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Preface

%

This publication lists and describes diagnostic reading
tusts avallable from American test publishers. Critical revicws
by outside experts have also been included and supplemented by
the conmpiler's comments., The external reviews have bec- abstrant-

ad. from The Mental Measurements Yearbooks, edited by O.K. Buras,

and are cited by Yearhook edition and entry number so that fur-
ther study of the reviews may be made. For example, MM{ &:82¢

rufers to entry number 829 in The Sixth Mental Measurements veat-

book.

Attention is also called to the introductory material which
is intended to serve two purposes: (1) to outline some considera-
tions to he followed in selecting diagncsticAtegts and (2) to pro-
vide background for the understanding of technical information pro-
vided in test manuals and reviews.

It is hoped that all who use this bibliography will find it
helpful in selecting tests which may provide useful clues to i@—
proving reading instruction.

This publication and three subsequent fevisiéns (March 1968,
September 1968, and March 1970) were prepared by Priscilla Hay-

ward Crago of the Bureau of Pupil Testing and Advisory Services.
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Introduction

Most teachers are familiar with survey reading tests which they
regularly administer to their entire classroom. From such tests they
learn where tﬁeir class as a-whalé and where individual students with-
in the class stand relative to some outside criterion. The outside
criterion, a set of norms, is most commonly expressed as percentile
ranks or grade-equivalents based on a national sample of pupils who
toock the same test. In some cases the survey test may provide several
subscores, wh;ah give the teacher further insight into the class's
strengths and weaknesses. For those pupils who score low ¢ .ne sur-
vey test, another instrument is needed to pinpoint with greater pre-
cision the unature of the problems that are contributing to tﬁe over-
neé and carried forth. The diagnostic reading test is designed to
fill this need.

How Do Survey Tests Differ from Diagnostic Tests?

For the purposc of this bibliography, a distin:tion between sur-
vey and diagnostic tests was made on the basis of the ﬁumbﬁr of sub-
scores each test yielded. Survey tests may provide only a total score,
or they may provide up to three subscores and.a composite -- for a total
of four scores. Typically the three survey subscores may be vocabulary
(or word recognition), comprehension, and speed (or rate). Or the sub-
scores may be word meaning (which corresponds to vocabulary) and sen-
tence and paragraph meaning (which correspond to comprehension subscores
on other tests). Seome sucvey tests may tap these skills by requiring the
pupil to read words and paragraphs orally, while others may require

silent reading of the test content. Survey tests fili the need for ob-
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taining broad assessment of entire classes and for classifying pupils as
tow, average, or high in reading achievement.

Diagnostic Lests, on the other hand, are usually intended only
for those pupils who have been screened first hy a surves measurve and
identified as poor readers. By breaking down reading ¢omprehension ine
to its component skills and measuring each skill separately, the diag-
nostic test cnables the teacher to :anceﬁtrato remedial efforts on the
skills that show relatively greater weakness In a particular child or
group of children,

Diagnostic tests may yileld four or more subscores. Subscores are
ﬁnﬁ to be confused with item classifications provided by some survey
tests., Such item classifications are based on the grouping of test
questions which measure a common component. These groupings, when com-
bined with other groups, yield a meaningful total score, but taken by
themselves they are too small (f{requency be.ng based on only 3 to 10
items) to yield reliable subscores. Reliability is a2 function of test
length, and the'efore most diagnostic tests having real! utility mus:"
necessarily be time-consuming.

What Types of Diapnostic Reading Tests Are Available?

Two major types of multi-score reading tests have been identified.
In this bibliography the term "diagnostic" has been kept for those tests
which yield sceores on such reédiﬁg compunents as word attack, auditory
and visual discrimination, blending, vowel and consonint sounds, rever-
sals, and other objectives usually found in rfeading instructfon which
emphasizes the acquisition of phonics skills.

The term "work-study" has »ecn applied tc a second category of tests.

These tests yield scores on such cemponents as skimming ability, use of
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an index, and ability to read for main idea or for factual information.
The work-study or critical reading tests emphasize the ability to adjust
one's rcading approach and speed according to the type of material (fic-
tion, science, social studies, index, and dictionary), the length of the
material (words, scntences, paragraphs, and extended passages), and the
purpose (to get the maln idea, retain details, and make Inferences).

The sets of skill groups represented by these two types of tests may
need to be diagnosed at different periods in the pupil's school careaer,
The teacher in the ﬁrimary grades may be concerned more with phenics
skills which emphasize word recognition and word attack abilities, whereas
the teacher of pupils who have already mastered word skills may wish to
concentrate on develaping.ctitical reading skills or skills of the work-
study type.

Where Can‘E@g_finngdd;;;@na;Wqungstiaﬂ?

Although this bibliography may help to narrow down the choice, therce
are other sources of information to be consulted. The external reviews

appecring here are not given in full, but may be found in Tbengntgl_Hege

Surements Yearbooks¥ In reading reviews it should be borne in mind that

those reviewers who are reading specialists may look primarily at the
test Qbﬁcent, whereas tes' experts may look at the technical characteris-
tics of the test, such as information on reliability, validiﬁy and norma-
tive dataf

Publishers' catalogs provide a further source of information. An
up-to-date file of catalogs is a necessity to keep abreast of new test
developménts,

Finally, it is iccoms-nded that specimen sets be examined before making

a decision, ‘ihe test content and the manuals themselves provide

*Reading tesL cutries from all yearbooks are now reproduced in one volume,
Reading Tests and Reviews, edited by 0.K. Buros, the Gryphon Press, 1968.
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the best source of informaticn of all. And an actual ' ry-out
Al tests may yvield still further information,

How Do You Select Diagnostic Tests?

Three criteria are suggested as puidelines for reviewing

tests:

;;f By =

Havneet g

(1) How does the test measure the component skills, and do the

subscores represent meaningful areas for providing remedial

instruction?

(2) Are the subscore reliabllities sufficiently high (abuve .90)

for individual usa?

(3) Are the intercorrelations among subtests sufficiently low

?

]

(below 55) to warraﬁt differen:ial diagnosi

Since these criteria are technical oies, some explanation is in

ardec.

Meaningful Subscores

The meaningfulness of subscoures can only be determined by examining

the test content directly. Some : ubs ores, for instance, may be su glo-

bal in nature that they do not provide much more information than the

subscores available from a survey test,

In addition, several publishers may usc the same subtest label and

yet refer to entirely different abilities. For examnle, syllabi-ation

to some means ldentifying the precise point at which a word divides it-

self into syllables, whereas to others it may mean to count the number

of syllables or to read aloud a polysyllabic word. Vocabulary may be

measured by selecting a word that matches a picture, by s«lecting a word

i

that fits a definition given orally or in writing, or by placing a word

that best fits the context. Paragraph comprehension may be miasured
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with simple factual questions or with complex questions at or above the
readability level of the paragraph on which the questions are based. It
is therefore wise to look closely at the test and decide Qhag skills the
Pupil is expected to demcnstrate,

Furthérﬁcre! the teacher will want to determine which components
should be diagnosed for children at different reading levels. For same

the phonics skills will be of importance, and for others the work-study

skills will be more meaningful in the particular situation.

Reliability of a score indicates the consistency or stability of

b o AT R
iU

that score. No test has perfect reliability, since it is only a sam-
ple of all possible questions that could be asked. 1I1f the test con-

tained a different sample of juestions, different results might be ob-

tained. The more questions [1cluded ﬁhe.mafé likely one can place con-
fidence in the results. Thus the longer the iest or subtest the mo=e
likely the reliability is to increase.

One statistic used for reporting the féliaﬁiiity of a test or
subtest is the standard error of measurement. It is usually expressed
in raw score units, The chances are two out of three that an obtained
score differs from a true score within the score range defined by plus
and minus one standard errcr; For example, a test with a standard er-
ror of 3 means that an obtained score of 25 probably lies between 22
(25 minus 3) and 28 (25 plus 3). Average scores for groups are sub-
ject to much smaller errors, since the errors in individual scores tend

Lo compensate one another. For this reason, higher reliability and

hence smaller standard crrors are required when interpreting subscore

pattarns of individuals than when dealing with mean differences in a

larger group.
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Another roliability stalistic that is more frequently reportes .o
the correlation coetficient (r). Tt may range from -1.00 @ #1100 an

ey he computed in éévernl,ways. (1) Sometimes the test [e spifc in
half nndith& scores on cach half correlated with each other (o determine.
whether both halves rank the pupils consistently in the same way., e
res=neting split-half correlation is stepped up by the Spearman. Gy
formula in order to estimate the reliability of the entire test, tz)
Soretimes the results on one form of a test are corrcelated wiLﬁ the reee
sults on san alternate form to indicate that the two samples af questinnes
ave measuring in the same domain., (3) The test-retest method of et
mating rellability determines whether the studonts' scores on the trst
are stable over time. (4) Still other methods, such as the Kuder-
Richardson formulas, depend upon internal measures of consistency, Splic-
half and Kuder-Richardson coefficients, being based ¢n internal measvuces
from only one test administration, tend to be high and should not be ap-
plied to spaéded tests. Alternate-form and test-retest EﬂeFfiQ;entg Leénict

Lo underestimate the actual reliability,

As a rule of thumb, a test is expected to yield reliability coaf-

k]

icients in the .80's to be satisfactory for group decisions and in:ché
.90's for individuel decisions. It Lhe coefficlent is lower, the scornes
might fluctuate by chance and an observed difference might not be a true
difference at all. Diagnostic tests, becausc they are usually not uased

with an entire classroom but are for individualizing instruction for a

" single pupil, should meet the higher level of reliability in the .90's,

r"
ey

o
i}
(o]
=y
Lp]
(0]

mmon score variation that exists on the two sets of scores Lhat
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are correlated, i.e. the scores on two halves of a-test, the scores on
twe alternate forms, etc. Thus a coefficient of .90 indicates consis-
tent performance in 8! percent of the scores. The percentage of common
variance or the consistency w.th which a test yields reliable scores
decreases rapidly as the correlation coef{ficient decreases, as the table

below shows,

Coefficient (r) Percentage of Consistency (r?)

.95 . .90
.90 .81
.BO .64
.70 49
.60 .36
.50 .25
.40 .16
.30 .09
.20 .04
.10 .01

Subscore Intercorrelations

It is generally considered that if scores on tae component parts
unique significance and should be relatively independent of other com-
ponents. The corvelarion c@éfficieﬁt, as it is used to estimate reli-
ability, should be high to indicate that the halves or alternate forms
or whatever are being correlated have much in common or are measuring
in the same domain and are consistent over time.

When the correlation coefficient is used in studying the subscores,
however, Lt should‘ba low to indicate that the components are indepen-
dent and uiique. The higner the correlation between subscore: the more
likely it is that they are measuring the same thing. The lower the cor-

reelation between subscorces the more likely it is that they are measuring

different things.
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When the subscecre {ntercorrelation coefficient is sguaved, the ner
centage of fnterdépéndence or shared variance on the two subtegsra s oh.
Lﬂfnud_ On & readlng test it may be expected that vocabulary and con-
prehension scores will be highly correlated. A hypéthetigal correlatiom
of .70 indicates that almost half (49%) of the correlation may he ac-
countea for by some type of overlapping in what is being measired. Gl
remainder (51%) is unaccounted for aﬁd aﬁpEEEntly unique io each subtoni.

In dingnostie tests, (f Eeasiglg, we want more than half of cach
subscore to be pure and Independent of other subscores. IF the inter-
cotrelation between two subtests is ,65, there is a 42 percent overia;:
(.65 squared) and 58 percent that does not overlap. A correlation co-
efficient of .65 or lower is considered a desirable criterion when Jif
ferential treatment is indicated by subte:tts supposedly measuring fn-
dependent skills.

In the case of diagnostic tests, which are intended fué pupiis of
low achievement rather than for -a larger nopulation of widely varying
ability, the desirability of low subscore intercorrelations méy ba uf
less im?artaﬁce than the other criteris.af meaningful and reliable
subscores. We may expect reading abiliti:s of the student population
as a whole to be intercorrelated above th: .65 level, because good
readers are generally good in all reading ccmpcnepfs and poor readers
ara generally éaafi In diagnostic testirg we may be less concerned
with inter-individual differences and morz with intra-individual dif-
ferences, Qithiﬁ cne individual one component skill may be masteved
well and another not mastered at alL; In the indévidual=case, than,
the correlation may be negative or low, even though the inteveorralacions
for a larger population were too high to meet the generaily accapted

, eriterion of ,65,
Q.
“FRIC
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What Other Factors Should Be Considered in Selecting Diagnostic Tests?

Other criteria for judging diagnostic tests are the same tnat
apply to all tests, such as ease of administration and scoring, time,
cost, and adequacy of interpretative information. Here, the ease of
administration and scoring may depend upon the type of school staff
that is available, If the school has a psychologist or a reading
specialist with clinical traiving, a test that is diffiﬂult_tg admin-
ister may present no Ebstac}es. If giasstacm teachers are expected to
conduct the testiﬁg, the test chosen must necessarily be easier to ad-
minister and should yield subscores that lend themsclves to direct in-
terpretation in terms of concrete teach?ng objectives,

What about Normg?

Usually the norms for a test are in Eefms of percentile ranks or
grade-level scores, based on 1 group of pupils similar to those for
whom the test 1s intended. Ideally; the pﬁblishets éf standardized
tests will describe the norm. sampie caréfully in terms af gfade_levels,
geographic distribution, number of-caégs, socloeconomic status, com-
munity type, and general ability 1evé1_ Lf norms are provided with a
test, such information should bé available. Unfcrcunséely, these eri-.
teria are not universally met.

Some diagnostic tests do not provide norms on the premise that
remedial efforts should be directed toward all pupils who show less
than complete mastery of a component skill. Nevertheless, such tests
do provide interpretive information. Instead of norms based on number
right, they supply error nnalysis scores or checklists. The tests look
at the number wrong rather than the numberifight_ These tests then
ClEEEIEyXPEEUFE within meaningful catggﬂfies.' The goal becomes a per-

feet seore or complete mastery rather than obtaining a relative rank.
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This approach seems justified; although there should be cvidence that
_th component scores are useful and that the test content has heer pre-
tested on a sample of students similar to the group Eﬁf which (¢ s in-
tended.,

As mentioned previously, the intra-individual pélLufn of seoren I8
of prime lmportance in diagnostic testing. The differences hetwewn nib
scores for a single individual are inspected to find what areas should
be stressed in remedial instruction. Since intra-individual pfﬁEiIES do
not depend so heavily on outside criteria, we have another reason for ac-
cepting tests which lack norms. Here we may be less concerned with by
the individual pupl’. deviates from the Eéta; population, for it is a’-

ready known that hi; reading performance :s low, and more concerned with

how his own skills Jdeviate among themselves.

Do Diagnostic Test lesults Givgfghé Whole Picture?

While diagnostic reading tests may p-ovide clues to the content
and level of remedial instruction, the competent reading specialist
will take other factors into Qaﬁsiderati@n; Classroom observation of
oral and silent reading skills and habits will contribute to & better
understanding of each cﬁildi

Information from other types cf‘tests may also yield useful data,
=Specifically, tests of intelligence or scholastic ability, listening
¢omprehension, and arithmetic computation are touls which can play an
important part. If the scores on a survey reading test are on a par
with those from a test in any one of these areas, the pupil may be
reading at bis apﬁimum level for the time being. Remedial efforvs may
help him retain his relative standing. His progress will be slua ag
his reading component skills (perhaps also on a par with gach ~ther)

Q improve at a steady pace.

ERIC
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_IE, or the other hand, the intelligence, listening, or arithmetic
seures arc considcrably above a reading score, tﬁe child may be expected
‘Lo obenefiv mece quiekly from a remedial program designed to correct his
dr:liciencies. The score discrepancy often iﬁdiéétés that the pupil has
potential to increase his reading skills to the level indicated by the
higher scores on the other test osr tests. The usual expectation is that’
a child who can deal with abstract figures and reasoning pr@blemslin an
intelligence test, who can understand the spoken language in a listening
test, or who can manipulate numerical symbols on an arithmetic computa-
tion test without word problems, can also handle letter symbols and
words in their written form. This expectation is confirmed for Lhe gen-
eral school ‘population by the high correlation that exists among inLel-
ligence, listening, reading, and arithmetic tests. Individual exceplions
"will, of course, occur. Some diagnostic reading tests include listening
measures on Lhe very premise that listening ability sefvgs as a frame of
reference to which reading ability can be compared.

Besides the use of teacher observation and testing techniques, other
school resources may be used in an iné&rdisciplinary approach. Home,
Bchool, and pupil factors may contribute to reading difficulties. The
job of identifying m@tivat{an or emotional problems may lie with psy-=
chologists, parents, and others. The school librarian may have an im-
portant role in encouraging reading for enjoyment. Health factors such
as hearing and vision problems may need to be investipgated by the school
nurse or a doctor. All in all, reading is a complex ability and requires

the attention and dedlicat ion of many,

ERIC
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Title: Adult Basic Reading Inventory
Author: Richard W. Burnett

Pgblighpr: Scholastic Testing Service, Inc., 48O Meyer Road, Bensenvilic, il
HOY0H

Date: 1966

Ranpe: Functionally illiterate adolescents or adults (reading helow the tonrih
' grade level)

No. of SupSQnres: 6 subscores and total

Subscore Reliabllitfes avove .90: Word Méaning (Réadiﬁg); .97
Intercorrelations of Subscores: No information given.

Time: Under 60 minutes

Description: & group test which measures sight words, sound and letter discrimi-
nations (beginning consonants, blends, and digraphs), word meaning (read-
ing), word meaning (listening), and context reading. Lf an individual
gets chance scores on all but the listaning test, he is classificd as an
absolute illiterate rather than a functional {lliterate. The words in
both word meaning subtests are identical and are of graded difficulty.
When 70% accuracy is obtained when the words are read, the grade level
indicates the instructional level, If the word meaning (listening) so e
is higher than the word meaning (reading) score, the individual is con-
sidered to have greater potential to b2nefit from instruction. Clues to
basic akills stiengths and weaknesses are found in the other subtests.
Test booklets without the word "Adult" in the title are available for
school use,

Norms: Standards rather than norms are provided. The instructional level stan-
dard is based on 70% accuracy on the word meaning (reading) score. The
standard of complete mastery, i.e. a perfect score, is interpreted as in-
dicating that thlic individual is not a functional illiterate.

External Review: None

Internal Review: Technical Report No, 1 provides useful validity and reliability
information on the appropriateness of the word meaning (reading) scorc
standard in placing adults at the proper instructional level. Additional
technical reports are promised as test users share their research data
with the publisher. The Manual contains valuable suggestions i
interpretation and the planning of reading instruction for literacy pro-

jects. Easy to administer and score,
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litle: Basic Rea.ing Inventory

SEE
Adult Basic Readiﬁg Inventory
Title. Botel Reading Inventory
Author: Morton Botel

Publisher: Follect Publishing Company, 1010 West Washington Boulevard,
Chicago, Iliiuocis 60607

Date: 1961-66
Range: Grades |-12
Forms: A Battery and B Battery

No. of Scores: 4 ratings derived from 3 tests and ¢ subscores obtained
from fourth.test,

Subczove Reliabilities above .90: No information given.
Iatercorrelations of Subscores: No information glven.
Time: 39 to 107 minutes

Description: An individually administered test battery designed to classi-
fy reading level as Free Reading (pupil can read independently
without teacher help), Instructional (pupil usually needs teacher
guidance for comprehension), or Frustration (pupil cannot read
with profit even with teacher help). These levels are determined
by accuracy of responses to the Word Recognition Test, an oral
reading test based on word lists of graded difficulty through the
fourth grade level, and to the Word Opposites Test, which measures
comprehension of written words of graded Jifficulty beyond the
fourth grade level, The Word Opposites Test may also be adminis-
tered as a group or individual listening test, in which case it
yields a Potential Reading Level, The battery also includes a
Phonics Mastery Test to evaluate knowledge of consonant sounds,
consonant blends, consonant digraphs, rhyming words, long and
short vawels, other vowel sounds, number of syllables, accented
syllables and nonsense words, The nonsense wourds may be used Lo
screen or double-check the phonetic elements covered in the other
Phrnies subtests,

Norms : Standards rather than norms are provided. The standard for the
Phonics Mastery subtests is 1007 accuracy. For the Word Recog-
nition and Word OUpposites Lests 3 reading level standards are pre-
sented i oprade-cquivalent terms,  For the Word Opposites (Listening)
test a polantial lovel standard is presented in grade-equivaloent
Leoins,  Grade-cquivalents range from pre-primer to senior high school,
Grade-equivalents are not based on test results but on grade-place-
menl of Lest content,



Botel Reading Inventory (cont'd)

External Reviews in MMY 6:834: Tests are appropriate only for pupfls rcad-
ing at grade 4 level or lower, Actual teacher experience has shown
that the reading level standards are apptépria;y, eveen in the face
of no supporting research evidence, One reviewer finds the test

-useful in spite of the lack of reliability and valldity data, whereas
the second reviewer is opposed to the use of the test Secause of e
lack of technical data.

Internal Review: Attractive format, Use of Phonics Mastery subtests may
yield useful clues for remediul instruction, A major drawback is
the lack of statistical information. Users should be caulivus i
interpreting score differenczs, especially the difference betwes..
Instructional and Potential levels,
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Title: ﬁalifarnia Fhenies Survey

Authors: Grace M. Brown and Alice B. Cottrell

Publisher: CIB/ McGraw-Hill, Eriﬁceténiﬁaad 5-2, Hightstown, N,J; 08520
Date: 1962-63

Range: Grades 7-12 and coullege

Forms: Form 1 (Form 2 is for survay purposes only and yields a total Bcore).
No. of Scores: 8 error analysis sibscores and total.

Subscore Reliabilities ahove .90: No information given.

Intercorrelations of Subscores: Ns information given,

Time: 40-45 minutes

Description: A group test of the relationships between written and spoken words,
which may be administered orally or by tape recording, Uses 5 listening
and reading test exercises to reveal errors in 8 categories: Long-Short
Vowel Confusion, Other Vowel Confusion, Consonant Confusion with Blends
and Digraphs, Consonant-Vcwel Reversals, Configuration, Endings, Negatives
and Opposites, and Rigidity. Can be used below grade 7 1f pupils have
learned the mechanics of word recognition.. A diagnostic key is used for
scoring all 75 items, so that each item can measure more than one of the
8 diagnostic categories. Cutting scores are established on the total
score to divide performance into 4 categories. representing adequate phunicsy
skill or one of 3 degrees of impairment. The authors state that "the de-
finition of levels of phonic competence by means of the standard error of.
measurement,.,precludes the necessity for norms" and that, optimally, stu-

dents who possess "adequate" phonics skill should make perfect scores,

Norms: Four categories of competence based on cutting scores applied to the Total
score, but no norms for error analysis subscores. The standard errors of
measurement used to locate the cutting scores are based on the normative
sample consisting of students from 7 colleges, 16 elementary schools
(public and private) in 11 states and in England. No information on size
of ‘sample. : '

External Review in MMY 6:820: Easy to administer. Adequate reliability and va-
lidity data resulted from research phase and standardization program.
Carefully constructed. The use of the standard error of measurement to
cstablish cut-off points {5 wise.

" Internal Revirw: Reliability s adequate (.89-.93) for the Total score, but no
data are reported for the 8 diagnostic scores., Manual contains gond ex-
planation of construction and validation of test. The use of nonsense
words and of shonetlic spellings in the test booklet makes the Lest [ree of
criticism that [t might be measuring conventional spelling.
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Title: Classroom Reading Inventory
Author: Nicholas J, Silvarol{

Publisher: William C. Brown Book Co., 135 South Locust St., Dubuqu:, Lowa
52001

Nate: 1965

Range: Grades 2-8

ﬁﬁrmsz One form

No. of Scores: 6 subécateg

Subscore Reliabilities above ;QD; Unknown
Intercorrelations of Subscores: Unknown
Time: Unknown

Description: Measures werd reccgnitian; independent,insﬁruciicnalS and
frustration reading levels; hearing capacity level, and spelling.

Norms: Grade levels

Reviews: None, JIpformatien is Incomplete, because a specimen set has
not been egxamined,



Title: Delaware County Silent Reading Test, Sécﬂﬁd Edition

Authors: Judsen E, Newburg and Nicholas A, Spennata-

Publisher; Delaware'CGUﬂty Reading Consultants Association, c/o Nicholas A.
Spennato, Delaware County County Public Schools, Court House
Annex, Media, Pa, 19063 '

Date: 1965

Range: Grades 1.5, 2.0, 2.5, 3.0, 3.5, 4,5,6,7,8

Form: One forw

No. of Scores: 4 :t.ubscores and 1 total

Subscore Reliabilit cs above ,90: Unknown

Intercorrelations of Subscores: Unknown

Time: Uﬁkﬁcwn

Description: Measures interpretation, organization, vocabulary, structural
analysis and total

Notms:

Reviews: None. Above information is incomplete because a specimen set
was not examined, '
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Title: Denver Public Schools Reading Inventory
Author: William R. Spears and Department of Instructional Services staf’

Publisher: Department of General Curriculum Services, Denver Public
Schools, 414 Fourteenth Street, Denver, Colorado §0202

Date: 1965-69

Range: CGrades 1-8

Forms: One form

Nuo. of Scores: 3 scores and fatlﬁgs of 26 types of errors
Subscore Reliabilities above .90: No inféfmatian given.
lnzgrcarrélatiang of Subscores: No information given. .

Time: Untimed

Description: An inidvidually administered test. Yields instructional,
independent, and capacity reading level scores and rates a
number of areas of strengths and weaknesses on the basis of oral
responses to 12 vocabulary lists and 24 reading passages. The
pupil reads the graded vocabulary lists until he makes 5 errors.
The grade level for the passages to be read is determined by the
level of the vocabulary list mastered succesefully. The teacher
records word recognition errors in 4 categorius {(omissions,
insertions, substitutions, and punctuation) and answers cu com-
prehension questions in 3 categories (factual, vocabulary
meaning, and inference). There are also 12 word attack classi-
fications (cﬂhsonants3 blends, etc.) and 7 areas of faulty
approach (finger pointing, lip movement in silent reading,
enunciation, etc.) to be observed.

Norms: Grade levels for major scores are presumably based on reading
formulas and are computed from percentage mastery of word recog-
nition (vocabulary) and comprehension (readirg pavsage questions) .

External Review: %None

Internal Review: Lacks reliability data. Some subjectivity in scoring
the comprehension questions is involved, with partial eredit
‘allowed for some answers. The rationale for the test appears
sound, and the manual contains helpful suggestiuns for correcting
deficiencies. '
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Jiagnostiic #eading Examination for Diagnosis of Special Difficulty in
Reading (or Monrce Diagncstic Reading Test)

Marion Monroe

Publisher: C. H. Stoelting Company, 424 North Homan Avenue, Chicago, I11l. 60624

1928-29

Grades 1-4.

_Nai of Scores: ;é subscores and 12 error analysis categories
Subscore Reliabilities above .90: No information given.
Intercorrelation of Subscores: No information given.

About 2 hours |

Description: An individual test, requiring practice and special training Lo ad-

minister. Nine analytic tests yield 14 subscores. Test 1, Alphabet Re-
peating and Reading, requires the pupil to say the alphabet and to identily
letters on stimulus cards. 1t is scored for time to say the alphabet,
number of letters omitted, and number of letters ingcorrectly identifivd on
the cards. Test 2, lota Word Test, requires the.child to read orally the
words on the stimulus cards to determine grade level. Test 3, b, d, p, q,
u, n Test, uses a stimulus card which the child reads orally; it 1s scoured
for interchanging the letters u and n or the letters b, d, p, and ¢. 1In
Test 4, Recognition of Orientation, the child is required to distinguish
orally between forward and reversed letters and words, Test 5, Mirrur
Reading, requires the use of a book and mirror; the child reads from Lhe
mirror image. This test is scored for-the time to finish the passage, the
number of words misread, the ratio of time for mirror reading and normal
reading, and the ratio of errors made in the two ways of reading. Test 6,
Mirror Writing, requires the child to mirror write dictated words and is
scored for the number of letters written correctly, Test 7, Number Re-
versal, requires the pupil to read numbers from a stimulus card: it is
scored for reversal and orientation errors. 1In Test 8, Word Discriminus‘
tion,  the child points to words on the stimulus cards whichimatch (he key
word;it is scored for number correct., In Test 9, Sounding,, the examinor
says the sounds of words slowly and the child orally tells what the words
are; it is scored for number correct.

Errors on Tests 2 and 8 (lota Word Test and Word Discrimination) and
on Gray's Oral Paragraphs may be analyzed and summarized in 2 prufile which
proups crrors in 14 categories (faulty vowels, faulty consonants, roversals,
etes) Lo show whother the child makes errors typical of his grade placement
or has excessive crrors,
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Nopms :

Diapnostic Reading Examination for Diagnosis of Special Difficutty in
Reading (or Monroe Diagnostic Reading Test)  (eonl'ed, '

An educational profile may also be made, using grade - or age - equi-
valerts from mental ability, arithmetic, spelling, and other oral and si-
lent féadiﬂi tests - . by the author. This preofile
show whether the child is retarded in reading nniy or in o
or spelling, too, with scores adjyusted for chronolegical and -
Information on handedness may alse be gathered.

3, 4 and 5. Crade-equivalents for Tests 2, 8, and 9. "Excessive error
ratings for Test 7. Interquartile range for error analysis categnrics.
No description of norming group. -

Eyiternal Review: None

Internal Review: No reliability or validity information is provided. The ncrms

group is not described in terms of size or other characteristics. Sone
the information in the mimeographed manual, such as rcferences te other
tests and publishers, is out of date.” The wanual rightfully stiressas
importance of training on the part of the examiner and he need to estab-
ligh rapport in testing a child with a reading disability. Although not
mentioned in the manual, it is evident that the examiner should possess
knowledge of the emotional and central nervous system (isurders conneated
with some reading disabilities. The test appears carnfully constructed te
serve the need of identifying children with special reading disabilities
Even though more complete and up-to-date norms ar~ needcd, the test ﬁiaylﬁ%
ugeful in the hedds of . ~linician.
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cliler  olagnostic zeacing Scales

Author: George .. Spache

Publisher: CTB/ MeGraw-Hill, Princeton Road 5-2, Hightstown, N.J. 08520
Date: 1963 1 - -
Range: Grades 1-§ and retarded readers in grades 9-12,
Forms: One form

No. of Scores: 11 'subscores ¢

Subscore Reliabilities above .90: Word Recognition (.87-.96), Other subscore
reliabilities are either lower or not reported at all,

Intercorrelations of Subscores: No information given.
Time: 45 minutes.

Description: An individually admiiistered test requiring the pupil to read aloud
or silently, while teacher records the pupil's responses. Initial tests
(Word Recognition, Oral Reiding, and Silent Reading followed by compre-
hension questions) yield grade equivalents, which serve as a basis for
determining level of achievement at which supplementary phonics tests (Con-
sonant Sounds, Vowel Sounds, Consonant Blends, Common Syllables, Blénding,
and Letter Sounds) are to »e administered, A test of Auditory Comprehension
is also included. From. ths: Oral Reading, Silent Reading, and Auditory Com-
prehension tests, respectisely, are derived scores of Instructional Level,
Independent Level, and Potantial Level. A Rate of Silent Reading score may
also be obtained. The sup>lementary phonics tes:s measure abilities to re-
late printed symbols to sounds. :

Norms: Grade-equivalents (ranging from 1.3 to 6.5) for Word Recognition, lnstruc-
tional Level, Independent Level, and Potential Level, Ratings of slow,
average, and fast for Rate score. "Average scores for 6 supplementary
phonics tests are reported for 1, 2 and 3 vears of phonies. training. No
description of norming group,

External Reviews in MMY 6:821: Easy to administer and score. Auditory compre-
hension is not rightfully a measure of "potential reading level" inasmuch
as norms show that listening comprehension is 2 grade levels above grade
placement on the average. Four major scores are useful when accompanied
by clinical analysis of orrors.

Internal Review:  The norms proups which determined the grade level placement in
the initial test: are Lot deseribed. The lack of norms (other than average

scores) for e supplementary phonics tests indicates that perfection is
the goal; [ur these supplementary tests, no reliability data are reported.




Title: Miagnostic Reading Tests

Antheso o Comaittee on Diagnostic Reading, Frances Uralind Triggs, Chafrman
Publisherv: Commitbec on Diagnostie Reading Testa, Ineo, Mountain fome, oo g
Date:s  1947-1964

Ranpe:  K-4 Jevel; Lower Lovel:  Grades fi=Hy Upper Level: Gradis 717

Forma: K4 level: A and B; Lower laevel: A, B, €, and D; Upper Level: A,
and D For the Diagnostic Battery and A, B, C, D, E, F, G, and H fo

Survey Section. For some subtests there are fewer Forms than indicated.

No, of Scores: K-1: 10 subscores and 3 sublotals; Grades 2-4: 2 subscures and
1 subtotal; Lowar level: 21 subscores and 3 subtotals;: Upper Lovel: 29
subscores and 7 sublotals.

Subscore Reliabilltics abos. .90: Eve-Hand an! Motor Coordination (.93, K-1):
Visual Diserimination (,96, K-1); Vocasulary (.90-.95, K-1 and 4-8);
Auditory Discrirination (.93, Grade 1):; Word Attack Survey (.91, Grade
2); Word Recognition and Comprehension subtotal (.90-.93, Grades 2-6);
Siient Word Attack: Sounds and Syllabication subscores and subtotal
(.93-.97, Grades 4-13); Social Studies Vocabulary (.94, Grades 7-13);
Survey Total (.91, Grades 7-13). Information not given for all subscores.

Intercorrelations of Subscores: No informaticn given.

Time: 40 fo about 80 minutes for the Survey fections; untimed Diagnostic
Sections (excepf Rate of Reading).

Description: At the K-4 level the Reading Reediness and Survey Sections for
Kindergarten and Grade 1 measure Relationships, Eye-Hand and Motor
Coordination, Visual and Auditory Discrimination, and Vocabulary, with
several subscores within each category. Survey Booklet 11 for Grade 2
and Survey Booklet IT1 for Grades 3 #nd 4 measure Word Recognitian and
Comprehension. Booklet 1V, consisting, of paragraphs and word lists of
graded difficul:y, is an individually administered oral Werd Acttack tes:
to spot errors in 7 categories: Substitutions, Omissions, Repeiitions,
Mispronounciations, Insertions, Pauser, and Refusals.

The Survey Seclion at the Upper Level covers Comprehension, Vocabe -
lary, and Rate of Reading, whereas the Lower Level covers the same arcas
plus Word Recognition. At the Upper lLevel weakncsses i any of these
arcas may then be assessed by Diagnostic Scctions covering the same aray
in grealer detail. At both levels a Word Attack test is available for
diagnosing oral and silent skills in matching Sounds and Syllabication,
The Vocabulary scction provides scores on Words prr Minute; General Voo
cabulary; Vocabulary Comprehension; and specialized English Literavar.,
Mathematics, Scicnce, and Social Studics Vocabulary. The Rates of Reating
section yields separate measurcs of Speedrd and Enspweirz Rate oL Grrpere
Reading, Social Studies,and Scionce materials. The Compl
may be given as a silent or auditery “est,
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" Diagnostic Reading Tests (cont'd)

Norms: Quartiles and medians for the Readiness Test subscqgres, based on 35
children in a nonpublic kindergarten, tested in the spring; 932 children
in a suburban grade 1 school, tested in Fall 1957; and 962 children in a
southern semi-rural community, tested in Fall 1957. Percentiles for
other tests. Numbers of pupils on which norms are based vary froem one
subscore to another, with a renge from 188 to 16,600. The norms are based
on scores submitted voluntarily to the Committee and are revisad whon the
addition of new data changes the form of the curve in a divection more re-
presentative of public schools. Some norms tables were tabulated in 1951,
1953, 1956, and 1959 and others bear revision dates of 1959 and 1963.

External Reviews in MMY 6:823 and MMY 4:531: Une revicwer eonsiders the tests
generally useful, while another advucates a "govd overnaul  of the iosc.
and norms. Lownr and Upper Levels are more satisfactory Lhan the K-=¢
level. Manuals should be consolidated. Some items in Lhie Diagnostic
Section are identical to those in the Survey Scetion, and some items are
faulty. Reliability data are Incomplete and too low [or individual j-
agnosis. Rates of Reading section yields separate rate scores Lor scicnce
and social studies which is unwarranted since the test doos not reliably

Internal Review: The grade level of the children in the semi-tural Readiness
norms group is not indicated. The composition of the norms groups at
the higher levels is not described. The Word Attack test, which mipht
yield the most important information for remedial phoniecs work, clas-
sifies errors in less meaningful categories than those found in other
tests. At the higher grade levels the emphasis is on study skills, but
the coverage is incomplete. The test may be more useful For survey than
for diagnostic purposes, since the subtotal scores are sufficielty re-
liable and the content validity is satisfaclory,

ERIC
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Title: Doeen Diagnostic Reading Test of Word Recognition Skills
Author: Margaret Doren

Publisher: American Guidance Sefvice, Inc.,, Publishers’ Building, Circle Pinssg,
Minnesota 55014 '

Date: 1956

Range: Grades 1-4 or above

Forms:  One form

No. of Scores: 11 subscores and total

Subscore Reliabilities above .90: What the author reports as reliability is ac-
tually validity, or the correlations of the parts to the whole (see below).

Intercorvelations of Subscores: Part score correlations with total test range
from .53 to .88. No information glven on subtest intercorrelations,

Time: About 3 hours,

Descviption: A group test measuring the following word recognition skills: Let-
ter Recognition, Beginning Sounds, Whole Word Recognition, Words Within
Yords, Speech, Consonants, Ending Sounds, Blending, Rhyming, Vowels, Sight
Words, and Discriminate Guessing. Each skill is subdivided into finer
classifications. Success on test depends on use of visual, auditory, and
context clueg.

Norms: No norms for subtest scores, but mean total scores are reported for grades .
1-4,

External Reviews in MMY 5:659: Content is bas:d on word recognition skills em-
phasized in widely used basic reading series. Some faulty items. Author
prefers analysis of errnrs rather thanm norms to indicate level of achiave-
ment.  Norms greup not described

internal Review: Lacks reliability data. The directions to the pupil may be dif-
ficult to understand, but examples are used tu clarify. Author omits norms
(based on number right), saying that number wrong and the type of errors
made are the important factors for diagnostic testing. Manual is clearly
written and gives concrete suggestions for remedial activities. Profile
for recording errors makes use of "line of significant error” (7 errors
per subtest) below which a need for remediation is indicated: no infor-
mation is given on its statistical derivation. Test Bives comprehensive
coverage of word recognition skills and is recommended in spite of the
limitations poted.



itle burrell Apalvais of Reading Difficuliv, New Bui...n
ALthicr:  oonaie D, ODurrell

2ublisher: Harcourt, Brace & Werid, Llne., 7537 Taird Avenue, New York, N.Y. 10017
Jate: 19533
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Forms:
No. of Scores: & subtests and checklist of errors

Subscore Reliabilitics a' .we¢ .90: No information given.
Intercorrelations of Subscores: No information given.
Time: 30 to 90 minutes
Description: Individually adminis:ered test consisting ol Lwo suls of praded
paragraphs, one for oral and onme for silent reading, which are scored on
the basis of time required to complete. Level of cemprehension is weasured
with factual questions. Alditional subtests wcasure Word Fo ogaition and
Woed Analysis, Letters (fo- non-reader), Visual Memory of Woids or Word
Forms (f.r noi-readers or :hose reading below grade 3 lavel), Auditorvy
Analysis of Word Elements, Spelling and Handwciting, and Lisvening Com-
prehension, Word Recognition is administered wirh « cardbeard tachisto-
AEn
i

scopt, Uiagrnosis depends 1lmost entirely on checklists of adifficulties.
Checklisis for medical, psychological, and educational recurds are also
included.
Norms:  Time scores Coral and silet reanding) are rated as Low, Middle, and High
at rach grade level, 1 to 5. Number of silent reading memories olicitod
150 rated as L, M, and ll. Auithor states that the

by the examiner are al T =
norms are "based on no few: 1,000 children for cach Lest" and chat
the enrckiists of crrors ace more important than che norms.

Extoernal Reviews in M47 516060: No tests of word attack methods, nap. syliabicns
Liorn or pormic analysics, are inelwled. Clear instructions, Faragraphs
well chasen ana graded.  Lack of norms for paragraph roadipg comprohens
sion 1s & drawback. Tusis arc inadequate for sampling veading below the
thivd grade level.  The norms sample I8 not dosceribed. No reliability
or validity data. Listening comprchension is ineluded Lo measure poten-
tial for readiag comprehension in non-readers.  Chocekiists nay b oSt
dseful part of the tests in the hands of reading teachers and cliniecians,

Internial Review:  The i Uing siLualion is nol standardized, bocause the examiner
is given ooy in the questions he asks to measure Factual comprehension
and in the timing of Word Recognition which uses a tachistoscopa,

ERIC
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Title: Darrcll-Sullivan Reading Capaclily and Achievement Tests
Authors: Donald D. Durrell and Helen Blatr Sullivan

Publisher: Harcourt, Brace & World, Inc., 757 Third Avenue, New York, N.Y. 10017

Range: Primary: Grades 2.5-4.5; Intermediate: Grades 3-6

Forms: A and B (Intermedlace Achlevement part only); A only for Intermediate
CapacilLy test and f£or both Prilmary partas.

Mu. of Scoves: 6 subscoras and 2 total scores.

Subscors Rellabilities above ,90: 1In the Capacity Test, Word Meaning (,84-
-91) subscore reaches acceptable level. In Achievement Test both
Word Meaning (.90-.96) and Paragraph Meaning (.83-.93) subscore
reliabilities are satlsfactory. No information given on optional
Spelling and Written Recall subtests.

Intvceorrelation’ of Subtests: No information glven.
Time: 73-90 ulnutes

Daseription: Reading Capacity Test (a measure of hearing comprehension)
yields scores on Word Meaning, Paragraph Meaning, and Total, and
is contrasted to the Reading Achievement Test, which yields simi-
lar scores, Optional tests of Spelling and Written Recall are
provided.

Norms: Age-equivalents and grade-equivalents for totals and all subscores
except Spelling. Grade-equivalents ouly are available f[or Spelling.
"The Intermediate Form A norms were based on 6,000 pupils in 19 com-
muni:ies in 11 states, in grades 3-6. Forwm B norms were based on
equating with Form A. No information is given on the derivation of
Primary norms,

External Reviews in MMY 5:661 and 4:562: Based on asgumption that responses
Lo hearing comprehenslon test and pictorial material and to a read-
ing achlevement test of oquivalent difficulty can detect reading dis-
abilicy if there Is a discrepancy, Validity of this premise is not
established. Minual confuses objective data with sales approach.
Earlier review was favorable, considering the test a useful way to
identify poor readers who are capable of reading beyond present level,

loternal Review: May identify poor reading but not dlagnose the types of
difficulties. The same criticism may hold true for the "bDurrell Lis-
tening-Reading Series", copyrighted 1968, and available from the
same publisher. The series is not listed here, since it yields fawer
subscores--2 vocabulary scores (listening and reading) and two sen-
tence comprehension scores (listening and reading). . The technical
information, however, is more complete for the new series, including
normative and intercorrelation data.
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Gates-McKillep Reading Diagnostic Tests

Authors: Arthur 1. Gates and Anne S. MeKillop

Publisher: Teachers College Press, Teachers College, Columbia University, New York,

New York 10027
1962
Grades 2-6

I and 11

of Scores: 28 subscores
Subscore Reliabilities above .90: No information given.

Intercorrelations of Subscores: N> information given.

About 60 minutes, assuming all parts ave seldam glven.

Description: An individually administered test. The examiner records the pupil's

oral responses in most parts, but the pupil marks his own answers to other
parts. The examiner is given leeway as to whether to adwinister all parts
or not. The first sectior requires oral reading of paragraphs of graded
difficulty, from which a grade-equivalent score Is derived; errors may be
classified in 11 ways (omissions, additions, repetitions, mispronunciations,
reversals, wrong beginning, wrong middle, wrong ending, ete.). In the
next three parts the child pronounces words and phrases of increasing dif-
ficulty, presented with a hand cardboard tachistoscope and under untimed
conditions so that the tescher can note methods of attack., The fifth part
(Knowledge of Word Parts: Word Attack) proceeds from large units (non-
sense words) to small units (letter sounde and naming capital and lower
case letters). If the child makes errors when looking at a whole nonsense
word, the examiner shows parts of the words to see if the child can blend
them into wholes. 1In the sixth section (Recognizing the Visual Forms or
Word-Equivalents of Sounds) four subtests require the student not Lo sup-
ply sounds as in the previous word attack tests but to recognizc sounds
heard and -to assoclate them with their visual forms by marking multiple=
choice items; the examiner proceeds from nonsense words to requesting the
child to select the initial letters, final letters, and vowels in the mid-
dle of words spoken. In the seventh part the examiner says parts of words
slowly and the child tells what the word is in order tu measure auditory
blending skill. If the test is too diffieult for the child, the examiner
is instructed to administer the Auditory Discrimination test. The eighth
tection conslsts of four supplementary tests of oral spelling, oral vo-
cabulary, syllabication, and auditory discrimination. In the syllabication
subtest the chils reac:. nonsense words of two or more syllables, and in
auditory dis:rimination he is required to indicate whether pairs of words
spoken by the examiner are the same or different.
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Gates-McKillop Reading Diagnosiic lTesus (cont'd)

Norms: Grade-equivalents for Oral Reading scores (paragraphs, words, and phrases)
and supplementary spelling and vocabulary scores. Other raw scores or cr-
ror scores are rated as high, med{um, low, or very low or as normal pro-
gress, low, and very low in terms of eifther the pupil's actual grade place-
ment or his oral reading grade-equivalent. No norms for auditory discrimi-
nation scores. No Information on norming sample,

&)

External Reviews in MMY 6:324: The tests include no measure of reading compre-
hension. After the oral reading part, future subtest scores are inter-
preted with respect to the oral reading level, thus leading to continual
bias and under-or over-estimating the level of difficulty in subsequent
scores, Requires sophistication to interpret.

Internal Review: No reliability or validity data. The norms group is not des-
cribed in terms of size, grade range, >r any other characteristics. The
test content, hcwever, reflects careful construction. The use of non-
sense words Lo ieasuce word attuck skills is to be commended., Adminis-
tration and scoring procedures seem very difficult and require practice
to ensure mastery of the recommended tzchniques. For instance, the
examiner needs to know which tests are to be completed and which are to
be discontinued after a specified numbzr of errors. The stimulus material
sometimes appears in the teacher's booklet and sometimes in the pupil's.
The examiner 1s also instructed to use certain symbols for scoring errors
as the test proceeds and fto be observant of guessing behavior in rhe
multiple-choice sections., Scoring sometimes depends on correct responses
and sometimes on errors, and one part calls for prorating of raw scores
if the entire subtest is not glven.
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Title: Group Diagnostic Reading Aptitude and Achievement Test

Ty

Authors: Marion Monroe and Eva Edith Sherman

Publisher: C. H. Nevins Printing Company, 811 Bryn Mawr lsland, Bayshore
Gardens, Bradenton, Flovida 33505

Date: 1939 (re-copyrighted 1966)

Range: Grades 3-9

Forms: One form

No. of Scores: 15 subscores

Subscore Reliabilities above .90: No information given.
Intercorrelations of Subscores: No information given,
Time: About 50 minutes

Description: a group test. The Achievement section consists of subtests
measuring Paragraph Uﬁdergtaﬁdingi Speed, Word Discrimination (Vowels,
Consonants, Reversals, Additions and Omissions), Arithmetic and Spelling,
The Aptitude section has subtests of Visual, Auditory, and Motor Ability
and Vocabulary. Visual Memory tests require the pupil to reproduce :
nonsense words and forms shown on a carA axposed for 5 or 10 seconds.

The Auditory tests require the pupi! Lo reproduce letters given orally
and to identify the position of the word in a list of four words. 1In
the Motor tests the pupil copies a written paragraph and crosses out
a's in nonsense words. In Vocabulary the child underlines one of four
phrases presented orally and in writing which makes sense.

-Norms: Grade-equivalents for some of the subtests in the Achievement section
and percentile ranks for all other subtests. No description of the
normative population. Norms are considered tentative.

External Review: None

Internal Review: In Paragraph Understanding the questions precede cach
paragraph, an approach which seems good for measuring directed reading
or scanning. The Speed subtest requires the pupil to write short answers
as he reads, and thus the speed 1s cut down and seems a questionable
practice. The other subtests appear valid and attractive, The mimeo-
graphed set of norms includes suggestions for remedial work. The
possible causes of errors and suggested remedies are clearly explained
In concrete terms, contributing much to the value of the test in a
diagnostic, remedial sctting. 1In spite of the tentative nature of the
norms, the old puhlicalion date, and the lack of reliability data, the
test appears useful for the purpose it {is intended to serve.
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Titlo:  Inventory-Survey Test

Author: Marion Monroe

Publisher: Scott, Foresman & Company, 99 Bauer Drive, Oakland, New fcrsey 074736
Date: 1965

Range: Grades 4-6-

]

Forms: A (B in preparation)

No. of Scores: 5 subscores and total
Subscore Reliabllities above .90:
Intercorrelations of Subscores:

Time:

Description: A group test developed as part of the Scott, Foresman Reading Pro-
gram, it cunsists of 225 items measuring Word Meaning, Sentence Meaning:.
Total Meaning, Word Analysis, and Dictionary Skills. Total Meaning usce
paragraphs and extended stories followed by comprehension questions,
Word Analysis measures a number of phanics components such as consonant
and vowel sounds, syllabication, and root words but does not yield separate
scores for the components. In Dictionary Skills the components measurad
include using a pronounciation key, krowledge of tense and plurals, a'plhu-
betizing, and again no component subscores are available.

Norms: Grade equivalents ranging from 1.5 to 9.0.
External Review: None

Internal Review: The test manual was not available for review, and thus some of
the information above is incomplete. The material within each subtest is
erranged in order of difficulty, with many of the items in Word Meaning
appearing particularly difficult below the high school and college level.
However, a raw score of 15 out of 25 is given a grade-equivalent of 5.0.
Since no breakdown of Word Analysis skills is provided, the teacher will
want to follow-up low scores with a more diagnostic test or make an ftem
analysis of responses in this potentinlly useful subtest.
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Title. Lee-Ciar« Reacing Test, 195» Revision

Authors: J. Murrav Loc and Willis W, Clavk

Publisher: CTB/ McGraw-Hill, Princeton Road $-2, Hightstown, N.J. 08520
Date: 1958

Range: Primer level: Grade 1l; First Reader level: Grades 1-2

Forms: A and B

No. of Scores: Primer: 3 subscores and total; First Reader: 5 subscores and
total.

Subscore Reliabilitics above .90: No information given.
Intercorrelations of Subscores: N> information given.
Time: 22 minutes

Description: Primer and First Realer levels both have subtests on Auditory Stimu-
li (the ability to hear, ramember and relate spolken sound to symbol),
Visual Stimuli (word recognition or the ability o match words to pictures),
and Following Directions (sentence comprehension or the ability to mark
pictures in a prescribed way). Additional subtests of the First Reader in-
clude Completion and Inference, which require the pupil to select a word
that best completes a sentence, Considered by authors to be a survey test
rather than a diagnostic measure. Test booklets are available in i/t/a.

Norms: Grade-equivalents, age-equivalents, and percentiles for Total score. Means
for subscores. Norms provided separately for a representative national
sample (Group [) and for &n above average sample (Group L1) which began
formal reading instructior early in grade 1. Croup I norms were oblained
by "comparison" with California Reading Test results. Group I1 norms werc
obtained by '"comparison" with results from the 1943 edition of the Lee-
Clark Primer and First Reader tests 'and other tests'.

External Reviews in MMY 6:795: A revision of the 1943 Edition, Helpful discus-
sions of test interpretation appear in the manuals. Uscrs should treat

relations of parts are not provided. Easy to administer and scorec. Une
reviewer criticizes provision of "average'" and 'above-average' norms
groups as being inadequately defined and difficult to apply. One favor-
able-and one unfavorable review recommending that tests not be used.

Internal Review: Manualgives evidence of validity and comparability of alternate
forms but ignores relinbility. Norms group is not adequately described,
and norming procedures are not clearly explained. Does '"cowparison' mean
that an equating program took place, or were the Lests ro-normed?

O
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Aruitoxt provided by Eic:



Title: McCullough Werd-Analysis Tests
Author: Constance M, MeCullough

Publisher: Ginn & Company, Statler Building, Park Square, Boston, Massachusetts
02117 (Also available from Personnel Press, 20 Nassau Street, Princeton,
New Jersey O0B540)

Date: 1962-63
Range: Grades 4-6

Forms: One form

No. of Scores: 7 subscores, 2 gubtotals, and total.

Subscore Reliabilities above .90: TInitial Blends and Digraphs (.96-.97), Phonetic
Analysis subtotal (.93-.94), and Total (.94-,96). All other subscore re-
liabilities are low.

[ntercorrelations of Subscores: No information given.
Time: 70 minutes

Description: A group test. First 5 subtests .Initial Blends and Digraphs, Pho-
netic Discrimination, Matching Letters to Vowel Sounds, Sounding Whole
Words, and Interpreting Phonetic Symbols) yield separate subscores and a
combined Phonetic Analysis subtotal. The last 2 subtests (Dividing Words
into Syllables: and Root Words in Affixed Forms) yield separate subscores
and a combined Structural-Analysis subtotal. The last 3 subtests are -
tended for pupils reading at the fifth grade level and beyond.

Norms: Percentiles for boys, girls, and total. About 600 pupils at each grade,
4-6, from 23 school systems (iden*ified by name) in 21 states, partici-
pated in the November-December 1962 norming program. They were selected
to be representative of socioeconumic status distribution in the general
population and had an average 1Q of 108.

External Reviews in MMY 6:826: Scores cluster near the tops of the distribution;
for example, a perfect raw score of Test 1 has a percentile rank in the
60's, Test 3 requires knowledge of proper spelling (rather than variant
spellings of a sound) of word read aloud by the teacher. Two reviewers
agree that -the test as a whole is well-constructed and useful,

Internal Review: The manual frankly points out the especially low reliability of
the Dividing Words into Syllables.subtest and the clustering of scores at
the top of some distributions. Author suggests remedial work for pupils
who score one standard deviation below the mean on a given subte ., Syt
tests appear to have good content validity, but their reliabilivties arc
low.




Title: Monroe Diagnostic Reading Test
SEE

Diagnostic Reading Examination for Diagnosis of Special Difficulty in Reading

Titleé_ Neale Aﬁalysis of Readiﬁglhbility

Author: Marie D. Neale

Publisher: St. Martin's Press, Inc., 175 Fifth Avenue, New York, New York 10010
Date: 1958-66 |

Range: Ages 6-12

Forms: A, B, and C

No. of Scores: 3 major scores, 3 supplementary scores, 6 error analysis categories,
and a checklist of several qualitative factors. '

Subscore Reliabilities above .90: Word Accuracy (.96-.98) and Comprehension
(.92-.98)

Intercorrelations of Subscores: N> information given,
Time: 10 to 15 minutes

Deseription: An individually admitistered test or oral reading, developed for
use in Britain. From six >rose passages of graded difficulty follewed
by questions, scores on comprehension, accuracy (lack of reading errors),
and word-per-minute rate are obtained. Errors may be further classified
as mispronunciations, substitutions, refusals, additions, omissions, and
reversals. The alternate forms are spiral-bound in one booklet. Threc
supplementary diagnostic tests deal with the names and sounds of letiers,
auditory diserimination through spelling,and blending. A checklist is
included to aid in observing attitudes, reading habits, and word recog-
nition approaches,

Norms: Age-equivalents for the accuracy, comprehension, and rate scores. The
norms are based on children aged 7 to 11 from 13 schools in Britain.
Form A was administered to 1221 children, Form B to 552, and Form C to
489. The sample was controlled for age, sex, social background, and
urban-rural type of community, No norms for the supplementary tests,

External Reviews in MMY 6:843: There are no directions for administering,
scoring, or interpreting the three supplementary tests. The information
on constructicn and standard{ization is scanty, The sixth passage is too
difficult. The norms bevond nge 11 are extrapolated, and percentile rank
norms would b helpful. The best feature of the test is the categorization
of errors on standard r+ading passages.
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Neale Analysis of Reading Ability (cont'd)

Internal Review: No reliability data are reported for the rate and supplementary
test scores. The test booklet is attractive. The test appears casy to
administer. Some British spellings (centre and programme in Form A and
honours and favour in Form C) are present. The qualitative checklist and
and analysis of errors and supplementary test scores may provide more
useful diagnostic information than the part which offers normative data
and which differs little from a survey test.




Title: Phonics Knowledge Survey

Authors: Dolores Durkin and Leonard Meshover

I,
[~
ot

Publisher: Teachers College Press, Teachers College, Columbia University,
West 120th Street, New York, New York 10027

Dgte:- 1964

Range: Grades 1-6

Forms: One form

No. of Scores: 15 subscores

Subscore Reliabilities above .90: No information given.
Intercorrelation of Subtests: No {nformation given.
Timé: 10-30 minutes

Description: Individually administered test. Teacher poses questions orally with
use of Content Card and marks pupil's errors (unknown sounds, wrong pro-
nunciations, etc.) on Response Record. Designed to determine what students
know about specific elements of phonics in order to plan instruction ac-
cordingly. Yields 15 scorss on: Names of Lette:rs, Consonant Sounds,

Vowels: Long and Short, Vowel Generalizations, Sounds of C and G, Sounds

of Y, Consonant Blends, Digraphs, Vowel Combinations, Vowels Followed by

R, Sounds of QU, Sounds of 00, Sounds of X, Beginning Consonant Combinations,
and Syllabication. No normns. N@!feliability da:a.

Norme: None

External Review: None

Internal Review: Subtests appear too short for sufficient reliability, Lnack of
norms implies that perfect score is goal for each child to achicve and

that any errors detected indicate area in which remedial I[nstruction is
to be given.



Title: Phonovisual Diagnostic Test
Authors: Lucille D. Schoolfield and Josephine B, Timberlake

Publisher: Phonovisual Products, lnc., P.O. Box 5625, Friendship Station,
Washington, D,C. 20016

Date: 1949-58
Range: Grades 3-12

Forms: 1949 edition and 1958 edition

No. of Scores: Analysis of more than 26 error categories

Subscore Reliabilities above .90: No information given,

Intercorrelations of Subscores: No information given.
Time: 15 minutes

Description: Measures phonetlic weaknesses by analysis of spelling errors in list
of 17 or 20 vords dictated by teacher. Error analysis can be made of begin-
ning and final consonant sounds, digraphs, 9 initial blends, and 17 vowel
sounds.

Norms: None

External Reviews in MMY 6:829: Originally a spelling test, combining a measure of
auditory discrimination and knowledge of spelling conventions, (Canno' he
sure which of 2 factors is being measured in each child.) Spelling could
be learned by children lacking phonic skills, and test-is therefore of
doubtful validity. Alternate forms are not equivalent. The average grade-
placement of words is 4.0 to 4.9, thus making the test too easy for some.

Internal Review: Technically a weak test, lacking validity, reliability, and norms
data. However, it seems to cover the most {mprotant elements of phonics.
The lack of norms assumes that a perfect scere is the goal and that the
types of errors indicate the areas in which remedial instruction is to be
given. Could be useful, quick device for use by the classroom teacher,
hut a reading specialist would want to follow up with a more sophisticated
Lest,




Title: Primary Reading Pfcfiies

Authors: James.Ei Stroud, Albert N, Hieronymus, and Paul McKee

Publisher: Houghton Mifflin Company, 53 West 43rd Street, New York, N.Y. 10036
Date: 1953-68

Range: Level 1: End of grade 1; level 2: End of grade 2

Forms: One form

No, of Scores: 5 subscores and 1 composite

Subscore Reliabilities above .90: Auditory Association (.92-.96), Word Recognition
(.91-.95), and Word Attack (.86-.92) at hoth levels. Reading Comprehension
(.95-.96) at Level 1 but not at Level 2 (.84-.87),

Intercorrelations of Subscores: Word Attack and Reading Comprehension correlate
too highly (.82) to be differentiated from each other at Level 2. Word
Recognition and Word Attack correlate too highly at Level 1., Other sub-
scores more likely to have diagnostic value.

Description: The score on the Aptitude for Reading subtest, a measure of listening,
is to be compared with the Reading Comprehension score. If the scoresdiverge
indicating actual reading ability is lower than expected reading ability, the
remaining scores (Auditory Association, Word Recognition, and Word Attack)
are inspected for possible clues of difficulty. ‘In Auditory Association, the
pupil matches word sounds to pictures. In Word Recognition, he matches a
printed word to the word read aloud by the teacher. In Word Attack, the
pupil chooses a word omitted in a paragraph, using context and auditory clues.

Norms: Percentile ranks. Level 1 norms are based on 1,067 pupils from 53 schools in
21 states; Level 2 norms are based on 1,056 pupils from 28 schools in 18
states, tested in May, 1956,

External Reviews in MMY 5:665: Aptitude for Reading subtest, says one reviewer, is
not valid as an aptitude measure because its correlations with the rest of
the battery and with a readiness test are low, and its reliability is also
low (,61-.77). Other reviewer likes the inclusion of the Aptitude subtest
and praises the entire battery. Tests 2-5 have good content validity.

Internal Review: Reliabiltiies of most subscores are encouraging, although the in-
tercorrelation of Word Attack with other skills is discouraging. Perhaps
the best differentiation of skills can be made between Auditory Association
and the two word scores taken together (Recognition and Attack). This test
may, thereforc, be used diagnostically to indicate whether difficulties
lie in the auditory or written domain. Additional diagnosls may be necded
Lo point up specifie phonic disabilities.
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Title: Reading Skills Diagnostic Test

Author: Richard H. Bloomer

Publisher: Brador Publications, Ine., Livonia, New York 14487
Date: 1967

Range: Grades 2-8

Forms: One form

No. of scores: 9 subscores
Subscore Reliabilities above ,90: Phonetic Words (.91) and Inconsistent
‘Words (.92)

Intercorrelations of Subscores: No information given.
Time: Untimed

Description: An individually administered test, using a test booklet and
set of flash cards, it measures letter identification, letter-
sound identiffcation, phonetic sounds, phonetically consistent
words, phonetically inconsistent words, consistent phrases, incon-
_sistant phfases, 1ettat5 iﬁ Eantext, and wafds in context. Each
of thé preeeding skills. As a result, the test s not administered
in entirety and remediation of errors 1s recommended beforw admin-
istering later parts of the test. Some responses are made orally
and some in writing.

Norms: Reading grade level norms for Letters in Context (grades 2.0 to 6.0)
and for Words in Context (grades 4 to 8), No norms for other sub- -
tests,

_External Review: None

Internal Review: The subtest reliabilities are spuriously high because
they are based on a total grades 1 to 6 sample Lnstead of on a
sample with a more restricted range. The manual includes SPEEifiQ
lessons and games for teaghing linguistic remedial reading., The
lack of norms except for the final two parts implies that perfec-
tion is the goal.
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Title: Roswell-Chall Auditory Blending Test

Authors:- Florence G. Roswell and Jeanne 5. Chall

Publisher: Essay Press, P.0. Box =, Planetarium Station, New York, N.Y. 10024

Date: 1963

Range: Grades 1-4

Formg: one form

No. of Scores: 1 total score

Subscore Reliabilities above ,90: Total score, .86-,94

Time: About 5 minutes

Description: An individual, orally administered test desvigned to measure the
ability to blend sounds into whole words, with the purpose of judging
whether the pupil will have ease or difficulty in later phonics in-
struction. The teacher presents the sounds of each word slowly, and
the child responds orally by telling what the word is.

Norms: Ratings of "inferior" or "adequate' are assigned to raw scores for
pupils in grades 1-5. The cutting score at each grade level was
determined by testing 62 New York City Negroes in grade 1, retested
again in grades 2-4, and 25 severely disabled readers in grades 3-5.

External Reviews in MMY 6:830: The dichotomy of rating appears inadequate
and is based on nonrepresentative samples of children. Interpre-
tation should -be in terms of prediction of success in phonics in-
struction, since this is the stated purpose. The test has almost

none of the characteristics of good test construction and validation.

Internal Review: The usefulness of a test which yields so little information
for planning instruction seems doubtful.
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Title: Roswell-Chall Diagnostic Reading Test of Word Analysis skllls

Authors: Florence G. Roswell and Jeanne S. Chall

Publisher: Essay -Eress; P.0. Box 5, Planetarium Station, New York, N.Y. 10024
Date: 1956-59 7

Range: Grades 2-6

Formg: 1 agd 11

No. of Scores: 6 subscores

Subscore Reliabilities above .90: Short Vowel Sounds (.99), Vowel
Combinations (.93),

Intercorrelations of Subscores: No information given.
Time: About 5 minutes

Description: An individual test to which the pupil responds orally. He
is required to sound single consonants, consonant combinations,
short vowels given in isolation and in one syllable words, words
with silent e, vowel combinations, and words of more than one
syllable. The last subscore is called syllabication, although
the pupil does not need to isolate each syllable.

Norms: None. A "few errors within a subtest" indicate need for instruction,
If "more than half the items on eny subtest" are missed, the child
has a "special deficiency in thie area" or "has not received
instruction" and needs it, '

External Reviews in MMY 6:831 and MMY 5:667: A child may pronounce words
correctly because of a large sight vocabulary or word attack
skills other than knowledge of scunds.' The only way to check
functional use of word attack skills is to confront the child with
unknown or nonsense words, Reliubility and validity data are not in
the manual but are available from the publisher on request. The
test is of limited use as a measure of word recognition skills
because interpretative data are migsing. Test does not give adequate
coverage of some common blends and fails to measure ability to
apply knowledge of igolated vowe! sounds in unfamiliar contexts.
Some gounds are tested in words .ikely to be in the child's sight
vocabulary. Test appears to measure certain phonetic elements
rather than skills in word analysis as the title implies.

Internal Review: Easy to administer, but the interpretation of scores is
left up to the teacher, with only subjective guidelines offered by
the publisher. Since the reliability data reported are based on a
heterogeneous group (ranging from grade 1 to 8), the coefficients
are inflated. Reliability within a single grade would be much
lower.
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Title: Silent Reading Diagnostic Tests: The Developmental Reading Tests
Authors: Guy L. Bond, Theodore Clymer, and Cyril J. Hoyt

Publisher: Lyons & Carnahan, 407 East 25th Street, Chicago, I1l. 60616

Forms: D-A (One form)

No. of Scores: 15 subscores and 5§ composite subscores

Subscore Reliabilities above ,90: Recognition Pattern No. Right composite
score (.97), Visual Analysis composite score (.94), Locating
Elements (.95), Phonetic Knowledge composite score (.95),

Intercorrelations of Subscores: No information given.
Time: 90 minutes

Description: A group test of silent reading skills, consisting of 11 sub-
tests. From the Word Recognition section (Recognition of Words
in Isolation and in Context, Recognition of Reversible Words in
Context) 6 Recognition Pattern scores (Total Right, Total Errors,
Total Qmitted, Words in Isolation, Words in Context, and Orien-
tation) and 4 Error Analysis ccores (Initial, Middle, Ending, and
Orientation Errors) are derived. From the Recognition Techniques
section 4 Visual Analysis scores (Locating Element, Syllabication,
Locating Root Word, and Visual Analysis composite) and 5 Phonetic
Knowledge scores (Word Elements, Beginning Sounds, Rhyming Sounds,
Letter Sounds, and Phonetic Knowledge composite) are obtained.
The remaining subtest, Word Synthesis, yields the 20th score.
Scoring keys are provided for classifying the type of error
(beginning, middle, etc.) which occurs in the first two Word Recog-
nition Tests. The Developmental Reading Tests series also includes
gurvey tests, suitable for grades 1-6, which emphasize comprehension,

Norms; Grade-equivalents ranging from 1.5 to 6.0, described as tentative,
were based on results of "all the childrén in a typical Midwestern
community with a population of approximately 20,000 and ... other
groups from (2) other representative communities,"

External Reviews in MMY 6:832: Test 4 and 6 items could have several
correct answers.' One reviewer finds scoring keys awkward to use,
while another reviewer finds them easy to use. Good to excellent
for appraising woid recognition and word attack skills, the tests
do not nwasure comprehension. Subtest reliabilities high enough
for inaividual diagnosis.

Internal Review: Subtest reliabilities are not high enough for individual
diagnosis, with 4 exceptions. Tentative norms group is not
o adequately described in terms of grade levels, size, and other
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Silent Reading Diagnostic Tests: The Developmental Reading Tests (cont'd)

factors. With reliability data based on fifth graders for

one subtest and on third graders for all other subtests, one
wonders whether only the more satisfactory data have been
presented. The reliability of subscore differences is dis-
cussed in terms of "Lines of Importance" which mark off a
central portion on the profile to introduce some caution into
score interpretation. The Manual and profile Buggest remedial
instruction only if reading results are "appreciably below"
mental grade, thus taking each individual's intelligence level
into account.
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. CTitle: Staédard Reading Inventory
Author: Robert A, McCracken
Eublis%er: Ploneer Printing Company, 306-B Flora, Bellingham, Wash, 94225
Date: 1966 |
Range: Pre-primer through sevanth reader levels
Forms: A and B
No. of éccres: 4 reading leve's and 8 achlevement area scores

Subscore Reliabilities above -30: Reliabilities range from .68 to .99;
with only 4 ~f the 12 :cores below a reliability of .90,

Intercorrelations of Subscores. No information given,
Time: Untimed

Description: An individually ndministered test, measuring independent,
maximum instructional, minimum instructional, and frustration
reading levels. Each form has 11 stories of graded difficulty
for ordl reading, 8 stories for silent reading and 11 word lists
(presented with a hand tachistoscope) for measuring word pro-
nouncing ability in is>lation. . An independent reading level is
established by use of the word lists. Then the child begins with
8n oral story at his estimated level and proceeds to more diffi-
cult oral and silent stories until his frustration level is reached.
Oral reading and word recognition errors, time, and comprehension
and silent reading tima and comprehension are evaluated along the
way. There is an optional listening comprehension test for mea-
guring potential level, and a checklist of reading habits.

Norms: Reading grade level standards for independent, instructional and 7
frustration levels. . The vocabulary, word recognition errors, speed,
and comprehension achievement areas are similarly rated,

Exterhal Review: None

Internal Review: The high subtest reliabilities reported are misleading
in view of the fact that they are based on a total grades 1 to 6
sample instead of a more restricted range. Scoriag of oral werd
roecognition errors seems complicated. Comprehension questions are
not completely standardized. Since the main purpose is to place
children within their appropriate Instructional leve. and to mea-
sure speed and comprehension, the test appears more like a survey
test than a diagnustic test, Word recognition errors are rated
In n glebsl way rather than broken down into diagnostic categories.,
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Title: Stanford Diagnosti. Reading Test

Autnurs: wjurn Karlsen, Richard Madden, and Eric F. Gardner

Publisher: Harcourt, Brace & World, Inc., 757 Third Avenue New York, N.Y. 00!7
Date: 1966

Range: Level I: Gradee 2.5-4.5; Level 11: Grades 4.5-8.5

Forms: W and X

No. of scores: 7 subscores for Level 1; 7 subscores and 1 composite subscore
for Level II.

Subscore Reliabilities above :90: 'Reading Comprehension at both levels
(«87-.95), dudiiory Discrimination at Level 1 (.94 .96), Beginning
and Emding Sounds (.87-,92) at Level I, Blending at both levels
(+94-,57), Sound Discrimination at both levels (.91-.94),

Intercorrelatione of Subscores: Blending axd Beginning and Ending Sounds
subtests of Level 1 are too highly correlated (in ,80's) to have
diagnostic value, Vocabulary and Reading Comprehension are too
highly correlated in Level 1. Other subscores are moderately
correlated and therefore independent of each other, affording
diagnostic usefulness. Rate of Reading in Level I1 1g the wost
independent. maasure.

Time: 137 minutes for Level I and 91 minutes for Level II.

Description: A group test with subtests of Reading Comprehensiom, Vocabulau:vy,
Syllabicatidn, Sound Discrimination, and Blending at both levels.
Additional subtests at Level 1 include Auditory Discrimination and
Beginning and Ending Sounds. Level 11 provides a breakdown of
Reading Comprehension into Literel and Inferential Comprehensien
and includes a Rate of Reading subtest. Vocabulary, Auditory Dis=
crimination, and Level I Blending are administered orally. Pupils
are required to relate sounds and pictures to written words and
syllables, correctly spelled.

Norms: Stanines, scaled scores, and percentile ranks. Nocms for Form X ar:
based on samples of 100 which were drawn randomly from each grade
from a total tested population of 12,000 pupils, the entire enroll-
ment in six school systems, grades 2-8, tested in October 1965,

The sample was drawn to be repfesentative of all reading ahilit,
levels, as measured by the Stanford Achievement Tist: Reading.
Form W norms were derived by equi-percentile cquating.

External Review: Wone.



Stanford Diagnostic keading Test (cont'd)

Internal Review: Carefully constructed and standardized. Vocabulary,
Syllabication, and Rate of Reading subscores lack sufficient reli-
ability for individual diagnosis, Blending may be measuring
spelling rather than blending of spoken sounds (Level I) or
blending of written sounds (Level 11); for example, "mb" is keyed
as the correct ending sound for the word "lamb", Authors state
that the subtests are more reliable at the lower levels of per-
formance where reliability is most needed. Reading Comprehension,
a sentence completion excercise, is similar to. other tests which
mzasure effectiveness of expression, The subtests which are most
reliable and free of faults are Auditory Discrimination and’
Sound Discrimination. e
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Title: Test of Individual Neud: in Reading, Sixth Edition
Author: ng Gitliland

Publisher: Montanea Reading ClinJc Publications, Eastern Montana College
517 Rimrock Rozd, Biliings, Montana 59102

Date: 1961-66

Range: Grades 1-/

Form: One form

No, of Scores: 19 ' hiotal o

Subscore Reliubilic ciformative gilven
Intercorrelation; o v noormetive given

Time: About 40-50 . :lent reading, 5-10 for oral reading,
about 15-20 § .

Descrdption: The st ‘et 5 entitled "John Bidwell and

the Trail to * s lsting of graded passages (primer

. to grade 7 anc. tell o connected story, interspersed
with comprehe . to be individually administered as
an oral test c i . :ved as a silent reading test., The
independent re. dzte mined when the student reaches

a passage wheve b .wax_, «: = ersors per 100 words orally read.
This section yields up t. 3 scores (oral or silent reading level,
comprehension, and rate). £ separate word analysis section, ad-
ministered individi. t1v - {tl, nral responses, yields 1% subscores
and a subtotal (use of context, words beginning alike, beginning
consonants, ending conernants, coisonant substitution, speech con-
blends, blending letter =o:nds, prefixes, suffixes, compound words,
recognizing syllables, syllablcatlon, and word analysis subtotal).

Norms: Grade levels based on reading fornulas, texts, and sample of 2500
children attending the reading clinic (700 at remedial levels), and
equating to two standarcized tests.

External Review: DMone

Internal Review: No reliability information is given. The directions for
administering and scoring are somewhat difficult to understand.



Title: Appraisal of Reading Versatility

Authors: Arthur S. McDonald, Sister Mary Alodia, George Zimny, Stanford E.

Taylor, and.James Byrne

Publisher: Educational Developuental Laboratories, Inc., 284 Pulaski Road,

Huntington, L. I., New York 11744

Date: 1960-62

Range: Basic: Grades 6-10; Adranced: Grades 11-16 and adult:

Forms: Basic: AA and BB; Advanaced: CC and DD

No. of Scores: Basic. 7 subscoces; Advanced: 6 subscores

Subscore Reliabilities above ,9): No information given,

Intercorrelations of Subscores: No information given,

Time: 15-30 minutes,

Description: Non-secure forms of the Paper and Pencil Editions of the-
Reading Versatility Test (q.v.), available to non-professicnals
and designed for self-administration, Measures reading flexi-
bility by comparing a pupil's rates of reading under different
sets of instructions., Refer to description of the Reading
Versatility Test for further information. ‘

Norms: Sée Reading Versacility Test

External Review: None

Internal Review: See Reading Versatility Test



FIL

Title:
Authors:
Publisher:
Date: 1955-65
Range:- Grades 4-6
Forms: A and B
No. of Scores: 5 sub
Subscore Reiiahi]jijus
Intercorrelalions of 5. .
32 minutrae

Time:

Description: A group

vocabulary and ..

survey tests, T
reading to reral -

evaluate-inte. ~: .

sion. Thus, th.

skills.,

Norms:

External Reviews in MMY6:787: Two
for all levels of the Eests. At the
manual or information on normiag, reliability, or validity.

MED FroOM BEST AVAILABLE COPY

Developmental Reading Tests:

Lyons & Carnahan, 407 East 25th St., Chicago, 111,

Ly , WS

Intermediate Level

Cuy L. Bond, Theoanra Clymer, and Cyril J, Hoyt

60616

1L seore
e 1WR

inom

3ry levels for grades 1 to 3 measure
couwprelension and may be considered
-t level measures basic vocabulary,
» . reading to organize, reading to
.t + -+ .ppreciate, and average comprehen-
& -+ leVe. appears to measure work-study

give mostly negative comments
time there was no teacher's
(There

reviewers

now is a manual for the Lower and lUpper Primary Tests, supplying

some of the nissing information).
are too short for satisfactory rel ability,
: The Intermediate
culty, with Form A easier than B.
grade-equivalents too high.

Organize part.

and score,

Internal Revicw:
main unavailable,

nical characteristics of

The Intermediate level subtests
except the Reading to
forms are not of equivalent diffi-
Chance scores may convert to
Attractive format, easy to administer

The manual for the Intermediate level still seems to re-

Consequently there is no way to judge the Lech-
the test,
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\ Title: Diagnostic Examination of Silent Reading Abilities
Authors:  August Dvorak & M. J. Van Wagenen

Publisher: Vvan Wagenen Psycho-Educational Laboratories, 1729 Irving
Avenue South, Minneapolis, Minn. 55411

Date: 1939-54

Range: Grades 4-6, 7-9, 10-13

Form: One form (

No. of Scorus: 11 subscores and 1 subtotal

Subscore Keliabilities above ,90: None at higﬁ&sL level

Intercorrelations of subscores: .75 to above .90

Time: About 105-160 minutes

Description: The test consists of 4 parts: (1) Part 1, Rate ol Comp-
rehension; (2) Part 2, measuring 4 areas (perception of relations,
vecabulary in context, vocabulary in isolation, and information).,
(3) Part 3, measuring 5 areas (central thought, single details,
related ideas, inferences, and interpretation) and a subtotal;

(4) Reading for Ideas, -yielding a rate of reading score,

Norms:

External Reviews in MMY3: 48C: There are signs of carcless construction
and keying of some items (more than one correct choice), An outL-
side study of intercorrelations, corrected for attentuation, re-
ported a range from .75 to above .90, indicating lack of uniquencss
for more than half the subscores, Useful as measure of reading
level and speed, but of little diagnostic use because of low relia-
bilities and high intercorrelations. Easy to score.

Internal Review: Above information is incomplete, because a speciman set
has not been examined.

ERIC

Aruitoxt provided by Eic:



FILMED FROM BEST AVAILABLE COPY

Title: [owa Silent Reading Tests. Hiw FdiLoon
Aathors:  Harry A. Greene, A Ny Jorpensgen, and Victor Ho Kelles

Fubligher s Havcourt, Brace & Worbd, tneo, 797 Thivd Avenue, Now York ., N.JY. lool/

Date: 19471 .

Ranpe:  Blementary: G el o cie i Orades 9=17

Forms: AM O (Hevined), o - el M

Noo of Scores: B osuboceo v el vooon Mlementarysy Y subscores and toeal

tor Advanecod.

Subscore Reliabilibvies oo 0 0o oo oprade 4, Alphabetizing in grades
B, 7 and By b o v subscores reaches a satisfactory
level.

Intercorrelations of Soao .. cooaviee ing has luwest corrclation ith
vother Flamenta " wown, i thercfore the must

el e L
Little tou the total toeslt score.
Lins at the Elementary level are
oten diate level, all intorcorrelations
are low, with the Rane care he most independent of other measures.

MUASUY ey oo Shes

Most of venaining 1

sulficiently tow, Al

Time: 49 minutes Los [fementary; 9% oon intermediate.

Desvription: A proup test desivned to measure silent reading Prhfi(;lrll(_y

ofl Lthe worc-study typo. e Dlonentary and pdvance:! TR
vield gibarores on Rata, o

prehensiong Divecbed Keading, o
Meaniug, Zavagraph Compreis nsion, and Sentence Meaning, 1 Lhe
Plementary Level additional sceres include Location of tnformation:
Alphabodt iwing and Tse of Indax. AL che Advanced level additional
scores inclade Poctry Cooprehens on, e of lndex, and Seleclion
ol Koy Yords.,

—:, pradi-equivalents, and gre-equivalents,

Ly

Norms:  Stiurlard scores, porcont

based on pupils Lfrom arcas "widely L‘leL’ibUL!—;D F:,(H“L"r_
tested in 104, Mo im :

fon ol size our other ol HEV
ol the nore - ne gronp,

External Review in MY A:794:  Theve Yaes been no, revision of the best sinee
19473 exeept for supplencntary directions’ for scparate answer shoots,
Some of Lhe content is outdated. The norms sroup i< old and not

adequately deseribad.  Not recommended.

Internal Review: and Alohabetizing are the only seore huving
satisfactory reliability. HMore scores should be reliable to
warrant L‘I ¢ tesz, Ihe outdatednoess of the norms and
some items al 0 kes the | st of minimum usefulness as a wur




Title: Nelson Silent Reading Test

Authér; M. J. Nelson

Publisher:  Houghton Mifflin Company, 53 West 43rd Street, New York, N.Y, 10036
Date: 193] |

Range: Grades 3-9

Forms: A, B, and ¢

Subscore Reliabilities above .99: No information givin on subscores.
Total score reliability (.87-.93) reaches acceptable level.

Intercorrelations of Subscores : No information given
Time: 30 minutes

Description: A group test consisting of vocabulary and paragraph compre-
hension items. From the paragraph sectlon, three subscores are
obtained: General Significance, Note Details, and Predict Outcome.

Norms : Age-equivalents and grsde-equivalents, based on results from 41,000
pupils "from various parts of the United States'". No further
description of the ncrming group is provided.

External Reviews in MMY 4:545: Qutdated manual. No statistical validation
that test can be usec diagnostically.

Internal Review: Grade 3 and 4 median scores are chance scores, indicating
that the test is too difficult at these grade levels. Since no
information is given on subscore reliability and the norms are
so old, the test is also not recommended for grades 5-9.

_ERIC

Aruitoxt provided by Eic:




Title: Pupil PProgress Sories dideansi jo Reading T
Authors: Oliver .o anderhaleor. ko Siophen Cawkogk Loonnd o

[ R S T T

e TR U R AT

Publisher:  Scholastic Testiog Scrsvce. bac., 680 Mi oo i
111, 6Olos

Date: 1956-65

Range: Primary 1: end of giag- § - savly
Elementary: gradon 4 .65  Advane

IR

Forms: A and B
No. of Scoves: 0 to 10 suuvzcore: and 3 subtotals

Subscore Reliabilities above ,90:
Rate subtotal (,.t5. 45
subtotal 1,
total ( .¢
Word Mearn

tes -2 and 4-8); Reading o
~7) 5 Knowledge and U g
Worces in Use (JB4-,495, o

Z2-€ & H); Beading Lo oo

Vocahbulary subtotal ¢ ,82-.¢.,

L f L

Totercorrelations v Suirgeo, e Yoo hulary and Comprebension seh
Intercorrelate In 7G's and 807 ¢, fudicating consi by,
lap. MosL subsgcony

LI AN

Time: 40 minutes

Description: A groupn test. i
Rate subtctals. : and 11 Levels both ue-c..:
bulary, wh:reas the Elemautary and Advanced Levels both
Knowledge and Us: of Sowvces (with subscores in Funet i

Common Sources, 52l T8y 1ible Sources, U

Use of Table oi Cun.&als Vocaoulary subscores |

Recognition, Word to Jonteat Relation, Words in Use, and/or

Mcaning., Comprehoension subscores, depending on the level,

Recalling Inforsmaticn Locaving (nform

and/or Word Meaning . 'Uhe L

Let

of Lietea,
i hide Wooer

tlor, Readioy foo 0

desipgned to measurs gons-
arcas and Lo supplement LR
with scores from the diagrostic subtis

to locate :apidly material of different Typues And Ly rels

understband what is road.

Norms: Percentiles for subscoics and subtota's. Grada-aqui
totals only., Form A neems based on sawple of 1 410
from 37 schools in & Weslern, Midvestern and Eastecrn stace
in May, 1956, sclscted ~o he representetive af #ll Lypas of
systems. Form B norms sed on 12,199 pupils tested in Moo,
Adequacy of norms rec in 1960 and 1964,

-External Review in MMYE:822: Sas b

O

" ERIC

Aruitoxt provided by Eic:




~ ERIC

A FullToxt Provided by ERIC

External Review: (cont'd)
The reliability of part scores is questioned, . g diagnosg-
tic test, it should :nclude auditory or word attack skillsg
(the reason the internal reviewer classifies it as a measure
of work-study or critical reading skills). The comprehensi
questionsg give undue weight to factual details at the
and elementary leveis,

Inteenal Keview: The 1965 Teéihnical Report gives clear explanation of
vonstruction, reliability, validity, and norming data, and
honestly points out cautions to be observed in Lest interpre-
tation. The reliabllities for the spceded tests (Rate, Pri-
mary 1 and Advanced. Locating Information, 5 tests in the E)c-
mentary level, and 3 in the Advanced level) are inflated., None
of the Knowledge andi Use of Sources subscores and very few of
the other subscores are reliable enough for differential diag-

a
nosis of individual pupils. Form B has more ceiling than Form
]

n
A. Alternate forms show considerable differences in their re-
liability. Since tie test is so short and the subscorcvs so
unreliable, it would be better to conside : this test for sur-
vey purposes than for pinpointing the nature of strengths and
weaknesses,




FILMED FROM BEST AVAILABLE COPY

Title: RHELL!L% I Rater

g Program, Inc., 230 pa.. SEeel,

Author and Publisher:
Chicapo, I[11. 60811

: 1965

=
o]

ate

e

Range: Age 15 and over
Forms: Bool 1 .4 Podo!
No. of Seores: soho o o owtal

Subscore Reliabili*fos as oo " 03: Vo Information given,

Intercorrelalions on bubonn; dev infurmation given,

Time: 60-120 minat o

ort
I
i}

ription: A gelf-adminiscorad encvey,
Reading KIL, lovis 1 oand 2 are
o e program.  Yields sco
ils, Reading for Maln Idea, Readio o
v tolated Ideas, Reading for Infrerence,
oo decall, Unspeeded Vocabulary, Spaered

and post-cesis ST I N N

hension, Reswllop i
Details, Randid i

Sununar il

Vocabulary, and
Scoring Profiile.
cholee questions voelaring to a passage. Speed dis (1. Lorms
words per minutwe. Speed rating and scores for other subtescs
vies, whieh in turn are rated in 6
catepories from poor o superior.

avre changed to pereent

ranging {rom poor to superivr, HNe deseviption
irom which such categorics worwe dueriveo,

Norms: 6 gualitative cateuori
of noriming populat

External Review: Nooe

Internal Revicew: Norms ¢ Is not described. The same peice
convert to the same vating in Book 2 (the post-test) us :
(the pre-test), althoagh it might be wise to have "stiffer” acius
for Book 2, "“ased on students who have pursucd the progvan s

Raters ave available geparately and would be useful
that bave not pursued the program. The se)f-administe;
feature makes the test altractive for older pupils,
find the profiled re
study reading skills.

RiC

Aruitoxt provided by Eic:




ERIC

PRI A i text Provided by ERIC

Title: The Reading Eve
Authors: Stanford E. Taylor and Helen Frackenpohl

Publisher: Educational Developmental Laboratories, Inc., 284 Pulaski Road,
Huntington, L. 1., New York 11744

Date: 1959-60

Range: 8 levels: Grades 1, 2, 3, 4, 5, 6, 7-8, 9-16 and acdults
Forms: & forms at cach of 8 levels

No. of Scores: 10 subscores

Subscore Reliabilities above ,90: Reading component scores reported to
have reliability between .83 and .93. No information given for
other scores, '

Intercorrelations of Subscores: No information given.

Time: 4 minutes
s

Description: Complete kit including eye-movement camera and tesl matorials
costs $700. Individually administered test. Pupil reads several
test selections of graded difficulty aloud until a level which
can be read with reasonable fluency is found. A passage at this
level is then read silently and followed with 10 questions. With
an eye-movement camera, a photographic record is obtained of
oculomotor efficiency in the reading act. The record is analyzed
to yield 5 Reading Component scores (fixations, regressions,
average span of recognition, average duration of fixation, and
rate with comprehension), 3 Ratings (grade level of fundamental
reading skill, relative efficiency, and directional attack), and
2 Diagnostic Categories (visual adjustment and gencral adjustment
L1 reading),

Norms: Grade-level norms for reading component scores only, given separately
for males and females, based on a nationwide ‘sample of 12,000
pupils, chosen to be representative of public and nonpublic schools
ia all gecgraphic areas.

kxternal Reviews in MMY 6:838: Alternate forms and normative data n.:w
retesting and study of progress from grade 1 through college
practicable. Validity of the eye-movement camera technique has
been demonstrated by correlations in the .80's and .90's between
photographic measurements and scores on standard reading tests.
Direetions for usc of camera and score interpretation are clearly
written for vcach + use. Two reviews concur with high praisc for
Lhe mate ol and technique.

CInternal Review:  Mione,  Manual and test materials not inspected.




Tit
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Authors: Arthur S, Mebonald, Siat . Mury Aladia, Govrpe Zaiws gy, Harald M,
Nason, Stanford h i sl e s By
Publisher: Educattonal Develoory oo Labuvatories, Inc | 2a4 Palaski Road,
Huntington, L. 1., 1. Y. /44
Date: 1960 68
Ranpe: Basic: Coades 58 o G- G, Tnlermed {at e Greavles oo 100 A, v
Med6 and pdigs
Forms: Basi Aonud By Addvans o G and D
No. of Scores: Paper and Pencii editions: 7 subscores VLR I Ba:
Reading Lye LOdition: 29 subscores
Subscore Reliabilitl s aher L9680 No information pive,
Imtercorrelations of Subscorer: Mo information given.
Time: 15 o 90 minuies
Description: In the Basic nd Pencil Editions, the Leost measures
reading Flaxibil: ompaving a pupil's rates of veading
uiler diffavens ingtvuctions. In ParL 1 he is to road
carelfully in ordew quastions poscd on a later p;
In Part 2 he is Fictional story fast to undersiai.
its main poinls to answer questions posed laltoer. iy
Fart 3 he 1is to o iizd an answer to a questici piven i
advance.  In Parts 4 and 5 he is to skim the previous pass.:
Lrom beginning to aad fo anat questions given in advanec
vhich concarn the main i £ the passage. In the Advancod
level, skimming Js " part Thoge Cesta vleld 2
Rate of Reading, 2 1 or 2 8kimming fate, and -
I Scanning Rate and scanniny rdbas ave o
paved to vegular hy means of a.-vatio Lo
determinsg whethier he pupil exhisits Llexibility,
used with Lhe oyesnovensst
gilltdon (Basic lovel enlvi,  Tie oy
2 aarlyzed Lo provide seores on Clxsoicas
ions, spar i ation uf §inat i

Norms:

E

Aruitoxt provided by Eic:

Reading Versatility 1.

within the
scanning, and 2
Relative Effici

sn is found

DRT

snd

A

[

ovide gra
in EDL B

afigl

ar SLQLL% that standardizati

3

roadfne
Additional

ttack (left ra

righe).

ollege) piven fo;

Also given foyr ai:

de equivalents and poreen:
ulletin No, 3 (1980) rather




T
. 4 feating Versatility Test (cont'd)

kxternal Keview:  None.,

Internal Review: Lacks reliability data and well-defined norms. Alternate
forms said to be equated, but no evidence is prescnted. Clever
approach for measuring critical reading skill of flexibility.
Attractive format, but answer blocks for some comprehension
questions on left-hand page appearing on right-hand page may be
difficult to handle,

o
v




FILMED FROM £ "ST AVAILABLE COPY

Title: SRA Reading Record

Author: Guy T. Busweil

her: Science Research Assoc i ue. [ac.,
Chicapo, I11l. 60611

Publi

pind

Date: 1947-59

Range: Grades 6-12

Forms: one form

o]

Mo, of Scoves: & subscovaes and tolal das ived (oo Lo wobitests

ubscore Reliabilitizs above .9D:

i
Other subscores do not roocl

T

Intercorrelations of Subscores: Realding
: measure. Vocabulany seorc i o
scores, inlicating that vocabuisi: :

and that they camiot be differ i 0 o fiom anather. AT
correlation of the 10 subicsts [

the tosts o yvield 4 gubaooca: .

1

Time: 26 minutes

Description: Subtest L (Rete of Four . r o noenmy of words
minutes) yields Keading : ‘e Subtesk 2 (
hension baesed on quest g to article in Snl
vields Comprehenglon soo thtests 4=7 (paragraph,
map-table-graph, adva: and index reading) vyicl.d
day Reading Skills scoue - s 8-10 (technical vog..:
sentence meaning, and g o) voecabulary) vield vocst o oy

Norms: Percentiles for subscoras - : Loy,
Based on cqul-parcen: ;
resuits in grades &,
Norms in intarmediaic
guating roups (310 to
representative of ot
socioeecononic sh

12, tested in che opring
obtained by linsan iogs

per grade) wove chonen fop

poptlation

PO L

gene.

1y L = LU S BT T R I

Fxternal Review in MMY 4:5306. s&hovi . o

bitary, bui in LR IR T YT S
as interpretation and inlerence are largelv n
comments in review are not pertinent since

grouping of 10 subtests to vield 4

(AP

"
new norming and rhe

Anatead 01 0 F cEELL gL

hocesnen O

i,

Aruitoxt provided by Eic:




