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E
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M
entally gifted students com

prise
only a sm

all part of the student
population. N

evertheless, they
require a large part of the teacher's

tim
e and talent. Since gifted

students can assim
ilate

an ordinary
curriculum

 w
ith

ease, the teacher m
ust utilize

m
any resources in

order to challenge such students
successfully.

T
he gifted students

very often becom
e the em

inent leaders
in

education, industry, and
governm

ent. H
ow

ever,
if their special

educational needs are not
m

et, the gifted w
ill likely

becom
e

frustrated, and this frustration
m

ay prevent their reaching construc-
tive goals. If such

a thing w
ere to happen, both the

state and the
nation w

ould suffer
a great loss.

T
he State D

epartm
ent of

E
ducation has conducted

a project to
develop appropriate curriculum

m
aterial for teaching the m

entally
gifted. T

his publication is
one in a series from

 that project.
It is m

y hope and belief that
these publications designed

especially
for the m

entally gifted
w

ill be m
ost useful both

to the gifted
students them

selves and to the
teachers w

ho instruct them
.

Superintendent of Putt, f- Instruction
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T
his publication is one of the products

of an education project
authorized and funded under

provisions of the E
lem

entary and
Secondary E

ducation A
ct, T

itle V
.

It is intended for use by the
teachers of pupils w

hose m
ental ability

is such that they are classified
as m

entally gifted. It is also recom
m

ended foruse by adm
ir;strators,

consultants, and other professional
personnel involved in helping

gifted children.
T

eaching G
ifted C

hildren L
iterature

in G
rades Four T

hrough Six is
one of a group of curriculum

 m
aterials designed for

use by teachers
of the m

entally gifted in grades
one through three, four through six,

seven and eigi t, and nine through tw
elve. T

hese
m

aterials w
ere

prepared under, the direction of M
ary N

.
M

eeker, A
ssociate Professor

of E
ducation, and Jam

es M
agary,A

ssociate Professor of E
ducational

Psychology, bcqh of the U
niversity of Southern

C
alifornia.

A
lso developled as part of the

education project is a series of
curriculum

 guides for use in the teaching
of m

entally gifted m
inors in

elem
entary and secondary schools. T

he
guides contain practical

suggestions that teachers can
use to advantage in particular subject

areas. T
hese guides w

ere prepared under the
direction of John C

.
G

ow
an, Professor of E

ducation,
and Joyce Sdnntag, A

ssistant
Professor of E

ducation, both of
C

alifornia State U
niversity

at
N

orthridge.

L
E

SL
IE

 B
R

IN
E

G
A

R
A

ssociate S
uperintendent of

P
ublic Instruction; and C

hief
D

ivision of S
pecial E

ducation

PA
U

L
 D

. PL
O

W
M

A
N

A
cting C

hief B
ureau for

M
entally E

xceptional C
hildren; and

P
rincipal P

roject C
oordinator

C
O

N
T

E
N

T
S

Forew
ord

Preface

C
hapter 1

Instruction in L
iterature: Purpose and

Principles
.

Page

iiiiv1
G

eneral C
ontent

1
A

ppreciation of L
iterature

1
D

evelopm
ent of the Intellect

2
Individual D

ifferences
3

K
now

ledge of L
iterature

4
M

ethod of Presentation
5

Preferences of the G
ifted C

hild
6

C
hapter 2

E
lem

ents in the Study of L
iterature

8
L

iterary C
ontent

8
R

elationships and R
esponsibilities

9
D

evelopm
ent of V

alues
10

C
hapter 3

E
lem

ents of Fictional N
arrative and

Poetry
15"

Fictional N
arrative

15
E

lem
ents of Poetry

20

C
hapter 4

D
evelopm

ent of Skills and Potential
23

Subject-A
rea Skills

23
H

igher Intellectual Skills
24

D
evelopm

ent of Potential
26

Interrelationship of C
ontent and Skills

28

A
ppendix

31

Selected R
eferences

34



C
hapter 1

Instruction in L
iterature:

Purpose and Principles

T
he purpose of this publication is

to assist in the developm
ent of

courses of study that w
ill enable the gifted child

to understand better
(1) the different kinds of reading

m
aterial; (2) the hum

an condition,
through the study of the literature

of different countries; and (3)
him

self, as a person.

G
eneral C

ontent
T

his publication contains discussions
of different kinds of reading

m
aterial; that is, m

yths, folktales,
fables, biography, letters, and

dram
a. T

he specific characteristics
of each kind of m

aterial receive
particular em

phasis. T
hrough the

presentation of a variety of
m

aterial from
 m

any countries, the
second objective of the publica-

tion is attained. A
n understanding

of the hum
an condition

cannot be
attained in a direct, inform

ational
m

anner; instead, it depends on the
developm

ent of the higher intellectualskills.
T

he third objective, that of enabling
the student to attain

a better
understanding of him

self, is taught
by the use of m

aterials from
m

any countries and in m
any form

s. B
y this

m
eans the gifted child

learns of the com
m

onality of hum
an

experience.
A

lso included in the publication
are the elem

ents of fictional
narrative and poetry appropriate

to grades four through six. T
he

purpose of this m
aterial is to teach the

techniques of w
riting

literature, enabling the gifted child
to m

ake judgm
ents on literature

as to the skill and style of the w
riter. T

he
final chapter is devoted to

a discussion of the developm
ent or the

gifted child's skills and
potential.

T
he general purpose of this

publication is, then, to provide
a

fram
ew

ork in w
hich the subject

m
atter m

atches the interest of the
child and in w

hich the
m

aterial provided expands the
child's

understanding of his relationship
to others and helps him

 to obtain
a

better understanding of him
self.

A
ppreciation of L

iterature
T

hose w
ho teach literature

to gifted children have as their
prim

ary
objective the appreciation ofliterature by the children. A

ppreciation

I



2of literature is built
on m

any things, such as the excitem
ent

of the
w

orld of w
ritten ideas;

background inform
ation on w

riters;
know

l-
edge of w

riting techniques;
the place of A

m
erican literature in

the
w

orld of literature; and
a deeper understanding of the subtle

m
eanings and connotations of

w
ords in E

nglish. L
ike their teachers,

children appreciate the different
elem

ents in literature.

C
om

plem
entary O

bjective

A
 com

plem
entary objective

for gifted children in
any discipline is

the developm
ent of intellectual

abilities. L
iterature provides

one of
the best m

eans of developing
these abilities. C

reative thinking,
inquiring, critical thinking, assessing,

evaluating, com
paring, contrast-

ing, and judging
can be achieved by increasing the gifted

child's
insight into society and him

self.
Study of the m

ajor them
es in

literature leads to an understanding
of m

any cultures. T
he universal-

ity of hum
an experiences provides

a basis for the child's understand-
ing of him

self.
A

n analogy can be m
ade w

ith
the appreciation of art. W

hen
one

states that he has an appreciatipn
of a painting, w

hat does he m
ean?

H
e m

ay m
ean that he understands

the purpose of the artist,
or that

he has a sense of understanding
the painting, or that he is

aw
are of

the sense of beauty,
or that he appreciates the relationship of

the
painting in its tim

eliness. H
e

m
ay also m

ean that he has an
aw

areness
of the artist's background,

nationality, culture, and personal
biogra-

phy. A
lthough he does not need

all of this know
ledge, he w

ill be
able

to appreciate the w
ork of art

to the degree that he has know
ledge of

it. T
his process of appreciation,

w
hether partial or com

plete, is the
sam

e for understanding and appreciating
literature.

M
eaning of A

ppreciation

A
ppreciation occurs w

hen com
m

unication
takes place. A

pprecia-
tion is the understanding of w

hat
the w

riter w
ants to com

m
tinkate

and how
 w

ell he accom
plishes the

task. T
eaching an appreciation.of

literature includes discussion of the
creative process, the techniques

of w
riting in various kinds of

literature, and the characteristics
of

each kind of literature.

D
evelopm

ent of the Intellect
In his Structure of Intellect m

odel,
G

uilford lists five types of
intellectual operations: cognition,

m
em

ory, divergent production,
convergent production, and evaluation.1

A
s a rule, classroom

1See
J. P. G

uilford,
T

he N
ature of H

um
an Intelligence.

N
ew

 Y
ork: M

cG
raw

-H
ill B

ook
C

om
pany, 1967.

3

teachers teach the convergent
production skills m

ore than
any

others. C
onvergent production

is essential in the study ofliterature,
but divergent production,

evaluation, and cognition
are abilities that

can also be developed through assignm
ents

in literature.
D

ivergent production includes
independent, critical, abstract, and

creative thinking. A
s the teacher

leads the students to inquire
into

w
hy a specific story

or poem
 has been successful, they

becom
e m

ore
proficient. T

he abilities that
the students develop

are the sam
e as

those that the w
riter

m
ust use w

hen he creates his w
ork.

E
valuation skills m

ay be
so undisciplined and haphazard in their

function that they
are not fully serviceable to the. child.

E
valuation is

rarely taught as
a skill. T

hrough the study of literature,
one can

develop the ability to
assess,

evaluate, judge, m
ake decisions,

com
pare, plan, and contrast.

Individual D
ifferences

C
hildren are placed in the gifted

program
 because they have been

identified by all available evidence
(not just an IQ

 score)
as being in

the upper 2 percent of general
m

ental ability. It should be noted
that

IQ
 scores alone do not

sufficiently differentiate specific
abilities.

E
ach child in

a gifted program
 w

ill have
a different profile of

potentialities and abilities that
m

ust be assessed and developed
independently.' M

aterial
can be presented so that different

tasks w
ill

develop abilities like divergent
behavior and evaluation. A

s the
child

progresses in his study of literature,
he is m

ore apt to develop
these

abili ties.

E
arly D

em
onstration

Individual differences
am

ong gifted children are dem
onstrated

early in their school
career. T

he m
em

bers of a
group of gifted

children probably differ
am

ong them
selves m

ore than
any other

single hom
ogeneous

group because of the individual developm
entof

their potential and because
of their different interests.

Som
e children

w
ill show

 potential
ability

in
divergent production; others,

in
evaluative abilities. T

hese
children m

ay also show
deficiencies or

w
eaknesses in som

e intellectual
abilities and in literary skills.

D
eficiencies

A
 child w

ith a good
im

agination m
ay have spent

m
ost of his

independent tim
e reading fiction

w
hile another, vastly curious,

has
read and stored innum

erable
facts.

O
thers m

ore interested
in

2See G
uilford, M

eeker,
and T

orrance in the list of "Selected
R

eferences" at the back of
this publication.



4m
athem

atics or m
otor skills

m
ay not be reading at

a
level

com
m

ensurate w
ith their giftedness. Som

e
m

ay not be adequate in
w

riting skills. W
hether these deficiencies

are intellectual or literary,
the teacher m

ust evaluate the needs
of the children in his class

so
that he can satisfy them

 through
curriculum

 experiences.

U
neven L

earning

T
here are preconceived understandings

and facts that the child is
expected to learn. B

ut since each child
acquires them

 at his ow
n rate,

one cannot expect uniform
 learning from

 any
group of gifted pupils.

For exam
ple, the teacher>

can expand one child's ability to evaluate
by asking questions about the m

otives of
the w

riter. T
he teacher

m
ay

need to explain that there
can be several possible m

otives and m
ay

therefore accept, as an exam
ple of critical

evaluation, the m
otive the

child gives. T
he child can then be

requested to substantiate the
m

otive he presents. If this procedure is
not follow

ed, the study
becom

es an exercise in reading; the child's
intellectual grow

th is
lim

ited to cognition and convergent production.
A

ppreciation, then,
depends on and leads to the developm

entof higher intellectual skills.
G

ifted children. read children's literature;
they also read adult

literature and frequently explore
a subject far beyond w

hat is
available in children's literature. B

ecause
adult literature often has

concepts and nuances that the child does not
com

prehend fully, his
perception m

ay not be that w
hich the adult

perceives. T
he teacher

m
ust be sensitive enough to travel the

sam
e ideological path the child

takes in his exploration. D
eveloping his

understanding and freeing
him

 to m
ake his ow

n interpretation of
a literary w

ork increases his
evaluative grow

th beyond the
scope of the teacher's interpretation.

K
now

ledge of L
iterature

U
nless the district has a blanket policy of

testing all children in the
first grade, the child identified

as gifted this early has dem
onstrated a

high verbal ability. H
e usually

com
es to the study of literature w

ith a
good ability in reading. For those, how

ever,
w

ho do not have good
reading ability, m

inor changes in individual
lesson assignm

ents m
ust

be m
ade to m

eet the level of his attainm
ent.

It is possible that basic
understandings of literature have been introduced

in the prim
ary

grades.

N
onfiction

T
he gifted child w

ho is curious w
ill have

begun reading nonfiction
by the tim

e he enters fourth grade. H
e w

ill
have read biographies and

perhaps w
ill have read deeply in

m
any subjects.

It is easy to

m
isinterpret his interest in nonfiction and

expect that i.61-
ty,

standing of literature extends to know
ledge

beyond the reallil: of the
book. T

his m
isinterpretation is not likely

to occur, how
e-cr, if er:::

teacher keeps in m
ind that at this

age level the giftet,
0M

Jc.-
them

selves into three groups. O
ne

group reads extcl,sive:y in :,nc
area. A

 second group reads extensively but in
m

any ditferer...71-:.as A
third group m

ay not yet read w
ell

enough to have em
brace:I t:..

w
orld of excitem

ent in literature. T
he

teacher w
ho is FtInsitive to

these differences w
ill develop

a different kind of program
 for each. If

the child's interest is captured, his
teacher w

ill m
ake ara

b.c som
e

related volum
es for his

use.

Fiction

W
hen the gifted child has read fiction,

he has frequently read a
series of books like the O

z stories, the
N

ancy D
rew

 storit,, and the
stories of the H

ardy B
oys. U

nfortunately,
these stories som

etim
es do

not m
eet w

ith the approval of classroom
teachers (or parents), and

these adults m
ay actually try

to discourage his reading. It m
ust be

kept in m
ind that these books fill the child's

need for fiction and are
instrum

ental in his developm
ent of love for

reading. T
his interest can

often serve as a foundation for later study ofliterature.
B

ook Selection

W
here does love of literature begin? A

child w
ho reads nonfiction

is inform
ed of new

 facts
or gains further understanding even though

the m
aterial m

ay be difficult and partly
obscure. In fiction, how

ever,
he asks prim

arily that the m
aterial be

exciting or interesting. T
he

study of literature can begin w
ith either

nonfiction or fiction. T
he

skillful teacher w
ill lead the child

to select a book that m
eets the

child's objectives at the
sam

e tim
e that it is suitable to the objectives

of the teacher.

M
ethod of Presentation

L
iterature for the gifted calls foran approach in w

hich the subject
m

atter consists of facts and understandings about
literature that help

the child to understand the creative
com

position of w
hat he reads.

D
evelopm

ent of A
bilities

If this m
atter becom

es stored in the
pupil's m

em
ory and if he

becom
es fam

iliar w
ith the w

orld of
literature as the result of

inform
ational disbursem

ent, then lie gains only
one objective in the

study of literature. H
is accom

plishm
ent is

rew
arding to him

self, but
he w

ill lack the skills to further his developm
ent.

A
bilities other than



6m
em

ory m
ust be developed ifa child's higher intellectual potentialis

to be tapped. T
hese abilities

can be developed through the study
of

literature.

Individual D
ifferences

T
he teacher's m

ethod
of presentation is

as im
portant as the

m
aterial presented. T

he gifted
child at this grade level

requires, along
w

ith special m
aterial,

im
proved form

s of presentation.
Specific

characteristics that m
ake

the child especially receptive
to im

proved
form

s of presentation
are the follow

ing:
H

e is apt to have
a deeper interest in one

or m
ore topics.

H
e can w

ork
on his ow

n for longer periods of tim
e.

H
e has various levels ofintellectual ability.

From
 these generalizations

it follow
s that teaching

procedures for
developing individual differences

m
ust be fully utilized.

For the purpose of good
classroom

 m
anagem

ent, the
teacher m

ust
w

ork w
ith the full class

at tim
es. H

e should, how
ever,

occasionally
establish sm

all
groups w

here interaction takes place
betw

een pupils
and betw

een teacher and
pupil.

Individual w
ork directed

tow
ards a pupil's unique

ability m
ay be

assigned in the
sam

e m
anner as individual reading

is assigned. B
rief

individual conferences help
to ascertain progress and

to encourage
independent w

ork, providing
an opportunity for a child w

ho
does

not feel secure in large-group
discussions to develop feelings

of
adequacy about his

progress. T
he planning of future

assignm
ents can

be handled sim
ilarly

and should be based
on w

hat the child needs
and .-T

here the teacher finds
him

 in his progress.

Preferences of the G
ifted

C
hild

T
he gifted child readily

accepts literature that is
entertaining or

interesting. H
e m

ay ignore
new

 w
ords w

hose m
eanings he

does not
know

 in his attem
pts to read

m
aterial that has strong

appeal. Plot is
im

portant to him
. For exam

ple,
the sim

plicity ofa fairy tale m
ay not

m
eet the com

plexity that the
gifted child is capable

of accepting; but
if other elem

ents
are com

plex, he w
ill overlook

the lack of
com

plexity in plot. Fairy
tales or fantasies that have

a higher level of
com

p:cxity are O
scar W

ilde's
T

he H
appy Prince,

M
adeleine L

'E
ngle's

A
 W

rinkle in T
im

e, and
Jane L

angdon's D
iam

ond
in the W

indow
,

T
he plot structure and the

events that m
ake up the

story m
ust be

w
orthy of the child's

interest and m
ust unfold

w
ithin his span of

attention. A
lthough, because

of his im
m

aturity, he
m

ay not be
capable of understanding the

deeper concepts
a w

riter m
ay include in

poetry or adult literature, he
w

ill, nevertheless, obtain
a general

aw
areness of the inform

ation that
he w

ill integrate at his
ow

n level.
T

he gifted child is usually
interested in a particular field

and is apt
to becom

e engrossed in
a specific type of fiction. A

lthough
parents

and teachers
m

ay feel he should expand his
interest into other

areas,
they should not im

pose
value judgm

ents
on the child and interfere

w
ith his selection ofrecreational reading. If the

subject m
atter is w

ell
presented, w

e can
assum

e that his interest w
ill change

w
hen satisfied

and that the dem
ands ofhis ow

n intellect w
ill

prevail. N
o one should

attem
pt to guess w

hat
param

eters a gifted youngster
draw

s from
 his

reading. Q
uotations like

"O
ne never hears the

airy footfalls of w
hat

alm
ost happens" and "If

beauty is m
ade for seeing,then beauty is its

ow
n excuse for being" establish

w
isdom

 in the child w
ho

com
pre-

hends them
 and

m
ay encourage the sensitivity

that underlies creative
potential.

Fiction based
on biography and history

attracts children w
ho seek

inform
ation and

can be read for the
content as m

uch
as for

entertainm
ent value. O

n the
other hand. w

hen children
search for

reasons w
hy poetry is lasting and

appealing, they .'-velop
creative

analytical abilities. L
istening

skills, too, are
em

:
iizej through

poetry. A
 unit on appreciation

of creativity
iit v _sting poem

s can
begin w

ith listening for
m

etric patterns in
poem

s.



C
hapte_

E
lem

ents in the Study
of L

iterature

G
enerally speaking, little reading m

aterial that the gifted child
finds both interesting and suitable to his needs

can be found. T
he

gifted child. is m
ore aw

are of the w
orld in w

hich he lives; he is
aw

are
of its problem

s and the changes taking place. T
elevision has brought

him
 first-hand docum

entaries about life, about social issues, and
about politics. C

om
parable inform

ation about these subjects is
unavailable in children's nonfiction. T

o read m
aterial about these

subjects, 'the child m
ust turn to adult m

aterial
the new

spaper or
periodicals.

T
he solution to this problem

 lies in searching out and developing
a

library of new
 reading m

aterial. T
o effect this solution, teachers

m
ay

form
 (1) groups to research adequate adult reading m

aterial and
collect it; or (2) ongoing inservice projects to scale dow

n high-level,
high-interest m

aterial. W
hen E

nglish usage is taught sim
ultaneously

w
ith literature, the teacher is able to free students to research the

issues, study them
 as a group, and w

rite their ow
n reports.

L
iterary C

ontent
L

iterature
for

the
gifted

should
prim

arily em
phasize social

understanding of a people. T
he teacher m

ay go from
 larger social

understandings to the understanding of self-concept, or vice versa. In
either case the literature of a people is a form

 of com
m

unication.
B

lue W
illow

 and T
he R

ed Pony are books that base content on
sim

ilarities and
differences am

ong cultures. T
hey offer direct

narratives that show
 personal know

ledge and social insight. R
esolu-

tions of conflicts found in such books create in the reader a better
understanding of the self.

H
um

an E
xperience

B
ooks about other lands and cultures bring to the gifted child an

understanding of the universality of hum
an experience (for exam

ple,
haiku poetry from

 Japan; folktales from
 E

urope, A
frica, or A

sia;
fairy tales from

 G
erm

any or E
ngland) and reflect the prim

itive values
of the peoples.

t

9
.

C
oncept of Self

T
he universality of the self-concept

can be taught through books
that describe com

m
on feelings and

com
m

on goals of peoples. B
etter

self-realization is developed through fiction, w
hich allow

s
the child

to identify vicariously w
ith the prim

ary character.
T

he reader
understands the character's action w

ithin the reader's
ow

n fram
e-

w
ork of values and internalizes his individual grow

th
as to values.

R
elationships and R

esponsibilities
Specific subject m

atter is custom
arily

taught through a direct
inform

ational process, but there
are nuances of understandings that

the child, once exposed to, m
ust accept

on his ow
n. T

hese are
understandings of his relationships and

responsibilities to G
od, to

him
self, to others, to nature, and to his

society. T
hrough honest

experiences in the w
orld of literature, the child

begins to develop an
inner self; he begins to establish values that

are reflected in his
actions as he takes on the responsibility of

becom
ing a m

em
ber of his

culture. T
he child's relationships are illustrated

as follow
s:

G
od

Society
i

.,......_
------"

C
hild

/ \
N

ature
O

thers Self

Som
e of the m

ore basic of these 'earnings begin
before he com

es
to school. B

ut by this tim
e he is

aw
are of conflicts betw

een w
hat lie

has learned and w
hat he is exposed to

in the m
edia, on the

playground, and perhaps at hom
e. H

e seeks
clarification of his

experiences in his study of literature and in discussions
w

ith peers,
teachers, and parents. T

he search for know
ledge about

him
self in-

cludes seeing him
self as a m

em
ber of

a fam
ily, a com

m
unity, and

a country as w
ell as a partaker of hum

anity.

M
ore than others, the gifted child has the ability

to change the
w

orld into w
hich he has been born. B

ut w
hether he

becom
es a leader

or not, he needs exposure to values that enrich life and give him
satisfaction and appreciation in being part of hum

anity.
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D
evelopm

ent of V
alues

C
ontributing to the developm

ent of values that establish resolution
of purpose and flexibility for living in a changing w

orld is the study
-

of m
yths, folktales, fables, biography, letters, and dram

a.
M

yths

M
yths are the folktales of ancient peoples. C

om
m

only know
n, for

exam
ple, are the m

any G
reek and R

om
an m

yths. Im
portant concepts

to be grasped here are (1) that the values and concerns of ancient
G

reece and R
om

e are both like and unlike our values and concerns
today; and (2) that these sim

ilarities and differences are reflected in
the behavior of m

ythological characters.
C

oncept of the hero. T
he concept of the hero

as one w
ho has the

frailties of m
an is established in G

reek m
ythology;

a hero is the
offspring of a god and a m

ortal. T
hroughout the ages

young persons
have needed good m

odels w
ith w

hom
 to identify. A

 hero is
one w

ho
has qualities and

capabilities surpassing those of ordinary m
en.

M
ajor gods. T

he G
reek and R

om
an nam

es of the m
ajor gods and

the object of their concern are as follow
s:

O
bjectof

G
reek nam

e
R

om
an nam

e
concern

Z
eus

Jupiter
Sky (heaven)

H
era

Juno
M

arriage
Poseidon

N
eptune

Sea
D

em
eter

C
eres

C
orn

A
po llon

A
pollo

L
aw

A
rtem

is
D

iana
H

unting
H

erm
es

M
ercury

C
om

m
erce

A
 thene

M
inerva

L
earning

H
ephaistos

V
ulcan

H
andicrafts

A
phrodite

V
enus

Procreation
A

res
M

ars
W

ar
D

ionysos
B

acchus
W

ine

M
inor gods. T

he m
inor gods, or at least those of less im

portance
during the G

olden A
ge, w

ere the follow
ing:

G
reek nam

e

H
estia

E
ros

H
elios

Selene
Pan
Persephone
H

ades

R
om

an nam
e

V
e;ta

A
m

or
Sol
L

una
Pan
Prosperpina
Pluto

O
bjectof

concern

H
earth

L
ove

Sun
M

oon
Flocks
Springtim

e
U

nderw
orld

C
om

parison of m
yths. C

om
parison of G

reek and R
om

an m
ythol."

ogy w
ith E

gyptian m
ythology show

s stark differences of concerns.
W

altari's book, T
he E

gyptian, is recom
m

ended for only the
m

os::
athanced and m

ature reader. It sheds light on som
e values held by

E
gyptians. T

he teacher m
ay, how

ever, prefer to abstract pertinent
issues from

 the book and lecture on them
 to the

m
ore advanced

group.
A

 general know
ledge of the G

reek gods is
necessary because they

are influential in several of the heroic stories. Specific know
ledge

about heroes depends on the story selection. A
 hero acts w

ith
resolution of purpose and exhibits respect and courage. T

he
young,

reader establishes his ow
n identity and values. A

 characteristic of
heroic m

yths is that approval of correct behavior and disapproval foi,
lack of faith or honesty is a prim

ary m
otivating force for the hero.

T
he values of m

ythology are not all synonym
ous w

ith those of
C

hristianity.
If these exceptions are contrasted and evaluated

realistically in group discussions, the exercise
can lead the m

ore
inquisitive to further study of tenets in philosophy.

R
elated study. T

he reading of m
yths should lead to interest in

the
history and life of the people that are dealt w

ith. E
xploration of

language can also be taught. W
ord origins and the

use of m
ythol-

ogical w
ords in the fields of science can be related to the literature of

m
yths. T

he interpretation of these m
yths in art and m

usic
can be

included in the study. Finally, issues and
concerns that have been

reflected in philosophic thought can be resolved.
Param

eters. T
he relationship of G

reek m
ythology to recorded

history is clarified w
hen a tim

e line of the period is w
orked out. T

he
G

olden A
ge of G

reece (479 B
.C

.
431 B

.C
.), A

thens, and the
Peloponnesian W

ar are related subjects. T
im

e lines help m
ake the

history of the period com
prehensible. Sum

m
aries or treatises about

H
om

er from
 the eighth century B

.C
. and A

esop from
 the sixth.;

century B
.C

. can be used as resource m
aterials. A

 few
 literature-

oriented gifted pupils m
ay w

ant to read a good translation of the
Iliad; or learn about the heroic battles of the G

reeks and Persians
at

M
arathon, Salam

is, and T
herm

opylae; or read A
esop's Fables. G

reek
m

ythology gives rise to questions about fam
iliar nam

es like A
ristotle

and Socrates. T
he contributions of these m

en
can be sim

plified and
related to the study. Students w

ho show
 slow

er reading
rates and

w
ho dernonstrate a lack of w

ord-attack skills m
ay need to

stay w
ith

the fables and m
yths longer. In these instances it m

ay be
necessary to

m
ake exercises in phonetics and linguistics

a part of the unit.
T

he concept of hero is prim
arily defined by physical abilities

and
action, but there are other, m

ore subtle qualities. C
hildren

can define



12the hero in term
s

other than those concerning
physical bravery. W

hat
are heroic qualities? W

as Pericles
a hero? W

as Socrates a hero? T
he

defining of hero and its
application to our custom

s and
our history

m
ay illum

inate differences in
standards of behavior. W

hat
w

ere the
heroic qualities of

A
braham

 L
incoln? O

f G
eorge

W
ashington? O

f
D

w
ight E

isenhow
er and

John K
ennedy w

hile president?
O

ther books
on m

ythology to be included ifstudents w
ant to satisfy their

interest
include books

on M
exican, T

eutonic, B
lack

A
frican, E

gyptian,
Japanese, and A

m
erican Indian

m
ythology.

Folktales

Folktales are stories handed
dow

n by a people from
 generation

to
generation. T

hey are prim
arily

translations of values, beliefs,
and

custom
s. Folktales usually have their

beginnings in oral com
m

uni-
cation and at som

e later tim
e

m
ay have been w

ritten and preserved.
Som

e, how
ever, like Joel

C
handler H

arris' stories, and
even M

ark
T

w
ain's, w

ere w
ritten first.

T
he difference betw

een these
tw

o types
of folktales is subtle, but

it is vital to identify each
to gain an

accurate assessm
ent of the values

and descriptions of like
contained

in a tale.
A

m
erican folk history. T

w
o of

the five sources for
understanding

self, country, and people
can be developed through the study

of
folktales because som

e of the
A

m
erican tales are from

 the
not-too-

distant past. A
m

erica is rich
w

ith folktales, and its folk
history is told

w
ith an honesty that is difficult

to duplicate. A
m

erican folk
history,

though not yet com
plete

w
ith adequate coverage of

N
egro contribu-

tions, can be articulated w
ith

A
m

erican econom
ic and

geographic
presentations. T

hey are particularly
helpful in establishing geographi-

cal differences
am

ong our peoples.
Folk m

usic. Folk m
usic

retells m
any of the

folktales, and
recordings easily integrate the

study of folk literature.T
his variation

is also appealing to m
usically

gifted and creatively gifted
children,

w
ho enjoy activities and

projects as m
uch as sedentary

reading.
C

om
parison w

ith m
yths.

A
lthough the

original
purpose of

folktales w
as to entertain,

they also reflect the
concerns of the

people in the sam
e

w
ay that m

yths did for
m

ore pnm
itive peoples.

Folktales also include 'the
hero concept, but they add

a new
 elem

ent
rarely present in m

ythology,
that of hum

or. Folktales
have a strong

apppal to children in grades
four through six because

of the hum
or,

excitem
ent, heroics, exaggerations,

and im
plausibility ofsom

e of the
plots.

V
alue of folktales. Folktales

bring to the pupil
an aw

areness of
R

ational or regional
values, custom

s, and
differences am

ong the

13 .

__people. T
he land is

usually described in
background m

aterial, and
occasionally one m

ay find
a folktale that lends itselfto the study of

contem
porary issues such

as conservation; e.g., "T
he

L
egend of

Johnny A
ppleseed." T

he
A

m
erican folktale "C

asey
Jones" illustrates

change
.

that have taken place
in A

m
erica since the

beginning of
industriaPzation. N

ow
 that

w
e are in the m

idst of the
com

puter age,
how

 W
ill the com

puter
be w

ritten into
our folk history? C

hildren
com

prehend the changes
m

odern society has
gone through w

hen
they learn through

folktales that a society's
tim

e line w
ill show

differences betw
een

a nation unconcerned w
ith

conservation, a
nation changing from

agriculture to industrialization,and a nation in
its infancy as a com

puterized
society.

Fables

T
he earliest fables

w
ere com

piled by A
esop. Fables

are expressions
of m

oral learning
in the form

 of entertaining
stories. M

ore
so than

m
yths, fables

are concerned w
ith the

behavior of m
an and his

responsibility to society.
M

ore subjective than
objective, fables

are
able to convince the

reader of an idea that
he w

ould reject if it
w

ere
presented in a direct,

inform
ati, nal w

ay. T
he

fable, a sim
ple form

 of
literature based

on this insight, can be used
to establish the pupil's

ability to understand
different m

otives in
literature. For exam

ple,
the investigations ofPiaget into the developm

ent
of the concept of

justice tell us that by
the age of ten

or eleven a child is able
to accept

the idea of reasonable
punishm

ent for bad behavior.
W

e have reason
to believe that the gifted

establish this relationship
earlier. Folktales

can be very am
using

to them
, w

hile fables confirm
their natural

tendency tow
ard justice.

B
iography

Few
 types of reading

m
atter are as interesting

to the gifted child
as

biography. T
he gifted child

w
ho likes to gather

inform
ation accepts

biogi -iphy m
ost w

illingly.
A

t his level of
com

petence, he is able to
understand distinctions

betw
een the intent of

the hero in the
biography and the bias

of the biographer. M
any

approaches exist to
w

riting biography, and, if
noted, these differences

in approach
can be

the subject of study,
for the gifted child

tends to be literal-m
inded.

Such a child w
ill

select biography according
to the subject and

seldom
 according

to the w
riter. T

he
teacher can exam

ine
the

biography w
ith the

student to m
ake clear

to him
 w

hat kind it
is.

M
any biographies

are published to capture
a popular m

arket; others
are poor literary attem

pts
cam

ouflaged by the
nam

e of the subject. A
good biography gives

insight into the hero's
m

otives.
crises in his

expaclence, and his
accom

plishm
ents. M

ost
biographies w

ritten for
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children present
a m

odel of good behavior and
good character and

are, therefore, useful for
helping children attain their

identity. T
he

biog:aphy presents the
values cherished by the

subject, enabling the
reader to begin to

understand how
 values

are transform
ed into action

by the subject and how
they result in his unique

accom
plishm

ents.
L

etters

A
 collection of letters

is an extension of biography.T
he letters are

norm
ally w

ritten by
one adult to another, but the gifted

child w
ho

can com
prehend this level of

com
m

unication w
ill enjoy the

privilege
at tim

es of sharing the
confidences of one close

friend to another,
gaining additional insight

into
their personal

lives.
In general,

how
ever, the study of

letters is left to students
in the upper grades.

D
ram

a

D
ram

a presents
a story t

.igh the use of dialogue.
It develops

characterization through
ve

,s
xpression. A

n exciting
aspect of

dram
a is that it is w

ritten
tc

oken; reading the parts
aloud is an

essential part of its study.
la offers special opportunities for

gifted children w
ho need

to w
ork in sm

all
groups. W

hen the child
assum

es the role of a character in
reading a play, he entertains

a new
perspective about the actions

of others. D
ram

atization
and inter-

action w
ith other pupils

can develop cooperation, understanding,
and

m
utual respect.
D

ram
a does not have

to be lim
ited to literature

presented in
dram

atic form
; other

form
s m

ay be changed
into dram

atic form
 by

the pupils. T
ransform

ation
processes are very creative and

act as
personalized com

m
unications.

i

I

C
hapter 3

E
lem

ents of Fictional
N

arrative
and Poetry

In its broadest
sense, prose is the term

 applied to all
form

s of
w

ritten or spoken expression
that do not have a regular

rhythm
ic

pattern. Poetry is the term
 applied

to the m
any form

s in w
hich

m
an

has given rhythm
ic expression

to his m
ost im

aginative and intense
perceptions. T

his chapter deals
w

ith the elem
ents of poetry and

w
ith

the elem
ents of only

one kind of prose, fictional narrative.

Fictional N
arrative

T
he gifted child should be

fam
iliar w

ith elem
ents of

fictional
narrative; that is, w

ith setting
(including tim

e); characterization;
plot;

point of view
 (voice); and them

e.
N

o elem
ent stands by itself;

each
interacts w

ith other elem
ents

in the narrative. A
t tim

es
one elem

ent
m

ay even take on the purpose of another
elem

ent.
It is not suggested that the

follow
ing description of the

elem
ents

of narrative' form
 be

used by the teacher in
sequence. R

ather, the
presentation is m

ade as
a reference and aid to the organization

of
inform

ation. T
hese

are the elem
ents of w

hich the critical
evaluation

of narrative is m
ade, and

the sensitive gifted child
can better read

tragedies, for exam
ple, and

accept them
 w

hen he has learned
to

understand the elem
ents ofa plot.

Setting

T
he setting of a narrative

is the physical and
som

etim
es spiritual

background against w
hich the

action of a narrative takes
place. B

ut
the setting provides

m
ore than a m

ere description of the place
w

here
characters exist and events

happen; it is im
portant

to the develop-
m

ent of character and helps
to establish m

otive. A
lthough

m
otive is

difficult to discover, itcan be ferreted out.
Fairy tales. T

he first
experience m

ost children have
in reading

narrative form
 is

fairy
tales. Since the setting

of fairy tales is
im

aginary and is seldom
 described

in detail, it perm
its fantasy

to be
conjured up in the m

ind of the
listener or reader as he desires

it to be.
T

his avoidance of detail aids
the child's im

agination
considerably. A

s

15
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the child m
atures,

he is less satisfied
w

ith creating his
ow

n im
aginary

setting and begins
to prefer that details

be given.
V

arious m
ethods.

W
riters m

ay
use several m

ethods to set
a scene.

O
ne m

ethod begins
w

ith the general
scene and w

orks tow
ard

a
specific item

. For
exam

ple: In a sm
all valley

at the foot of a large
m

ountain there
w

as a sm
all cottage. T

hrough
the w

indow
w

e see a
little girl. A

nother
m

ethod begins w
ith

the specific and w
orks

tow
ard

the larger
scene. For exam

ple: From
the w

indow
 of her

little house,
M

eg could see the
bright valley and the

great m
ountain beyond.

A
 third m

ethod
develops setting by

building it in stages. In
this

m
ethod descriptive

passages occur throughout the
m

aterial that reset
the scene, recreate

the m
ood, and redefine

the characters. B
y

the
inclusion of

som
e item

s and the exclusion
of others, the w

riter
conveys to the reader how

he (the reader) should
react. T

his device is
m

ost apparent in ghost
stories, w

here opening
paragraphs are usually

concerned w
ith the

setting.
E

xam
ples. T

he m
aterial

read by the gifted child
at this level should

include exam
ples of

approaches to setting.
C

om
parisons of the

w
ays

in w
hich several

books develop settings
inform

 students about
conform

ity and exceptions.
T

he exceptions provide
the gifted child

w
ith opportunities

to develop his abilities
in divergent thinking.

Fairy tales, im
aginative

literature, and science
fiction have their

settings in reality, in
contrast to nonsense, w

hich
is based on oblique

and reverse reality. If
a w

riter w
ishes to describe

a land unlike his
ow

n, he uses opposites,
com

parisons, and
contrasts. T

he im
aginative

w
orlds of D

r. Seuss
and J. R

. R
. T

olkien
are based on w

hat is fam
iliar

to the reader. E
xercise

of the im
agination

can be an im
portant part

of a unit in literature.
Fourth and fifth graders

enjoy oral projects in
w

hich the children
develop im

aginary
settings w

ith im
aginary

people.
T

he B
orrow

ers, by
M

ary N
orton, is

an excellent exam
ple ofliterature

that can be used
as a springboard for this exercise.

T
im

e. A
lthough

tim
e

is
part of the setting, it

is presented
separately because it

can be identified by itself.
Fairy tales do

not
rely on concepts of

tim
e. T

he concept of
tim

e possessed by tile-
youngest listener or reader

has not yet developed
to a level w

here it
is im

portant to
establish tim

e in the
fairy tale. "O

nce
upon a

tim
e

.. ." provides sufficient orientation.
A

dvanced developm
ent

in the establishm
ent

of tim
e is often

indicated by association
w

ith a know
n period

of tim
e or events,

as
"in the days of r-

g A
rthur." T

he author
uses w

ords to describe
a

certain period,
e.--iu

ne tim
e elem

ent unfolds for
the reader along

w
ith the setting

17
,

T
he reader picks up clues

about tim
e incidentally from

 the
w

riting
itself. A

lthough the w
ilting

m
ay not be of direct interest, it helps

one
to appreciate m

ore fully the
action or m

otives of the w
riter.

C
haracterization

C
haracterization in fiction is the

revelation of the characters of
im

aginary persons. C
haracter

developm
ent is frequently at the

heart
of adult literature but

not of children's literature. T
he

em
otional

m
aturity of children has

not usually developed to the
point w

here
em

otional understanding
can be explored in depth. V

irgil
W

ard
states, for exam

ple, that
"Shakespeare and youth

are w
asted on the

young, and children introduced
to Shakespeare too

young m
ay be

`turned off' for Shakespeare
for years."I T

w
o of the

m
any books

that balance excitem
ent and

description of character
are Shadow

 of a
B

ull and Island of the B
lue

D
olphin.

M
uch of today's literature

w
ritten for pupils in grades

four
through six is restricted

to physical description. T
his

lim
itation

m
akes the m

aterial less
satisfactory to the gifted child,

w
ho has the

potential to m
ake character

assessm
ents in m

ore than
one dim

ension.
H

e is
able

to appreciate character
descriptions in depth and

rightfully expects characters
to be so described in term

s
of their

feelings. T
he teacher then

should look for characterdescriptions that
do not rely T

otally
either on physical

descriptions or on verbal
descriptions of feelings. For

the gifted, literature should
be selected

that m
oves the character

into situations portraying
reactions in term

s
fam

iliar to the reader.
Prim

ary and secondary
characters ought to be specifically

defined.
T

he prim
ary character

m
oves through the plot; it is "his"

story.
Secondary characters have

another function to
perform

. T
hey m

ay
provide interaction,

contrast, or opposition to the
prim

ary character.
T

hey m
ay belong to

a subplot or to the m
ain

story, or they m
ay be

presented as a
m

eans of strengthening
one of the m

otives of the
w

riter.

N
otPlot is the plan

or pattern of events in
a literary w

ork. It is the
"yellow

 brick road" for
the reader. H

e follow
s

it, and if it leads to
excitem

ent and interest, he
w

ill be joyful and w
illfinish the book.

T
ypes of plot. T

he
general types of plot found

in m
ost children's

literature are tw
ofold. O

ne
type is com

posed" of closely
related

chapters and m
oves tow

ards
a m

ajor clim
ax. It m

ay have
lesser

1See V
irgil S. W

ard,E
ducating the G

ifted: A
n A

xiom
atic

A
m

:vac&
 C

olum
bus, O

hio:
C

harles E
. M

errill B
ooks, Inc.,1961.
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clim

axes preceding
it. A

nother type is
com

posed of chapters,each of
w

hich has
a story in itself w

ith the
threadlike connection being

the
sam

e characters or the
sam

e setting.
Im

portance of plot.
M

ore than any other
single elem

ent, plot
influences the judgm

ent
and choice of the

child. M
any series of

books that
are som

etim
es unpopular

w
ith teaclv!rs and

parents retain
their lasting popularity

w
ith children because

the plot develops
so

quickly; for exam
ple,in the stories about

N
ancy D

rew
 and about

the
H

ardy B
oys. T

hese
books are seldom

outstanding in creative
language

or social insight, but they
do fill a need at

a tim
e w

hen children
are

m
ost interested in action.

T
heir reading speed is

not yet advanced
enough so that they

can cope w
ith a plot that

unravels m
ore slow

ly.
If the gifted child

is not allow
ed

to satisfy his interest in
such

books, he m
ay turn

aw
ay from

 reading. If his
know

ledge is thereby
lim

ited to one m
ethod

of plot structure, he
w

ill fail to
grow

 in the
understanding of the

elem
ents of literature.

H
is interest in reading

m
ay becom

e severely lim
ited,

and he m
ay

never learn to analyze the
transform

ations of plots
found in higher literature.

For exam
ple,

one
of the reasons that

U
lysses is obscure to

m
ost adults is that they

have
not progressed to w

here
they can m

ake
or identify transform

ations.
C

lim
ax. C

lim
ax is

integral to the plot and
is a significant action

on
the part of prim

ary
character. T

eachers
can introduce the conceptof

clim
ax by pointing

out how
 subtly it begins

and w
hich section of

the
story or book it occupies.

Plot developm
ent.

T
he teacher

can diagram
 plot developm

ent
as

follow
s:

M
ajor C

lim
ax

M
i:LorL

iinrax
M

inor C
lim

axD
enouem

ent

nouem
ent is the statem

ent"A
nd they lived happily

ever after."

sequence at a tim
e. T

hey
should have reading

m
aterial that is

read at a faster rate),
they are capable of

handling m
ore than

one

clim
ax.

conflict in the prim
ary

character revealed before
the action of the

deA
ction. T

he plot depends
on the action of characters.

A
t this

grade level the action
is m

ostly physical
and is described

as an inner

B
ecause gifted children

have longer interest
spans (and som

e m
ay

T
he denouem

ent resolves
the story after

a clim
ax. In fairy tales the

D
enouem

ent
D

enouem
ent

com
plex in plot structure.

T
he observant teacher w

ill
know

 w
hich

gifted children
can handle m

ore advanced plots and
w

hich ones need
to read at a less com

plex level.
Subplots. Subplots exist prim

arily
to m

aintain interest by adding
com

plexity. T
hey serve

as contrasts and com
parisons w

ith the
m

ain
plot. Parallel plots,

or counterplots, function sim
ilarly

to subplots.
T

he Prince and the Pauper
exem

plifies the use of
a parallel plot for

contrast and com
parison. B

ooks
w

ith parallel plots offer
excellent

opportunities for the gifted child
to develop skill in concentration.

Point of V
iew

 (V
oice)

Point of view
 (voice) refers

to the vantage point from
 w

hich
an

author presents the actions
of a fictitious story. T

o
introduce the

concept of point of view
to a class, the teacher

m
ay use exam

ples
from

 satire or poetry. Several
exam

ples of point of view
can be

dem
onstrated and discussed

in one class period. T
he

exam
ples can be

divided into those told
objectively by the w

riter and
those told by a

character w
hom

 the w
riter has

created. In the first kind
the w

riter
m

ay w
ear the m

ask of
a storyteller to show

 how
 objectivity

is
achieved w

ith the
use of the m

ask. In the second
kind the w

riter
creates a person through w

hom
he expresses the feeling he

w
ants to

com
m

unicate w
ith the reader.T

he second m
ethod establishes

a m
ore

personal relationship betw
een

the w
riter and the reader.

T
hem

e

T
hem

e is the central
or dom

inating idea in
a literary w

ork. In
fiction it is the abstract

concept that is m
ade concrete

through its
representation in person, action,and im

age in the w
ork. T

he
children

can be told that them
e refers to the

m
ain idea or m

eaning of
a w

ork
of literature.

T
he children should learn

(1) that the them
e

m
ay be the statem

ent
of either an idea

or a m
oral; and (2) that the them

e
m

ay be either
explicit or im

plied. A
ctivities

that can be undertaken
to prom

ote this
learning are as follow

s:
1. D

ivide the class into
sm

all discussion
groups. G

ive each group a
story and ask that the them

e
be identified. T

hen
w

rite the
identified them

es
on the chalkboard and

encourage the children
to discuss them

.
2. R

ead aloud to the
children brief passages from

w
orks of

literature. A
sk the children

to state orally or to w
rite

dow
n the

them
e of each

passage read. O
r reverse the procedure

by giving
the children a list of

them
es and asking them

to w
rite a brief

story that illustrates
one of the them

es.
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3. Prepare a
group of brief passages to be read

to the class. B
oth

explicit and im
plied them

es
should be represented. A

sk
the

children to identify the
them

es of the passages read
aloud.

E
ncourage discussion by

asking such questions
as follow

s:
D

oes the author state
anyw

here w
hat the them

e of
the story

is?
D

oes one of the characters
in the story say w

hat the
them

e
is?

A
re w

ords or phrases
repeated? D

o they suggest the
m

ain
them

e?
Is

there a
solution

to
the m

ain problem
or conflict

encountered in the story?
D

o the problem
 and its

solution point tow
ard the them

e?
W

ould the them
e be different

if the solution to the problem
w

ere different?E
lem

ents of Poetry
T

he elem
ents of poetry

discussed in this chapter
are sound, m

eter,
stanza, alliteration, and im

agery.
Sound

G
ood w

riting sounds good
to the ear. If the teacher

w
ants to begin

a unit in listening to poetry, recordings
of readings w

ill introduce
a

respect for poetry that m
ight

not be obtained otherw
ise. Selections

of prose and poetry should
frequently be read aloud by the

students
as w

ell as by the teacher.
H

aiku. Poetry w
ith and w

ithout
rhym

e can be introduced. H
aiku

poetry, introduced in the fourth
grade, show

s how
 sounds

can be
used to connote national

values. H
aiku is a form

 ofJapanese poetry
that states in three lines of

five, seven, and five syllables
a clear

picture designed to
arouse a distinct em

otion and suggest
a specific

spiritual insight. It
can be produced in (1) a strict form

based on
syllable count; and (2) the form

in w
hich creation of im

age
includes

em
otional connotations. T

his
sim

ple form
 of poetry show

s
that

rhym
e is unessential to

poetry; it
is only one of m

any possible
elem

ents. A
n extension of

the study of haiku
can

lead
to

presentation of a few
 short

avant-garde poem
s that have

sim
ilar

construction but
differences

in
clarity. T

he Saturday R
eview

occasionally publishes sim
ple

exam
ples.

Steps in developm
ent. T

he
steps to be taken in the developm

ent
of

a unit on poetry are as follow
s:

1. T
he sound of w

ords
m

ust appeal to the sense of
hearing. A

n
understanding of rhym

e,
m

eter, and alliteration
can be taught

separately and exam
ples researched

for each.
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2. T
he developm

ent of im
agery

becom
es im

portant as the pupil
seeks the m

eaning and associations of w
ords.

3. C
onnotational m

eaning evolves
as the reader increases his ability

to m
ake associations, com

parisons, and
contrasts.

T
he gifted pupil has an

aw
areness of the im

portance of sound
although that aw

areness
m

ay be lim
ited to the m

echanics of rhym
e.

H
e m

ay becom
e interested in the

use of certain w
ords because of

im
ages they create. A

 few
 w

ill develop
abilities to relate connota-

tional m
eaning to poetry, and gifted

pupils w
ill often show

 prom
ise

tow
ard m

astering the w
riting of

good poetry. In such instances
a

class project to com
pile student

poem
s is an excellent activity.

T
he m

echanics of poetry
or the m

echanics of any form
 of

lit3rature should not obscure reading for
appreciation., O

ne gifted
ch5ld

enjoys discovering rhym
e pattern

and m
eter m

ore than
discovering the m

eaning of poetry itself.
A

nother is m
ore naturally

draw
n to m

eanings. A
 few

m
ay even l

draw
n to experiencing the

im
pact of em

otionally laden w
ords;

these are the verbally fluent,
creative gifted children. T

he m
echanics

of poetry are im
portant to

poetry, but neither they nor the intention
of the w

riter should be
dealt w

ith exclusively.

M
eter

M
eter is the recurrence in poetry of

a rhythm
ic pattern. M

eters
com

m
only found in E

nglish poetry
are as follow

s:
D

im
e ter: tw

o feet per line
T

rim
eter: three feet per line

T
etram

eter: four feet per line
Pentam

eter: five feet per line
H

exam
eter: six feet per line

T
he foot, the sm

allest form
 of

m
easurem

ent in poetry, is the
rhythm

ic unit w
ithin a line of

poetry. T
he com

m
on form

s
are (1)

iam
bic (an unaccented syllable follow

ed
by an accented syllable); (2)

trochaic (an accented syllable
follow

ed by an unaccented syllable);
(3) anapestic (tw

o unaccented
syllables follow

ed by an accented
syllable); and (4) dactylic (an accented

syllable follow
ed ")y tw

o
unaccented syllables).
Stanza

T
he stanza, w

hich is a recurrent grouping of
tw

o or m
ore tines of

a poem
, is another m

echanism
 of poetry. C

om
m

on
stanza form

s are
as follow

s:

C
ouplet: tw

o lines
T

ercet: three lines
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uatrain: four lines

Sonnet: fourteen lines
B

lank verse: unrhym
ed

Free verse: no set pattern
M

any rhym
e patterns

accom
pany the stanza form

. T
he rhym

e
pattern depends on the form

 of the
stanza. A

 sonnet has at least tw
o

m
ajor rhym

e patterns. Such m
echanics

can be presented at a sim
ple

level as a creative exploration
in com

prehension and in divergent
production.

A
lliteration

A
lliteration is the repetition of usually

initial consonant sounds in
tw

o or m
ore neighboring w

ords
or syllables. A

 good exam
ple of

consonantal alliteration is contained
in C

oleridge's lines:
T

he fair breeze blew
, the w

hite
foam

 flew
,

T
he furrow

 follow
ed free.

A
lliteration is another

m
eans of providing sound to poetry. B

ecause
it is frequently overlooked

as a device for poetical effect, it needs
to

be em
phasized and illustrated.

Im
agery

A
 prim

ary elem
ent of poetry,

im
agery is the creation of

an im
age

w
ith w

ords. T
he w

riter brings
to the m

ind of the reader (or listener)
a specific im

age designed to elicit
a response from

 the recipient. T
his

com
plex process requires

a step-by-step explanation by the teacher
to show

 how
 im

ages w
ork. B

ecause of
his superior abilities, the gifted

child brings insight to the study
of im

agery and is able to
accept

som
e adult poetry on at least

m
ore than one level of understanding.

T
he study of m

etaphor is included
under the study of im

agery.
A

nd the sim
pler technique of

personification
a figure of speech

that endow
s anim

als, ideas, abstractions,
and inanim

ate objects w
ith

hum
an form

, character,
or sensibilities

can also be included.

C
hapter 4

D
evelopm

ent of Skills
and Potential

T
he skills tt be develqpcd by gifted children in their study of

literature can be divided into subject-area skills and higher intellec-
tual skills. A

lso to be considered is the developm
ent of each child's

potential.

Subject-A
rea Skills

T
he subject-area skills discussed in this chapter

are those pertaining
to reading, selection of books, use of the library,

use of language, and
listening.

R
eading

T
he rates of reading that should be clarified for students

are as
follow

s:
1. A

 learning rate slow
 enough to perm

it a pupil to
grasp the

m
eaning of w

ords, to build vocabulary, and to assim
ilate factual

details
2. A

 faster rate for recreational reading (T
he child

m
ay need

freeing from
 the fear that, unless he reads

every w
ord, he is not

really reading, or w
orse, that he w

ill be tested
on everything he

reads.)
3. Skim

m
ing for inform

ation
T

he child needs to develop his ability to read aloud. H
e

should
have m

any opportunities to read w
ith expression

to show
 that he

com
prehends w

hat he is reading. L
ong-lasting t,m

efits
com

e from
this kind of practice, including the ability to be com

fortable
in the

presence of an audience.

Selection of B
ooks

H
ow

 does the gifted child develop skill in selecting reading
m

aterial? H
e should be taught the purpose of the front

sections of a
book and of the inform

ation on the book jacket. H
e should

learn
how

 to evaluate the art in a book, how
 to evaluate the reading

level,
and how

 to skim
 the table of contents. If the reading of

new
spapers

23
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and periodicals
is encouraged, rate and

selection skills w
ill be

practiced naturally. T
he

w
ritings of colum

nists and
editorials m

ay
appeal to older children.

U
se of L

ibrary

L
ibrary skills include the ability

to use a card catalog and to locate
books oft the shelves.

T
he student should know

w
hich sections

contain w
orks on literature,

biography, fiction, religion,
folktales,

and m
ythology. It is advisable

to include general inform
ation

about
the library in the beginning

of the study of literature.
U

se of L
anguage

T
he com

pletion of study
assignm

ents in the language
arts and the

w
riting of various form

s of
prose and poetry help the children

to (1)
appreciate the m

echanics of
various kinds of literature;

and (2)
develop creative w

riting
ability. T

he outlining of
m

ajor divisions of
plot structure

m
ay be influential in developing

these skills, but the
effectiveness of this

procedure depends
on the ability of the pupil

and his w
illingness to take

tim
e aw

ay from
 his reading

to outline.
T

he m
atter of outlining is

dealt w
ith at length in the

study of E
nglish

usage.

L
istening

L
istening skills develop

long before students
enter the fourth

grade.
R

efined skills can, how
ever,

be developed through
the

selection of (1) poetry, for its
sound value (see previous

section); and
(2) prose, for listening for

details. T
he reader's inflection

and tone
need to be clarified because

they give the listener clues
to the m

ood
or attitude of the piece of literature.

T
he teacher w

ho reads
to his

pupils to help them
 to develop

listening skills can explain
how

 facial
clues are part of interpretation.

L
istening skills are im

portantfor all
children to develop, but the

gifted pupil w
ho has

poor auditory
m

em
ory or em

otional "blinders" needs
these skills even

m
ore. It is

im
portant here to select

m
aterial that does not m

ake
dem

ands
beyond the vocabulary and

com
prehension levels of the

pupils.
H

igher Intellectual Skills
T

he higher intellectual skills
to be developed by the gifted

child in
his study of literature

are as follow
s:

1. E
valuation (independent

thinking). T
he teacher should

present
opportunities for the child

to exam
ine and analyze

m
aterial on

his ow
n and to arrive

independently at stated
conclusions. T

he
teacher can then review

 and
discuss the adequacies

or alter-
native conclusions w

ith the
pupil.
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2. D
ivergent production

a. C
ritical thinking. T

he teacher should provide
opportunities to

solve problem
s requiring

new
 and im

proved m
ethods of

action. T
he interpretation ofa character's m

otivation or the
consideration of alternative

courses of action for a character
to follow

 are problem
s that the child

can attem
pt to solve.

b. C
reative thinking. C

reative
potential can grow

 only in
a

positive, accepting atm
osphere.

A
m

ple free tim
e to com

plete
tasks is necessary; tim

e for incubation
is essential.

3. R
ecognition of im

plications (original
w

ork). W
riting to create a

form
 of literature and to evaluate

a w
ork are exercises requiring

ability to recognize im
plications.

.

4. D
evelopm

ent of hypotheses (inquiry). T
he skills

of inquiry can
be developed through the use of questions aboutliterature that
yield productive answ

ers. H
ypothesizing

can be taught along
w

ith the skill of testing a hypothesis about
w

hat he reads.
B

efore giving an assignm
ent, the teacher

m
ay w

ish to present
leading questions such as W

hy does the w
riter

set this story in
this particular city? or W

hat actions led
to the decision that the

boy m
ade?

5. C
om

parison and contrast. O
ne

reason for presenting the great
them

es of literature is to use literary m
aterial for the

develop-
m

ent of skills underlying the m
aking of com

parisons.
a. T

he kinds of com
parisons to be m

ade include (1) the
com

parison of a literary w
ork w

ith
a sim

ilar m
odel of

excellence; and (2) the com
parison of

one type of literary
w

ork w
ith another. T

he latter should be em
phasized

until the
tim

e com
es w

hen the child has had sufficient
experience in

literature to establish his ow
n criteria for m

odels of
excel-

lence. O
ne is not able to keep from

 m
aking com

parisons,but
one m

ust learn to separate opinion from
 an analysis of facts.

It is difficult to teach the skills of com
parison and

contrast so
that they are constructive and provide valid conclusions.

b. Judgm
ent and com

parison and contrast
are based on com

-
parisons w

ith the ideal. B
efore he

can learn to m
ake valid

judgm
ents about the w

orth of
a literary w

ork, the pupil m
ust

have read m
uch. A

t the sam
e tim

e his reading
m

ust have
occurred in a free academ

ic environm
ent w

here
his opinions

and early evaluative attem
pts

w
ere accepted before being

clarified. Judgm
ent should be

a part of each unit and should
be developed at the conclusion of the study

of sim
ilar

m
aterial.
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c. For the child w
ho w

orks out evaluations over longer periods
of tim

e, the solving of problem
s m

ust take place during
a

relaxed assignm
ent period.

If
this

situation
exists,

the
conscientious gifted child w

ill not begin to associate evalua-
tion and personal judgm

ent w
ith anxiety and thus avoid

future involvem
ent.

d. O
ral discussion should be reflective. T

he teacher should
encourage both slow

 and rapid responses. It
is not the

purpose of oralto
to test recall; it is to give the gifted

child a chance to use and develop his higher intellectual skills.

D
evelopm

ent of Potential
E

ach type of literature discussed in this publication
can be

'eveloped as a unit for each grade level. T
he developm

ent of each
skill w

ithin the content and w
ithin each unit of study em

phasizes
listening,

reading, and oral presentations. T
he construction and

m
echanics of the form

 of each skill need to be given
as the occasion

arises. A
t each level, for exam

ple, the teacher
can expand pupil

aw
areness of sim

ilarities of peoples through the use of the literatures
of several nationalities and cultures. Suggested

areas are determ
ined

prim
arily by the interests of the child at each level. T

he child
should

be provided w
ith stories from

 each content
area throughout the

school year.

Fourth G
rade

Folktales and m
ythology are favorites at the fourth-grade .level.

B
ecause fairy tales are zlready w

ell know
n to pupils entering the

fourth grade, a unit of com
parison and contrast

can be m
ade w

ith
folktales, such as

the C
alifornia Indian, M

exican, and Spanish
folktales. T

his study can be integrated w
ith units

on the social
sciences. G

reek m
ythology can be used to introduce the concept of

hero, and a com
parison of m

ythology w
ith fairy tales

can be m
ade.

T
he hero concept can be folloW

ed up by a unit
on biographies.

Sim
ple biographies of fam

iliar persons w
ill intrigue

a few
 gifted

pupils. A
nother unit can consist of tracing concepts through various

types of literature. Som
e teachers m

ay w
ish to em

phasize
one type

of literature instead of several. T
he m

ajor concepts and their
relationships w

ithin the universality of literature should be defined.
In the fourth grade, poetry is best studied as

a follow
-up to the

subject-m
atter content presented

in
the prim

ary grades. M
ore

em
phasis can be given to listening skills, speaking skills, and im

agery.
G

enerally speaking, the study of the m
echanics of

poetry is best
lim

ited to sim
pler rhym

ed or unrhym
ed poetry and im

agery.
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Fifth G
rade

Folktales and biography are w
ell accepted in grade five and

rem
ain preferred reading for m

any im
aginative gifted children. T

he
study of biographies can be expanded by the inclusion of books
about A

m
erican presidents. Students can com

pare and contrast the
tim

e w
hen each president lived, the crises each encountered, and the

m
ethods each used to resolve the crises. T

he study of A
m

erican
presidents nationalizes and personalizes the hero concept.

W
hen based on historical representation, dram

a is an exciting
follow

-up project for fifth graders. It gives opportunities to present
the essential elem

ents previously discussed and brings boys and girls
together for som

e com
m

unication at a tim
e w

hen they are entering a
per:Jd of extrem

e self-consciousness. A
 unit on poetry can include

a discussion of com
plex im

agery and the connotations of em
otional

relationships.
E

lem
entary structures can be presented. W

riting poetry in specific
form

s develops literary discipline, w
hile the free w

riting or construc-
tion of im

ages, if included in the curriculum
 for the fifth grade, w

ill
lead to perform

ance of im
plications tasks.

Sixth G
rade

M
ythology m

ay be given prim
ary em

phasis. T
he curriculum

 should
encom

pass the study of w
ords, including w

ord origins; the history
and culture of G

reece; and the reading of the m
ythologiec of other

countries. C
om

parison and contrast are im
portant to an appreciation 11

of our literary heritage. T
he teacher w

ho is interested m
ay w

ant to
exam

ine translated G
reek lyrics and trace the relations betw

een them
and m

yths. G
reek L

yrics, translated by R
ichm

ond L
attim

ore, is a
paperback book published by Phoenix B

ooks. T
hese lyrics are

exquisitely sim
ple and offer high-level im

agery.
B

iography can include contem
poraries and lesser-know

n A
m

eri
cans, as w

ell as explorers, scientists, and religious leaders. O
ther

kinds of literature should be taught, and it
is probably m

ore
urgent now

 than in the tw
o previous grades to give students free tim

e
that is nonstructured so that they can individualize their ow

n study
of literature. O

f course, the elem
ents of the narrative form

 can be
given m

ore em
phasis than in the earlier grades.

Poetry m
ay now

 em
phasize them

e and purpose. D
etails of poetic

construction m
ight also interest a few

 children. T
he poetry of

A
m

erica and E
ngland can be contrasted w

ith the poetry of M
exico

and Spain. T
he poetic prose of Juan R

am
on Jim

enez and his
biography are suitable for such an approach.
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Interrelationship of C
ontent and Skills

E
ach area of literature offers opportunities to relate subject-area

skills to subject content. R
eading skills have prim

ary im
portance.

Structural analysis is usually taught in language
usage, but the gifted

child should be tested to finer out w
hether he has entered the

study of literature w
ith a good ability in phonetic analysis. If

not,
individual w

ork should be provided. A
 review

 of phonetic analysis
can accom

pany the study of m
ythology in w

hich children need to
pronounce correctly the G

reek nam
es used in discussions.

L
istening skills should be continually explored. Skill at oral

reading or dram
atic reading should be related to m

aterial of shorter
length in each area. D

ram
atics should not be left solely

to the
literature of dram

a; it m
ay be adapted to poetry for choral readings.

O
r a biography can be presented in dram

atic form
 if speech skills

are
lacking.

L
ibrary skills should be taught together w

ith other m
atters. T

he
teacher should not teach these skills separately unless

a particular
gifted child prefers it to another unit. L

ibrary skills are developed by
the use of assignm

ents that require the use of the library for their
com

pletion.
O

utlining is effectively taught in other subject areas
as w

ell as in
literature, but its application in literature develops higher intellectual
skills through practice in the organization of m

aterial. T
he need for

a
casual reading of a literary w

ork is real, and this need should be
zealously provided for the children by the teacher. C

asual reading
does not, how

ever, reflect organization; therefore, outlining w
ill help

gifted children to organize the m
aterial they have read.

C
hallenge to students

If the m
ajor skills to be developed through the study of literature

are creative thinking, constructive thinking, and inquiry, then the
teacher w

ill constantly challenge students in several
w

ays. O
ne w

ay is
to ask questions that develop these abilities. T

hese questions should
not be directed to one area of literature in preference to another,

nor
should they be lim

ited to the com
pletion of the reading of

a
particular literary w

ork. T
hey should com

e before, during, and after
readig. T

he teacher w
ill find that his gifted students have

a w
ide

range of potential in creative production, but the developm
ent of

creative ability requires planning.
A

nother w
ay to challenge students is to begin w

ith
an exploration

of hearing, feeling, and seeing. T
hese m

odes enhance the insight and
understanding that

lead to creative products. T
he teacher w

ho
refrains from

 a direct inform
ational approach w

ill find that the
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Socratic m
ethod of asking questions w

ill help his pupils obtain
sufficient inform

ation for m
aking generalizations and conclusions.

T
he Socratic m

ethod can be used in the teaching of the m
echanics or

techniques of w
riting and during inquiry periods.

Instruction in Skills

O
f m

ajor im
portance to the gifted child at this level are his

listening skills. If w
ell developed, they increase his appreciation of

aural language and his level of achievem
ent. A

n oral presentation of
how

 w
riters use language is easier to assim

ilate than a presentation of
how

 im
ages are constructed. W

riting skills should be secondary to
listening skills because the child at this age usually cannot get his
thoughts dow

n on paper fast enough. T
hose w

ho can w
rite w

ell
provide a clue to the teacher that this ability m

ay be a sign of high
creative potential in verbal and m

otor fluency. T
hose w

ho do not
possess this m

otor fluency w
ill feel inadequate and w

ill begin to
dislike w

ritten tasks. It is necessary that the assigned tasks coincide
w

ith the m
aturation and developm

ent level of the pupils.
R

esearch skills can be taught in the study of literature as w
ell as in

the study of the social sciences and the natural sciences. T
he study of

literature is to be considered as another area w
here library research

skills and other skills related to the content of a study unit can be
practiced.

Instructions in C
reativity

C
reativity is dependent on other intellectual skills. T

he teacher
m

ust do m
ore than provide an interesting topic or m

otivation. H
e

m
ust (1) teach the ability to express w

hat is perceived by the senses;
(2) teach the child to use his senses fully; (3) teach the child to
com

m
unicate effectively; and (4) provide opportunities for the child

to be free to create. N
one of these is easily gained, and teachers w

ill
feel secure in their endeavors if their principals back them

 up.'
T

he teacher w
ho w

ants to develop creativity m
ust know

 som
e-

thing about w
hat studies have revealed about creativity. M

any books
sum

m
arize research into creativity w

ith children (e.g., books by E
. P.

T
orrance and J. G

allagher). O
ther books (e.g., books by Jam

es Sm
ith

and A
lbert U

pton) offer concrete suggestions for developing creative
potential. T

he gifted child has a higher potential for creativity, a
potential w

hich can be developed w
ith specific exercises. It is neither

sufficient nor efficient to provide only an opportunity to be creative;
one m

ust help the child to build the skills that aid in being creative.
L

iterature is
filled w

ith m
odels of creativity. A

s m
odels they are

im
portant for the child to experience.
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Instructions in O
ther Skills

H
igher intellectual skills

vary in each child. A
 teacher of gifted

children should begin his teaching experience possessed
of concrete

know
ledge about their individual intellectual differences.If adequate

psychom
etric findings accom

pany the gifted child, the teacher
can

then lead the child from
 the level at w

hich he
is operating to a higher

one.
Sm

all-group sem
inars

in
w

hich the teacher provides the
leadership

in
asking questions require

children
to use higher

intellectual skills. T
he purpose of these discussions is

not to establish
recall alone but recall that aids in reaching conclusions,

m
aking

com
parisons, and contrasting books

or stories. T
o be able to perform

these operations, the C
hildren need

com
m

on experiences. L
istening

to records at a listening post or having the teacher read
a selection or

providing com
m

on reading m
aterial' through the

use of inexpensive
paperback books w

ill provide som
e shared experiences.

Science R
esearch A

ssociates publishes
a reading kit designed for

com
prehension called R

eading for U
nderstanding. T

he children
listen

to selections read from
 this m

aterial and give the rationale
behind

their selection of an. answ
er. T

his approach requires
that they

com
prehend relationships and use this ability w

ith other
intellectual

skills.
It is desirable to have, after sm

all-group w
ork, problem

s
for w

hich
students, m

ust be given m
ore tim

e to organize ideas and
state

conclusions. W
ritten assignm

ents should follow
 closely

on instruc-
tion, and the teacher m

ust be free to allow
 tim

e in class for doing
the

assignm
ent. If this procedure leads to frustration

on the part of .the
child, it is possible to diagnose the problem

 im
m

ediately
and to find

out how
 ready the child is to perforn w

ithout direct
teacher

guidance. T
he teacher w

ho assigns these synthesizing
activities as

hom
ew

ork loses a valuable observational aid to teaching.

A
ppendix

Suggested T
eaching M

aterials

A
uthor or editor

A
doff, A

rnold (editor)

A
ppiah, Peggy

B
rink, C

arol R
.

C
hurch, A

lfred E
. (editor)

C
lem

ens, Sam
uel (M

ark T
w

ain)

C
olum

, Padraic

C
olum

, Padraic

D
e L

a R
am

ee, M
arie L

.

D
e Saint E

xupery, A
ntoine

D
e T

revino, E
lizabeth

D
odge, M

ary M
.

D
unning, Stephen (editor)

Fisher, A
nne B

.

Forbes, E
sther

G
ates, D

oris

G
raham

e, K
enneth

G
reen, R

oger L
.

B
ooks

B
ook

I A
m

 the D
arker B

rother (an anthology of
N

egro poetry)

A
nanse the Spider: T

ales from
 an A

shanti
V

illage

C
addie W

oodlaw
n

T
he Iliad and the O

dyssey of H
om

er

T
he Prince and the Pauper

T
he A

dventures of O
dysseus and the T

ale
of T

roy

T
he G

olden Fleece

D
og of Flanders

T
he L

ittle Prince

I, Juan de Pareja

H
ans B

rinker; or, T
he Silver Skates

R
eflections on a G

ift of W
aterm

elon
Pickle and O

ther M
odern V

erse

Stories C
alifornia Indians T

old

Johnny T
rem

ain

B
lue W

illow

T
he W

ind in the W
illow

s

T
he T

ale of T
roy
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A
uthor or editor

G
rim

m
 B

: -,thers

H
ale, E

dw
ard E

.

H
unt, Irene

Jim
enez, Juan R

.

K
eith, H

arold

K
ipling, R

udyard

K
ipling, R

udyard

K
ingsley, C

harles

K
onigsburg, E

. L
.

K
rum

gold, Joseph

K
rum

gold, Joseph

L
agerlof, Selm

a

L
angdon, Jane

L
ee, H

arper

L
'E

ngle, M
adeleine

M
acM

anus, Seum
as

N
eville, E

m
ily

N
orton, M

ary

O
'D

ell, Scott

Parkm
an, Francis

R
enault, M

ary

R
oosevelt, T

heodore

R
oss, N

orm
an E

. (editor)

B
ook

H
ousehold Stories

T
he M

an W
ithout

a C
ountry

A
cross Five A

prils

Platero and I

R
ifles for W

atie

Just So Stories

K
im

T
he H

eroes

From
 the M

ixed-up Files ofM
r: B

asil E
.

Frankw
eiler

A
nd N

ow
 M

iguel

O
nion John

T
he W

onderful A
dventures ofN

ils

D
iam

ond in the W
indow

T
o K

ill a M
ockingbird

A
 W

rinkle in T
im

e

H
ibernian N

ights

It's L
ike T

his, C
at

T
he B

orrow
ers

Island of the B
lue D

olphin

T
he O

regon T
rail

T
he L

ion in the G
atew

ay

L
etters to H

is C
hildren

T
he L

ife T
reasury of A

m
erican

Folklore

A
uthor or editor

Seredy, K
ate

Seredy, K
ate

Seredy, K
ate

Speare, E
lizabeth

Speare, E
lizabeth

Steinbeck, John

Stevenson, R
obert L

.

Stevenson, R
obert L

.

T
hom

pson, V
ivian L

.

T
olkien, J. R

. R
.

T
reece, H

enry

U
nterm

eyer, L
ouis (editor)

W
altari, M

ika

W
ilde, O

scar

W
ojciechow

ska, M
aia

Y
ates, E

lizabeth

B
ook

T
he G

ood M
aster

T
he Singing T

ree

T
he W

hite Stag

T
he B

ronze B
ow

T
he W

itch of B
lackbird Pond

T
he L

ong V
alley

T
he B

lack A
rrow

T
reasure Island

H
aw

aiian M
yths of E

arth, Sea, and Sky

T
he H

obbit

T
he W

indsw
ept C

ity

A
esop's Fables

T
he E

gyptian

T
he H

appy Prince

Shadow
 of a B

ull

A
m

os Fortune, Free M
an

R
ecordings

A
nthology of C

ontem
porary A

m
erican Poetry

A
nthology of N

egro Poets

R
eflections on a G

ift of W
aterm

elon Pickle and O
ther M

odern
V

erse

Sterling B
row

n and L
angston H

ughes
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