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at 1129 Atwater, Bloomington, Indiana 47401.
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In an cffort to make high schoc! civics instruction more
effective and meaningful, the High School Political Science
Curriculum Project is currently developing a curriculum
package which utilizes the school itsclf as a political labora-
tory, In the materials, the school is viewed as a inicro-
political system operating under fundamental principles of
political behavior common to any political system. Using
these principles to guide them, students obserye and analyze
school political life as well as put their political knowledge
to work by participating in the school’s ongoing political
system. In the process, the principles themselves are tested
and the students” understanding of political principles and
action is deepened and refined.

Integrating Classroom and Extraclassroom Experiences

As has been explained clsewhere,! the political laboratory
approach provides maximum opportunity to systematically
and explicitly integrate knowledge and inquiry shills oc-
quired in the classroom with extraclassroom student ex-
perience. Rat why should such a systematic and explicit
integration he necessary? The reason is related to what ha.
traditionally been considered one of the prime goals of the
schools—to develop cffective and responsible citizens.

Many civic educators have long assumed that cffective
citizenship behavior is ensured if classroom instruction is
dusigned using the best available principles and facts and
the most (ffective dassroom teaching methods. Under this
assumption, classroom learning “automatically” leads to bet-
ter informed, more able participation by students as they
grow into fully participating adult citizens. Yct, others have
argued that what is taught in the schools is irrelevant,
abstract knowledge that has no meaning for real-life situa-
tions. Torcing the studeut to sit through an hour of civics

instruction cvery day  in fact “stealing” valuable time from
him in which he might be leaming from his own experiences
out in the world. Experience itself is the best teacher, upon
which the schools cannot improve, and this the schools
would do well to free the student for considerable periods
of time to explore real-world experiences in the community
in which he lives.

The assumption on which the political lahoratory is built
is that transfer is neither a natural, “automatic” process, nor
one that is cffective if it is disjointed from classroom in-
struction, The major premise is that formal civies instiuction
can inarcase the efficiency of experiential leaming, can give
such learning greater power, and can broaden its scope and
boundaries greatly. It can do this by helping the student
to sort out his experiences, helping him to make eomparisons
among his own experiences and between his own experiences
and those of others (both historically and contemperarily),
and helping him to structure and systematize his obsery ations
and generalize from then. But in order to do this, civics
instruction itsclf must explicitly bridge the gap between the
abstract systenmatizing, structuring frameworks presented in
the classroom and the frequently random, complex experi-
ences of the student outside the classroom.

Creating a bridge between political principles and partici-
pation experiences is not so casily accomplished if instruction
remains confined to the classroom alone or if studants are
sent out into the community to participate in action pro-
grams with little guidance. The range and varicty of partici-
pation experiences in which students can engage inside the
classroom are limited. On the other hand, the opportunitics
in the community at large for student participation aie
usually so diverse and uncontrollable and are embedded in
such a complex environment that the matching of principles
leamed in the classroom wwith participation experiences out-
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side the classrcom hecomes extien ely diffieult,

Using the school itself as a polirical laboratery has advan-
tages that other altematives do not have, First, schools can
provide a type of contiol over the mateh between political
priuciples and participation experiences which neither com-
munity not classreom activitics can ensure. Schools provide
hoth a wide vaicty of expariences and controlled conditions
under which students can be systamatically piepared  for
participation and given maximum evaluation of their per-
formance.  Secondly. schools can provide a continuity of
participation experience which cannot be duplicated in com-
munity or simulated classroom efforts. In the well-defined
instiuctional setting of the school. participation experiences
can be linked on a long-term basis and skills and experiences

can be sequenced in such a way that students develop habits
of participation which have maximum likelihcod of transfer
to other settings. In these ways, schools can be used <o that
classioom learning is bolster ed. modified, refined, and deep-
ened, while complex experiences are soited out, related and
comparced, and made mote understandable. School political
exprriences can thus act as biidges for integrating classroom
and cxtraclassroom experiences.

The School as a Political System

Providing the match between classroom knowledge and
political experience in the school requires at least thl(‘c cle-
ments: a famework for looking at political life which will
provide content and stiuctural linkages for the match; identi-
fiable school political experiences in which mstmctlon can
take place. and instructional methods which can maximize
learning and transfer,  Surcly. none of the latter elements
are cffective unless the first can be carefully established. Un-
less schaols can successfully be treated as political systems
in their own right. the laberatory docs not make sense.

Many have long argued that schools are not political
places. This is difficalt to aceept, for if a key part of politics
is making authoritative decisions that allocate valued ob-
jects, th(n cartainly state legislatures, school boards, princi-
pals, and teachcs will make such decisions of varying de-
gees of import for the 1unning of the scheol system. The
decisions of the supaintendant, for example, are a result of
the intaiplay of pressmes from many groups of varying in-
terests. all of which influence the final policy that governs
the scheol system. Other ty pes of experiences also come to
mind. School participation is often political, for students ad-
vocate policies such as a new dress code. teachers unionize
and at times stiike for higher salarics, or corporations com-
pete for scheol contracts. Certainly all of these types of
activitics are common  expariences in the political life of
schools.

These types of political imvolvement are more systemati-
cally documented by a gicat many sources. Nunnery and
Kimbiough, for example. demonstiate just how political the
role of the principal can be in regard .o school clections.”
Harmon Zeigler's study demonstiates hos teachers” political
attitudes and paticipation in educationai politics can be ex-
plamu] by key backgiound and schioo! environment vari-
ables.” Neal Gross” study of superintevlonts and hoards of
education demonstrates how group pre smes affcct policy
decisions and the role of principals, teachers, and paients in
school politics.* Thus there scems little reason to doubt that
schools are. indeed, political places.

A Conceptual Framework

Yet to construct a meaningful course of study, more than
a list of random political events needs to he developed.
What is nceded s a political fiamework that will promote
conceptual and structural integration for the program and
aid in the identification of school political experiences which
can be used as instructional settings. The purpose that such
a framework saves is well illustrated by Barker and Gump:

“If a novice, an Englishman, for example, wished to
understand the environment of a first baseman in a ball
game, he might set about to observe the interactions of
the player with his surroundings. To do this with ut-
most precision he might view the first haseman through
ficld glasses, so focused that the player would be cen-
tered in the field of the glasses, with just enough of the
envitonment included to encompass all his contacts
with the environment, all inputs and outputs: all balls
caught, balls thrown, plavers tagged, ete. Despite the
commendable observational care, however, this method
would never provide meaning to a first haseman’s tran-
sactions with his surroundmgs, and which in fact, con
stitutes the environment of his baschall playing hehavior.
By observing a player in this way, the novice would, in
fact. fragment the game and destroy what he was seck-
ing . . . he could never arrive at the phenomenon known
as a haseball game by this means. . . . It would scem
clear that a novice would learn more about the cco-
logical environment of a first baseman by blotting out
the player and observing the game around him.”™

What is needed, according to the baschall analogy, is a way
of looking at the politics of the school, the community, even
the nation, that will blot out the individual players so that
the rules and patterns of plaver interaction can be under-
stood. This is important hecause we are less interested in
what a specific actor m a specific ]cadcrship pogition does
than we are in making sense out of the “game” of politics.
We want to know what the patterns of leadership or deci-
sion-making are in order to determine the rules of the game.
We also want to know how different patterns weave together
to make the fabric of politics, to sce why political systems
change or ave in conflict or stay the same. We want to know
how the game tums out under different rules—whether
systems or particular groups within them “win,” or “lose,” or
“draw.” To do this scme type of overview or framework
needs to be created which will provide an undorstanding
of the school political system as a whole and make compari-
son with other political systems possible,

Such a hamewok sheuld include the experiences that are
conunon to eyvery political system, whether that system is the
school, community, or the nation-state. In all of thesc
systems, individuals feel the impact of four fundamental
political experiences—political change. political maintenance,
political devclopment, and political conflict. These four con-
cepts can serve as organizers for a study of any political
system, The framework is filled out by introducing political
coneepts that aid in explaining these four common experi-
ences. These concepts include political values, such as po-
litical influence, political resources, and political ideology,
as well as political activitics such as political leadership,
political participation. political coomnunication, and political
decision-making.  The relationships wnong these concepts
are diagramed in Figure 1, A Framework for Viewing
School Politics.

Fundamental Political Expetriences. The four fundamental
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FIGURE 1.

A FRAMEWORK FOR VIEWING SCHOOL POLITICS

political experiences, shown on the right hand side of the
diagram, arce the basic kinds of expericaces that the political
system as a whole may undergo. These overall, systemic
experiences are explained by the interactions of political
values and political activitics.

Political change is defined as an undirected difference in
systemic patterns of values and activities over time. A shift
in school policy from allocating mmoney for new physical
facilities to allocating money for new curriculum materials
would be an example of political change, just as a shift in
national policy from budgetary emphasis on the war in Vicet-
nam to increased allocations for urban pollution rescarch
would exemplify pobhtical change on the national level.

Changes such as these demonstrably affect the lives of
eitizens in the school or national political system. Yet, at the
saine time, people are also influenced by unchanging aspects
of the political system—the rules or decisions maintained by
it—as they act in accordance with laws and regulations.
Political maintenance is defined as a similarity in systemic
patterns of values and activities over time. A ruie about
dress codes or graduation credits can affect participants in
the school political system just as laws about school integra-
tion or voting affect every citizen.

People aie also involved in the experience of political
detelopment in schools as in other political systems. Political
development is defined as a directed difference in systemic
pattern- of values and activitics over time. Development is
similar to change, yet it includes ouly those differences which
accumulate in the same direction over an extended period
of time. For example, increases in diverse student repre-
sentation in student activities which promote the formation
of new deeision-making gioups in schenls is a type of politi-
cal development pattern. An example of political develop-
ment on the national scenc might be the development of a
third party movement in which, first, a two-party system
experiences an extension of the franchise, then a third party
is bor , and finally that party begins to take on leadership
positions in the government. In both cases, development in-
volves an increase over time in the activity of political par-
ticipation.

Finally, political conflict is also an experience common in

schools as well as in state, local, national, and international
levels of politics. Political conflict is defined as a sct of multi-
dirccted, competing differences in systemic patterns of values
and activitics over time. For instance, a change in student
governing power in a school that brings to the surface more
rightist and more leftist ideologics is a case of polarization
typical of a conflict pattem. Similar cases occur when
changes in national leadership polarize representatives or
clectoraw’ pusitions.

Political Values and Political Actiities. The four funda-
mental political experiences may be viewed as the procucts
of the relationships between political values and political
activities as illustrated in Figure 1. These relationships con-
stitute the essential foci of any study which hopes to lead to
an understanding of political experiences.

The analytical breakdown of the con- pt political values
proposed for this framework includes tirce categories of
political values: political ideology, pol ical resources, and
political influence, These politicai val wes are pictwied in
the lower box in the diagram.

Political idcology is defined as a set of beliefs about the
principles, programs, and actions goveming individual and
group behavior in politics.” All participants in a system have
a whole set of ideas about the system. They have ideas
about what the system should accomplish and how hose
goals should be accomplished. These ideas constitute the
participants” political idcologics. Few ideologics are highly
articulated, but students, teachers, and administrators often
have strong views on school governance, such as the nature
of appropriate goals and rules wnder which schools should
operate. As a value pattern of the political system. the sub-
stance and the range of these belicfs is important. They sct
limits on the political behavior of actors in a particular
system.

Both politicai influence and political resouices are valued
by participants in a political system by virtue of the fact that
they wish to sce their political ideologics implemented.
Political influcnce is defined as the set of deference relation-
ships maintained hetween individuals or groups which affect
the allocation of valued objeets in a political system.” In-
fluence patterns can be hierarchical or plurahstic, cach type
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having a strong affcct on who makes decislons and has the
power to get things done Surly, it is hecanse inflnence is
hicaarchical in many scheol administrations and  because
othas valne that influence held by the few that adiministrat-
ors are criticized as authoritarian.  Student organizations,
tco. have many of these influence patterns.

Pulitical 1esources are defined as the material, informa-
tion, and skill means held by individuals or groups that
affeet the allocation of valned objects in a political system.
These resources determine how decisions will be implement-
ed. As a value pattern of the political system, the kinds and
distribution of these meane are important. The distribntion
is determined by defining who holds these resources and
who receives resources allscated by political decisions. In
the school setting, a wide varicty of political resources are
available. In addition to money, many individnals possess
knowledge about what is going on in the school or special
skills in getting along with others that support their roles
within the political process.

Pelitical activities may be analyzed into four components
—commumication, participation, leadership, and dccision-
making. These are diagrammed in Figure 1 in the upper and
middle boxes.

Political communication activities arc those through which
information is transmitted in a political system. As a system
characteristic, the focus of the concept is on the network of
formal and informal communication lines among political
actors.* Political actions depend upon the structure of the
communication system available for leaders to assert policies
and for followers io voice support or discontent. In st ols,
multiple levels of communication media, such as newspapers,
memoranda, peer-group interactions, and messages trans-
mitted over the loudspeaker system can be captured by this
coneept.

Political participation, a second kind of political activity,
can be defined as those political activities through which
interests are organized in a political system.” As an activitv
pattern, participation can be viewed in terms of the kinds
and amounts of participatica open to a population and
undertaken by it. Ilere, the emphasis is on action as dis-
tingnished from information. Organized political activitics
in schools range from rallics to club meetings, school board
meetings to problem-solving groups.

Political leadcrship is defined as those political activities
through which influence is exercised in a political system.™
Leadership can be exercised by use of foree, charisma, au-
thority, or wealth, Each of these acpects of political leader-
ship are commonly found in the school sctting.  Student
leaders as well as the prineipal cc ainly excreise influence
in cach of these «vays in most schooss.

Political dccision-making, illustrated in the center box of
Figure 1, is considered a fourth kind of political activity.
Political decision-making is defined as those political actisi-
tics through which choices are made between alternative
courses of action in a political systen. Decision-making is a
central activity in the political system in which political
values and other political activities interact to produce au-
thoritativ ¢ allocations of valued objects. In schools, decision-
making 15 an everyday activity evidenced in bhoth administra-
tive and student scttings.

In Figure 1, decision-making is illustrated as a four-step
process. First, information is put into the system. This in-
formation is converted into sets of alternative courses of
action (or non-action, as the case may be). Then choices are

made from among the alternatives. Finally, the implementa-
tion of the choices, or decisions, leads to outcomes—specific
allocations of valued objects. These outcomes may signal a
change for the system, maintain its current status, push it in
one or another developmental direction, or stimulate conflict. <
The single owtcomes themselves from the decision-making |
process are not the same, how ever, as the fundamental politi-
cal experiences. Tt is, rather, the accumulation of outcomes
which builds those experiences.

Relationships Among the Concepts

This framework can aid in the understanding of school,
as well as other political systems, It is important tc note |
that it is not the concepts alone contained in the framework |
that are important for an understanding of political systems.
The concepts are only a starting point. Once they are under-
stood, we must go on to study the relationships among the
concepts—how they interact with cach other and affect each
other. The relationships among the concepts must be the
primary focus of the study of political systems for it is the
relationships that enable us to answer the fundamental ques-
tions about how valued things are authoritatively allocated
for a socicty and how the fundamental political experiences
come about. For instance, within the focus of the framework,
we shall be interested in determining how changes in leader-
ship can bring about political conflict or how changes in
political participation can help to maintain behavior patterns
in the school political systemn. The answers to these uestions
can only come from an examination of the interaction of
political values and political activities.

The framework outlined above provides a way of looking
at school politics which is based on common political experi-
ences and from which we can gain a coherent idea of how
the game of politics in schools is played. Furthermore, it
gives us a basis for making comparisons with different levels
of the American system as well as with other rational
svstems themselves. By v-~wing school  slitics in this way,
the school political laborawuzy can provide a basis for study-
ing politics through the matching of school political partici-
pation experiences of students with useful concepts and
principles applicable to other political experiences and
svstems.

Instructional Activities

Within the dimensions of the conceptual framework and
of the political experiences available in the school, a sur-
prising variety of school-hased political activities can be
devised. Thesc activities match ideas in the framework with
specific political observation, analysis, and participation cx-
periences in the school.

Three kinds of instructiondl activities are uscd to promote
the interaction of student experience with the framework. {
The first kind is knowledge-building activity, including the
lcarning and reinforcement of new political ideas and data.
The sceond is skill-building ac..vity, including the leaming
of analytical, mcthodological, and participatory skills useful
i organizing and analyzing data as well a. in promoting
cffective political participation. The third is participation
activity, including the provision of participation experiences
on a regularized basis so that the students come to participate
habitually in politica) activity. Nonc of these objectives can
be achieved through any onc of the three general categories
of activitics alonc. The activities are designed to be part of
an integrated program and sequenced to facilitate steps in
the learning process.




An example of the way in which the political laboratory
approach can combine knowledge-building, skill-building,
and participation activitics to promote fruitful leaming is a
series of w.tivities dealing with the impertance of information
in political decision-making.

Students begin by study ing part of a unit on political de-
cision-mahing in which relationships are drawn between
communication and decisior-making. They draw genaraliza-
tions about these 1clationships and test some of them in the
school sctting,

Their fist activity is a skill-building activity concerning
collection of data through participant observation. They read
about skills of particizant obscrvation and discuss fruitful
ways to conduct such activities in the school sctting.  Stu-
dents then enter into several groups’ meetings in the school
in order to try out this skill. Their efforts are then evaluated.

Students then undertake a knowledge-building activity
designed to aid them in testing their hypotheses alout the
relationship hetween communication and decision-making,
The students hegin this activity by choosing three different
student organizaticns which meet the following criteria:
(1) at least one student in the class is a member of the group;
(2) the organization’s decision-makers meet frequently:; (3)
the decision rules by which issues are decided are the same
(c.g.. majority vote for cach group); and (4) the composition
of the decision-imaking greup is similar for cach organiza-
ton (e.g. if one group has a major split on most policy
issues, so should the others). Student organizations which
might be scleeted include the language cluby, the school
newspaper staff, the math club, the environmental club, and
student government organizations.

Next, the stndents review the isues which each group
considers important enongh to make a policy decision alout.
For cach group, the class chooses one issue on which to
focus. The issue chosen fer cach organization must have at
least three possible alternative solutions.

A student or group of students from the class attends cach
group’s mectings. One of the three organizations seives as
a control group. Students from the cliss who are normally
members of this group introduce a policy issue and then let
the group discuss the alternatives in its normal way, un-
intennupted by inputs from the student observer(s). Student
observers keep notes on how alternatives are discussed and
the resolution of the issue on forms prepared for this purposc.
They continue ‘o attend the group’s incetings until the issae
is resolved. This probably takes no ore than three meet-
ings.

The other two organizations scrve as experimental groups.
One is a test case for the difference made in the decion-
making process by information produced in support of a
single alternative. Students from the class who are members
of this organization rescarch one alternative presented in
the group’s discussion of a policy issue and bring as much
information in support of that position to the mcetings as
possible. Student observers tahe notes on how the amount
and types of information presented  affeet the  decision-
making process.

Studcnts who are members of the third organization at
tend its meetings. I this case, they chioose two altematis s
to rescarch and arguc for, some of the students concentrating
on one altemative, the rest on the other. These students, too,
tahe notes on the effects of this alternative information pat-
tern on the decision-making process of this third group.

After these data have been gathered, the class inects as a

group to compare observations and make gencralizations
about the influence of information on the decision-making
process. Students then hoga actual participation activitics,
Some members of the class decide on some long-run project
in decision-making in which they can be active participants.
They will ..e these long-range activities to develop effective
participant roles based en their findings about decision-
making. These students will be trained in decision-making
skills and use those skills on a long-run hasis. They will re-
port to the class on their observations, suceesses, and failures
in participating in the decision-making process.

Conclusion

Using the school as a political laboratory by developing
and implementing activities such as the one described above
would fulfll meaningful objectives for civics and govemn-
ment instrnction. The activitics included in the lab are being
designed to form an integrated program for reinforcing
classreom learning and using political knowledge in effective
political participation.

As an alternative way to study politics and government in
high schools, the political laboratory approach breaks with
some familiar assumptions about schools. The school is
normally viewed as a serics of classrooms, open or closed,
in which subjects such as civics are taught. The lab trans-
forms the image of the school as a building composed of
classrooms into one of a dynamic social and political unit
which tranccends internal physical boundaries. In this way
the gate is pushed open for study and cxperience in a dy-
namic political system. Actually, the lab is built on the
assumption that this “new” way to look at schools is closer
than other altematives to the way students have normally
seen the school setting. As Coleman has indicated, peer
group activities have always been of key importance to
student attitudes and hehavior in schools.™ Because the lab
focuses on the students’ own individual and group experience
within school, it should provide a more readily understand-
able framework for meuningful learming of new ideas than
other alternatives.

The lab also breaks with some standard assumptions about
civies instruction. Inmost civies classrooms, student learning
is normally reinforced and transfer is attemnpted through
case studies and verbal xamples. Rarely is the student re-
quired to transfer knowledge direetly into a practical every-
day political situation. At the other extreme, most com-
munity participation activitics conducted in civies courses
are not systematically related to fornal classroom instrue-
tion. In both cases the control which promotes effective
integration between political knowledge and experience is
lost. The lab, on the other hand, <xplicitly operationalizes
the assumption that for “leaming 1y doing” to be cffective,
the integration betw een polit cal knowledge and participa-
tion expericnce must be systeatic and carefully guided.

Because the lab is based on sch assumptions, many
quoestions should be raised which heve not heen treated here.
The lab, as it is carried out, will produce changes in the
social and political fabric of schools. The implications of
such changes cannot be determined at this time, but the
cffects of increased infurmation alone would imply increases
in awarcness of political activity on the part of all partici-
pants in the school system and new norms for behavior. The
introduction of a lab will, at a minimum, give a school data
about itself and increase the stakes and opportunitics of
participants for making cffective changes. In addition, it
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may well he that, for the first time in many schools, some of
the people on whom changes will depend will not only he
student governinent leaders but a varicty of interested stu-
dents who are well-trained in analyzing and participating in
school political life.
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article by Judith A, Gillespic @ be published in the fall 1972 isuce
of the Journal of the Minnesotla Couneil for the Socal Studies.

Michadd Y. Numnery and Ralph B, Kanbrough., Politics, Powcr,
Pells. and Scheol Elections, Berkeley:  McCutchau Publishing Cor-
porati n, 1971,

Harmon Zewcler. The Poltical Life of Amencan Teachers. Engle-
wood Chifs, New Jersey. Prentice-1141 1967.

'Neal Gross. Who Runs Qur Schools? New York: John Wiley and
Sons, 1938.

*R. G, Barker and P. V. Gump. Bug School, Small School,  Stan-
ford. Cabf.: Stanford University Press, 1961, pp 153-17.

"Robert E. Lane  Political Ideology. New York: The Free Press,
1962. pp. 14-15.

Tarold D. Lsswcll and Abralum Kaplan,  Power and Socty.
New Haven: Yale Univenits Press, 1930, pp. 53-741.

*Karl W, Deutseh. The Verves of Government. New York: The

Free Press, 1966.

Mancas Ohen, Jr. The Logic of Collecnive Action. New York .
Schecken Books, 19653.

*Dorwm Cartwright, “Influence, Leadership. Control.”  IHand-
book of Orgamzations. Janices G. March, . Chicago, Rand M Nally,
1965.

Tames S. Coleman. Adolescents and the Schools. New York:
Basic Books, 1965.

NEW SSEC DIRECTORS

The Social Science Education Consortium has announced
the clection of Lee Franklin Anderson and Emily Girault
to its Board of Directors. The two new Bowrd members are
replacing Amo Bellack and Nicholas Telburn, whose terms
expired this year.

Anderson is currently a professor of political science and
cducation at Northwestern University. e has been the di-
rector of the American Political Science Association’s Political
Science Education Project since 1970 and is @ member of
the National Advisory Committee for the ERIC Clearing-
house for Sccial Studics/Social Science Education. Among
Anderson’s most recent publications is “Political Education
and the Public Schools: The Challenge for Political Sciencee”
(co-authored with Richard Remy) which appeared in the
Summer 1971 issue of Political Science. Publications in
progress include International Socialization, being co-au-
thored with Judith Tomey, and The Logic of Social Inquiry.
a book for junior and senior high school students.

Girault is currently an associate professor of social science
education in the Graduate School of Education at the Uni-
versity of Pennsyhania. As a visiting associate professor of
cducation at Stanford University during 1970 and 1971, she
co-dirccted, with Richard Gross, several National Science
Feundation institutes and workshops for sociology teachers.
She co-authored with Robert Fox, Ronald Lippitt, and Lu-
cille Schaible an SSEC publication entitled Inscrcice Teach-
er Education to Support Utilization of New Social Scicnce
Curricula (1967). Among her other publications is “Current
Trends in Problem Solving,” Chapter 5 of Problem-Centered
Social Studics Instiuction, a 1971 publication of the Na-

tional Conncil for the Social Studics, cdited by Richard E.
Gross and Raymond Meussig,

Board members continuing their tenns in office are James
Becker, Director, Social Studies Development  Diffusion
Project, Indiana Univenity; Robert Fox, Director, ERIC
Clearinglisuse for Social Studics/Social Science Education;
Howard “.fchlinger, Director, Social Studics Development
Center. T diana University, and Lawrence Metealf. Profes-
sor of Sc.ondary and Continuing Education, Univensity of
Hlinois.

NEW TEACHER ASSCCIATES JOIN SSEC STAFF

The SSEC's Teacher Associate (TA) Program, since its
inception in 1963, has played a vital role in the SSEC's o er-
all effert to further communication and cooperation among
those imvolved with the “new secial studics” and to acquaint
the educational community with the many recent innova-
tions in content and methods in social science education.

The program is designed to bring secial studies consul-
tants, department chairmen, and classroom teachers to the
Consortium for one -<ar to develop their leadership cap-
abilitics in elementar:- and sceondary social science cduca-
tion. The TAs work as regular members of the SSEC staff
for an academr - year. becoming familiar with new trends,
ideas, and materials in the social studies. Their presence
adds creative and energetic classroom teachers and school
personnel to the SSEC staff. Towever, the major purpose
of the pregram is to develop the TAs™ expertise in innovative
curriculum materials, teaching processes, and ideas. This
experience prepares the TAs to assume creative leadership
roles and serve as catalysts of change in social science cur-
riculum development when they return to their own schools
and school systems.

The three new Teacher Associates are:

Alan Markowitz, social studies teacher, Sheepshead Bay
High School, Breoklyn, New York. Markowitz received his
B.A. in social studies from Brooklyn College in 1963 and his
M.A. in social science education from Brooklyn College in
1966. IIc also received an Advanced Certificate in Educa-
tional Administration and Supervision in 1969. He has
taught in Breoklyn since 1963.

Francis Pratt, social studies teacher. Acton-Boxhorough
Iigh School, Acton, Massachusetts, Pratt received his B.A.
in history from Eastern Nazarence College in 1959 and an
MAT. from Harvard in 1958. He also received an M.A.
in Latin American history in 1965 from the Univensity of
the Americas in Meaico City. e has done additional gradn-
ite work at Notre Dame and Framingham State College. He
has taught at Acton-Boxborough ITigh School since 1958.

Robert Watford, instructional specialist for social studics,
North Allegheny School District, Pittshurgh, Pennsylvania.
Watford received his B.A. in social science from the Univer-
sity of Pittshurgh in 1958 and his M.A. in political science
and cconomics from Buckuell University in 1964, TTe has
taken additional graduate work at Camegie-Mellon Univer-
sity, Indiana Univensity, and Pennsylvania State Univ ersity,
He has been eaployed by North Allegheny Schools since
1958 as a teacher, director of personnel, and social studies
carriculum specialist.

The three TAs were selected on the basis of a number of
criteria. including their potential for effective innovation and
their districts” willingness to support their cfforts.

The TAs are currently involved in many of the Consor-
tium’s activitics. They are well started on the important task




of becoming familiar with the ideas and materials of the
major social studics prejects. They have spent many hours
i the SSECTS Resonree and Reference Center andl, i co-
opanatien with the libraian, are responsible for the acquisi-
tion of new materials and for maintaining and improving
the information retiieval system. They also maintain liaison
with cunicolum projects thronghout the country by corre-
spondence and visits. In addition, they arce alert to inmova-
tive practices in schools and are preparing this information
for dissemination.

The TAs are also working with the Curriculum Materials
Analysis System (CVMAS). They will be developing a work-
ing knowlcdge of the system, enabling them to perferm
analyses of cmricnlum materials and to work in close co-
opaation with other staff members on such activitics as the
Team  Regional Inservice Analysis and  Dissemination
(TRIAD) program, inservice workshops, the Date Book,
and revisions of the CMAS.

ROBERT FOX APPOINTED DIiRECTOR
OF ERIC/ChESS

Robeit Fox has taken over the dérectorship of ERIC/
ChESS in Boulder. replacing Nichelas 1elbum, who has 1c-
turned full time to his position as chairman of the Depart-
ment of Geography at the Univensity of Colorado. Fox is on
leave frem the University of Michigan, where he is professor
of cedncation and also has served as director of the Lab
Schoal fer the last 20 years.

Fox brings to ERIC a rich professional background in the
ficld of cducation. Tle has extensive experience in elementary
teaching and administration. 1le is a member of the Board
of Directors of the Association for Supervisien and Curricu-
lam Development, has served as advisor te the Education
Policics Commission, and was chairman of the Committee
on Visitation and Appraisal for Multipnrpose Institations of
the National Commission for the Acereditation of Teacher
Education.

Fox’s inajor rescarch interest is in the social climate of the
classrcom. Fle has studicd social power in the clasreom,
the relation between social variables and leaming, and cross-
age interaction in the school. A second major rescarch in-
terest has been in the process of imovation and change in
cdncaticn. The identification and diffusion of new teaching
practices and the factors involved in developing a school cli-
mate supportive of change have been specific foci of his of-
forts in this arca. Iis third major interest mea is the de-
velopment of curriculum materials for teaching hehavimal
sciences i elementary and secondary scheols, utilizing as a
teaching méthod the problem-solving techniques of the so-
cial scientist.

Recent publications include a series of pamphlets dealing
with classroom social relations and learning—Problem Sol-
ting to Improve Classroom Learning, Diagnosing Classioom
Learning Encironments, and Role Playing Methods in the
Classroom, published by Science Rescarch Associates, .\
forthcoming book, Understanding Classroom Social Relations
and Learning, will present a ssmmary of research studies
and implications for improvement of leaming. Fox is also
co-author, with Ronald Lippitt an‘l Lucille Schaible, of the
well-known Social Science Laboratory Units, an upper cle-
mentary behavioral science carriculum published by Science
Research Asociates.

Fox hopes to bring some new perspectives to the ERIC
Center as an clementary educator, administrator, and cur-

ricnlum develeper. He sees as major needs increasing the
input from social sciences into the ERIC system and in-
creasing the output of ERIC publications. e would like to
develop ways for ERIC resomces to be utilized more readily
by those interested in secial science education. Fox views
the ERIC system as am epen chamel for presenting new
ideas in social science education to the educational com-
mmity and for obtaining feedback on those ideas.

Fox has made a special request of SSEC New sletter read-
ers: “As ERIC/ChESS depends heavily on cooperation of
those cut in the ficld. any initiative taken by SSEC News-
letter yeaders in informing ERIC of new programs and ma-
terials in social studies will be much appreciated by the

ERIC staff.”

NEW ERIC/ChESS PUBLICATIONS

Many ERIC/ChESS publications are now available
throngh the Superintendent of Dociments, U.S. Gosernment
Printing Officc (GPO). When ChESS docs 10t co-publish
with another organization such as SSEC. a special rider
form s attached to the printing job at GPO's Denver plant.
The Superintendent of Docoments then determines i it s
interested in printing and selling the proposed publication,
If it is, it overrides the ChESS order with the number of
copics it would 1 to distribute nationally. To date, all four
ChESS publications submitted to the Superintendent of
Dacaments have been aceepted: a fifth is now in process.

The decuments and their GPO stock nimlsers are:

15, 19, 20: Will They Vote?, by Nicholas Ielbum and
Joame Binkley. 1780-01082. Price 35¢. 46 pp.

feaching Inteinational Relations, by James Becker. 1780-
1064. Price to be determined. 27 pp.

Encionmental-Ecological Education: A Bibliography of
Fiction, Nonfiction, and Texthooks for Elementary and Sce-
ondary Sckools, by Lois B. Watt and Myra IL Thomas.
1780-0886. Pricc 40¢. 24 pp.

Everyman’s Guide: An ERIC Search System for Social
Studies Tcachers, Consultants, and Librarians, by Sharon
Ervin. 1780-0828. Price 30¢., 15 pp.

The Status of World History Instiuction in American
Secondary Schools by William Pulliam is now being re-
viewed.

These publications may be obtained from:  Superinten-
dent of Documents, Government Printing Office. Washing-
ton, D.C. 20402. They are also available from the ERIC
Docinment Reproduction Service (EDRS), P.O. Drawer 0,
Bethesda, Maryland 20014

ANNOUNCEMENTS OF NEW SOCIAL
STUDIES MATERIALS

A course for middle grades, emrrently being piloted in
sclected schiools, is People and Technology. Deeloped by
the Education Development Center, Inc., as a follow -up pro-
gram for Man: A Cowse of Stucdy, the materials are con-
cemed with the impact of teclmology on social and cultural
environments, According to the developers, students ap-
proach the study of technology from two perspectives: “tech-
nology as man’s instrument and stiategy for fulfilling his
own desives and designs; and technology as a major com-
ponent of man’s envivomment and molder of his culture,
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nes or completely determining the shape of society nor act-
ing mdependently of human choice, but alway s defining the
quality of human life.” The materials employ primary
sources to encourage studants to forn.ulate and consider
questions winle de cloping shills and new views about tech-
nology.

One booklet from People and Technology is Volta: The
River That Turned Lake! The booklet was prepared for the
Education Development Center by a young Ghanaian artist,
and presents a large quantity of information in a vivid for-
mat. Accompanying media for the booklet include filins,
plays, guides, stream tables, maps, and charts, Inquiries
abont the program should be directed to Bette McLaughlin,
Sceial Studies Program, Edncation Development Center,
Tne.. 15 Mifflin Place, Cambridge. Massachusetts 02138.

Econemics in Society (formerly the ECON 12 project at
San Jose State College) is now in the process of publication
by Addison-Wesley Publishing Company.  The materials,
co-authored by Suzanne Wiggins 1lclbnrn, John Sperling,
Robert Evans, and Bette Lott, will be produced as a series
of six paperbound books, estimated to be available by mid-
1973.

A staff training kit has been prepared by Suzanne Wiggins
Helburn and James E. Davis to accompany Economics in
Socicty. The contents of the kit include a coordinator’s
manual, lesson ditto masters, a game, three recordings, a
film strip, and a poster. Lessons include a variety of both
textual content and teaching strategies used in the Eco-
nomics in Socicty course. The purpose of the kit is to enable
teachers, social studics supervisors, administrators. cconemic
education center directors, and college methods teachers to
hecome skilled and actively engaged in teaching Economics
in Socicty.

The kit will be displaved at the annual meeting of the
National Council for the Social Studics in Boston in Novem-
ber 1972, Ingniries should be addressed to Addison-Wesley
Publishing Company, 2725 Sand Hill Road. Menlo Park.
California 94025,

Begnn in 1971 under a grant from the National Seience
Foundation, the Human Sciences Program. developed by the
Biological Sciences Curriculum Study (BSCS). is a three-
vear ecourse of study for youngsters ages 11 throngh 13. The
materials are designed to integrate the natural and social
sciences and are organized around student questions which
develop awareness of the interrelationships between the sci-
ences, Particular artention is paid to students’ social, biologi-
cal, and moral development.

In a position paper prepared by BSCS the project de-
velopers outline their purposes: “to produce human sciences
cwrricula that treat scientifie understanding accurately with-
in a personal and social contest; and to produce improve-
ment in curricular organization, approaches to lcarning, and
to instructional procedures so that motivation, involvement,
and individual compcetencies may be improved over existing
conditions.”” (From “A Multidisciplinary Human Sciences
Program for Middle Schools: A Preliminaiy Statement.”
Biological Sciences Curriculun Study, Scpuwember 1971.)

A special set of waterials designed to answer the de-
velopers” specific developmental questions is currently being
piloted in selected scheols. The revised materials will he
complcted in the fall of 1973, according to the project staff.
Further information is available from the Biological Sciences
Curricnlum Study, University of Colorado, South Boulder
Road. Boulder, Colorado 80303.

Materials from the Integrated Studies Project, University
of Kcele, England, are for use with students age 8 through
13. These new materials are among the few which attempt
to integrate the humanities with the arts and social seinees.
Of particular interest to social studies, social science teachers
are Units 1 and 3.

Unit 1, Exploration Man, is a heginning unit designed to
introduce students to the philosophy and rationale of inte-
grated studics. The unit has no student materials, since
project research indicates that the concepts developed in the
unit are best understood when retrieved from students” indi-
vidual experiences and environment,

‘he third unit, Licing Together, consists of a series of
viadly illustrated pamphlets and posters, as wll as sets of
color slides and an accompanying tape. According to the
project “text and visuals are interrclated in such a way that
their full significance may be grasped.”

A sample kit is available on request, including sample
sheets, slides, and the teachers” books. To order sample kits,
write to the Oxford University Press, Education Depart-
ment, Walton Street, Oxf-.zd OX2 6DP, England. Othcer in-
quiries and orders should he addressed to the Oxford Uni-
versity Press, Press Road, Neasden, Londen N.W. 10 ODD,
England.

The Schools Council Nufficld Humanitics Curriculim
Project, headquartered at the University of East Anglia in
Norwich, England, has developed materials to support in-
quiry-based inscruction crossing the disciplinary boundarics
between English, history, geography, and social studics.
According to the project, “The problem is to give every man
access to a complex cultural inheritance, some hold on hi,
personal life and on his relationships with the various com-
munities to which he belongs, some extension of his under-
standing of, and scnsitivity towards, other human beings.
The air is to forward understanding, discrimination and
judgement in the human field.” (Schools Conneil Working
Paper No. 2, Raising the School Leaving Age, 1963.)

Though the materials were originally designed to accom-
modate 14- to 16-year-old students of average or below-
average abilities, the project materials have been used sue-
cessfully at all ability levels and with older studentis. Teach-
ing methods call for directed discussion of what the project
refers to as “evidence”: extracts from newspapers. phys.
poetry, novels. complete short stories, photographs, cartoons.
pamphicts, ctc. Students “take responsibility for their own
learning.”

Individual urit titles are Law end Order, Living in Citics,
Poverty, People and Woik, Relations Between the Sexes,
The Family, Education, and War and Society.

Orders and inquirics should be dirccted to the publisher,
Heinemann  Edicational Books, Ltd., 48 Charles Strect,
London W1X 8All, England.

SSEC TASK FORCES ORGANIZED

Task Forces on Consultation, Dissemination, Publications,
Teacher Education, and Trends in Social Science and Edu-
cation met immediatcly following the Tuvitational Confer-
ence duting SSEC's Roundup last June. The purposce of the
Task Forees is o utilize the professional input of SSEC’s
membats to help shape the general policics, goals, and activi-
tics of the Consortium, The results of their June 1972 de-
libarations as well as their reconnendations follow:,
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Rounald Lippitt is the chainnan of the Consultation Task
Force with James E. Davis representing the SSEC staff. The
Task Force decided to proceed with the establishinent of a
Consultation-Training Network. Areas of network services
were ontlined and arcas of network members’ competence
were defined. Additional discussion centered on member-
ship certification procedures, means of recruiting prospective
network members, and future training events in consultation
skill development.

Douglas Aldcr is chairman of the Dissemination Task
Force and W. W. Stevens, Jr., represents the SSEC staff. A
proposal was suggested for a Developer-User Conference in
which enrmeulum developers, publishers, and nsers would
come together to discuss mutual goals and problems in dis-
semination of social studies curriculum materials. The Dis-
semination Task Force also recommended that the 1973
Roundup topic have the theme “Changing Public Schools.”
Tt was suggested that, in addition to curriculum diffusion,
teacher education and consnltation should be included in
discussions of possible mechanisms for changing schools.

The chainnan of the Publications Task Force is Edith
King, with Karen Wiley assisting from the SSEC staff. The
Publicaticns Task Force discussed the role of the member-
ship in the SSEC publications program and suggested kinds
of publications thet could be developed and published by
the Consortium. The Tatk Foree was particularly inteiested
in areas of concern t sacial studies educators that are not
being adequately covered by other organizations’ publica-
tion programs.

The chairman of the Teacher Education Task Foree is
John P. Lunsirum, and Frances Haley represents the SSEC
Staff. The two major issues to which the Teacher Education
Task Force addressed itself were humanization of teacher
education in social studies/social science education and pat-
terns of interinstitutional cooperation in teacher education.
It was recommended that the SSEC should commission
papers developing conceptual designs or models for these
arcas. A second rccommendation was that either topic could
be the subject of the 1973 Roundup, A final recommenda-
tion of the Task Force was that its membership he expanded
to involve people responsible for teacher education in the
schools, as well as program designers and researchers con-
cerned with reform and change in teacher education.

Raymond English is chairman of the Trends in Social Sci-
ence and Education Task Foree, with Mary Jane Tumer
assisting from the SSEC Staff. The basic purpose of the
Trends Task Force was defined as the identification of new
developments in social science and emerging needs in edu-
cation with a view to recommending specific research and
developinent to improve social education at elementary, sec-
ondary, and community levels. The recommended plan of
action included: (1) establishment of a task force on the
affective domain as it relates to social science education; (2)
identification of representative scholars in the diseiplires as
resource persons; (3) consultation with these scholars with
the object of developing state-of-the-art papers on the social
scienee disciplines and their implications for education; (4)
identification of and consultation with representative scholars
in educational theory and practice and in the history of
education;  (5) clarification of the opposing schools of
thought on valucs and identification of workable alternative
alue systems; {6) identification of feasible altemative ap-
proaches te cthnic-cultural pluralisin in the United States,;
(7) classification of types of educational systems, with a view

to identifying the type of curriculum inncvation desirable
and feasible in cach, (8) identification of the technological
needs of social science and education; and (9) develop-
ment of a newsletter to keep SSEC members and others in-
formed of the Task Force’s work and to encourage criticism
and suggestions.

DEFINING INTERCULTURAL EDUCATION

The SSEC received a contract for §5,400 from the Insti-
tute of International Studies of the U.S. Office of Education
to undertake a preliminary survey of the “international/in-
tercultural dimension in general education.” The project
reviewed briefly the objectives, practices, and evaluation
methods related to the “intercultural dimension” in kinder-
garten through grade 14. The project began in late Juue
1972 and terminated on October 30, 1972, with the submis-
sion of a report that includes a background paper on the
need for the interenltural dimension in education, the goals
and a definition of intercultural education, a review of cur-
rent practices and relevant research, and suggestions for
needed educational strategies and research for the future.

Intercultural education was defined by the principal in-
vestigators and consultants for the purpose of this project as
“a structuring of learning cxperiences that will help both
students and teachers inderstand and use concepts for un-
derstanding and working toward solutions of individual and
intergroup problems—local, national, and world-wide~that
arise from cultural diversity. Intercultural education, so de-
fined, should enhance the learner’s awareness of himself, his
group, and his country in a world context; it should help
him accept, cope with, and profit from cultural diversity; and
it should help him recognize, analyze, and manage social
conflicts based on differences in cultural values, including
education for peace. To be effective, intercultural education
must have a major expenential component, supported by a
sound rationale.”

Work: on the project was carried out primarily by Paul
Boharaian, Professor of Anthropology, Northveestern Uni-
versity; Irving Morrissett and W. . Stevens, Jr., of the
SSEC; and Edith King, Associate Professor of Educational
Sociology, University of Denver.

A number of SSEC members who have particular expertise
in the arca of international/intercultural education were
contacted to make suggestions for the study and to review
and critique the efforts of the principal investigators ot the
project. For this, a telephone interview technique was used.
SSEC members and other experts were contacted by phone,
sent written materials for their review and reactions, and
then recontacted one week later for a taped telephone inter-
view to give their reactions to the materials.

The resources of the ERIC Clearinghouse for Social
Studies/Social Science Education (ERIC/ChESS) and the
Resource and Reference Center of the SSEC also contributed
significantly to the search of the literature on practices,
models, research, and programs in intercultural education.

PROFILES OF PROMISE

The first issues of Profilcs of Promise arc now available.
Prepared jointly by the ERIC Clearinghouse for Social
Studies/Social Scicnce Education (ERIC,/ChESS) and the
Social Scicnce Education Consortiin (SSEC), these de-
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scriptive brochures highlight innovative social studies and The workshop objectives include: (1) to instruct social
social education practices which teachers and administrators science and education professors in the scope, materials, and
can casily adapt to their own classrooms or schools. strategies of selected new social science curriculum projects;
Four Profiles will be published each month through May (2) to provide trainers of teachers with skills and tools for
1973. The subscription cost for 30 issues is $10.00. Five the analysis and evaluation of units and courses emerging
copies of all 30 issues cost just $20.00. Bulk rates are fur- from the new social science curriculum projects so that these
nished upon request. new materials and strategies, and their analyses and evalua-
Perhaps you are engaged in, or know about, classroom tions, will be used in college courses for prospective teach-
and school innovation® which should be publicized, and ers, and (3) to provide social scientists and educationists
would be interested in submitting them to ERIC/ChESS for with the skills necessary to adant the new social science cu-
inclusion in Profiles of Promise. Listed here for your use in riculum materials to higher education courses, foct.ing
submitting innovations are the criteria used in sclecting especially on formats, materials, and strategics for new inter-
practices for publication. These criteria have heen compiled disciplinary courses and social science methods courses.
from a variety of sources. In addition to the suggestions of Workshop activities include adaptation and modification
the National Advisory Board and staff of ERIC/ChESS, the of souial studies curriculum project materials for use with
editors of Piofiles of Promise have drawn heavily on the college students; teaching demonstrations of project ma-
work of Herman Ohme, as set forth in his article, “Needed: terials and games and simulations; and work with the
Exportable Models of Significant Change in Education.” Curriculum Materials Analysis System and the ERIC system.

(Phi Delta Kappan. June 1972. pp. 655-38) |
A program must meet most of the following criteria in 1

order to be selected: NCSS SESSIONS OF SPECIAL INTEREST

1) The innovation is related to social studies/social sci-

ence education, or is a specific application of social science Two sessions to be held at the annual meeting of the
concepts to the improvement of educational practice in any National Council for the Social Studies (NCSS) this No- :
field in elementary and secondary education, vember in Boston are: l

2) The practice or program is innovative; that is, it is Is Social Studies With It? Three Teachers’ Viewcs. Lase |
relatively new and different—not currently used by a sub- vear's three SSEC Teacher Associates are conducting a 1
stantial number of teachers or schools. special session on Friday, November 24, Barbara Capron

3) The innovation deals with conditions which are com- (Belmont, Massachusctts, Public Schools), Stanley Kleiman l
mon to many classrooms or schools around the country. (Livingston, New Jersey, Public Schools), and Tedd Levy

4) The innovation lends itself to adoption or adaptation (Norwalk, Comnecticut, Public Schools) will discuss current J
by other teachers or schools with a reasouable expectation national trends in social studies education.

of a successful outcome.

a) skills and/or ecquipment required are normally
available or can be obtained;

D) the investment of time, money, or energy does not
differ greatly from that which is already expended;
the practice or program does not require funding
from any source other than the school district.

1 53 The innovation provides for involvement of or com-
munication with parents and community groups.

6) The imovation has been evaluated. There is evidence
that the program has achieved the goal it was designed to
achieve,

7) The school or classroom teacher is willing to reccive
visitors or answer letters of inquiry about the innovation.

8) The innovation has been adequately docrimented so
that information nceded to dese..e it is available.

|
1
Their discussicn will be based on information gatheied |
from the many visits they made during their tenure as Teach- |
er Associates during the 1971-72 academic year. They visit- |
ed curriculum development projects, school districts, and
individuals involved ir curriculum decision-making to gain
a clear view of the directions social studies/social science
cducation may be taking in the future. Their observations 1
and the discussion of them will undoubtedly Le valuable to 1
those attending the session. |
The NCSS Curriculum Guidelines—Retiew, Reaction and l
Recision. This session, to be held Saturday, November 23, ‘
will examine in detail the NCSS Curriculum Guidclines ‘
Position Statement. The Guidelines, designed to provide |
assistance in the sclection and development of curricula,
will be discussed by the participants and audience with an |
. . e b . . eve toward future revision of the document. Discussants for
. To submit pmc““j's f01: 'pw)vh‘cutlo?), oé] t(.) .sul)’scnl)‘cj to }(.) this scssion are Modria N. Caraway (Lamar Fleming Junior
'SS‘UCS Of P 10files lof ‘I )onnsc(,] W nt?:( o rofiles of Promise. 855 High School, ITouston, Texas), Peter Martorella (Temple |
Broadway, Boulder, Colorado 80302, University, Philadelphia, Pennsylvania), and Anna Ochoa {
|

(Florida State University, Tallahassee, Florida).
SITES SELECTED FOR TEACHER

EDUCATOR WORKSHOPS

Four Teacher Educator Workshops will be conducted in
1972-73 as part of the SSEC’s core program funded by the
National Science Foundation. Sites selected for these work-

NOVEMBER 1972 ISSUE OF |
SOCIAL EDUCATION |

shops are: Central Comnecticut State College, New Britain The Sacial Science Educatior Consortium and the NCS$ =
Connccticut;  University of Wisconsin-Eau Claire, Eau Curriculum Committee coope.ated in the production of the |
Claire, Wisconsin, Grambling College, Grambling, Louisi- November issue of Social Education, which includes a wide ‘
ana, and Eastern Kentucky University, Richmond, Ken- varicty of uscful ideas and tools, plus abundant information |
tucky. Participants at the workshops are social scientists and on materiels and resources for toe social studies teacher.

cducationists from small colleges and universities who are The issue is designed to assist teachers in assessing needs

engaged in teacher training, and determiuing objectives in the social studies curriculum; |
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in sclecting instructional materials to fulfill those needs and
objectives, in ebtaining feedback on the suceess of materials
in classicom use, and in keeping informed abont innovative
developments in social studies education.

The heat of the dssue is a lengthy section containing
anitlyses of 26 national social studies project currienlum
matcrials. This is designed to np-date the materials analvses
which appeared in the April 1970 isue of Social Education,
"\ Critical Appraisal of Twenty-six National Social Studlics
Projects.” by Nonis M. Sanders and Marlin L. Tanck.
Frances Haley explains in her intreduction te the 26 analvses
in the Novamber isue that some of the original Sanders and
Tanck materials hos » heen deleted fiom this issue and other
materials have beon added. 1eflecting changes in the status
of national social studics projects during the intervening two
yoears.

Haley also explaing in her intioduction the hasis of the
analytical format emploved in this issue. The SSEC and
the NCSS Currienlum  Committee merged  analytic and
evaluative criteria from both the SSEC's Curriculum Ma-
terials Analysis Sywem (CMAS) and the NCSS™ Social
Studics Cunviculum Guidelines.

James E. Davis and James S, Eckenrod. in their article
“A Prccess for Selecting Instructional Materials.” claborate
fmther on the CMAS and the Giadelines and how they can
e combined to help make the process of materials selection
and amriculum construction in schools moie rational.

In “Cheosing and Esvaluating New Social Studies M-
terials.” Dana Kurfni.n looks at some recent trends—such as

mini-courses and increwsed clective offerings for students—
which have marked implications for materials selection, He
suggests some simple guides that can help teachers and ad-
ministrators cope with these tiends and offers thr-e short
torms for gathering evaluative data on the use of materials
to help in curriculum materials selection.

Recognizing the trends cited by Kurfian and their in-
pact on curriculum natcrials developient and selection, the
designers of the November issue sought to broaden the scope
of the issuc to include the vast ficld of “:.:pplementary ma-
terials” as well as materials from the national projects, Tedd
Levy. a Teacher Associate at the SSEC during 1971-72,
produced a descriptive guide to recently produced realia,
print packages, slides, sound materials, films. other visnals.
paperbacks, and games and simulations. He includes brief
descriptions of a wide varicty of these supplementary ma-
teriuls, incl “ing information on costs and publishers’/pro-
ducers” addresses.

Several of the regular contributors to Social Education
devote their columns to questions related to the theme of the
issun - Donald Sclmeider, in the Media Department, sug-
gests soine guidelines for evaluation and scleetion of non-
text media. Jack Nelson. in the Book Departinent, provides
an excellent annotated list of outstanding books on social
science education that should be included in every profes-
sional library. And ERIC,/ChESS devotes its coluinn to
recent documents that evaluate corrent trcatinents of cultaral
diversity in social studies materials on both the United States
and other parts of the world.
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IS IT TIME TO RENEW YOUR DATA BOOK SUBSCRIPTION?

If the October 1972 supplement to the SSEC Social Studies Cuniculum Materials Dafa Book is the last you are to receive
under your present subscription, don't forget to renew so you will receive the March and October 1973 supplements, Use
the form below te renew your subscription,

It you have never before subscribed to the Data Book, you may alse use the form below to do so. The Datc 2k is an
analytical guide to new social studies curnculum matenals, innovative textbooks, and games avd simulations. It includes
analyses of over 130 mataials packages, texts, and games and simulations, with information als. t costs, content, teaching/
leaning stiatcgics, media, and evaluation results. To help you find new materials for entire courses, or for supplementing
course materi . the Data Book is exceptionally helpful. 1t is bound in a sturdy, attractive two-volume set of looscleaf
notchooks which can be easily up-dated by insertion of the new data sheets received in each supplement,

— ——— ———— — ——— — ——— — A— iy et it et ittt et et et ittt et it bttt s vt

Please send me:
Volumes T and II {including all supplements to date) @ $30.00—
Annual Subscription (two supplements) @ 12.00
One Supplement only @ 17.50

Morders must be pepaid or accompanied by an official purchase order from your institution,

Bill me $ ——— plus handling and postage. (Purchase order must be enclosed.
)}

I am enclosing $§ ———— Postage will be paid by SSEC
if payment accompanies order.

Name Professional Position

Institution, agency, cte.

Street address Retum this form to:
SSEC
855 Broadway
City State Zip Boulder, Colorado 80302




