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ABSTRACT -
The ideal lingquistics course for underoraduates
planning to teach a foreign language is one taught by a specialist
thoroughly familiar with the linguistic problems of the language in
question. The specialist should also be aware of the comparative
problems of the student's native language. American students
expecting to teach a foreign language should be intensely involved in
discovering the linguistic problems of English as compared to the
linguistic problems of the language they are to teach. If a student's
study time is limited, he should be able to take those courses which
would be most useful to him in his future job. (Author/vM)

€3




THIS DOCUMENT HAS BEEN kiPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING (T POINTS OF VIEW OR OPINIONS

U.S. DEPARTMENT OF MEALTH, EOUCATION & WELFARE

S
r
(’)
Q
0

¢

El{lc

JAruitoxt Provided

STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

POSITION OR POLICY

OFFICE OF EDUCATION

E

dents prevarins to teach French, German, Span

" - - a——
)

. . . I-‘II.MED FROM BEST AVAII.ABLB COPY

PSSO SRR SRS VR —— . ar—

Linguisties Courses in Teachers' Colleges

One of the most deliczte vrobvlems facing many American college lancucnce
devartments in the 1970's is or will re the iniroduction of linsuisties courses

nto the curriculum, The »roblem is deliczte, vecaouse there :are niny ways of

Cstudying linguistics, yet American colleces should be interested in »romoting

the : study of those asvects of lincuistics which will best meet ‘he desires and
needs of the students, These iniere~ts ard nesds can dif7er accordin-~ to whether
the scho»ls in question sive educzational derrees or exclusively Bachelor of Arts
desrees., It is vossible that some kind of lincuisiics course misht satisfy both
tymes of students, .Yost schools, howerer, hzve limiis of some kind on the nun-
ter of courses they can offer. The vroblem then tecones: Jh't kind of linguicties
course will be of"ered ?
It would annear rezsonazble thzt B.l. students coulé tzke s course er= -

vphesizing the more —eneral guestions which a <tudy of linguistics entzilse Stu~-

iede

sh or any other lan~u-~e unon crad-
uation, hovever, have certain needs which cannot te nut ofS, if the are tc re-
ceive nrofescional ir aining}?In very dractical terms, =n Anﬂéican stndent exvect—
ing to teach French should be very intensely irnvolved in discovcring the linfuis-
tic problems of English as compared to French. The form a2nd ctructure of the

Brench lanuzce are so different from English thaat understanding the di€ferences
thoroughly could easily take more than one semester. Since usually only ~ne sermec-~

ter of lineuistic study is all mary urdergraduaies can sguesze into their rnro~T1n

ater their conversition ard composition co'irses, it ssems obviocus thnt they
should study that which would heln them most in iheir future jobe If ctudentic

#ish to vursue li~zuistic s-tudy furiher than tast, moci emzll lancu:sge denartaenis
do not h=ve the ex-ra 2ersonnel, nor do thery have enougz lansmz-e studenig to
makze it feasible.

When :he &ifTerences between French,- German, Englisn znd Spanish are con-
sidered, it should be obvious thzt the linguistic drotlems in le~rning one lancuare
are not the same as in another~ To be~in with, the roint of denzrture is crucial.
An English-sveaking verson ha° different vroblems in learning French or Sn»nenish
than a Cerman,. The same would be true of a Frenchman lezrning Sranish or Gernan:
his vroblems change enormouslye For SuLdentS *ho "é:ﬁlﬁnning to teuch beginning
Frenck, Ge_rman or Spznish, etc., unon praduatlon"these vroblens are of nrime
imvortances.. It would avpear reasonable that, whenever nossible, the comvlexity
of this problem be respected and solutioqssadopted=accordingly.

The volemical part of inis discussion concerns the "citch-all"™ sort of

linguistics course, which vretenés to iniroduce the undergraduate to "Linguisticg”
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for foreign language by discussing French, German, Spanish and perhaps English all
in the same course. Such a course apnears condermed to remain suverficial, because
an American student of French vrobably doesn't know more than three words of Ger-
man or Svanish., If the professor distributes his time equally between the lanruzges,.
the student of French will see two thirds of his time "™yasted "

Much of the time syent tirkering with German or Svanish could be more
profitably encaged in obtzining a deever knowledge of Engliéh/?rench linsuistie
orcblems, This is an enornovsly complex subject, Treating it lightly can only give
licht results. Let us cet into a more detailed deserivtion of the difZerences be-
t7een French and German, in order to dem ‘nstrate th~ preceding opinion. It would
then follow that = linzuisticw course periinent to Sne ’sn/“renc must be cdevised
differently from one thaot is vertinent to d0311°h/cerncn or “uglvsn/Sﬂgnlsn.

"Procressive"french and"Reactionary"ierman
The words "sro-ressive" and "re: ¢’ionary" are purely descrivtive s o
¥ vilue Judgme.or is jmtewdeld:
apphed-“fe- -~ French and Ger- n.Ame French riythmic s;roun has an accent on ihe
last syllable, whereas Germ=n can heve it on ‘the first or in the middle. Cerman
in this resvect iz similsr o Znzlish, '

The cranmar of French is such that the subject generally comes first,.
the verb second, adverbs-and/or complenents to the verb third. This crder heipe
tairly constant,. the meaning of a French sentence is obtained by scarnins~ left o
righte Gemu°n is not so consistert.

An evzarle of the "reacti mzry" or "rackiard-lookins" agrect of Gormen
is the sntordinate clause. The subjec: will ficure at the tegirning of the clouse,
but the verb is placed at the erd. This couses the listener or reader to wait une

til the end of te sentence tefore decidins how the receeding words will be under—

cto~d, Thoe Cerman lis enpr/ ader mu~%t ~oniisntly jhlnkyacbﬂ=“4 i» order th indos-
star even ~3ierately comn’-x sentences.

This fundamental Ziffc-ence betwoen Frorch and G-o-mrn is a very cood
resson whr linsuictic ~*':derts need not spend to: -nch time rrdaretandinge the
word orde» ch=rzet~riatics ~° French. Bui this difference doos exnlain why an
Anerie~n ctudying Fenmo glould szend =~ more tirme on the word order rroblematic
of Gerrn2ne It is a fundamcntal aspeet o ° the lanzuazce which ean csuse confusion
for Americans.. Witness the efforts of seccond vear German students who hzve zrasped
the notion that the lanzuzge is*"reactionary",'but haven't learned to recosrnize
what kinds of words are vut last in the sentence. Their extemporaneous efforts to
converse in German often ressemble 2 seerus/ildlculouq game of vnig latin than

svoken German. ~
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Phonological Differences

..Let us now take up a comparison of vhonetic principles which explain
Mgrammatical™ differences between French and German. The differences becin with the
syllable. French syllables follow a general rule of startine with consonantw and
erding with vowels wherever nossible., Ger mun, on the coﬁuraﬁy, tends to begin and
end its syllables with a hard emvhasis on beginning and end. The result is a2 much
greater accumulation of* consonants =t the beginring and end of the Germamr syllable.
(o051 & 64, Phonologie de L'Allerz nd, Marthe Philind, Presces Univ, de France, 1970)

These beginning vhonological differences become all important when the

syllables are put into rhythmic grouvs. The French "word" 2s it is listed in dic-
tionaries disapvears in conversational use, due to the greupjvg of French syllables:
into grammatical uw.fs.. These word 4viTs - have one strong accent on the last
syllable, and they cannot be broken up in vronomnciation without straining compre-
heﬁsiono The syllables #£it into this system thanks to the emphasis on the vowel -
purity. Divthonsues are rare in Frénche

German, on the éther hand, does not necessarily put its accent on' the
last syllable of a rhythmic, grammatical uwif (suck as 2 prenositional vhrase).
The place of the accent of word uwsl3s: iz more devendent on which syllzble in the
individual word contains' the leading meaning(p»n.15,16,126, P-onologie de L'Allermand,
etc. )y or whether the word is old or new in German usage(p.89, Eléments de Linguis-
tique Générale, Martinet, Ed. Armind Colin, 1963). The lesser syllables have

grammatical functions which ofien refer back to the beginning of the wor d group or

) ) ) ¥ e ,yap‘maf/c AU depew-
even of the sentence. Example: : £7.2 wird Jredp 3Accew > ;> dence

‘
—

Er hagff es deq grossen Fguntmann geszgty obwohl er de s;che nicht genz gicher T

e Ty eI A g =T ~ ==

é;;;;: therefore follows a different vhonological nrlnclnle from rre“ch,
and a thorough knowledze of where to vut the accent in a Germen gramnatical word’
unit is a whole study in itselft (oo, 85-90,. Martinet, etc.) How can a quSigaf
teacher afford to fool around with French and Spanish, etc., when he hardly knrows
how to explain the practical linguistic differences between En?lish and Gérman ?

The seriousness of this consideration is illustrated by the faét that
this paper hasn't even discussed the differences in vocabulary between English,.
French and German. These differences are morphological, bzsed in the history of"
written §é§g£;: as w.ll as semantie. Contrary to the vopular misconception fog-
tered by "translating machines,” the meanings of words in one language do not
translate 100 4 into another lancuages It only takes the most elementary compara-
tive study of German, French and English poétry to demonstrate the uniwueness of"
each language{cf. p.90, Martinet, ibid)




. ¢ The precediﬂ3 observation is borne out by combaring the vocabulary
of French to that of Ernglish and Gernman. Many French words have similar sounds
but different sveilings and contexts. Only a thorough familiariyy with the
phonologic al nrinciples of Prench and the devendent semantia orotlems nermit 2
student to overate in this linguistic system comfortatly.. English end German, on
the other hahd, have more words than Frenche Distinguishing what the words mean
coes not depend so much upon nhonet wc/semant*c familiarity. The problem for an
American lezrning Serman is much less ?bgvv7}o'--' and- concerns more word deriva- :
tion and composition, the correct srammatical endings of words, and word order in ‘

the sentence. It is "crashing through ar open door" to say thet a college language

hal V4

student is probably not "ready" to play around with "general linguistics," if he
is not thoroughly acquainted with the comparative linguistic: problems of the

lancua~>e he speaks and the one he wants to teach. .

1.

My conclusion a2bout linguistics courses for undergraduetcs ‘nla nning to N
teach a foreign lanmnce is that, whenever vossible, a specialist thorouchly fa-
miliar with the linguistic yroblems of the languaze in question be selecied to
teach the lincuisties course for that languzze. The svecizlist should also be
thorou }Jy"ﬂth the comparztive problems of the students® native languare as well,
When one is lacking, a course grouping students of all larguzjes could be orgun-
ized, but thst is of necessity the least satisfactory solution. Cne misht call
such a conglomerate course a small fraud, decismed to fit the stnte toard of edu~ o
cationts guidelines. For the student, however, such a co'rse{on thres foreism
languagzes) is a two-thirds cheat, whkether he knows it or rot. Pinally, a langu=z ;
department should naturally try to make use of the human resources it hzs. If a :
specialist is available for only one of two or three lancurres, he should be used
for his specialfy o. At least the students In that language will rot be cheated;
the students left in the general course will then dresumably have less need to
waste their time on one of the lansusces }hey don't{ know. Everyone gaifs, excent
possibly the ratio of students per teacher. This aiministrative noint calls ‘for
a last comment,

'Cblleges are increasin-ly hiring administrators whose business acunen
is high, tut whose cultural back-rouné is corresrondinzly low. Such elect-onic-
age versons treat nebulous things like the fine arts and languase as either sacred
cows, or as unvroductive luxuries. The reduction of teacher "worth" to teacher
load(students ver teacher) ignores the intansible worth of culiure, It can't be
veished or rted in dotlars and cents. But many burczuercts are undoubtedly ver-

suad¢ed that a langurre course is no different frdm a science course or 2 histery i

E lC:=cture. Trey ismore that a languaze carries nletory with it and is worth poten- ]
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tially doubles, it onens uvp other

A}
history os sell -z one's own, In s»ite of
L4
this, <he unconcern of administrators snd the general public for the t-ue worth
of langunce ctudies probably exnlains why languece studies are sufferiag “or stu-

dentss and are being cut throughout the United Statés., )
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