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. b
- bilingual educaticn applied research unit 0.1Project o, _‘_3___3_____
project b.e.s.t.
L.Y.C. consori ili i
y consor*ium on bilingual education DATA VERIFIED By PROTECT
CONTZNT AKALYSIS SCHEDULE
FOi. BILilIGUAL EDUCATIO! P..0G:iA&iS

lesearch Assistant R__Hgés / mss . Date. ¢ 5.3 L
0.2" ame of Project .\:\.ﬁﬂ.\zﬂ_ﬂ&' \@Sn%.ﬂdmnc&‘:&hnauo.\ Learn‘ma &V\ “7

berna

0.3Address of Project Ab&"“‘“\"\[ 3—“&&?.&.\3.4_&1\\' School Dishelct
o..Drower €, Abernathy, Texas 7630
.05  STATE 0.5 . R

1-Alasia 11-Louisiana 21-0zlahoma
2-Arizona 12-iiaine 22-0Oregon
3~California 13-llagsachusetts 23-Pennsylvania
4~-Colorado 14-ichigan ~_hode Island
5-Connecticut 15-tontana 25=-Texas

5-Florida 16-New Hampshire 26-Utah

T-Guan. 17-New Jersey 27-Veirnont

8-Idzho 18-New lexico 28-Washington
CeIllinois 19-Nev Yoz 20-Wisconsin
10-Indiana 20-Chio 30-Other (specify)

1.0 PLIOJECT HISTO.Y, FUNDING AND SCOPE
1.1 Year Project began under Title VII:
see 97 - 1965
Project o7 - 1970
No. 17 - 197

2.0 FUNDING (ilark all that apply)
2.1 1-Any P.IO. funding of BILINGUAL progran, if Title
VII continues or expands that progran
O-no prior funding mentioned

Year prior funding began

T

1-early childhood (pre i -+ X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O~not specified

Prior bilingual »rogram involved:
gual o (8

Source of prior bilingual program funding.
1-local " 4=university

2-state 5-federal (specify) . .
3-foundation 6-other (specify) ___

D N

et B man

1-CONCURRENT funding of progrem(s), if cooperating
with Title VII program




sesmarezs of Pioject _Abeenathy Independent School Oisteict
o..Drawer €, Abernathy Texas 763
STATE 0.5 .89

1=-Alasica 11-Louisiana 21-0:lahcne
2-Arizona 12-iaine 22-0Oregon
3-California 13-liassachusetts 23-Pennsylvania
4-Colorado 14~itichigan 24~.210de Island
5-Connecticut 15-{ontana 25-Texas
6-Florida 16~-New Hampshire 26-Utah
T-Guar: 17-New Jersey 27-Veiniont
8-Idzho 13-New tiexico 28-ashington

- C¢Illinois 16-Nevw Yor: 20-Wisconsin
10-Indiana 20-0Ohio 30-Other (specify)

1.0 P..OJZCT HISTO.Y, FUNDING AND SCOPE
1.1 Year Project began under Title VII:
see 97 - 1965
Project o7 - 1970
No. 17 - 197N

2.0 FUNDING (ifark: all thut apply)
2.1 1-Any P_IO: funding of BILINGUAL progran, if Title
VII continues or expands that program
O-no prior funding mentioned

Year prior funding began

Prior bilingual »ro ram involved:
1-e2rly childhood (Pre i -+ X
2-clementary students (grades 1-6)
3-secondary students (grades 7-12)
O-not specified

Source of prior bilingual program funding:

1-local L-university

2-state 5-federal (specify) . .. ..

3-foundation 6-other (specify) ___ . .

1-CONCURREKT funding of progrem(s), if cooperating
with Title VII program

O-no concurrent funding mentioned

Concurrent program cooperatinz with Title VII involves:
i-early childhoog (pre X -- 15

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)

L-teachers

C-not specified

Source of concurrent funding, if cooperating with Title VII
Jrogram:

1-local 4-federal (specify)_i\:!g__ﬂ\ﬁ\\ roATom
2-state 5-other (specify) (v«mg\'m )
3-university S-found i vt ‘

PR Y

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent prograu(s) coonesating with
Title VII (firct vere)

3.0 1-If a UNIVZ.SITY is voriing with the Title VII progra,
specify which:
O-none
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T av wlld ToWe Jlao€l T0 Jluu@als oY Lioo. €3 grade level.
L(by second year)

Number of lunber of 4.3 PSK
Grade Classes_ _. Grade Classes. . A
PS-PreSchool U 7-grade 7 | ... .. B __
K-Kndgtn - I E-grade 8 .. C..
PSK 87 TCTAL ilC. students PS and X C~grade v . .. _. ..
1 TCTAL students gr. 7-C

1-srade 1 ”_?.__“ 10~zrade 10
2-grade 2 __ 11-grade 11 = _ .
3-grade 3 12-grade 12 .
4-grade 4 S . _._..T07TAL students gr. 10-12
5-grade 5
b-grade 6 T
A . 1. TOTAL sTudonts gr. 1-6

4e4 1-All classes graded’ yANA _-_J___

2-A11 classes ungraded
3-Sonme classes ungraded
y If vngraded, specify ages or grades grouped together:

5.0 P.J0CESS VAIABLES - STUDERTS (Sociolinguistic)

5.1 Students Dominant and Wative language interaction and
cultural affiliation (Indicate muibei of students in each
category and specafy cultural affiliation in box)

(Circle any information which is inferred and write INF.)

[':Ziioivﬁ-}“s&:hiisiil Doritnant 17 il ish Doninant; 5.0 No. .
1. Total I .N-T Dom - NEIT II.Z-Dom - NB&IT
Non-English ' ) ' ¢ HE do: I 87 23
lHother Tonzue __' g7 i ! ¥-BE
I ¢ I dom
e as c s emmecs e o e m e e i il cess 4 a.
2, Total ! 1L, tDom - B . VBT 10
gnglish < i
ilother-Tongue .. ‘ -7 7 i S~Dom II 7.7 .H 7
I | Ex™ e
I Total Hon-Inglish  II %otal Imglish  “otel nnm 77 M7
Doninant: ’g'_ Doninant: 27 = II= IL+ 11,
oo ii?b'zx.'—ﬁrzml' Lisih Dowinant | 1110 Eogash Domthant
! NeE Dom  N-EMT E=Don e T
Non-English * Dxample: a native Spanisi spealer fxauple: a native Spanish
Lother- Tongue }who uses Spanish in most contacts| speaker who uses Spanish only in
I though he way !mow Lnglish faniliar contacts, and Englisl:
e e . 20 &ll others: school, work. .
| §-3 Dom - @ S-lop - G-
|
Inglish | 2xample: (rare) a native .nzlisl | Twaroles: 1)a native E.spealing
tiother Tongue | speai:ing Puerto .ican child, acculturated American who may
‘born in FNew Yorl. vho returns or &y not now a second lang.
to Pu_rtc .ico and heco .os 2)a native Z. spealing
:Spanish doninant ilexican-Aerican child vho has a
i ‘1ininal receptive 'mowledge of
Spanish, but has a Latin culture
; aifiliation
Q




level:

oI wu wld TOWL aleoel T0 Jluweals oY yioe.ed grade
Yby second year)
Nunber of
Classes _.
PS-PreSchool __
i-Kndgtn )

PSK __87 TOTAL IiC. students PS and X

Grade

7-grade 7
8-grade 8
C-grade v

B

Classes. .

a4 nina a

1-grade 1 10~zrade 10

2-grade 2 11-grade 11

3-grade 3 12-grade 12 __.

4-grade 4 S . TOTAL students gr. 10-12
g-grade Z
~grade
13

-~ ——

T0TAL students gr. 1-6

1-All classes graded’
2-A11 classes ungraded

3-Sone classes ungraded
If ungraded, specify ages or grades grouped together:

5.0 P.OCESS VA'IABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Hative language interaction ancd
cultural affiliation (Indicate muber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)
= Mon-English Dopinant, 17 Bnillish Densinant; 5.0
[' YE Dom - NEIT _ II.:E-Dom - NGIT

1. Total -
Non-English ! ‘" HE do:
8 7 N=EIT
I - e} 2 dom

Hother Ton-ue _‘
e e m a0 s e S e mmee s & 4 I]E‘.H

T
&

2. Total I

gnglish
ilother-Tongue —~Jn 11
i

Totcl ~Dom »_7,.7 ‘!7

II= IH-:- 112

-+

I Total Hon-l.‘.nfi;ish

IT 7otal Dnglish
Doninant: &

Doninant: 7 7

bl I E P S

Non-English
Liother- Tongue

Znglish
Hiother Tongue

'rﬁpp.-sipg;t.islz Doriinant
{ N=E Dom

* Ixample: a native Spanisih spealer
g who uses Spanish in most contacts
i though he amay !now Lnglish

! B3 Dom - @miT
EExa.mple: (rare) a rative .nzlisl
| speal:ing Puerto ‘ican child,
born in Hew Yorl. vho returns

to Pu.rtc ".ico and heco s
:Spanish dominant
{

Fe2IT

fxanple: a native Spenish
speaker vho uses Spanish only in
faniliar contacts, and Englisl:
.in &ll others; school,

Lelopg - ST

Zzaeples: 1)a native E,speaking
acculturated Anerican who may

or 1) not know a second lang.

2)a native E. spealiing

ilexican-Aerican child vho has a
iininal receptive mowledge of
Spanisi, but has a Latin culture
arffiliation




) page
¢ 5.2 'Cultural or Ethnic identification of target students in progran

by number and & of each:

Indigenous imericans: ihmber Per Cent of if inferred,
Total Students check (V)
A1 Navajo 4
A2 Cherolee

A3 Other (specify)

A TOTAL No. of luer:can Indian A

Anericans of other ethnic bacsrounds:

B1 liexican-American

B2 Puerto-.lican

B3 Cuban

84 Other Spanish-American
(swecify)
TOTAL Yo, of Spanish-
spealiing Auericans

Portuguese-/nerican
Franco-Auerican
Chinese-Anerican
Igldino

Sussian

Other

C
D
T
G
3
J

I TCTAL number of H-EIT target
students

Sthnic identity of English mother tongue students cther than target
population, if specified; by mmber and per cent.

A NSe 2. 7.7 41

2 el B

- o am—

TOT.AL number of 12T students
other than target population 17 Y7 =

Students' native language or mother tongue .f DIFFR INT
fron their dominant languege. 54 NS
(specify)
anguage . Per. Cent

2-Spanish

Students' Doninant Lanzuage and Fxtent of Bilingualian

Doninant language ! Thuver of izonolingm:’ imber of students Bilingual
of students in progranm  Students to any extant

i
hupaber o 110, 5| no




81 Lexican-Anerican

P2 Puerto-.lican

B3 Cuban

34 Other Spanish-Anerican
(svecify)

B TOTAL Yo. of Spanish-
spea.iing Auericans

Portuguese~/nerican
Franco-inerican
Chinese-Anerican
Iglinmo

-ussian

Other

SGEOEO O

I TCTAL number of N-EIT target
students

Sthnic identity of English nother tonzre students cther than
popvlation, if specified, by nuaber and per cent,

TGTAL nunmber of 22T students
other than targe: population 17.

Students' native language or mother tongue if DIFFE. .11

fron their dominant language. 5.4__.”-..5-.-----
(specify)

Doninant langaagze Different Dative Lanpuaze Iwaber Per Cent

1-inglish

2-Spanish

Students' Doninant Language and Zxtent of Bilingualisn

Doninant language ! Tuaber of ilonoling shmder of students Bilingual
of students in nrogram Students to any extent
i

Funber ) not io, “ f not .only listening spealing
spec, , 8pec. comprehension -ability
Ho. A Mo, %

English : “7
American
Indian ___

llavajo

Mherokee

Keresan .
Other (spec.)

Spanish  §3

Portuguese =

I'rench

Chinese

Eskimo

-ussian .

Gther (spec.)

.-

“EZoamoott;
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5,6 .ecruitment of Students: i 5.6 KNS
0 - not specified = do wnot reccunt
1 - Znglish Hother Tongue and Non Inglish iiother Tongue
Students are recuired to participate in the bilingual progranm
2 = Only N-ZIT are recuired to take progran, @IT's participation
is voluntary

=~ DBoth EI RSO icivation is s .
3 - gg&d}eg{g ii.} cté‘dTagggg ngm%%ogomg gg%%@%?pof prcject (g addition to

nguege
5.7 Proportion of I - .om dupils in project crea: see Chart C 5.9 3.1“1ﬁ
n.s~ not specified on the caart
5.8 Comunity Characteristics (mar: ally that adply) 5.8 9
(% if m}c:re than one category, indi}éate perf:’én]{ for each) .
4 = inner city-ghetto,barrio %
2 * major city 9%
3 - small city, town or suburb é
4 ~ iurel, farm et
5 ~ other (s»ecify)
reservation
5.6 A. Socio-economzic status of H-EMY particivating students 5.5 A. 59_,43_
(indicate specific percent of low SES)
B. Average fanily income, if wnentioned . NS,
124 ’ .S -

n.s. .not specified

5.10 Socin-econoncmic .status of IIT »articipating students 5.10 “-ﬂ;.s._
indicate specific percent of low SES on the blan':)
n.a. -not applicable (no HIT)
0C =not specified

5.11 Proportion of migrant students in project 5.11 _“O-_a_-__
(Indicate specific nercent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC SUZVZEY

6.1 Project states that a sociolinguistic survey: . 5.11 .“.Q._u
: I for .11 for I1...0....
H=diT group 2T groun
1 was nade

2 vill) be made
o not nentioned

6.2 If a sociolinguistic survey was or vill be nade, 621 ___Q _.
mark all groups included: iI._..Q..
I N-EMT IT LT
1 parents el .

2 children
3 teachers
4 cormunity
5 others

(specif};)

............

e S— s e A

6.3 Languace doainance of i-IiT groups (chec:: 4__parents, T children, C teachers)
. 1. P, N J Yar 1 . o 33 PPy .

1 ~e

parks




5.6 D

- et smane

2e0  vommunitly Jhodacteristics (mari: @lly that agpl{)
(% if more then ore category, indicate percen

1 ~ inner vity-ghetto,barrio %

2 major city L

3 - snall city, town or suburb 2

N S

5

for each)

It

iural, farm

other (specify)
reservation

5.5 4. Socio-econouic status of W-EMT particivating students 5. A. !‘Lo._ ry
(indicate specific percent of low SIS)
B, Average family income, if wentioned SR 4 3 T
n.s. -no* .. cifod

5.10 Socio-eccruncm.c .status of LT »articipating students 5.10 .. Y):S.
(indicate specific percent of low SES on the blani:)
n.a. -not applicable (no H{T)
00 «not specified

5.11 Proportion of migrant students in project 5.11 .
(Indicate sperific nercent)
n.s. ~not specified

’. 6.0 SOCIOLINGUISTIC SU-VZY
’ 6.1 Project states that a sociolinguistic survey: 551 __0
: I for II for 1 .. 0.
1=2uT proun 2T growp
1 was nade

2 will e wade . . ___. L
0 not mentioned

o mwame i e ama

- an ...

6.2 If a sociolinguistic survey was or will be nade, 621 ___Q
mark all groups included: IT...Q0...
: I N-EMT IT LT
1 parentg . .

2 childien

3 teachers

4 corwunity

5 others .
‘snecify)

6.3 Language do.inance of H-IiT groups (chec:: 4__parents, D __children, C teachers)
will be deteimined by the extent each language is used in different domains
through various neaas of cormunication. i
e.g. specify exten® descriptively: never, sometimes, alvays 5.3 A » NA-

D
USZ NCL~ZHGLISH LANG. USE SIGLISK C o
DO LAINS : LISTENING, SPEAXING - RADING W, ITIHG) LISTENING SPEAKING. ,ZADING . iLITLIG |
1 lone T Y A E R
2 Church T BT A
3 School
4 Voxlc

5 Socializing
6 lleizhbozrhood
7 filu~TV-radic
8 liagazines,new,
¢ Others '

(specify)

I R R R kT T R T T S S o et .« . . oo PR " PR T TRy e e e 4w}

L I R R T TR TR s me e . .« e e e e e P L T




) nasze 5 .
'If not included in survey, how was student's language dominance 6.4

|
deternined? II I _ 1

J-inferred by use of surnaie
2-established by formal testing of students
3-assessed by informal means (specify how)

4-not menpiched hov lanzuaze doiiinance vas

cetorlne

Sociolinguistic Survey includes: (check all that apply)
An analysis to determine if an interlanguage exists
in the commmity, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1=yes
O-no

stic svove includes itcis covering:

-RIT parents’ attitudes toward maintenance of cnild's
N-ZiT in particular dowains of use or comolete shift
to English

1=yes

O-no

HIT parents' attitudes toward their children's learning
of the N-RIT language

1-yes

O-no

Children's own attitudes regarding the second languege
they are learning and the speakers of that language
1-yes

O-no

If not included in survey hov vere parental and/or

comunity attitudes toward H-EIl maintenance

determined?

1-will not be assessed

2-will be assessed, method not specified

3~has been or will be assessed by method other than
sociolinguistic survey (specify how)__

— — -

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ Q _
program? (specify) (e.g. transfer or maintenance instructional
programs
O-not mentionec

7.0 STAFF SELECTION

7.1 Linguistic bacikground of project teachers, by nuiber in eaci category:
(indicate non-inglish language in each box)

EEegaewtLr ST

A et

3e.... Languace dominance not specified (if any information is not




T, e A PR an it b e v

L~

& group of people).
1=yes
O-no

soeiclin-vigtic suivel includes it covering:

li-2iT parents' attitudes toward naintenarce of child's
N-Z{T in particular domains of use or complete shift
to English

1-yes

O-no

ZIT parents' attitudes toward their children's learning
of the N-ZlT language ’

1-yes

O-no

Children's own attitudes regarding the second languace
they are learning and the speakers of that language
1-yes

O-no

If not included in survey lLov were parental and/or

community attitudes toward H-HIT naintenance

determined?

1-will not be assessed

2-will be assessed; metlod not specified

3-has been or will be assessed by metiiod other than
sociolinguistic survey (specify how) _

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ Q .
program? (specify) (e.g. transfer or naintenance instructional
programs )
O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic baciground of project teachers, by nuiver in eacii category:
(indicate non-Inglish language in each box)

>.... Language dominance not specified (if any information is not
*..-.. Mother tongue not specified specified, cross out that

3¢ . DOt specified whether monolingual or bilinguasl heading and complete the
rest of the chart)

I U E Dom,

A-ljonolinmual __B-Bilingual 7.1 0.
NEMT tEcowm Mex I A.L' :
e L N | Sxawe Moy, I B,

|

, II A 6
- N"l_.‘.’,N=._ II B
TI E Don

INeMT  |j- | Ne |

. mae s s s et & @4 s e e mesiae s me e .

11 E Dom
EMpP

<
‘q

13

14

A Total Humbor B Total Mmber
Ilonolingual Bilingual

Total lhuiber
of Teachers

-

= W b 'Hn'-‘H

W e

Sl ||
-~

bbb | |

N

. ™




7.2 Linguij i :
indicate non-English language in each box:
L. Language dominance not specified (If any information is not
2, Mother tongue not specified specified, cross out that
- Not specified whether monolingual or bilingual heading and complete the
i rest of the chart)
A lonolingual B Bilingual
. 7.2 NO. %
I N-E Dom ’ ! Ia Y
N-EMT 7 i IB —
' ‘ IT 4 —
II E Dom , = ! II B -
ENT - ‘ LA
‘ | IIB —
II_ E Dom ' , ! LI S
! y-mIr : ! : B_7 140
! ! N3
N Total Number )
A Total Number B Total Number of aides or
Monolingual Bilin paraprofessionals
—0 R S
7.3 L bil rogran toacliors: 7.3 A&

lark all thet apply
1-Bilingual teachers teach in only one language

le-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
lc-even if native lenguege is pot their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of vhich is their dominant language.
P P4 It Cp®

O-language(s)used by teachers not specified

7+4 Law d by bi 210 Ty sideg or paravzoloosionals’ Teho g
ilark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruot in only one language teach in

their do%%gggt lan e, whether or not it is their native langua e,
tilingunl cIdes who i%giguﬁt in only ono long, toggh in %heir nat veglang.:
Tb-only if native lengucge is .leo their derdnent l.asu e
le=.vor if active language is not their douinant language
1-0 not specified

»



II E Dom
BIT

II E Dom
1 §-mr , ! .
! t
N Total Number
A Total Number B Total Number of aidec or
Monolingual Bilin pcraprofessionals

0 I S

7.3 L e used bi al progran toaci.ers: 7. a
lark all thet apply

WENRRNN

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native lenguesge is pot their dominant language
1~0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

4
O-language(s)used by teachers not specified P e% b CP

7.4 Lan e(s) use bilin RosTal Lides or paranrolecsicaals: 7.4_2_
(llark all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in
their dominant language, whether or not it is their native language.
vilingurl 2ides who instruct in only one long. teach in their native lang.,:
1b~only if nutive leneucge is .lco their deninont 1l asuze
le~cver if active language is not their douinant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual Jre va aides ot coccified
7.5 Cultural affiliation of teachers, aides, prcject director and evaluato
number and percent (Mark all that apply) Specify cultural affiliation.
A, Teachers No., § B, Aides % C. Proj. Director D, Evaluator(s)No, ¢

—O . _ - . o]

O-not specifia




-t

not specified 7.6 No. %
Nuaber of N-IIT program teachers from local cormunity (O o]
anéd % of total N-HIT teachers.

~—

7.6 Selection of - teachers from local community pese T

7.7 Number and Proportion of teachers and aides of sane 7. 2

o.
cultural backeround as N-idIT students: - Q.
indicate specific peircent on the blan!, or 1.
if specified descriptively,

l-fevw

2-sone

3-nany

4-most

5-more than half

0-not specified

100

A = teachers
B = aides

7.6 Teacher Qualifications - Training ang ezperience priox o oroject  7O- 's
(Indicate nuaber of teachers with each qualificatlon,#l- . . ,
if given)
n.s.-qualifications not spcified
O-previous courses not specified
1. .. _teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-Englich language through
vhich (s)he will instruct
2.....teacher must meet a specified level of comaunicative competence in
the non-English language deternined by a structured interview/flyency
*....previous teaching through I-ZIT (in country where it is a nativ native-
language, in Peace Corps) ~%-28
*-...previous teaching in locul areg/live in tic cornmity pe%gﬁge
o....courses in M-EIT lancruage structure and usage/ linruisties oy FL trainin

.....courses in N-E literatur?’ or 1ites:
“

. st be bilin-ual .

.....any previous education through b=EIT/content of cowrses learned throush
- .courses in teaching ISL/audio lingual anoroach e
10. ___courses in methods of teaching N-#iT language/lanr.uage develoxzent

11. ___courses in methods of teaching content (e.g. math)in N-ET
12._“__certification in ESL/OZ‘ experience teachin- -SL

13. » certification in teaching N-@IT -

14. . _cross cultural courses

15. _ __ courses in the cultural heritage, values, deep culture of N-ZIT or

16. ___other qualifications; specify travel

/e _

8.0 STAFF DEVELOP!ENT 814 3
B [»)

0-No staff training mentioned
8.1 .1.h.§=. project is offering trajning for teachers A, For B, For Pera-
gnd /or paraprofessionals in the followins: areas:Teacher profussionals

=

(mark all that apply) teachers

n.s.-Training indicated, but nature not specified

1-Gnglish as their second language

2-The teaching of inglish as a seco . T C ‘71 pl
3-i as their second language e 2 T P
4-The teaching of X as a second lenpuage 7T o " See Yo
J-iiethods of teeching otnar aco . ]




Smacdly
4-nost
S5-more than half
O-not specified

. t

7.6 Teacher Qualifications - Triining and c:perience priop tp sroject — 1O+ 'S

(Indicate nuaber of teachers with each qualification, 7.

if given)
n.s.-qualifications not spcified
O-previous courses not specified o
1. teacher must iieet a specified level of language proflclency1 on a
""" standardized proficiency test of the non-En_lich language through

vhich (s)he will instrucwe '

teacher must meet & specified level of cormunicative compepence in

the non-Inglish language deteimiired by a structurec} ir'xterv1e'.4/_f1 '?g%:{ve-
3. __previous teaching through II-IiT (in country where it is a natiw ;i’:e
language, in Peace Corps) e
L. ___previous teaching in local ares/live in tlc co; rasity” pe%ence
5. _.courses in N-EIT language structure and usage/ lincuistics or FL trainin
6. _._courses in N-E literature’ or liteiacy in Soapish
Ve st be bilinsual .
8. _any previous education through M~HIT/content of cowrsas learned tirough
. _courses in teaching ISL/zudio lingual anproach i T
10. ___ courses in methods of teaching N-&iT language/lensuage develoduent
11..“-:courses in methods of teaching content (e.g. nata)in N-2iT
12.. __ certification in ESL/or erperience teachin: =SL
13. «” certification in teaching N-H!

cross cultural courses _

15. __ courses in the cultural Leritage, values, desp culture of N-&AIT or
16.:.::other cualifications, specify travel

.« .

8.0 STAFF DEVELOPIENT 8.1A S
B [» )

0-No staff training nentioned

8.1 1The project is offering training for teachers 4. For B. For Pora-
k8]
e

F
rofessionals

- o

L S A A

and /or. paraprofessionals in the following arsas:Teachers

(mark all that apply)

n.s.~Tvaining indicated, but nature not specified _
l-Znglish as their second language .
2-The teaching of inglish as a second language .. .. N C ' 71 P|
3-i as their second langrage . 3g e
4-The teaching of X as a second language . . T See Y"’"’Y
5-iiethods of teaching other acacenic subjects __ __ C °r Vs, L
6-iiethods of teaching other academic subjects

in X language __

R L A I T N TP

—— . e

- . emh 4 T ae m s e e e e tmaa e @

I__N.S.
6.2 Siated roals of teacher trainiiy: sre: 8,2 II Students
: I N-EMT II BMT

1-Understandin. of socio-cultural velues and practices o - .

2-Cross-culivral training —

J-Sensitivity to ethnocentricisw and linsuvistic snoovery

L-iwareness of the socisl-emotional developmen: oi

5-S:reteries Tor accomodeting the difierent lecrning
styles of

6-Strategies for coznitive development of

Z-Strategies for reinforcin:, the seli-esteem of
-Methods of cross-cultural teaching or teaching the

bicultural component

9-Formulation of pupll performance objectives

10-Methods of eveluation of pupil performance objectives
List specific courses if given (or Xerox &nd attach)




&U.eSVLloh) g.1

HABLA

Component:

Staff Development ’

Objectives

To enable teachers and aides to conduct kindergarten and

first grade classes bilinguallys To enable one teacher with
with the help of an aide, teach viz closed circuit televie

sion,
Participants:

&

Kindergarten teachers, first grade teachers, aides,

PRODUCT

EVALUATION SCHEDULE

Performance Objective

Dates

Procedures

3.2

3.2

5

b

First grade teachers will be able to speak
enough Spanish that they will have class-
room control and can give instruction in

either language,

Teachers will be able to supervise the work
done by aides wi th individuals and small
groups,

Aides will be able to prepare materials ’
work with smll groups or individuals, and
supervise playground activities,

Teachers and aides will be able to operate
audio-visual equipment and use it effectively.

Teachers will be able to effectively use
closed circuit television as a medium of
instruction. They will be able to utilize
a television presentation and conduct a
follow up class,

One teacher and one aide will be able to
make video taped lessons s bilingually, in
the area of language arts and mathematics,
for presentation to first grade rooms,

The staff will be able to select and/or
adapt materials for bilingual education,

daily-
Sep 70
May 71

daily-
Sep 70
May 71

daily

daily

daily

daily

daily

weekly

Project Director will visit
rooms and observe methods
and techniques being used,

Project Director will visit
roos and observe methods
and techniques being used,

Project Director :7ill visit
rooms and observe methods
and techniques being used,

Project Director will visit
rooms and observe methods
and techniques being used,

Project Director will visit
rooms and observe methods
and techniques being used.

Conferences between classe~
room teachers, television

Conferences between class-
room teachers and Project
Director.

Evaluation of materials and
their effectiveness in
staff meetings,

teacher and Project Director.

i

Bosd  boer hed e Gd G Gued bed B
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HABLA

Component:

Staff Development

PROCESS
Performance Objective

EVALUATION SCHEDULE

Dates

Procedures

First grade teachers will be given material to
study during summer, A one week workshop will
be held Aug 19 to Aug 25, 1970,

Staff meetings will be held each week as well
as daily individual conferences with Project
Director to discuss procedures being used,

Aldes will be given special instruction
during pre-school workshops, Daily confer-
ences with Project Director will be held
as well as weekly staff meetings,

hides and teachers will be given instrucsion
in use of equipment during pre-school worke-
shop. The most effective methods for use will
be worked out for each class in teacher-
Director conferences.

Staff meetings held weekly will discuss various
techniques and ways of improving,

A consultant, experienced in video-tape pro-
duction, will be used. Suggestions for
content will be made by classroom teachers.

Staff will survey available materials and
determine which are most appropriate and/or
adaptable for our needs.

Aug 70

Staff meetings during Aug
Discussion of best way to
learn necessary Spanish .,

Visits to classrooms by
Project Director, Confer-
ences between teachers
and Project Director,

Visits to classrooms by
Project Director, Confeore
ences between teachers :.nd
Project Director,

Visits to classrooms by
Project Directur. Confer-
ences between teachers
and Project Director.

Conferences tetween classe
roonm teachers; television
teacher and Project Direc-
tor.

Conferences between tele-
vision teacher, consultant '
and Project Director,

Staff conferences,




‘8.3 Methods of Teacher Training: (Mark all that apply)

1-courses

2-experiential, teaching supervised by nester teacher

3-workshops where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbaci: on hov they are doing
5-cross-cul tural sensitivity training, t-grouns

6-interaction analysis (e.g. Flanders systen)

7-other (specify)

8.4 Project provides released time to teachers and paraproffesion- 8.4 Q
als for joint lesson planninz: 1-yes O- not mentioned

8.5 Project orovides for baraprofessionals to receive course credit 8.5 0O _
toward eventual certification: 1-yes O-not mentioned
How? (specify)

—pa

8.6 Parspcofessional's role: 8.6 2, },‘:

1-teaching whole class

2-teaching small groups

3-tutoring individually

4-clerical

5-contributing to biultural component
how ?

-

6-liaison with parents

8.7 ini 0] teachers and paraprofessionals is given by: 8.7 A <L
mark all that apply) A for teachers B for aides B__ad
O-not specified
1-University faculty
2-project's Mastes Teachers
3-project's teachers
4~other (specify)

e g
em—
s tr——
.

LIPS

no. %
8.8 Number and Proportion of personnel giving teacher training who 8.812‘L —
are: — ——
1=bilingual e —
2-bicultural
. 3-N-ZIT (specify background)

" 8.9 Iraining is orovided: 8.5 1, &
1-dvring a sumer session 1
2=during the acadenic year

3-other (specify) C 10 39 -40 - ﬁ P‘Q.': SQ.P\JU\:‘.C‘: } Pf 7419
8.10 Ectent of training: See Yerox Copy 78, Ser 8.101;. i...
©os B (indicate no. of hours) 5
A 1-appro:imately ecuivalert to a 5 1w veelly ’67’._..._

ca man -

college course 6 .. ..._ monthly —_—

2-tiore than one course 7 .. bi-nonthly
3-less than one course




CL0is Jdraidbada HEEES) EI ¢ (VR ADWIES 34 %) 4TV
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8.5 Project orovides for paraprofessionals to receive course credit 8.5 0.
toward eventual certification: 1-yes O-not mentioned
How? (specify

8.6 Paravrofessional's role: 8.€ 2’ Q. b

1-teaching whole class

2-teacning small groups

3~tutoring individvally

4-clerical

5-contiibuting to bi:ultural component
how ? :

e e s s . 2 s

6-liaison vith parents

8.7 Iraining for project teachers and paraprofessionals is given by
(mark all that apply) A for teachers B for aides
O-not specified
1-University faculty
2-project's Haster Teachers
3-project's teachers
4-other (specify)

—— s

-~

-t

——
.- et
POSPRRS A Y
" -

——— -

8.8 Number and Proportion of persomnel giving teacher training who
are:
1-bilingual
2-bicultural
3-N-EIT (specify background)

" 8.9 Training is nrovided:
1-dvring a summer session
2-during the acadenic year

3-other (specify) Cu'o 39 -40 ﬁrg-scﬂi\'ct } PP 7%\ 9

N, i - ) ‘ ;
8.‘!0 _,'_:";_:;b_ent of training: See Yeror Copy 87, tn=-Servie 8.10 ﬁs:g:_
6
7

B (indicate no. of housrs)
A 1-approximately ecuivalent to a 5 Iwe eelly

college course monthly —
2-nore than one course 7 bi-nonthly

3-less than one course o
4-other (specify) -.*--u.-.,.__“,____shor\' counrse 2 Nours f"‘“ﬁd Y

-4 weeks no.,
8.11 Number and Proportion of teachers :ttending training: 8.11 3 ..
or: if specified descriptively, indicate:

O-not specified 6-nost

1-100% 7-many

2-ore than 75% 8-fev

3-50-74% S-other (specify)

4=25-505%

5=1-24%

¢.0 TEACHERS' ATTITUDES

——— e o

9.1 Teachers'attitudes are assessed: (Mark all that apply)
O-not mentioned
1-to N-EIT language or dialect
2-to N-ENT students - expectations of achievement
3-to N-Eil culture

4-prior to participation in bilinzual yroject
5-after project training
6-after participation for a period of tiue in project

7-through a questionnaire o
8-other (specify)




10.0 STAFF PATTE.NS

10.1 Staff patterns: (mar:
O-not specified
1-tean teaching
2-cluster teaching
3-shared resource teacher
4-other (specify)

paze 9

1-bilingual teacher

10.1 Q‘
2-ZSL teacher

10.2 _| ' &
3-bilingual coordinator

4~aides or paraprofessionals
5-consul tant psychotherapist

10.3 Iverage muiber of pupils ve r cless:

O-not specified

10.4 Average number of aides or paraprofessionals per.

-

O-not specified

10.5 Average ambex of N-RIT or bilingual pides (or para-

professionals) pe
O-not specified

10.6 Special aide to pupils
is given:
1-individually
2-in small groups

O-not specified

by:

11.0 INSTRUCTIONAL COiPONENT

1.1 Duration of Bilingual Zducation (policy)

N-31 Janguage will be mai

(marl: all that apply
O-not specified hov long

5, having most difficulty in learning

==\

or guidance counselor
6-other (specify) -

10.3 .g.,...".‘._

10.4 1

e = oy

-

class:

10.5 ._lm

1061 23,5

er clas:

3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor

S-not specified

10-no special help given

= DU.ATION .IID ZXTEIT OF BILINGUAL COMNPONENT Ce < Ye" ' P

Cor‘ Ya IJ"
1l

I 11 II

ntained in progrem: T woii

NEMT

£ Doi;
NEMT

£ DOh
EMT

1-as the alternative language of learning

for as long as desired

2-as the mediwn of instruction for special

subject .iatter (e.g.

3-only for the length of t
the acquisition of sufficient
veruit learning of academic content at an
acceptable level in English

cultural heritage)
ime necessary for

inglish to
1M1 1
II
11

3
N
]

C?OP'D




e _--__V‘ RIS ale b " L S %) R ™ 2
O-not epecified
10.4 Average mumber of aides or paraprofessionals per class: 10.4 !

O-not specified r—

10.5 Average nmbex. of N-AII or bilingual rides {or para- 10.5 __'
professionals) per clas:
O-not specified

10.6 Special aide to pupils having most difficulty in learning 10.6 .!,‘2-.,_.3,, 5
is given:
1-individually by: 3-teacher
2-in saall groups 4-special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
8-peer tutor

G-not specified

10-no special help given

11.0 INST.UCTIONAL COiPONENT - DUCATION LD IITA'T OF BILINGUAL COMPONENT Ce e {C‘—' ’P

60(1 1 “:J’V
11.1 Duration of Bilingual Education (policy) I 11 11,

N-A[T language will be maintained in progran: i€ 0k £ DOh 4 DO

(marlz 211 that apply) NEMT EMT MELIT

O0-not specified hov long

1-as che alternative language of learning
for as long as desired

2-as the mediw: of instruction for special
subject matter (e.g. cultural heritage)

3-only fo: the length of time necessary for
the acquisition of sufficient Inglish to

—— . —— ——

- ——— . -

- - — “ma

periit learning of acadenic content at an 11.1 1 ““3,_*_
acceptable level in English CW 10 II .N.S..
P II; NS,

11.2 llow rany_years does project. state is optimal for instruction 1.2 -,.EL_M
for .-L4il group through N-EIT lanzuage to continue?

O-not m:ntioned
if for a particular nuuber of years:

12356785 10 0 1 13 S"'szy
TR ol pi0 Cepy %
- (if specified in terns of a condition, please state it -

e.g. "if a child begins learning in II-IT and English in Pre-X,
R-AIT instruction should continue through high-school®)

IR

'l'
o

Duration of Bilingual Education (in practice) (llark all that apply)

11.3 Second lancuage learning is introducea in which grade: .31 K:14
code: (= N.A. (if no H{T) I K (4
1= 1E In k=1 Y
for each grou» il.A. Pre-i é / 2 3 4 5 67 89 10 11 12
Ii-E DOM ¥ e e
IIEDOLL ) e e me e e e e
IT, .7 DOl/NEMT .

~- . oa .- .~ -- ®a e * e84 e at cms om - . o

("p2 Instruction in resding in Yhe second

\anguage was wot introduced until Q7
QO gee‘l YQ&O)( C"’fY o,d( n :rcm\ |

N MR Rt . -
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HABLA
OUTLIME OF BILINGUAL LDUCATIOH PROGRA:i FOR 1971-T2

Instructional Component

I. Kindergarten
1, Oral language development = English and Spanish

2, Video -tapes to develop sentence patterns and vocabulary that will
be used in first grade reading,

3. Video-taped stories in both languages to enrich background of under-
privileged children and also aid in language development in both
languages.

k. Introduction of letier sounds.

II. First Grade

1. Continue oral language development with emphasis on patterns and
vocabulary that will be used in reading,

2. Daily drill on letter sounds.

3. Reading readiness program,

L. Basal reading program - English,

5. Video-taped guides with classroom follow-up in Spanish language arts.

6. Video-taped guides with classroom follow-up in bilingual mathematics.
III. Second Grade )

1, Continue oral language development.

2. Begin translation drills, English to Spanish andSpanish * o English,

3. Continue basal reading program inEnglish.

k. Video-taped guides for Spanish language arts program with classroom
follow-up,

5. Video-taped guides with classroom follow-up for bilingual mathematics,

Evaluation of Instructional Component

I. Kindergarten
1. Pre- and post- test (TOBE - Language and General Concepts)
2, Locally devised spot evaluation instrument (Pre- and poste)




B . —— ?L
] .
3. Random sampling of progress tosard stated objectives by Evaluator at
J six-week intervals, (Teachers will be given behavioral objectives for
each six-weeks period. Evaluator will prepare tests based on these
objectives,) :
] L. Feed-back to teachers based on results of six-weeks spot evaluations.
II. First Grade
J 1. Ability test in accordance with regular school testing program, \;
] 2. Pre- and post- achievement tests.
3. Oral language test to be developed by staff (first and second language). .
] L. Rsndom sampling of progress toward stated objectives by Evaluator at
si--week intervals, (Teachers will be given behavioral objectives for
each cix-weeks period. Evaluator will prepare tests based on these
] objectivis.)
\
5. Feed-back to teachers based on results of six-weeks spot evaluations,
] III. Second Grade
: 1. Pre- and post- achievement tests., (Post- test at end of first grade
]‘ may be used as pre- test for second grade.)
2. Oral language test to be d~veloped by staff (first and second language), P
] 3. Random sampling of progress toward stated objectives at six-week inter-
vals by Evaluator. (Teachers will be given behavioral objectives for
each six-weeks period. Evaluator will prepare tests based on these
] objectives,) )
9 k. Feed-back to teachers based on results of six-weeks spot evaluations,
¢

ot St — o ot

P

'
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OBJECTIVES

The long range objectives of HABLA are to develop fluency in both English
and Spanish among as many students as our resources and facilities will permit.
Another objective is to provide our students with an education that will
ultimately enable them to move easily in the circles of either English-
speaking or Spanish-speaking cultures. This will require much more than
merely teaching a second language to members of either group., It will
necessitate the development of an appreciation of the heritage and attain- -
5 ments of each culture, g

[

1

While keeping an eye on this ambitious goal, we realize that there must
be intermediate milestones. The most important intermediate objective is
that of reducing the alarmingly high rate of failures or retentions among the
Mexican-Americans in the lower grades., We intend to accomplish this through '
the use of a bilingual approach to instruction.. Hopefully by the end of

™ grade three, the target group will be on level with their age-mates and be
Liable to proceed in a class with English instruction.

L b { 1

Hore specifically, our immediate objectives are:

For Kindergarten:

s ’ i 1

The purpose of the Title VII kindergarten program is to brovide
an opportunity for the lexican-American child to begin "bridging the gap"
between the Mexican-American culture of the home and the Anglo-American

[ culture of the school, to begin learning the English language, to broaden
b his experience and understandings, to increase his abilities and skills, ard
to develop wholesome attitudes through a planned environment.

The terminal objectives of the bilingual kindergarten are to provide

- experiences that will enable the children to:
. -
[: 1, Label (orally) animate and inanimate objects within the
i framework of their experiences in either English or Spanish
with seventy percent accuracy,

-
[} 2. Ask routine questions in either language and respond to

routine class room instructions when given in either language.

3. Describe sensory and perceptual resporses in either language
in such a manner that a person could recognize the stimulus
from the child's description.

L. To enter the first grade the following year with a feeling of
confidence and worthiness.

The sbecific objectives can be broken down into four categories:
) Physical development, emotional development, intellectusl development, and
. social development.
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¥irst Grade -« The first grade studen
but have not progressed as much

(.3

ts have made considerable progress
in reading in their second lan-

guage as we had hoped, Their responses tec oral instructions
indicate, however,
second language,

that they are making progress in learning a

The first grade pupils were administered a pPre and post achieve-
ment and ability tests., The results were:

Stanford Achievement Test
Fall Stanine

6

3 4

L 6
Inter-American General Ability Test

Spring Stanine
7

Group
Erglish

Spanish
Control

Verbal-Numeral . Non-Verbal Total
Pre

Span. 21,8

Pre Post
26,2 19.8 27.4
Eng, 32 34 29 33

The Stanford Early School Achievement Test
circuit television, & close-up
was shown and instructions were
translation) and then in English, The teachers ang aides who were

espective classes were interested to note that
many of the Anglo children were responding to the Spanish instruc-

tions .
1970 before we kn

f
ng:ead.’mg in Spanish"
schools,

Post

h1-5)
61-67

was given by closed-
view of each picture of the test
given first in Spanish (local

e plans for first grade instruction were dravn up in the spring
ew that we would participate in the Special
program in cooperation with the Houston

on in this program hag caused some changes
or change being the delaying of reading

nd language, T -

nstruction in a seco
.’\

The Spanish-speaking children were taught reading in Spanish while

e ta
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11.4. Ihe_current oroject will be lipted to a
Progrem at ine indicated grade level: (indice:

00 0 not grades
code: (if no IIT) specified
I -2 noii
II 3-Di - ®T
113 3-DOil/MET

”

e s . e — P

——— o ne - - —

——— .« s -~

code: 13=College or University (Other professional

14=Federal, State, or Private Vocational Jot tr:

11.5 Second language learning for
projected through grade:
00 if O not grades
code:  no AT specified 1 2 3 @5 67 8
II & .
1B N-EiT/Z Dom _
11.6 Learning in their hative language for Non-Inglish
students is projected through grade: .
10 11

O=not specified/Grade 1 2 3 4 5 6 7 &

-— -—

. B s e e St s me s e

g

11.7 The amount of instructional time in
per lay for N-HIT students who are N-E dominant is:
code: O<not specified mFmath s = science
11.8
Subjects taught
of instruction day of any in native lang.
_mm&ﬂﬂ._wmtms.tm,-- vt ean
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for II-ZIT students who are Inglish doninant is:

0 = not specified N.A. = not ay:

-

code:

1.1
Subjects taught
in native lang.

11.10

iin, per day

of instiruction
through M- . . ..

Total iiin. per
day of any
—dnetruaetion |

1«3 46 7-$ 10-12 13-céllege

St st Mt mm mdee mas e

e . me .o

dominant,

and through their native language

M. ... 1IN
- . 2---.

2
1.10 The amount of instructional time in and tarough their

pege 10

future Bilingual

te specific grade)

. 14 Voc.
training
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.o ——
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ining) 1.4 1 Y4
ining
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fnglish deminant stedents is

g 10 11 12

- e —— -
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11.6 ey
¢’ si0
See XKeeox
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L —4=N

12

8s = social studies

11.¢
% of time per day of
instruetich Tt

e Huvough N-RIT
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e s at

—ea i,

native language

plicable, no N-ET, T dom students

11.12

% of time per day
instruction
thirough N-12




Second language learning foi

projected through grade:

00 if O not grades
codc: no AT specified 1 2 3 O 5 6 7 8
o .
N-EIT/C Dom |
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11.6
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Grade 1 2 3 4 5 6 7 8
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11.7 The amount of instructional time in and thiough their
per day for N-IIT students who are N-E dominant is:
8 = science ss = social

code: OFnot specified aFnath

11.8
iiin, per day Total Min. per Subjects taught
of instruction day of any in native lang.
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11.10 The amount of instructional time in and through their native language
for N-ZT students who are IEnglish doainant is:

code: = not specified N.A.

1.1
Subjects taught
in native lang.

11.10

iin, per day Toteal iiin, per
of instruction day of any
twongh N-RI-. .. . _dnetruction
rN.S..-----.---.--;- ..NS. ...

VOO WmPR W=

not applicable, no N-EIT, T dom students

11.12
% of time per day of
1nstruct10n
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11.13 1-Progran is one-wey - only non-iInglish i.other Tongue 11.13__:2;__
students (including N-H[MT-Inglish dominant). =Er.g'‘sh
liother tongue students do not receive instruction in
a second language
O-no Znglish ilother tongue students
2~ 2 wvay ~ T learn the second language
11.14 The anount of instructional time in end tirough their second language
for pupils who are native speakers of English is:

code: O = not specified N.A. = not applicable, no English IIT students

11.14 ’ 11.15 11.16 )
iiin, per day Total min. per Subjects taught & of time ver day
of instruction day of any in second lang. of instruction
through N-LIT _ _instruction . .. .bh.r.omjhl\'-ﬁﬂ

j 7

P Twao. . \a €S ... ... Jlang. Art, M Ree
q. \rvs, M |;.lno

inkerch 4.;.“.&&){ | ban Y Kaw

11.17 liixed or separate lancuage usage Ly teacher and/or aide
in the classroom (mar!: all that apnly)

O-not specified .

1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4~the teacher uses only one language; however, the aide or para-~
professional uses another during the saue class period; students
1ay use either,

5-the teacher reinforces any conversation initiated by the child
through the use of wvhichever language the child has used at the time.

é-constant switching from one language to another by teacher during
lesson,

7-the teacher uses English and the paraprofessional then translates
the sane material for N-ZIT pupils.

8-other (sumarize)

Both langucaes used durin lass tcrfod
teacher, p \-q%ro#ess'lona\ omql Students,




oine per dey total n.l.. peyr vusjects laug..v v of tuie Les wey
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11.17 liixed or separate lancuaze usage by teacher and/or aide

-

in the classroom (marl: all that apnly)

0-not specified

1-languages are never iived by either the teacher, aide ox the
Pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period: students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through thc use of whichever language the child has used at the time.

b-constant switching from one languege to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for H-ZIT pupils.

8-other (sumarize)

Both lanawaqes used durin JNass tcrfod
‘l‘eqc,\v\e.r,P \-anro#‘e.ss\ona\ cm% s{-w:\en

12.0 IETHODS OF SECOND LANICUACE TEACHING

(iiar’: a1l tha’ apply: some projects nmay use a combination 12-0“M~l,--
of methods) e
1-Audio-lingual habit skills or behavioral approach. Hmphasis

on comaunication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student

repitition of tapes and/or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-

sociation between object and word in second language in a

secuence of patterns learned in complete sentences. Inductive-

generalizations drawn from examples.

2-Transfornational-cognitive approagh
Acquiring an understanding of the structural patterns or
gramiatical rules of a language.
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting tiie new langhage in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive = - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
exanmples, i.e. ansvering guestions, or transfoming affirmative sentences
to negative, declarative to interrogative s active to passive.

o=Grarmar - Tranglation ilethod
Formal study of rules of grammer and translation from first language

to second. HEmphasis on reading in second language rather than using
it for oral communication,

13.0 DCMINLNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}1* Language Skills Secuence
(*Audiolingual hethod: listening, speaking, reading and writing)
II

Non Eng dom Eng dom
studentg students .
A in dom B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Ing. dom. students)

13.1 Second language listening-speal-ing 13.1 1B ‘
si:ills are learned: IIB
l=-concurrently with <oninant lansuage
listening-speaking s-ills

2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in dorinant lan;uage

3-a specified period of time after
listening-spea:ing skills in doninent
languare taught

—

e M -
.

13.21a_0\__ N .
13.2 ALl sequence followed: IB :
1-Listering-spealking proficiency I1A
precedes introduction of reading ___. —— — —_ IIB_ 1. S. ;

O 2- eading is taught concurrently
EMC with listening-spealking skills

T




Y e e XA
v oLeBallve, declaraiive o iaterrogjati.ve, active to passive,

>=Grapmar - Translation ilethod
Formal study of rules of gremmer and translation from first language
to second, Emphasis on reading in second language rather than using
it for oral comeunication.

13.0 DCMIN/NT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-iI* Language Skills Secuence
(#*Audiolingual liethod: listening, speaking, reading and writing)
1 II

Non Eng dom . Eng dom
students students -
Aindon B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speal-ing 13.1 1B |
sliills are learned: IIB
1-concurrently with doninent lan-uage
listening-speaking sl-ills

2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in dominant lan:uage

3-a specified pericd of time after
listening-spea’iing skills in dopinezat
languara taught

13.2 ALl sequence followed: IBnaS
1-Listering-speaking proficiency IIA_n.S.
precedes introduction of reading ___. —-- — —_— IIB_In.S.

~-2eading is taught concurrently
with listening-spealking skills

3-Learning to read overlaps learning
of listening-spealing slills

4L-There is some overlap between
learning to read and to write

- —— ——— - .-

13.3 Listening-speaking proficiency 13.3 14, 2

determined by: IB_NS
1-ueasure of listening-spealking ‘ ITA _pS _
proficiency e — —_— IIB_N.S

2-informal assessment by teacher

12.4 Second language reading skills 13.4. IB_l‘_
are leaiv.ed: IIB
1-concurrently with learning to read
in dominant languege

2-after a specitiea sevel of dominant - L See XUOX
language reading competence —_ —_— q d
achievement

3-a specified period of time after
<1carninc; to read in doninant language
e.g. a specific grade)

4-before learning to reed in dominant

language —e e

-
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I II
Non Eng dom Eng dom
students students
A B A B -
dom second dom second

lang lang lang lang

13.5 lleading is introduced:

5-in fifth grade
6~in sixth grade
7-other (specify)

A~individually, vhen child is ready — -  .—— 13.5IANS
or at a specific time during grade: L — e — . IB,
1 e VY — . IIA .
2 —— —_— e IB NS
3 —_— e —— e
13.6 Reading readiness is determined by:
1-test of reading readiness — cem—m .. 13.6 IA“_Q____
2-informal teacher assessment —_— —_— iB ]
IIA
IIB____
13.7 Grade level read is expected:

i A firet grade  NOY set . 13714
2-in second grade — — IB___
3-in third grade — . _— IIA
4-in fourth grade __ IIB

l
T
|

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 B_H
SECOND language is expected: IIB __
1-in the first grade
2-second grade
3-third grade
4=fourth grade
S5-fifih zrade
6-sixt.: -rade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I Q
(mark all that apoly) II
I = N-E II=E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:iing stu-
dents; the second language is not used
as a a23ium of instruction for other
subj":‘Jts.

2-Second lanyuage learning is both a sep-
arate subject and also a nedium of

instruction for other swbjects, __‘__/ _‘-._/ PP al
- 3~Second language learning is always in- See )(elcoY C’f Y
O tegrated with the learning of oourse

EMC conteut (such as sg
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13.6 “eading readiness is determined by:

1-test of reading readiness el e .. 13.6 IA._g__
2-informal teacher assessment — . —_ o 1B
IIA

IIB____

13.7 Grade level reading is expected:

i-in fivet grate  Not sef __13.71a

2-in second grade —_ —_ . IB_
3-in third grade _‘ . - IIA

4-in fourth grade —_— . IIB____

5-in fifth grade
¢ -in sixth grade
7--ther (specify)

.
———

———

—— G
sanama — —— S
s —a —— ——
—— o - —— -

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 1B 4
SECOND language is expected: IIB __ .
1-in the first grade
2=second grade
3-third grade
L=fourtl grade
5-fifih rrade
6-sixt. -rade
7-other (specify)

14.0 INTEGIATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I 2
(mark all that apoly) II
I= N-F II=E
dom dom
students students

1-Second language learning is only a sep~
arate subject for English-spealiing stu-
dents; the second language is not used
as a m2dium of instruction for other
subjeoig.

2-Second lannage learning is both a sep-

arate subject and also a medium of
instruction for other subjects. __‘_/ __"{ P ad

3-Second language learning is always in- Se e Xewoy C’/’ Y
tegrated with the learning of oourse ] 3

conteat (such as social studies) or as
a medium of cognitive development.

4~Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language). — o

5-Different academic content is teught
in the second language from that which
is taught in the native language.

O=not specified

6-other (specify)
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V  UTILIZATION OF RESEARCH AND
EXISTING MATERIALS

A.

A comprehensive study of Mexican-American students in the Abernathy
Secondary schools was made during the 1967-68 school year. We feel that
many of the things revealed by this study are a reflection of problems
faced by these students in the elementary grades. We believe that the
"language barrier" has been a stumbling block that we have not adequately
removeds Although we have placed the non-English speaking students in a
separate class at the first grade level in an attempt to help them, we
have not attempted a truly bilingual program,.

B.

We have visited the bilingual programs in the San Antonio, Laredo,
and Edinburg school systems and at the McAllen Migrant Center. We have
also visited with personnel and looked at the material being prepared by
the Southwestern Educational Developmental Laboratory at Austin, the
Region I Service Center at Edinburg, and the Southwestern Cooperative
Educational Laboratory at Albuquerque, New Mexico. Of the programs we
visited, we were more favorable impressed by the one at Laredo than the
others, The programs at San Antonio, Edinburg and McAllen were placing
most of their emphasis on learning English as a second language, while the
program at Laredo was more nearly in line with the program we plan to
implement.

c.
While we are planning to conduct classes bilingually, we realize that

an important part of our program will be to teach English as a second
language to cne group and to teach Spanish as a second language to another

group, We feel that the ESL kits developed by the Region I Service Center
would most nearly fit our needs. We submit the f owing reasons for
selecting it:
1. It is more flexible,
2, It is presently a more complete program, including such
things as lesson plans, language cards, visual~stimulas
picture cards, recordings, and filmstrip-record stories.
It will more nearly lend itself to a true bilingual program,

It is less expensive.
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Non Eng. dom. Eng. dom. IB

students .. students IIA
A -in dom. B2nd A B 2nd 1IIB_J)
lang. lang. &ng. lang.

' 15.0 TREATHENT OF CHILD'S LANGUAGE:

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

O0-Not specified

—————

16.0 HATERIALS Se e Xvuco: Ve, 1o, &

16.1 Reading Materials-Types
Teading Materials are: (mark all that apply)
1-Linguistically based
(iferrill or Miami Linguistic
readers, ITA, ete,) - 16,1 IA___ 1a

2-Basal readers
3-Dialect readers

4L~Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1—G:§de 1 16.2 1ANS I, NS
2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified
Dlewse indients ) o Tine -
16.3 The following are technicues and naterials used for second language learning:
O-none specified )
attern drills
2-dialog menorization
3-choral repetition
ongs
+~ Programed instruetion
@®stories_read to children P
0 o, AUDIO VISUAL AIDES o |7
. .




~ control of the standard form.

2-The child's languuge is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

0-Not specified

—— — —— ————

16.0 HATERIALS Se e Xerox 19a,b, &

16.1 Reading Meterials-Types
Peading Materials are: ‘mark all that apply)
1-Linguistically based
(iferrill or Miami Linguistic
readers, IT4, etc.)- 16.1 IA___ 1A II.. 118

K
I

2-Basal readers — _\/
3-Dialect readers

4-Bxperience charts (stories
dictated by children)

16.2 If some reading material is in
P the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 1ANS I, NS
2-Grade 2
3-Grade 3

4-Beyond Grade 3

O-not specified
Derse indiests o Jine =)

16.3 The following are technicues and materials used for second language learning:

O-none specified ’

pattern drills —_— _ :\

2-dial og memorization

3~choral repetition

@songs

.~ Programed instrusction

@stories_read to children P
O 11, AUPL0, VISULL ZIDES P 17

filrs, filnstrips

8-flannel or magnetic voards

9-realia, graphic displays See Yl 1.0/
(O records, tapes CO(‘/ 1fe
11-listening centers

12-multi-media approach

Ewr ;riential @
@role sisying
14-puppetry
15-experience charts
16-primary typewriter
17-learning through direct experience
with materials e.g. Montessori

18=-activity centers-chosen by child
1G=-other (specify)

Learning outside the classroom:
20-field trips
21- guggested TV programs
22-thcr (specify)

closed clrewit TV
a"{viéco -Tapes'
5- Uaiform A\p\\ahe,\' Cavds for 3¥
o\l classrioms

n.S

TS B R

TR

heief | |
1]
—
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- Development of Materials

-
1 Py et P aant——

-

Numerous visual aids have been developed (such as uniform alphabet
- cards for all classrooms) as a result of suggestions and ideas presen-
ted at staff meetings. Ve have placed m: emphasis on development of

- : video tapes since this enables us to uce th. language proficiency of

one bilingual teacher in all classrooms. We have developed sixty

tapes on first grade mathematics, forty tapes for language development

and have adapted fourteen children's stories and taped them. These :

stories presented each Thursday in Spanish and the following day in i

) English serve a two-fold purpose, First, in our adaptation of them,

' we try to use short, simple sentences and, here possible, use the
same sentence pattern several times, (Example: Jack and the Beanstalk,
"This is the little yellow house. This is Jack's motusr.") Thus we
can stress various sentence patierns as a part.of language development.
The second benefit derived from these stories is that it helps fill
some gaps in the background of some of the children. 17e have not
tried to produce a new story each week, but have tried to show a new
story every other week while repeating stories on alternate weeks.
With each video tape is a written teacher’s guide (not necessarily a
verbatim script) with suggested follow-up activities for the classroom
teacher. An example of these guides is included as Attachment A.

We also obtained permission from the author to translate a pre-primer .
and use it to introduce Spanish reading. However, this was not as - !
successful as we had hoped it would be, l

Materials Development

]

I. Textbooks

.

- 1. Basal readers in English will be used in accordance with state and
local policies.

2, Math books in English will be used in accordance with state and local
- policies.

3. Appropriate books in Spanish will be selected for use as basal Spanish
-~ readers,

- 1I. Video Tapes

1. A number of video tapes have been made and others will be made to b

[T




Seript and suggested follow-up activities will be given to classroom
teachers prior to show of each video tape.

Video tapes will be shown as follows:
Monday Tuesday Wednesday Thursday Friday

Kind. E. Dev. ’ Story

1st Gr.{Sp. L.Arts Sp. L.Arts

2nd Gr. {Sp. L.Arts Sp. L.Arts

III. Supplementary Materials

1, Supplementary materials in English and Spanish, will be selected
and/or developed in pre-service and in-service training sessions.

2, Bilingual Aides will assist in preparation of supplementary materials.,
3. Audio-visual equipment such as 16 mm £ilm projector, film strip pro-
Joctors, language masters s record players and tape recorders are

available to provide a variety of means of presenting supplementary
materials,

Evaluation of Materials

I, Check sheets on usage,
II. Check sheets on value of materials,

III. Group discussion and critique of materials in staff meetings,




(gu,esfvu") (6.3

L. Social studies -- (Example) A video tape of proper table
manners and conduct in the cafeteria can be prepared.

In evaluating the program, we intend to make a video-tape of class
room activities at intervals and keep them for comparison. This will also
gerve as an effective means of self-evaluation for the teacher.

It is our intent to make ocassional video tapes of class room activities
and invite parents in to view them,

In the kindergarten program, normal kindergarten activities will be
carried on with this one exception -~ English and Spanish will be used as
a medium of instruction,

The kindergarten groups will be small -~ fifteen to eighteen -~ vith
,8essions lasting two and one~half hours. The kindergarten teacher will
work with one group in the morning and after a lunch break will work with
another group in the afternoon,

At the kindergarten level the emphasis will be on oral work and much
of it will be for the purpose of removing culture deficiencies that these
children might have, Many of these children are from homes that not only
do not speak English but are culturally deprived as well. We feel that
one of our first objectives should be to help remove this cultural lag.
Therefore a great deal of time will be spent on activities such as learning
nursery rhymrs, story telling, learning poems, and learning songs.
will be taught in Spanish and English. Much of the time will be spent
learning acceptable gocial habits. Included in these social Studies will
be learning to follow rules, learning to work cooperatively with their
fellow students, learning to respect those in authority, and learning good
manners.

We intend to have our rooms divided into various areas, with a family
1ife corner, an art corner. and a science corner,

Equipment will include:

Building blocks

Toy housekeeping equipment
Table and chairs

Walking boards

Record Player

Creative arts equipment
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" 16.4 The sources of Non-English materials and textboolks are: 1644, 'r-:'
(mark all that apply) o
O-not specified
1-are yritton- by native speakers of that language
2-comme. .ially prepared and published in countries where

N-E is the native langzuage )
3-developed by the project's own bilingual staff P
4~developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents '
6-developed by or with members of N-RMT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural
S-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materia's used in the regular subject

curriculun
12-other (specify)

The specific bilingual/bicultural materials used in the language 16.5
component are:
O-not specified

1-xerox attu.ched-page and document |3 & % 4 a
STUDENT GROUPING

Student %'rouping ; mixed or separated into dominant language

groups: (mark all that apply)

O-not specified

Pupils of both 1 istic groups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other ecademic learning

8~other (specify)

neas. - (n0 17T sfudants)

17.2 Students are grouped for language instruction: 17.2
(mark all that apply) A-more than % the time B Less than % the time
O-not specified
1-total class i
2-small groups (specify size)
3-individual instruction —_—

17.3 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom

dom BT
1-by age A —
2-by native language




Spéclly how this 1s deteriinea

8-are cross cultural

S-commercially prepared and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

The specific bilingual/bicultural materials used in the language 16.5
component are:

O-not specified

1-xerox attuched-page and document |3 do + 14 &

STUDENT GROUPING

Student grouping; mixed or separated into dominant language
groups: %;ark all that apply)
O-not specified
ils of both istic groups are:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
>-separated for native and second language learning into
dominant language groups
6-separated for most academic subject learning into dominant
language groups
7-never nixed for language or other academic learning
8-other (specify)
na, = (no 1.7 students)
17.2 Students are grouped for language instruction: 17.2
(mark all that apply) A-more than ¥ the time B Less than % the time
O-not specified
1=-total. class i
2-small groups (specify size)
3-individual instruction

-ttt . ot

Criteria for grouping: Students
O-not specified I Non Eng II Zng dom nsll':hg dom
dom 2T " NEIT

1-by age i :
2-by native language
3-by dominant language
4=by language proficiency

(ex. level of reading skill) e’
n.a. not applicable

(no E.dom/NEHT)

t————

18,0 TUTORING

A8.1 Student Tutoring is: (mark all that apply)
no-not mentioned
O-type is not specified
1-inter-gthnjc (N-RMT student tutors HiT students)
2-intra-ethnic (N-EMT student tutors N-RIT)
3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18.2_ 0
1-inter-ethnic (N-ZIT aide tutors EIT gtudent)
2-in the acqusition of native language sl:ills
3~in the acqusition of second language skills
4-in other academic subjects
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' *18.3 'Parent tutoring: (mark all that apply) 18.3__NO
no-not mentioned
O-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4~in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents
: 8-other (specifyg

1.0 CURRICULUM PATTEINS 19.0 I

The stated curriculum patterp of th 1e_bilingual project:
1-Except for inclusion of N-PMT ingtruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum suck as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3~-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery aud inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned 20.1 2, 3, ﬂ
1-structured enviriomment rich with materials child can manipulate

order, compare, match for perceptual-notor development

7° 2-non-verbal materials s such as lontessori materials from which

See € children can learn sensory discrimination, matching, seriation,
Kelﬂf counting, addition, subtraction

-~labeling and discussion of concepts related to time, space, distance,
/6 [/ position

4~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

S5-direct experience of processes of science through discovery, using
naterials rather than text: active exserimentation




- /-naterials are grovided for usec in nome by parents
8-other (specify

15.0 CURRICULUM PATTERNS 19.0 I
The stated curriculum pattern of the bilingual project:

1-Except for inclusion of N-IMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
o-individnalized learning
6-open cl..sroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

i

20.0 COGNITIVE DEVELOPiENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned 20.1_o2,3, 4
1-structured enviriomment rich with materials child can manipulate
order, compare, match for percentual-notor development
2® 2-non-verbal materials, such as lontessori materials from which

See € children cen learn sensory discrimination, natching, seriation,
.h cot counting, addition, subtraction

~~labeling and discussion of concepts related to time, space, distance,
/6 A position

4-labeling and grouping actuzl objects to learn classification;
grouping objects with cammon attributes and labeling their
attributes (i.c. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text: active experimentation by child with teacher's

uidunce rather thon t.acher demongtration. .
. irect experience of math through discovery rather tban instruction

7-other (specify or xerox) p. no. and document:

20.2 Cognitive developnent in later grades (grade 4 and above) T A N
O-method not mentioned AR *
1-specify or xerox p. no. and docuaeat
n.a.-no grade 4 or later grades
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HABLA
Component: Kindergarten - Intellectual Development
£
PRODUCT L EVALUATION SCHELULE :
Performance Objective Dates Procedures D
K-1.1 |Given a group of objects or pictures |Sep-lay |Continuous teacher evaluation, !
from Appendix # 1, students will be )
able to classify them into cate .ories|6-wk. [15); of the students will be ad-
such as fruit, vegetable, wood, metal|inter~ |ministered the proper instrument
or animal, using either language with|vals shown in Appendix #), by the Inter.
fifty percent accuracy. nal Evaluator or classroom teacher
assisted by bilingual aide,
X-1.2 |Given a group of objects, students Sep-llay|Continuous teacher evaluation,
will be able to tell the difference
in color, size, shape, and texture, |6-wk. [15% of students will be admini- :
using adjectives listed inAppendix inter- |stered the p-oper instrument 3
#1 in either language with 50% accur-|va s shovn in Appendix # Lby the Int,
acy. Eval. or clsrm, tchr. assisted by
bil, aide.
%X-1.3 [Students will be able to describe Sep-May |Continuous teacher evaluation.
what they see, hear or touch in
either language using vocabulary 6-wk. [15% of students will be admini-
in App. #1 inter- [stered the proper instrument
vals shown in App. #l by the int.Eval,

or clsrm, tchr. assisted by bil.
aide,




sl aite e et B Seb bbbt oy e P . e o T - e - e ae v

HABLA

Component:

e s s VR - PR

Kindergarten - Intellectual Development

Performance Objective

PROCISS

]t

. |[Lates

EVALUATION SCHEDULE

Procedures

K-l.l

K'l 02

K-l .3

a,
b,

Ce
d,

£.

g
h,
a,

b,

Ce.

f.

g.
h,

i,

b,
Ce

Closely related to 1,2, but with more emphasis
on being able to give an oral response to
sensory stimlation,

Begin with flash card pictures of objects.
Learn . names of objects in both Eng & Span.
Look at pictures in magazines and have dil-
dren name the objects they have studied,
Use plastic models of fruit, vegetables,etc.
Begin teaching classificationof objects
after children have learned names of objec@#
in both lang. Drill and repetition w/flash
cards.,

Have children arrange flash cards in proper
categories beginning with only two catego-
vies and gradually inc..easing,

Use story of Pinocchio to help teach classi-
fication of objects made of wood, Play with
wooden blocks,

Use magnets wi th metal objects to hel; teach
classification of metal,

Use stories and improvised songs.

Begin teaching colors of color wheel using
both languages,

Let children color with crayons using first
one color to color an outline picture, in-
creasing the number oi colors used one at a
time. Give instructions in both languages,
When working on classification of fruits,
vegetables, etc. in 1,1, have children tell
the color of each object,

Use flash cards and objects illustrating
difference in size,

Use blocks, wheels, etc. to illustrate
shape,

Hake large and small circles, triangles or
squares on flamel board and have children
Place a certain number of flannel cutouts
in each,

Use visual discrimination material prepared
by Continental Press & ifilliken Publ. Co,
Use "Caterfeelers" using scraps of various
textures,

Let children bring objects of different
color and texture,

Use flash cards and objects for children to
describe, Talk about how foods taste/smell,
Let children describe pictures.

Let children color pictures and tell story
of the picture,

wikly

daily

daily

wkly

daily

Discussion and evaluation
by teachers in staff meet-

ings.

Observation by Project
Director and/or Internal
Evaluator,

Discussion and evaluation
by teachers in staff mtgs.

Observation by Proj.Dir.
and/or Int. Zval,

Discussion and evaluation
by teachers in staff mtgs,

Observation by Proj. Dir,
and/or Int, Eval,

(o

s
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HAB

Component :

LA

Kindergarten

(Intellectual Development)

PRODUCT
Performance Objective

EVALUATION SCHEDULE

DATES

PROCLDURES

Students will be able to count to ten
in either language. They will be able
to count objects up to ten and to rec-
ognize sets of two, three, four or fiv
objects and state the number of objects
in a given set. They will be able to
do this in either language.

Students will be able to ask routine
classroom questions (listed in Appen=-
dix #l4) in either langvage., They will
be able to respond to routine class-
roon instructions (see Appendix #l) in
either language,

Students will be able to differentiate
between morning, afternoon, night,

They will be able to name the days of
. the reek and seasons of the year with

fifty percent accuracy in either lang-
uaze,

Students will be able to recite nursery
rhymes in Cnglish and in Spanish, (See
Appendix i'5)

#After 1969-70 these will be Sep, Jan,
and llay

Sep-iay

#Sep,
Feb,iay

Nov,iiar

Sep-May

#Sep,
Feb,ilay

Hov,lar

Sep-liay

#Sep,
Feb,May

Nov,liar

Sep-lay

#Sep,
Feb,liay

Nov,ifar

Continuous teacher evaluation,

Rating on check 1list by teachers.

Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide, '

Continuous teacher evaluation,

Rating on check list by teachers,

Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide,

Continuous teacher evaluation.

Rating on check 1list by teachers,

Spot evaluations by internal
evaluator using the instrument
shown in Appendix ;*8, assistsd
by bilingual aide,

Continuous teache. evaluation,

Rating on check 1list by teachers,

Spot evaluations by internal
evaluator using the instrument
shown in Appendix #8, assisted
by bilingual aide,

¢
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HABLA

Component: Kinderzarten - Intellectual Development

PROCESS
Performance Objective

EVALUATION SCHEDULE

Procedures

a, Talk about numbers and memorize numbers
from 1-10. Repetition and drill.

b, Learn song "Ten Little IndiansJ

¢. Use questions such as "How many pencils do
I have in my hand?,

d. Put circle, square or triangle on flannel
board and have children place a certain
number of objects in each.

Use sets of objects and have children tell
which set has the most objects.

At beginning of each day, talk about what
day it is, whether it is morning, afternoon
and at night,

Discuss what we do in ‘he morning, after-
noon and at night,

Talk about what we do on Saturday and Sun-
day.,

Talk about calendars. Use calendars for
counting,.

Use days of week songe

Use pictures of sunrise, sunset, mocn, etc,
Use pictures of seasonal scenes.

Talk about vhat we do in each season. "Is if
cold, hot, cool?™,

Read stories to children,

Let children color pictures of characters
in these stories.

Listen to records.

Let children act out simple stories.

llake peper sack puppets for characters in
stories or rhymes,

Talk about who helps us,

Use pictures to identify community helpers
and establish vocabulary,

Talk about what each one does.

Visit fire station, police station, post
office,

This will permeate all activities, but will

actually be the most important part of the

kindergarten program,

a., Correct usage of words will be illustrated
and practiced in all activities,

b. Region I Language Kit, adapted for our use
will be used twice each week,

wkly

daily

widly

daily

Discussion and evaluation
by teachers in staff ntgs,

Observation by Proj. Dir,
and/or Int. Eval,

Discussion and evaluation
by teachers in staff mtgs,

Observation by Proj. Dir.
and/or Int. Eval,

Discussion and eva'luation
by teachers in staff mtgs.

Observation by Proj. Dir.
and/or Int. Evadl .

Discussion and evaluation
bytkeachers in staff mtgs

Observation by Proj. Dir.
and/or Int, Eval,

Discussion and evaluation
by teachers in staff mtgs.

Observation by Proj. Dir.
and/or Int. Eval,




HABLA

Component: Kindergarten - Intellectual Development

PRODUCT EVALUATION SCHEDULE
Performance Objective Dates | Procedwes

Students will be able to count to twen{Sep-ilay |Continuous teacher evaluation.
ty in either language. In either lang.
they will be able to count objects up |6-wk. [15% of students will be admini-
to ten and to recognize sets of two, |inter- |stered the proper instrument
three, four or fivc objects and state |vals shown in App. # | by the Int.
the number of objects in a given set, Eval., or clarm. tchr. assisted
Students will be able to write nume- by bil. aide.

rals up to 10,

Students will be able to name the days Continuous teacher evaluation,
of the week and seasons of the year
with 50% accuracy in either lang, 157 of students will be admini-
stered the proper instrument
shown in App. #l by the Int,
Eval. or clsrm. tchr. assisted-
bY bilo alde.

Students will be able to recite the Continuous teacher evaluation.
Fledge of Allsgiance in English and ’
Spanish. (See Anp..iS) Observation and oral examination
by Internal Evaluator assisted
by bil. aide.

Students will be able to identify from Continuous teacher evaluation
pictures, community helpers--policeman
fireman, mail carrier. 15% of students will be admini-
stered the proper instrument
shovm in App. #L4 by the Int.
Eval. or clsmm. tchr. assisted
by bil. aide,

Fifty percent of the students will be Sep-iay|Continuous teacher evaluation,
able to demonstrate correct usage of
fifty words, from App. #1 . [6-wk. [15¢ of students will be admini-
Students will demonstrate use of pat- |inter- |stered the proper instrument
terns in App. #2, vals  |shown in App. # I by the Int.
Evalli or clsrm. tchr assisted by
bi". aide,

Octyhpr (Spot Evaluation Instrumente-App, 4

Oct,Apr [Tes* of Basic Experience - Lang. ﬂ

Ry



HABLA

Component: Second Grade - Mathematics

PRODUCT |

EVALUATION SCHEDULE

Performance Objective !

Dates

Procedurss

Given an incomplete number sentence in
the fom 5 -4 ()1, 3+3 ()9, or
2 +5 () 3 - 1, sixty percent of the
students will be able to complete the
sentence by using the proper symbol £,
>s =+ They will be able to do this
with seventy percent accuracy when
given instructions in either -language.

Given appropriately divided regions or
given sets of objects, sixty percent
of the students will be able to identi:
fy 1/, 1/2, 3/h, 1/3 or 2/3 of a re-
gion or set., They will demonstrate
this ability by coloring the fraction-
al part of the region or circling the
fractional part of the set. They will
be able to perform this operation with
seventy percent accuracy when given
instruction in either language,

Given replicas of United States coins,
eighty percent of the students will be
able to recognize equivalent amounts
of money. They will demonstrate this
ability by grouping the coins into
equivalent amounts. They will be able
to make change and count out change
in either language) for imaginary pur-
chases up to one-half dollar in wvalue.

Sixty percent of the students will be
able to perform three-place addition
without renaming ones as tens or tens
as hundreds. They will be able to per-
form three-place subtraction without
renaming hundreds as tens or tens as
ones, They will be able to perform
two-place addition with renaming of
ones as tens and will be able to per-
form two-place subtraction with re-
naming of tens as ones. They will be
able to perform these operations with
seventy percent accuracy when given
instructions in either language.

daily

6“Wk ]
inter-
vals

daily

6-uk.
inter-
vals

Teacher observation,

15% of students w1l be admi::.
svered the proper instrument .
in App. #10 by the Int. Eval,

clsm. tchr. assisted by bil, ;

Teacher ctservation,

15¢ of students will be admir:.-
stered the proper instrument :
in App. #20 by the Int. Eval, -
clsmm. tchr. assisted by bil.:.

Teacher observation.

15¢ of students will be admir:-
stered the proper instrument :-
in App. #10 by the Int. Zval. -
clsm. tchr. assisted by bil. :

Teacher observation.

15% of students will be admir:-
stered the proper instrument s*°
in App. #10 by the Int. Eval. =
clsrm, tchr. assisted by bil. 3.




HABLA

Component:

Second Grade - llathamatics

i(;g

PROCESS

EVALUATION SCHEDULE

Performance Objective [Dates | Procedures

2-2,1 |Use of llodern School HMathematics text with wkly |Staff conferences with
instructions given inknglish by teacher and exchange of ideas and
translated into Spanish by the teacher-aide. discussion of materials

and techniques,
Video-taped, bilingual presentation with
written suggestions for follow-up activities.
Supplementary exercises from Coatinental
Press.,
Teacher-made materials,

2-2,2 | Use of Modern School Mathematics text with wkly |[Staff conferences with
instructions jiven in English by teacher exchange of ideas and
and translation into Spanish by teacher-aide, discussion of materials

) and techniques.,

2-2.3 |Use of ilodern School Mathematics text with wkly [Staff cou’ rences with
instructions given in English by teacher exchange of ideas and
and translation into Spanish by teacher-aide. discussicn of materials

and techniques,

2-2,ly | Use of Modern School Mathematics text with wkly |Staff conferences with

instructions given in English by teacher
and translation int:c Spanish by teacher-aide,

exchange of ideas and
discussion of materials
and techniques,

T W TNt AN ACETWY et F4% St W wAtherv gy e
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. Appendix # 3
- KINDERGARTEN OBJECTIVES

- First Six Weeks

i B . 1.2 Identify and name colors in either language--red, green, blue, yellow, white,

. black.
- 1.4, Count to ten by rote in either language.
- 1.8 Given pictures of family, name mother, father, brother, sister, baby, grand- S
. mother, grandfather. ’
- 1.8 Use greetings--Good morning, good afternoon, '
- 2.1 Respond to simple instructions in either language--Sit down, Stand up, Bring )

} - your chair, Fam a line.
- 2.3 Stay in line when going to recess, lunchroom, etc.
- Second Six Weeks
* 1.1 Given pictures or replicas, name in either languase--apple, banana, orange, v
- grapes, peach, pencil, scissors, book, paper, chair, ball, doll, coat, cap.
- 1.2 Use descriptive words in either language--large-small (big~1little), soft~hard,

' 1.3 hot-vold, few-many-more,

. 1.k Count to fifteen by rote in either language,

- 1. Count objects up to five in either language.

N 1.6 Recite the Pledge of Allegiance in both languages.,

1.8 Use sentence patterns, "I have a _", "He (She) has a __".
1.8 Form a circle when told to do so in either language,

ksl Hop on one foo*. |

.. L.2 Hold crayolas, pencil, or scissors properly.

| *°  Third Six We ks

1.1 Given pictures or replicas, identify and name in either language--beans,

.- potatoes, tomatoes, carrots, dog, cat, cow, horse, rabbit,

> 1.1 Given pictures of objects for which he has learned names, group them in
.. categories of fruits or vegetable, aninal, wood or metal,

> e

1,4 Count to twenty by rotein either language.

]

1.5 Name the days of the week in first language,

ron
*

1.7 Name community hel.ers in either language--policeman, fireman, postman,
. doctor, nurse,

: . 1.8 Use sentence patterns, "I want _ ", "He (She) wants ",
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Kindergarten Objectives (Cont.)

Fourth Six Weeks

L 4

1.1

1.h
1.L
1.5
2.3

2.4
3.1

Given pictures of objects, identify and name in eithe. language--car, bicycle,
stove, pig, goat, shirt, shoes, dress, trousers (pants), skirt, blouse,

Recognize sets of one and two objects,
Write numerals one and two.
Name seasons of the year in either language,

Await his turn to perform a task wthout losing interest to the point of
becoming disorderly.

Find the nurse's oftice, principal's office, director's office.

Describe himself, "I am a boy (girl) with (color) hair and (color) eyes."

Fifth Six Weeks

13

1.l
1.l
1.l
1.5
1.8
2.1
L.

Use adjectives in either language-. iough-smooth, short-tall, wide-narrow,
round-square,

Count objects to ten,

Recognize sets of objects up to five,

Write nure rals up to five,

Name days of the week in either language,

Use sentence patterns in either language, "I see, He (she) sees."
Respond to classroom instructions when given in either language,
Jump, skip,

Sixth Six Veeks

1,2
1.
1.8

2.1

L3

""""‘q—-—u... s g — PR e e e e e

Recognize and name in either language--circle, triangle, square,
Write numerals to nine.
Use sentence patterns, "I hear, He (She) hears."

Under teacher direction participate in choral recitstion of alphabet in
both languages, ' .

Toss and catch large ball,

il

L 3™ e QA
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Appendix #7
FIRST GRADE CBJECTIVES < MATH

First Six Weeks

2.1 a, Students will be able to count to 20 by ones in first language.
b, Students will be able to count to 10 by ones in second language.
c. Students will be able to count objects up to 10 in first language.

2,2 Students will be able to join 1 with sets of 1, 2, 3, L4 to form a new set.

2.3 Students will be able to write numerals up to 10,

2.1 Students will be able to recognize and place numerals 1-5 in their proper
sequence,

L RN

Second Six Weeks

2.1 a. Students will be able to count to 100 by tens in their firstlanguage.
b, Students will be able to count to 20 by ones in theji second language.
c. Students will be able to count objects up to 10 in both languages.
2,2 Students will be able to join a set of 2 with sets of 1, 2, 3, to form a new sel
2.3 Students will be able to write numerals up to 20 by ones.
2. Students will be able to recognize and place numerals 1-10 in proper sequence,

‘ Third Six Weeks

2,1 a, Students will be able to count to 100 by ones and by tens in their first lang.
b, Students will be able to cour.“ to 100 by tens in second language.
c. Students will be able to count to 30 by ones in second language.
d. Students will be able to count objects up to 15 in both languages.

2,2 Students will be able to join and separéte sets 1-6 when given instruction in
either language. i

L 1T e Ry e e
.

2,3 Students will be able to write numerals up to 100 by tens.
2.4 Students will be able to recognize and place numerals 1-15 in proper sequence,
Fourth Six Yeeks

2.1 a. Students will b2 able to count to 100 by ones, fives, and tens in their
first language, .
b, Students will be able tc count to 100 by ones and tens in their second lang.
¢. Students will be able to count objects up to 20 in both languages.

2,2 Students will be able to join and separate sets 1-9, illustrating by making a
number sentence using the symbols + or - and =.

2.3 a. Students will be able to write numerals up to 50 by ones,
b. Students will be able to write number words 1-5 in their first language.

2.4 a. Students will be able to recognize and place numerals 1-20 in proper sequence,
be Students will be able to recognize and place numerals ending in zero up to
100 in proper seq ence,

Te




First Grade liath Objectives (Cont.)

2.5 Students will be able to identify andname 2 penny, nickel, and a dime.

2.6 Students will be able to recognize and tell time by l._urs in first language.

Fifth Six Weeks

2.1 a, Students will be able to count to 100 by ones, fives, and tens in both lang.
b. Students will be able to count to 53 by twos in both languages.
c. Students will be able to count objects up to 30 in both languages.

2.2 Students will be able to join a two digit number ending in zero with another
tvo digit number ending in zero.

2.3 a, Stud.nts will be able to write numerals up to 75 by ones.
b. Students will be able to write number words 1-10 in first language.

2.l Students will be able to recognize and place numerals 1-50 in proper sequence.

2.5 Students will be able to identify and name a pemny, nickel, dime, quarter,
half-dollar, and a dollar,

2.6 a. Students will be able to recognize and tell time by hours and half-hours in
first language.
b. Students will be able to recognize and tell time by hour in second languaze.

Sixth Six Weeks

2.1 a, Students will be able to count to 50 by twos in both languages,
b. Students will be able to count objects up to 50 in both languages.

2,2 Students will be able to join numbers 1-9 with two digit numbers ending in zero.

2.3 a. Students will be able to write numerals up to 100 by ones. .
b. Students will be able to write number words 1-10 in both languages,

2. Students will be able to recognize and place numerals 1-100 in proper sequence,

2.5 Students will be able to recognize combination of coins that will make five
cents, ten cents, or twenty-five cents,

2.6 Students will be able to recognize and tell time by hour and half-hour in both
languages.
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21,0 SELF-ESTERM 21.04.b 1 ¥
Stated methods of project compenent expectod to increase self-estcenm:

no-self-estecn not mentioned as an objective
O-self-esteeir is an objective but methods not specificd
Teacher encourages pupil to verbally express his feelings:

1-through role-playing

2-puppetry

3-language-experience approach: students dictate stories from
their own experience

4L~-teacher accepts, aclmovledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"qifferent! ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
aclknouledgzed as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: i
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest center
13-older puils participate in curriculum planning and/or
developnient
14-pupils write a bilinguel newspaper fcr disseuination to the
corrnnity '
15-other (specify)

22.0 LEARNING STRATEGIES 22.0__0

1-The project mentions the following specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rous, has been found nore effective.

O-none nmentioned




5-teacher encourages non-verbal expression of child's feelings
through painting, nusic, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher, their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to coupetency and
success :

8-teacher provides experiences vhere occasional failure is
aclknovledged as part of everyone's experience; second
attenpts are encouraged

9-other (specify) (xercx or sumarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils huve some options in choice of curriculum
12-pupils choose activities from a variety of interest cente:s
13-o0lcder puils participate in curriculum planning and/or
developrnient
14-pupils write a bilingual neuspaper for dissenination to the
coumunity
15-other (specify)

22.0 LEARNING STRATEGIT 2.0 0O

1-The project mentions the following specific Jearning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rovs, has been found more effective.

O-none mentioned

23.0 BICULTU.:AL COMPONENT

23.1 T-is program is: 23.1. &, 5,6
1-bilingual alone :
2-tilingual and bicultural
3-bilingual and multicultural
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, pealia, crafts of both cultures are exhibited in
the classroom
6~language and cultural content are integrated
7-other %specify)
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[ ’
23,2 Cross-cul tural awareness: 232 __ o
If preject mentions specific values or nodes of behavior of
N-GT culture, please swmarize below: (or attach X€erox)
found in document e e DBZE i
O-not mentioned

- ..

23.3 1-if project mentions efforts to decrease etimocentrism in 22.3__ 0
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent Imowledge of the N-HiT culture 23.4___&____,

involves (marl: all that apply)

O-no bicultural component mentioned :

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country--geosraphy, dates
of holidays etc,

5-A specific culture only e.g. one Indian tribe °

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealiing peoples)

7-A third culture different from NZT or T

8-Gther (specify)

23,5 American culture is defined: 23.5___0
O-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisn of Aaerica~-multicul tural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your ovn words

24,0 COIZIUNITY CR{PONENT

24.1 Bilingual libraries are nrovided fau- Ok tba A LA
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23.3 1-if project nentions efforts to decrease etinocentrism in 23.3____12__._.
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent !mowledge of the N-IIT culture 23.4 2. .

involves (mari all that apply)

O-no bicultural componer.t mentioned ‘

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements

2- Historical-cultural reritage of the paste-contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.

4L-Itenization of surface aspects of a country--geosraphy, dates
of holilays etec.

5-A specific culture only e.g. one Indian tribe

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speal:ing peoples)

7-A third culture different from NET or IMT

8-Uther (specify)

23.5 AMmerican culture is defined: 23.5 o)
O-not specified
1-narrouly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisu of Anerica~--multicultural
contributions of various ethnic groups discussed
3-other(indicate document and nage number for xerox) or
elaborate in your owvn words

24,0 COIiUINIITY COIPOKENT

24,1 Bilingual libraries are provided for: 2,1_NO
O-group not specified
1-project children
2-adults of the project- comnmunity
3-teachexrs
no-ovilingual library not mentioned

2.2 An ethnic studies library is provided for: 2.2 NO
O-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned




R Page 19

24.3 Provision is made by the school for inforning the parents 21..31,2' 6. “'
and comrunity about the progran through: (Mar: all that apply) as 1217
(4 ?

O=2ethod not specified

no-no provision for informing community

1 - bilingual neusletter

2:. monolingual newsletter o¥ yewg rq.’)c.v—

3- aws sent to mass media.

4-if articles included with project, check 4

5-bilingual fliers sent home

6-formal meetings

7-informal meetings open to entire comnunity

8-neetings conducted in both languages

O-hone visits

10-other (specify)

11-project director personally involved in progran .
dissemination, specify hov : meet with fﬂrtn*s ot h-mon‘!’\s\Y

-S
3?3' T::?(o:l 5;":}: “P:n:mbers to lecal ddules dcivie clubs &
°

sSoctal raonitation
'-7.- Semool ~wid open house
24.4 Community involvement in the formulation of school policies ]
and programs is sought through: 2.4 ‘*'3' “
O-type not specified
no-not sought
1-existing comuunity groups working with program
2-bilingual questionnaires
3-community-school staff comnittees See xexox Qe
4=comunity advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeiis involvement of comnuni ty .
in program. specify how :mMeets ith rgrg“§$ ot lo‘a-mon‘\'\\\y mcc*mas

{l-schoe\ sponsered 'o.r*\-tu cheistmas atfe)

ntd’\'na S

24.5 The school keeps info.med about community interests, events and 2
problems through: a5
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
lenguages
2-cormunity representatives to the sclool
3-bilingual questionnaire sent to the home
4=horme visits by school personnel
5-other (specify)
O-nethod nct specified

A

24.6 The school is open to the community through: 2.6 1
O-not mentioned

T N sy ~ L -

Nomanlonl 2o .
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8-ueet1ngs conducted in both languages
O-home visits
10-other (spccify)
11-project director personally involved in program ) NPy

dissemination. specify hov : meet with earch'\‘s ot Bivmov\fh\\( ““-d""ﬂ

A= School wseaper
23 - Talks 5“.'3{'“ Mf,mbcrs 10 lecal s dcivie clubs &
soctal Y o.mtaﬂon
12— Somool -wtd cpen house
2444 Comnunity involvement in the formulation of school policies ]
and programs is sought through: 2.4 "hgl “
O-type not specified
no-not sought
1-existing comuunity groups working with program
2-bilingual questionnaires
3~comnunity-school staff committees
4~comwunity advisory groups
5~formal meetins open to the entire community
6-informal neetings with commw.ity groups
7-other (specify) *
8-project director personally seeks involvement of community
in program. specify hou :mMeety (ivh zgr;n\vs o bi- mon’H\\Y mt@'\’\has

{lFshoe\ sponsered parkes christmas efe)

See xexoxX (9 a

24.5 The school keeps informed about cormunity interests, events and 2
problens through: ayed
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languagcs
2-curmmumnity representatives to the school
3-bilirgral questionnaire sent to the home
4~hore visits by school personnel
5-other (specify)
O-method nct specified

24.6 The school is open to the community through: 24.6 <
O-not mentioned
no-school is not open to community for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weeliends
2-providing adult education courses
3-other (specify)

25.0 T}PACT EVALUATION

25.1 Pro ject nentions description or dissemination of the b.lingual
program through: 25.1 1,2,6,5 '
1-newspaper articles
R-radio programs
3-TV prograns
4=video-tapes
5-films
6-visitors to observe the progran
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Community Involvement

At the beginning of the year eight couples were asked an
serve as a parex_ltal advisory committee -- four Anglo anadfiﬁeﬁgczg- . ‘.
Amgrlcan. Heetings 1rere held once each month at vhich time they were 3
2, briefed on our activities and suggestions and/or criticisms vere
‘ requested, A]..l f.he parents of children participating in the bilingual
program were invited to one meeting and a number of them attenced.
They will be invited again for the Hay meeting.

We have asked mothers of the children in the bili
: ingual program to hel
with school sponsored parties at Christmas ’ Valentine'spnag and Easte?.

Community Involvement

I. Parental Advisory Committee

1. The parental advisory committee will meet on the second Tuesday night
of each month except March,

2., The committee will be given a progress report and will be asked for
advice on and/or recommendations for planned activities in our program. -

II. Community at Large

B 1. All parents of children in the bilingual program will be invited to
meet with the staff and advisory committee in October and iiay.

- 2. There will be a scﬁool-wide open house (usually scheduled on the first
Friday night in March).

. 3. Parents will be asked to assist teachers in various activities for
the children. (Christmas parties, etc.)

III. NewsMedia

Articles concerning the bilingual program will be published ir the biweekly
.school newspaper and in the local paper, The Abernathy Weekly Review.

Evaluation of Community Involvement

In the small community in which we are located, members of our staff are in
- daily personal contact with many people in the area including community
leaders. This enables us to get constant evaluation and feedback. 4
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25.2 Project's impact: 25.2 Et

1-Project mentions that other classes in the school, but
not in the program have picl:ied up methods or material from
the bilingual prograi
2-Project mentions other schools in the local educational systenm
have started bilirgual prograns
. . 3-Project mentions that a2 University has instituted teacher
. training courses in bilingual education to meet staff devel-

\date
4 ".o.snzhnfe?w’* Hime, the Mexican-American QQQ\C- eelered cand idates

- 26.0 TOLE OF ZVALUATOR ‘% ¢tby and scheol electicns.’ C'pS

-

26.1 Evaluator has field tested, on a group of children vwho are of

the same language, culture and grade levels as the children in

the bilingual program: 2.11,2,3
O-not nmentioned
1-published measures
2-staff developed measures

. 3-utaff translations of published measures
1 4L-staff adaptations of published measures
26.2 Evaluator has personally observed swudents in the program: 26.2 ___‘_3__
O-not nentioned
no-never
1-once or twice during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers: 2.3 ;3
O-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (speciry)

27.0 EVALUATION PROCEDURE See xeroy 20 a-d
27.1 O-not specified 27.1 _’_ _—
1-A comparison group has been chosen
2-A comparison group will be chosen
27.2  O-not specified (mark all that apply) 27.2_1,8,9,7
1-Pre-tests have been given to project group or sample
2- " will be " "
3-Post~tests have been given to project grouz or sample
4_ f Will be [1} ]
, 9-’re-tests have been given to comparison group -
' b= " will be n n :
7-Post-tests have been given to ..mparison group 3
8_ fi Will be " L] %




HABL

Component: Instructional -

Program Objective:

A

First and Second Grade

English and Spanirh Language Arts

By the time students complete their seccnd grade work,

they will demonstrate a significant improvement in
their ability to function in both the inzlish and

Spanish languazes.

Inasmuch as the secona year will

be a continuation and extension of thec first year,
the language arts program will be considered a8 one
continuing program.

Participants:

Three First and three Second Grade Sections to be

taugnt by closed-dircuit televisicn.

-

PRODUCT
Performance Ohjective

EVALUATION SCEEDULE

TDates

~ Procedures

By the end cf each school yez: the
communicatlion skills of students will
shov an inereace as measured by the
appropriate form of the Stanford
Achievement Test Series, and a Span-
ish test to be acqiired or developed
by the staff.

Sixty percent of the students will be
able to listen to and distinguish the
sounds used in both languages. They
will demonstrate this ability by
grourinz according to jnstruetion a
series ol cards depicting chjects with
various bhegiriianz sounds, ending
sounds or consonant blends.

Sixty perceni of students will be abje
to reproduce the sounds of both lan-
guaged.

Sixty percent of %g%t&gggga will be
able to read in the first readers by
the end ol the first schael year.
Sixty percent of the second grade
students will be able to read in the
second reader, second grad: level by
the end of the tecond school reaw,

Oct

May

Sep-
Hay

£

L= [ )

inter-
vals

Sep-~
lay
6'“1(.

inter-

vals

Sep-
Yay
b-uk,

inter-

vals

Pre-test will b2 adainistered oy
Internal Fvaluator.

1P0sb-t2st will be administered by
|Internal ivaluator, results 1o
|be tabulated and given to Project
Director,

Teacher made tesis.

159 of the students w11 be adnini-
stered the proper six-weeks evalu-
ation instrument (App. 8 or 10) by
int. Eval., teacher or aide,

Teacher observation.,

15% of students will be administer
the proper cir weeks evaluation
inetrument (4pp. 8 or 10) by Int.
Evael., teacher or aida,

Teacher observation.

Evaluation by Int, Eval. beginning
with second semester of first grac-




HABLA

o0l

Component: First &nd Second Grade - kiglish and Spanish
Language Arvs

-

PROCESS EVALUATION SCHTEDULE
Performance Objectivc Dates ceaures

1-1.1 |Internal. Evaluator will administer tests by Oct, Teacher evaluation,
closed circuit TV, Teachers and aides will Hay
proctor the test in the classroom,

i=1.2 |Teachers will provide ooportunities for chile daily |Oteervatiion by Internal

- |dren to listen to the various sounds of each Bvaluator,

languagze by modeling the sounds, telling sto- wkly [Staff meetings will be
ries that emphasize the sounds being taught, held weekly to discuss
reading to students, teaching short songs and various techniques and
games that stress the desired csounds. Teachers routines,
will show pictures of objects tnat have var-
ious beginning sounds (or eading sounds) and
teach *he children to select and group the
on?s that have similar beginning sounds. .

1-1., |Teachers will »rovide opportunities for stu. daily |Observation by Internal
dents to reproduce v=rious sounds of both Evaluator.
languages, by modeling and having students
respond chorally in groups and finally as ~kly |Staff meetings will be
individuals. They will provide opportunities held weekly to discuss
for much repetition through such activities various techniques and
as games, songs and tape recordings oi indie routines,
vidual students,

i=l.l | Teachers will present @, reading readiness deily [Observation by Internal
crogram followsd by préepriner work, reading Evaluator,
in a primer, uud begin & basal reading oro-
gram, Second grade students will be given wkly [Staff meetings will be
an opportunity to begin at a level they: heli ueekly to discuss
attained in the first and continae from that varicus techniques and
point, ~ routines,
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HABLA
Component: First snd Second drade - knglish and cnznisn
Langnage Arts
———
PROCESS EVALVATION SCHEDULE
Performance "hjective Dates | Procedures ‘
—

1-1.5

1-1.6

Teachers will vrovide activities such &s trac-
ing dotted lines to form letters and words,
vor¥ in workbooks, copying words written on
chalkboard, writing names under lictures, and
taking dictation, The teachers will begin
teaching cursive writing at the second grade
level.

Teachers will discuss stories they have used
in class and ask questions about them. Thiough
repeticion of this process and pointing out
significant points of a sicry, repeatedly,
they will teach the studenis to identify

‘imain ideas.

daily

wkly

daily

wkly

Observation by Tnbo. ...
ivaluatar,

Staff meetings +vill te
neld to discrss varic .
technigaes and routir

Observation by Intern:.
Evaluabor.

Staff meetings will b. °
heid to dizcuss varie.
techniques and routirs-
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HAB LA
Component: First and 3econd Gradc .. -nglish and Spanish language
Arts
PRODUCT ] EVALUATY 3 SCHIDULE
Performance Objective Dates | frocedures
1-1.5 |By the time they have finished the Mar Beginning vith the rifth six veeks
first grade, sixty percent. of the reporting veiiod, 15 of studznis
students will bz ahle to write from vill be adiinisteved the pre;ier
dictation words that they have evaluztion instrumens (App, 45 ot
lsarned to read, They will be.able 10) by Int, Tval,, teacher o- aic
to do this with seventy percent accu-
racy. As their reading skill increas-
es in the cecond grads, they will be
able to write from dictaticn, words
and sentences of increasing diffj-
culty.
1-1,6 {By the time ctudents have completed |[Sep~ !Teacher evajuat.ion,
first grade work sixty percent will |iey
e paude to tell orally ths main idea [0 | .o eud of the sixth six weeks
presented in = ctory, reporting period, the proper six
vaeks evaluation instiument (App.ii G
will be administered by the Int,
Eval. to 159 ci students.
By the second semes‘er of the Second |Sep- |Teacher eveluatiom,
grade sixty rercent of tre students | iqy
will bs able to write the ansver to
guestjors cuncerning a story thasy Jan- |Begirning with the third six week:
have read, Ther wiil do this with Havr reporting period, tiie proper six

seventy perceni accuracy.

wecks 2valuation instrument (Lpo.
#10) uill be administered by the
Int. Lvel. to 15¢ of students.




