the most difficult concepts tested are Adjective,

Helping Verb, Predicate, and Topic Sentence_ The easiest concepts tested are

Question Mark, Thank You Letter, Silent Letter, and Sentence, Table 1 shows

that the easiest concepts for girls are not necessarily the easiest for boys,

The average difference between boys and girls is about one half of a standard

deviation, with the girls ahead.

The concepts dealing with Area 1, Words, concepts 1-10, are the easiest

for intermediate grade children. The easiest concepts for boys are Consonant,

Short Vowel, and Silent Letter; the most difficult for boys are Suffix and

Synonym.



The concepts dealing with Area 2, Words in Sentences, Concepts 11-20, are

the most difficult for boys and girls The most difficult concepts in this

group are Adjective, Helping Verb. Predicate, Possessive Noun, and Pronoun; the

easiest are Period and Question Mark.

The concepts dealing with Area 3, Connected Discourse, Concepts -30,

represent middle-difficulty concepts. The most difficult are Heading and Topic

Sentence; the easiest are Thank You Letter and Title In not one of the thirty

concepts was a mean score obtained which ,oulcl indicate a i5.. or above criterion

level of concept attainment. For the girls, at least eight concepts (mean 8.5

or above) meet the ?5% or above criterion level of concept attainment.

------- ----- -------
Insert Table 2 About Here

Table 2 indicates that neither boys nor girls attain 75% level of task

attainment for all thirty of the concepts, The easiest task, Task 1, given the

name of an attribute, select an example, barely meets the .75 criterion level

for girls only,

A factor anlysis of the intercorrelation of the thirty concepts and the

intercorrelatior, of the 12 tasks indicates that there is a common factor for

all thirty concepts and a common factor for all twelve tasks, This lends to

indicate that there are at least two components of linguistic competence, one

component being a child' LinaLlistic Awareness, LA, learned either intuitively

or through instruction; the other component, the child's Langge Processing

/fl2:11Ltb LPA, his thought processes available for thinking about language

Children's Wri teen Lar'guace 2e2Lejment

Chomsky 0965) has suggested that there is a difference in linguistic per-

formance and linguistic competence. In an educational context, performance

can be described as what the teacher hears or sees of the child's language;

competence can be described as the child's ability to manipulate and derive

meaning from the structure of the language, a sort of linguists; ability or

linguistic awareness which a child possesses.
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Language competence 's difficult to measure. Although we will probably

never know precisely the components of language competence, we can now make

Some inferences concerning a child's: language ability, The Linguistic Ab-lity

Test, LAT, (Fredrick, Golub, and Johnson, 1970) is a carefully designed and

successful measurement instrument with a Hoyt reliability of .95 and a valid-

ty score of ,84 when correlated' against synta:tic density measures and a

validity score of .75 when correlated against teacher ratings of the children''s

writing ability. The LAT- will give an indication of language ability variables

in the following areas:

1, Ability to derive meaning from syntax

2. Ability to distinguish probable from improbable English grapheme

clusters

3, Ability to determine pronoun referents

4, Ability to recognize words in the child's lexicon, given a clue from

predictable phoneme-grapheme correspondences

Ability to transform an English sentence to a synonomous sentence by

changing the structure but not the content

6, Ability to recognize morphemes as roots, prefixes, and suffixes

7. Ability to recognize form-class and function positions in a sentence

8. Ability to use the deletion transformation

9. Ability to recognize phoneme equivalents of various English graphemes

and grapheme clusters

10. Ability to recognize the structure of various question transformations

in order to produi:e the appropriate response struoturc

11, Ability to recognize, logical meaning relationships between elements

of a sentence

12, Ability to transform a verb phrase

The LAT is a paper and pencil test designed specifically to test the psycholin

guistic ability of intermediate grade children. The directions and the test

items are on tape and are read to the children while they follow along on the

printed page, The taped reading of the test eliminates the question of reading

difficulty which some children would naturally bring to the test.
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Past attempts have been made at q ant fying and describing children's

written and spoken language performance. Children's oral discourse must be

transcribed into a written form before it can be tabulated As a result of

studies in children's syntax. Nolub and Fredrick, 1971), the author has

dervied a Syntactic Density Score which can be used to determine the syntactic

density of written materials from Grades 1-14, A computer program is also

available for this tabulation which is as reliable as hand tabulation, A com-

puterized Vocabulary Frequency index is also under development,

The Syntactic Density Score which measures language performance consists

of the following variables:

1. Total number of words

2. Total number of T -unIts

3. Words/T-unit

4. Subordinate clauses per T-unit

Mean main clause length

6. Mean subordinate clause length

7, Number of modals in the auxiliary

8, Number of Be and Have forms in,the auxiliary-

9. lumber of prepositional phrases

10. Number of possessive nouns and pronouns

11. Number of adverbs of time

All eleven of these variables significantly distinguish good teacher -rated

discourse from poor, teacher-rated discourse.

Using the two scores, the LAT scores as a linguistic ability (awareness)

measure and the Syntactic Density Score as a language performance measure, the

author compared the written discourse of black, white, Indian, and Spanish-

American intermediate grade children, (Golub, 1973)- The results of this

research are striking for educators interested in children's written language

development.

-Given the conditions for gathering the samples of the children's written

discourse, there were no significant differences between the four ethnic groups

in the syntactic density scores of these children's writing- That is to say

that in the measure of linguistic performance, black, white, Indian, and

Spanish-American children from similar socioeconomic backgrounds write equally
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well. After four to six years in school, these children had learned, equally

Well, to produce written language with manageable, understandable, and logical

syntactic forms: There were, however, significant differences between all four

ethnic groups in language awareness as measured by the Linguistic Abilities

-Test, The black, Indian, and Spanish-American children being similar but

significantly different from the white children. This research indicates that

teachers can expect the following linguistic awareness differences among the

four ethnic groups.

1. The Spanish- American child will be at a disadvantage n gaining the

meaning of a word or phrase from its context, syntactic position or

syntactic marker.

2. The black child wall use a different set of rules for agreement of

pronouns and their referents.

Both the black and the Indian child will have a problem of inferring

the pronunciation of a word they can say from its graphemic representa-

tion on the printed page, or indeed doing the opposite,inferring a

logical spelling of a word from its pronunciation.

4. The black child will have different transformations for deriving

synonomous sentences.

The black child will use standard morpheme affixes differently from

the white child.

6, The black child will use deletion, question, and verb phrase ransfor-

mat ons ln ways different froM the white child,

7, The black child will recognize different logical meaning relation-

ships between syntactic elements of a sentence.

Rather than look at syntactic density and expression of ideas in children's

writing, teachers are more inclined to look at the deviations or errors on a

child's written paper. In a study in linguistic deviations in children's

writing, (Golub and Fredrick, 1970), this author found that when the number of

deviations, both lexical and syntactic, in each theme- wa's: tabulated and the

theme quality, as measured by experienced teachers,. determined, the correlation

coefficient between these two measures was 25. However, when deviations per

number of words was computed and the correlation coefficient between these and

theme quality -was obtained, the relationship proved significant (r = #64;
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R < .001). This statistic indicates than an aspect of theme quality is the

number of deviations per amount written, As the density of deviations per

words decreases, the quality of children's written discourse is judged better

by their teachers. This same research also points to the language needs of

children considering the lexical and syntactic deviations found in their

written sentences. Of the 1683 syntactic deviations found in a corpus of

20,000 words of intermediate grade -children's writing, only twenty-four lin-

guistic concepts were involved, This seems to indicate that teachers might

teach to these twenty-four linguistic concepts for correctness in writing

rather than to the whole universe of possible written language deviations as

presented in most English language arts textbooks written for children. Espe-

cially since children do not seem to be learning what is in these textbooks

anyway,

In analyzing the lexical deviations of intermediate grade children, the

author found that many of these lexical deviations are the result of problems

of vocabulary development and word selection rather than spelling. Only one

half of the 1001 lexical deviations out of a 20,000 word corpus could be

attributed to spelling. Of these spelling deviations, many result from omis-

sion, addition, or substitution of a single letter- The children do know how

to 'spell," though it might not be the way their teachers and parents would

wish them to spell, The list of scrambled letters and .unknown words is small,

less than 100 such errors in 70,000 words.

Lexical deviations can be placed into a few convenient categories as-

could the syntactic deviations. The existence of meaningful categories suggest

that both lex)cal and syntactic written language deviations are susceptible to

a cognitive learning approach rather than a rote-memory approach.

In a study on stimulating and receiving children's writing (Golub, 1971),

this author has attempted to trace the cognitive development of children as it

is displayed through their written language- In discarding the mechanical and

grammatical dictates of the language arts texts, the teacher is faced with a

nine through twelve year old child who has learned to read some simple and not

so simple prose, who has learned to manipulate the pencil at an excruciatingly

slow rate, and who has thoughts on his mind which he wants to express in

writing and aloud with other children.
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Writing is a growth process, Although most children, who are native-

speakers of English upon entering school, know the rules of an introductory

transformational grammar, they have no explicit grammatical or rhetorical knowl-
edge. This preschool linguistic genius communicates ;ike a child, He has
difficulty. .(elying exclusively on language, he will show egocentrism by using
terms and experiences not shared by the listener, and he will fail to use con-
trasts so that the listener can associate similarities and differences, thus
assuming that the listener knows more about the subject than he actually does.

In asking a nine year old child to write a story he has heard, the teacher
must be aware of the child's ability to order information so that the reader

has consecutive information at each point of the narration, the teacher must be

aware of the child's ability to embed sentences to convey likely figure-ground
relationships, the teacher must be aware of the child's logical enjoining of
words and sentences, the teacher must be aware of the child's ability to shift
styles depending upon his intended reader, and the teacher must be aware of the
child's ability to use metaphore to capture'similarities and difference; in a

situation. None of these abilities are dependent upon grammatical knowledge
and none are well developed in children or in adolescents.

In spite of all we know about the structure of English, there is very

little we can do to make a write like an adult, a first grader like a
fourth grader, a seventh grader like a twelfth grader, or a twelfth grader like
a professional contributor to Atlantic or harpers, Yet children who are
learning to read Must simultaneously be learning to write. In the classroom,

stimuli far eliciting children's
writing should permit the child and the teacher

to become aware of the linguistic and rhetorical problems in writing, The
quasi-linguistic problems such as spelling,-capitalization, and punctuation, so
apparent to an adult In examining children's writing, should be deemphasized.
The teacher should attend to the child's linguistic and rhetorical development
which is as inevitable as a child's physical development, The teacher must
learn to "receive" children's writing so that the teacher accepts the child's
message without criticizing the language of the message. The teacher must then
respond to the message in such a way that his response suggests a stimulus to
which the child can once again respond in either the oral or the written mode.

In. the .first and.second grades, children display good kernel sentence sense
in..their writing,: Not all children can place these kernels in a logical order.
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The second grader can pack more information into each writing sample than can

a first grader. The problem of egocentrism is evident in the, first and second

grades where the world of experience is translated through the child's feelings.

By the third grade, the child is writing in cursive and using coordination and

subordination to express relationships His egocentrism appears- more appro-

priate to the subject. The child will start to exPress his value system which

might clash with the value system of the teacher. In grade three, the child

starts to think more independently,

By the fourth grade the child writer can grasp a sense of audience and

starts to express his own voice. Time sequences became better defined as the

child learns to control grammatical tense, modal, and aspect. At this level,

the child makes a real effort to control and order the sequence of events,

An important change happens between tie fourth and fifth grade in the

development. of the child thought and language process, There is a complexity

of events in the childts.expression which is also obvious in his complex sen-

tence structure. At this level, the need for the skillful use Of coordination

and subordination becomes apparent for- expressing casual relationships and con-

tfastive, depth-of-jield, relationships. The child at this level will attempt

to recreate a world of vicarious experience.

The language and thought development between fifth and sixth graders is

not so striking as between fourth and fifth graders. The sixth grader shows

definite signs. of creativity defined as imaginative and different. This Crea-

tivity..is not bizarre writing, but rather, an expression of the child's sincere

individuality, his ability to order his perceptions and language, his ability

to obtain psychological depth-of-field to show contrasts and similarities, and

his ability to test hypotheses and to reach generalizations which must also be

tested,

Written LITu.L Instruction
in the Elementar1 Schools

Practices which seem to pay off in the teaching of written language in

the elementary school classroom are those practices which involve the student.

immediately with a stimulus for thought, some time to think quietly or aloud

to another student about the stimulus followed 'by time to write, followed by
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time to read ar.d to evaluate aloud to peers what has been written. The

teaching of writing in the elementary school classroom, then, must involve:

1) stimulus for thought, 2) oral language, 3) written language, 4) reading,

5) another person's response to the message, and 6) repetition of the cycle,

It is interesting to note that the work habits of important writers seem to

reflect this same pattern. lenry James, for example, seldom wrote a word with

pen or pencil, but rather spoke aloud to hs amanuensis who typed the author's

words directly on the Remington, The novelist would then reread to himself

and others, revise, and evaluate his craft before sendin'g it to the publishers,

Any writing prog)'am which does not include these sequential steps would, indeed,

be an unnatural program

This author has described such a program in detail (Golub, 1970a) and he

has shown that students who participate in such a program will produce more

grade increases at the ,01 level of significance than those children who do

not undergo such a program:

In "Teaching Literature as Language," (Golub, 1970b) this author has

discussed the use'of literature, particularly black-American and African lit-

erature in the clasSroom for eliciting structured responses to the literature.

The language games and activities initiated from the literary selections are

the following:

1. Repetition games

Repetition of sounds, words, lines after the teacher

2. Substitution games.

Substitution of vocabulary v

Expansion games

Expansion in the verb

Structure games

Using a variety of morphemic and syntactic structures possible within

a sentence, changing only one structure at a time

Transformation games

a. Single-base transformation starting with a declarative sentence

and going to emphatic, question, negative, imperative, expletive,

and passive

b. Double-base transformation

and.coordinate contrasts

-ing,

thin form -class slots

b phrase, or noun phra

additions of kernel in subordinate



These techniques are based upon techniques used in second language leaf ning as

well as the tradition of altering the narrative or poetic word, in oral cultures

such as found in the African tribal langua,

in eliciting children's writing under different stimulus condti ns,

(Golub and Fredrick, 1970a, these authors concluded that the instructions to

the students were not effective in causing any major changes in the quantity

or complexity of children's writing, The effect of using color .vs black-and-

white pictures for the stimulus was significant for a number of linguistic

variables. Several kinds of linguistic structures appeared more often in

themes written in response to black-and-white pictures. For example, black-and-

white pictures produced more clauses, especially subordinate noun and adverb

clauses, more types of sentence patterns, more clauses per T-units, more multi-

clausef7units, more single -base transformations, more modals, more adverbs,

especially adverbs of time, and more prefixes than did color pictures, The

color pictures, however, brought more adjectives, more partic' pal phrases, and

slightly longer clauses. The responses to black-and-white pictures'appeared to

be in terms of more complexity and more diversity of structure; the color pic-

tures, more the result of description.

The children in this study found that abstract pictures were more dif

cult to write about than concrete pictures, as judged by raters. More frag-

ments and false sentence starts occurred and often students resorted to

writing a list of nouns, tabulating what they saw in the abstract pictures

rather than writing about the picture. The concrete pictures produced more

adverbia, clause s and adverbial modification than the abstract pictures. Such

adverbial modification was indicative of the larger amount of story telling and

explanation produced from the concrete pictures,

The black-and-white pictures produced better teacher-rated themes than the

abstract pictures, but, again, not at a statistically significant figure. The

themes written by girls were- rated significantly higher by teachers than the

themes written by boys (k , .01). In "Language Awareness as Thought Process"

(Golub, 1971a) the author discusses the correlation of language-development-and

thought in the elementary school child as outlined by Piagetand Inhelder (1969)

and Vyootsky (1962). The author shows how, starting with the fourth or fifth
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grade the child can start to learn and to display his grasp of the attributes
of certain language concepts so as to expand the child's language awareness and

thought process. The schema proposed for learning about a language concept is

1) area of focus, 2) concept name, 3) definition, 4) supraordfnate concept,

5) ordinate concept, 6) subordinate concept, 2) example, 8) non-example, 9)

relevant attribute, la) irrelevant attribute, and 11) principle. In order to

go through the schema, the child and the teacher must have a "content-

specific" vocabulary which permits them to discuss the concepts involved. By

arranging the kinds of thought process activities in progressive order, it is

possible to develop language awareness in elementary school children which
they can bring to their writing experiences.

Needed Research in Written Langtgia:e_

Deveropment and instruction_ of
Elementary School TTTUTen.

1. A computerized syntactic density score (SDS) which will give teachers

and researchers an immediate reading of a child's language develop-

ment in relation to his peers.

2. A computerized vocabulary' frequency index (VFI) to be used along with

the syntactic density score.

8. A way of correlating the SOS and VFI of a child's writing with his

reading materials.

4. A !.ang6age-learning program in the elementary schools which incorpo-

rates reading with oral and written language development so that new

language goals are set tar the child as he progresses from level to

level of the school curriculum. Such a program should prepare the
child for the writing needs of the secondary school but need not cone
tain the same objectives.

5. A clearer definition of the uses of oral and written language in the

"real" world of the child as he progresses from elementary, secondary,

college, to the world of work,

6, An analysis of caste and class- distinctions conveyed through written
language.



19

Methods of individualizing written language instructions to meet the

needs of varying written language development abilities.

Performance criteria and objectives to measure language and thought

development of elementary school children.
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