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0.1Project No. :254

TA-TA VERIFt E-D P R oSEcy
CONTENT ANALYSIS SCHEDULE

FO;. BILINGUAL EDUCATION P.LGAiliiS

2esearch Assistant R. ItAUIS / MISS
. Date, _14..2At

0.2 Project ifift_LALIAttfolt,5 Ackanc.e.. Viii nval LearntW am of

0.3 Address of Project A bs_xnki4....ansi tiponsitni. ScAm, r
0.4.D.L4MAAAL.5_MtkrtripAky,"Texas 143%1

0.5 Agibl_.05 STATE

1- Alaska

2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida

7-Guam
8-Idaho
9411inois
10-Indiana

11-Louisiana
12-haine

13-1assachusetts
14-Michigan
15-Montana
16-New Hampshire
17-New Jersey
13-New Mexico
19-New Yor::.

20-Ohio

21-01dahmaa'

22-Oregon
23-Pennsylvania
24-_bode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

1.0 PAJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under Title VII;

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (i Ear% all that apply )
2.1 1-Any P_IO2 funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro,gram,involved:
1-early childhood kpre K)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding;
1-local 4-university
2-state 5-federal (specify)._
3-foundation 6-other (specify).___

2.5 i-connumn funding of program(s), if cooperating
with Title VII program

1.1 31

2.1

2.2 0

2.3

2.4

2.5. I



.05

cif Pic.,.,ect

STATE

fibernotkly ScAclo%

v_lA.kt_t_t_CA41-Ttxcx5 74 VI
0.5

0.4 DEOW e.r

1-Alas!ca

2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho

10-Indiana

11-Louisiana
12-Eaine

13-Nassachusetts
14-Michigan
15 -Montana

16-New Hampshire
17-New Jersey
13 -New Mexico

19-Neu Yor::

20-Ohio

1.0 P.:OJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1965
Project 07 1970
No. 17 - 1971

2.0 FUNDING (liar!: all that apply)

21-011.ahoma

22-Oregon
23-Pennsylvania
24-...hode Island

25-Texas
26-Utah
27-Vernont
28-Washington
29-Wisconsin
30-Other (specify)

2.1 1-Am P_IO:: funding of BILINGUAL program, if Title 2.1 ),

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prcigram,involved:
1-early childhood pre K

2-elementary students (grades 1-6)

)

3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify).........
3-foundation 6-other (specify)._______

2.5 1-CONCURRENT fuftding of program(s), if cooperating
with Title VII program

0-no concurrent funding nentioned

2.6 Concurrent program cooperatiqg with Title VII involves:
1-early childhood (pre K It)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
program:
1 -local

2-state
3-university

4-federal (specifyth1:11.0.vDc-grokrion
5-other (specify) (rn; ravVt)

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent progran(s) coopexatitv with
Title VII (fir:t n:r)

3.0 1-If a UNIVZ_ZITY is worlang with the Title VII progralas
specify which:

0-none

2.2 0

2.3 _A__

2.4 ___S,

2.5_ I

2.6

2.7

2.8 __5_,1_4_510

2.9 I ZI.SOD

3.0



Qr--e ,1:11 t...; nwaoei
by second year)

Nudber of
Grade Classes__
PS-PreSchool
U-Kndgtn
PSK___Al TOTAL NC. students PS

PXA4
7-grade
8-grade

and K 9-grade

urade 1,el_

7

ti

TOTAL students gr. 7-5

Dumber of
Classes

4.3 PSK

A

C

1-grade 1 15 10-grade 10
2-grade 2 11-grade 11

.

3-grade 3 12-grade 12
4-grade 4 3 _TOTAL students gr. 10-12
5-grade 5
6-grade 6
A .1 TWA-WEINas gr. 1-6

4.4 1-4111 classes graded'
2-All classes ungraded

3-Sone classes ungraded
If ungraded, specify ages or grades grouped together:

5.0 P.IOCESS ViLlIABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction ane

cultural affiliation (Indicate nuuber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and trite INF.)

Non - Ilish Dominant t- English Dominant 5.0 go,
1. Total I: . N-E Dom - - NfliT

Non-English a

Hother Tongue_ _I

4.4

2. Total
English
Hother-Tongue.

I

g

112 E-Dam - SIT

I 17
I Total Non-Eniish II Total English

Dominant; Domir.ant: 7 7

Fon-;Inglipia Porkinant

I N-E Dora 14-ENT

[

English Dominant

e

NE dm:. I $7 53
NZIT

E don
MIT 111

Ela
Oul II

2

'2otc1 _77
II= I11 II

2

77 _1i 7

E-Dom N-ZIT

Non-English Ekample: a native Spanish speaker Example: a native Spanish
UotheTonmue Iwho uses Spanish in most contacts speaker who uses Spanish only in

I though he may !mow English

N-1: Dom - ZIT

English '11*.ample: (rare) a native ..42;lis::
Lothar Tongue !speaking Puerto :dean child,

'born in New Yoe- who returns
to Pu-rto -ico and beca.es
Spanish dominant

i

familiar contacts, and English
in all others: school,. york...

-

.7.!taz:ples: 1)a native E. speaking
acculturated American who may
or not know a second lang.

2)a native E. speaking
i:exican-Auerican child who has a
:lindual receptive knowledge of
Spanish, but has a Latin culture
affiliation

Or'



by second year)
Number of

Grade Classes
PS-PreSchool
N-Kndgtn
PSIS j 7 TGTAI. NG. students PS

-rade 1,velL

PXg,9
7-grade 7
8-grade 8

and K 9-grade
D __TOTAL students gr. 7-t;

Ihriber of

Classes._

14.3 PMC..

A

C

1-grade 1 15 10-grade 10
2-grade 2 11-grade 11

. .....
3-grade 3 12-grade 12
4-grade 4 3 _TOT& students gr. 10-12
5-grade 5
6-grade 6
A 11._ TOTA..reliiaonts gr. 1-6

4.4 1-All classes graded'
2-All classes ungraded

3-Sone classes ungraded
If ungraded, specify ages or grades grouped together:__

5.0 P.IOCESS VA2IABLES STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction an

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1.41on-EnPlish Dominant 177 mulish Dominant 5.0

1
',Total

. N " Do m N'71T II,E-Don - NWT
Non- English i

other Tongue.
g 7 1

1...___________.... . ....... ...... ...I
2. Total

English

ilother-Tongue...

Non-English
liothe Tongue

'12 2,-Dan - ii IT

1 77 I

I Total Non-Engqish II Total English

Dominant: 77Dominant : .J7

r9117;1 1Z1.411 .......
N-E Dom 11 -EMT

Example: a native Spanish speaher.
I who uses Spanish in most contacts
though he may now English

I IL Don Ltil

1

English 'EXample: (rare) a native ...nglis
Ilother Tongue ispeahing Puerto lican child,

:born in New York mho returns
to Pu.rtc ..ico and beca.as
Spanish dominant

4.4 __.

NE ckz.:

E don
/Tarr

ELIT
al 11

2

'2otc.1 ,-Dom _1.7. 7 .4 7
II= ILI÷ II

2

P9..

77 .47

English Domlnant
E -Dori N-ZIT

Example: a native Spanish
speaher mho uses Spanish only in
familiar contacts, and English
in P004.t.Y10.

2:calfples: 1)a native E. speaking

acculturated American who may
or :AceY not know a second lang.

2)a native E. speaking
liexican-A-accican child uho has a
-inimal receptive hnowledge of
Spanish, but has a Latin culture
affiliation



I 5.2 Page 3'Cultural or Ethnic identification of target students in program
by number and c,; of each:

Indigenous Americans: Number Per Cent of if inferred,
Total Students check (%/)

Al Navajo Al
........%...

A2 Cherokee A2 e

A3 Other (specify) A3
',.; . . ......

A TOTAL No. of hmerfcan Indian A e
Jo

Americans of other ethnic 'backgrounds:

B1 Lexiean-American B1.477_
Puerto,:ican

B3 Cuban
34 Other Spanish-American

(specify)
B TOTAL No. of Spanish-

speaang Americans

C Portuguese-American
D Franco-American
F

Chinese-American F
G :Skim° G
H ..41ssian

.......
J Other

I TOTAL number of N-ElIT target
students 87 41.5.___....

. . .

5.3 Ethnic identity of English mother tongue students other than target
populations if specified, by number and per cent.

21

2

II TO= number of students
other than target population

7

i2

.77 .47.i
5.4 Students' native language or mother tongue it DIM=

from their dominant language.

(specify)

PgrATN1.1041APT.P. Lamp awe NaPIkr Per CentPPIAARPA.IPPEPAV
1-English
2-Spanish

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language I Number of 1:onolingual ',lumber of students Bilingual
of students in program Students 1 to any extant

Number r. not . I



B1 i.exlcan-Ame.cican

B2 Puerto-_1ican
B3 Cuban
D4 Other Spanish-American

(51)ecgy)
B TOTAL No. of Spanish-

spea:zing Aaericans

C

G
II
J

Portuguese-American
Franco-American
Chinese-American
Isamo
2ussian
Other

I TOTAL number of N-SIT target
students 53_.w

-

5.3 Ethnic identity of English mother tongue students cther than target
population, if specified, by number and per cent.

,=1 21.. ......p47 r-

E2 E2

II TOTAL number of lur students
other than targec population

5.4 Students' native language or mother
fran their dominant language.

(specify)

PPia-iNtAt1P.PE,412.e Different_
1-English
2-Spanish

tongue if DIFFE-ZNT

Itannuaae PPpPftr. Per Cent.

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Number of i:cmplingua4 Number of students Bilingual
of students in program Students 1 to any extent

Number

E 77 English 7
A American

Indian
Navajo
r'herolcee

Rareaan
Other (spec.).
Spanish
Portuguese
French

Al
A2
A3

D

G
H

- Chinese
Eskimo
.12ssian

Other (spec.).._

not

spec.

No. not 'only listening speaking
spec. comprehension ability

!No. % No. 0

I .



page 4

5.6 .-ecruitment of Students; 5.6 NIA
0 - not specified y,04 rturtxor
1 - English Mother Tongue and Non English iiother Tongue

Students are required to participate in the bilingual program
2 - Only N-ElIT are required to take program, lag's participation

is voluntary
ydBoth EET and iT.-miT particilation is voluntary

4 - Students adlected atcoraing to same criteria -of project (in addition to
language).,.._d

5.7 Proportion of L.-o Grim pupils in project area: see Chart C 5.7 n I t
n.sr not specified on the cnat

5.8 Community Characteristics (mar :: ally that apply) 5.8 .75
(% if more than one category, indicate percent for each)

inner city-hettolbarrio
2 major city .%
3 small city, town or suburb.'

4 rural, farm
5 other (specify)

reservatIon

5.3 A. Socio - economic status of 11-ENT partic*ating students 5.3 A. _LP 4,IL

(indicate specific percent of low SES)
B. Average family income, if Lentioned n.S.
n.s. _not specified

5.10 Socio-000nonamic.status of iiT ?articipating students
(indicate specific percent of low SES on the blank)
n.a. - not applicable (no MIT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SU2VEY

6.1 Project stateo that a sociolinguistic survey:
I for for

11-:.'"i d group r-152 group

1 was made
2 will be made
0 not mentioned -....

6.2 If a sociolinguistic survey was or will be made,
marl.: all groups included:

I N-EMT
1 parents
2 children
3 teachers
4 community 14a
5 others 0

(specify)

6.3 Languarre dmiinance of N-LIT groups (chec:: A__parents, D_children, C.,.teachers)

II Lid

5.10 ._f.11.L.

5.11 0:10,

6.2 I
II

1 1



).Q ,_;omiunitj .;11...vacteristics ally that ap-31y)
(% if more than one category, indicate percent for each)

1 inner city-ghetto,barrio
2 major city
3 small city, town or suburb
4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-economic status of II-ENT participating students
(indicate specific percent of low SES)

B. Average family income, if Lentioned
n.s. _no+ oir2od

5.10 Socio-eccnsdnam...c.status of aT iarticipating students
(indicate specific percent of low SES on the blare::)
n.a. -not applicable (no LET)
00 -not specified

5.11 Proportion of migrant students in project 5.11
(Indicate specific percent)
n.s. -not specified

5.0

5.9 A.

5.10

6.0 SOCIOLINGUISTIC SUTVLY

6.1 Project states that a sociolinguistic survey;
I for II for

11-zia group group
1 was Dade
2 will. .,c made .

0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I Q
marl.: all groups included: II

I N-ENT II Lid
parents

2 children
3 teachers
4 community
5 others

specify)

So ,

6.3 Language daainance of groups (chec:: A....parents, D......children, C.. teachers)
will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively: never, some-times, always 6.3 A NA

USE DICE -ENGLISH LANG. USE EUGLISN

mums:
.iIP.1741..TNP;4724.;PPL,114411A1A;I4A3LIPT.EPWKOPAN;PP,!-:4P1.11A:ILX.44V1 Nome ....... A

2 Church
3 School

. ..........
....

0.0i t.4..

...

thl
.. .

.,S.

. ..... .. , .. . ....5........

1
t5 Socializing

.4
4 Wor:c

6 Neighborhood
. --- -4

; i
1

7 film-TV-radic
. .t

8 Nagazines new,q .

9 Others
.

t

..,

....... . ..... , ... ......... .......
(specify)
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.6.4 'If not included in survey, how was student's language dominance 6.4 I
I

determined? I II II______L
Pt -EH T ma

1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how)
4-not mentioned how language doninance was

6.5 Sociolinguistic Survey includes! (check all that apply)
An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

6.5_0

includes itc:20 covering:

6.6 N-aiT parents' attitudes toward maintenance of child's 6.6_
N-FriT in particular domains of use or complete shift
to English

1-yes
0-no

6.7 ZIT parents' attitudes toward their children's learning
of the N -2iT language

1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_ C)

they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and /or
community attitudes toward N-3iT majntenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)____

6.10 1-After sociolinguistic survey is made, how does it influence 6.10, o
program? ( specify) (e.g. transfer or maintenance instructional
programs)

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nudber in each category:
(indicate non-English language in each box)

Language dominance not specified (if any information is not



a group of people).
1-yes
0-no

sv-...vo-: includes itc:_o covering:

6.6 N-3iT parents' attitudes toward maintenance of child's 6.6_ Q.__
N-21171 in particular domains of use or complete shift
to English
1-yes

0-no

6.7 ZIT parents' attitudes toward their children's learning
of the N-ENT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_
they are learning and the speakers of that language
1-yes
0-no

6.9. If not included in survey hou were parental and/or
comuunity attitudes toward N -1iT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is w.ade, how does it influence 6.10.. 0
program? (specify) (e.g. transfer or maintenance instructional
programs)

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by ntruher in each category:
(indicate non-English language in each box)

Language dominance not specified (if any information is not
i1other tongue not specified specified, cross out that
not specified whether monolingual or bilingual heading and complete the

rest of the chart)

A-40nolingual B-BilinPual
I U E Dom. 4
NENT 112 14161" Menlit ! N.7. I CI Uttlit0.

11 E Dom . - ._ .

EMT N. Ai 6
,

. N= I

E
II

Dori
1

N. ;N_.....
A Total hummIr B Total limber
Ionolingual Bilingual

.......i...

Total Illuber

of Teachers

N

7.1
A -.111.

I B
II A A
II B

A1 ___

111 B

A

N _If
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7.2 Linguistic background of Droject aides or araprofcssionals by number:
lindicate non-English language in each box

I. Language dominance not specified (If any information is not
2. Mother tongue not specified specified, cross out that

Not specified whether monolingual or bilingual heading and complete the
rest of the chart)

A Monolingual B Bilingual

I N-E Dom
N-EMT

II E Dom
EMT

II E Dom
1 N -Ei1T

A Total Number

Monolingual

7.2

N Total Number
B Total Number of aides or

Bilin paraprofessionals

7.3 Weuage(s) used by bilingual 2E11:LoacL.02.s.,:
(Mark all that apply)

1-Bilingual teachers teach in only one language

A
I B

II A
II B
Il A
II

1

1
B

A

B
N 4,_

No. %

.U2S.,I /,

1a-Bilingual teachers who teach in only one language teach in their
dominant, language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers
regardless of which

0-language(s)used by

7.4 d_b
hark all that apply

teach in both their native and second language,
is their agaimaI language.

teachers not specified
r$ I C?

-n.o"rcat ::.-140.5 or Daraw9icapionals.

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their do t language, whether or not it is their native language.Cilingual n es who instruct in only ono lang. toach in their Dative, lang.:
1b-only if native languago is _lc° their dcninnnt 1"n5u-e
1c-vn if nntivo language is not their douinant language
1-0 not specified



II E Dam
EHT

II E Dom
1 N-Err

A Total Number

Monolingual
O

N Total Number
B Total Number of aide:. or
Bilinfual paraprofessionals

7.3 1;ianguaee(s) used by bilingual upgram toac
(Nark all that apply)

1-Bilingual teachers teach in only one language

B ._Z_ .LAD
N 4_

7.3_al.___

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers
regardless of which

0-language(s)used by

7.4 Lan
(Nark all that apply

teach in both their native and second language)
is their dominant language.

1 1 Let
teachers not specified

e 17

bi in no-;:rzul :_idos or DaraprofeoLvIcp4.p:

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
Cilingual-MUTWho instruct in only ono 1,:mg. tcach in their native lang.:
lb-only if nativc languago is -lco their dcninant
1°--v..r. if nntive language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual 21%, L?ccified

7.5 Cult al affiliation of teac er aides .rc ect di ector d eva uato
number and percent lark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

=MIME IN 111:

0-not specified

1101111 1

.11111M

C rINOmial:L MEM=

IMMONINOI

611MINE,

111111111110



7.6. ;Selection of N-arf teachers from ;peal copmunity pale 70-not specified
7.6 Ho. %/Amber of N-MIT program teachers from local community

and % total N-ELI T teachers.

7.7 Number and Proportion of teachers and aides of sal_ e 7.7
cultural bacliaround as, p-111T students; s.
indicate specific percent on the blank, or B 1 .

if specified descriptively,
A = teachers 1 -few

B = aides
3-many
4-most
5-more than half
0-not specified

7.6 Teacher, Qualifications - Training and 0;.:p. oriencc tip -3roje ct(Indicate number of teachers with each qualification, "4.'5. 3
if given)

no. 's

n.s.-qualifications not spcified
0-previous courses not specified

1._ _teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non - English language through
which (s)he will instruct
teacher must meet a specified level of comunicative competence inthe nonaiglish language deter lined by a structured intervieWfli4ency

3.,_ __previous teaching through 11-3IT (in country where it is a native'llative-
language, in Peace Corps)

4.___._srevious teaching in local area/live in the coatItraity pe tece_courses in N-BIT lanraage structure and usage/ lingu4stics or FL trainin6.. __courses in N-E literatur,' or. literacy in acanish7. :lust be biltiguial
any previous education through h-FI1T/content of courses learnee. through9.____sourses in teaching ESL/audio lingual approach IT-7,1.71110._courses in methods of teaching N-EiiT language/langage development11._____courses in methods of teaching content (e.g. math)in-N-E.fiT
certification in ESL/or experience teaching 2SL13._ certification in teaching N -I IT

_cross cultural courses
15.._ _courses in the cultural heritage, values, deep culture of N-ZIT or16.. other qualifications, specify travel

8.0 STAFF DEVUOPIMT
8.1 A 3

0-No staff training mentioned B.

Trie project_ is offering, training for teachers A. For B. For Pr:m-end for parskrofossionals in the .f.o.11owinr_ areas.: Teachers profi_ssiolials(mark all that apply)

n.s.-Training indicated, but nature not specified1-English as their second language
a a2-The teaching of English as a second language3-:: as their second language__

4-The teaching of X as a second language..5-liethods of teac
C I



4-most
5more than half
0-not specified

'7.6 Teacher, (qualifications - TrAining and exPerience urio.00 -Iroject sno.

(Indicate number of teachers with each qualification, C.t5
if given)

n.s.-qualifications not spcified
0-previous courses not specified

1. _teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-En,lieh language through

which (s)he will instruc%;
2. teacher must meet a specified level of communicative competence in

the non-English language deteruined by a structured envy
3._ __.P teaching through IT-ZIT (in country where it is a native'

language, in Peace Corps) a4.___previous teaching in local area/live in the co:trur.it- pe

5.......courses in N -ExiT language structure and usaa linguistics or FL trainin
6. __courses in 1 -E literatur,' or literacy in S'aaniSh

7. :Just be bilinzual
8.77 any previous education through 1.-ZIT/content of COUS3S learned through

1.111T9.___courses in teaching ESL/audio lingual approach -

10.___courses in methods of teaching N-alt language/language develcoment
11. __courses in methods of teaching content (e.g. math)in N -fliT

12.____certification in ESL/or experience teaching 2SL
13..;..ecertification in teaching N-EUT

14.____cross cultural courses
15..._courses in the cultural heritage, values, deep culture of 11-7AIT or

16..___other qualifications, specify Navel

8.0 STAFF DEMOPNENT

0-No staff training mentioned

TYls.prolggt is offeNAPv 479414PEP:1-.V it. . For B. For Para-
andjorpkal-rufessionals. in t'ae_fpllpyinflxcpasjeachers professionals
(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language
2-The teaching of English as a second language__
3-2 7. as their second language

4-The teaching of X as a second language__......
5-ilethods of teaching other academic subjects
6-liethods of teaching other academic subjects

in X language

8.1 A 3
B

I N. S
0.2 Stated goals of teacher training are: 8.2 II

1-Understandin!!, of socio-cultural values and practices of
2- Cross - cultural training

3-Sensitivity to ethnocentricisia and linguistic snobbery
4-4rareness of the social-emotional development of
5-S';rategies for acconodating the different learning

styles or

6-Strategies for cognitive development of
7-Strategies for reinforcinL, the self-esteem of
8-Methods of cross- cultural teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives
30-Methods of evaluation of pupil performance objectives

List specific courses if given (or Xerox and attach)

C171 pI
S'e.e X4Key
Cor

Students
-I N -EMI 11 EMT
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HABLA

Component: Staff Development

Objective: To enable teachers and aides to conduct kindergarten and
first grade classes bilingually. To enable one teacher with
with the help of an aide, teach viz closed circuit televi-
sion.

Participants: Kindergarten teachers, first grade teachers, aides.

PRODUCT

Performance Objective

EVALUATION SCHEDULE

Dates Procedures

First grade teachers will be able to speak
enough Spanish that they will have class-
room control and can give instruction in
either language.

Teachers will be able to supervise the work
done by aides with individuals and small
groups.

Aides will be able to prepare materials,
work with small grow or individuals, and
supervise playground activities.

Teachers and aides will be able to operate
audio-visual equipment and use it effectively.

Teachers will be able to effectively use
closed circuit television as a medium of
instruction. They will be able to utilize
a television presentation and conduct a
follow up class.

One teacher and one aide will be able to
make video taped lessons, bilingually, in
the area of language arts and mathematics,
for presentation to first grade rooms.

The staff will be able to select and/or
adapt materials for bilingual education.

daily-
Sep 70
May 71

daily-
Sep 70
May 71

daily

daily

daily

daily

daily

weekly

Project Director will visit
rooms and observe methods
and techniques being used.

Project Director will visit
room and observe methods
and techniques being used.

Project Director :sill visit
rooms and observe methods
and techniques being used.

Project Director will visit
rooms and observe methods
and techniques being used.

Project Director will visit
rooms and observe methods
and techniques being used.

Conferences between class-
room teachers, television
teacher and Project Director.

Conferences between class-
room teachers and Project
Director.

Evaluation of materials and
their effectiveness in
staff meetings.

1



3.1

3.2

3.4

3.7

LI

HABLA

Component: Staff Development

PROCESS

Performance Objective

First grade teachers will be given material to
study during summer. A one week workshop will
be held Aug 19 to Aug 25, 1970.

Staff meetings will be held each week as well
as daily individual conferences with Project
Director to discuss procedures being used.

Aides will be given special instruction
during pre-school workshops. Daily confer-
ences with Project Director will be held
as well as weekly staff meetings.

Aides and teachers will be given instruction
in use of equipment during pre-school work-
shop. The most effective methods for use will
be worked out for each class in teacher-
Director conferences.

Staff meetings held weekly will discuss various
techniques and ways of improving.

A consultant, experienced in video-tape pro-
duction, will be used. Suggestions for
content will be made by classroom teachers.

Staff will survey available materials and
determine which are most appropriate and/Or
adaptable for our needs.

71.4-yo

EVALUATION SCHEDULE

Dates

Aug 70

daily

daily

daily

daily

daily

weekly

Procedures

Staff meetings during Aug
Discussion of best way to
learn necessary Spanidi.

Visits to classrooms by
Project Director. Confer-
ences between teachers
and Project Director.

Visits to classrooms by
Project Director. Confer-
ences between teachers and
Project Director.

Visits to classrooms by
Project Director. Confer-
ences between teachers
and Project. Director.

Conferences tetween class-
room teachers; television
teacher and Project Direc-
tor.

Conferences between tele-
vision teacher, consultant

'

and Project Director.

Staff conferences.
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'8.3 Methods of Teacher Training: Nark all that apply)
page 8

8.3

1-courses

2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedbacl: on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides Kgleased time to teachers and paraprafesion- 8.4als for...taint lgspon_planninfi: 1-yes 0- not mentioned

8.5 Prodect provides for uaraorofeggionallp receive course credit 8.5 -.0
toward eventual certification: 1-yes 0-not mentioned
How? (specify

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical
5-contributing to bicultural component
how ?

6-liaison with parents

8.E _a.) 3) 4

8.7 Training for proje9t teachers
apAzDJAINCgaatignablja.0371Alla: 8.7 A 2(mark all that apply) A for teachers B for aides B. a0-not specified

1-University faculty
2-project's Master Teachers
3-project's teachers
4-other (specify)

.11.111.L1111110

o.yaudlYlaY

ailly11.118

8.8 Number and
Proportionof_pstreonntlaivinLteacher trglpingwho

1-bilingual
2-bicultural
3-N-FliT (specify background)

8.9 TrgAning1122roxi.ded:
1-during a summer session
2-during the academic year
3-other (specify)

C 170 p.3CI -40 f re. a'StriV(C.40 } Pe 7* r V

8.10
5 _AV weekly 6
6 monthly 7_
7 bi-monthly

no. %
8.81 I--

3___

8.9 II -A

8.10 nt of training: Sc.'-. '441(4t C-6,1 re ?4' ser
2 (indicate no. of hours)

A1- approximately equivalert to a
colleg3 course

2 -more than one course
3-less than one course



o- -

8.5 Project :p_rovides for a....231p.rofessionalp to receive course credit 8.5 C)
toward eventual certification: 1-yes 0-not mentioned
How? (specify ___-_----------

8.6 Parorofessionalls role:

1-teaching whole class
2-teacning small groups
3-tutoring individvally

4-clerical
5-contributing to bi:ultural component
how ? - 4.4

8.6 3)

6-liaison with parents

8.7 IkainingLIE_Projeet tgAchqn.aPcUTIVOXPLIMagggin_11.4ama.14: 8.7 A
(mark all that apply) A for teachers B for aides

0-not specified
1-University faculty
2-project's 1%ster Teachers
3-project's teachers

4-other (specify)

8.8 Number and Proportiono_fpersonnel giving_teacher training who
AEI:

1-bilingual 3

2-bicultural
3-N-zirr. (specify background)

8.9 Traiping12_2royided: 8.9 litAL
1-during a summer session
2-during the academic year
3-other (specify)

C
14) 9- Lk 0 (7 1.4; . sq,,, Iry ( g: 41. 1 Pr 7 4. 1 il

8.10 Extent of training: s . e . . _ 1 4 1 (. 0 ( C-4491 I f 7 4 ,..tr- I vv. StT 1) 1.1.4._J
- D (indicate no. of hours) 16.5:1"

5.10 44,

Al-approximately equivalent to a 5 _JO+, wee:ay 6

collego course 6 __monthly 7_
2-more than one course 7 bi- monthj.y

4-other (specify) ___-___- --_---___ _ 411014
3-less than one course

C010..r C. a ,%mir4 nr 4"C1al(
3.14 wit Ors

8.11 Number and_proRortion of teacherstendingtrainkAg: 8.11 ...:1_,

or: if specified descriptively, indicate:
0-not specified 6-most
1-100% 7-many
2-more than 75% 8-few
3 -50 74 9-other (specify) .

4-25-50
5-1-24%

no. %
8.81 1___

.110.

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply)
0-not mentioned

1-to N-ELIT language or dialect
2-to N-ENT students - expectations of achievement
3-to N-EtiT culture

4-prior to participation in bilingual project
5-after project training
6-after participation for a period of the in project

7-through a questionnaire
8-other (specify)

9.1 112AAL,7



10.0 STAFF PATTETS

10.1 gtp.g....RAIIgilgi: (mar'_; all
0-not specified
1-teem teaching

2-cluster teaching
3-shared resource teacher
4-other (specify)

that apply)10.2 Staff: 10.1
1- bilingual teacher
2-ESL teacher 10.2
3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

6-other (specify)______

10.3 Ilveyagenunber of..pupils.per class:
10.30-not specified

pate 9

10.4 Average number of aides or paraprofegpionalpper cam:
0-not specified

10.5 Average zgabex pf Pities lax. tea.-
OgesP..4444641.9..14rA01:

0-not specified

10.6 42.esi.p.2...p.i.sle...Ao
i given:

1-individually
2-in small groups
0-not specified

;oils having most difficulty in learning

by: 3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor
9-not specified

10-no special help given

10.4 1

10.5

10.6 -4-2-3,

11.0 INSTilUCTIONAL COIYONEIT DIUTION LID 471EITT OF BILINGUAL COIIPONMIT Sae 1(e "1°
11.1 Duration of Bilingual Education (policy) II II Con

a

language will be maintained .412r.ggrgm: a Dog .0 r011 boi:Imark all that applyr-
ImET as NENT0-not specified hour long

1-as the alternative language of learning
for as long as desired

2-as the mediuei of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for .2_
the acquisition of sufficient aiglish to
permit learning of academic content at an 11.1 Iacceptable level in English

Clp10 II .ro,.
II 4



0-not specified

10.4 Aveyeve numPerofaides gr.Daraprofepgon42APeT
0-not specified

10.5 Axeragezoub.e.r.pfNtga_gmbilinual piJP-slat

27PiPsgq0g1/...RPX_PIDA:
0-not specified

10.6 SIDeciel,1114p..IsL

is given:
1-individually
2-in small groups
0-not specified

11.0 INSTZUCTIONAL

nava-

10.4

10.5j

hevink not cdifficulty_ in learning 10.6 Wi 5
by: 3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

COiXONMIT - DUIIATION 17.71171TT OF BILINGUAL

11.1 Duration of Bilingual Education (policy) I II

11,-Aa language be maintained in_progran: BE DON
(mark all that applil--- NENT ENT NEWT
0-not specified how long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

i DOtt

COP PONENT

II
9 of

11.1 I

I

11.2 !low rp.ny_yeare dope.-dsoject state, is 92.ti.pa.l. for instruction 11.2
feK sou throurb :to_ continue?

0-not mailtioned

if for a *articular number of years:
1 2 3 b 5 6 7 8 C 10 13 12 13

10 0
S e )(ext

ale-

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in and English in Pre -K,
14.-arr instruction should continue through high-school")

=

Duration of Bilingual Education (in practice) (Iku.k all that apply)

11.3 Pec9114 1241-1;g2.9_1earninct is introcIPPela.in which grade:
code: 0= N.A. (if no MT)

13= 1

for each group N.A. Pre-r.
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OUTLINE 07 Bitimuia, MUCATIOL! PICGDAil FOR 1971-72

Instructional Component

I. Kindergarten

1. Oral language development - English and Spanish

2. Video tapes to develop sentence patterns and vocabulary that will
be used in first grade reading.

3. Video-taped stories in both languages to enrich background of under-
privileged children and also aid in language development in both

languages.

Introduction of letter sounds.

II. First Grade

1. Continue oral language development with emphasis on patterns and
vocabulary that will be used in reading.

4

2. Daily drill on letter sounds.

3. Reading readiness program.

4. Basal reading program - English.

5. Video-taped guides with classroom follow-up in Spanish language arts.

6. Video-taped guides with classroom follow-up in bilingual mathematics.

III. Second Grade

1. Continue oral language development.

2. Begin translation drills, English to Spanish andSpanish 4,o English.

3. Continue basal reading program inEnglish.

I. Video-taped guides for Spanish language arts program with classroom
follow-up.

S. Video-taped guides with classroom follow-up for bilingual mathematics.

Evaluation of Instructional Component

I. Kindergarten

1. Pre- and post- test (TOBE - Language and General Concepts)

2. Locally devised spot evaluation instrument (Pre- and post-)

e



3. Random sampling of progress toward stated objectives by Evaluator at

1 six week intervals. (Teachers will be given behavioral objectives for

each six-weeks period. Evaluator will prepare tests based on these

objectives.)

4. Feed-back to teachers based on results of six-weeks spot evaluations.

II. First Grade

1. Ability test in accordance with regular school testing program.

2. Pre- and post- achievement tests.

3. Oral language test to be developed by staff (first and second language).

4. Random sampling of progress toward stated objectives by Evaluator at
si-z -week intervals. (Teachers will be given behavioral objectives for
each ;ix -weeks period. Evaluator will prepare tests based on these
objectives.)

5. Feed-back to teachers based on results of six-weeks spot evaluations.

1
4

III. Second Grade

1. Pre- and post- achievement tests. (Post- test at end of first grade
may be used as pre- test for second grade.)

2. Oral language test to be developed by staff (first and second language).

3. Random sampling of progress toward stated objectives at six-week inter-
vals by Evaluator. (Teachers will be given behavioral objectives for
each six-weeks period. Evaluator will prepare tests based on these
objectives.)

4. Feed-back to teachers based on results of six-weeks spot evaluations.
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OBJECTIVES

The long range objectives of HABLA are to develop fluency in both English
and Spanish among as many students as our resources and facilities will permit.
Another objective is to provide our students with an education that will
ultimately enable them to move easily in the circles of either English-
speaking or Spanish-speaking cultures. This will require much more than
merely teaching a second language to members of either group. It will
necessitate the development of an appreciation of the heritage and attain-
ments of each culture.

While keeping an eye on this ambitious goal, we realize that there must
be intermediate milestones. The most important intermediate objective is
that of reducing the alarmingly high rate of failures or retentions among the
Mexican- Americans in the lower grades. We intend to accomplish this through
the use of a bilingual approach to instruction, Hopefully by the end of

r` grade three, the target group will be on level with their age-mates and be
Lable to proceed in a class with English instruction.

fore specifically, our immediate objectives are:

For Kindergarten:

The purpose of the Title VII kindergarten program is to provide

an opportunity for the Lexican-American child to begin "bridging the gap"
between the Mexican-American culture of the home and the Anglo-American
culture of the school, to begin learning the English language, to broaden
his experience and understandings, to increase his abilities and skills, and
to develop wholesome attitudes through a planned environment.

The terminal objectives of the bilingual kindergarten are to provide
experiences that will enable the children to:

1. Label (orally) animate and inanimate objects within the
framework of their experiences in either English or Spanish
with seventy percent accuracy.

2. Ask routine questions in either language and respond to
routine class room instructions when given in either language.

3. Describe sensory and perceptual responses in either language
in such a manner that a person could recognize the stimulus
from the child's description.

4. To enter the first grade the following year with a feeling of
confidence and worthiness.

The specific objectives can be broken down into four categories:
Physical development, emotional development, intellectual development, and
social development.
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First Grade -- The first grade students have made considerable progressbut have not progressed as much in reading in their second lan-guage as we had hoped. Their responses to oral instructions
indicate, however, that they are making progress in learning asecond language.

The first grade pupils were administered a pre and post achieve-:rent and ability tests. The results were:

Stanford Achievement Test

Group Fall Stanine Spring Stanine

English 6 7
Spanish 3 4Control 4 6

Inter-American General Ability Test

erba-Numeral Non-Verbal Total

Pre Post Pre Post

Span. 21.8 26.2 19.8 27.4 41-54Ehg. 32 34 29 33 61-6?

The Stanford Early School Achievement Test was given by closed-circuit television. A close-up view of each picture of the testwas shown and instructions
were given first in Spanish (localtranslation) and then in English. The teachers and aides who wereproctorssin their respective classes were interested to note thatmany of the Anglo children
were responding to the Spanish instruc-tions.

'Reading

e plans for first grade instruction were drawn up in the springf 1970 before we knew that we would
participate in the special"Reading in Spanish" program in cooperation with the Houstonschools. Participation in this program has caused some changesin our plans--the major change being the delaying of readingnstruction in a second language.

The Spanish-speaking children were taught reading in Spanish whilethe English-speaking children were taught reading in English. TheSpanish reading was taught by a teacher
from Mexico who was instruo.ted to teach just as she taught in Mexico.

lInstruction in reading in the second language was not introduceduntil January 1971.

1,111111,..
O.. ^1.
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11.4._Th.e....Q.uzrentxyles.t.id.ilkkg_liAW....tpAfiktkrPP.1.)4p041.
PioLT Ink.at 141P... Pl.9g.teCk grade_ level,:, (2:11-Pa..t.e.sPPPif.i.c. grade.)00 0 not grades

. 14 Voc.code: (if no LIII1).cpccified 1.3 4-6 7-9 10-12 13-college trainingI:: D011 ..eII 3-.')Ji - 11-T..._
II). -2,!-DOIVNIIIT..

code: 1College or University (Other professional training) 11.4 I14=Federal, State, or Private Vocational Job training II _..r):

11.5 Secopd 41p.p.gua.ge learnim fo r Miglish dominant students insprojected through grade:
00 if 0 not grades

cocle: no kliT specified 1 2 3 (4) 5 6 7 8 9 10 11 1211 MIT
14 N-Z. iT/E Dom

11.5 I22 0.
II

11.6 Leamkii,.._in their native language for Non_maaglish dopriAant 11.6 4students is Rrsijected.throurh jgadc.: .10
C s 0C=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12
Ste Ke.-C-011.7 The amount of instructional time in and through their native language 9 6-per lay for N-EilT students who are N-E dominant is:

code: 0=not specified m=math s = science ss = social studies
11.7
iiin. per day Total Min. per
of instruction day of any
Araughij_magi_ _kattake.tign___

awe i; 1

ca'
21

11.8 11.9
Subjects taught p of time per day of
in native lang. in tructict

til;cough..F-MITPre
4A). S.

2
3
4.5, 5of.

'7

8,

10,
11
12

7 .....
e
9
10

.

12

.

....

11.10 The amount of instructional time in and through their native languagefor 21-IIIT students who are aglish doiainant is:
code: 0 = not specified = not a221icable, no N-FilTo L dom students
11.10
1:in. per day Total Ian. per
of instruction day of any
prouGh.

. .....

11.11

Subjects taught
in native lang.

11.12
% of time per day of
instruction
thro fl



11 . 5 §pppyrd 41p.nguage fpr English doiainant studente

projected througji. age:
00 if 0 not grades

cock:: no ZIT specified 1 2 3 O 5 6 7 8 5 10

II Eta
111. N-74 VI; Dora

11.6 heamlng_pl their native language for 'ilsTiralglish dopinent
students is z-ojectes1 throurh made:

0=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and through their native
per lay for N-Eirr students who are N-E dominant is:

11 12

11.6 Li

diefoID
See (e-L°x

language 9 6-

code: 0=not specified path s = science ss = social studies

11.7 11.8 11.9

Ian. per day Total Nan. per Subjects taught % of time per day of

of instruction day of any in native lang. ins tructich

throighlbritr instruction . _ __ _ ___ . _tilrougll N-21T

Sae
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11.10 The amount of instructional time in and through their native language

for fl- IT students who are English dominant is:

10

PreK
1

2

3

4
5 L.

6

7
8
9

10

11

12

code: 0 = not specified N.A. = not applicable, no N-LIITI E dom students

11.10 11.11 11.12

1:in. per day Total Ian. per Subjects taught % of time per day of

of instruction day of any in native lang. instruction

-4 14S 'Pre K _.NS . . .
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11.13 14'Ingarkisons.-Tay - only non-English i;other Tongue 11.13 414_

students (including N- 1IT- English dominant). Euelfsh
iiother tongue students do not receive instruction in
a second language

0-no English llother tongue students
2- 2 way - ZiT learn the second language

11.14 The amount of instructional time in and through their second language
for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not applicable, no English UT students

PgeK

2

3
4
5
6
7

10
11
12

11.14
an. per day
of instruction
.thromh
71..71:m10..1A

n tr. (Ask

1

..... ....

Total min. per
day of any

instruction

v44lig
X4. . 1.44.n

I

4 .
i

. . .. ,

...1

11.15

Subjects taught
in second lang.

La. n At** I t44

A rhl.M

.....
1 ...I

i

11.16

of tine per day
of instruction
'Jiro n N-ZiT

. K eitit .

11. Iv -. ti.w) .
ig
,3.. .

A
5

I 6.
7

. . .

,10
...... 11.

'12

11.17 litigSTAPPAPAtPaellaTRet.P4MAIMAPPO.VaP4/41.049. 11.17 42
in the classroom (mar!: all that apply)

0-not specified

1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherpaide
and pupils dining at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the saae class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for N-HIT pupils.

8-other (summarize)

BO ON us e4 a" r I INot.
ele A r 04.36 I 0 n 0,1.1 41114.Ciehh

CA4s5 p e r 04
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of instruc.tion

throw411 N-rsfr

. l n
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5

6

7
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12
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day of any
instruction
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Y.4.4.11.

..Jutject.; J Coq' l.,

in second lang. of instrilc:ti,,n

K-kt 10.3"1-
through

.6 r.ft . , .M I 1. 0- n14

.3
;4

5
6

..... . - ... ... .

11.17 I; Led pp separate lane age usage. UL teacher apd/or. aide 11.17
in the classroom (mark all that apply)

0-not specified
1-languages are never mimed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherpaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through th:: use of whichever language the child has used at the time.

L-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for H -1iT pupils.

8-other (summarize)

80 fl% uses CI r N class e rf0a
tacMe.r ITA

es
0.1 SkuieK4S

12.0 METHODS OF SECOND LANGUAGE TEACHING

(iiive: all the', apply; some projects nay use a combination 12.0
of methods)

1- 4p- lingual habit skills or behavioral approach. EMphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn franc examples.

24111,2)Pf9TPagP.PAk-020itiXeLP2PYPARil.
Acquiring an understanding of the structural patterns or
gramaatical rules of a language.
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

;-Grammar zkanplation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCMINLITT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-M* Language Skills Sequence
(*Audiolingual flethod: listening, speaking, reading and writing)

I II
Non Eng dom Eng dom

students students
A in dom Bin A in dam B in

lang second lang second
lang lang

0 = not specified

(Use not applicable (n.a.) if project has no big. dom. students)

13.1 Second language listening- speaking 13.1 IB
skills are learned:

IIB
1-concurrently with doninant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lanc,uage

3-a specified period of time after
listening-speaking skills in domincat
languaFA taught

A

IVI

13.2 IA; I
13.2 ALi sequence followed: IBILL_

1-Listening-speaking proficiency IIA r,$,
precedes introduction of reading 0 VI 0 I ....Ye AM., IIB KS.

2- leading is taught concurrently

with listening-speaking skills



s, ..egative, uociarative tv inSerroL,atIve, active t, passivc.

-Grammar - Traplation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DaNANT AND SEC0i'Y) LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence
(*Audiolingual Method: listening, speaking,

I

reading and writing)
II

Eng dom
students

A in dom B in
lang second

lang

Non Eng dam .

ptudents
A in don B in
lang second

lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng.

13.1 Second language listening- speaking
skills are learned:

1-concurrently with io:iinant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lanc:uage

3-a specified period of time after
listening-speaking skills in dominant
lanauspA taught

13.2 Jul sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading

2-1-leading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking shills

4 -There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:

1-measure of listening-speaking

proficiency
2- informal assessment by teacher

41aa apao

assamalima

Aramaean.

aal/Maida6

allarolaa amarlia.

aaargaal.

13.4 Second language reading skills
are leamed:
1-concurrently with learning to read

in dominant language
2-after a specifiea level of dominant
language reading competence
achievement

3-a specified period of time after
tearning to read in dominant language
.g. a specific grade)

4-before learninG to read in .dominant

language

Man. al.a.

dom. students)

13.1 IB
R371-

OaaIMI.

aaaaadm /ma

ilaseaaa

taamaam.

ollaaamo

13.2 IA. I

IB 11.t.

Ilk h.$4
IIB

13.3

173_141._

13.4.

IIB

)(eAlrot

9d.
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Non Eng don Eng dam
students

EARLIPAtsA B A. B
don second dom second
lang lang lang lang

13.5 Reading is introduced:
A-individually, when child is ready

90.111.. 41111,10or at a specific time during grade: K
1 7
2

3 000..

..0.00
0.0000. *8

.0110110.00 d -400

0001. 000 110100.0.

13.5 IA NS

IIA NS

13.6 ?beading readiness its determined by:
1-test of reading readiness

........ 00 13.6 IA.2_2-informal teacher assessment . IB4.0.000 0000.06 0

13.7 Grade level reading is expected:

1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

nth se t
OiMIII.M. 1111 0.
..... ....... M. A .
...I. ...a 4.... OM.M.IM

M.IVI. . Q..... ...NOY
0....0 .. 00000
000 00.0 ..... 0,00000

000000. ...,...y.
011Mmlams

IIA
IIB

13.7 IA
IS

IIA
IIB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 LB L4SECOND language is expected:
IIB1-in the first grade

2-second grade
3-third grads
4-fou:th grade
5-fiftl. evade

s-jrade

7-otiur (specify)

14.0 INTEUATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:(mark all that apply)

1-Second language learning is only a sep-
arate subject for English- speaking stu-
dents; the second language is not used
as a indium of instruction for other
subje..Jta.

2- Second la' Tuage learning is both a cep-
arao subject and also a medium of
instruction for other s'ibjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such

I= N-1 II= E
dom dom
students students

0105

14.0 I Q.

II A

N.' fp 2-4
se )61c-eY Cep/9r



13.6 'leading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
64n sixth grade
7--ther (specify)

0.10.11.11.

Stk
...1.11.00

13.8 Grade level academic achievement (math, sciences etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grads
4-foul: th grade

5-fiftl, ?rade

7-otlwr (specify)

14.0 INTEGMION OF SECOND LANGUAGE LEARNING
(mark all that apply)

1-Second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a medium of instruction for other

2-Secon7 lanrAge learning is both a sep-
arato subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)

WITH OTHER LEARNING:

I = N-1 II = E

dom dom
students students

amM.M.M.

mmyalm.M.

13.6
IB

IIA
IIB

13.7 IA
IH__

IIA
IIB

13.8 18 4
IIB

14.0 I a
11

a-4

See )(ex.* Ley y
I 3
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V UTILIZATION OF RESEARCH AND
EXISTING MATERIALS

A.

A comprehensive study of Mexican-American students in the Abernathy
Secondary schools was made during the 1967-68 school year. We feel that
many of the things revealed by this study are a reflection of problems
faced by these students in the elementary grades. We believe that the
"language barrier" has been a stumbling block that we have not adequately
removed. Although we have placed the non-English speaking students in a
separate class at the first grade level in an attempt to help them, we
have not attempted a truly bilingual program.

B.

We have visited the bilingual programs in the San Antonio, Laredo,
and Edinburg school systems and at theMcAllen Migrant Center. We have
also visited with personnel and looked at the material being prepared by
the Southwestern Educational Developmental Laboratory at Austin, the
Region I Service Center at Edinburg, and the Southwestern Cooperative
Educational Laboratory at Albuquerque, New Mexico. Of the programs we
visited, we were more favorable impressed by the one at Laredo than the
others. The programs at San Antonio, Edinburg and McAllen were placing
most of their emphasis on learning English as a second language, while the
program at Laredo was more nearly in line with the program we plan to
implement.

C.

While we are planning to conduct classes bilingually, we realize that
an important part of our program will be to teach English as a second
language to one group and to teach Spanish as a second language to another
group. We feel that the ESL kits developed by the Region I Service Center
would most nearly, fit our needs. We submit the following reasons for
selecting it:

1. It is more flexible.

2. It is presently a more complete program, including such
things as lesson plans, language cards, visual -stimulas
picture cards, recordings, and filmstrip-record stories.

3. It will more nearly lend itself to a true bilingual program.

1. It is less expensive.



15.0 TI1EATIOIT OF CHILD'S LANGUAGE: I

Non alg.

students

A -in don.

lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language

aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATETJALs Se e )(fit.

16.1 Heading Materials-Types

Treading Materials are: (marl: all that apply)
1-Linguistically based

(Ilerrill or Miami Linguistic
readers, ITA, etc.)

2-Basal readers

3-Dialect readers

16.1 IA ich

4-aperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1

2-Grade 2
3-Grade 3

4-Beyond Grade 3
0-not specified

16.2 IA n45

(2:oule
16.3 The following are techniques and materials used for

0-none specified
°pattern drills
2-dia:og memorization
3-choral repetition

songs
prcgrxried instruction

(stories read to children
AUDIO VISUAL AIDES

II

2age 14

15.0 IA 1

dom. Eng. dm. n3-1
studentS, IIAT---

B 2nd A B 2nd IIB, 1
lang. ng. lang.

01

001.m.Imaa

=1 11

n 5

IIB

M.11111,

, or. 7f.ne -)

second language learning:



control of the standard form.

2-The child's language is corrected -
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

1111101111..-.

111.=

16.0 HATEMALS See )621C.0% C-

16.1 Reading MLterials-Types
Reading Materials are: (*mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.). 16.1 IA__ xd

2-Basal readers -11

3- Dialect readers

4-aperience charts (stories
dictated by children) 011.11111111.

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1

2 -Grade 2

3-Grade 3
4Beyond Grade 3
0-not specified

16.2 IA 115 %S

41
1.0

IIB

(21o,.se s.

16.3 The following are techniques and materials used for second language learning:
0-none specified
pattern drills

2 -dia:og memorization
3-choral repetition

songs
prccra:med instruction

Ostories read to children
r% AUDIO VISUAL AIDES

filmstrips

8-flannel or magnetic ooards
9 -realias graphic displays

ellrecords, tapes
11-listening centers
12-multi-media approach

Eyr:riential:

1

qrole 21eying
-puppetry

15-experience charts
16-primary typewriter
17-learning through direct experience

with materials e.g. Montessori
18- activity centers-chosen by child
19-other (specify)

Learning outside the classroom:
20-field trips
21- suggested TV programs
22 -,,thcr (specify)
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Development of Materials

Numerous visual aids have been developed (such as uniform alphabet
cards for all classrooms) as a result of suggestions and ideas presen-
ted at staff meetings. We have placed mu emphasis on development of
video tapes since this enables us to use th. language proficiency of
one bilingual teacher in all classrooms. We have developed sixty
tapes on first grade mathematics, forty tapes for language development
and have adapted fourteen children's stories and taped them. These
stories presented each Thursday in Spanish and the following day in
English serve a two-fold purpose. First, in our adaptation of them,
we try to use short, simple sentences and, Ihere possible, use the
same sentence pattern several times. (Example: Jack and the Beanstalk.
"This is the little yellow house. This is JacirsinaTi7sr77 Thus we
can stress various sentence patterns as a part.of language development.
The second benefit derived from these stories is that it helps fill
some gaps in the background of some of the children. the have not
tried to produce a new story each week, but have tried to show a new
story every other week while repeating stories on alternate weeks.
With each video tape is a written teacher's guide (not necessarily a
verbatim script) with suggested follow-up activities for the classroom
teacher. An example of these guddes is included as Attachment A.

We also obtained permission from the author to translate a pre-primer
and use it to introduce Spanish reading. However, this was not as
successful as we had hoped it would be.

Materials Development

I. Textbooks

1. Basal readers in English will be used in accordance with state and
local policies.

2. Math books in English will be used in accordance with state and local
policies.

3. Appropriate books in Spanish will be selected for use asbasal Spanish
readers.

II. Video Tapes

1. A number of video tapes have been made and others will be made to
expedite bilingual instruction.
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2. Script and suggested follow-up activities will be given to classroom
teachers prior to show of each video tape.

3. Video tapes will be shown as follows:

Monday Tuesday Wednesday Thursday Friday

Kind. L. Dev. .

Story Story

1st Gr. Sp. L.Arts Math Sp, L.Arts Math

2nd Gr. Sp. L.Arts Math Sp. L.Arts Math--

III. Supplementary Materials

1. Supplementary materials in English and Spanish, will be selected
and/or developed in pre-service and in training sessions.

2. Bilingual Aides will assist in preparation of supplementary materials.

3. Audio-visual equipment such as 16 mm film projector, film strip pro-
jectors, language masters, record players and tape recorders are
available to provide a variety of means of presenting supplementarymaterials.

Evaluation of Materials

I. Check sheets on usage.

II. Check sheets on value of materials.

III. Group discussion and critique of materials in staff meetings.
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4. Social studies -- (Example) A video tape of proper table
manners and conduct in the cafeteria can be prepared.

In evaluating the program, we intend to make a video-tape of class
room activities at intervals and keep them for comparison. This will alsoserve as an effective

means of self-evaluation for the teacher.

It is our intent to make ocassional video tapes of class room activitiesand invite parents in to view them.

In the kindergarten program, normal kindergarten activities will becarried on with this one exception -- English and Spanish will be used asa medium of instruction.

The kindergarten groups will be small -- fifteen to eighteen -- with
sessions lasting two and one-half hours. The kindergarten teacher willwork with one group in the morning and after a lunch break will work with
another group in the afternoon.

At the kindergarten level the emphasis will be on oral work and muchof it will be for the purpose of removing culture deficiencies that thesechildren might have. Many of these children are from homes that not onlydo net speak English but are culturally deprived as well. We feel that
one of our first objectives should be to help remove this cultural lag.Therefore a great deal of time will be spent on activities such as learning
nursery rhyras, story telling; learning poems, and learning songs. Thesewill be taught in Spanish and English. Much of the time will be spentlearning acceptable social habits. Included in these social studies -willbe learning to follow rules, learning to work cooperatively with theirfellow students, learning to respect those in authority, and learning goodmanners.

We intend to have our rooms divided into various areas, with a familylife corner, an art corner:, and a science corner.

Equipment will include:

Building blocks
Toy housekeeping equipment
Table and chairs
Walking boards
Record Player
Creative arts equipment
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16.4' The sources of Non-English materials and textbooks are: 16.4
(mark all that apply)
0-not specified

1-are written- by native speakers of that language
2-comme.-ially prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-ENT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural

9- commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified

1-xerox att..ched-page and document 13 a-, 4 )14

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1
groups; (mark all that apply)
0-not specified

Pupils of both linguistic groups are:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. - kno students)

17.2 Students are grouped for language instruction: 17.2
(mark all that apply) Amore than ir the time B Less than the time
0-not specified
1-total class

2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom 'hang dom

dom NEM
1-by age
2-by native language

millbs1611.0 0111111



Usp...ciiy how this is deterYiineu)

8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified

1-xerox att..ched-page and document [3 a-, 4L-

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1
groups: (mark all that apply)
0-not specified
Punils of both linguistic groups are:
1-always mixed for all learning
2 -mixed for language learning

3-mixed for some academic subject learning
4 -mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. - (no .LT students)

17.2 Students are grouped for language instruction:
(mark all that apply) AL-more than "- the time2 B Less thani the time
0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

17.2 1

17.3 Criteria for grouping: Students
0-not specified I Non Ehg II Eng dom IlEng dom

dom ENT NEHT
1-by age _L. =.6.a....
2-by native language

3-by dominant language
_.--

4-by language proficiency
(ex. level of reading skill) _,le _lee

n.a. not applicable
(no E.dom/NEHT)

f.m0

lex TUTORING

48.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified

1 -inter -ethnic(N -BUT student tutors EHT students)
2 -intra-ethnic (NI -EMT student tutors N-E1T)

3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.1

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 0
1-inter-ethnic (N-EIT aide tutors ELT student)
2-in the acquaition of native language shills
3-in the acclusition of second language shills
4-in other academic subjects
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"18.3'Parent tutoring: (nark all that apply)
18.3 NO

no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2-intra -ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7- materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTEMS
19.0

Ths_a_edsgrritculum natterp of the bilinmisl project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction

5-individualized learning
6-open classroom

7-guided discovery aid inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIMIT

20.1 Cognitive development in early childhood grades is fostered through:0-method not mentioned
20.1 1 0 4#1-structured envirionment rich with materials child can manipulate

order, compare, match for perceptual rotor development
2-non-verbal materials, such as Montessori materials from which

children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

.-labeling and discussion of concepts related to time, space, distance,position
4-labeling and grouping actual, objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text° active e le is

0
Se

geto



7-nalerials are provided for use in hone by parents
8-other (specify)

19.0 curaxcuLtz PATTERNS 19.0

The stated curr,icsf the bilingual project:
1-Ekcept for inclusion of N-EHT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individlialized learning
6-open cl-..:sroom

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIMIT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 120-414.
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual -notor development

70 2-non-verbal materials, such as Hontessori materials from which
St G children can learn sensory discrimination, matching, seriation,

0E0 K
counting, addition, subtraction

.-labeling and discussion of concepts related to time, space, distance,

ig Ca
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's

6-gidancc
rather thm t_,-.1cher dcmonstration.

rect experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0- method not mentioned

1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

n ch
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HABLA
Component: Kindergarten - Intellectual Development

PRODUCT
Performance Objective

EVALUATION SCHELULE
Dates Procedures

Given a group of objects or pictures
from Appendix #1, students will be
able to classify them into cate ories
such as fruit, vegetable, wood, metal
or animal, using either language with
fifty percent accuracy.

Given a group of objects, students
will be able to tell the difference
in color, size, shape, and texture,.
using adjectives listed inAppendix
#1 in either language with 50 accur-
acy.

Students will be able to describe
what they see, hear or touch in
either language using vocabulary
in App. #1

Sep-May

6-wk.
inter-
vals

Sep flay

6-wk.
inter -

Va

Sep-May

6-wk.
inter-
vals

Continuous teacher evaluation.

1% of the students will be ad-
ministered the proper instrument
shown in Appendix #4 by the Inter-
nal Evaluator or classroom teacher
assisted by bilingual aide.

Continuous teacher evaluation.

155 of students will be admini-
stered the proper instrument
shown in Appendix # 4by the Int.
Eval. or clsrm.tchr. assisted by
bil. aide.

Continuous teacher evaluation.

15% of students will be admini-
stered the proper instrument

shown in App. #4 by the Int.Eval.
or clam. tchr. assisted by bil.
aide.



HABLA
Component: Kindergarten - Intellectual Development

PROCESS
Performance Objective

EVALUATION SCHEDULE

K-1.1 a. Begin with flash card pictures of objects.
Learn. names of objects in both Eng & Span.

b. Look at pictures in magazines and have chUr
dren name the objects they have studied.

c. Use plastic models of fruit, vegetable:4am
d. Begin teaching classificationof objects

after children have learned names of objects
in both lang. Drill and repetition w/flash
cards.

e. Have children arrange flash cards in proper
categories beginning with only two catego-
qies and gradually increasing.

f. Use story of Pinocchio to help teach classi-
fication of objects made of wood. Play wi
wooden blocks.

g. Use magnets with metal objects to helr teac
classification of metal.

h. Use stories and improvised songs.

1C -1.2 a. Begin teaching colors of color wheel using
both languages.

la. Let children color with crayons using first
one color to color an outline picture, in-

creasing the number oi' colors used one at a
time. Give instructions in both languages.

c. When working on classification of fruits,
vegetables, etc. in 1.1, have children tell
the color of each object.

d. Use flash cards and objects illustrating
difference in size.

e. Use blocks, wheels, etc. to illustrate
shape.

f. Hake large and small circles, triangles. or
squares on flannel board and have children
place a certain number of flannel cutouts
in each.

g. Use visual discrimination material prepared
by Continental Press &Milliken Publ. Co.

h. Use "Caterfeelers" using scraps of various
textures.

i. Let children bring objects of different
color and texture.

K..1.3 Closely related to 1.2, but with more emphasis
on being able to give an oral response to
sensory stimulation.
a. Use flash cards and objects for children to

describe. Talk about how foods taste/smell.
b. Let children describe pictures.
c. Let children color pictures and tell story

of the picture.

rates

wkly

daily

Procedures

Discussion and evaluation
by teachers in staff meet-
ings.

Observation by Project
Director and/or Internal
Evaluator.

wkly Discussion and evaluation
by teachers in staff mtgs.

daily Observation by Proj.Dir.
and/or Int. &al.

kly Discussion and evaluation
by teachers in staff mtgs.

daily Observation by Proj. Dir.
and/Or Int. Eval.

tti
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1.5

1.6

1.7
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HAB LA

Component: Kindergarten
(Intellectual Development)

PRODUCT
Performance Obj ective

EVALUATION SCHEDULE

Students will be able to count to ten
in either language. They will be able
to count objects up to ten and to rec-
ognize sets of two, three, four or five
objects and state the number of objects
in a given set. Theywill be able to
do this in either language.

Students will be able to ask routine
classroom questions (listed in Appen-
dix #4) in either language. They will
be able to respond to routine class-
room instructions (see Appendix #4) in
either language.

Students will be able to differentiate
between morning, afternoon, night.
They will be able to name the days of
the week and seasons of the year with
fifty percent accuracy in either lang-
uage.

Students will be able to recite nursery
rhymes in English and in Spanish. (See
Appendix #5)

*After 1969-70 these will be Sep, Jan,
and Hay

DATES MOCZDURES

Sep-May Continuous teacher evaluation.

*Sep, Rating on check list by teachers.
Peb,hay

Novsliar Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide.

Sep -May

*Sep,
Feb,: lay

Nov, Mar

Sep Hay

*Sep,
Feb ,May

Nov, Mar

S ep -May

4eS ep,

Feb,May

Novsilar

Continuous teacher evaluation.

Rating on check list by teachers.

Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide.

Continuous teacher evaluation.

Rating on check list by teachers.

Spot evaluations by-internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide.

Continuous teaches evaluation.

Rating on check list by teachers.

Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide.

I



HABLA

Component: Kindergarten - Intellectual Development

K-1.14

K-1.6

K-1.7

C-1.8

PROCESS
Performance Objective

EVALUATION SCHEDULE
Dates Procedures

a. Talk about numbers and memorize numbers
from 1-10. Repetition and drill.

b. Learn song "Ten Little Indians."
c. Use questions such as "How many pencils do

I have in my handr.
d. Put circle, square or triangle on flannel

board and have children place a certain
number of objects in each.

e. Use sets of objects and have children tell
which set has the most objects.

a. At beginning of each day, talk about what
day it is, whether it is morning, afternoon
and at night.

b. Discuss what we do in the morning, after-
noon and at night.

c. Talk about what we do on Saturday and Sun-
day.

d. Talk about calendars. Use calendars for
counting.

e. Use days of week song.
f. Use pictures of sunrise, sunset, moon, etc.
g. Use pictures of seasonal scenes.
h. Talk about what we do in each season. "Is i

cold, hot, cool?".
a. Read stories to children.
b. Let children color pictures of characters

in these stories.
c. Listen to records.
d. Let children act out simple stories.
e. Hake peper sack puppets for characters in

stories or rhymes.
a. Talk about who helps us.
b. Use pictures to identify community helpers

and establish vocabulary.
c. Talk about what each one does.
d. Visit fire station, police station, post

office.

This will permeate all activities, but will
actually be the most important part of the
kindergarten program.

a. Correct usage of words will be illustrated
and practiced in all activities.

b. Region I Language Kit, adapted for our use
will be used twice each week.

wk.ly

daily

Discussion and evaluation
by teachers in staff mtgs.

Observation by Proj. Dir.
and/or Int. Eval.

wkly Discussion and evaluation
by teachers in staff mtgs.

daily

wkly

daily

wkly

daily

wkly

daily

Observation by Proj. Dir.
and/or Int. Eval.

Discussion and evaluation
by teachers in staff mtgs. (

Observation by Proj0
and/or Int. Eval.

Discussion and evaluation
byiteachers in staff mtgs.

Observation by Proj. Dir.
and/or Int. Eval.

Discussion and evaluation
by teachers in staff mtgs.

Observation by Proj. Dir.
and/or Int. Eval.



HABLA
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Component: Kindergarten - Intellectual Development

PRODUCT
Performance Objective

EVALUATION SCHEDULE
Dates Procedures

K-1.4 Students will be able to count to twen.
ty in either language. In either lang.
they will be able to count objects up
to ten and to recognize sets of two,
three, four or five objects and state
the number of objects in a given set.
Students will be able to write nume-
rals up to 10.

K-1.5 Students will be able to name the days
of the week and seasons of the year
with 50% accuracy in either lang.

K-1.6 Students will be able to recite the
Pledge of Allegiance in Entlibh and
Spanish. (See hpp..#5)

K-1.7 Students will be able to identify from
pictures, community helpers--policeman
fireman, mail carrier.

K-1.8 Fifty percent of the students will be
able to demonstrate correct usage of
fifty words, from App. #1 .

tudents will demonstrate use of pat-
terns in App. #2

Sep -Nay

6-wk.
inter-
vals

Sep-ilay

&wk.
inter-
vals

Sep-May

6-wk.
inter-
vals

Sep May

6-wk.
inter-
vals

Sep-May

6-wk.
inter-
vals

OctvApr

Oct,Apr

Continuous teacher evaluation.

15% of students will be admini-
stered the proper instrument
shown in App. # 4 by the Int.
Eval. or clam. tchr. assisted
by bil. aide.

Continuous teacher evaluation.

l5% of students will be admini-
stered the proper instrument
shown in App. #4 by the Int.
Eval. or clsrm. tchr. assisted'
by bil. aide.

Continuous teacher evaluation.

Observation and oral examination
by Internal Evaluator assisted
by bil. aide.

Continuous teacher evaluation

15% of students will be admini-
stered the proper instrument
shown in App. #4 by the Int.
Eval. or clsrm. tchr. assisted
by bil. aide.

Continuous teacher evaluation.

15% of students will be admini-
stered the proper instrument
shown in App. # 4 by the Int.
Evall or clerm.tchr.assisted by
bi".. aide.

Spot Evaluation Instrument.-App.t6

Test of Basic Experience - Lang.



HABLA

Component: Second Grade - Mathematics

PRODUCT
Performance Ob ective ;Dates

Given an incomplete number sentence in daily
the form 5 - 4 (Thk.J 3 * 3 0 9, or
2 + 5 0 3 - 1, sixty percent of the
students will be able to complete the
sentence by using the proper symbol <,
), =. They will be able to do this
with seventy percent accuracy when
given instructions in either language.

6-wk.
inter-
vals

Given appropriately divided regions or daily
given sets of objects, sixty percent
of the students will be able to identi-6-wk.
fy 1/4, 1/2, 3/4, 1/3 or 2/3 of a re- inter-
gion or set. They will demonstrate vals
this ability by coloring the fraction-
al part of the region or circling the
fractional part of the set. They will
be able to perform this operation with
seventy percent accuracy when given
instruction in either language.

Given replicas of United States coins,
eighty percent of the students will be
able to recognize equivalent amounts
of money. They will demonstrate this
ability by grouping the coins into
equivalent amounts. They will be able
to make change and count out change
bin either language) for imaginary pur.,

chases up to one-half dollar in value.

Sixty percent of the students will be
able to perform three-place addition
wIthout renaming ones as tens or tens
as hundreds. They will be able to per-
form three-place subtraction without
renaming hundreds as tens or tens as
ones. They will be able to perform
two-place addition with renaming of
ones as tens and will be able to per-
form two-place subtraction with re-
naming of tens as ones. They will be
able to perform these operations with
seventy percent accuracy when given
instructions in either language.

daily

I F

EVALUATIOA SCHEDULE
Procedures

Teacher observation.

15% of students mill be
stored the proper instrument
in App. #10 by the Int. Eval.
clsrm. tchr. assisted by bit. a

Teacher observation.

15% of students will be admim-
stered the proper instrument :
in App. #I0 by the Int. Dal.
clsrm. tchr. assisted by

Teacher observation.

6-wk. 15% of students will be admint-
inter- stored the proper instrument:.
vals in App. #10 by the int. 2val.

clsrm. tchr. assisted by bil. I

daily

6-Mk.
inter-
vals

Teacher observation.

15% of students will be adminl-
stared the proper instruments'.
in App. #10 by the Int. Eval.
clsrm. tchr. assisted by bil.



HABLA
Component: Second Grade - Mathematics

PROCESS
Performance Objective

EVALUATION SCHMULE

2-2.1

2-2.2

2-2.3

2-2.14

Use of Modern School Mathematics text with
instructions given ilaii11757157teacher and
translated into Spanish by the teacher-aide.

Video - taped, bilingual presentation with

written suggestions for follow-up activities.
Supplementary exercises from Coatinental
Press.

Teacher made materials.

Use of Modern School Mathematics text with
Instructions given in7lEilish by teacher
and translation into Spanish by teacher-aide.

Use of ilodern School Mathematics text with
instructions given in English by teacher
and translation into Spanish by teacher-aide.

Use of Modern School Mathematics text with
instractrai-given in English by teacher
and translation into Spanish by teacher-aide.

411^ -1wwwWwwrommefwwwww-*,..r.° wymnow......

Dates Procedures

wkly Staff conferences with
exchange of ideas and
discussion of materials
and techniques.

wkly Staff conferences with
exchange of ideas and
discussion of materials
and techniques.

wkly Staff coll:Tences with
exchange of ideas and
discussion of materials
and technlques.

wkly Staff conferences with
exchange of ideas and
discussion of materials
and techniques.

18.
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First Six Weeks

Appendix # 3

KINDERGARTEN OBJECTIVES

16k

1.2 Identify and name colors in either language--red, green, blue, yellow, white,

black.

1.4 Count to ten by rote in either language.

1.8 Given pictures of family, name mother, father: brother, sister, baby, grand-

mother, grandfather.

1.8 Use greetings--Good morning, good afternoon.

2.1 Respond to simple instructions in either languago --Sit down, Stand up, Bring

your chair, Form a line.

2.3 Stay in line when going to recess, lunchroom, etc.

Second Six Weeks

1.1 Given pictures or replicas, name in either language--apple, banana, orange,
grapes, peach, pencil, scissors, book, paper, chair, ball, doll, coat, cap.

1.2 Use descriptive words in either language -- large -small (big-little), soft-hard,

1.3 hot-told, few-many-more.

1.h Count to fifteen by rote in either language.

1.h Count objects up to five in either language.

1.6 Recite the Pledge of Allegiance in both languages.

1.8 Use sentence patterns, "I have a ", "He (She) has a ".

1.8 Form a circle when told to do so in either language.

4:1 Hop on one foot.

4.2 Hold crayolas, pencil, or scissors properly.

.111

AS

Third Six Weics

1.1 Given pictures or replicas, identify and name in either language--beans,
potatoes, tomatoes, carrots, dog, cat, cow, horse, rabbit.

r

r

1.1 Given pictures of objects for which he has learned names, group them in
categories of fruits or vegetable, animal, wood or'metal.

1.4 Count to twenty by rotein either language.

1.5 Name the days of the week in first language.

1.7 Name community heleers in either language--policeman, fireman, postman,
doctor, nurse.

1.8 Use sentence patterns, "I want .2, "He (She) wants ".



Kindergarten Objectives (Cont.)

Fourth Six Weeks

I6 i

1.1 Given pictures of objects, identify and name in eithe. language - -car, bicycle,
stove, pig, goat, shirt, shoes, dress, trousers (pants), skirt, blouse.

1.4 Recognize sets of one and two objects.

1.4 Write numerals one and two.

1.5 Name seasons of the year in either language.

2.3 Await his turn to perform a task vithout losing interest to the point of
becoming disorderly.

2.4 Find the nurse's office, principal's office, director's office.

3.1 Describe himself, "I am a boy (girl) with (color) hair and (color) eyes."

Fifth Six Weeks

1.2 Use adjectives in either language-- sough- smooth, short-tall, wide-narrow,
13 round-square.

1.4 Count objects to ten.

1.4 Recognize sets of objects up to five.

1.4 Write num) rals up to five.

1.5 Name days of the week in either language.

1.8 Use sentence patterns in either language, "I see, He (she) sees."

2.1 Respond to classroom instructions when given in either language.

4.1 Jump, skip.

Sixth Six Weeks

1.2 Recognize and name in either language--circle, triangle, square.

1.4 Write numerals to nine.

1.8 Use sentence patterns, "I hear, He (She) hears."

2.1 Under teacher direction participate in choral recitation of alphabet in
both languages.'

4.3 Toss and catch large ball.
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Appendix #7

FIRST GRADE OBJECTIVES MATH

First Six Weeks

2.1 a. Students will be able to count to 20 by ones in first language.
b. Students will be able to count to 10 by ones in second language.
c. Students will be able to count objects up to 10 in first language.

2.2 Students will be able to join 1 with sets of 1, 2, 3, 4 to form a new set.

2.3 Students will be able to write numerals up to 10.

2.4 Students will be able to recognize and place numerals 1-5 in their proper
sequence.

Second Six Weeks

2.1 a. Students will be able to count to 100 by tens in their firstlanguage.
b. Students will be able to count to 20 by ones in their second language.
c. Students will be able to count objects up to 10 in both languages.

2.2 Students will be able to join a set of 2 with sets of 1, 2, 3, to form a new set

2.3 Students will be able to write numerals up to 20 by ones.

2.4 Students will be able to recognize and place numerals 1-10 in proper sequence.

Third Six Weeks

2.1 a. Students will
b. Students will
c. Students will
d. Students will

2.2 Students will be
either language.

2.3 Students will be

2.4 Students will be

Fourth Six Weeks

be able to count to 100 by ones and by tens in their first lang,
be able to coup' to 100 by tens in second language.
be able to count to 30 by ones in second language.
be able to count objects up to 15 in both languages.

able to join and separate sets 1-6 when given instruction in

able to write numerals up to 100 by tens.

able to recognize and place numerals 1-15 in proper sequence.

2.1 a. Students will be able to count
first language.

b. Students will be able to count
c. Students will be able to count

2.2 Students will be able to join and
number sentence using the symbols

2.3 a. Students will be able to
b. Students will be able to

2.4 a. Students *ill be able to

b. Students will be able to
100 in proper sequence.

to 100 by ones, fives, and tens in their

to 100 by ones and tens in their second lang.
objects up to 20 in both languages.

separate sets 1-9, illustrating by making a
+ or - and -.

write numerals up to 50 by ones.
write number words 1-5 in their first language.

recognize and place numerals 1-20 in proper sequence.
recognize and place numerals ending in zero up to
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First Grade Path Objectives (Cont.)

2.5 Students will be able to identify andname a penny, nickel, aid a dime.

2.6 Students will be able to recognize and tell time by 1.-urs in first language.

Fifth Six Weeks

2.1 a. Students will be able to count to 100 by ones, fives, and tens in both lang.
b. Students will be able to count to 53 by twos in both languages.
c. Students will be able to count objects up to 30 in both languages.

2.2 Students will be able to join a two digit number ending in zero with another
two digit number ending in zero.

2.3 a. Students will be able to write numerals up to 75 by ones.
b. Students rill be able to write number words 1-10 in first language.

2,4 Students will be able to recognize and place numerals 1-50 in proper sequence.

2.5 Students will be able to identify and name a penny, nickel, dime, quarter,
half-dollar, and a dollar.

2.6 a. Students will be able to recognize and tell time by hours and half-hours in
first language.

b. Students will be able to recognize and tell time by hour in second language.

Sixth Six Weeks

2.1 a. Students will be able to count to 50 by twos in both languages.
b. Students will be able to count objects up to 50 in both languages.

2.2 Students will be able to join numbers 1-9 with two digit numbers ending in zero.

2.3 a. Students will be able to write numerals up to 100 by ones.
b. Students will be able to write number words 1-10 in both languages.

2.1. Students will be able to recognize and place numerals 1-100 in proper sequence.

2.5 Students will be able to recognize combination of coins that will make five
cents, ten cents, or twenty-five cents.

2.6 Students will be able to recognize and tell time by hour and half-hour in both
languages.



21.0 SaF- ESTEEII

page 17

21.0 400,

Stated methods of project compenent epected to increase self-esteem:

no- self - esteem not mentioned as an objective

0-self-esteem is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from

their own experience
4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

Haifferentu ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0 0

1-The project mentions the following specific Jearning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned



5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:

10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

developnent
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STflATEGIES 22.0 0

1-The project nentions the following specific Jearminc strategies
as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULT1J2AL COMPOMIT

23.1 This program is: 23.1 Az 57 6

1-bilingual alone
2-Lilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program
5-art, posters, realia, crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other (specify)



23.2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of
N -PET culture, please sumarize below: (or attach xerox)
found in docuuent _, page w.__
0-not mentioned

page 18

2362 0

23.3 1-if project nentions efforts to decrease ethnocentrism in
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N-ELT culture 2364_--involves (sari: all that apply)
0-no bicultural component mentioned
1- Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4- Itemization of surface aspects of a countrygeography, dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from MT or ET
8 -Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America- multicultural
contributions of various ethnic groups discussed

3-other(indicate document and nage number for xerox) or
elaborate in your own words

24.0 COilialITITY COITONEIT

24.1 Bilingual libraries are nrovi

23.5 0



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

23.4 In the bicultural compenent inowledge of the N -fliT culture
involves. (marl: all that apply)

0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical- cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country -- geography, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from MI or EHT
8-Other (specify)

23.5 American culture is defined: 23.5 C)
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America..-multicultural

contributions of various ethnic groups discussed

3-other(indicate document and page number for Xerox) or
elaborate in your own words

24.0 COURIIIITY COI IPONMIT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project-community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-ethnic studies library not mentioned

24.1

24.2_0
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Page 19

24.3 Provision is made by the school for informing the parents
24'31/3/41"iand community about the program through:(Mark all that apply) 70-method not specified

no-no provision for informing community
1 bilingual newsletter
2 monolingual newsletter or neAusra.fe.
3 aws sent to mass media.
4if articles included with project, check 4
5-bilingual fliers sent home
6-formal meetings
7-informal meetings open to entire community
8-meetings conducted in both languages
9-home visits
10-other (specify)

11-project director personally involved in program
dissemination. specify how vve wi4iffare.v4s Al bi-vrontkly vnte-4055

(2" SC°10DI $4) &WS. ? e r

23* Wks by $4.04 me,m4ers 1cool c.14.4,US 40i/1c a.
soctst yon-Ao.hitattv%s th,00 - c die Opt" %As t.

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24.4_ 48,I1

0-type not specified
no-not sought

1-existing community groups working with program
2-bilingual questionnaires

See f..e.roy. tq
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)

8-project director personally seeks involvement of community
in program. specify how MitiS t4101% luhreom" 61"""WY rnt*AIS
4I'SOrlocA s pcmsered toot-44as tchrtOpim 0.46)

24.5 The school keeps informed about community interests, events and
problems through: 24.5 2

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
lenguages

2 -con unity representatives to the school
3-bilthgual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

246 The school is open to the community through:
0-not mentioned
nn 4^ -

24.6 a



8-meetings conducted in both languages
9-home visits
10-other (specify)
11-project director personally involved in program

dissemination. specify hot: rfte.e.t ko.ti.V rirtn43 6i-vvtontkiy Int cAini

2- ScAnool Ocwsectes r

23 ' Talks ahv s+ctliF rittivbers i0 local cluus% 4 Civic c,k4463
soc,tA you-Act.v,itailtioN
stetool.u..)tde. opt,. %'N 4$

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
24.4_ ittgi If.

no-not sought
1-existing community groups working with program
2-bilingual questionnaires See r._12,roy. tc)
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with commuLity groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how Metil ust inki ?o,rcn4fs DA lei er*My r,netc.4vna S

1I-S aNOcA 3 p 0 h.S 0 r tek es.rkes C chr 541%04 she )

24.5 The school keeps informed about community interests, events and
problems through: 2.4.5 2

no-no mention of school seeking to be informed about community
1- meetings open to the entire community conducted in both
languages

2-collnunity representatives to the school
3-b114.ngual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weekends

2-providing adult education courses
3-other (specify)

25.0 D21?CT EVALUATION

24.6 a

25.1 Project mentions description or dissemination of the bilingual
pmgram through: 25.111,4%3 t,

1- newspaper articles

2-radio programs
3-TV programs

4-video-tapes
5-films

6-visitors to observe the program



Community Involvement

At the beginning of the year eight couples were asked and accepthd to
serve as a parental advisory committee -- four Anglo and four Mexican- .

American. Meetings were held once each month at which time they were
briefed on our activities and suggestions and/or criticisms were
requested. All the parents of children participating in the bilingual
program were invited to one meeting and a number of them attended.
They will be invited again for the Nay meeting.

We have asked mothers of the children in the bilingual program to help
with school sponsored parties at Christmas, Valentine ts Day and Easter.

Community Involvement

I. Parental Advisory Committee

1. The parental advisory committee will meet on the second Tuesday night

of each month except March.

2. The committee will be given a progress report and will be asked for
advice on and/or recommendations for planned activities in our progran.

II. Community at Large

1. All parents of children in the bilingual program will be invited to
meet with the staff and advisory committee in October and Hay.

2. There will be a school-wide open house (usually scheduled on the first
Friday night in ',larch) .

3. Parents will be asked to assist teachers in various activities for
the children. (Christmas parties, etc.)

III. Ness Media

Articles concerning the bilingual program will be published it the biweekly
.school newspaper and in the local paper, The Abernathy Weekly Review.

Evaluation of Community Involvement

In the small community in which we are located, members of our staff are in
daily personal contact with many people in the area including community

leaders. This enables us to get constant evaluation and feedback.
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25.2 Project's impact: 25.2
1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Prolect mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-

1

4 Wiir "It NIrSi Fl""IJ i'ILMI'XiC4A'AMEXIC-6-t1 410/14. %nitre COAA %CAMSopment neecip

A 11
26.0 DOLE OF EVALUATOD 11% c(11 Gond ccAocol C

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in

1-published measures

26.1 /143
0-not mentioned

the bilingual program: 02

2-staff developed measures
3-Jtaff translations of published measures
4-staff adaptations of published measures

page 2C

26.2 Evaluator has personally observed suidents in the program:
0-not mentioned
no-never

1-once or twice during the year
2-more than twice
3-regularly

4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (specify)

27.0 EVALUATION PROCEDUDE See X e r o U 0.-

27.1 0-hot specified
1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (marl,: all that apply)

1-Pre-tests have been given to project group or sample
2- " will be II 11

3-Post-tests have been given to project groli or sample

4- " will be 11 li

5-Pre-tests have been given to comparison group
6- " will be is I:

7-Post-tests have been given to .mparison group
8- ii will be II H

26.2 3

26.3

27.2 3/5; 7



a° 4.

EABLA

Component: Instructional - First and Second Grade
English and Spanirh Language Arta

Program Objective: By the time students complete their second grade work,
they will demonstrate a significant improvement in
their ability to function in both the Snglish and
Spanish languages. Inasmuch as the second year 'frill
be a continuation and extension of the first year,
the language arts program will be considered ds one
continuing program.

Participants: Three First and three Second Grade Sections to be
taught by closed-dircuit television.

1-1.2

1-1.3

PRODUCT EVALUPerformance

Objective Dates Procedures
ATIOISC ULEPYD

By the end of each school year the
communication skills of students will
show an inrrea :e as treasured by the
appropriate form of the Stanford
Achievement Test Series, and a Span-
ish test to be acqired or developed
by the staff.

Oct

May

Sixty percent of the students will be Sep-
able to listen to and distinguish the
sounds used in both languages. They
will demonstrate this ability by
grouping according to instruction a
series of cards depicting objects with
various beginning stiunds, ending
sounds or consonant blends.

Sixty percent of ntadents will be able
to reproduce toe sounds of both lan-
guage .

MMOINIMI1

Pre-test will b3 administered by
Internal Evaluator.

2ost-test will be administered by
Internal Evaluator, results to
be tabulated and given to Project
Directar.

Teacher made tests.
May

6-wk. 15% of the students will be admini-

inter- stered the proper six-weeks male-
v^ls ation instrument (App. 8 or 10) by

Int. Eval., teacher or aide.

fi;t grade
Sixty percent of thsr,Ftadents mill be
able to read in the first readers by
the end of the first school year.
Sixty percent of the second grade
students will be able to read in the
second reader, second grad:: level by
the end of the :;econd school 7ewr.

Sep-
Hay

6-wk
inter
vale

Sep-
May

6-wk.

inter
vals

Teacher observation.

15% of students will be administer
the proper nix w:leks evaluation
inntrumen+ (App. 8 or 10) by Int.
Eval., teacher or aide.

Teacher observation.

Evaluation by Int. Eval. beginminE
with second semester of first graC-



H B LA

Components First and Second Grade - haglish and Fpeniah
Language Arts

PROCESS
Performance Objectivc Dates

.....

020 b

EVALUATION SCHEDULE
Proce6aqs

1-1.1 Internal Evaluator will administer tests by
closed circuit TV. Teachers and aides will
proctor the test in the classroom.

Oct
Hay

1-1.2 Teachers will provide opportunities for chil- daily
drew, to listen to the various sounds of each
language by modeling the sounds, telling sto- wkly
ries that emphasize the sounds being taught,
reading to students, teaching short songs and
games that stress the desired sounds. Teachers
will show pictures of objects that have var-
ious beginning sounds (or ending sounds) and
teach he children to select and group the
ones that have similar beginning sounds.

1-1.; Teachers will provide opportunities for stu-
dents to reproduce vm.rious sounds of both
languages, by modeling and having students
respond chorally in groups and finally as
individuals. They will provide opportunities
for much repetition through such activities
as games, songs and tape recordings of indi-
vidual students,

1-1.4 Teachers will present-o, reading readiness
;rogram followed by preprimer works reading
in a primer, and begin k basal reading pro-
gram. Second grade students will be given
an opportunity to besivl at a level they
attained in the firet and continae from that
point.

daily

-kly

daily

""...4711/PIELFOOW
-Nremvx+Owfw-Ww& ..1.."

Teacher evaluation.

Oteervation by Internal
Evaluator.
Staff meetings will be
held weekly to discuss
various techniques and
routines.

Observation by Internal
Evaluator.

Staff meetings will be
'held weekly to discuss

various techniques and
routines.

Observation by Internal
Evaluator.

Staff meetings will be
held weekly to discuss

various techniques and
routines.
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Component: First end Second drade - English arid cpanish
Language Arts

PROCESS
Performance n:Ijective

1-1.5

1-1.6

Teachers will provide activities such as trac-
ing dotted lines to fs,rm letters and words,

work in workbooks, copying words written on
chalkboard, writing names under ieictures, and
taking dictation. The teachers will begin
teaching cursive writing at the second grade

level.

EVIITIATIOA SCHEDULE

Precedure3Ma ea 00

daily Observation by Intc_1:
Evaluator.

wkly

Teachers will discuss stories they have used daily

in class and ask questions about them. Thrmji
repetition of this process and pointing out
significant points of a story, repeatedly, wkly
they will teach the students to identify

main ideas.

Staff meetings ;.11 to
held to disc:-ss varic.
techniq.ies and rout

Observation by Internz:

Evaluator.

Staff meetings will b.
held to discuss variP_
techniqu.es and routir-
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IIAB A

Component: First and 3econd Grade - glish and Spanish Language

Arts

.1111=1

PRODUCT
Performance Objective

EVAIMTI,ri ST-EDULE
Dates Procedures

1-1.5 By the timo they have finished the Bar
first grade, sixty percent of the
students will be able to write from
dictation words that they have
learned to read. They will be_able
to do this with seventy percent accu-
racy. As their reading skill increas-
es in the second grade, they will be
able to write from dictaticn, words
and sentences of increasing diffi-
culty.

1-1,6 By the time ctudents have completed Sep-
first grade work percent will hay
be able to tell orally the main idea
presented in a etory.

Bj the second semester of the second Sep-
grade sixty rercent of the students ifaywill be able to write the answer to
questions cuncerning a story they
have read. They will do this with
seventy percen;, accuracy.

.111.1.011.."..1.11,94,,

Jan -

Hr

Beginning with the Afth six veeks
reporting pel;iod, 15 of studsnts
will be adviiniste7ed the pro it
evaluation instrument (kpp. 41)
10) by Int. 'Eva., teacher o~ aid

Teacher evaluation.

kt the eud of the sixth six weeks
reporting period, the proper six
weeks evaluation in-Aluent
will be administered by thn Int.
Eve' to 15% cf students.

Teacher evalmtion.

Beginning mith the third six week
reporting period, the proper six
weeks evaluation instrument (App.
#101 will be administered by the
Int. Lval. to 15i of students.


