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CHURCH WOMEN UNITED IN. THE U.S.A.

Church Women United is a national movement through which Protestant,
Roman Catholic, and Orthodox women express the ecumenical d1men31ons of
the1r faith and work. Units of the natlonal movement .are- organlzed in
every state through 2,300 local communities. Partiéipation is .open to
all Chrlstlan women who ‘wish to manifest their unity through fellowshlp,
study -and coopérative action. Church Women United seeks the development
and renewal in every community of a commitment of Christian women to one
«another across all lines--race; age, educatlon, ‘denomination, It also
aims' to enable women to make their fu’l contrlbutlon to society and to
venture in néw forms of w1tness and- service if .the communlty

Participants in Church Women United celebrate: together annually on
‘three special .occasionst orld Day of ‘Prayer, May Fellowshlp Day .and
World ‘Community Day. A nat10nal ‘Ecumenical ASSembly is convened -every
thrée yedrs to elect national officers and ‘a board of managers. At the
April 1971 dssembly held in Wichita, ‘Kansas, Mrs, Clarie Collins Harvey

.

-was elected- as' Président to head a Board of Managers of 140 women from

nearly 40 denominations and representing all ethnic groups in the United'

i States. The national office is located in New York city with Miss

Margaret Shannon as Executlde Director and a staff of approx1mately 25
persons.

» For further information write to: Church Women United, Room 812,
475 Riverside Drive, New York, New York 10027.

The Workshop and dissemination of the proceedings on Indian Adult
Education and the Voluntary Sector were made possible by a grant.from
Lilly Endowment, Ine. Opinions expressed herein do not necessarily .
reflect the position or policy of Lilly Endowment, Inc. Church Women
United expresses oppreciation for the gemerous support of Indian Adult
Education by the Lilly Endowment, Ine.
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ESKIMO PRAYER

-~

Is there any rémover of difficulty, Save God!
. Say, Praised be God. He is God.

All are his servants and all.abide by His bidding.
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-Nootka Bark-Gatherer

A Nootka lady of the .Pacific Codst
country~(Nootka Sound) illustrates one
of the many usés ©of cedar bark in thé
region. Here it is worn as a dress.
Shredded cedar bark could be used for
dresses, for capes, for shirts, and for
méking leggings. It .was used in the making
of mats, as a rope tinder for the fir;,
for soft padding on baby boards and
baby baskets, and it could be»mixed with
goat's wool and feathers for a blanket.

The Noot'.a were located on the west
coast of Vancouver Island from Cape
Cock on the north to beyond Port San Juan.
In this part of the couniry, the cedar
tree is prominent, and much use is made
of it. Schlageter says that women of the
Pacific Coast "wore their conventional
cedar bark dress, let their hair flow

unbraided and resorted to paint and

arm and leg ornaments.”

N1

gt

R

AU S 1 i M SN ¢ e Spwin g oI

i
&
H
H
H
!
i

B




i

is

T

we
3
¥
-

B

7HE CONFERENCE CENTER
FOOD SERVICES BUILDING

OREGON COLLEGE OF EDUCATION

Dp. Ronald.-Chatham: Good morning, I think that we nov will

officially -open the institute on Indian Adult Education and the
Voluntary Sector which is being held- hereat OregdnlCollege of Educa-

- tion at Monmouth, Oregon, under the sponsorship of Church Women United.
The purpose of this institute js-tre identify the- cutting edge of Indian

Adult Education today and to discover ggproprigte and effective ways to
support indian Adult Education in the cbmmunity. ‘Wﬁat we have tried to
-do and what we will ¢ry to do under the $ponsorship of Church Women

United is to bring toge:her~with you some people who have ‘been working

in this area for gone time and together through a little cross—exposure
and back-and-forth response, attempt to get on the frontiers of what's

moving today in the United States. *

The first thing I would like to do, however, i§ to turn the micro-
phone over to Mrs. Alice Leppert and Mrs. Dorothe Dow, who are repre-
sentatives of your SpOUSOrS, the people who are putting on the institute
for you, and let them comment on some of the purposes they initiated by
getting this up.

r Mrs. Alice Leppert: Thank you Dr. Chatham. We're Qelighted to

see 'you here. We're delighted that you represent SO many different
kinds of community groups from the various states that you represent.
Some of you have asked for a little indication of what Church Women
United actually happens to be ‘and I'm very happy to tell you 'this
briefly and if you have any additional questions, yeu can see Dorothe
or me later. Church Women United is an autonomous organization which
is national in'scopé. 1t is composéed of- women who baud themselves
together in local communities in all the states in the United States.
These womef are usually members of the Protestant denominations, the
Roman Catholic Church, or the Orthodox Churches, S0 that in a sense

* you can really say that there is a background of faith in action as

part of our motivation. We are a group of women and in response to
the nevw challenges facing women today, we have not majored in empha-—
sizing certain programs but we have majored in emphasizing the
development of leadership among_women. And of course when it comes
to Adult Education no one who really has a feel for that field would
ever say that Adult Education should be decided . by certain experts
alone, but that it must come from the people who are being

served. Since we believe that so definitely, part of the voluntary
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-program in our particular work is relared to Indian education, part is
related to Adult Education for Spanish-speaking minorities, and our
first workshop was held in 1970 for black wemen who were interested in
Adult Education. :

The first workshop was held at Florida State University where we
did the same thing that we are doing here today in a way. We brought
together black women who were interasted in Adult Education and women
who were representative of the leadership of Church Women United locally
and had a conference on the right to read as it related to the disadvan-
taged groups in the South. And then more recently we had a workshop in
San Antonio, Texas, where we met on the campus of a college there and we
had the same kind of format. So that now here, we did want to put the
workshop out in the Pacific Northwest area. If we'd had a great deal of
money in our budget we would have included ten states, but as it is
we're delighted that as many states are represented as are here. -And
one of the functions of the rhational s-aff, ‘then, was to look for
persons who have very knowledgeable fields and national recognition in
the field of training institutes or in thé field of helping. Indian
adult programs decide how to develop or how to develop more wisely; and
as we talked to the people in the Adul: Education movément who were
Indian womer themseives, we discovered-that all fingers pointed: to
Oregon College of Education in Monmouth, Oregon, because they knew
there were really great persons here on the faculty who could really
help us do this. :

N bt N S A
e o R et

'Our organization, Church Women United, is really crying to empower
women to be decision-makers in their local communities. We're trying
to help our women see that the movement now in Adult Education is in
the field of these larger social and economic developmeént programs,
most of which have an Adult Education component. ’

We feel that this conference, this workshop, is going to be educa-
tional all the way through, not just when we're in this particular room
because we know that we brought here some people who have had very
wonderful experience in programs of their own and we hope that you'll
tell about what you're doing, that you'll converse with all the other
members of the workshop and that we will get some very good cross-
fertilization of ideas here and we do say to you that we are delighted
to have you here and we're delighted to be at this particular location.

U et e gt B A ot 4 1 Bpe .
M e e I T

Now, may I introduce Dorothe Dow, my colleague in a section of
Church Women United called the Volunteer Services Section, and Dorothe
will tell you a little bit about her work and how it relates to what
we're doing here.

Mrs. Dorothe Dow: Thank you, Alice. Well, I don't think I need
to say that I'm delighted to be bere and delighted that I had a chance
to meet some of you yesterday as you got off busses and got off the
planes. I think that what I'd like to start out telling you about is
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my role in the cffice, National Office of.Church Women United,'and the
fact that I'm one of those people who is in the fi1eéld so to speak,
because I'm in Washington, D.C. snd national headquarters is in New
York City. There are several of us on the national staff who are in
the field. What we do is in different or various parts of the.country
so that we feel that we can do this very well from almost any place in
the country. T i

Volunteers in Community Services is that part of Church Women
United that works with local communities, .that works with groups of
women who are doing the actual work in their communitiés. Now this
might be through their local council of Church Women United, or it
might be through local hospitals or whatever.

One of the programs that Church Women United is a part of, and
its a national program, is called Women in Communi ty Services, WICS.
WICS is a national organization made up of six women's groups. Those
groups are Church Women -United, National Ccuncil o6f Negro Women,
National Council of Jewish Women, G.I. Forum which is Mexican-American
women, and- MULAC, which is an organizarion of Latin American citizens.
Those six organizations have come together since 1964 to recruit and
screen for Job Corps girls. They are fer girls who are in poverty and

need to know about programs in their communities or programs natiocnally

that would help them to become trained to further their education. And
Church Women United is committed contractually to the WICS program .so
that we are seéking volunteers almost censtantly to meet the mneeds.
This~year-we're going to have to find about 2,000 volunteers natiomally
and those six organizations are going to have to do that.”, And that's
in addition to the thousand$ of volunteers who are alrea&§ working for
WICS. That program keeps us busy. ‘ ’

The other things that I'm doing for Church Women United--1 work
with adult programs and Adult Education programs. The interest that

'we have in furthering health workshops or health programs, again,

talking to women, bringing them together in workshops, seeing that
they get some good insights into health problems, Adult Education
problems, and child development problems and take those back to their
communities. I'm in Washington, D.C., and I've had the opportunity to
work with .the local council of Church Women United in Washington and
they have sponsored an organization that was newly formed and now has'
a base of operation and are going ahead to implement a child develop-
ment program. I think that where we can we'd 1liké to be that kind of
help to communities. I know that Alice Leppert does this very well,
That if there's a council or unit of Church Women United that wants
some real help in planning a program or getting it started in their
community, that kind of help we can give. -

' I don't know what else 1 can tell you about. 1 think we can go
on and I hope that as we're here for the next two days that we can
talk and if there are some problems that we can share or some help
that we can give to you, that we'd be glad to.
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Mrs. Leppert: Dorothe is t"e mother of five childrén and I'm
aere to tell you that she manages her family and her career very well.
I've been her rocmmate on several different occasions and her nightly
ritual is phouing home and checking on everything that's happened
during the day! I've really been very impressed, and very pleased too,
because to me it's a great testimpny to the fact that a woman can :
really mzke a great contribution but st the same time she's not letting
her family responsibilities get away from her. I thought you maybe
might appreciate that.

Mrs. Dow: Well, I think from talking to some of the women that
they're Joing the same thing. I think we do what we have to do, and
I think that a lot of us just have to do it.

Mrs. -Leppért: Thank you, Dorothe. One thing that I think you
might have discovered as Dorothe went along and was telling about
those organizations that are in the national coalition for WICS, did
you hear any Indian program mentioned? ~(No.)- You didn't. I sit on
the natlonal board of WICS and I meet the representatives of those
six orgsnizations. We are looking for an Indian organization that
will apply for membership in WICS and if you happen to have any ideas
on the subject, please speak to me because wé would like to find an
organization that represents a major cross-section of the Indian
population or .Indian community that would be interested in applying
for membership. : )

When the coalition first started out, it included four groups -
and then the two Spanish ones, MULAC and American G.I. Forum, peti-
tioned for membership a little later. And, you know they're the ones
vho know how to recruit the Spanish-speaking young women, don't they?
Now we're looking for another unit chat will represent the Indian
American community and ve really would like to have ideas about- that
because, again, I think you understood from what I said about Church
Women United we don't really want to have that old, maternalistic
point of view, that lady bountiful point of view that says, "We're
going to do everything for you. . . .We're going to do it in our own
way." :

What we really want are persons that represent the various
communities having a say in the programming from the very, very begin~
ning; so if you have any ideas on the subject of who might petition
for membership or who might be interested, I hope you'll speak to us
about that because I would be very willing to carry the ball at
national WICS headquarters and see what we can do--and nothing would
please me better. One of the things that I did for the National
Reading Center was to see to it that an indian woman got on that
national board, because when I looked at the Board of Directors of
the National Reading Center there wasn't a single American Indian woman
on the Board. And we were able, through our contacts in Church Women
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United, to find an outstanding woman from Tulsa, Oklahomsa, who can
represent the Indian community- on thatupoard. But, this is a role
that as an crganization we can play. All we want to know is who would
like to join with us in getting some goals that are commonly accepted
both by Church Women United and by various community groups.

Dr. Chatham: Thank you very much. We'll now have our first
speaker of the morning, who will speak on Culture Conflict in Educa-
tional Setrings. t 1s my pleasure to introduce to you Dr. Helen

* Redbird-Selam, Professor of Social Science here at Oregen College of
Education, and my very good friend who I've introduced at hundreds and
hundreds of workshops and institutes it seems like since time immemo~
rizl. Helen is from the wrstern band of Cherokees, and she’s bzen
here at Orego College of Education now since 1936. She heads-up the
Training Center for Teachers.of the Disadvantaged on this campus which
encompasses; as I mentioned to many of you in our informal discussion
which we had at Portland, scciclogy and anthropology and the various
graduate programs .that we have in teims of the training of the disad-
vantaged. So, Helen, withou any further comment I welcsme you'Back
to Oregon, I know you have been away to New York City, and we'll look
forward to hearing what your commencs are on Culture Conflict in
Educational Settings. s

/

Dr. Helen Fedbird-Selam: 1've built up immunity to Northwest
"bugs,"” but T don't have any immunity to New York "pugs" and so I have
a New York "bug" this morning. I rezlly don't talk through my rose
all the time, so you'll excuse that, 1 hope, today.

-

Well, good morning ladies. Did you know that one man tried to
crash your meeting and you know it's hard to get Indian men to come
to a meeting and I almost encouraged him, but I said "No, I think that
the ladies are going to havé their say this time and so, go find
another lady to come!'--but you almost were "crashed" by a male and
next t.me consider if you want also to have Indian men. It is hard to
get them to meetings, especidlly meetings of this kind, but you might
consider them as participants in futun meetings.

I'm going to read you portions of my presentation and then other
portions of the presentation I will clarify for you by example. This
presentation has no bias of any one particular academic discipline.

It is rather a synthesis of what has been learned from Indian popula-
tions and from what has been learned from conducting sessions for indi-
viduals in teaching whose primary population for education is the
American Indian.

The first one that I would like to consider with you this morning
is no one bureau or no one Indian speaks for all Indians and natives
about their ways and their way of life. If you're going ¢5 work with
the native population, to me, that is -the first thing you must
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[ internalize. That the Bureau.of Indian Affairs does not speak for the

tribal people. That no gae Indian speaks for the tribal neople. And J
- ‘this you must internalize and ycu must internalize it first, because .
N " everything else falls into place after that.

. . For those teaching in and around reservations or native~claimed
land, attention must be given to that tribal grouping in that environ-
mental set. Each tribal grouping must be considered in their setting :
¢ and must -speak for themselves on the details of their way of life and ;
' what they consider important in the decisions involving them with '
educatidon. To clarify that, let me say this. On Monday I met with the )

Ford Foundation in New York and the Ford Foundation has access to all
kinds of information, all kinds of consulting people, and it was 1nterT
esting and amusing and yet tragic to hear them talking about who does
.o represert the Indian. ‘They talk about my-Indians and somebody else
talks about my Indians, and which *hdlan is more authentic. Does
having long hair and a braid fiake you more avthentic than cne other-
group of Indians It's very difficult for those people that work at
this kind of level to understand that the tribal people are legally
and’ admxnlsgrablvely decided by law and leglsJa ive practice.
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- This is known .as a treaty base, whethér it is executive or by
treaty with a particular group, it is the ttibe that has the sovereign,
legal status. The tribe speaks for rthe peoplie. Their rribal councils,
their governors, whichever person is elected by that group speaks. for
that particular tribal group. The A.I.0. does not speak for it, the
National Congress does rct spesk for it, the Bureau of Indian Affairs
does not speak for it,. that tribé--it is the tribe that is the most
significant grouping in relation ro the Native American. This causes
people no end of confusion because it relates right back to .the urban
Indian. There is no tribe called ' 'urban Indian." This is the basis
of the conflict in relation to dECLd;ﬂg programs about urban Indians,
because there is no tribe. You must ‘Have a status that is recognized
by the United States government as a tribe under law, or you have no
autonomy for making decisions under the United States government as
tribal. You have thé same right as ‘any other citizen, but-it is’not
tribal which means aboriginal rights, aboriginal status. The Yaquis, .
for example, in Arizona, are a tribe historically and anthropologically,
they have resided in the United States as long as any of the other
ror ' tribes in the Southwest; but the United States government does not

. recognize them as =z trlbe under the governmental system of our country;
therefore, it has no tribal status in our country, none whatsoever. It
is recognlzed by the country of Mexico because that tribe comes predom—
inantly from Scnora.
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So you must have a tribal status and recognize that it is the
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iy tribal government and probably.in relation ito the fact that no one
, B4 tribe .speaks for, no one individual speaks for a tribe, one of: the -
- j other things volunteers need to internalize in their behavior i's be :
: § o careful to not take sides with factions in a tribe. frlbal'polltlcs . :
£ are the dirtiest politics you .2n ever sat into. You're dealing with )
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an objective goal, you stay with that goal, if you're educating, you

educate anybody that comes through the door--you don't determine who's
speaking for what or how they're working, you don't counter one family
grouping against another family grouping because the political factions
may be hundreds of years old. tlbal p011t1cs are nasty. And inter-

tribal politics are even nastler. If you're teaching reading, you can
teach reading tc anybody, it doesn't matter what his last name is. You
can have a piece of paper, a book, a pencil, whatever it is, it's to be
used in relation to your goa; so 1 would say that you use the scien-

tific principle, empirical evidence, rather than deal with value judg-
ments, and value statements.

L'm sure these other ladies that are of tribal descent here can
-explain to you about how. difficult it can be for the person who tries to
‘'sort out the tribal factions. It is literally impossible. Because the
tribal factions not only depend. on economics and social status,>they
also depend on which person is' related to whom. And you can't.figure

those . things .out because they go by both biological and traditional
means in de*ermlnlﬂg who is a relative. So my first caution would be
define your educational geals and rémember that you can speak to
“anybody; gather data from- any source, but the business of finding out
who exactly speaks for the tr1be——the tribal council, by law, is the

one .that is to maké the decisions for the particular group. This is
under the legal structuré.

The other thing that I would caution you in relation to tribal
groupings is the factors related to inter-tribal groupings. That is,
just because you may have experiences about one trlbal grouping, when
you go to work with another tribal grouping or you're working with an
urban grouping, you don't bring up consistently all of the things
about this one tribal grouping that will insult or interfere with
accomplishing your goal. For example, I am of the western. band of
Cherokees. Now when I work with tribal groupings I never mention the
western band of tribal Cherokees. Because they don t want to hear
about that. They want to know about their tribal grouping-in their .
tribal settlng. And so this might be a caution to you in understanding
the uniqueness of tribal setting because the history varies for them,
the language varies, and their ways vary. Just because they're tribal

people, it is difficult to always put the same kind of structure from
one tribeé to another. -

<

The next item I'd like to cousider with you is that uniqueness is
normal. With the exception of identical twins, no one is likely to
ever find another like themselves. Variation is normal among the
species... It is. .always interesting. to us.who. are..Indian..that. those .who
are not Indian are always telling Indians how like they the Indians
are. Groups call to Indians, to join various marches and campaigns
because of common adversity, other groups call to the Indians to join
their spiritual or religious ways because of the various Indian explan-
ations of the universe and of known of primitiVve, others say openly
there are no differences——we are alike:. Indians are like other
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differentiated human groups in the society in that they belong to the
same species and can mate and reproduce other members of the species.
They can sometimes share their blood with other members of the species.
Nevertheless, the reality must be faced that even though Columbus gave
the Indians a misnomer, even he recognized there were differences.

To be more specific, what are these areas of differences that can
be incorporated in the educational process. The first educational
concern is that Indians differ in geographical placement. This difference
in geographical placement puts tribal people in only certain ldnd masses
of the world--North and South America.’ These are their designated '
geographical land masses. So when you start talking to them about migra—-
tion patterns, migration across the Bering Strait, krow which tribe
you're talking to, because if you do not you may .alienate that particular
group because a great majority of the tribal people do not believe the
Bering Strait theory.

Audience: Dr: Redbird-Selam, are you including the Canadian
Indians as part of this North American segment?

Dr. Redbird-Selam: Yes, the entire continent, geographical
continent of North America and South America. These are where our
tribal people are. So when you talk about migrations, be sure that
you aze aware of which group that you're talking to because they have
their own mythology, their own creation stories, that are in relation
to geograpnical area. You must also be very careful, this is true in
the Northwest, Alaska it will vary, most of the tribal grc .45 have
creation stoiies. They are not supportive of evolution. Tribal crea-
tion stories are similar to the Christian creation story. They do. not
accept evolution or the Bering Strait theory. And one needs to be
aware of this, particularly in working with the young, full-blooded
Indian male, because he is the one that will carry on the religious
notions of the péople and he can be quickly alienated from the educa-
tional process if you start getting into arguments in that particular
area. The notion related to creation is also characteristic of change.
It is instant change in the spiritual workings of the people, that is,
an individual can change as quick as light to another animal form.
Again, it is a matter of creation, it is not a matter of evolution.

You need to be aware of this in their geographical placement.
These land masses are unique in environmental and ecological aspects.
The way Indian tribal people perceive them is directly related to
their environmental -sets ‘For -example; -thé Northwest ‘people have very
strong feelings about their mountains and their water. They believe
that if you have a heaven in a Christian sense, the mountain is where
they believe their spirit goes. Their religicus setting, their
philosophy, is greatly structured to the mountains and the water. It's
in their environment. It's an environmental, ecological sense. This
is why the Yakimas are very concerned about the return of their

1
¥
¥
b
B
v

PR P NP

B I

i AT SRR $ 2

o s R MR, A SN e 1P 5

B T e v ST COTR S

i



Sioux Bone Necklace

/

N T it s Wn % sk




I

s

mountain. This is why the Pueblo were very concerned zbout their
mountain. Because that is your church, the mountain is the church.
It is the spiritual setting. It is the final, ultimate church, if I
can make it parallel to the Christian -organization.

The second significant difference in relation to tribal people is
the difference in history. Whether it is viewed in the classical sense
or in the anthropological sense of the history of man. For 2ducational
purposes it needs to be made clear that Indian history existed long
before the pilgrims or Columbus. What passes for history of the Indian
in the curricular materials taught in the United States is only that
period of contact with the European to the settling of the land today.
The tribal people have a strong sense of history. Most of them, and
many of them today, still ‘have tribal historians. It was their obliga-
tion to keep the records in their mind and the mind was that part that
stored--it was the data bank--and it remembered which clan the people
belonged to, which wars had been fought, which families had children,
it remembered all of this kind of data about the history of the people
and it remembered where this band of:people lived, where that band of
people lived, who fished in this exact spot, who had a right to dig
here, these were in a data bank and so in the history of many of the
people even today the use of memory is still very significant. They
do not believe in references ds yet. You are taught oppositely in
that it is better to know where to get the resource. They are taught

- they are the resource. That the tribal historian is the resource of

the data. Many of them ar¢ losing this data, because the elders who
hold the information are not teaching the young, and :so it is being

lost. Something very interesting about some groups is that one indi-
vidual of the grouping will hold one source of data,’ another individual
will hold another source of data, and when they put it all together it
makes a whole, because there's too much for one person to be responsible
for. 1If one of those individuals decides there is no one worthy in that
tribal grouping to pass that data on to, the data dies with that indivi-
dual, and some individuals have made that decision. There are certain
things that are no longer available from the minds of the péeople.

Indians differed and differ in their interpretation of the universe
and in the way they designed their way of life based on these various
interpretations. They were non-Christian in the beginnings of the
European contact but they were not heathens as they were called by much
of the literature written about them. Many of them are still non-
Christian while others maintain a duality of belief system between some
form of Christianity and some Indian belief system. This you must be
aware of. That if you take the notion that the tribes, and .in partic-
ularly the Northwest, that they are Christian in sympathy, in behavior,
you will find sometimes great difficulty. Because they are not. Many
times because of the behavior in the past they have very bad memories;
persecution, prejudice, of interference by those practicing Christianity,
now they do-not take kindly to interference from Christians. And I
think you must internalize this. That at some of their ceremonies,
particularly those in relation to the dead, if the person is a member

KR W T g R vt

et g Pontls S e R

YN TC VTR JECWE g )

R L T

.

. T W AT ATy ) AR AP AN K B SO GAG nerta VI § 0 b 3L




e e —

$ e §

= ew

P L L L T

of the Washat religion, which 1s quite common in the Northwest, those -
that are Christians are very often not welcome. Or if you are welcome,
then you are expected to not interfere with the proceedings of the
death ceremony. .

You will find alsc that the traditions of the people in relation
to their belief system, the one that perhaps incorporates a duality in
a traditional religious system or one that's been changed over time and
Christianity for the Pacifie Northwest would be the Shaker religion.
Tribal people of the Northwest will bBe both Washat and will be Shaker.
You will find this commonly occurring among those in their belief

- system in the Northwest. 1In the structure of the Shaker Church,
" probably the place that it still holds in relation to tribal belief is

not in the philosophy, the philosophy does not vary all that much
between Christianity and the tribal beliefs or in the fact of being
good, or who is bad or what is wrong and what is right, these are
pretty much consistent with your belief but in its interpretation of
how one accomplishes a goal., For .example, Christianity does not really
involve itself all that much with healing. Healing or getting well is
for the medical profession in your relationship. , It is not related by
law, by philosophy, much £6 the belief.system of Christianity. For '
the tribal people both in the Northwest and the Southwest, the belief
system is related to being well. Healing. How well you remain. It
is not something that is off by itself. And the Shaker Church incor-
porates this phase very much in their religious practices, which may
be why many -of them practice the duality of the Washat and the Shaker.

ﬁYou will find among these people, too, and it still occurs,

various charges that pass on from one group to th2 other that is some- -

thing .that you do not recognize always the identity of the person or
the prominence of the person because he does not fit the status symbols
that' we have about.people iu the other universe. He wears no mark that
identifies him. For example, some tribal groupings of the Northwest,
in addition to the tribal persons in tribal religions, they had a
person who was above all other authority for that tribe. The best way
I can say it for you, is that he was the .one that read the universe.
He read the universe for the people and he then said to the tribal
leaders whether they were inherited or elected by the people, "this is
the way the universe looks." For some this charge is still inherited
by’ certain family members. The tribes who have those know who those
people are because it's in the mémory banks of the people--it isn't
published anywhere--it's in the memories and minds of the people and
in their behavior. And so you have in the belief system this kind of
notion there is someone there who can read the universe. You hear a
lot of people talking about spiritual quests’ and purification, but for
the Northwest it is larger than that; because it is reading the
universe for a group of people not just for yourself. And it is not
just for you, you are not prophesizing just for yourself or for
ordaining what might happen to you. About the best comparison I can
make to Christianity is you refer to something about receiving grace.
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Thpt's about as close as I can coﬁe‘ih’that comparison. It isn't
like that exactly, but that would be, I think, about what you would
have in your,Christian belief system.

There are racial differences as well as other différenées.

' Indians do differ in physical traits from othets. They have a’

different way of looking. I find this very interesting in that we
flew from New York to Washingtom, D.C.; as we weré. coming out of
Washington, D.C. last night, the Washington, :D.C.=Dulles Airport staff
was having a reception for a delegation of.Indians. The Indians were
going to Europe from Montana, as near as I could tell. We 'were ‘coming
through--my husband and I=~and the airport people were désperately ‘
looking for some tribdl people. We nust .havée looked about as-tribail
as anything you could find anywhere so ‘they dashed up to us. and wanted
to know were we the people. And we didin't have any notion: zhout what
they ‘meant. Flowers all over the place -and "No, we're not the. people."
We do differ enough" that you can still know that there: are physical
differences. They- were .upset that We vere not from Montana, ‘but
that's the way it Happens::sometimes-. :

~ They do not look 1like blacks ot whités in:physical traits but as.
amalgamation has.'been ‘in -procéss for geveral hundred years among .scme
tribal-members: many of the original physical traits have been blurred..
Nevertheless; the full-bléoded Indian of any of -the tribes exhibits
physical traits-‘to such a-degree that he is highly visible .and is
discernible by members of the community as an Indian of soné tribe;
which is what happéned to us yesterday. These differences exist and
efforts are now being made to explore these differences so that indi-
viduals and théir children who are racidlly, culturally or socially
different -can learn to live so' that their lives:.can enhancé -othérs and
so be~allqweg to live -that their 1lives are' equally enhanced. .

In relation to, racial differences, one thing. that you must

recognize with thejtriﬁél—péoplg,‘it:isAlega;ly defined. It is a leggl-

definition. You may not -say; "I am Lummi,™ "I am Yakima," "I am
Cherokee," if you do not have documentation.. It must be verifiable in
a court -of law. You'may not claim heritage casually. It is not some-
thing that anyone can -say, just'begauée“ybu'say it does not make it so.
You must have the data. Another thing many people do not undérstand is
under the law, under history, under anthropology, the pérson who has
the highest status in-any tribe is. the full-blooded Indian of that
tribe and -this is one thing that many do not understand because the
breeds have been talking so long this blurring has occurred' about the
legal status of the tribal people. Thé status of the full-blood, now
when 'I"8ay £ill-blood of that t¥ibe, I méan that person must be full-
blood Lumai by. descent, by law, by proof, full-blood Yakima, full-
blood whatever. He may not bé one half of one tribe and one half of
aiother and still have the. same légal stature that the full-blood
person of that tribe Has. NOW'tpis is something that you internalize
into yourself as data because it can cause you difficulty in dealing
with certain tribal groupings, hot so much in the Northwest but it can
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;f 1§ in the Southwest cause you difficulty., In -the Northwest they are. §0_ - i - . k'i
. ’ inter-related inter-tribal and by confederations, rather than tribes, ] N B
- they are not so pun1tive Lo you if jou get a little mixed up. But the

Southwest can be ‘very: punitive. Some- :tribes are $o -strict aboiit’ it

they are so non-integrationist I don' £, meanvthis ‘black or white

. . businéss-<I mean tribal, so non-integrationist with tribal groups -and.

. Wwith other groups that if you intermarry with anyore else of differing
‘tribal: descent or .of differing racial descent of any ‘other group 'you
are automatically no longer -a member of. that¢group

.
fren

Eeeoetod

The Northern Ute, for example decided that ‘they were no- longer ‘ .
‘going to. have' anyone- who ‘had .any other mixture ‘on; their tribal folls and B SR
they just wiped the: slate ¢lean: if you: coulon t document who your |
descent .was.. Some-of the Pueblos -will not: have you even if ‘you marry
another Pueblo group, much’ léss Mexican, Spanish White, Cherokee,
anything else—-even another Pueblo -eli minates you from: membership in

- that particular Pueblo grouping. You mist be aware of which. tribal
. groupings you- are working with, oftwhat their rules and regulations
N . -are: about descent., - .
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If you are Western, you will pretty much have -a.: similar *kind- of ) -
legal -structure: The western. reservation tribal person. will carry with | B
him ‘his -owm identity in his own ‘person s “That 1s,. nost of those: tribes T
will enroll that individual and he will have a number ‘he will have an i
" identification presentation that tells ‘you what his. rights are: and

rongosionte

. undér -what treaty. ‘or ‘executive -order those- rights ‘come;-from: That \ ’ E B

¥
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= means :that you. know whén a policeman. stops you if you have-a Fishing -

. 13 right), if you have -a hunting right, it is for this particular treaty ‘ | R

R and for this particular group -and the boundaries .and--times=-and ‘they .

- F carry them--some of ‘them: call them Census. numbers, -somé- of them call‘ A
; them enrollmerit numbers, $ome of them calI’them registration ‘nunbérs, 1

but: the individual holds it.
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P@rticigant‘ Dr. Redbird-Selam, 1 have my identification from
" Alaska if anybody wants- to see it.

P TP R

b e

Dr. Redbivrd-Selam: Why*don t you hold it up because that's the
samé kind of thing, Alaska is just now in the process: of establishing.
Many Alaska ‘people have not goné through this yet .and they mist because
when the rolls close and they are not on those rolls they don't open
for them again. Some tribes ‘keep them open, as in the Northwést. ‘They
still maintain’ their own enrollments. In the State of Oklahoma they do
- - - ~- - -NOE,-- - - Teme e - S memeey e e - e [ . Tl

P T
il 4

Wwe' 11 go ‘the other way now so you can understand why these ques- . E
tions, these data sources can get to be so confusing to you. In
Oklahoma, most of the tribes do not carry the proof of their identity
! : within themselves. They .have to prove their identity by what we .call
ey | lineal ancestor. That is, you must know back at léast three generations
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- E- those lineal ancestors beginning with the. last oné thatr was. most ‘
o recently -enrolled, remove thrée genérations .and'you have to offer .
Ce . ‘that kind of genealogical @peumeﬁtationfbggq;é,ydu may participate in
tribal elections, ‘bénefit ‘from tribal benefits; go to Indidn boarding
Lt - schools, réceive B.1.A. scholarships; these are 'the kind of data )
: sources. you must have,’ For example, T can take it through the - 1
B Oklahoma source and for my verification of my descént, the “last, most .
L recent person-that was: on' the rolls would be. iy father. Our rolls. i -
? closed: in 1906. My’ fathér, 1 would find; is my first lineal ancestor. - . .k
e My mother is too-young: She'was -not on that roll, so on my mother's - .
S side I must .go back to her parents. -.$6.T have her parents, grand- - )
s parents, .and great-grandparents.-on my mother's side and 1’havé my : R,
} father; .grandparents -and’ just great-grandparents: that I have to verify . .
%33 | ' .-that I am of Cherokee déscent. It is not. something that one just says “ : .
]

and ‘makes: it .so.. There is a 1&gal definition; the treaties, the A 1 B
L boundaries, all of these are set by the tfeaties that that ;particular .o )
tribal -grouping .made.. . :

i
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As you work. with, then. the racial -differences are -not only physical
‘but ‘théy -aré writteh into-the constititional lav of this dand. It is
something that -one needs to-uiiderstand and it will vary=-just bécause
i you kiiow- about oné tribe or you know-about the Northiiést:, the Southwest
will vary.. S : )
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-Another -factor that-needs to be. recognized that's véry -iiiportant
to you, is that the namé. i§- very important to the individual and the ’ . B
. name that is on the record may fiot actually be the name of the family. ' : ;
- ‘The name of the 'family; for what reason--it ‘may be for sacred purposes, . '
1c may be for bélief-purposes, it may be for just plain uncoopetation,
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but ‘the name, the réal name of the -people was not given.

E2t ]

. [

‘The other consideration is that the namé of the people may be held
by the female side.of the family; rather than the malé side. You find
these variations: within the group. -As- you look at these differences,
you come to understand thé-tribal. grouping's legal structure.
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Assimilation--the mélting pot theory--appears more and .more. to be
a myth. Thé process of making a tribal person feel, think and act
like something else is several hundred 'years old. After one hundred,
two hundred, three hundred, four hundred years we still have people
thinking, feeling, and- acting sométhing that is labeled "tribal."
Educators are beginning to question themselves about this, Indian
communities are beginning to question themselves about their situation,
‘and the answers coming frow Indian parents, Indian students, indicates
. ,,_W”_a-neédnfpfmteécherswtd~beﬂmore~knqwlédgeab1éwabout“and4mbre“accountqble- * S
' for socio-cultural differences in the educational process. I want to go

- ovet with you some of vhése cultural.differences and I'11 continue

; i again with some of them on Thursday when I work with you in the Teacher
: and Adult Education. But one thing you can't get creative about around
here is lunch hour. And so I want to he sure that I finish on time, §
i that Dr. Brody has time to make his presentation, so you-+get to lunch,
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‘because a person to educate without a proper lunch time is a very
difficult person to deal with. One -year a group condgctgg a confecs-
ence and- they didn't put a coffee break in, in the morning or in the
afternoon, and in the evaluation that was thie only thing that 'turned
up consistently. You wonder if you accomplished anything else. It
turned up all the time, no one took care of the needs of the people,
so I want. to be sure I ‘quit at a timé you cai ‘do these things.

1 want to deal with you in reiation to cultures, the ways of the
people and how théy might influencé the learning ‘that you deal with. -

Culture influences every aspéct of learning; how in individual féels
about ‘himself, what influences him. to learn and what influences him
in his behavior. Objective knowledge alone -does .not account for: -
behavior. Maybe I can-sdy it this.way: Everyoné in here at one time
or -another in his life has been told "You know bettér; why did: you do
that?"" You have -the -objéctivé.'knowledge «to know better, but something
inside of you in feelings.-causéd: you to.befiave in.a different way. So;,
objective knowledge -dlone- doés nct ‘accéunt for behavior. ’
~T'want to éxplain theti in the télation o the way péople. view
individuals iu the Northwest: We weré doing a television program lést
year on the ctibal pecble dn the Northwest and oné: of the .announcérs:
was out -of ‘4 station in-Portlind;. I can never remember the names: of ‘the:
TV 'statiens, .and was expressing to; me .a-.gréat Sympathy for -the ‘North-

west peOple.,EThg‘éympétﬁy:éigéﬁdedﬁfér;ghgmfwaéibeééhsq,thgy5ﬁadi£9:

g0 out and dig their food. Théy had to- go oet .and dig .the roots, and

he was referring to.them.as "diggers" and: in a not Very .complimentary g

%aw.” I said to -him, M¥ou .do not tnderstand the ways of the people.

because ‘they .are becoming more upset ‘because there are no roots to-
dig. If you understood:the ways of the people;. you would undérstand
that food is a.part of .a-way of -lifé and how you feel about it. Those
tribal people -preféer the bitter root:to éating your corn bread, to
eating your light ‘bread; :that i§ the carbohydrate base in-their food.

Roots. are what they ate in the past and still like. -They-had no wheat

in the Northwest. They-did 2ot eat corfi. Roots wére -the carbohydrate
of their diet. -That was- their bréad or tlieir .potato or their rice,
and that if one eéxpresses ‘sympathy; if one looks. at the data that :comes

- out from Oregon State.University about roots; the data do indicate a —

high nutritive source of food in roots, much higher than that bread
you're going..to-eat -at lunch time, because all you're getting is a
little stuff around a lot of holes and as far as nutrition; it isn't
going to go very far. This is objective knowledge about the food
value but he had internalized some cther yéiueg in his way of life,
and he was' expressing sympathy because they had to go.out and dig.
And. yet,. the. people..a

root places are’ going.

They are beginning to feél very badly in the Northwest because
another source of food for them is the ‘huckleberry and the huckleberry C
fields are decreasing some by several hundred acres. I think one of
the largest ones the Forest Service figurés wilil decrease by five
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hundred acres this year, because as plant succession occurs, they
superimpose themselves on the small huckieberry bush. The people have
very strong feelings about the huckleberries. The good life for them
was salmon, roots, huckleberries and .roots--not steak and potatoes.

Culture influences ways of establishing rapport. That is, how do
you get ‘to know another individual another group who differs from
you in social status, racial status, or in a cultural status? With
the tribal people in the use ‘of establishing rapport the oné way that
I've observed and 1'm always interestéd in chis in relation to how

‘matly males do you get .into that Adult Education process- béecause the

male is very influential in relation to the female and in: relation to
the children. It's how do you establish rapport. ‘One- of "the ways that
I -see many people trying to. establisn rapport with ‘the male population
is the use of humor. "The non-Indian teacher who uses jokes, ‘teasing,
and other forms ‘of modern ‘humor 1s- likely to minimize rapport ‘betveen

. him and. his Indian. student -to ‘the.éxtent that complete -alienation :may

‘occur, Humot - has long ‘been used by the various tribal groupings -as a
behavior modifier. ‘Whén: humor is used asa behavior modifier; it ‘can. .
be. very: cruel. Moy tribal groupings, and the Northwest are no:-
different than the other tribal groupings in ‘this, one way of changing

_you is ‘to. pick -out your inadequacy. They will not: tell yéu ditectly ’
-you-.are. inadequate, you::are ignorant, you- are stupid but ‘by-‘the use:
.of humo¥ they will .get to you- the fact ‘that this facet of your behavior

needs to be chauged. They -may. be s0 pointed An- it that you may earn a

iname ‘that will last you for the remainder -of yout life and men: are very

‘prone to this kind of ‘behavior modifier. They use. humor. Parents use
humor to censure children. They usé this in order to- make‘the ¢hild go
in the path that they 'want the -child to- go:

Another item that you need to be aware of is that bumor varies
from oné tribe to another. What is funny with ‘one tribe is not funny

with another and I don't know how you. learn it. 1 *understand fairly

consistently ‘some notion of what the humor is' for many tribal groupings

in the Northv.2st--I am unable. to internalize ‘what is humor for what is - '
evident for -the Southwest and it is net something that you apparently S
‘can learn, because - they have tried to teach me -and ‘the- two gentlemen in

the back also lack that skill to. learn. We have ‘had many Navajo

students who tried to tell us what is a joke and what is funny forf
them—-just what is funny, what they think is humorous, and it just

doesn't come- through. We just don't comprehend it. So it will vary

from tribe to tribe. The only thing I find consistent among many of

the tribal groupings in relation to the male is that he is inclined to

play what the ‘European calls practical jokes on edch other. They're

very-much-inclined-to- -that -kind--of -behavior=-and ‘they-will carry ‘it

out as if it were real until those that it is happening to very often
believe it is real for a long period of time.

Humor is a behavior modifier which many people do-not see. It

has been used often as just establishing rapport. Just one difference,
for example, you can usually téll the degree of acculturation of a
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tribal person by how they handle humor. For example, the tribal
person that ‘has been highly acculturated to the ‘Furopean way when he
makes a presentation will tell you a joke. Robert -Bennett, for
example, when he makes a presentation to a group may tell jokes for
twenty minutes. A tribal person who tends more ‘toward -the other way
will just start -talking to you immediately or may tell you :a.story in
an allegorical fashion. If humor is used by these people they will
tell_you a story of an: actual situation to convey .their particular
.point and not to establish rapport so ‘that you feel kindly towaid them
bicause you shared something funny. If you are inclined to-go the
teasing way, if you're casual. in -that kind of way, you might check -on:
- what. kind of response yoi:get from your people, . - .
Another thing in relatlon ‘to- humor, is: that meny of. the elders
are not always willing to communicate or- talk because ‘what they say °
other people either think is humo*ous ‘or dirty and the elders--the
people -over 50--and many of the tribal groupings--this is still ttue
of :the: Northwest-use ‘the exact :biological process terms, They do
not ‘clean it up. For example* I attended:.a funeral last week that
lasted three whole. days of 24-hour sessions. ‘One ‘of the\elders of the
Warm Springs tribe, after having toesit as’ .many: days ‘as. she ‘was havingv
‘to. sit, -and- rise and sing -and: sit ‘again.on. the hard. floor. the hard
Vbench, she finally*got up._-on- ‘the--third: day- and said to:some. of us-that
Wwere around; "My butts:-are getting ‘tired,” and ‘many people laughed and
she: looked at them- kind of strangely because she was: stating -a fact in-
English as 'she knew how ‘to-staté it: It was a statement of fact, she
‘meant not to. be humorous, ‘she meant to be taken .as that par: of - her
- body. She didn't say "rear," ‘you know ‘that - would have .cleaned it up, "
- but she didn t :say -that..

- (Comments. From aﬁdie‘ﬁ«‘ o

I think this is true. ‘And- that's one- :reason that many of them are
( willing to say--because they do. not clean, as' other :people say, 'Why
»don t"you: clean it up?" Well, to thém they're. stating it as they under-
stand it witbOut making it pretty.

wa«:he last item I want ‘to talk ‘to 'you about, or Dave Brody- will
be hitting me -on the head here; is ‘how. culture influences conmunica-
tion. In all of the literatere written about the American Indian much
-attention is given to 'liis so-called passivity. He has ‘become stereo-
typed, as- non-verbal, g*ven -only to sign language: and grunts. There
‘fieeds to be »ttention- given ‘to breaking down the stereotype of the non-
verbal tribal person. It is an absolutely verifiable situation that the
_oral tradition has: been of. the. gredtest .importaice .in. the. history of.
the tribal people. This was, one -of the ways: the process of education
was carriéd on in. the various tribes. It was also .the ‘means for the
tribal historians and for: ‘tribal medicine people to keep records of
what had transpired. There were no books or stone tablets for record
keeping and for educational purposes. What was in the minds and memo-
ries of the members of the tribe, their ways of life going on from .one

»*

-
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generation to -another was by the use. of the oral tradition. Probably

‘the :source of the stereotype of -a non-verbal tribal person rests on his .
concept of waste. K .waste of words, -a waste of emotions, were looked :
upon with ‘thé same abhorrence that waste resulting from needless
béehavior would. bé viewed

For example, a tribal person encountering--and I exhibit this
behavior today, I w1ll not try to convince you of anything or -persuade
you. On all those psychological tests indicating your--ability to g
persuade anybody, mine is practically zero bécausé Jin my--belief system *-
you_ do not waste. words on”those people ‘that are not wanting to learn. -
1f I~encounter someone that s. going to. involve the Madison Avenne tech— g
nique,«since it isn ‘tin my 1nternalization of behaV1or, I .don't use «
it<~I won't waste wordsﬁon that person,because life to me is too. short
and I1'11 keep them to myself. Likew1se 1f a. tr1bal person: doesn t
want -to hear it, hlS ears are closed ‘One of‘the ‘ways that you find
th1s out,, and I,always am 1nterested in this even for those who- say . -
they want to learn, will ¢ome-up. and say, you. know, "y want.to know,
will you ‘téll me" and: I .tel] ithem, you -Know,, -from wheze I .ain- :as.accu-
rately as I -can tell them and:-the 1ndividual W1ll .ome-back and: :8ay ;.

. "Oh, but that 5. not’the way it is," and 1'I1 say. 19 them; "Did:you

Want to hear‘it from mé-.or d1d you. want to tell e .1,7W you- thought it -
was?" |

- = -

—
e

Anyone who has ever attéanded a tribal setting, ever -a*tended a -

traditional tribal funeral attended a traditional tribal coocern,
you'll find that the meetings of those people, that fimerals cz» go on
for days, around the cleck with people saying how they feel about this

" and the _same with the questions. Twelve o'clock, you'll find some ot .
those tribal meetings still going on declding what they're going to do.
Non-verbal’ No, they're not non-verbal——it s just that they.-don't like
to talk to walls that don't ‘hear, which is the way some people appear
to them.

You don't like to waste emotions on’ people because this makes you

angry. This disturbs you as a person so you're-wasting emotions on .

. something that you should not even waste emotion on because you'rée not
a God, It is not for you tc change the universe or try “to make a
snake. There are some people, as I look at it, who are rattlesnake i
kind of people and you're not going to make a bull snake éut of them ;
no matter what you do. Just leave them as rattlesnakes bécause you . i
wouldn't rid the world of rattlesnakes if you were a God. The world §
needs rattlesnakes. They have as much a.right to exist as bull B
snakés. So when you look at that notion of oral communication, I
think we have the man who treats oral communication the best that I've
had an interpretation of, is Scott Momaday. He writes in the oral :
tradition. He writés as the people once talked and.can still talk. §

b

*

Now, so that I live by my belief system with others, is that the
last thing is cultural influences, ethnic and tribal differences. That
is, the culture for the tribe will vary. Some cultures are related to
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: i- .age roles, certain ages have certain rights, certain kinship roles, -
y certain authority positions go with that particular grouping, the sex
role--just the sameé as Europeans have roles in relation ‘to- sex. .In the
tradition as you look .at the Northwest, you. must be carefil, of the
status of the male. He has a very high status. ‘I learned this the.
. hard way. I married a Yakima. and 1 thought in Cherokee tradition you
- walked equally. To be married, I walked behind. You arexequal in-.some
- - positions' some positions' you -are -not. But you need to 1look at these
-kinds so that if you as .a ‘teachet, as: a voluntéer worker become t66
authoritative with males in certain situations, they will not respond.
You can--and with the- young -malé-=the young malé between 20 and 50==
you part1cularly neéd to be careful Whei the male gets to be an
. ) oldetr male, he can-look.at you as his grandchildren ‘and: ‘be willing to
. -tolerate a little more of this authoritative behavior than he can when ‘
= : he is from 20 tg 50. So the age will make a differéence. You ¢an find N B
that there is a greater toleration at certain. levels.. As. you look at E
these differences, as: you look at “why these conflicts carry over into

-

A S e o i A

Vol
: x

. the classrooii; the last phase is- fhat the tribal ‘people: do not just

D want to ‘take. If you want to- learn, they also ‘want to- share. They'ré . .
i - willing t6 share with you. what is most basic :to them,,their time to L
F learn. They just-don't want ‘to take your “times - They ‘want -to- share~ i
U what is of value, what is important t6 them about their vays, they just B B
- don't want to take completely from you. : '
| :
*r o

Thank you, and I did finish on time.

ey g

Dr. Chatham: Thank you, Helen. I think our time for a break has
come. Mrs. Leppéert, did you want to say anything?

[
b

p Mrs.” Leppert: 1 just wanted reassurance from you)that Dr. Redbird-
S ’ Selam's speech is being taped and it will be available’

- Dr. Chatham: It is being taped and Helen. and I will edit the-tape
: ~at the conclusion of the institute and we will then, through your
it " guidance, publish this in a form fairly similar to the brochures which
L . have been handed out on the institute itself. These will then be sent
; to Church Women United for distribution to those who have attended the
‘ ‘ institute and others.
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SECOND SESSION i

‘Dr.. David Brody: 1-can think of ho better way to Start my talk
than to ‘call attention. to Dr. Helen Redbird-Selam's comments earlier
this morning wheri ‘she stressed the importance. of recognizing the
native Américan in térms of his unique world differing in basic respects
from the world of the Anglo American. She made a point of further
importance in emphasizing thé ékxtensive variation in cultural influ-

‘ences -among Americah Indians. It is not as if the native American is '

a member of a homogeneous social .group--characterized by a uniform
culture. Just ‘as there are essential differences among societies and
nations throughout the world sé also in thé case of the native
American each tribe must be understood in terms of its own heritage*
and culture. - .

]

> —

“The Anglo American through his own ignorance has far too often
failed to fecognize this basic fact in.organizing educatlonal programs
for the native American. We' have too long. pictured ‘the American

Indian as a. person who should be- expected to conform to 4 way. of life

'foreign -to his own., The time is too long past when wé -can’ continue to
-Subject him to educational programs which neglect his traditions and

basic beliefs.- In doing so we forget a most fundamental point that
learning can have no real méaning unless it is built around the 1life
experiences of the learner. -

’
w

Unfortunately, so many of the educational pregrams fostered on
the American indJan have neglected this very essential point of orga-
nizing instruction around the life experiences of the student. This
has come about through the '"white man's' ethnocentrism which has
guided him along pathways of bias and prejudice in his relations with
the native American. Through his failure to see the native American
as having a rich .cultural heritage. of his own and through his lack of
appreciation of the heterogeneity of cultures among Indian tribes, the
"white man'" more often than not, in fostering educational programs on
the "red man," has_intensified racial barriers.

— .

If we are to strike at the barriers which block communication, we
must first learn how to listen to those for whom the educational
programs are designed; we must also of mecessity involve them in
program planning. Unless we do this there can be .no real hope of
removing the barriers which interfere with adequate communication in
the teaching-learning process. This to me is the real import of Helen
Redbird-Selam's words, for if we are to reach the world of the student
we must as an essential first step develop an awareness of that world.
It is an awareness that needs always to be maintained at the very
forefront of our teaching if we are to qucceed in breaking down
barriers to communication. :

In building on Helen Redbird-Selam's remarks I would like to
propose a second kind of awareness which complements our awareness of
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how we as human beings. differ from oné another, This is an awareness

of what all of us as human beings share in -common, for it is through

- the. sharing of common -experiences-: -that we can trily hope to understand
one another. If I want to reach another person regardless of whether
he is a member of my ethnic or racial group, I can do. so only as I

- base my communication around those experiences .that have béen a part

. of- both out worlds. In other words Jour awareness needs to encompass:

| : . not only an understanding of how we are different but also an under-

. standing of how we are alike. . y

-

i It 1s around this basic thema that I would like to develOp my
- remarks. In $o:doing I shall draw on the reported experiences of many
- people whos come from a variety of social and -cultural settings. I
o - shall also draw on my own- -experiences.-as a teacher who ‘has learhed as
- much Zrom the students in his -classroom -as from .the professional”®
. courses he was required to take in. college. I mention this’becauvse
i in the field of teaching we frequently: fail to place enough emphasis
L on thé human121ng experiences that ‘make ft -possible for us to reach

- out and'-communicate with fellow ‘man: In Adult Education particularly
> we cannot afford to .conceive: of teacher preparation solely in terms.
{ ofnspecifically organized academlc experiences. We must of necessity
- draw on all varieties.of man's experiences if we are to establish an
adequate base of communicating with students.

. . The remarks that follow are drawn from the presentatzon on
i{ October 18-20, 1972; the participants were invited to znterrupt
¢ the speaker at any time for the purpose of asking questions or making
comnents. The talk as presented here is based on a written cddress
r prepared in advance ‘and does not include the nwmerous questions and
(i comments raised by the group.
/

It is with this intent to draw from many different sources of
man's experiences that I wish to discuss the general topic ''Communica-
tion and the Art of Teaching.”" 1In thinking of this topic my thoughts
take me back to a book I read not too long ago-—-a book dealing with
the problems of human beings in a state mental hospital. It is
written with compassion, with understanding and: with a deep apprecia-
tion of the problems which confront human beings who have difficulty
in communicating with one another and who have lost their capacity to
relate themselves adequately to other people. In reflecting on the
tragic consequences of mental illness and on man's inability to fully
understand the dynamics of human behavior, the author as he concludes
the book, refers to a report on the dedication of the Mount Palomar
telescope several years ago.

At the time of the dedication it was possible to view a star

never before seen by man--a star so distant from the earth that light
traveling at the rate of 186,000 miles per second requires 195,000,000

20

years to reach the earth. And yet, unimaginable as such a distance may
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be it doesn't begin to compare with even greater distances reported by
astroromers as they search for data about the universe. " These

distances are of such awesome proportions that they can only make one
wonder whether man and his world can have any significance in a universe
so overwhelming in size. But we.must be reminded, as: one of the
speakers at the dedication pointed out, "that' although ‘the philosopher -
may say, ’Astronomicéllyvspgdkihg man is- completely negligible,' the:
PBYCh?%ogis;;mai reply, 'Philosophically speaking man is the astron-
omer., . ’

In this. connection I like to think of Lbigh!Eisgley's comment in
his book, The Immense Journey. As he discusses the evolution of the
human-‘species’ he 'réfers to ‘the most remarkable creation in the world--
the human brain. And no matter how émall and’ insignificant the human
organism may appear to be; the fact is that his. unique brain has
permitted him to probe the mysteries of .the -universe in-a way .that is
possible to no othér living organism: When viewed agsinst the ‘back-
ground of what man has been- able to discover; his. record becomes truly
impressive. And yet, despite 'his success in unraveling theé mystéries
of the ‘world in which he-1ives; he finds that for every quéstion he
resolves, ‘he -only raises new: questions in turn. Nowhere is.this more
evidént than in his atteiipt to-understand:the-béhavior -of the human
oggagiém;‘intvaéjhefptdggégggé-1h~§1g«séiéhgific;éip;qgégiéhs,'hé
comes to realize that the greatest mystery of all is man himself.

In studying man we deal with some of ‘the most complex and contra-
dictory pheﬁoﬁengﬂwhich are manifested in the universe. On the one
hand we have a creature whose reasoning capacity is developed to such
a degree that no other organisin can even begin to approach it. ‘His
rational powers are of a level that is truly unique among living
beings. Yet this creature who éan formulate atomic theory, who can
control the forces of nature by constructing the most complex of
machinery, who can modify his environment so that he can inhabit
almost any part of the world (as well -as areas under the surface .of
the seas or in outer space) and who can develop the most abstract of
concepts is nevertheless a creature who is given to hatred, to envy,
to insecurity, to fear and to other psychological forces which threaten
the very integrity of his being. . ’

Thus, despite his ability to reason, to think, to conceptualize,
and to create he is still very much affected by irrational influences.
And what is even more ironic about man is his skill in employing his
rational capacities to support and guide his irrationality. This is
beautifully illustrated in che Freudian comment that the superego can
sometimes be corrupted by the id. In such instances we find man
elaborating logically sound arguments to justify hostile and aggressive
impulses toward others. I am afraid there are far too many tragic
illustrations of this capacity in man when we look back on the histor-
ical events ‘of the twentieth century, let alone man's history prior to
this century.
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It is' this sort of creature we are called upon to educate--a
creature who is highly inconsistent within himself in béing both
logical and illogical, rational and irrational. As teachers we must
not forget, as we are too apt to do,. that it is not only the student
who displays: these frustrating characteristics—-but, that you and I
as teachers are not basically different from our students--that as
human beings we too are logical and" illogical rational and irrational--
and that like the students we teach, we bring to the classroom a back-
‘ground of experiences which colér and influence the imparting of
knowledge and the teaching of skills.

If we are to understand the teaching process we must know some~
thing of the problems which -confront teacliers and Students when as -
emotional béings they try to communicate with one another in a class-
room setting. A teacher who is honest with himself will recognize-

- that he has students who threaten him, who resent him, who ‘deeply
respect him -and look - -to him for guidance. "He ‘will also recognize that
he in turn may threaten the- students ‘he :teaches; ‘he ‘mdy ‘show -respect
toward ‘them, he -may- resent. -thém, he ‘maybé: biaScd favorably toward
some and unfavorab 1ly- toward others. Thus, both teacher -and" Student
are caueht ‘up.in an emotional involvement with each other. I ‘Sshould
like to .add that not only are we as teachers caught up in ad.emotional
involvement with our students but we- also are -caught -up in an
emotional involvemént with our colleagues as we work together on a
day-to~day basis. And most important of all, each of us is caught up
in an emotional involvément. with himself. These involvements with our
students, our colleagues and ourselves areé just as much a part of
teaching as is the presentation ofVSubject matter.
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In developing this point, I am reminded of a passage f¥om Tolstoy's
novel, War and Peace. In this novel, Tolstoy not only depicts the
impact of historical events on Society in general but also shows remark-
able insight into human behavior as he. examines the motivation ‘and
feelings of individual men and women. You may remember one scene in
which Pierre, the main character in the novel, is addressing his fellow
Masons. trying to express his ideas. As he speaks, Tolstoy tells how
Pierre '"was struck for the first time by the endless variety of men's
minds which. prevents a truth from ever presenting itself identically
to two persons. Even those members who seemed to be on his side,
understood him in their own way with limitations and alterations he
could not agree to, as to what he always wanted most was to convey his
thought to others just as he himself understood it."

i

Tolstoy's words "apply to all of us as‘we try to communicate with
one another, for it is in the variety of our_ emotional involvements
as human beings which makes it so difficult to present a truth'iden-
tically to two persons." Yet, the fact remains that the need to be
able to express to others our thoughts and feelings and to be under-
stood by others is vital to our well-being. And I feel that our role

. in the classroom.is related to this fundamental need to communicate
with others and to be understood by them. I believe it is a role not

22
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unlike that played by an attor or writer. the actor it is éssential
that he communicate himself through the clL rerization he portrays.
As to what motivates the writer, let me rec »m an editorial comment
in an issue of Harper's a few years ago. "\ .ter writes not because

‘he is educated, but because he is driven by ~ need to communicate.
Behind the need to communicate is the need to .uaare. Behind the néed
to share is the terrible and remorseful need to be understood."

I would posit that the teacher, to whom teaching is really signif-
icant, likewise has an overwhelming need to communicate and to be
understood—-an impelling need to communicate to others:

the sense of wonder, awe and reverence as we contemplate the
universe in which we find ourselves,

the expressioun of feelings in iiteratuze, art and music,
b

the skills réquired in learning to read and write,
- . ) -. T

-

the points of view to be found in man's writings,

-the nature of scientific invéstigation and the need of
objectiv1ty in weighing evidence,

the sources of our knowledge, and

the appreciation of man's capacity to cenceptualize and to
frame abstract ideas.

This and much more the teacher finds it necessary to communicate to
students so that' they:aré able to understand, to comprehend, to become
curious and to feel impelled to search for knowledge, to become creative
and to become concerned about fellow man.

As we talk about communication the word itself falls off our lips
rather easily, but unfortunately when we try to define the term we
find ourselves hard pressed; we find ourselves hard pressed because we
must fall back on the use of words and words cannot always contain the
essence of our communication. It is one thing to experience a feeling
emotionally; it is quite another matter to express it as a cognition
in words.- Something vital is lost when we employ symbols to represent
the real experience. The problem of communication becomes even further
complicated when as teachers we frequently present ideas which have
reality in our experiential world but have no basis in the experiential
world of the students we teach. I think Santayana put it very well
when he stated that "the great d;fflculty in education is to get expe-
rience out of ideas.' ,

In expressing our thoughts in words we discover that too often
our words do not always jibe with our actions or even correlate with
our basic feelings. Nct only do we employ words to facilitate
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communication, but we may also use words to distort communication. You
may recall a scene from Hamlet in-which the king is in prayer asking
forgiveness for the murdér of his brother. And as hé finishes his
prayer and rises he is heard to say,

"My words fly.up, my thoughts remain below

Words without thoughts never to heaven go." )
These comments of the king reflect a basic discrepancy which is to be
found in all of us as human beings. It is the discrepancy between

. what we verbally profess to believe and the actual content of our -

feelings. Each of us professes to accept>the commandmert, "Thou shalt
love thy neighbor' as thyself," yet each of us at times will be envious
of othérs, will be intolerant of others aiid will.be unable to _forgive
others. Each of us professes to believe that- all men are created free
and ‘equal. Yet, we find it difficult to allow our children to asso-
ciate with children whose parents live on the other side of the rail--

" road tracks; we find it difficult to ‘allow children‘whose skin color

is different from ours to attend the same schools with -our children and
we find it difficult ‘to employ people whose ethnic background aiffers
from:ours. At times it appears that our ethical principles are fine as
léng as we don't have to practiée. them. If we profess a principle we
presume it to be equivalent to- living in accordance with that principleé.

As I view the problem of man's difficulty in trying to live in
accordance with his professed beliefs, I am reminded of a comment by
Bernard Berenson in.his book, Rumor and Reflection, which is an account
of his experiences while living in a state of semi-captivity in Italy
during World War II. 1In discussing European histdry he cpoke of the
pervasive influence of the Christian religion and remarked that "It
has not done for ov™ hearts what it set out to do, what human nature
has not let it do. It has had more success in shaping our minds."

We may choose if we wish to take issue with Berenson s remarks,
yet the fact remains’ that many of us have practiced our religious
faith at the intellectual level without letting it touch our hearts.
Likewise, our educational goals are often framed in terms of subject
matter achievement without adequate consideration of the human values
vhich give purpose and meaning to life. The inefficacy of a purely

“intellectual approach to man's problems has been only too well indi-

cated in the history of the world during our lifetime. We are pain-
fully aware of the fact that although the educational level in this
country has risen considerably we still have far too many individuals
who are affected by hate and bigotry and who remain psychologically
insecure throughout an entire lifetime.

Dr. Conant, one of America's noted ‘educators, touches on this
problem when he refers to some of the ideals consistent with the
Jeffersonian tradition in American education. In evaluating the
thinking of Jefferson's contemporaries he develops the point that
these men placed far too much emphasis on the role of reason in
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human affairs. Conant feels 'that if Jefferson and Franklin should
return today they would be both amazed and disappointed"--amazed at
the material progress we have made and disappointed at "the survival
of emotional reactions which they fondly supposed.weré founded only
on ignorance and superstition." '

A distressing and at. the same time an illuminating illustration
of this very factor in men's lives is to.be found in the history of
psychoanalysis in.which brilliant thinkers have contributed:- notably to
our understanding of human behavicr. Yet these men brilliant as they
were in their ability to conceptualize human problems and to employ
their reasoning capacities could still become embittered and find it
difficult to speak to one another. C. P. Snow's novel, The Masters,
provides a dramatic illustration of how men of scholactic renown at
one of :the great universities in the world could also act in ways
which fell far short of wisdom, tcmpassion and understanding. As
another illustration I can think of a professor who in class would
cry out against racial discrimination {and rightly so), but in his
own classroom at the same time would express strong féelings of
hostility toward students whose academic werk waz less than satis-
factory. It was almost as if he were saying to the student, "What
right do you have as ‘2 dull student to occupy a seat in my hallowed
classroom?”" We should remember the studies carried out in mental
hospitals which show that staff members are more ‘understanding and more
favorably dispos:d toward patients of the upper socio-economic levels;
this occurs despite the fact that the same staff members when asked to
express their feelings about treatment will emphasize that bias and
prejudice have no place in treatment.
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Thus frequently, we find in our cowmunication with others that
as individuals we may fully comprehend an idea, we may be able to
discuss its meaning at great length and yet we may be relatively unin-
fluenced by this same idea in our feelings and our daily conduct. 1In
Morris West's novel, Woman of Silence, the inefficacy of words as such
is dramatized in a scene involving a wealthy Ita.ian lawyer and a
younger woman. The scene is laid in the lawyer's library where the
two are engaged in conversation. As they are talking the young woman
suddenly turns and leaves. The author in describing the scene comménts
as follows: ".". . abruptly she‘turned away and left him, alone in the
vaulted library with 2,000 years of wisdom on the shelves and no remedy
at all against winter and disillusion." The failure of words in this
instance to penetrate the deep emotions drives home the point that
something beyond words is frequently required to enhance communication
between one another and within oneself. Carl Jung's comments about his
reading The Interpretation of Dreams by Freud are pertinent in this
respect. In his later years as he looked back over his life he
reported what had happened when he first looked at this book. He stated,
"I laid the book aside at the time, because I did not yet grasp ir. At
the age of 25, I lacked the experience to appreciate Freud's theories.
Such experiences came later."
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As to the kind of communication I have in mind, I would like to
draw on an experience reported by Dr. Myerson, a practicing psychia-
trist. Dr. Myersen suffered from heart disease and in one phase of
his illness experienced extreme anxiety. In telling what effect this
had on his behavior, he said, "Somefime in.April of 1945, I developed
a fear of dying while alore in my house, as a consequence of which 1
felt an overpowering uneasiness if I had to stay in the house when my
family were away at night. This reached such a point that when my wife
and daughter did go away on one occasion, I found it necessary to stay
in a hotel or at a friend's house for two days. On the third day 1
made up my mind I was going to, break the back of this fear by going to
the house and spending the night ‘there though the heavens fall; thus
following a formula which I had blithély given my patiénts for over
thirty years. I had dinner with one of my sons, staying at his home
until ‘ten o'clock that night, and then I went home; appalled by-my inner
turmoil. As I approached the door to unlock it, my hand shook so '
severely that 1 could hardly insert the key into the keyhole. Beating
down an impulse to jump intc my car and spend the night at a hotel, I
persisted until I opened the -door of the dark house: The intensity of
my reaction increased and 1 realized to the full what my .patients meaut
when they said, 'My heart pounded; I felt as if I were going_to faint,
or die, or scream or go crazy.'"

Earlier in my talk I made reference to Santayana's statement that

"the great difficulty in education is to get experience out of ideas."
I can think of no better illustration of this than Dr. Myerson's
feelings when he reported, "I realized to the full what my patients
meant when they said, 'My heart pounded; I felt as if I were going to
faint, or die, or scream or go crazy.'" For thirty years his patients
had been telling him this; yet, they never really communicated with him
in the true sense of the word until Dr. Myerson himself underwent
similar experiences. True, they told him of their experiences in words
Dr. Myerson could understand; but they were words he could understand
on the intellectual level only. Not until he had had similar exper-
iences could he really appreciate what his patients had been saying to
him. The ideas expressed so frequently in words by his patients had no
real impact. on him because he had not truly experienced them.

At this point let me take you to some of the writings of Laurens
Van der Post,who is s citizen of South Africa. Van der Post, a writer
with great sensitivity to human problems, has written a series of
books on the Bushman in Africa. The Bushmen are truly a unique people
in that they have no governmental structure and live together in groups
of around thirty--small enough so they can maintain intimacy of exist-
ence and at the same time large enough so they can sustain themselves
in the almost. uninhabitable land in which they live. Their history has
been a tragic one providing one of the many examples of man's inhumanity
to man; they have been attacked and exploited by the white man coming up
from the south and the black man coming down from the north. Laurens
Van der Post was drawn to thése people by his godmother who was a bush-
woman and played a role in his family similar to that of the "Negro
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Mammy" in pre~Civil War days. Her influence on him was such that as an
adult he felt impelled to organize an expedition into the Kalahari
desert to find out more about her people. -

The particular scene I want to describe takes place .at the end of
one of these expeditions. Laurens Van der Post and his small party are
at a governmental installation of the British protectorate in the
Kalahari. with them is Dabe, a Bushman who has served as a guide to
the expedition and like the rest of the party-will be returning to South
Africa the following day. Dabe's return to:South Africa, as you should
know, has a far different meaning to him than it does to the other
membérs of the group who aré of the Caucasian race. :

In this paésage Laurens Van der Post tells of entering Dabe's hut

to find him lying on the floor struggling desperately trying to breathe.

Upon seeing him in rhis condition someéthing.began to stir in Van der
Post's mind which took his thoughts back several years earlier when he
was a prisoner of war ‘held by the Japanese. 1In a remarkable déscrip-
tion of how previous experiences in the past leave their imprint on
one's mind and bepome associated with events. occurring in the present,

Van der Post ‘reports how he recalled: the suffering of.a fellow prisoner--

an Australian officer whose background differed basically from that of
Dabe's. Yet these two men so strikingly different from each other were
perceived by Van der Post not in terms of their differences but rather
in terms of experiences axisting among two human beings who were
subjected to suffering in hostile social environments. And as the
Australian officer had struggled for breath- years' earlier, Dabe was now
doing likewise as he contemplated the prison-like setting he was to
enter on the following day. :

In talking about his relationship with his fellow prisoner, Van
der Post tells.how the Australian officer was able to secure relief
through the use of adrenalin. Although lacking adrenalin at the time
of the incident in the Kalahari desert, Van der Post was able to help
Dabe through the personal experiences he had had years earlier with
the Australian in the prison compound. Van der Post explained to Dabe
that he would be giving him two kinds of medicine--one to drive out the
evil spirits within him and the other to keep these spirits from
entering his body again. Van der Post then relates how Dabe was able
to relax, to return to-a cheerful mood and to awaken within himself the
vitality of hope.

The remarkable empathy exhibited by Van der Post arose from deeply-
felt experiences which had become an integral part of. his life. These
experiences enabled him to appreciate and understand the world of the
Bushman and the contrasting world of so-called civilized white man and
to perceive within these contrasting environments a common human nature.
They were experiences which permitted him to develop a sensitivity.to
his fellow man--a sensitivity which cut across cultural boundaries and
which allowed him to apprehend the commonality of bonds which bring all
of us together as human beings. It is this quality which I feel is so
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dimportant for those of us engaged in Adult Basic Education as we work
with péople of so many varying backgrounds. What I am trying to say is
that as- teachers we must never lose sight of what our students can
teach us. I feel it was this capacity of Van der Post to learn from
all people which gave him such deep sensitivity to human problems and
made it possible for him to penetrate the personal world of others and
to communicate with them in terms of their experiences.

As’a person whoseé background differs in many basic respects from

" that of the. American Indian and the Eskimé I find it essential to turn

to people like Van der Post who can provide $o much insight in undei-
standing the "other man." Let me cite Van dér Post's own wotds as he

describes in part the incident which took place:

I have always been disposéd to take seriously what rises
unbidden to-the gurface of my mind: I had no -doubt that
‘this recollecticn could not have ‘emérged from the .welter
of my own past in prison, if Dabe and .the officer had not

’ been two-of ‘a kind. I have mentioned Dabe's: fear .of “the
outside world. This slight foretaste of the -outside world
at Tsane had:brought féar back to imprison-him--a fear all

the moré formidable-becausé it was rooted deep in the terrible
history of extermination of his réople. His life, his breath,
he believed, was about ¢o be taken from him. I had no adren-
alin, but I thought that if I could release his spirit, as
that officer's spirit had been released when he got out of-
prison, he would be able to breathe freely again. All

depended on how much he had come to trust us,

Van der Post's description of what took place in his relations with the
white Australian officer and with Dabe provides a dramatic illustration
of how communication with fellow man is made possible through our
complementary’ awareness of how we differ from oné another and how we are
alike . B ) .
A point that should be made at this time is that although words
cannot completely express all phases of our experiences, they never-
theless are essential to human communication. Through their function
as symbols they permit communication that would not otherwise be
possible. It becomes important for the teacher to xrealize both the
power and the limitations of words. Whereas earlier in my talk I
stressed the limitations of words, I now want to emphasize their
necessity in human communication. It is significant that Van der
Post, who tells us so dramatically of the nonverbal communication he
established with Dabe and the Australian officer can report this to us
only in words. Even if the words cannot tell vs the whole story, they

"still tell us enough so we can come to understand and appreciate the

impact of these experiences and thereby enhance our empathy with other
people.

I like Van der Post's use of the word "spirit." I realize that to
many educators who feel it necessary to remain completely objective

28

PR . . o L e e
Ol s s 3 B Ao s s

P




e
B e 4 Y

-

er ool 1 g TEw paane At
e e R s (S T S o et RN B}~ K s wie § o e b
b

N

4

(.

Comeny,

Joa

[ S

o wnd

e S

v
Horwe

ot

[ i itk L L N S

-

-

when studying the process of teaching such a word lacks precision and -
may. even smack of mysticism. Yet I think it is essential to keep man's
spirit in mind when we talk about ‘eaching. The Indian and the Eskimo)
have helped me to this point of view; for in their heritage, man's

experiences are interlaced with spiritual forces which give him a place
in the world of nature. I believe '"white man" make: a fundamental

error when his conception of basic education is restricted to the three

"R's ‘or that of having more and more peoplé pass GED tests. Not that

these goals are unimportant; they are significant and this I don't want
to deny. However, those who formulate these goals must remember that
there is still a place for art, for a deep respect of one's heritage,
for an appreciation of what is beautiful in the world and for a real-
ization that educational goals must extend beyond economic needs so as

“to provide nurture for man's spirit. In this respect the heritage of

the Indian and the Fskimo has as much significance for the "white man"
as "white man's" teaching in turn has for the Indian and Eskimo.

Unless.we as teachers can act with sensitivity to those we teach,
we cannot give to teaching the human- warmth which is so essential in
making learning a-truly enriching experience. This means ‘that. regard-
less of “the 'stylé of teaching we -dévelop, we must incorporate ‘within
that style an ability to empathize with the student. We must appre-
ciate, too, that the real source of empathy comes from within us as a
result.of what we have experienced. Moustakis, who writes so well
about the personal relationship in teaching, reminds us of this. When
commenting about Adler, *he states: "Adler once wrote that the only
people who really know human nature are those who have experienced the
worth and value of others through their own empathy, that is, through
the fact that they have also lived through psychic crises. or have been
able fully to recognize themselves in others." What Moustakis refers
to is a kind of communication within oneself that permits one to relate

past experiences ‘to a more adequate understanding of others in a current

situaticn.

. This same process from a different.perspective was described by
Joyce Cary in his book, Art and Reality. "In this book he tells of
taking a trip on board ship where his attention was drawn to one of
the passengers, a middle-aged woman. What he.noticed was a person of
nondescript appearance characterized by an apparent loneliness and a
quality of sadness. Upon completion of the voyage he gave her no
further thought and forgot about her. Years later when he was writing
a novel he reached the point of introducing a new character. The
description of the character came quite easily and in addition, she
had a familiar quality about her which facilitated the flow of words.
As he continued to write, he suddenly realized he was writing about
the woman he .had. seen on shipboard many years ago. Without his being
fully aware of it at the time, his mind had stored these memories of
her--memories which were later communicated to him as he was writing
this particular novel.

I believe that what happened to Joyce Cary is closely akin to
what happened to Laurens Van der Post when he empathized with Dabe. In
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both cases there was a communication of previous experiences to the
immediate situation at hand. And it is the availability of such exper-
iences that is so important to the ‘teacher in his communication with
the pupils he teaches. .

I recall an experience I had in visiting the new home of a friend
of mine for the first time. He had a recess built into the wall on
each side of thé fireplace so he could store plenty of wood within
reach. As he remarked, "It gives me a_feeling of security to be able
to see the wood and to know it i's there for my use.” ,I replied that I
thought this had a bearing on good teaching. For the good teacher is
able to comaunicate to his pupils that he has a rich source of knowl-
edge and experiences on which to draw as he teaches them. Just as the
wood which is easily visible provides security to the owner of the
fireplace, so does a ready -source of knowledge and a rich background of
experiences on the part of the teacher provide security-fotr the
student. Although the teacher's experiences and knowledge may not be
as tangibly perceived as the woodpile -by the fireplace, the studert
nevertheless can come to differentiate between those teachers who have
a "well-stocked woodpile" of resources and those whose resources have
little substance. The teacher who can draw 6m a good background of
knowledge and a great variety of experiences is one:

who can add richness to teaching,

who can provide a depth of understanding to what the student
learns,

who can stir the student's imagination and sense of wonder,

and who can‘really.communicate to the student the excitement
that is inherent in learning.

In exploring the relationship which the teacher has with his
students, I like to think of a comment made by Gisela Konopka in her

“ book on The Adolescent Girl in Conflict. -She states, "It 1s ve one

studies when one*studies any part of the humar race, never they." Too
often in our conception of educational problems we forget about we and
concentrate on they. Yet, if we are going to be effective as educators,
we must be as fundamentally concerned with the task of educating and
changing ourselves as with the task of educating and changing the
student. We become capable of enriching the world of ‘the student only
as we make a conscious effort to broaden our own horizons. Continual
examination of ocurselves and our relationships to others is essential
if we are to develop any degree of w ‘om in enhancing student
learning. Thus, as we formulate educational programs for others, it is
imperative that we not only ask what is required of the student but
also what is required of us. It is not as if we have all the answers
and need merely tell our students what to do.

I think if we're going to foster communication among ourselves, it
is essential that we be able to examine our inadequacies openly and
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honestly. Too often in conceiving our role as teachers we like to
think of ourselves as being completely reasonable, free of bias and
petty impulses and motivated solely by the highest of ideals. When we
begin to think of ourselves this way, it is well 'to be reminded of what
our capabilities may truly be--that not only are we able to help and
serve others, but we are also capable of hurting others either inten-
tionally or without any real awareness of the effects of our behavior.
If you and I are truly concerned with communication in the educational
process, we cannot afford to cover up and deny similar behavior in

ourselves. We must develop the strength and courage to recognize such -

behavior, to cope with it and to take steps to changé it. We must
recognize that when we become defensive, we are not only threatened by
others, but that we may threaten others as well. When this takes
place, we begin to perceive they largely in terms of our own self-

.centered interests and lose real concern for the student.

I would like to cite a personal experience in trying to explain
how a teacher's attitude can be a powerful force in reducing defensive-
ness in others and in encouraging them to express themselves in a

positive way. 1 remember iiStening to a lecture given by Carl Rogers

a number of years ago in which he invited questions from the audience.
What impressed meé wds the manner in which Dr. Rogers answered the
questions. Some of them were admittedly a bit pointed and would have
aroused a defensive attitude jn other speakers. Carl Rogers, on the
other hand, accepted each question in a truly scholarly manner.

Through his attitude he showed basic respect for anyone who wished to
take issue with him. This capacity to be completely accepting of
others left a deep impression on me and has had an important influence
on my own classroom teaching. Whether I am as accepting a person as
Carl Rogers I don't know, but I do know that as a result of observing
him and applying his attitude toward human relations I have been far
less threatened in class and havé been much more successful in inviting
and encouraging open discussion among my students; I have learned, too,
that in communicating with a single person in class I am really commu-
nicating with all members of the class, for the manner in which I treat
any person in my class tells all the other students what kind of person
I am, ’ .

In an article which Carl Rogers wrote on the counseling process,
he raises some questions which we as teachers could very well ask of
ourselves: (a) "How do we look upon others?" (b) "Do we see each
person as having worth and dignity in his own right?" (¢) "If we hold
this point of view at the verbal level, to what ektent is it opera-
tionally evident at the behavioral level?" (d) "Do we tend to treat
individuals as persons of worth or do we subtly devaluate them by our
attitudes and behavior?" (e) "Is our philosophy one in which respect
for the individual is uppermost?" These are questions which a teacher
has to constantly keep in mind as he conducts his teaching on a day-to-
day basis, for the answers he gives to these questions influence the
kind of communication which he establishes in the classroom. As I see
it, one of the most important functions the teacher can perform in the
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c¢reation of am emotional climate is to make the student feel that the
instructor is someone who is interested in him.

So often in education we stress the importance of techniques of
teaching; yet, I wonder if this should be the major consideration.
Each of us knows of instructors who differ among themselves in the
particular techniques which they employ and yet are equally effective
in their teaching. It may very well be that the specific techniques
which the individual teacher employs are not as important as the atti-
tudes which he holds toward himself, toward his students and toward the
subject he teaches. I feel this is no less relevant in the field of
Adult Basic Education than in any other field of teaching. The teacher
must be sensitive to the way his adult students perceive themselves,
he must be infinitely patient in helping them with the difficulties
they encounter in the learning experience and above all he must avoid
a paternalistic attitude in which he communicates a feeling of superi-
ority over those he teaches.

When we come to feel-superior to others, it is well to keep in
mind a statement by Will Rogers. He commented to the fact that "We
are all ignorant; we are just ignorant about different things." This
man of Indian heritage packed more wisdom into this one statement than
is found in many "learned" educational treatises. Will Rogers' comment
which warns us not to become too impressed with our knowledge helps us
recognize our limitations and makes us realize how much we have to
learn from each other. Above all, it makes us aware of the need of
humility in our relations with those we teach.

In my emphasis on the need to develop sensitivity to the student's
world, I don't want to imply that the teacher's knowledge of subject
matter is of secondary importance. To me, the statement so frequently
made by educators that 'we teach students not subject matter" is
basically in error. I deeply appreciate the concern about the student
which this statement, implies; nevertheless, subject matter content as
well as the student must be the concern of the educator since they are
both inextricably interwoven into the fabric of teaching.’

As I think of the interrelation of teacher and student, I would
prefer to say, "We teach subject matter, but it is the student who

. learns." Looking at it this way we see the student not as a passive
y

recipient of someone's teaching but rather as an active agent, for
teaching is of no avail unless the student himself participates in the
learning process. The teacher cannot learn for the student. The
teacher's job, instead, is to structure the psychological environment
of the student so that he is motivated to learn. To attain this goal
it is essential that the teacher be able:

to translate subject matter content in terms of the student's
experiential world,

to ask pertinent questions which give guidance and direction to
the student's thinking,
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to vary his explanations of subject matter to suit the needs of i
individual students, i

to provide personal support for the student so that he can cope
constructively with his difficulties in learning;

to determine the optimum guidance to give a student, so that it
is not too much or too little, ) : y

to stimulate the student and even apply pressure--but in such a
i way that the student feels challenged and not threatened, and i

to dramatize the presentation of subject métter so that the
student becomes imbued with the excitement that should accompany
learning.

. In directing any learning experience it becomes extremely impor- \ ‘-
R tant for the teacher to appreciate the time factor as it influences the
L learning of a skill or the acquisition of knowledge. No person acquires
a skill overnight; he improves his performance only as he ‘practices
- persistently over a period of time and under the tutelage of one who

L can guide him in the learning process. The driver of a car, ilie ballet
dancer, the surgeon, the child who ties-his shoelaces, the pianist, the {
_ pitcher on a baseball team, the child who reads, a group of men :
; -executing an intricate play on the football field--in each of these ;
- cases, skills have been perfected and knowledge acquired only over a . |

period of time. The dimension of time is even more dramatically illus-
trated in the acquisition of speech--it is estimated for example that
a four-year-old child will utter over 10,000 running words in .the :
course of a single day. When this figure is multiplied by 365 it rums
- well over three and one-half million words spoken in a course of a : :
year. Yet this estimate includes only the words the child speaks; it 5 ‘
does nct include the words other people speak to him or the words he
hears other people speak to one another. It should be remembered, too,
that as the child grows the amount of word usage continues to increase. |
Thus, we acquire skill in the use of the spoken word because of our i . ‘
being subjected to intense verbal stimulation on a day-to-day basis. i
As a result the quality and nature of the language we employ becomes a
function of the formal and informal teaching influences that act »n us
in our linguistic environment over a period of days, weeks, months and
, years.

e
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I mention the acquisition of speech because it is so relevant to
those of us involved in Adult Basic Education. One of the problems
confronting the adult in this program is the learning of English as a
second language. Unless we appreciate the amount of time that was
required for us to gain skill in our native tongue, we cannot begin to
understand the patience that will be required of us as we teach others
to learn a second language. I suppose that if any virtue is essential
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to good teaching it is patience; this is true regardless of what we
teach or who we teach. This means that we have to work in terms of
realistic goals and make certain we provide enough time in covering

a unit of instruction. It is far better to cover a unit intensively
so that the learner has time to develop proficiency than to cover a
number of units superficially over a shorter period of time. The

fact that we have covered a certain number of pages in our Adult

Basic Education class as outlined in the curriculum guide in no way
indicates that the learner has really mastered everything within those
pages. To insure real communication between teacher and student in
Adult Basic Education we simply must allow the factor of time to exert
its influence. For time to exert its influence the teacher must be
patient with himself as well as with the student. In this way he can
come to-accept even limited goals as representing substantial achieve-
ment. The teacher also needs to recognize that without some degree of
successful performance in learning, the student will ‘not maintain his
motivation to learn.

The importance of time and patience as a requisite for mastery of
what' one learns is significant in any phase of teaching. This is not
a problem restricted to the slow learner or the student of inadequate
background, but also applies to bright students who come from what we
assume to be very favorable environments. One excellent illustration
of this is to be found in a biographical account written by Winston
Churchill who reports on his own learning problems while attending
school. As he tells it:

I continued in this unpretentious situation for nearly a
-year. Howevar, by being so long in the lowest form I
gained an irmense advantage over the cleverer boys. They
all went on to learn Latin and Greek and splendid things
like that. But I was taught English. Mr. Somervell--a
most delightful man, to whom my debt is great--was charged
with the duty of teaching the stupidest boys the most
disregarde¢ thing--namely, to write mere English. Hé knew
how to do it. He taught it as no one else has ever taught
it. Not only did we learn English parsing thoroughly, but
we also practiced continually English analysis. Mr.

- Somervell had a system of his own. He took a fairly long
sentence and broke it up into its components b, means of
black, red, blue, and green inks. Subject, verb, object;
relative clauses, conditional clauses, conjunctive and
disjunctive clauses! Each had its color and its bracket.
It was a kind of drill. We did it almost daily. As I
remained in the Third Form three times as long as anyone
else, I had three times as much of it. I learned it
thoroughly. Thus I got into my bones the essential struc-
ture of the ordinary British sentence--which is a noble
thing. And when in after years my schoolfellows who had
won prizes and distinction for writing such beautiful Latin
poetry and pithy Greek epigrams had to come down again to
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common English, to earn their living or make their way, I
did not feel myself at any disadvantage. Naturally I am
biased in favor of boys learning English. I would make
them all learn English; and then I would let the clever
ones learn Latin as an honor, and Greek as a treat. )

1

It is remarkable that this experience should have happened to
someone who later -became one of the great masters of the English
language. Certainly one would have thought solely on the basis of
reading the prose which he wrote as an adult that this man would have
had no difficulty in school. Yet it was thoroughness of instruction
in English over an extended period of time that helped to make Churchill
one of the great writers and speakers of our day.

When I first read Churchill's account of his experiences at Harrow,
I was reminded of my own difficulties with the English language. At
the time I entered the university, I was singled out for recognition
by the faculty and invited to jéin a class in "Bonehead English." I
must admit that as a beginning freshman my use of the English language
was less than desirable, :effect;ng a history of difficulty with this
subject through most of my school years. I was very unhappy at having
to register in a special class in English, biut in time I was to appre-
ciate this class as one of the most valuable of my college courses. It

. was my good fortune to have a very understanding instructor who looked

upon the members of our class as students she could help if we were
motivated to study. I still recall her opening comments to the effect
that we were to regard the class not as an indication of failure but
rather as an opportunity to make up for deficiencies in our background
and improve our prospects of doing adequate work in all our classes.
She was a teacher who was truly interested in us. and wanted to assist
us in every way she could. As I look back over the years I continue

to be amazed at the motivation which characterized our work in that
class. At no time were we ever led to feel sorry for ourselves because
of our inadequate background. Instead we were made to feel that we
could do something about our situation if we would participate actively
in class work and in assigned study. She made us rehearse over and
over again correct ways of speaking English and at the same time helped
us appreciate and understand the importance of grammar in language
usage. She influenced me greatly because she felt an obligation to
teach subject matter so that we could master it. Thus, by developing
a sense of achievement we maintained a high degree of interest in what
she taught us. '

Despite the radical differences in the educational setting
reported by Churchill and the one I experienced in the pre-college
course I just described, there is nevertheless a common element in both
our stories. The common element in each instance is found ir a superb
teacher, knowledgeable in subject matter and possessing an ability to
communicate that knowledge to others. Associated with that ability is
a dedication to one's subject and a ‘concern with helping the student
develop mastery and competence. There is something else present and
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that is a teaching style which serves as .an exemplary model for the
Adult Basic Education teacher who must also build on where the student
is at present.

s A s 4 s o b bt S

We must remember that as teachers we can do much for the well-
being of our students when we organize learning activities which
enable the learner to attain some degree of measurable success. A
school administration can be of tremendous help in this respect by
avoiding undue pressure on a teacher to.cover an unrealistic amount of
subject matter. To develop a skill or understand a subject requires
time. In Adult Basic Education particularly, it is important that we
center our attention not on how much material the teacher covers but
rather on what the learner can actually master. It would appear that
we could well afford to give much more consideration to the role of
successful achievement as it affects an individual's emotional outlook
and his concept of himself. The fact of the matter is that .no subject
matter learning remains at a purely cognitive level. Even the "hard-
nosed" scientist who tries to be completely objéctive about his
thinkihg can't help but become excited and enthused as he meets with
success in his search for knowledge. By the same token he can meet
with frustration and discouragemént if his efforts lead him nowhere.
The learner in our’ classes likewise becomés discouraged with himself
and loses motivation if the subject matter he encounters does not
challenge him or is too difficult for him to comprehend or master.

On the other hand if in our conception of Adult Basic Education we
frame instructional objectives which can be reasonably attained within
the time limits available to the learner, we can help him considerably
in his goal toward some degree of successful achievement and emotional
well-being.

In this respect it is important for us to keep in mind the
thinking of Robert W. White on human motivation. It is his thesis that
man has a strong need for competence and with it a desire to understand
and influence the enviromment in which he lives. White feels that the
very nature of man's nervous system impels him to curiosity, leads him
to seek out events in the environment, to explore and study them and to
learn how to exercise control over them. White contends that the need
for competency is as fundamental to man's being as any other need he
exhibits. This is exemplified so frequently in the joy, delight and
excitement that characterizes man's search for knowledge; and this
excitement at being able to achieve and grow in knowledge is to be found
of all age levels. It is shown in the behavior of infants as well as
among children, adolescents and adults. Successful achievement, whether
it be in the acquisition of knowledge or the mastery of skills, can
provide a very deep source of satisfaction for man. As Havighurst -has
indicated: ". . . successful achievement . . . leads to the (indivi-
dual's) happiness and to success with later tasks, while failure leads
to unhappiness in the individual, disapproval by society and difficulty
with later tasks." Too often in education when we think of the student's
emotional needs we forget the appropriateness of helping the student
with the actual skills required in learning and concentrate instead on
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his emotional problems. It is not essential for a teacher to play the
role of a psychiatrist, for therée is so much the teacher can accomplish
by helping the student satisfy his need for competency. This can be
done through knowledge of subject matter and a realization that, what-
ever subject matter is taught, it is always taught in the setting of a
human relationship--a relationship which of necessity must be one in
which people share a basic respect for each other whether they be
student or teacher.

Several years ago I read a comment made by Pablo Casals when he
was interviewed by a reporter on the occasion of his eightieth birthday.
The interview took place along the coast in Puerto Rico and as the two
of them were walking on the beach, Casals remarked, "I used to think
that eighty was a very old age, but I don't think so anymore. As long
as you are able to admire and to love, you are young. And there is so
much to admire and to love. Look at the sea, the sky, trees, flowers!
A single tree--what a miracle it is! . What a fantastic, wonderful
creation this world is, with such diversity. That is why I can never
play the same‘work exactly the same way twice, why each note, even, is
a different world. My wife says to me, 'You are so excited all the
time.' T say, 'I have to be excited. How can I help it?' Teachers
should teach this--the richness ‘and diversity and wonder of life."
Although Casals is not a professional educator in the usual sense of
the word, his comments to the reporter should be read by all educators
because of the power of his message--a message which says so much about
sensitivity, vitality and enthusiasm in the teacher's relations to his .
students. I wish I could have heard Casals speak out as he talked to
the reporter on that day, for I sense that Casals' voice, posture and
manner of speaking would have added even more power to his words. His
message which itself reverberates with vitality emphasizes how important
it is for a teacher to make a subject.come alive so that it lives
vividly in the mind of the student.

Vitality can be expressed in many different ways and need not
necessarily be reflected in exuberance. I remember watching an Indian
woman work at some pottery. She was adept at her task and the quality

.of her work indicated the long hours of practice and learning which had

to take place for her to become as skilled as she was. At the time I
watched her she was making a vase from scratch, and I could sense her
imaginative capacity as she molded the clay to fit an image which had
already been formed in her mind. There were several of us watching her
as she translated this mental picture into the reality of a vase. She
was a patient woman, and her patience was reflected in many ways. She
helped us feel free to ask her as many questions as we wished; in turn,
she answered our questions fully so we could understand what she was
doing. Although she was a quiet woman, the vitality of her spirit as
she put her imagination and her skill to work was very much in evidence.
In her creativity and in her use of imagination she reminded me of
Casals' comments when he talked of "the richness and diversity and .
wonder of life.”" 1In her own quiet approach to life she also made her
subject come alive and reminded us of how truly diverse and rich life
can be.
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There are many facets to teaching and ‘to say that one is more
important than any of the others is, of course, erroneous, but the two
qualities that stand out in my mind are those which relate to a person's
vitality and to his imagination. In thinking of these two qualities, I
am often reminded of Loren Eisley's views of man and nature. His
writings provide a richness of thought, feeling and understanding, and
in so doing arouse within us a questioning attitude which 1eads to
further learning. Likewise, his power of imagination awakens a sense
of wonder about the world in which we live and stirs within us a deep.
respect for the mystery which is at the very essence of the universe.
One description that comes to mind so vividly is found in the book, The
Immense Journey. Through his imagination the reader is helped to feel
what it is like to be part of a river as it makes its way from its )
source to its outlet. In another book he is able to take us on a remark-
able adventure as wé follow the thoughts whkich come to his mind when the
train on which he is riding is stalled at the site of a city dump during
the darkness of the night. The power of his imagination 1s =wca that he
can take a scene of this kind and help the reader perceive fundamental
questions about man. What impresses me about Loren Eisley is his
ability to transcend the facts and yet keep the reader within the bounds
of reality--but it is a reality which has mystery at its core.

Anotheér person who has helped me keep a sense of wonder alive and
with it a sense of imagination is Rachel Carson. In one passage in The
Sea Around Us she talks of the process of sedimentation and compares it

with a long snowfall. Her thoughts which take on a poetic beauty tell
how:

The sediments are the materials of the most stupendous
'snowfall' the earth has ever seen. It began when the
first rains fell on the barren rocks and set ir motion
the forces of erosion. It was accelerated when living
creatures developed in the surface waters and the
discarded little shells of lime or silica that had encased
them in life began to drift downward to the bottom.
Silently, endlessly, with the deliberation of earth proc-
esses that can afford to be slow because they have so much
time for completion, the accumulation of the sediments had
.proceeded. So little in a year, or in a human lifetime,
but so enormous an amount in the life of earth and sea.

By tying in the process of sedimentation with another natural
phei.omenon, Rachel Carson has accomplished much more than that of merely
presenting us with facts. Through her imagination she has taken the
facts and provided an emotional sensitivity to nature in a way which
reflects a depth of understanding so integral a part of great teaching.

In Mer words, "Silently, endlessly, with the deliberation of earth
processes that can afford to be slow . "

. .", she.reminds us about the
element of TIME and its rolé in nature. This reminder has emotional

overtones for me because in my own imagination I can extend this
concept of TIME to my relationship with students. The job of teaching
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cannot be hurried; and like anything else that is done well, effective
teaching requires TIME and demands PATIENCE of the teacher.

I have turned to Pablo Casals, to Loren Eisley and to Rachel Carson
because the world of nature is so significant to them. In this day and
age when man's being is s¢ threatened by his own advances in technology,
all teachers need to know of nature--its inherent beauty, its power for
rejuvenaticn and its mystery; they need to vecognize that without
involvement: in nature no man can attain "wholeness." Whatever one
teaches, there needs to be communicated to those who learn a sense of
wondex ard a feeling of awe and reverence toward the universe as we seek
for purpose and meaning in our existence. Man needs to make himself
available to the openness of nature instead of continually adapting to
the restricted confines of a machine-like system. If we serve as
teachers we need to be imbued with a deep feeling about nature, for
regardless of what we teach our fundamental attitudes toward our fellow
human beings and toward the world do come through. In this respect, as
human beings we are all teachers, we are all students and all of us
influence each other. ' : :

In the words of Leroy Selam, an Indian poet and artist who has 3
been our student and our teacher: '

©fndar B 5w n g

1 was born when people loved all nature
Listened to it

And spoke to it as though it listened.
When I was young, . .
I remember a clear river, good to drink; . .
When I was young, !
I remember a clear sky, good to breathe; i
When I was young,

I remember an early morning

Watching the sunlight fires

Dancing upon the mountains.

I remember an uncharred earth

And singing a song of thanks

For all this beauty to the creator . . . .
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THIRD SESSION

Dr. Redbird-Selam: 1'm going to first open this presentation

by answering a question on why the staff showed the film "Dead Birds."
I think a thing you must remember as we instruct—-we instruct you
along concept lines. The concept that we're trying to get across with
"Dead Birds" is that, when you meet with those that are culturally
different, you can cause both confusion to yourself and to those
people that are involved in the process of living some kind of tribal
existence. The film that you saw, "Dead Birds," has to do with the
fact that some prestigious, academic institution decided to study
aggression and tribal warfare among some tribal groups. They got
themselves funded, went off because they had read some anthropological
literature that said these people had had this kind of behavior in the
past. From all data that are available, these people had resolved
those conflicts. But, when. these academic people went in to study,
went in to take a look at what they thought had occurred and still
occurred in this group, they reactivated old tribal wounds and the

war 'was a result of the activation of people from the academic comnunity
"--outsiders. The price the academic community eventually paid because
the groups being studied still deal in an eye for an eye and a tooth
for a tooth when they go back to the old tribal patterns, the price
that was eventually paid was death--the life--of Michael Rockefeller.
That was the part of the price. You won't see that on the film, but
that was exactly what was the final result; because the tribe felt
that one of their people had been killed and the only way that they
could retain the spirit and the life of their own existence was the
life of somebody else. It was too bad that it had to be this particular
individual. He really had not that much responsibility for it.

So, my caution to you whenever you go to work with those that are
culturally different--tribally different--is they won't kill you; they
won't kill another person in relation to you, what they will do is
kill your program. You don't need to worry about your life. If you
are in Israel, and you are working in Adult Education with the¢ various
tribes they are working with, you might still have to wecrry about the
concept of an eye for an eye and a tooth for a tooth. If you're an
Adult Education teacher in the United States and you insult somebody's
value system because you're not aware of what the cultural dimensions
are of that particular tribal grouping, all they'll do to you here is
assassinate your program.

The reason that we use the film is that aggression comes in
several forms. They won't usually take the aggression against you,
You may even have some unkind words every now and then or unkind
behavior, but the aggression will be against your program. It may
also help you understand why many tribal groupings are so resentful
of outsiders; of why there is such intense animosity toward academic
communities, particularly anthropologists-archaeologists. It may also
help you understand why there is such intense animosity towards
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educators. Many tribal peoples have very bad memories of the early
process by which their children and their people were educated. You
don't take children away from the home at six years of age and keep

‘them away without some resentment. They ‘are sent back not knowing the

tribal ways or the white man's way. Some tribal pecple have memories
regarding the fact that they were told that if they did not send their
children to boarding schools, they would be put in jail. It was a
federal offense.

So, when you look at that film that'é far removed from this
particular environment that you live in, the point I want you to,

_remember is what confusion outsiders can cause. You're dealing with

people, there are many memories among the people, and anymore, you
have many tribal mixings. For example, if you mix with tribes that
are different you get mixed into such things as their old wounds.
There are old wounds between the Osage and the Cherokee. There are
old wounds in Oregon between the Warm Springs and -the Piute. There
are old wounds between the Nez Perce and the Crow. These are old
wounds- that are in the memories of the people and recorded in the
historical documents. They are things you need to be aware of,
because you're interested in providing a service that does not need
to reactivate the aggression of a people towards your program. You

also need to be aware of where many animosities come from and how close

they are to the surface. Man does not change all that much. I don't
kiow whether I'm cynical or if it's factual, but I really don't believe
man is much more intelligent than he was in the first remains that we
find of . him. He's just got more knowledge and that makes it even more
difficult to handle! .

As you look at the film just be aware of that because by all
known data that situation depicted in the film did not exist before
the academic community came. We could have given you historical data
about tribes or some particular problem in the United States, but it
wouldn't have got to the concept of a notion of what aggression is and
how it is manifesied in relation to programs.

Now, let's get a look at Adult Basic Education this morning and
see what we can do with it. The first thing that I would like to help
you understand is that, if you have a definition in your program of
Adult Basic Education, what is the definition Church Women United uses?
1s it education to the fifth grade level? 1Is that your definition of
Adult Basic Education? 1Is it education to the eighth grade level or
is it education to the high school level? What do you consider basic?
Under the old definition for the United States it was eighth grade.
But, you may have a different one and you may be working under a
different definition of education. If your definition is f£ifth grade

.or eighth grade, you are going to have more full-blooded people in

those kinds of programs than if your definition is high school or
college. That means that these are people tha.: have resisted educa-
tional efforts for a very long time. The Bureau of Indian Affairs
through its boarding school educational programs has been there a long
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’- " time. There has been a process of resistance to the B.I.A. educational
. efforts and it's very well maintained in some cases. Whichever defini-
tion you take, be prepared for a different kind of participant in that
particular project.

-

Now in relation to Adult Basic Education, how do you define basic
education. Do you define it in the United States way of that it is the
basic skills in reading, in mathematical skills, in writing, are these
the areas of basic education?. Or do you include things basic to the -
life style of the people--such things as family care, information about
disease, information about sanitation, the drinking of water, prepara-
tion of food, how long things last--any of these things. How have you
defined it? Because, how you define it will depend on what sources of
curriculum you go into. I would hope that in your definition that much
of your curriculum would come from the life style 6f the people; that
it would be suited tc the things that are of interest and of value to
them. One thing that will be included in your material in the final
summary of this particular conference--and I do this reluctantly
because I know there are some of you who will rely on it too much--we
have conducted sessicns for a long period of time around Adult Educa- :
tion; we've included in one of our pamphlets for working with the i.

-

person—inmAdult—Basic—Education——the learner——a paper that was written

- . ’ by one of our participants. The participant was a combination of one -
half Hopi and one half Navajo, which is quite a set of variables to

- work around, and works with the Navajo people. She wrote this as to
hotr you proceed with the particular people. It is excellent for use
wita the Navajo. We will include it in the proceedings of this confer-
ence with the caution for you that you may use the format, you may

. - figure out how it works but apply it to your group, not take it from

- ~ the Navajo.

For example, one of the items in the paper for an Adult Basic
Education teacher to consider when you are out recruit:ng and you go
into the kome is your relationship with children. Many of you are
mature people that have children, know children, and like children.

: But, one of the rules they have, that the Navajo people who are more
{ . towards the edge of being traditional, which means those people that
have been successful in avoiding much' influence by the European world,
is that you do not involve yourself with the children. The children
are off limits. The children are not to be touched. If the children
come to you, you may accept the attention, but otherwise the children
are to be left alone. It's very difficult for most people to become
adjusted to this. Some tribes in the Northwest have this notion. The
children are to be left ‘alone. And, for those people that love
children, feel very kindly towards them, this is something that is very
difficult to understand. I think that if you understand the notion
that many tribal people fear for the loss of their children, either
spiritually or by the influence of something strange or foreign that ¢
they don't understand, you would get some éomprehension of why they
_do not always feel_kiadly_about.contac:s_from—strangers with their
children.
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As you consider these kinds of things in your educational program,
keep your tribal reference group in mind. Each group is unique.

I'm going to work with you now on recruiting. Let's take a look
at some phases of recruiting How do you go about recruiting. In the
recrultlng process, when you're going out to do your recruiting or
you're writing materials for your recruiting and you're presenting them
on telev151on, my first caution would be to you is believe in what
you're doing, first. Be literal in stating what you are going to
accomplish. Be absolutely specific because, if you hold out a goal or
you say you are going to do something and you don't fulfill the goal,
that's the beginning of the tally of marks against you. Because, the
tribal people have too many memories about being told that something
is going to happen and it doesn't happen. So, don't overstate your
goals or overstate your purposes. Be as literal as you can possibly
be. In giving your information or data, television is a vary good
source. Most tribal people have some contact with some television
source, but they will not have contacts with newspapers, they won't
have even a tribal newspaper. You can put it in the tribal newspapers,
but the tribal newspapers don't reach the people sometimes until well
past the time you want your program to be in progress. So, be sure you
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check on schedules whenever you're working with the public. . .for
your program. I think in the Northwest most groups are accessible by
car. Sometimes, the telephone service is not all that good. I think
that the telephone service in certain groups cf certain reservations
is unbelievably bad; I don't know what the matter is and why they
cannot fijure out how to operate it, but they can't figure it out.

The Yakima reservation is a classic example. You usually end up
calling, and this might be a source for you to contact, the tribal
police because their telephone always seems to work for some reason
or other. That might be your final resource in finding out something.
Telephone service, if you're going that route or you need to make a
quick kind of change, you need to look into the fact that some of the
mechanics that you expect to work in the outside universe aren't going

to work on the reservation.

The next thing in recruiting is: whenever you start your program
and you design your program, make your program into short components;
short components that have a beginning and an end. If you make them
long range, you're going to have a high rate of absenteeism and you're
going to be mad most of the time because you've got this long program
planned and here the people are gone for various things. If you make
them in short components, you can give the component to the individual,
when they return. If you make long range educational components,
you're just making difficulty for yourself and difficulty for your
learner. The high rate of absenteeism is for many reasons. It could
be because sometimes you have a high incidence of alcoholism among your
students. Another drain on your students is that the person who is )
more traditional, (which you're likely to have, if you have the first
definition of Adult Basic Education), participates in all of the events
of the community. So, if there is a funeral--some funerals can last
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four and five days--he's going to be gone. He may bé one of the special
singers for that particular group and he just simply is not going to be
there. If you ask that individual to choose between participating in
the life of the community and attending your class, he is going to
choose the life of the community. If you can make in your design as you
present your programs, short components that you can pick up and the
learner is therefore not penalized by your negative behavior when he
returns to your class, and if you. remember that the people you're
dealing with are adults who have an adult life style, then you can
better understand in relation to yourself how many more demands there
are on you than when you were in junior high or high school. They have
these things that they think must be done. In light of the high
absenteeism rate I think it would be wise that you plan and tell them
what you are going to do; that you have short components that can be
accomplished. It is also an advantage to the learner. If the learner
feels that he is making steps; that he completes certain phases and he
doesn't have to wait a whole year to figure he's done something, you
retain him, too. He feels he is accomplishing something.

In recruiting, we were lucky.by accident as the law prescribes it
for us and.we don't ‘have any other choice, but it turned out to be by
aeeident4}4uny—ad¥antageous_thing-happened_to_us~__We_used_the_word

"participant." We did not use "student." We found that in the
recruiting processes of some of our people, 'they used the word student
and there was a strong reaction among the adult learners to the use of
the word "student. There seemed to be a favorable response to

"participant." The only explanation I can give for how you address
your Iearners is that many of them have bad memories of an earlier
encounter with an educational process. If there is a new term that can
be used in some way or another that can be used to describe it, it
seems to eliminate a memory reference to that other time they didn't
do well in an educational process. That's entirely up to you in how
you apply titles to your students. In your. recruiting as you contact
the tribal agency and the tribal people one of the things that you need
to be aware -of is that among the tribal people a majority of the tribal
council members do not have college educations. Tiere still may be
some suspicion of the educated tribal member. Even though in most
instances the tribal council will be supportive of the educational
effort, you need to be aware of this situation. It is so intensely
felt by some tribal groupings that many young people that we have
educated for vhe college level, for management, for business, when they
return to the tribe find that the tribe does not want them working in
tribal business. You need to be aware of this ambivalence among tribal
people. The majority of them will be supportive, but there is still
just a little bit of skepti_ism about the educated tribal person.

When you go into the next phase of teaching and how you teach,
let's look at some of those things. I can't deal with any of these in
great depth, but I can go over some of them. The first area that I
would be concerned about and I have discussed this many a time not only
with adult educators but with elementary and secondary teachers, is the

44

P

e

RE L AT NN

Tt I b S




e

SR g i b oy

giving of directions. This is the initial point.of instruction and I
think we all need to have sessions in how to prepare directions., The
data on our ways of giving directions indicates these things: (1) It
indicates we talk too.long. We talk from five to ten minutes just on
giving the directions. (2) It also indicates that even though we give
the directions in sequential ovder, when we finish we may have as many
as ten to twenty steps in the process of doing that one particular
task. If you give ten to twenty steps that a learner is to accomplish
before he can complete a learning goal, that's too many steps. We know
by how you keep things in your head that you can hardly keep the seven
digits in your head.for the telephohe number. Most of you have to make
reference to something, when you're using the telephone, because you
forget what the digits are. So, if you can't keep seven digits in your

head and an area code and the number one, how are you going to expect a -

learner to keep ten sentences or twenty sentences in his head? It's not
going to happen! Another thing that makes that difficult is that in the
way you give the directions you end with the time sequence in your
actual giving of directions with the thing that is to be accomplished
last the most recent thing in the learner's head. He knows where to put
the paper when it's finished because that's the thing that you just got
through telling him, but he doesn't know what's to happen in the first
phase or in the middle phase so that he can put the paper where you
want it in the final phase. You just got through saying it. With your
tribal people when you're giving directions--I think,K this is true for
all groups, but particularly with your tribal people--it would be to
not only give them, but to cut them down in time (time yourself).

There also needs to be some kind of learning map; some kind of graph.
Then, he knows when he has passed phase three. He.can check himself

out because many of your adult learners, your tribal people are too
ashamed or too embarrassed to admit to you they don't remember what

you said. They're just going to sit there. They're not going to come
up and question you at all. They don't like to be embarrassed by
admitting to everybody that maybe they can't really learn because they
can't even remember the directions that you gave. Many teachers worry
about them being of artistic quality, but all they have to have is

some kind of graph going through the kinds ~f steps that you want your
learner to go through. Some kind of drawing that indicates where he

is so that he can place himself according to the time he has to give

to a certain task.

Another thing, and this is in relation to the directions, is that
as the teacher you go to the learner; you go to the adult learner and
ask him what steps he is on--what is his rate of progress. You check
with him because he is going to be most reluctant to check with you.
As you check the rate of progress and as you establish a feeiing of
security and he establishes a feeling of security with you, he will
begin to ask you. And as he asks you, (most tribal people, traditional
people are this way) they will put themselves in your line of vision.
They will place themselves so that you can see them. If you recognize
them, they will talk. If you ignore them, they will figure you don't
want to see them at that time and will go away. They've placed

45

T o e e < W S

T e o ot Sl e b

m‘v"“‘:




themselves to be seen. You didn't recognize the placing, so the geaeral
feeling is that you don't want to recognize them at that time for what-
ever purpose so they will turn away. Very often many of them won't even

place themselves in line of vision. All they will do is place themselves

in close proximity to you. That means they want some kind of contact
with you. If you don't recognize them, they won't go any further.

They're not ones for coaxing. The tribal women you have in here are much

more aggressive. These tribal people are not ones to try to plead with
you to try to persuade you to give them attention. When you want them
to tell you about progress, these are the kinds of things you might
consider. : | ‘

I'm going to talk about one that is very difficult to talk about
and I want you to understand; it is speculation based. on experience.
There are no data anywhere written about this. It is in the behavior
of the people and in my experiences With students and in my own experi-
ences in trying to work with tribal adults. This has to dc with coedu-
cation. Coeducation by many of the traditional people is not accepted.
Jealousy is something that you must be aware of or the potential for
jealousy in your classroom. = Sex roles are pretty well defined. What
is casually looked at in the nontribal world is not casually locked at
by the tribal people. When you have a female -adult student, because

they are doing very well and you have a male adultstudent thar may not
be doing very well, and you ask the female to help the male you be
prepared to handle it if it gets to be confusing because it has the
potential for being that. The wife may resent that particular arrange-
ment and you may find that particular male not attending class anymore,
1t can work for the female also. This is' something many teachers are
unaware of. Nobody talks to them about it and nobody tells them. Car
pools are another thing in relation to this coeducation that can cause
confusicis Many wives do not appreciate their husbands going off and
picking up other females or vice versa. They don't involve you in it.
All they do is no longer participate in your program. You think. some-
times you have people who are acculturated; who no longer involve them-
selves in this. We just lost recently one of our finest cultural
programs in the State of Oregon because of this very same situation.

It could no longer function. The husband had said he would not tolerate
it. Yet, by all standards he has no reason to be concerned. He just
does not accept the notion that things can be coeducational and still
be all right. Be prepared for that little bit of confusion. It's best
to have males help males and females help females. Even sometimes,
when males and females sit by each other this can cause no end of
confusion. Just these little kinds of things you need to be aware of.

Be aware of the situation which develops. For example, most of
the women in here can attend a meeting here with a male friend, go off
on a conference, be gone two or three days and your reputation doesn't
§uffer, your husband doesn't think you're promiscuous or that you are
going to do anything; but, you watch the tribal people. They don't
take too kindly to that. So, when you plan field trips or you plan
other kinds of operations, you be aware of that. An overnight stay is
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something that we've had very great difficulties with ourselves. We
try to get the cheapest arrangement--not that we're cheap, it's just
that we're not allowed all that money for our projects and I'm sure
you're the same--therefore, we try to get housing arrangements where
people can share rooms. Under certain conditions we just can't do that
and maintain rapport. Married couples prefer separate rooms. Let me
give you an example here in the Northwest--this may not be true so much
with you--the Northwest peopie in their traditional tribal religion, the
Washat religion, devised a long house which when you come in the men go
on one side and the women go on the other. You be aware of these kinds
of. things in the traditions of the people. They can ruin your program
and you may never know what hit you.

The next thing that I would work with you on is a greater use of
poetry. Adult Education, secondary education, higher education, and
elementary education do not use poetry to the extent that it should be
used with tribal people. Poetry more suits the way the male students
think and talk than does prose. They do not waste words. They say
what has to be said and they can say it in a line of poetry, four lines
of poetry, instead of you asking for a paragraph.

A A B 0w RN

When you look at prose—%hefe—is—a—}eE—iﬂ—eﬁere—ehae—eeuld-be
gotten rid of. But, because we feel a nice massage by the use of
words and it does something for us, we use a lot of words. Poetry more
suits their way of talking. It is more precise and it is more concise.
It does not make as much demand in using the skills of writing and
reading to convey a thought as does prose. Many people who are adult
learners have said to me, "I got lost in these words," meaning both the
words of the teacher and the words of the book. There were just too
many words. The other thing in relation to poetry is that the tribal
people do not view a dancer or a poet as effete. Those people who can
speak well, who can say well for the people, who can use poetry, who
can dance well, who can sing well are highly esteemed by tribal people.
They have no connotation you are & homosexual, that your masculinity
may be in doubt, none whatsoever in those categories. The males are
the ones that preen themselves for the dance, they are the ones that
will sing at the drums, they may even resent the female if she tries
to sing at the drums. You will find that the male dancers always
thought the war dance was their prerogative and are very upset now
that females are entering the war dances because that was not their
domain. They used to get very upset even if the female got close to
them or anybody broke one of their little old feathers. They could
have hysterics. There's nothing effiminate about it. You don't need
to feel self-conscious as many people do about talking about the dance,
or the art, or poetry, or music because these are what men have tradi-
tionally done. The men have been the orators. They're.the ones that
have spoken for the people. "There is a book on Indian oratory that you
might sometimes refer to because the people have made very fine presen—
tations--very fine speeches. Ninety-nine percent are male. You'll find

that the men have very strong feelings about poetry.
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Your people can write poetry. Your people can do it and this
should be encouraged far more in basic education than is presently
happening.

Another thing--as you give directions in relation to poetry and
trying to help people understand you as well as understand others, be
observing. Be observing and take notes. As I was going through school
and learning about becoming a teacher, they had a great big course on

the preparation of materials. And one of the big materials they seemed

to be greatly concerned about was bulletin boards. So, they spent
hours on bulletin boards and I used to sit there and think that this
was the craziest thing I'd ever encountered because they had rulers.
They had .rulers with right angles to them.: Rulers that went this way,
all kinds of measurements for letters, all these things. You made .
these great architectural designs for every bulletin board you put up.
Now, with the tribal people these kinds of things are unnecessary. I
can look at that space over there, as most people can look at it, and

I start in,the middle or I can start in the corner, or I can start over
here and I'1l come out and fit those directions from textbooks. I can
make my own letters. I can space it in my.mind--I don't need to put it
on a piece of paper. This was very upsetting to people doing instruc-
tion. Because you're not supposed to_do it this way. Tribal people
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. handle space in different ways from nontribal people in the United

States. As you observe your learners you may find some directions
superfluous. If you have a learner who wants to convey through a
bulletin board what he has learned--to demonstrate what has been accom-
plished--and you give that book and you tell him you want to look at
his plan of how he's going to display this, it's not going to happen.
You say to him, "Do it in your way." If he wants help, he'll either
get it from another colleague or from you. As you watch your own
particular individuals you will find that some directions and instruc-
tions are superfluous. You don't need to give them. I have learned
this the hard way because I am inclined to overdirections myseif. So,
I give you this bit of hard-earned advice.

The other thing in working with your students--and I don't know
how to say this--other than to ask you to be consistent with what you
say and how you behave. If you are not consistent with these, it
won't be long before somebody spots you as a phony. You must be
consistent in those situations. Maybe I can help you this way. The
tribal people will read yo'r behavior before ‘they will listen to your
words. If your behavior indicates that you're lying--not consistent
with your words--you will become less and less in their minds. Your
ability to hold contact with them will become less and less. Be sure
your words are consistent with your behavior, and how you feel. I
can't think of any one thing that is more important than that. What
are some of the things we do that show this inconsistency? Such
things as when you are talking with an adult learner, many of us talk
in such a way that the adult learner comes to view himself as mentally
retarded. "We talk--and you can hear your voice tone change--as some
teachers talk to little children. They will slow the pace down; they
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will enunciate as if you're deaf and dumb and their pitch-also changes.

. The tribal people fear this because that's what they remember about
their first encounter with that first grade teacher. When you talk
with them and work with them and if you really say that I accept you as
an adult learner you'll relate to that individual as an adult learner.
That means that as an adult learner, that if they wish to say something
to you in .truth, you be willing to accept what you said you were going
to accept. You be as willing to accept criticism as you are to give it
out. They will test you, and if you're not willing to accept criticism,
they'll find it out very soon.

Another thing in relation to this behavior and feeling is some-
times the tribal people will ask you to join with them in tribal events.
You have said up to that time you have wanted to learn their way of

life. If you have really wanted to learn about their way of life, then -

you will participate with them in these particular events; or if you
cannot, say you cannot and for what purpose. They will respect you, if
you have been truthful. For .example, I have often been invited--and
I'm sure my husband could tolerate it--but I have not that kind of
behavior, to certain potlach ceremonies of the British Columbia people.
In one of them, there is the involvement at which time one of the indi-
— —-viduals who is participating in the ceremony has the right to bite
whomever he pleases. And, you must be willing to accept that particular
damage to yourself. I find myself at this time unable to accept this.
I say that to the individual. Whatever has gone into me at this time
I find it unable to allow that to happen to me; therefore, it would not
be with honor and respect that I could attend the ceremony. Please,
excuse me. They respect this particular ignorance and inability on my
part. But if I lied to them and went and found that I could not do it,
then they would begin to have questions about me--about my integrity.
If you say you are going to participate and you're very eager to
participate and every time someone asks you to participate and you have
an excuse, that is not a really valid excuse. It's just a way out. It
begins to count up, thcugh. You'll soon find that the students will
begin offering excuses for why they can't come to your classes, because
they doubt your authenticity.

In relation to being consistent, people often ask, "'What are the
rewards, what are the punishments, what are the motivations that work
with a tribal people?" For those tribal people that you will be

“involved with in Adult Basic Education, I cannot prove this; I could
not .offer you emperical data, I can offer you only what has been
expressed to me by many people in relation to this, the greatest moti-
vation is the quality of the teacher. Is the teacher somebody you want
to spend an hour with, two hours with, three hours with? 1It's the
quality of that teacher. Are you the kind of person that they want to
spend time with. . . Maybe I can explain it this way because I have
always had a time explaining the goals of education for tribal people
because they vary with the goals of education for other people of the
United States. Historically for many tribes, the goal of their educa-
tional process—-and remember every tribe had their own educational
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process--education is not something new, they have their own educational
goals--the goal of education or the goals for many of the tribal people
were these: (1) The individual be educated so that he can survive and
live in that community; (2) that he not be a hindrance to his husband or
wife; (3) that he be someone that could care and protect his children
and that he be someone, when he got old that people still would want to
be with; and (4) that he wore well throughout the period of his life.
Education was a life process. It was to be shared. When you got old,
did people think you were old-fashioned or stupid or not longer worthy
of being associated with? The goal of the tribal people said, "No.

When you-are old, your worth was determined by whether your grand-
children wanted to come and visit you; whether your husband still found
you interesting to talk to, whether your sisters and brothers still
wanted to relate to you and whether the young valued you." This is true
of tribes today. Those people that are 60, 70 and 80 years old that
were educated in that way are some of the most fascinating people you
will ever meet. Those of us that were educated in a little bit
different way, we have to work harder at it: We're more easily rejected
since we did not learn the educational process and wé may appear dull
and uninteresting. People may not want to be around us. As you went
through each phase of education they believed, in their tribal ways,
that the greatest hindrance to a husband was an ignorant woman. If he
had an igrorant woman who could not cook, who could not take care of

the hides, who could not prepare the food, this cast a very serious
reflection on the husband. So, her education was something he was very
concerned about. This is the old traditional belief of education, and
one that I think if we would put in our own educational ways in the
academic program, we wouldn't have so many of our people being shunted
off to old people's homes in their old age. They would still be of
interest, they would still be wearing well. They would be useful. It
just makes a difference in philosophy of education. This still holds
for those traditional people. If you have the quality of person that
they want to be associated with, and it is a nebulous kind of thing,
there is no formula for it. We've had a wide range of people that have
this quality.

We've had some abrasive, absolutely unbelievable people that just
irritate the daylights out of everybody else, but the tribal people
seem to be able to tolerate them because they are what they are., If
you're a rattlesnake and you're going as a rattlesnake, then that's
fine. But, if you're a rattlesnake trying to go as a bunny, then it's
not going to work. They'll find out. So, the quality of the person
to me as I look at the people is the basic motivation, the basic reward,
and the punishment. Telling them that they are going to get a certif-
icate, a gold star, these kinds of things--it won't work. Even the
young say to me, "What do I care about that squiggle they give me?",
which is what they call grades. All young are beginning to question
the squiggles, but the tribal people are more inclined to question the
squiggles.

The last thing I would like to talk to you about is where you
choose your curriculum from and your projects for education. Some of
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them should come from the ways of the people and should be a contribu-
tion to the people. I see very few Adult Education projects doing
this. For example, I attended, at the invitation of the Warm Springs
people a week ago, their session on the return of the McQuinn Strip to
their particular reservation. As I sat there and listened to them, I
thought, "Where are the Adylt Education people?” They should have been
here helping with this particular project. How could they help? The
McQuinn Strip is a little-bitty strip of land that borders the reserva-
tion. A survey by the tribe prior to presentation to Congress was
going to have to be made of that particular land. An Aduit Education
project should have gone out and used its ability to count, its ability
to read, its ability to write or develop these abilities and found
those markexs. Place those markers. Take pictures of that. Write
about that. Do you know who did it? The local Boy Scouts of America
did much of the advance material which the trikal groupings went out
and checked again. Now, if the Boy Scouts caa do it, where are those
Adult Education people. Beginning with the :dvance material, the Warm
Springs tribe got their own group of people. Their very old, their
tribal council people and their very young because anybody who is a
tribal member knows that if you're going to get a resolution, you
better have all three groups. The young may have to carry it on
because everything we try to get takes us at least thirty years
minimum to accomplish. So, you take those three groups. But, they
started with the basic data input provided by the Boy Scouts. This is
Just one incident in which an Adult Education group could have made a
contribution to the tribal setting that would have been highly valued
by the people. They have a great deal of respect in this group for

the local Boy Scout troops for having done this. These are the kinds
of projects that build and help people see the quality of you as a
teacher; that you are really concerned about what the lives of the
people are involved with.

These are a few points that I would like to convey to you; two
sources of data that I would like to point out to you that might be
of help to you for biographical and bibliography because both are in
this volume on social education. It has many sources in it; both
media sources, written sources and the social sciences. For the
social science teachers of the United States--this is their magazine.
They put together this one on the tribal people; education in relation
to the tribal people. The whole magazine is devoted to that. As far
as I can tell (I wrote irn it you know, this always gives you a bias),
it is excellent. The reason I also point out in it is that some of
the poetry by my husband, who is a poet, is in there that you could

also get a notion of what I mean about how the people express them-
selves, ’

Audience: What volume is it?

Dr. Redbird-Selam: Volume 36, number 5, of the National Council
for the Social Studies. I'll leave this copy, Dr. Chatham, and they
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may look at it and see if it is of value to them. The other one--these
books, there are several of them. There are some readers being
published now by the American Indian Historical Society. This one is
particularly on the textbooks and the American Indian. This is why I
greatly encourage you to prepare your own material for your own group.

These two I will leave for you. There are others that are coming
out from the American Indian ‘Historical Society. Adult Education
teachers might even submit some of the material of their students,
because their students are very often authorities about their way of
life, for publication. Many of the students you have are authorities
about some aspect of tribal life. If you understand the way that people
have tried to preserve their own entity; for example, (and it may or may
not be to our advantage) one of the ways of the tribal people (and some
who have gone through a process of culturation have tried to get away
from this) is many families have favorite children. The tribal paople
are not known for their democracy. They have favorite children. The
favorite children were selected out for certain kinds of behavior. The
other children were taught; these are the favored children (they were
never lied to); thereforq, there will be certain kinds of statuses this
individual will have that others will not have. He is the favorite.

The favorite children of many families were the children they were most
reluctant to have educated. They were the ones they would hide away;
try to keep at home; try to keep away from any kind of contact with
other people. Sc, you will find among these people that are still
favorite people, they will still have retained their ways of their
people. For example, the Indian Historian publishes a magazine for
children called The Wee Wish Tree. Some of those tribal people could
write very well for The Wee Wish Tree. What they know about their ways
and the concise and precise way they could express it--it could be done.

I think that as you go to work with individuals you sometimes
think that there are so many variables to hold in my head--I'1l1 never
make it. There are just too many there. But, I think the quality of
vhat you are and even when you can't handle the variables when they
get to be too many, as long as you're truthful to the people about
it--you'll make iti They recognize that.there are too many variables
for most people some of the time. No one is exempt from making a
mistake. -

Audience: Why were certain children picked?

Dr. Redbird-Selam: It seemed to come from the child. As near as
I could tell from those groupings that had the favorite child, the
child exhibited something that they don't even talk about. If you talk
about it, the great spirit or somebody might take the child away. So,
you can't talk about it. All you do is behave with it. You never
actually say to anybody, "this is our favorite son.”" But, everything
you do and when the children relate to that (what you tell the children
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to do) indicates--and everyone knows--this is the favorite person. To
say anything about it, I think most are reluctant to even mention it,
now. Such-a beautiful child; such a lovely child; such a favorite
child; too many things might come in and take away this prizec nosses-
sion. Even though some today still practice the use of favorite child
most of them wca't talk about it.

There are a lot of things that have to do with these kinds of
statuses that are at variances with the rest of the universe. Some-
times you will get these people in your Adult Basic Education and you
may find that the other people are deferring to that individual and
you can't understand the deference and why they aren't more competitive
or they aren't doing something else. This hold is still there.

Audience: Who decides what makes your name inheritance?

Dr. Redbird-Selam: It depends on your people or your community. .
Sometimes it is the grandmother, sometimes it is a religious group--it
will vary with your particular setting. I was given mine by my grand-
mother. But, that is because in our people the clan is held by the
female. In other places when the important designations are held by
the male, ceremonies will be entirely different. Also, if the indivi-
dual does something different he may also receive a new name that the
tribal group itself may give him. So, you have hereditary positions
and earned positions among the people. How they set your attitude;
how they set your notion are very unique for each group. I would be
hesitant to generalize on that point. It's past my time. Thank you.

Dr, Chatham: Thank you, Dr. Redbird-Selam.
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from Office of Legislation, U.S. Office of Education, Washington,
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APPENDIX

SOME CURRENT TRENDS IN THE RELIGIOUS SECTOR OF VOLUNTARISM

Any examination of the current trends and attitudes toward voluntary
action by religious groups should include a discussion of some of the
following major points. It is apparent from field experience and from
thé surveys to change within national organizations that some of these
trends will have great implications for the future of voluntarism and
indeed for the daily life of practitioner-volunteer. They are summarized
briefly as follows:

1, Greater effort to establish valid priorities among pressing social
issues and needs.

The determination of what is most important will be made after
input by participants or consumers of programs and services. There
will be greater thought givén to which goals are manageable by the
particular agency as well as which goals are appropriate.

2, Continued emphasis on more comprehensive programs for the local
community.

There will be a strong move toward unifying services and elim-
inating the separate operatio: of discreet programs which attack
only one small element in the total problem. Development programs
will become an umbrella for the delivery of a variety of services,
all of which have been unified for the sake of the client.

3. Accelerated moved toward greater competency.

Directors of programs sponsored by religious groups will feel
increased pressures for producing the results which are actually
claimed. The trend toward greater accountability in quality of
operation will continue. Individual volunteers from religious groups
will become more training-minded. There will be a far greater
emphasis on in-service training by health, education and social
service agencies.

4., Greater relevancy of voluntary action.

Volunteers are moving away from the charity bic. Reports from
the data banks of national voluntary agencies show that the interests
of volunteers do parallel thejr awareness of which issues are critical.
Voluntary initiatives on the problems arising from drug addiction were
noted in early 1969. Ecology concerns were reflected in action
programs in 1971. Areas showing the strongest, steadiest and longest
interest appear to be the educational ones, especially tutoring in
schools and rather surprisingly, courts - and - justice ones. Move-
ment in the health areas is just beginning, but will increase as the
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voluntary sector becomes more knowledgeable about the complexities
in health care delivery and learns how to make the best use of the
time and skills of medical professionals.

Increasing variation in the types of active volunteers-

The numbers of low-income citizens who work voluntarily to bring
about better services or community change will increase. The volun~
teer with specific professional skills will be sought by agencies and
groups. The sentimentalists among volunteers will be increasingly
challenged to upgrade skills and relate to clients in nonpatronizing
fashions.

A new emphasis on how a total community should function.

13
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Interest in the problem of how various religious groups should
react with each other to solve a community need is giving way to
attention on the more fundamental question of how a total, viable
commus ity with all its many interacting units should function. The _
goal will be to think about how to create a balanced, more human
community, and not primarily how to get religious groups to work
together on separate issues. In other words, the long-range effect
of action on the total organic life of the community is to become a
primary consideration. Short-range solutions presaznted by various
pressure groups or by "intuitive" leaders will be looked at more
closely and projections of data will be made in an attempt to antic-
ipate possible outcomes as they affect the whole community.

In short, if both individual volunteers and groups from the religious
sector manage to refrain from reinventing the wheel and show an increasing
awareness of their responsibilities in shaping social change, great possi-

bilities will emerge in our common future.
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