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ABSTRACT

Since January 1972 the Association of College and Research Libraries'

Ad Hoc Committee on Bibliographic Instruction has been collecting infor-

mation on bibliographic instruction programs in U. S. academic libraries.

Included under this title are four reports which review some 174 completed

questionnaires. The four reports cover: 1. Formal library courses with

or without credit (excluding library science courses); 2. Formal library

instruction as part of regular class activity; 3. Self-instruction (printed,

audio-visual, and computerized); and 4. All miscellaneous types, and

library orientation. Each review begins with a survey of the bibliographic

instruction programs pertinent to the category of the review. Important

long-standing programs are noted, and norms, or widely agreed-upon aspects

of the particular form of instruction are discussed. Each review concludes

with a table(s) which provides a brief description of each program reported.
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INTRODUCTION

At the ALA Conference in Dallas (1971), the Board of the Association of

College and Research Libraries formed the Ad Hoc Committee on Bibliographic

Instruction, to

...consider the possibility of establishing a clearinghouse for
information on instructional programs currently in operation; to
explore methods of evaluating existing programs and materials;
and to investigate the need for research into problems connected
with instructional programs.

The Committee, at its Mid-Winter meeting (1972), agreed that a clearinghouse

operation was important to librarians trying to establish new bibliographic

instruction programs and discussed the possible forms such a clearinghouse

should take. We rejected the idea of trying to collect and share the instructional

materials being used in the instruction programs. While the printed material

would aot be too difficult to acquire and handle, the audio-visual materials

would be a very expensive and time-consuming operation, one for which we saw

little prospect of adequate funding. It was decided, therefore, to collect

information about institutional programs through the use of a detailed question.-

naire. This questionnaire was developed, submitted to a few librarians for comment

and review, and then revised. The final form, shown after this Introduction, was

sent to 225 librarians who had indicated an interest in bibliographic instruction_

by their attendance at one of the recently held meetings on the subject: the

1970 and 1971 Library Orientation Conferences at Eastern Michigan University, the

1971 ALA Preconference on the Undergraduate Environment, and the 1970 summer

workshop/conference at Berkeley. In addition, notice of the launching of the

Clearinghouse appeared in the news sections of several library journals and

requests for the questionnaire were received as a result of those notices.

The 174 questionnaires, which were completed and returned by September 1,

1973, are the basis for the four reviews included in this publication. The

four reviews are: 1. Formal library course with or without credit (excluding

library science cores); 2. Formal library instruction as part of regular class

activity; 3. Self-instruction (printed, audio-visual and computerized); 4. All

mipcellaneous types, and library orientation. Certainly the reviews are not all

that a practicing librarian would need to enable her or him to develop a bib-

liographic instruction program. The reviews report only what is being done.

1. ALA HandboolcofOrganizEtionsa_1911-1972 (Chicago: ALA, 1972), p. 36.
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There is little evaluation because the Committee feels that the art (or science)

of library instruction has not progressed far enough to even state precisely

what bibliographic instruction should do, let alone evaluate whether the instruc-

tion has been successful. Evaluation is another aspect of the Committee's work

which is now being pursued.

Each review begins with a survey of the bibliographic instruction programs

that are included in the particular category. Important long-standing programs

are noted and in some cases described briefly. The reviews also try to indicate

norms or widely agreed upon aspects of the instructional programs. Each of the

four reviews concludes with an appendix listing the institutions that completed

the questionnaire, along with brief information about the individual programs,

the availability of instructional materials from the institution, and the person

or persons who can be contacted for further information. This publication

concludes with a complete alphabetical listing of all institutions included in

the reports. After each name appeat two or more numbers. The first, in

parentheses, is the number of pages in the institution's completed questionnaire

(if more than five). The second and additional numbers indicate in which review

or reviews that institution's program is reported.

The Chairman of the Ad Hoc Committee on Bibliographic Instruction has a

complete file of the questionnaires (a copy follows the Introduction) on which

the reviews are based. The completed questionnaires are available for use by

other librarians. Those marked with an asterisk in the listing at the conclusion

of this publication are lengthy (more than five pages) because of the addition

of extra pages and/or samples of printed bibliographic instruction materials.

These questionnaires and samples will either be photocopied at the requester's

expense or will be sent on loan for one week. All others are brief enough

(less than five pages) that they will, upon request, be photocopied at the re-

quester's expense. Request items by the identification number that precedes the

institutiwe's name in the list at the back of this publication. Please pre-

pay all requests: 75c for each institutional report less than five pages long,

and 10c per page for each report over four pages long. The number of pages is

indicated in parentheses after the institution's name in the list at the end of

this publication. Please send all requests to: Thomas Kirk
Box E-72
Earlham College
Richmond, Indiana 47374

The Committee would appreciate the completion ofl an evaluation of Cie questionnaire

forms and these reviews. To that end a brief questionnaire is included ac the
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end of this publication. We would appreciate the completion and return of it

%to the above address.

For the ACRL Committee on
Bibliographic Instruction

Thomas Kirk, Chairman



Academic Library Instruction

ACRL's Ad Hoc Committee on Bibliographic Instruction Report Form

This form is intended to insure the exchange of information essential to
identifying and developing academic library instruction programs. Please fill
out the form as completely as possible; attach sheets with additional infor-
mation necessary to adequately describe the program. Reporting libraries that
have extensive programs should complete separate reports for each major
component.

1. Date:

2. Name of reporting institution:

3. Name of program (to which one could refer to in correspondence):

4. Principal personnel involved in developing and executing program (include
the names and positions of both library and non-library personnel):

5. Scope of program:

A. Institution-wide program
B. Program for one college, department, division, deiscipline, etc.

Spedify:
C. Program for one course. Specify:
D. Other. Specify:

6. Type of program:

A. Formal library course with credit.
B. Formal library course without credit.
C. Formal instruction as part of regular class activities.
D. Self-instruction program.
E. Formal instruction not part of regular class activity.

Specify:

F. Other. Specify:

7. Participation in program is:

A. Voluntary
B. Mandatory

8. Site of instruction:

A. At point of use in library.
B. Classroom in 1Lbrary.
C. Classroom outside library.
D. Intended for use anywhere.
E. Other. Specify:



9. Status of patron for which program intended:

A. New students
B. Undergraduate majors.
C. Undergraduate non-majors.
D. Graduates.
E. Faculty.
F. Any library patron.

G. Special group (e.g., ethnic or racial minority, disadvantaged, high
school or community group, etc.). Specify:

H. Mixture of above or other.. Specify: undergradutates, majors, graduate
students.

10. Initial date of operation of the program (excluding planning):

11. Is the program continuing? yes no

12. How many times has the program been used?

13. How many patrons has the program reached since its inception (estimate if
exact figures are not available):

14. How many patrons does the program reach in a single presentation (estimate
if exact figures are not available):

15. What is the size of the population (as indicated in #9) that could be
reached if the program were fully developed:

16. Any instructional materials used were:

A. Texts and detailed syllabi (include samples of printed materials as
appendix)

B. Bibliographies and other short printed materials (include samples of
printed materials as appendix)

C. Slide-tape.
D. Audio tape.
E. Film.
F. Film loops.

G. Videotape.
H. Other instructional material. Specify: transparencies, filmstrips,

slides.

17. Indicate source and availability of materials checked in #16. If more than
one category is checked in #16, use those letters in marking this question.

A. Commercially,produced. Specify manufacturer and cost:

B. Locally produced. Specify production cost:

C. Special equipment necessary. Specify:

D. Availability to other libraries:
1. not available
2. available free of charge
3. available for loan free of charge
4. available for rent; specify:
5. available for purchase; specify:



18. Describe briefly the conscious decisions made in the planning of this

program. (Include any printed materials as appendix.)

19. Describe precisely, but briefly, the operation of the program. (Do not
repeat information already given in,questions 1-18.)

20. How has the program been evaluated? What were the results? (Include
any printed materials as appendix.)

21. Name and address of person submitting report:

22. Name and address of person to be contacted for further information on the
program (if different than no. 21):

Thank you. Seu2 this report to: Thomas Kirk
Box E-72
Earlham College
Richmond, I.Jdiana 47374
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ACRL AD HOC COMMITTEE ON BIBLIOGRAPHIC INSTRUCTION

Report of Institutions of Higher Education Offering a Formal Course With or Without Credit

Thirty-four of the institutions which returned the Committee's questionnaire

responded that they offered a formal course teaching bibliographic instruction or

library use. The majority orientated the course toward the undergraduate, the

participation was voluntary and credit was earned. Six institutions provided

a course, again for credit, which was subject related, e.g. introduction to the

bibliograph.lc literature of the Fine Arts. These courses, without exception, are

required and are generally for the graduate student and/or upper division under-

graduate in cn honors program. Only two institutions reported offering a course

without credit.

Historically, the formal course has been a part'of the curriculum in same

colleges and universities for many years. One institution reported it had given

the course in one form or another for over fifty years. However, there appears

to be a definite increase in recent years in the number of institutions developing

library use courses. Of those reporting, only two had a course prior to 1960;

six were begun b:tween 1960 and 1970; ten began after 1970 and five are just

beginning in 1972.

Why the renewed interest? It is common knowledge that student ignorance about

library resources and how to get to them has been a continuous source of frustration

to librarians. Many wrote they had trLed several approaches to overcome this

with little success. It became readily apparent that if adequate library

instruction is going to be accomplished, librarians will have to do it. They felt

that an integral part of any academic library's total outreach program is probably

going to include some type of formal course. One definite factor causing an increase



in course offerings, particularly on the West Coast, stemmed from a conference on

"Instruction in the Use of the College and University Library" held in 1970 at

the Berkeley campus of the University of California. 1 This conference was

influential in starting at least three of

1970.
2

pc.i.ted projects which began after

One often hears that offering courses of this nature is viable only at

institutions having a small enrollment, that large universities and colleges could

not begin to consider such a program. However, size appears not to be a factor.

Of the twenty-eight librarieg xiiiichEffer courses, fifteen had an enrollment in

excess of 5,000 students. Obviously all students cannot enroll in the

course at one time. Several schools held their enrollment to 100 to 200 students

per term, frequently offering several sections. At this rate, the year's total

contact with students in the course would range from 300 (3 semesters X 100)

to SOO (4 quarters X200). If the instructional program is educationally valid, it

would seem clear that a relatively large portion of the student population will

have acquired the basic library skills needed for their academic careers.

Over 50% of those reporting had either formal (e.g. questionnaires at

the end of the term) or informal evaluations made of the course. Several of these

were standard evaluation forms given to all classes at that campus. In only one

reported case, Beloit College, was there any mention of lack of enthusiasm about

the results of the course. Some librarians were not satisfied with how they pre-

sented the material and were exploring different, and hopefully better ways, of

teaching. In the vast majority si the reports there is a very positive attitude

towards the course from both the librarians and students. A number of librarians

'Instruction in the Use of the College and University Library: Selected
Conference Papers. California University, Berkeley, School of Librarianship.
(ERIC ED 045 103)

2
University of Alaska, University of Wisconsin (Marshfield), College of Marin



felt that the ability of the students and the quality of library service in

-neral had markedly increased because of the course.

Developing and Implementing the Course

Pre-planning for the course generally takes from six months to a year.

Quite often it is done by a committee of librarians, mostly from public

service. This committee formulates the course objectives and content. In most

cases, the objectives are quite simple, leading to creating an awareness of the

basic reference tools, how they are used and where they are physically located.

Objectives then point to content, e.g., the card catalog, periodical indexes and

abstracts, encyclopedias, government documents, etc. In a few cases, some time will

also be devoted to term paper formats and technical details such as footnoting and

preparation of a bibliography. A few libraries reported field trips to other

libraries in the immediate vicinity as part of their course.

Teaching of the course may be assigned to one or two librarians or team

teaching by an entire department may be used. Both methods were reported with

equal frequency. The latter was popular because it distributed the work load

more evenly. Most librarians involved in teaching were not given additional

time off to prepare for the course and were generally expected to continue to

perform their regular duties. In nearly all reported cases, the librarians, and

not the regular teaching faculty, taught the course. However, the course was

rarely offered directly through the library but was sponsored by another academic

department such as English, Humanities or by a College within the University. Open

enrollment is common, requiring no prerequisites vr class standing.

Students volunteer for the course and take it for credit, usually 2 hours per

term. The syllabus and the text is written by the library staff in the majority of

the institutions although some commercially available textbooks are used. The

most popular of these is Jean K. Gates' Guide to the Use of Books and Libraries

(McGraw-Hill, 2nd ed., 1969). Lectures and demonstrations of material are



supplemented by transparancies, slides and sample bibliographies. Generally, the

media materials is made locally. Assignments are usually made in terms of a

bibliographic search, resulting in a bibliography which, hopefully, demonstrates

an ability to use a variety of library tools.

Written evaluation of the course is common and opinions of the students highly

valued. Many librarians reported that they altered their course considerably after

it was first offered due to constructive student criticism-changing emphasis,

deleting portions of the content and adding new items. Rarely is a course dropped

because of a lack of student enthusiasm or need. One library did report that severe

budget cuts might have an adverse effect on the program.

Library Instruction at the University of Alaska

While the preceding is a description of most of the courses reported, one

program offered by the University of Alaska is unique and worthy of special

comment. After trying a variety of methods which met with little student response,

the Rasmuson Library instituted in 1969-70 a one hour course on Library Reference

Materials which was moderately successful. However, the students objected to the

amount of work involved for so little credit. After she had returned from the

Berkeley Conference, Millicent Hering, Head of Reader Services, recommended that

this course be dropped as a formal classroom/lecture presentation and that a new

course be instituted which would be self-instructed and self-paced. Called

Lib. 101: Library Skills, the course was first developed at UCLA and presented

at Berkeley by Miriam Dudley of the Undergraduate Library there. The University

of Alaska adaptation is a series of 16 TASKS (one for each week of the semester)

written by the Reader Services' staff. The TASKS consist of a self-guided tour

of the basic reference materials foxr,erly covered by lectures. Each task must

be completed in sequence and has a short exercise demonstrating mastery of the

area. After satisfactory completion, the student may then go on to the next TASK.



Grading and monitoring are supervised by the library staff assisted by

retired teachers who also are stationed at a Security Desk. The students are

encouraged to complete the course at their own speed but must complete all TASKS

by the end of the term. They then receive 1 hour of credit. The SKILLS program

is open to all students who wish to take it. At the end of the course, they

"will have an 85 page syllabus on the use and resources of the Rasmuson Library..."

Lib. 101 is a prerequisite of.Library Science 201: General Bibliography.

This course represents the second phase of Alaska's library education program and

concentrates on in-depth bibliographic searching, using Umiel Gore's text-workbook

Bibliography for Beginners (Appleton-Century-Crofts, 1968). By requiring Lib. 101.

the staff is relieved of educating students on simple library skills and can spend

more time on subject bibliographies and more sophisticated reference materials.

Students are advised to take the 201 class concurrent with one of their academic

courses requiring a research paper.

How successful has Alaska's program been? Mrs. Hering reports that 354

students registered for the fall semester 1971, and 227 enrolled in the spring

of 1973.
4

A recent memo indicates that 1972 fall semester enrollment has increased

to 450. The average student completed the course in 8 weeks during last fall term

and 5 weeks during the spring. The cost per student was $2.39 excluding staff

time. It is easily deduced from the report that the library Reader Services'staff

was extremely busy during the first two semesters the course was offered, and

from all indications will be more so this year. Now that much of the ground work

has been completed, it will be interesting to find out how successful this program

remains in the future.

In summation, it is obvious that the library use course is highly prized by

those who are involved in it. The reports manifest a feeling of professional

satisfaction to those who teach it, colored perhaps by a silent prayer for more

help and more time.

3
Memorandum to University of Alaska Faculty, August, 1971

4Memorandum. to H. Theodore Ryberg, Director of Libraries, June, 1972



Appendix A

DISCIPLINE-RELATED COURSES ON BIBLIOGRAPHIC INSTRUCTION:

Biology

California State University, San Francisco

One hour credit, required by some departments; designed around thesis.
Contact: Ms Betty Hemill, Science and Technology Library, California
State University, 1630 Holloway, San Francisco, Calif. 94132. Text
and other material-commercially produced, available for purchase for
$6.75 and .90. Bibliographies locally produced and not available to
other libraries.

Fine Arts

Indiana University

i Offered by Fine Arts Department, not library; for graduate students.
Fall quarter only, average 10 students. Contact: Ms Betty Jo Irvine,
Fine Arts Librarian, Indiana University, Bloomington, Ind. 47401.
Text - commercially produced; Bibliographies locally produced and
not available to other libraries

University of British Columbia

Emphasis on research and bibliographic methods, primarily for honors
and graduate students, 3 hours credit. Contact: Ms Melva J. Dwyer,
Fine Arts Division Library, University of British Columbia, Vancouver
8, B.C. Locally produced.

Library Employees

Purdue University

Program for instructing pera-professional library employees; emphasis
on science and technology; course is 12-14 weeks long. Contact:
Ms Katherine Markee, Personnel Office, Purdue University Library,
Lafayette, Ind. 47904. Locally produced

Nuclear Science Engineering

Purdue University

Offered under auspices of School of Engineering; undergraduate and
graduate students; uses film produced by U.S. Department of Defense plus
locally prepared text. Contact: Edwin D. Posey, Engineering Librarian,
Purdue University Libraries, W. Lafayette, Ind. 47906. Film - commercially
produced; bibliographies locally produced - not available to other
libraries.



-11

Veterinary Science

University of California, Davis

Graduate students, required; two thirds of course devoted to problem
solving; emphasis on bio-medical literature. Contact: Ms Winifred
Kistler, Health Sciences Library, University of California, Davis, CA.
95606. Locally produced; not available to other libraries.

GENERAL LIBRARY BIBLIOGRAPHIC INSTRUCTION COURSES FOR CREDIT:

Aurora College

Team teaching; seminar approach, voluntary, undergraduate. Contact:
Ms Rayonia A. Bable, Aurora College, Aurora, Ill. 60507. Commercially
produced film loop not available; printed material available free of
charge.

Beloit College

One of the few negative reports; e.g., "Often not enough students enrolled
to :Take program worthwhile." Undergraduate, voluntary. Contact: Mr.
Clyde J. Peterman, Beloit College Libraries, Beloit, Wis. 53511. Materials
not available to other libraries.

California State University, San Francisco

Teaching flexible - some team, some individual; 3 hours credit; started
in 1970, noted improvement in general library service. Contact Ms Ann
liftman, Library Education Committee, California State Univers,ity Library,
San Francisco, CA. 94132. Locally produced; not availole to other
libraries at present time.

California State University, San Jose

Team teaching; average undergraduate enrollment 100/semester; offered
through Librarianship Department but taught by library staff. Contact:
Ms Pauline Hughes, Orientation Service Librarian, California State
University, San Jose, CA. 94114

College of Marin

Started in 1970, undergraduate enrollment varies from 20-100/semester.
Contact: Ms Ann Coder, College of Marin, Kentfield, Ga. 94104.
Locally produced; special equipment needed: slide projector synchronized
with tape recorder. Not available to other libraries.



Georgia Institute of Technology

Offered through Library's School of information and Computer Science to
undergraduates in science, engineering and mathematics. Contact:
Ns Francis Kaiser, Department cf Library Instruction, Georgia Institute
of Technology, Atlanta, Ga. 30332. Locally produced for loan free of
charge: available for purchase at $3.55 - "The Literature of Science
and Engineering"

Merritt College

Started in 1964; offered to undergraduates, average class 7-15; uses
Wilson Co. Pamphlets for insturction; may be stopped due to severe budget
cuts. Contact: Ms Ann K. Godfrey, Merritt College, 12500 Campus Dr.,
Oakland, CA. 94619. Locally produced. Syllabus available free of
charge. Texts and guides available for purchase.

Mills College

Voluntary for undergraduate and graduate students; been in existance since
1921. Contact: Ms Flora Elizabeth Reynolds, Mills College Library,
Oakland, CA. 94613.

Nassau Community College

Started 1966; voluntary, undergraduate; some attempt to tie into existing
academic courses; use of.field trips. Contact: Prof. Rita Morris,
Library Specialist, Nassau Community College, Garden City, N. Y. 11530.
Text - commercially produced. Slide tape and transparencies locally
produced. Special equipment necessary: overhead projector. Available
for loan free of charge.

Roc`: -ester Institute of Technology

Required course; use of video tape plus lectures. Contact: Ms Edna
Peer, Rochester Institute of Technology, Wallace Memorial Library, 1 Lomb
Drive, Rochester, N. Y. 14623. Video tape locally produced not available
to other libraries.

Sonoma State College

Voluntary, started in 1970; offered through English Department but taught
by librarians and open to all undergraduates. Contact: Ms Barbara
Biebush$ Reference Department, Sonoma State College Library, Rohnert Park
CA 94928. Commercially produced.

Stanford University

Started in 1967; offered through undergraduate library; combination
lecture/tutorial. Contact: Ms Judy Romines, Meyer Undergraduate Library,
Stanford University, Stanford, CA 94305. Text and Bibliographies
commercially produced. Film slides, transparencies, and Xerox materials
locally produced. Slides, transparencies and Xerox materials not
available. 'Film available for rent.



university of Alaska ( see text)

Uses two courses - one self instruction
(2 hr. credit). Contact: Ns Millicent
Rasmuson Library, University of Alaska,
produced; special equipment necessary:
Available for purchase - $5.00.

University of California at Los Angeles

(1 hr. credit), and one lecture
B. Hering, Head Reader Services,
Fairbanks, Alaska. 99701. Locally
Graphics Services and Xerox machine.

For credit with regular class activities; self directed-self paced
(University of Alaska's program modeled afther this); Orientation
towards minority students; .Contact: Ms Mimi Dudley, University of
California at Los Angeles, Los Angeles, CA 90024.

University of Connecticut

Started 1971, voluntary undergraduate; class limited to 20 students/
semester. Contact; Ms Ann Linda Polcari, Reference Department, University
of Connecticut Library, Storrs, Conn. 06268. Texts commercially and
locally produced. Bibliographies locally produced. Special equipment
necessary - overhead projector. Text and bibliographies and overhead
projector not available. Text available free of charge.

University of Oregon
vJ

Voluntary, undergraduate, offers one section each winter and spring and
two sections in fall. Contact: Ms Jane B. Durnell, Reference Library,
University of Oregon Library, Storrs, Conn. 06268. Locally produced,
not available to other libraries.

University of Wisconsin, Marshfield-Wood County

Started in 1971, voluntary, undergraduate; term project part of paper
for other courses. Contact: Ms Georgiane Bentzler, University of
Wisconsin Center, Marshfield -Wood County Campus, 2000 W. 5th St.,
Marshfield, Wisc. 54449. Locally produced.

Utica Ctalege

Started in 1970, not offered again until 1973; voluntary, average enrollment
45. Contact: Mr. Harry Tarlin, Director, Utica College Library Utica,
N. Y. 13502

Virginia Military Institute

Broad discipline orientation - library procedures in humanities, in
natural sciences, in social sciences; some voluntary, some required.
Contact: Lt. Col. George B. Davis, Librarian, Preston Library, Virginia
Military Institute, Lexington, Va. 24450



Wadhams Hall SeMinary

Started 1967. Required of freshman; Contact: Rev. Richard S. Sturtz, Wadham
Hall, Ogdenburg, N. Y. 18669. Texts commercially produced. Special equip-

ment necessary: Projectors. Not available to other libraries.

Western College

Started Jan., 1972; fairly short (4 weeks) course, voluntary, uses team
teaching. Contact: Ms Betty Wasson, Librarian, Western College Library,
Oxford, Ohio. 45056. Texts commercially produced.

GENERAL LIBRARY BIBLIOGRAPHIC INSTRUCTION COURSES WITHOUT CREDIT:

Cazenovia College

Started in 1971; small enrollment, no evaluation of course but will have
one in future. Contact: Ms Dorothea B. Shultes, Users Services Librarian,
Cazenovia College, Cazenovia, N. Y. 13035. Bibliographies locally pro-
duced, Available free of charge.

_______

Simon ,Fraser University

Consists of 3 lectures and 2 search sessions; not a full course; divided
into five subject areas. Contact: Mr. Larry Thomas, Asst. Librarian for
Collections, Simon Fraser University Library, Burnaby 2, British Columbia.
Locally produced; special equipment necessary: Audio equipment. Not
available to other libraries.

GENERAL LIBRARY BIBLIOGRAPHIC INSTRUCTION COURSES - FUTURE:

Austin College

To be offered in 1973 under auspices of Social Sciences Department; open
to all undergraduates; will develop own textbook. Contact: Mr. Gene Gibson,
Hopkins Library, Austin College, Austin, T:txas. 75090. Materials not
available to other libraries.

California State University, Northridge

Fairly elaborate plan to instruct within various desciplines through
subject specialist librarians. Contact: Ms Helen Bennett, Reference
Librarian, California State University, Northridge, CA 91324. Locally pro-
duced. Special equipment necessary - cassette equip. Not available
to other libraries.

California State University, San Diego

To begin in 1972; offered through Humanities Department; will develop mn
text. Contact: Ms Beverly Johnson, Malcolm A. Love Library, California

State University, San Diego, CA 92115. Locally produced, available for
purchase.



Case Western Reserve University

Voluntary, undergraduate; started because other informal attempts generally

unsuccessful. No starting date listed. Contact: Mr. Charles R. Andrews,
Asst. Director/Public Services, Case Western Reserve University Library,

Cleveland, Gni°. 44106.

Staten Island Community College

Experimental "mini" course of seven weeks for credit; voluntary, will

use team teaching. Contact: Ms Phyllis Zucker, Staten Island Community
College, 715 Ocean Terrace, Staten Island, N. Y. 10301. Texts commercially
produced; Bitliographies and other short printed matter - locally produced.
Available free of charge

University of St. Thomas

Will begin in Sept. 1972; required of all freshman; 1 hour credit.
Contact: Rev. William J. Sheehan, CSB, Doherty Library, University of
St. Thomas, 3812 Montrose, Houston, Texas 77006

University of South Florida

Starts fall quarter, 1972; locally prepared text; 2 hrs. credit; will
use team teaching; anticipated enrollment of 200 students in five sections;
offered under auspices of College of Language and Literature; open to
all undergraduates. Contact: Mr. Dennis E. Robison, Asst. Director/
Public Services, University of South Florida Library, Tampa, Fla. 33620
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ACRL Ad Hoc Committee On Bibliographic Instruction

Report on Course-Related Library Instruction

Orienting the users to the library and instructing them in basic biblio-

graphic research methods has traditionally been part of the academic librarian's

function. The problems connected with this aspect of library service are

numerous and the library literature is filled with their exploration. It seems

that no institution has yet found a perfect method with which to provide all

its potential users with bibliographic instruction, though the attempts toward

that goal are considerable.

A search of the library literature reveals a curious occurrence: Every

second decade the problem of bibliographic instruction becomes of renewed

interest to the profession and articles, conferences, workshops, committees,

etc. focus on finding a better solution to this particular problem.

At the present such a period of renewed interest in library instruction

in evident. Eighty of the one hundred and thirty five institutions of higher

education which responded to the ACRL Ad Hoc Committee on Bibliographic Instruc-

tion questionnaire, reported that they offer course-related library instruction.

Among them are public and private, large and small community colleges, four-year

colleges and universities representing twenty seven states.

The common guidelines for orientation programs in these eighty institutions

are that library tours are ineffective and should be given in slid: -tape show

form, and more importantly, bibliographic instruction is only effective when

related to a class assignment. ConFequently, these institutions are trying to

provide their users with assignment-related bibliographic instruction through

cooperation with the teaching faculty.
1

1

A majority of the programs are based on the library instruction programs at
Earlham College and SIU at Edwardsville as stated within the questionnaires.



Thirty Six of the reporting libraries are actively involved in obtaining

faculty cooperation either through written communicat-ions (85), or through

personal contacts (365) followed by cooperative instruction. Unfortunately,

only one out of the eighty reporting institutions gives details about how to

develop faculty cooperation successfully by offering a faculty workshop (Rosary

College).

The majority of the reported orientation ,programs began in the late 1960's

or early 1970's (74%), the University of North Carolina started as early as

1940, BrooklyriCollege began in 19462, Northeastern University began in 1967

and eight others started in the mid 1960's.

59,/, of the reported programs are intended to orient all levels of users

from freshmen to special students. 15% direct their program toward the fresh-

men only while 16glimit their bibliographic instruction to one subject area

only such as Englibh composition. Only one of the institutions limits its

program to one sepcial group, Roosevelt University in Illinois has a program

for foreigners, adults and high school students from the College Df Continuing

Education, the English Language Program and the Upward Bound. The remaining

institutions aim theii- programs at either graduate or undergraduate students.

39% of the reporting institutions require participation in %heir programs,

46/tot have voluntary participation and in 15%some phases of the Aram are

required while others are not.

89%of the programs are presented within the library, 44 of the 89 %can

also present their programs in other areas of the campus. The programs which

are presented within the library are either at the point of use or in a class-

room within the library building.

2
They include an interesting letter about how effective their program had been

in the past, but it was reduced enough to be almost ineffective because of

cuts in the budget and in personnel.



Though the reported figures are sketchy and unclear, it seems that few

of the plcgrams are able to reach their complete intended audience. 3:4 seems

to reach them all, and these are usually the smaller institutions. However,

this item on the Questionnaire needs clarification and more information before

any valid and conclusive comparisons can be made.

In 43YI.of the institutions major responsibiblity for library instruction

is given to one person. In lq of all the institutions a special position has

been created for a person to organize and execute an'instrnetional program on

a full time basis. Such a person is either called orientation, instruction or

outreach librarian. Only 1/2%of the institutions reported as many as seven

persons involved in library instruction. From the program descriptions included

within the questionnaires and other appended materials it is evident, however,

that most of the institutions involve more of their librarians than they reported

officially.

A variety of instructional materials are utitlized in the reported

instructional prcgrams: Bibliographies and bibliographical guides (8) ,

Transparencies (25,5, Slide-Tape (172r), Films (52), Videotape (2.5"40, Handbooks

(6e, Worksheets seem to be used by many of them but again the reports are Lt

exact on this item.

More than half of the reporting institutions (57.554 indicated that all

or part of their instructional programs are available to other libraries. Some .

of these (42.58) are available without charge, the remaining could be purchased.

It is interesting to note that only five institutions are using commercially

produced instructional materials, the rest of them produce their own.

Formal evaluations of a program has only been documented by Brigham

Young University and partially by Northeastern University in Massachussetts.

The other reports indicate that informal evalueitions are more common such as

questionnaires foirfaculty and students, surveys, user studies and interviews.



58g of the institutions have done one or more parts of These evaluations,

sometimes even
Is

everal. Many of them included their forms and summaries.

However, the responses indicate that most of the institdions are looking

for better methods of evaluatinG their programs. More scientific and objective

evaluations need to be developed.

Them is increased concern among academic librarians to become involved

in the instructional phase of their institutions by offering their services

in the areas of research methods and bibliographic instructions. Academic

librarians are less content with staying in the library and waiting for poten-

tial users, but instead, they are anxious to contact their users and demonstrate

the library's usefulness to them.

All of the reports show that the programs are revised and updated

continously. The consensus indicates that a variety of methods, materials

and approaches is more successful than one type of instruction. Therefore,

most institutions have a slide-tape or audio tour of the library in addition

to their course-related bibliographic instruction program. The latter is most

often based on worksheetcfor a term project.

Among the eighty programs are few exceptional e.g. very successful programs.

Of course, Earlham and Southern Illinois University at Edwardsville are noted

for their excellent programs and have often been reported. Columbia

University has provided a very detailed and thorough report of the library

instruction program there. This could aid anyone contemplating a program of library

instruction. Doane College in Nebraska also has included in the questionnaire

a program outline and publicity calendar for bibliographic instruction in their

library. The University of South Carolina Library has based the bibliographic

instruction program on the one at SOL(thern Illinois University at Edwardsville.

They have included their worksheet, bibliographic guides and evaluation questionnaire.

1



This survey of course-related library instruction indicates quite clearly

that most academic librarians would benefit from a common set of guidelines

for bibliographic instruction.

1
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ACRL AD HOC COMMITTEE ON BIBLIOGRAPHIC INSTRUCTION

REPORT ON SELF -INSTaCTIONAL LIBRARY PROGRAMS

Reflecting general educational trends, librarians are exploring ways

in which students can learn library skills independently. Over twenty

institutions reported on their self-instructional programs to the ACRL Ad

Hoc Committee on Bibliographic Instruction. The key elements of these

reports are presented in the two charts accompanying this article; one

summarizes the information on the ten programs involving only print materials,

the other capsulizes the data on the fourteen programs using non-print materials.

Both charts include the following information:

1. name of reporting institution.

2. date the report was submitted.

3. brief description of the program.

4. identification of the type of personnel involved

in the program's development. (D., librarians, F

classroom faculty, I a instructional service personnel.)

5. availability of the program on its own campus.

6. availability of the program to other libraries.

7. sources of additional information (the name of

the person to whom inquiries should be addressed,

selected recent reports in the professional literature).

The charts represent programs in institutions of varying size and purposes,

from community colleges to graduate and professional schools. Most of the

programs were developed for the novice library patron, but some are for those

with specialized subject interests. While almost all programs were intended



for voluntary use, a few are now being required by instructors in various

courses; two are pne credit independent study courses. Some of the most

interesting information about these programs does not appear in the charts,

either because it is difficult to tabulate or generally unavailable. This

information falls into four categories: motivation, objectives, evaluation,

and production costs.

Examining the first category, four observations seem to underlie the

motivation behind all these efforts. First, there is a recognition that

students learn best what, where, and when they need to know. Second, there

is an acknowledgement that some students feel embarrassed about asking a

"stupid" question. Third, there is a feeling that although% large numbers

of students must be reached, their present skills and needs are so diversified

that large group instruction is generally ineffective. Finally, there is the

problem of a shortage of qualified manhours to provide the individual instruction

needed by many students.

In response to these observations, librarians are developing self-

instruction tools which attempt to meet one or more'of the following

general objectives:

1. to provide an alternative means of learning
for those who do not benefit from traditional means.

2. to provide instruction in a format that allows

the student to select the'information he wants
to learn in recognition of his own skills and

needs.

3. to provide instruction in a format that allows

the student to select hie own time, place and

pace of learning.



4. to provide instruction at the point of need,

where learning is most likely to occur.

p. to free staff time from repetitive instruction

in basic library skills so that it can be better

utilized in teaching more sophisticated skills.

The extent to which these objectives have been achieved is difficult to

determine be'ause very few institutions reported any formal evaluation of their

programs. Most of the reports indicated there had been only informal feedback,

i.e. "students seem enthusiastic" and "demand outstrips supply." A few

institutions are attempting to structure this feedback so it can be effectively

used for program justification, improvement, and expansion. North Dakota State,

M.I.T., Colorado State, and the University of Denver have questionnaires which

solicit student reaction (samples from the latter three are included in the

Drexel Library quarterly 8:342-355, July 1972). . For the most part, these

forms evaluate student attitudes toward self-instructional programs. Certainly,

attitude, a key determinant in the success of any effort, is an important

factor to be considered; however, it is not the only factor. Learning, actual

change in behavior, is the crucial factor inherent in all the objectives outlined

above, and the measurement of its occurrence the missing link in most evaluations.

Two institutions which have made notable progress in measuring student

learning are Brigham Young University and Earlham College; both programs have

been adequately described in professional literature (see charts) and will not

be detailed here. Briefly, Brigham Young develops its evaluation tools immediately

after determining its objectives; it then constructs and refines an instructional

model to ensure a positive evaluation. If one agrees with both the skills to be



mastered and the test to determine mastery, the instruction is highly effective;

if one does not agree, he is responsible for developing alternative objectives

and tests. Taken on its own terms, in light of its own objectives, BYU's

program seems highly successful. Certainly, it is one of 'a very few programs

which has recognized and made strong efforts to meet its responsibility for-,

evaluating its own effectiveness. For those who feel there is something incestuous

about programmed learning; that performance in isolated exercise situations does

not accurately reflect performance in actual library research experiences,

Brigham Young's evaluation falls short of the ideal.

Earlham's guided exercise in searching the biological literature has been

evaluated in terms of student performance in actual library research experience.

Examination of student papers and bibliographies indicated that the self-guided

exercise had been at least equally effective as traditional classroom instruction,

with the advantages of self-scheduling, pacing, etc. Earlham's evaluation

concerned the student's product, but not his process; i.e. the student developed

an acceptable bibliography, but it is not certain that he used an efficient or

desirable method of compiling it. The more serious problem associated with this

method of evaluation is the expertise and time require to conduct it on a large

scale.

Despite some problems with both the Brigham Young and Earlham evaluations,

the two institutions have made substantial contributions'toward-determining

instructional effectiveness. This is not to assert that their self-instructional

programs have met with any more or less success than those of other institutions.

Their successosand failures are better documented; and, therefore, serve as

better foundations on which future instructional efforts can be developed and

evaluated.



limtructional effectiveness must be the primary factor guiding future.

research and development plans for self instructional tools. Intuition suggests

but does not substantiate answers to important questions such as: Are audio

tapes with notebooks or actual tools as effective as more costly slide-tape

programs? Do the programs wAch are participatory (programmed texts and

computer assisted instruction) produce better results than the more traditional

presentational programs? Can a student really learn at a "point cl use" which

is likely to be a point of much activity and observation? The answers to such

questions must be available if self-instructional programs are to deserve a

share of limited financial resources.

Financial data is the other important information lacking about these

programs. A few institutions reported equipment and materials costs but these

figures are not very meaningul in isolation from the more significant data on

personnel costs. It can be inferred from most of the reports that vast numbers

of manhours were employed al all levels (clerical, faculty, instructional

service, and librarian). None of these programs is old engough (most less than

two years) to determine if the high initial investment can be amortized over

the long run. Unfe:tunatelv it may never be possible to determine the cost-

benefit relationships becaus, ao few institutions seem to be recording all

their costs. Since many institutions were motivated to develop self-instructional

tools because of manpo,wer shortages (financial problems), this apparent lack

of cost data is curious. Perhaps it can be explained by noting that many of

the reporting libraries are working with grant money, or other campus units which

-37-



are absorbing some of the costs, Nevertheless, it can never be anticipated

that onside support will continue; and the planning of future budgets which

must include such programs will be severely hampered by a paucity of financial

data. Finally, it must be noted that self-instructional tools have great

potential for marketing, exchanging, and,cooperative use arrangements. Toi

be workable, all such arrangements must prove profitable for all parties

involved; and, if library cooperation is teaching us anything, it is that

profit is always measured in dollars and cents.

Despite some information gaps, these reports are useful in that they

identify several programs which were previously unmentiowd in professional.

literature. They highlight objectives which are exciting, applications which

are ingen3:.4e, and enthusiasm which is encouraging. Most significantly, they

reflect an important trandAn.academic library .development,. a &lift of emphasis

from Collectioni to.users. 1 .
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n
i
v
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i
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N
e
b
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n
i
v
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i
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y
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f
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s
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b
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F
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N
S
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R
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I
O
N
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L
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I
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R
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R
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P
R
O
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R
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c
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i
b
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c
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c
e
s
 
t
h
e
 
s
t
u
d
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c
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c
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c
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c
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c
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c
u
l
a
t
i
o
n
 
p
o
l
i
c
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c
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d
 
c
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c
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c
e
s
.

"
S
e
l
f
-
h
e
l
p
 
g
u
i
d
e
s
"
 
g
i
v
i
n
g
 
s
t
e
p
-

b
y
-
S
t
e
p
 
p
r
o
c
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c
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c
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b
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p
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P
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i
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i
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i
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b
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b
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b
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c
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t
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t
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u
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o
u
r
s
e

S
o
u
r
c
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i
t
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a
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n
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r
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t
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n
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n
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l
c
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r
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e
r
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c
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e
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r
t
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n
t

U
i
l
b
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r
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i
b
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r
y
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n
i
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e
r
s
i
t
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C
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n
n
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c

S
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o
r
r
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C
o
n
n
.

0
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N
o
 
i
n
f
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r
m
a
t
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o
n

D
r
.
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o
h
n
.
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u
s
s
m
c
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i
r
e
c
t
b
r
 
o
f
 
L
i
b
r
a
r
i
e
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n
i
v
e
r
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e
b
r
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s

L
i
n
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o
l
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,
 
N
e
b
.
 
'
6
8
5
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8

$
5
.
0
0
 
f
r
o
m
:

M
r
s
.
 
M
i
l
l
i
C
e
n
t
'
B
,
 
1
k

H
e
a
d
 
o
f
 
R
e
a
d
e
r
s
 
S
e
r
.

R
a
s
m
u
s
o
n
 
L
i
b
r
a
r
y

U
n
i
v
e
r
i
i
i
t
y
 
o
f
 
A
l
a
s
k
a

F
a
i
r
b
a
n
k
s
,
 
A
l
a
s
k
a
 
9

F
o
r
 
m
o
r
e
 
.
c
t
a
k
l
s
e
d

d
e
s
c
r
i
p
t
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n
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e
e
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e
c
t
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t
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f
 
t
h
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o
c
t

o
n
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o
r
m
a
l
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u
r
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c
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a
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D
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e
 
o
f
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R
e
p
o
r
t

B
r
i
g
h
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m
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o
u
n
g

U
n
i
v
e
r
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i
t
y
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3
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-
7
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S
E
L
F
-
I
N
S
T
R
U
C
T
I
O
N
A
L
 
L
I
B
R
A
R
Y
 
P
R
O
G
R
A
M
S
 
U
S
I
N
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N
O
N
-
P
R
I
N
T
 
M
A
T
E
R
I
A
L
S

D
e
s
c
r
i
p
t
i
o
n

C
a
s
s
e
t
t
e
 
t
o
u
r
 
o
f
 
l
i
b
r
a
r
y
,

,
 
w
i
t
h
 
p
o
s
t
t
e
s
t
,
 
4
0
 
m
i
n
.

w
a
l
k
i
n
g
 
t
i
m
e
,
 
2
0
 
m
i
n
.
 
t
a
p
e

t
i
m
e
.

C
a
l
i
f
o
r
n
i
a
 
S
t
a
t
e

C
a
s
s
e
t
t
e
 
t
o
u
r
 
o
f
 
l
i
b
r
a
r
y
,

U
n
i
v
e
r
s
i
l
l
y
 
a
t
.

2
5
 
m
i
n
s
.
,

N
o
r
t
h
r
i
d
s
e
i
-

7
-
1
2
-
7
2

C
o
l
o
r
a
d
o
 
*
S
t
a
t
e

U
n
i
v
e
r
s
i
t
y
.
;
!

5
-
n
-
7
2

6
-
2
1
-
7
2

P
r
o
j
e
c
t
 
A
B
U
 
(
A
t
i
t
o
-

I
n
s
t
r
u
c
t
i
o
n
a
l
 
:
-
"
e
d
i
a
 
f
o
r

:
L
i
b
r
a
r
y
 
O
r
i
e
n
t
a
t
i
o
n
,
 
t
w
o

s
l
i
(
l
e
-
t
a
p
e
:
p
r
e
g
r
a
o
n
 
t
h
e

c
a
r
d
 
c
a
t
e
l
o
g
-
a
n
d
-
n
e
r
i
o
d
i
c
a
l

i
n
d
e
n
e
s
.
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n
e
a
u
d
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o
t
a
p
e
 
i
t
h

n
o
t
a
b
o
o
k
o
n
 
t
h
e
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o
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:
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3
v
 
C
a
t
a
l
o
g
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c
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m
i
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d
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n
 
l
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n
g
t
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r
e
c
y
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l
e
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u
t
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t
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c
a
l
l
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p
r
o
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r
a
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s
 
b
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'
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h
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n
 
u
s
e
r
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]
.
i
f
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e
 
r
e
c
e
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v
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r
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O
t
h
e
r
 
p
r
o
g
r
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s
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p
r
e
p
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r
a
t
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o
n
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M
o
d
e
l
 
L
i
b
r
a
r
y
 
P
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o
g
r
a
m
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p
r
o
g
r
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s
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s
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n
g
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o
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d
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t
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b
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d
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o
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l
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c
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b
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T
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c
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c
e
 
C
i
t
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t
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n

I
n
d
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x
,
 
E
n
g
i
n
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r
i
r
g
 
I
n
d
e
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E
a
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h
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-
5
 
m
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n
s
.
 
i
n
 
l
e
n
g
t
h
.

O
t
h
e
r
s
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n

p
r
e
p
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r
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t
i
o
n
.

P
e
r
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o
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n
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l

A
v
a
i
l
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b
i
l
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y

L L
,
I
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n
 
C
a
m
p
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s

U
s
e
d
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i
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h

f
r
e
s
h
m
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n

E
n
g
l
i
s
h
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n
 
t
o

.

o
t
h
e
r
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A
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a
i
l
a
b
l
e
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d
i
v
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d
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l
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b
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0
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r
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m

W
i
g
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s
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o
t
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l
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b
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e
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v
a
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b
l
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n
f
o
r
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t
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n
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m
 
b
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b
r
a
r
y

S
o
u
r
c
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n
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c
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p
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c
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c
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p
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c
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r
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.
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c
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r
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f
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c
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c
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.
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S
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e
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-
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r
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a

S
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e
 
U
n
i
v
e
r
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y
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o
 
S
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e
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n
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r
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L
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b
r
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y
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o
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t
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t
e
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n
i
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r
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y
,

U
n
d
e
r
g
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a
d
u
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L
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b
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y

5
-
2
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-
7
2

S
E
L
F
-
I
N
S
T
R
U
C
T
I
O
N
A
L
 
L
I
L
R
A
R
Y
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O

G
R

A
M

U
S
I
N
G
 
N
O
N
-
P
R
I
N
T
 
N
A
T
E
R
I
A
L
S

-
 
c
o
n
t
i
n
u
e
d

D
e
s
c
r
i
p
t
i
o
n

A
u
d
i
o
-
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a
p
e
s
,
 
s
l
i
d
e
-
t
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r
e
s

w
o
r
k
s
h
e
e
t
s
 
a
n
d
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s
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r
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r
i
e
n
t
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t
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o
n
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S
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o
p
e
 
n
o
t

i
n
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i
c
a
t
e
d
.
)

5
 
s
l
i
d
e
-
t
a
p
e
 
p
r
o
g
r
a
m
s
:

g
e
n
e
r
a
l
 
i
n
t
r
o
d
u
c
t
i
o
n
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o

l
i
b
r
a
r
y
,
 
c
a
r
d
 
c
a
t
a
l
o
g
,

p
e
r
i
o
d
i
c
a
l
s
,
 
M
o
n
t
h
l
y

C
a
t
a
l
o
g
,
 
E
R
I
C
.

5
 
s
l
i
d
e
-
t
a
p
e
 
p
r
o
g
r
a
m
s
:

c
a
r
d
 
c
a
t
a
l
o
g
;
 
c
u
r
r
a
n
t

D
e
r
i
o
t
a
c
a
l
s
;
 
r
e
f
e
r
e
n
c
e
 
b
c
o
h

f
o
r
 
b
e
g
i
n
n
i
n
g
 
s
t
u
d
e
n
t
s
;
 
u
s
e

o
f
 
C
h
e
m
i
c
a
l
 
A
b
s
t
r
a
c
t
s
,
 
I
n
d
e
x

N
e
d
i
c
u
s
,
 
I
n
t
e
r
n
a
t
i
o
n
a
l
 
P
h
a
r
m
a
-

c
e
u
t
i
c
a
l
 
A
b
s
t
r
a
c
t
s
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l
i
t
e
r
a
t
u
r
e

s
e
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r
c
h
 
m
e
t
h
o
d
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r
 
a
d
v
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n
c
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d
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u
d
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(
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p
r
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c
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7
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o
d
u
c
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d
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a
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i
l
m
s
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r
i
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n
 
b
a
s
i
c
 
t
o
o
l
s
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a
i
l
a
b
l
e
 
f
o
r
 
s
t
u
d
e
n
t
 
u
s
e
.

L
o
c
a
l
l
y
 
p
r
o
d
u
c
e
d
 
s
l
i
d
e
-
t
a
p
e
s

a
l
s
o
 
a
v
a
i
l
a
b
l
e
 
(
n
o
 
d
e
t
a
i
l
s
 
o
n

c
o
n
t
e
n
t
)
.
 
C
o
m
n
u
t
e
r
 
a
s
s
i
s
t
e
d

i
n
s
t
r
u
c
t
i
o
n
 
a
v
a
i
l
a
b
l
e
 
o
n
 
t
h
e

u
s
e
 
o
f
 
t
h
e
 
c
a
r
d
 
c
a
t
a
l
o
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.

P
e
r
s
o
n
n
e
l

A
v
a
i
l
a
b
i
l
i
t
y
 
-

O
n
 
C
a
m
p
u
s

L
I
n
 
l
i
b
r
a
r
y

a
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a
l
l
 
t
i
m
e
s

L
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I

L
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I

U
s
e
d
 
i
n

c
l
a
s
s
r
o
o
m
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r
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i
b
r
a
r
y

c
a
r
r
e
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s
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c
l
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b
r
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y
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s
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c
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l
i
b
r
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r
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A
v
a
i
l
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b
i
l
i
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y
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L
i
b
r
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r
i
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s

F
o
r
 
r
e
p
r
o
d
u
c
t
i
o
n

c
o
s
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s
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o
u
r
c
e
s
 
o
f
 
A
d
d
i
t
i
o
n
a
l

I
n
f
o
r
m
a
t
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n

D
a
l
e
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C
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r
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r
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c
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r
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f
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b
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r
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e

M
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a
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l
l
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g
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a
n
k
a
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M
i
n
n
.
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p
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R
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ACRE; AD HOC COMMITTEE ON BIBLIOGRAPHIC INSTRUCTION

REPORT ON NON-FORMALIZED INSTRUCTIONAL PROGRAMS

(INCLUDING ORIENTATIONS)

Those instructional activities which are not associated with a formal curricular

offering and not clearly definable as "self-instruction" are included in this report.

There was a wide range of responses covering both orientation and instructional

programs. A tabulation of the 44 questionnaire responses appears at the end of this

report.

General library orientation programs were not originally envisioned by the

committee as part of its area of inquiry
1
; however, the questionnaire responses

indicate that many librarians view these programs as a basic and inseparable part of

the instructional "package". Certainly, if the possible levels of library instruction

are viewed as a continuum, it is difficult to draw a definite line of demarcation

between "orientation" activities and those of a strictly instructional nature.

If, however, these levels are defined as separate strata, then general

orientation to library buildings and facilities might be viewed as the first level of

library instruction, distinctly different in kind from instruction in the use of

particular tools (level 2) or particular types of searches (level 3) or, at the

topmost level, instruction in the research apparatus of particular fields of knowledge
2

.

At this point, it should be emphasized that this or any other breakdown of student need

levels is really only an educated guess; the need for a careful and comprehensive

survey of actual and potential student library use is an obvious and pressing one
3

.

'Thomas Kirk et al, "Bibliographic Instruction in Academic Libraries: New

Developments," Drexel Library Quarterly, VIII (July, 1972), 357.

2
A definition of nine levels, useful for developing a systematic approach to

instruction, can be found in Bruce L. Paulson's Junior College Library Orientation

Innovations, UCLA, 1968 (ED 019 058), pp. 20-21.

3A provocative discussion of this need and possible ways of meeting it will be

found in tigejt.521AcacnicLibraries, Proceedings of the

New York Library Association-College and University Libraries Section Spring

Conference, May 1-2, 1970.



The point of division between level 1 prognms and the higher levels becomes that

point at which skills-development appears :u an objective of the program.

Most of the questionnaire responses indicated an awareness of tht. basic

difference between the strictly-orientat4on and primarily-instructional needs of

students. As Melum discovered in her 1971 survey
4

, orientation, especially freshman

orientation, is still very much alive. Tts medium is typically the library tour

with or without a multi-media presentation. Its goals are to inform students of the

physical layout and general facilities of the library. Occasionally, though, a third

goal appears in orientation planning: the idea that orientation should also prevent

the library as a place of "good vibrations", where students can make contact on a

personal level with sympathetic librarians. The University of Rochester provides one

example of this approach - the 900 incoming freshmen were divided into groups of not

over 15 students and each group assigned to a librarian who showed a film-tour of the

library and then conducted a discussion session. Although the staff discovered some

basic flaws in their plan, a major goal of the program "to establish good rapport

between the students and library staff and to permit each student to become personally

acquainted with at least one member of the professional staff" was apparently

realized to an encouraging extent.

The Rochester example points up a recurrent problem in planning both orientation

and instruction programs: population size. In large institutions, it is impossible

to achieve the small-group personalized approach with an entire new matriculating

class which may number several thousand. Rochester's major difficulty in

implementing its program arose from the scheduling logistics involved in grouping

900 students with 32 librarians. It is worth noting that they took advantage of the

entire library staff for this program. Applications of multi-media to orientation

needs have, obviously, great appeal and usefulness in such institutions. Oa the

other hand, it is precisely in these institutions where students often have the

I'Verna V. Melum, "1971 Survey of Library Orientation and Instruction Programs,"

Drexel Library Quarterly, VII (July-October, 1971), 225.
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greatest need for more personal contact to combat a prevailing atmosphere of

de-humanization.

Is ther:e a heat time for providing students with library orientation at this

first level? According to the goals for this type of orientation, it should probably

be offered early in a student's college career. Whether the traditional (and

traditionally hectic) Freshman Orientation Week, which at many institutions precedes

the opening of school, is the best time is debatable. However, problems of

iseheduling, as in Rochester's case, arise when the library's orientation program is

deferred until the school year has begun. The self-guiding tour and continuously-

operating slide-tape are two attempts to provide physical and facilities orientation

in a format which can be conveniently fitted into students' schedules. As noted above,

the element of personal contact with librarians is sacrificed in these situations.

As the accompanying table indicates, freshman and general orientation programs

were reported 37 times on the questionnaire responses. Not all of these programs,

however, confined themselves to beginning-level orientation. Some combined a general

library introduction with basic instruction on the use of common library tools, and

some included worksheets to be completed or basic-skills tests. Melum reported in

1971 that "library lessons are being given only when they can be tied directly to

term paper assignments
fl5

; the present survey reveals that this Is not entirely the

case. Again, the Rochester program offers a case in oat t; while its objective was

basic library orientation, the sessions also included some subject-area instruction.

In her evaluation of the program's implementation, Marcy Chambers of the reference

staff stated, "subject orientation is much better left until later, when the

student has actually begun serious work in his major field. If given too early, it is

lost." Many of the reporting institutions paid lip service to one or both of Melum's

conclusions regarding library instruction - that it must be proviAtcl the time

of need, and that it should be continuous in nature. Some of themes then proceeded

5lbid, p. 228.
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to schedule such instruction at the beginning of the academic year, apparently

sacrificing their anaesament of student needs to the demands of their other work

schedules.

The que.ltionnaire responses which described programs other than "orientation"

types contained a mixed bag of responses at various levels to student needs.

Included were examples of problem-oriented reference appointments, "mini-courses"

fit subject bibliography, and the preparation of a variety of bibliographic guides.

At the second level of library instruction -- explanation of specific reference

tools -- the obvious suitability of self-help, point-6f-use materials has been

recognized by many institutions. This level is closely tied to the next higher

level, at which strategies are considered, for knowing how to use a catalog or

index must be accompanied by an understanding of when to use it. Some of the

programs reported here suggest over- emphasis on the tools themselves without the

assurance that students also know the conditions of their use. The "Reference Raps"

program at Indiana's Undergraduate Library, offering extended and individualized

reference service by appointment, provides an example of an approach designed

to meet both tool-knowledge and strategy-knowledge needs at the time when they are

perceived as needs by the student. A similar program is offered to graduate

students by the Columbia University Libraries. Expectation that the demand for

individual consultation might soon outstrip the ability to meet it may have caused

some libraries to avoid this approach. However, Indiana, one of the largest

universities in the country, had only 100 students using this program over the

course of four semesters.

When instruction is not tied to a specific course and not continuously available,

there must obviously be some additional motivating factor for students to avail

themselves of the program. Examples of scheduled instruction of this type are

primarily targeted at graduate students who presumably have already recognized a

need-to-know more clearly than have undergraduates. Among those programs is that
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nt the Univiraltv of California at 1.1vis which offered a voluntary seminar on

biomedical literature to graduate t-tndrntq in the School of Veterinary Medicine.

Attendance was constant throughout the fivi two-hour sessions. The Physics

Librarian at Purdue University also offers voluntary seminars for graduate

students which are timed at the point when course work is completed and students

are about to begin their' research protects. The University of Rochester, R.P.I.,

the University of Illinois, and University of California (San Francisco campus)

c!-,red similar programs for graduate students in particular disciplines
6

.

All of these programs which offer instruction independent of course work

were developed on the initiative of librarians and have been continued because

of The enthusiasm of student response. Faculty cooperation may or may not exist

and, although valuable, does net seem to he ttn indispensable element in these

direct librarian-student teaching relationships.

The study in depth of the bibliographic orga:..ization of materials in a

particular subject area, either as an end in itself nr as a means of making

students familiar with some oasic configurations of informition access, represents

the highest level of library instruction. This type of instruction is also more

likely to appear at the graduate level. However, one program reported here appears

to possess at least the potential for meeting this level of need for undergraduates.

It is the Brown University Graduate Student Assistant Program which has been

described elsewhere
7

. With some grant funding graduate students are trained in

reference techniques and function at both individual-user and department levels in

oA report of a recent survey of graduate student instruction can be found in
an article by Lloyd W. Griffin and Jack A. Clarke, "Orientation and Instruction of

Graduate Students in the Use of the University Library: A Survey," ColleRe and
Research Libraries, XXXIII (November, 1972), 467-472.

7
Connie F. Evrard and Charles C. Waddington, "The Undergraduate Survey: Its

Role in Changing Patterns of Reference Service," Drexel Library Quarterly" VII

(July-October, 1971), 351-356.
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this capacity. Use of tl,e program et-t1 iwptod tc. htve !norcdaod from nine per cent

of the undergraduate students the firpt vt.ir ??"/: tht. socon4 year
8

.

Some preliminary conclusions are sugpted by the data received to date.

First, as mentioned above, it is clear that conventional modes of freshman

orientation the cow:, the freshman-week group session -- are still much In

evidence. Certain types of simple and chelp audio-visual Aids, particularly the

slide-tape and the cassette-ton: , appear with regularity in the reports; others,

including videotapes and film loops, occur less frequent.ty9. Tours of various

types are still in use, but many institutions appear to be converting to the

self-guiding type. There are few novel approaches to library orientation and an

almost complete lack of evaluative procedures or measuable standards. Those few

libraries which attempt to evaluate the effectiveness of their programs rely, with

few exceptions, on informal student. comment.

On the positive side, the analysis of responses indicates that it is possible

to provide library instruction to meet student needs at a v&riety of levels, even

without benefit of formal library courses or self-instructional programs. Within

the confines of a limited staff and budget, academic libraries have devised some

successful small-scale programs for beginning students, such as Rochester's

freshman orientation program described earlier and a similar program of library

workshops at Douglass College, and also for more specialized student needs as at

Columbia, Indiana, and Purdue.

8
Brown University Library, Graduate Reference Assistant Project; Year-end

Report, May, 1972, p. 2.

9
The preponderant mode displayed at the ALA Clinic on Using Media in Library

Instruction (ALA Annual Conference, June 28-29, 1972, Chicago) was the conventional

slide-tape orientation.
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Anyone familiar with the litelture and nra,tice of library orientation and

instruction must be struck by the waste in duplication of effort, cost of time,

equipment, and materials, and uncertainty of results in the effort to meet unclear

needs by unvalidated means. Some broad efforts with very large groups, such as

self-guided tours or brief exposure to sympathetic librarians, probably are

essential and relatively economical practices although expensive experimerLation

remains essentird.

There is an urgent need for data which will indicate cos,:-effectiveness on all

levelr, of instruction and which will contribute to the development of a systematic

program. Rather than imitating a variety of practices prevalent in library

instruction, librarians should consider introducing limited programs which could

yield the essential data.

Millicent D. Abell
Anne B. Passarelli
University of Washington
January 1973



SUMMARY OF (,!11""1(NNAIRE RESPONSES

(Analysis of r insos - next, five Pages)

Number of institutions resp-nding -

Number of questionnaires rfc,iv ,0 -

Number of programs identiriPd

37

147

Program categories:

Freshman orientation - 13

Freshman orientatikn four - 6

Freshman orientation, farse -- related 5

Tour - 10

General orientation - 3

Reference consuitali.,r - 3

Seminar - 7

Other information abou programs:

Target group primarily ri::,shmen - 27

Target group primarily graduate students - 6

Target group disadvan-aged students - 1

No particular target, group - 13

Multiple-session program - 6

Program mandatory for certain groups - 12

Program using media - 20

Program includes tour of some sort - 17

A-V tour guide - 5

Printed tour guide -

Size of group in single session of program:

40+ persons - 9

20 -39 persons - 7

2-19 persons - 5

One person - 11

Group size not given - 5



Institutional Con%aots for Further Information

Connie Evrard, Reference Librarian
Rockefeller Library
Brown University
Providence, R. T.

John Bo,lier
Califolnia State Universitv Library
Northridge,

Mr.. Winifred Public Service Librarian

cr

Mr. Marjan Merala, i:inledical Librarian

Health F,cience Liorqry

University 'alifornia
Davis, Calif'.

Mimi Dudley
Col.lege Library

University of California
Los Angeles, Calif.

Mary P. Barr, Head, Readers' services
University of California Library
San Francisco, Calif.

BettyW. McMahon
or

Barbara Silver
University of California Library
Santa Barbara, Calif.

Mrs. Ottilie H. Rollins, Head Librarian
Harriet Call Burnap Memorial Library
Clarkson College of Technology
Potsdam, N. Y.

Eugene P. Sheehy, Head. REference Dept.
or

Eileen Mcllvaine, Reference Librarian
Columbia University Library
New York, N. Y.

Mrs. June Hicks, Assistant Librarian, Reader and Education Services
Baker Library
Dartmouth College
Hanover, N. .H.

James E. Ward, Director
Crisman Memorial Library
David Lipscomb Colleg,!

Nasiille, Tenn.

Thelma H. Tate, Reference Librarian
Douglass College Library
Rutgers University
New Brunswick, N. J.



Institutional Contacts for Further Information - Continued

Rach(1.1 S. Martin, Reference librarian

Furman University Library
Greenville, C.

Doren-, Watkins, RQfyrer.,7e iibrwinn
General Motors In1;titute 1.{1:a: y

Flint, Mich.

Bernard Katz, Hen', informaiion and Orientation Division

L:brary
University of Gneirh

Guelph, Ontario

Ms. Chieko arh1Lata, Dire(tor
Sinclair Library
University of !lawali

Honolulu, Hawaii

Lois Bebout, Head, science and Humanities Division

University of Houston Library

Houston, Tex.

Joyce Werner, Associate Reference Librarian
or

Aline Fairbanks, Reference Head
University of Illinois at Chic...ay° Circle Library

Chicago, Ill.

Susan Pfeister, Reference Librarian
Education and Social Science Library
University of Illinois

Urbana, Ill.

Mrs. Jean Taylor, Reference Librarian
Undergraduate Library
Indiana University
Bloomington, Ind.

Miss Jan Crenshaw, Librarian
Lon Morris College Library
Jacksonville, Tenn.

Martha Donahue, Head, Public Service
Mansfield State College Library
Mansfield, Pa.

Miss Virginia Phillips, Coordinator of Reference Services.

McKcldrin Library
University of Maryland
College Park, Md.

Jest; Mullen, Undergraduate Librarian

Ellis Library
University of Missouri
Columbia, Mo.
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4

Institutional Contacts for FlIreher Information - Continued

Michael M. Miller, Instructi,rnal Services
North Zlkota State Univers:t; Library
Fargo, N. D.

Gary B. Thompson, Referencf: Librarian
Heterick Memorial. Library

Ohio Northern:University
Ada, Ohio

Miss Barbara H. Phipps, (Thri-mtin, Library Science Dept.

Pacific Union Colielf_
Angwin, Calif.

Robert McDermand, Public ervice Librarian
Lamson Library
Plymouth State College
Plymouth, N. H.

Ronald H. Powell, Public ervices Librarian
Eearning Resources Cent.!:-

Prince George's Community College
Largo, Md.

Barbara Pinzelik, Head, qeneral Services
Purdue University Library
West Lafayette, Ind.

also
Martha J. Bailey, Physics Librarian
Purdue university

Mrs. Orlyn B. LaBrake, Assistant to the Director
Rensselaer Polytechnic Institute Library
Troy, N. Y.

Miss Marcy Chambers, Reference Librarian
Rush Rhees Library
University of Rochester
Rochester, N. Y.

Larry Thomas, Assistant University Librarian for Collections

Simon Fraser University Library
Burnaby, British Columbia

Elizabeth R. Bates, Librarian
Engineering Library
Stanford University
Stanford, Calif.

Claire T. Loranz, Reference Librarian
Wellesley College Library
Wellesley, Mass.

Caroline M. Lunnock, Librarian
West Suburban Hospital School of Nursing Library
Oak Park, Ill.



Institutional Contacts for Further Information - Continued

Harold Way, Reference Librarian

Waldo Library
Western Michigan University
Kalamazoo, Mich.

David Streeter, Head, Reference :)opt.

University of Wisconsin - Parkside
_...

Kenosha, Wis.
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m
e
n
/
u
n
d
e
r
g
r
a
d
u
a
t
e
s

1
0
0
B
e
g
i
n
,
 
s
e
m
e
s
t
e
r

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
h
a
n
,
2
b
c
:
,
-
k
,

c
o
m
m
e
r
c
i
a
l
 
f
i
l
m
s
t
r
i
p
s

A
V
-
3

P
r
i
n
t
e
d
-
a

P
r
i
n
c
e
 
G
e
o
r
g
e
'
s

S
e
l
f
-
G
u
i
d
e
d
 
L
i
b
r
a
r
y

f
r
e
s
h
m
e
n

i
n
d
i
v
i
d
u
a
l

C
a
s
s
e
t
t
e
-
t
a
p
e
,
 
w
o
r
k
s
h
e
e
t

1

C
o
m
m
.
 
C
o
l
l
e
g
e

O
r
i
e
n
t
a
t
i
o
n

E
a
c
h
 
s
e
m
e
s
t
e
r

3

1 i

I
V
.

T
O
U
R

G
r
o
u
p
 
S
i
z
e
 
&

1 1

I
n
s
t
i
t
u
t
i
o
n

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s
*

C
a
l
i
f
.
 
S
t
a
t
e

C
a
s
s
e
t
t
e
 
T
o
u
r

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

C
a
s
s
e
t
t
e
-
t
a
p
e
(
2
5
 
m
i
n
u
r
e
s
.

(
N
o
r
t
h
r
i
d
g
e
)

1

U
C
 
-
 
L
o
s
 
A
n
g
e
l
e
s

S
e
l
f
-
G
u
i
d
e
d
 
T
o
u
r

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

P
r
i
n
t
e
d
 
t
o
u
r
-
g
u
i
d
e

?

U
C
 
-
 
S
a
n
t
a
 
B
a
r
b
a
r
a

T
a
p
e
 
C
a
s
s
e
t
t
e
 
T
o
u
r

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

C
a
s
s
e
t
t
e
-
t
a
p
e

1

D
a
r
t
m
o
u
t
h

L
i
b
r
a
r
y
 
I
n
s
t
r
u
c
t
i
o
n

f
r
e
s
h
m
e
n
/
a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

T
a
p
e

G
e
n
e
r
a
l
 
M
o
t
o
r
s

L
i
b
r
a
r
y
 
O
r
i
e
n
t
a
t
i
o
n

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

P
r
i
n
t
e
d
 
m
a
t
e
r
i
a
l
s

I
n
s
t
i
t
u
t
e

1

v
o
r
 
k
e
y
 
t
o
 
n
u
m
b
e
r
s
 
s
e
e
 
l
a
s
t
 
n
a
g
e
 
o
f
 
c
h
a
r
t
s



A
n
a
l
y
s
i
s
 
o
f
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
 
R
e
s
p
o
n
s
e
s

I
V
.

T
O
U
R
 
(
c
o
n
t
i
n
u
e
d
)

G
r
o
u
p
 
S
i
z
e

I
n
s
t
i
t
u
t
i
o
n

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s
*

U
.
 
o
f
 
H
o
u
s
t
o
n

G
e
n
e
r
a
l
 
L
i
b
r
a
r
y
 
O
r
i
e
n
t
.

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

P
r
i
n
t
e
d
 
t
o
u
r
-
g
-
-
i
-
l
e

7

U
.
 
o
f
 
I
l
l
i
n
o
i
s

F
r
e
s
h
m
a
n
 
O
r
i
e
n
t
a
t
i
o
n

f
r
e
s
h
m
e
n

i
n
d
i
v
i
d
u
a
l

P
r
i
n
t
e
d
 
t
o
u
r
-
g
u
i
d
e

(
C
h
i
c
a
g
o
 
C
i
r
c
l
e
)

W
a
l
k
i
n
g
 
T
o
u
r

2

U
.
 
o
f
 
I
l
l
i
n
o
i
s

E
d
u
c
a
t
i
o
n
 
L
i
b
r
a
r
y
 
T
o
u
r
s

e
d
u
c
a
t
i
o
n
 
s
t
u
d
e
n
t
s

5
-
1
5

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.

(
U
r
b
a
n
a
)

&
 
f
a
c
u
l
t
y

1
s
t
 
w
e
e
k

6
.

N
o
.
 
D
a
k
o
t
a
 
S
t
a
t
e

S
e
l
f
-
G
u
i
d
e
d
 
T
o
u
r

a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

C
a
s
s
e
t
t
e
-
t
a
p
e

W
e
s
t
e
r
n
 
M
i
c
h
i
g
a
n
 
U
.

S
e
l
f
-
G
u
i
d
e
d
 
T
o
u
r

f
r
e
s
h
m
e
n
/
a
n
y
o
n
e

i
n
d
i
v
i
d
u
a
l

P
r
i
n
t
e
d
 
t
o
u
r
-
g
u
i
d
e

V
.

G
E
N
E
R
A
L
 
O
R
I
E
N
T
A
T
I
O
N

G
r
o
u
p
 
S
i
z
e
 
E
.

3

I
n
s
t
I
t
u
t
i
o
n

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s
*

C
o
l
u
m
b
i
a
 
U
.

R
e
f
e
r
e
n
c
e
 
D
e
p
t
.

a
l
l
 
s
t
u
d
e
n
t
s

8
-
1
0

A
c
t
u
a
l
 
i
n
d
e
x
e
s
,
 
c
a
r
d

O
r
i
e
n
t
.
 
P
r
o
g
r
a
m

B
e
g
i
n
.
 
s
e
m
e
s
t
e
r

c
a
t
a
l
o
g
,
 
e
t
c
.

1

U
.
 
o
f
 
H
a
w
a
i
i

S
u
p
e
r
-
8
 
C
a
r
t
r
i
d
g
e
s

a
l
l
 
s
t
u
d
e
n
t
a

i
n
d
i
v
i
d
u
a
l
.

S
o
u
n
d
-
f
i
l
m
 
c
a
r
t
r
i
d
g
e
s

F
o
r
 
k
e
y
 
t
o
 
n
u
m
b
e
r
s
 
s
e
e
 
l
a
s
t
 
n
a
g
e
 
o
f
 
c
h
a
r
t

(
4
-
6
 
m
i
n
u
t
e
s
)

1



n
s
t
i
t
u
t
i
o
n

A
n
a
l
y
s
i
s
 
o
f
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
 
R
e
s
p
o
n
s
e
s

V
.

G
E
N
E
R
A
L
 
O
R
I
E
N
T
A
T
I
O
N
 
(
c
o
n
t
i
n
u
e
d
)

G
r
o
u
p
 
S
i
z
e
 
&

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

.
o
f
 
M
a
r
y
/
a
n
:
!

[
n
o
 
t
i
t
l
e
'

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s
*

a
l
l
 
s
t
u
d
e
n
t
s

u
n
k
n
o
w
n

L
i
b
r
a
r
y
*
g
u
i
d
e
,
 
p
r
i
n
t
e
?
.

m
a
t
e
r
i
a
l
s
,
 
s
a
m
p
l
e
s
,

b
i
b
l
i
o
g
r
a
p
h
i
e
s

V
I
.

R
E
F
E
R
E
N
C
E
 
C
O
N
S
U
L
T
A
T
I
O
N

G
r
o
u
p
 
S
i
z
e
 
&

I
n
s
t
i
t
u
t
i
o
n

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

'
B
r
o
w
n

G
r
a
d
.
 
L
i
b
r
a
r
y

u
n
d
e
r
g
r
a
d
u
a
t
e
s
/
f
a
c
u
l
t
y

i
n
d
i
v
i
d
u
a
l

R
e
f
e
r
e
n
c
e
 
A
s
s
i
s
t
a
n
t

P
r
o
g
r
a
m

g
u
i
d
e
 
-
2

R
e
s
t
-
1

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s
*

S
u
b
j
e
c
t
 
g
u
i
d
e
s

2

I
n
d
i
a
n
a
 
U
.

R
e
f
e
r
e
n
c
e
 
R
a
p
s

u
n
d
e
r
g
r
a
d
u
a
t
e
s

i
n
d
i
v
i
d
u
a
l

B
i
b
l
i
o
g
r
a
p
h
i
e
s

2

C
o
l
u
m
b
i
a
 
U
.

G
r
a
d
.
 
S
t
u
d
e
n
t

g
r
a
d
u
a
t
e
 
s
t
u
d
e
n
t
s

i
n
d
i
v
i
d
u
a
l

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.

C
o
n
s
u
l
t
a
t
i
o
n
 
P
r
o
g
r
a
m

1

I
n
s
t
i
t
u
t
i
o
n

D
o
u
g
l
a
s
s
 
C
o
l
l
e
g
e

V
I
I
.

S
E
M
I
N
A
R

G
r
o
u
p
 
S
i
z
e
 
&

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
r

S
u
m
m
e
r
 
P
r
e
p
.
 
P
r
o
g
r
a
m

(
D
i
s
a
d
v
a
n
t
a
g
e
d

S
t
u
d
e
n
t
s
)

F
o
r
 
k
e
y
 
t
o
 
n
u
m
b
e
r
s
 
s
e
e
 
l
a
s
t
 
n
a
g
e
 
o
f
 
c
h
a
r
t
s

i
n
-
c
o
m
i
n
g
 
s
t
u
d
e
n
t
s

1
0
-
4
0

S
u
m
m
e
r

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s

P
r
i
n
t
e
d
 
m
a
t
e
r
i
a
l
s
,

a
u
d
i
o
-
t
u
t
o
r
i
a
l
 
u
n
i
t
s



A
n
a
l
y
s
i
s
 
o
f
 
Q
u
e
s
t
i
o
r
n
a
i
r
e
 
R
e
s
p
o
n
s
e
s

V
I
I
.

S
E
M
I
N
A
R
 
(
c
o
n
t
i
n
u
e
d
)

G
r
o
u
p
 
S
i
z
e
 
&

I
n
s
t
i
t
u
t
i
o
n

P
r
o
g
r
a
m
 
T
i
t
l
e

T
a
r
g
e
t
 
G
r
o
u
p

T
i
m
e
-
o
f
-
y
e
a
z

I
n
s
t
r
u
c
t
i
o
n
a
l
 
!
.
t
h
t
e
r
i
a
l
s
i
:

U
C
 
-
 
D
a
v
i
s

G
r
a
d
.
 
S
t
u
d
e
n
t
s
'
 
N
i
g
h
t

C
o
u
r
s
e
:

B
i
o
m
e
d
i
c
a
l
 
I
n
f
.
g
r
a
d
.
 
s
t
u
d
e
n
t
s
,

v
e
t
e
r
i
n
a
r
y
 
n
e
d
.

1
8 B
e
g
i
n
.
 
s
e
m
e
s
t
e
r
?

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.

(
5
 
s
e
s
s
i
o
n
s
)

1

U
C
 
-
 
S
a
n
 
F
r
a
n
c
i
s
c
o

L
i
b
r
a
r
y
 
S
e
m
i
n
a
r

(
1
 
S
e
s
s
i
o
n
)

g
r
a
d
.
 
s
t
u
d
e
n
t
s
,

n
u
r
s
i
n
g

1
5 A
s
 
r
e
q
u
e
s
t
e
d

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.

P
u
r
d
u
e
 
U
.

[
P
h
y
s
i
c
s
 
r
e
s
e
a
r
c
h
]

(
2
 
s
e
s
s
i
o
n
s
?
)

g
r
a
d
.
 
s
t
u
d
e
n
t
s
,

p
h
y
s
i
c
s

3
5

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,

h
a
n
d
b
o
c
k

1

R
P
I

L
i
b
r
a
r
y
-
U
s
e
 
S
e
m
i
n
a
r
s

f
r
e
s
h
m
e
n
/
g
r
a
d
.
s
t
u
d
e
n
t
s

1
2
-
1
5

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.

(
2
 
s
e
s
s
i
o
n
s
)

B
e
g
i
n
.
 
y
e
a
r

6

U
.
 
o
f
 
R
o
c
h
e
s
t
e
r

E
n
g
l
i
s
h
 
G
r
a
d
u
a
t
e

S
t
u
d
e
n
t
 
B
i
b
l
i
o
g
r
a
p
h
i
c

g
r
a
d
.
 
s
t
u
d
e
n
t
s
,

E
n
g
l
i
s
h

5
-
1
0

M
i
d
-
s
e
m
e
s
t
e
r

B
i
b
l
i
o
g
r
a
p
h
i
e
s
,
 
e
t
c
.
,

h
a
n
d
b
o
o
k
 
i
n
 
p
r
e
p
a
r
a
t
i
o
n

S
e
m
i
n
a
r
s

6

S
t
a
n
f
o
r
d
 
U
.

"
S
h
o
r
t
 
C
o
u
r
s
e
"

(
E
n
g
i
n
.
 
L
i
b
r
a
r
y
)

(
4
 
s
e
s
s
i
o
n
s
)

e
n
g
i
n
e
e
r
i
n
g

a
l
l
 
s
t
u
d
e
n
t
s
,

5
-
5
0

s
l
i
d
e
s

3

*
K
e
y

t
o
 
n
u
m
b
e
r
s

i
n
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
 
c
o
l
u
m
n
.

N
u
m
b
e
r
s
 
r
e
f
e
r
 
t
o
 
t
h
e
 
a
v
a
i
l
a
b
l
i
t
y
 
o
f
 
m
a
t
e
r
i
a
l
s
 
t
o
 
o
t
h
e
r
 
l
i
b
r
a
r
i
a
n
s
 
t
h
a
t
 
a
r
e
 
i
n
t
e
r
e
s
t
e
d
.

1
=
N
o
t
 
a
v
a
i
l
a
b
l
e
;
 
2
=
A
v
a
i
l
a
b
l
e
 
f
r
e
e
 
o
f
 
c
h
a
r
g
e
;
 
3
=
A
v
a
i
l
a
I
l
l
e
 
f
o
r
 
l
o
a
n
 
f
r
e
e
 
o
f
 
c
h
a
r
g
e
:
 
4
=
A
v
a
i
l
a
b
l
e
 
f
o
r
 
r
e
n
t
,
 
a
m
o
u
n
t

s
p
e
c
i
f
i
e
d
;
 
5
=
A
v
a
i
l
a
b
l
e
 
f
o
r
 
n
u
r
c
h
a
s
e
,
 
a
m
o
u
n
t
 
s
p
e
c
i
l
e
d
:
 
6
=
I
n
s
t
i
t
u
t
i
o
n
 
d
i
d
 
n
o
t
 
s
u
n
n
l
y
 
i
n
f
o
r
m
a
t
i
o
n
 
o
n
 
a
v
a
i
l
a
b
i
l
i
t
y
.



LIST OE INSTITUTIONS SUBMITTING QUESTIONNAIRES

4 0::estionnaires contain more than 6 pages. (Sec Introduction

for information on ordering questionnaire results.)

(8) Number in this form indicates the total number of pages in

the completed questionnaire. The original form was only

pee s long; thus, extra pages were added to complete
ats to questions or samples of printed instructional

ma'-erials have been attached.

1,2 Numbers in this form indicate the review or reviews in which
the Institution's program(s) is reported.

Questionnaires from institutions marked thusly were received
too lat.e to be included in the reviews or were, for one
rein= or another, omitted from the reviews. However, they

arc available from the Chairman. The numbers that follow

the names are the Lep-)rts in which it would be appropriate
ro include them. (See Introduction for information on
ordering questionnaire results.)
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LIST OF INSTITUTIONS COMPLETING THE ACRL AD HOC COMMITTEE ON
BIBLIOGRAPHIC INSTRUCTION QUESTIONNAIRE

January, 1973

1. A-Adelphi Univeity, 2

2. *Andrews University, (12), 2

3. *Aurora College, (8), 1

4. *Austin College: (7), 1

5. Bank Street College of Education, 2

6. Baylor UniverEity, 2

7. Beloit College, 1

8. Brigham Young University, 2, 3

9. *Brooklyn College, (5), 2

10. *Brown University, (30), 4

11. Butter University, 2

12. California State University, Long
Beach, 2

13. California St:at:e University,

Northridge, 1, 2, 3, 4

14. *Califonia State University, San
Diego, (6), 1

15. California State University, San
Francisco, 1

16. *California State University, San
Francisco, (24), 2

17. California State University, San
Francisco (Biology), 3

18. California State University, San
Jose, 1

10. *Carleton College, (11), 2

20. Case Western Reserve University, 1

21. *Catonsville Community College, (11),
2

22. *Cazenovia College, (20), 1, 2

23. *Centenary f:ollege for Women, (16),

2

2. 4-1.7entra1 Michigan University, 1

25. Clarkson College of Technology,

2, 4

26. *College of Marin, (83), 1

27. *College ot Mann, (13), 2

28. *College of St. Thomas, (15), 2

29. *College of the Redwoods, (8), 2

30. *Colorado State University, Fort
Collins, (6), 3

31. *Columbia University (Orientation),
(91), 2, 4

32. *Columbia University, (9), 2

33. *Columbia University (Graduate
Students), (85), 4

34. Cornell University (Uris Under-
graduate Library), 2

35. Dartmouth College, 4

36. David Lipse_omb College, 4

37. *Doane Colley. (15), 2

Douglass College, see Rutgers

U. Douglass College

38. *Earlham College, (98), 3.

39. *Earlham College, (23), 2

40. Eastern Michigan University, 2

41. *Findlay College (31), 2

42. Furman University, 4

43. General Motors institute, 4

44. *Georgia Institute of Technology,
(89), 1, 2

45. *Grambling, (120), 2

46. Grinnell College: 2, 3

47. +Hiram College, 3

48. *Indiana University, Fine Arts
Library, Bloomington, (12), 1

49. Indiana University, Undergraduate
Library, Bloomington, 4

50. *Iowa Wesleyan College, (33), 2

51.+*Jeiferson Community College, (22), 1

52. *Jefferson Community College, (15), 2

53. Lincoln University, Pennsylvania, 2

54. *Lock Haven State College, (20), 2

55. *Lon Morris College, (22), 4

56. *Manhatt:anville College, (20),' 2

57. Mankato State College, 3
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58.+*Mansfield State College, (12), 2

59. Mansfield State College, 4

60.- *Massachusetts Institute of Tech-

nology, (6), 3

61. Mercyhurst, 2

62. *Merritt College, (59), 1

63. *Miami University, Middletown,
Ohio, (14), 2

64. Mills Ccillege, 1

65. Monroe Community College, 2

66. Mount Sinai School of Medicine, 2

67. *Nassau Community College, (46), 1

68. *Nassau Community College, (30), 2

69. New York City Community College, 2

70. *North Carclina State University,
Raleigh, (12), 2

71. *North Dakota State University,
(41), 2

72. *North Dakota State University,
(14), 3

73. *North Dakota State University, 4

74. *Northeastern University, (15), 2

75. *Northern Illinois University,
(25), 2

76. Ohio Northern University, 4

77. *Ohio State University (Undergrad-
uate Library), (8), 2, 3

78. Ohio State University (Graduate
Students), 2

79. Ohio State University (Pharmacy
Library), 3

80. *Oregon State University, Cor-
vallis, (21), 3

81. *Our Lady of the Lake College,
(10), 2

82. *Pacific Union College, (31),

2, 4

83. +Pacific University, 3

84.+*Pensacola Jr. College, (5), 1, 3

85. +Philadelphia College of Art, 2

86. *Plymouth State College, (6), 3

87., Plymouth State College, 4

88. *Portland Community College, (45), 3

89. *Prince George's Community College,
(7), 4

90. Providence College, 2

91. *Purdue University (Engineering),
(50), 1

92. *Purdue University (Library employees),

(64), 1

93. *Purdue University (Physics Library),

(15), 4

94. Purdue University (Freshman), 4

95. *Rensselaer Polytechnic Institute,

(13), 3

96. Rensselaer Polytechnic Institute, 4

97. Rochester Institute of Technology, 1

98. *Roosevelt University, (5), 2

99. *Rosary College, (7), 2

100. Rosemont College, 2

101. *Rutgers University - Douglass
College, (6), 2

102. Rutgers University - Douglass
College, 4

103. *S.U.N.Y. at Brockport, (22), 2

104. S.U.N.Y. at Buffalo, 3

105. *S.U.N.Y. at Oswego, (5), 2

106. S.U.N.Y. at Stony Brook, 2

107. *St. Joseph College, Connecticut,
(7), 2

108. *Simon Fraser University, (18), 1,

2, 4

109. *Sir George Williams University,
(62), 2

110. *Sonoma State College, (8), 1, 2

111. *Southern Illinois University,
Carbondale, (10), 2

112. *Southern Illinois University,
Edwardsville, (21), 2

113. Stanford University, 1

114. Stanford University (Engineering
Library), 4

115. State University College, Geneseo,
NY, 2



116. ..'State University College,

Oneonta, NY, (6), 2

117. Staten Is)and Community College,
1

118. Syracuse University. Utica
College, 1

119. +Taylor University, 2

120.*+Tusculum College, (43), 2, 3

121. *University of Alaska, (103),
1, 3

122. *University of British Columbia,

(21), 1

123. *University of California, Davis
(Health Sciences Library),
(8), 1

124. University of California, Davis
(Health Sciences Library), 4

125. University of California, Irvine,

2

126. *University of California, Los
Angeles, (13), 1, 3

127. *University of California, Los
Angeles, (10), 4

128. *University of California, San
Francisco, (5), 4

129. *University of California, Santa
Barbara, 2

130. *University of California, Santa
Barbara, (6), 4

131. *University of Connecticut, (49),
1

132. *University of Connecticut, (11),

3

133. University of Dallas, 2

134. *University of Denver, (31), 2

135. *University of Denver, (26), 3

136. *University of Guelph, (44), 2

137. University of Guelph, 3, 4

138. University of Hawaii, 4

139. *University of Houston (General
Education), (15), 2

140. University of Houston (Science

Division), 2

141. *University of Houston (Humanities
Division), (15), 4

142. *University of Illinois, Chicago
Circle, (5), 2

143. *Univeristy of Illinois, Chicago
Circle, (32), 4

144. *University of Illinois, Urbana, (6),
4

145. *University of Maryland, (26), 4

146. University of Michigan, Undergradu-
ate Library, 2

147. *University of Missouri, Columbia,
(9), 4

148. *University of Nebraska, Lincoln,
(12), 2

149. *University of Nebraska, Lincoln,
(91), 3

150. University of Nebraska, Omaha, 2

151. *University of North Carolina,
Greensboro, (32), 2

152. *University of North Carolina,
Wilmington, (73), 2

133. University of Oregon, 1

154. *University of Rochester (Fresh-
men), (21), 4

155. University of Rochester (English
graduate), 4

156. University of St. Thomas, 1

157. University of San Francisco, 2

158. *University of South Carolina,
(51), 2

159. *University of South Florida,
(8), 2

160. *University of Tennessee, (18), 1,2

161. *University of the Pacific, (24), 2

162. *University of Wisconsin, Marshfield-
Wood County, (6), 1

163. *University of Wisconsin; Parkside,
(16), 2

164. University of Wisconsin, Parkside,
4

. Utica College see Syracuse Uni-

versity



165. Virginia Military Institute, 1

166. Wadhsms Hall Seminary College, 1

167. *Washrenaw Community College, (5), 2, 3

168. *Wellesley College, (19), 4

169. *West suburban Hospital School of

Nursing, (15), 4

170. Western College, 1

171. *Western Michigan University, (27), 4

172. *Winthrop College, (53), 2

173. Wright State University, 2

174. *Yale University, (33), 4



Name

Address

Return to: Thomas Kirk
Box E-72
Earlham College

Richmond, Indiana
47374

1. Position 2. Institutional affiliation

3. Did you borrow any of the questionnaires which were used in these reviews?

ves No

4. How many? 1 2 3 4 5 more than 5

5. Did you purchase copies of any questionnaires? Yes No

6. How many? 1 2 3 4 5 more than 5

7. I am interested in each of the following (-Jieck as many as are appropriate):

a. Orientation programs
b. Library instruction courses for general college student
c. Library instruction courses for majors (undergraduate or graduate), deal-

ing with literature of the sicsipline
_d. Course-related instruction

e. Self-instruction programs
_f. Audio-visual
___z. Point of use instruction

h. Computer-assisted instruction

8. The questionnaire.

a. What questions on the questionnaire were unnecessary, in your opinion?

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22

b. What questions need improvement?

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20' 21 22

c. How?

d. What questions should be added to the form?

9. The reviews.

a. Were they useful to you? Yes No
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b. What information was lacking from the reviews that would have been useful
to you?

Review 1:

Review 2:

Review 3:

Review 4:

c. Should a new set of reviews be prepared within the next. 12 months?
next 2 years? not for several years?

10. What information on bibliographic instruction programs would be most useful
to you?

-72-


