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INSTITUTE PURPOSES AND PROCEDURES

This conference, plsnned and exscutsd by the University of Cnnnecticut.
glpertncnt of Higher, Technical, and Adult Education, was one of several
coﬁforoncoo sponsored by the Division- of Vocationel Education using funds
from the Education Professions Development Act.

The confor-nqo wes simed ot plenning for the futurc of the Connscticut
Regionasl Vocational-Technical Schools. These state operated schools sre
essentislly specislized regionsl high schools with their me jor almost
exflusive emphasis in trade and industrisl education. The schaols slso
offer some post high school aducation and:rother extensive adult trade and
induotriol programs,

As with sll educators et this time in our history, the personnsl of the
Regionel Vocational-Technicel Schools are concernsd with providing educe~
'tional programs which will continuously meet the needs of both students and
society. To do this it seemed desired for the leaders of these schoole to
have an opportunity to thoughtfully identify and discuss problems snd altern-
ative solutions to those problems, and thet this be done in a setting re-
moved from the pressures of the educators Jobe Thus, the conferenca ii?h;
held on the rurel cempus of the University of Connecticut at Storrs.

Staff members of tﬁo University and the State Department, Division of
Vocationel Education, started the plenning for the instituts by sstting the
confersnce cbjectives and framework. When this was done, ¢ meeting was held
with en sd hoc advisory committes composed of Repressntatives of the Central
Office Adeinistration, Bureau of Vocationsl~Technical Schools, Administrators
of Regional Vocationsl-Technical Schools snd a Representative of the

7Un1voroity of Connecticut.
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Following this meeting the program was developed (Appendix A), A
list of persons to be invited uas'dovcloped and invitations sent out
(Appendix B), To develop the topics in more detail, those who were inv?tad
were asked to identify problems they felt needsd to be considered in the
conference, It was part of the procedure to summarize these prablems into
8 1ist which could be evaluated for their relative importance by the per-
ticipants, Such a 1ist was dsveloped (sppendix c-1), administgrad, and
. QQaluatod (appendix C-2), The results of this procedure established the
me jor topics for the workshop groups; problems related to students! curric-
ulum, st‘??7-=a=!h§strctinn and planning,

In the development of the program and all activities associated with
it, the Institute Staff developed e PERT System to quide them in psrforming
all the functions necessary to hsve the Institute achieve its goal
(Appendix D)., ‘--‘~..~‘-‘.

The procedurs used in ths fnistitute was to have specialists present /
pertinent informetion at appropriate timss during the Institute, This
served as background informetion which would be helpful to the participants
in subseqyuent workshop sessions, ‘

There were five workshop sessions during ths four deys. 1) Student
problems, 2) Curriculum problems, 3) Staff problems, 4) Administration
éroblams, 5) Planning problems, Five saparaio groups were formed to atteck
the problens presented to them. Thess problems came from four sources;

1) the problem identified by the participants prior to the confsrence,
2) from the specialist presentetions, 3) from a panel which gave & short
presentetion prior to each workshop session, and 4) from the par?icipant@
themeslves as they carried on their discussdons. The chellange to each
workshop group was to classify the problem and then suggest solutions,
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To be sure that all proposed solutions identified in the work sessions
would be recognized and reported, advanced graduate students kept notes,
and each group in sach work ssssion was recorded on audio tapes., Follow-
ing each session esch group eppointed a member to summarize their discus-
sions and report back to the total grouﬁ. This was also recorded on audio
tapss,

The graduats students using their notes and the audio tspes then
prepared a report of each session. Thes final s;mmary report of proposed
solutions or ;ctions was developed from thess reports and is reported in
this report under "Proposed activities for improving services of regional
vocstionel-technical achools,” Section II, This section reprasents a
response to the problems raised by the participants and found in Appandix C.
These two listings constitute ths Institute finqings.

The activities related to this workshop are not yet completed., The
suggested activities hav; besn developed into 2 1ist which was sent out to
all participants who rated each suggestion on s five point scals,

(Appendix E), The responses have been summerized and a priority listing
‘doveloped. This 1ist of priorities will be presented to the cantral office
and to all participents. The decision of what action will be taken will bs
determined by the Bureau of Regional Vocational-Technical Schools of the
Connecticut State Department of Vocationel Education.

In addition, each participant will be contacted about one year from
the time of the conference inquiring about the action which resulted from

the Institute. This will repressnt the final eveluation of the Institute.
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The Economic and Social Environment of the Decads Ahead:
Implications for Vocat - ' | nicel Education Planning

Dasle L. Hiestand

My presentation todey has three purposess (1) to outline the ma jor
forces affecting our sconomy and societys (2) to indicate their relevancs
to sducation, both general and voc;tionals and (3) to suggest some key
policy problems for the future of vocotioqal-tochnical education,

The centrel probtlem of the 1970's, I believe, will be continuing
difficulties in maintaining full employment. Not because it will be im-
possible in any tachnical sense, but bacauss I belisve we will have diffi-
culty in arriving at e set of public policies and programs which gill main-
tein continuous ?ull employment.

Govorn;ont is now the kéy to the economy. It is the dynamic, growing
sector. It also controls the other sectors vie & broad range of mechanisms,
including (8) contracts end other ferms of spending, in terms of both their
level and specific patterns; (b) taxes, elso in terms of their level and
specific patternss (c) a broad renge of legal sxemptions and protectionss
(d) e broad range of antitrust and other merkst controlss (e) the regulation
of many entire industries; (f) the regulation of many spscific problems,
including safety, pollution, zoning, etc.j (g) and gencral price and weage
controls. The level and pattern of governmental spending is probably the
most important of thess.

The maintenance of full employment requires a delicats balence among
all of thess governmental forces affecting the economy. This balance occurs
only when there is an adequate agresment on goals by the ex:cutive and
lagislative brenches, and the Federal, stats, and Jocal levels of g&vornmont.

An adequete agreamsnt occurs only rarely, as ths case of various wars,
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the defense programs of the 1950's, the spacs programs, and the package

of economic and sociel policies of the mid-1960's, including manpower train-

ing, teax reduction, poverty programs, and medicare and medicaid,

Other than at these times, government has typicelly bsen divided, with
the President and the Congress not fully agresing, and the Fadersl, state
and local governments also not reaching an adequats agreement on packages of
programs which will produce more or less continuous full employment. Now,
we also hear a rising chorus of doubt about whethsr continued economic growth
is in fact desirable,

The failure to agras on & continuing srray of programs which will pro-
duce full employment reflects a kind of politicel instability in this country.
We seam to be fickle, or faddists, We rush into new programs, overpromise
in terms of their prospective benefits, overspend in the light of svailable
resources of manpower and facilitiss for programs, and thus distort the
sconomic structurs, driving up wagee end prices. Then we--that is, the
Congress, the President, and the psople-- become qhickly disenchanted with
the high costs and limited benefits, cut back on the progream, producing
unemployment, and disrupting industries, communities, and carsars built in
the praceding boom. We followed this pattern with World War II, the Korsan
Wer, the Vietnam War, the space program, civil rights, and the poverty programs,
We have not yet cut back on two fields into which we rushed, menpowsr treining
and.m.dicare-Modicaid, but there is a rising chorus of doubts that these
programs ars producing bensfits at all commensurate with their cost.

The point is that we, as & nation, seem to be unsble to set and hold to
policies which will produce continuing stability at full smployment, There

is no lack of possible private and public programs which could comprise that

full employment package, The 1iat includes urban rebuilding, mass transit,




pollution control, health serviées, prison reform, recreation and leisure,
child care and development, housing for the poor, and housing for the
extraordinarily large number of young people now reaching adulthood in ths
suburbs, -I_doubt, howsver, that we will get a majority agreement on encugh
of these various possibilities to produce continuous full employment.

Therefors, I am reluctant to predict the shape of the economy over the
next ten years. The key detarminant is the precise package of public
policies we adopt. Which of the above programs will bse accepted, and at
what level? How high will the defense budget be, and what will be its
nature? How much Federal funds will go to states anu local governments,
and for what purposes? What is going to happen to international economic
policies, with their profound impact on the steel, automobile, electronics,
and oil industries? At this point in time, one would have to be very cour-
ageous to predict the political development which will determine how these
policy questions are spproachesd and settled,

Some trends seem clear on the surface, but close inspection reveals that
politicel factors heve helped determine them, and therefore political uncer-
tainty affects just how they will progress in the futurs. We know there has
been 8 trend toward s service economy., But this largely reflects stats and
local spending for sducation, heslth, and other locel services., It also re-
flects the deésy of our goods-producing industries faced with imports from
abroad, and thus can be affected by international policies, There has been
a continuing shift toward white-coller employment, but this also reflects
the growth of government and the decline of manufacturing, There has been a
long-run trend toward more professional, enginesring, and technical workers.
Much of this reflected defense and space spending, which ars now under a

cloud, Congress hap grown disenchanted with research and developm3nt,



including that minor part of it outside the defense and spacas progrems,
Ths health sector has grown rapidly, but now faces a confusad debate center-
ing on the need for more services, the inflation in incomes and prices which
results from mcre money in the health sector, and proposals for national
health insurance and & possible restructuring of health delivery systems,
To repeat, each of the major trends has & strong governmental component,
each of which is subject to considsrable uncertainty.

One thing is clear., We will have & rapidly growing 2s well as an
extremely elastic isbor force, Four million or more young people will roacﬁ
labor-force age during sach of the next ten years, In addition, the Armed
Forces are being cut back. mereover, the pattern is well-astablishsd ghat
women will work while they are young, withdraw as they have children, and return
after age 35 to work for most of the.rest of their lives. The drop in marriage
rates suggests more women will be working, although given young cohsbitation
customs, the marriaqge rate is‘bocoming a meeningless statistic, More important.
ly, birth rates have béon running at 3.5 million or less for seversl years.
The drop in birth rates promisss to continue as public policy incresasingly
support birth control and prevention. Thare is also & continuing rise in the

<

number of broken or half-formed families, which often means that the woman
will work,

In eddition, immigration is fairly high, including many from southern
and eastern Europe, Asia, and Latin America. Thare has besn a rapid buildup
in illegal immigrants in cities with major internationsl sir-end seaports,

The high slasticity in thes labor force reflects the fact that both the
number of women and the rate of immigration respond to the level of demand

for menpowsr, In saddition, thers is svidence that large numbers of students

in colleges, junior colleges, and even high schoolc would leave if there were




Jjobs for them, or will stay in school if thoy ars without jobs.

My conclusion is that there will be tremendous competition for jobs,
if the economy fails to grow in pace with the rapidly sxpanding and elastic
labor force. One can already see thés in Connecticut cities, which are draw-
ing reserve labor suppliasifrom New York City, depending on relative supply
and demand conditions. If the Connecticut sconomy were to expand, it would
be likely to attract not only more blecks and Puerto Ricans, but also others
of the newer immigrants to New York, including Haitians, Cubans, Dominicens,
Colombians, and Chinese,

We can ealso predict continuing problems in the cities, although their
locele may change. So far, the major problems have been in the cities and
areas built prior to World War I, characterized by thérfact they were the
homes of the immigrents of that period and wers dependent on such clder ine
dustries as textiles, clothing, steel, and railroads, The public and private
capital of these areas--plants, sewers, streets, etc.--are really.no longer
usable, if they havan't already collapsed or been sbandoned. But many of
these areas are being or have been rebuilt,

The problems of the cities are increasingly shifting to those sections
and citles built in the 1920's, They are now the internal suburbs of great
cities. They are heavily dependent on the auto, both for transportation and
for employment. The major centers dependent on automobile menufacturing,
including their glass, rubber, stesl, stc., are in the Midwest, The eestern
cities may not be so seversly affected,

In general, locationsl shifta may be less important than they have been,
The lack of space and dsfenss contracts will probably diminish the rate of

growth of southern and western cities. With less rapid population growth, the

shift to the suburbs may diminish, Indeed, many of the new crop of young




adults in the suburbs may turn back to the cities to find housing and jobs,
The suburbe sre in fact cloggad, Land and rent values in the cities are ‘
becoming more favorable. And these ars signs that new politicel balance ‘
points may ba reached in the cities, so that the soc@al climate may become |
more stabilized, J
There is little doubt that there will be a continuing shift in govern- i
mentel responsibility from local to state and from state to Federal govern-
ments, The shift will be primarily in financial responsibility, but the
shift in operational responsibility will continue elmost as repidly. While
this means more Fecieralism, there will be continuing efforts to retsin or
gain some degres of locsl influence on the decision and power apparatus.
The means may vary:s traditional local and state governments or new kinds of
planning, advisory, and community boards, But these contradictory trends
toward centrelization and decentralization will continue,
The insistence by minorities for a fair shake will certainly not de-
creass. Indesd, the Spanish are bscoming more orgeanized, and women are be-
coming more energized, The focus may shift as more middle-cless and other
blacks and Spanish-speuking go into the older suburbs, But the older
gensratiéon of immigrants, many of them left in arsas which were changing in
racial character and around whom soms of the racial problems revolved, will
simply expire due to old age,
I think it is certain that the next decade will produce great changes,
often unpredictable, This has been foreshadowed by the racent actions of the
President in the withdrawsl from Viatn;m. his adoption of "Keynesian" gconomics
and large deficits, and his trip to China, He strongly opposed these actions

and now adopts them. The shibboleths of the past are under great attack, and

N the President's actions undercut the strength of conservative insistence on
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the modes of the pest. Arguments for private enterprise, against public
responsibility for such fields as health service, and against Fedsral in.
trusion into local affairs are likely to be brushed aside in the next several
years,

We also face the prospect of other unexpected changes. We've had such
recent examples as trouble with nuclear powser technology, fertilize:s, and
pesticides. It is difficult to anticipate where we will be surprised next,

Now, what are the implications of all these things for education as I
see them? The prospect is that educational expenditures will barely keep
pacz with inflation during the 1970's. Expendiguros more than doubled be-
tween 1960 and 1970, but the rate of growth will bs much less in the 1970°'s, ]
High school enrollments are going to drop after 1975, and they are already
doing so in some school systems, We are going to have a continued shift
from the private and parachial schools to the public schools, and thig is
going to happen at an increasing rate, So the school systsms are not going
to be very affluent sectors of the economy over the next ten years,

Our society is also becoming more disillusioned with education than we
have witnessed for a long time. Education is no longer seen by the American
peopls as a panaces for all its ills. This, in fact, may be a positive
factor, That is, education has been incressingly saddled with all the prob-
lems of socisty for the past severel decades, and educators have sesmed to
be willing to assums these problems, I suspect, however, that education is

going to be in for @ rough time of it throughout the next decade.

L

Thers are other positive factors. It is quite clear that the supply of
teachers is going to be quite great, and therefore the quality of teachers

is almost certain to rise. School systeme will be able to sslect the better

teacher, and there is probably going to be a great desl of pressure inside




school systems from the ambitious, able young teacher versus the older, more
entrenched teachers, This is going to lead tﬁ a lot of friction over the
next ten years,

If the economy continues to be slack, as I suspect it will be, then
there will be considerable pressure for more specific education and training.
There are two rsssons for this. One is that young pesople who are competing
for jobs will demand more skills, Employers will begin to select applicants
in terms of their current skills, rather then their long-range promise,

Young people, and their parents who are concerned abodt their getting jobs,
will put pressure on the school systems for more vocational education, The
second reason for increased demand for mors specific treining is that as
businesses face more competitive prassures, they will in turn pressure school
systems to do more of training., Their response to narrow profit margin will
be £o cut back on their own training program and to urge school systems to
provide trained people for them,

School systems are going to be faced with pressure because of ths con-
tinuing growth of nonconventional education. In the last ten years, thers
has been a repid growth in manpower programs; a fusion of educational programs
into the manpowsr progrem; special ghetto programs; and the growth of smployer
training and educational programs on the job. These are very direct threats
to the school system because, in effect, they testify thet the school system
is not doing its job, and that other systems can educate more effectively,
Whether the school system is going to raspond to this challenge and improve
itself, or whether the shift from conventional schools to these educational
progrems will conéinue is not clsar.

Another important trend that we reslly haven't undsrstood is the almost

total decline in our faith in tests, credentials, and other methods of
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evaluating paﬁplo. The blacks have successfully contested the use of

various kinds of testing systems for admission into schools and apprenticeship
programs. Diplomes no longer mean what they once meant. The psychometric
approach, which started bsfore World War I and grew very rapidly, is increas-
ingly questioned by educators and others, Many people still go through the
motions, but the justification for the system is very much under attack.

The schools are under complete pressure to educate people regardless of
measured IQ and past experiences, This is really ths meaning behind the
movement to open college admissions, In fact, it 1s now being said that the
1Q measure dafines the problem for which the sducator has to deal, rather
than ths reason why he cannot deal with certain people. In effsct, we are
learning that the IQ measures social expertise and past educational experience,
and has little to do with one's innats capecity. Therzfore, someone with a
low IQ is a problem with which the school has to deal, by giving him those
experiences, background, and education which will put him.on a par with those
from other groups in society.

Rnothsr educational trend is toward mid-caresr education., Many psople
need to acquire new skills becauss of a great deal of flux in our industrial
structure, including technological displacement, mergers, closing down of
plants, and so forth, Irregular public programs, as in the case of space,
literally force psople to seek new cerssrs in a cutback. A great many peopls
will be coming out of military service over the next decads. Retirement plan
for public employses increasingly ancourage them to retire after twenty or
thirty years at half pay. But these psople don't simply retires they usually
want to work, and they often need skills. The pattern for women to return to
the labor market sfter age 35 will continue, .also, if we get new public

programs for pollution control or the like, they will probably include manpowsr
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training programs to provide the needed specislists. Such will provide
many opportunitiss to anter new fields in middls age.

What are the more specific preblems of vocational education? First,
vocational educetion is very expensive. If the educational dollar is going
to be limited, thers is going to be a great deal of soul-searching in budgat
offices of school systems concerning vocational education,

Vocational education has a specisl problem with plant obsolescencs,
Vocetional training facilities suffer not only from physical exhaustion but
also from obsolescence as thelindustrial tachnology changes, This presents
a raal planning problem, one that I am fearful is going to bs approachad on
@ piscemeal, helf-hearted basis, which will be relatively wasteful,

Third, as far as vocational aducation is concerned, 1f the awply of
teachers in general hes improved, supply of people with industrial experisnce
who can be converted into vocational and technical teachers will be much
higher. The number of slectrical and electronics engineers who will be
employed is one~-third less than it was a few years ago. Because of the defense
and space cutbacks, there simply will not be enough Jobs, This is potentially
a vast resource of teaching personnel for vocetional education.

The fourth problem area has to do with the competitive problem in and
around the community collegses and technical inetitutes, 1f my reading of the
40b market is accurate, graduates from these programs are going to face very
heavy compstition from college graduetes in many technicel and related fields.
Engineers ars going back to the drafting boards in a way they haven't since
the 1930's. On the other hand, in the case of continuing education, given
the attitudes of American society, the community college enjoys something of
an adventage. It i{s mors attractive then the high school for adults, 1

suspact that the community collage is going to emerge as the trainer of
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middle-aged people,

Anothsr important trend which will continue is ths blurring of sex
labels with respect to jobs. On the surface, this might mesn that women:
are goinrg into men's jobs, But the interassting thing 15 that men are also
going into women®s jobs. We will probably find more and more men antering
office occupations, the health field, and so forth, This will be encouraged
by the pressure for equal ;mploynent patterns by the Fedaral government.

Finally, we ere slowly developing an understanding that we need some
kind of menpower planning at the national level, We nsed 2 more stable
pattern of nati;nal policy. Whatever the policies, we need tc formally
recognize the manpower consequences of our political decisions. We need to
cleerly anticipate the overall shortages and surpluses (i.e., unemployment)
which result from each public program projected shead for several years, We
also need a planning system which anticipatss spscific occupational supply
and demend situations, and therefore our training and retraining needs. This
will help our menpower supply to change its contours as efficiently as
possible to match the changing economic, technologicsl, and politicel situation,

There is some evidence thet we are beginning to build s national system
of planning which will tell us what to expect at the stats and locsl level,
so we can have the particular program planning we need, The President's
Economic Report in 1970 formally raised the question of how to ellocate the
entire national economy among thoiéompeting ends which our society seeks.
The President's Manpower Report of 1972 will contain a gensral proposal for
a more comprehensive system of planning the menpower consequences of public
programs,

"Until we have such nationsl planning, state and local planning will be

'ty difficult. Until we do this, locsl planners will have to expect unexpected
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changes, and we have to plan so as to be able to adjust to such changes,

We must make our institutions flexible, so that they can respond to newly
developing situations. We must make our curricula flexible and try to help
those who teach in vocational education programs to be able to respond to
cﬁanging needs,

In a sense, I'm saying that because we have a changing world, our
occupational training systems ought tp be very changeable and ought to ba
more responsive. This, in a way, is contradictory. I complained before
about how unstable and unpredictable our system is, Now I'm making it easier
to be unstable and unpredictable. But I don't think we have any othar choicse.
Change end unpredictability ssem to be the nature of our society and economy,

Unless and until we become a more thoughtful people, unpredictability will

be the essence of our society and economy.




Considerstions For Plenning Improvements
of Regional Vocational-Technicel Schools

Herbsrt Righthand

I want to address myself to three questions this afternoon, first -
why plan, why should we hold & conference on planning? Secondly - What are
some of the restrictions we have in planning? and thirdly, What should we
be considering in our planning?

To the first point *"Why plen®, (I'm not so sure we cen after hearing
Or. Hiestand) there are three points I1'd like to make.

First, we muet plan so that we cen provide the most effective education-
el progrems possible to the people of ths State of Connscticut. We must aet.
goals snd devise methous for achieving thez, We need a road mep of where
we're going end how we are going to get there.

Secondly, thers ere pressurss mounting which are indiceting to us that
we must take & look at what we're doing and respond with positive progrsms
of actfon. For example, it is being suggested that we provide prepsyment
for spproved vocational programs. This is something that we’'re not opposed
to, but right now with our staffing, it is an impoesibility, and there is
1ittle chance that we can provide more staff. 0ddly enough with the handi-
cap qf reimburesmsent, (which is the way we provide funds) in sbout 4 or §
yesrs our programs in local schools heve grown tremsndously. In addition,
the Educationsl Committee of the Connecticut Industrisl and Business Associ-
ation too are telling us how we should run voceationel education. We eisv
have principsls and superintendents from LEA's who want to know why we
sren't doing certein things. So we do have to stop and evaluste the various
aspects of our progrsms end try to develop programs thet will go further and
do more.

13
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The third cetegory of "Why plen* is thet you have to plan, it's
required, both by Federsl and State governments. The Stats regulations
which require planning arise from the requirements of "Managements by
Objsctives” and "Program Planning and Budgeting Systems”, both ars Furth-
coming as requirements for all state agencies,

We also have legislative evaluations snd these are based on goals.

For instance, a) one act requires ell vocational programs to be svaluated

and reportsd to the legislature. b) there’'s another act that requires all

federelly funded programs be evalueted and reported to ths legislature,

c) there's one thet requires raporting all programs for the disadvantaged.
d) there’s one on bi-linguel programs. So these are the aspects of why we
have to plan,

The sscond pert of this presentation is, what are the restraints to
planning and implementation. The first restraint is the lack of good men-
power date., I think whet Dr. Hiestand said may have disturbed us when he
indicated that the manpowsr data‘is very inaccurate. But it is hard to
forecast, The Fedsral Government says we should forecast five ysars away,
yet it's hard to forecast even next yesrs menpower needs., This is a gerious
rastraint and that being ths case which way do we go? Should we add, drop,
or modify programs? We really don't have good hard data to work on.

There are both individuals and groups which plece restraints on us.

" a) there are restraints from individusls. We have teachers who have develop-

ed curriculum, been teaching ten, fifteen, years and they don't ses any
reason for e chengs., We have school sdministrators, directors, and assistant
directors who feel thet they are doing & satisfactory job now. It's true
tha% the boiler lesks and basements get floorded and a few other things go

wrong but basicelly why change? We have psople from the central office who
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are Godlike creaturas; consultants, bursau chiefs, assistant directors,
directora, who hsve all the answers and throw rsstraints in your direction,
sometime keeping you from doing the things you think you should do. We havg
a fiscal officsr who considers restraint as being his primary goal.
b) then we have organizations to work with., We have teachera groups who mey
not let ua do aoms of the thingas we think we should be doing. Wa have
{industrial and labor groups who have certain expectations of our schools.
c) we have physical restrainta and by physical I mean it in e broasd sense,
First, there are our facilities, they are iimited or they are rigid and you
cannot changs them, You also have individual limitations. In other words
you cannot physically take your math teacher and have him tesch art. Finally
there is the fiacal problem which croases all linss. You do need money to
do some of the thinga that you heve to do.

1f 1 stoppsd at the reatraints you'd say, "Lat's go home now,” But
we've got to consider certain thinga that can be done without money and
certain thinga that cen be done with soms money. Never the ideal aituation.

What can you do without money? If you cen imagine a aituetion in which
you were tcld, "look, fire sverybody you have, we'll give you ths same
budget and now stsart ell over again,” what would you do that'a different?
You would most likely cowa up with new ideas. But your not going to be in
a poaition to fire averybody, yot thinking this way leads to an open mind,
to an spproach that may giva you &n idea of thinga that can be done, For
example, what about changea in selection? You heard it from Or. Hieatand
that testing is not in its full strength and glory aa it has bsen in the
past. It is teing challenged. many of you arse using the DAT for admissions
test beasd on the doctoral atudy which only found 8 very mcdarate relation-

ship with teat scoraa and achievement. We are uaing a varisty of tests in
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our schools, Is it advisable to use these, or are theres other ways to

provide for sslection?

How about your poiicy on student promotions? Your pess and t .1
approaches? Can they be changsd? Are they forcing the students out or
are they helping them to succsed? What are your problems in that area?

How about =cheduling? Can the shop and related pattern be modified
so it can serve more students or serve our present schedule mors effectively?

How about cooperative work experience? We have two programs in exis-
tance, and one is reslly serving lozal schools, thet's thes one at Vinal
Technical, We also heve ons at Prince Technical which is serving kids in
auto tody, but primarily becauss they don't have a shop at A.I, Prince.
How about cooperative work experience for seniors? Would this relisve some
of your thops? Would this make room for more students? Would it give them
8 better preperation than you car do in the school during the students last
yesar?

How about the exploratory program? Is that program uofking most effec-
tively?

How about the accuracy and thoroughness of your placewent end follow-up?
We depend 2 great deal on those reports, We're asked, when we refer to place-
ment, "Who said that's sccurate? Whst dagree of accuracy? What degree of
control are you exsercizing on this placement procedure?” No ons knows whesther
we really have the hard deta to back up our placements, I believe that you
do have the hard dsta, Most of our racords ere accurate, This has been
verified when we do & five or ten year follow-up, We find that it is con-
sistent with what you find on the local basis.

Here's an area we are weak in -public relations, We are not getting

our story across. Some of you have good relations with your local newspeper
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and do get feature articlea published but we're not getting the publicity

that our critics get. What can wa do to indicate that the area of vocational j
technical has bsen successful and still is successful; that the schools ars
npving and meking changes? This ia an area that needs planning and discussion.

Another very important consideration is, how is your relationship with
the LEA (Locel Education Agency)? I think it should be an open situetion.
Students from the VT school shouls be fres to transfer back to ths locel high
school should be free to transfer to the VT school. We should accept our
role in assisting local high schools in their programs. We have to recog-
nize occupational needs. Or. Hiestand raised ssrious questions about deta
regarding the growth in office, health, retailing, and other service fields,
He did state the ldter will have the greatest growth, These esrs the fields
where the loceal high schools have the greatest strength and ability to provide
vocationel education,

What sbout changes where some money is involved? We have slrseady met
with some of the directors tc ~ome up with ideas of an sftsr school and/or
8 summer program that would serve ths students from local high schools. This
will require staff positions and money. Hopefully we cen find this money.

We need a modification of an acudemic program, About five or six months
8go at one of your directors meetings, the Task Force pressnted a plan thest
would radicelly modify your academic program. We have a very rich academic
program. I feel we provide too much and with too much rigidigy. We do not
provide the eiectives which would be desirable. How cen this be done? In
some degree we may be able to do this if you have money. But sven without
money through attrition of positions, through some menipulating you might

add courses. You might for example, add & distributive education course

which I think should bs in every high school and every vocstional high school.




18

1 would say that 90% of the people we train are going to desl with customers
in one way or enother. You might sven have a psrson on your staff who is
qualified in this area., You mey decide that you no longer nsed as much

math as previously. You might say, "] want a teacher who can teach dis-
tributive sducetion, or seybe typing.” That combination is not unheard of.
You might consider itinerent teachsrs. One of your recommendatiors for
curricclum changs, sugdested by the Task Force, was for the addition 9?
music and art, .

I1'm suggesting that the studants have to be given some curriculum
flexibility, not the rigid structurs that we have.

I mentioned the reassignment of staff and replacement through attrition.
Cen we use these opportunities to develop new and semi-skilled courses?
Well, with thes new courses we're kind of stymied {f it requires new staff
other than replacement., Thesre sre nesds and perhaps you should bs consid-
sring new areas, But anothsr alternative exists, Within the skilled areas
which you sre providing is thers a level for & semi-skilled worker? Can
you sbsorb mors people and provide semi-skilled training? How could that
affect your scedsmic program? If you teks a boy into the mechine shop whose
only intsrest and his level of ability i{s to be a lathe operator, do you
take him in at the 12th grede, or do you take him in at an earlier grade
and 1f so what do you do with him for the three ysars?

Thess ars problems thet you have to face but you have to plan to face
them, Shortening the school program, summer programs, after school programs,
accelerated programs, use of cooparative work oxp.rionéo are just some of
the slternstives, Maybe students can graduate in Januery 1976 through
special programming, Each time you do this you help the boy gst out into
the field of work, at the same time you're providing slots in your shops so

you can ssrve more students,
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Now I did not attempt to cover all the restraints nor all the

alternative solutions,

restraints,

I just indicated there are ways of getting around

Non-fiscel ways as well as fiscel ways (we hope we can provids

some additional funds) Lut I think that you do have & job of planning to

do and that in these 4 days i{n your workshops you can come up with some

concrate suggestions, and I hope these suggestions will be ones on which

we can take soms action,

Thank you,




Progress Report on Previous Planning

Walter Bislobrzeski

There are many people h:ire who have been to a number of confersnces of
the Regional Vocational-Technical Schools. A lot of work was dons at these
conferences, mors then most of us reslize,

In preparing for this presentation I reviewed some of the work done at
these conferences and was pleasantly surprised with whet I found. The sug-
gestions in the reports mey not have besn implemented immediately, but over
the years many of these have besen implementsd without our realizing it.
Perhaps the most noteworthy confersnce sver held by the Division was thse
middlefield Conference. Since then we had a good meny other conferences.

The last was in 1968 at Wesleyan, Its theme was Vocational-Technical Schools
in Connecticut, Our Image and Outsids Appraisal. At thet conference the
committees, Planning Committees specifically, invited critics and othsrs who
took & hard look at us and provided us with some ideas that were to be in-
corporated into the recommendetions. The Wesleyan Confersnce produced six

me jor recormendations, As a result, six Tesk Forces mads w of staff members
wors sstablished to come up with a plan of action, Ths plan of action of

each Task Force was to includs goals and time schedules.

Task Force Number 1 was to adopt a procedure of recruitment for miner’ty

group profsssional staff personnel, A second Task Force was sppointed to

adopt procedurss simed at admitting more minority group students in Vocationelw
Technical Schools. Tesk Force Numbsr 3 was charged to develop a plen for
persons with special needs and for providing remedial snd supplementery ser-
vices to train thoss who heve the potential for satisfactory job performence
but whose acedemic lesvels may bs low, Task Force 4 was to restudy the High
School Trade Presparatory Progrem. Task force S was to develop a procedtire

20
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or plan of action simed at providing greater utilization of egisting
facilities and Task Force 6 was to develop a plan to strengthen Community
Relationship at the Local and Regional Level as well as fortifying an
Inter-Agency understanding at the State Level.

The Task Forces met and in summary what they were charged to do was
to take a look at the professional staff, at our students, our special
programs, our program of studies, our facilities, and our PR System,

The Task Forces all completed their plan of scticn, Then the problem
of implementing their plans of action confronted us. 3o lets take.a look
at the‘record and see.to what extent the recommendations were implemented.
During the past week the Central Office staff and I took the Task Force
Reports and their plan of action and reviewed them. I asked éhe staff to
1list all of the recommendations coming out of those six Task Forces and
then to put down what had been accomplished under each one of the recom=-
mendations; what we have failed to do; what we have started to do; and what
we are working on now., These people, working independently, gave me their
report, I went over these reports and felt that they were very conservative
simply because we did not wish to favorsbly bias our record of accomplishe~
ment,

I thought today I would briefly revied some of the recommendations
with you to see what you think our track record is and to see what you think
we should be emphasizing at this conference.

Task Force 1 - Minority Group Personality Recruitment, There were
8laven major rpcommendations and frankly, our batting average is very poor.
In fact, this was one of our poorest records, Of the eleven recommendations
made we, &) Hired & recruitment officer as recommended, but I must add that

he is not functioning in that perticular role to the fullest capacity and
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its not his fahlt. B) We also made some in-roads in getting minority staff
members into our school., Some schools more than others, some schools not
at all, C) We did indicate in one of the recommandations that all things
being equal, the non-white should be given extra consideration., This has
worked in some cases and in some cases has not. So in looking at Task
Force 1, of the eleven items we did some work on three. This does not mean
that all fifteen schools adopted all three recommendations.

Task Force 2 was to develop a procedure aimed at getting ‘more minority
group students into our schools, (I think our batting average is better
than our staff indicated, but I am keeping to their score.) The staff re-
ports that we only implemented one of these fourteen recommendations; we
started implementing a few and didn't do anything with others, Let me read
vou some of these recommendations,

1) "Immediate expansion of Vocational-Technical Schools, especially
those in areas where we have some population expansion." We have expanded
the E1i Whitney, W,F, Kaynor, and the H.C. Wilcox Technical Schools, as well
as a number of other schools, We also have plans for the expansion of other
schools, so I think we have done well in this recommendation,

2) "Redistributing the Towns"; This is the second recommendation,
Services by Technical Schools should be expanded so they may permit increased
mincrity enroliment in schools, We have not done this statewide, but we have
done it in several places. We transferred the students from the Nauga tuck
area into the Ansonia school. We have done this in other places as well, but
not to the extent desired.

3) "Re-Evaluation of our Admissions Policies" was another recommendation,
We have taken 85 to 90% of those Minority Groups that have applied, but the

problem is that not enough applied, But this serves to ifllustrate that our
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Adeission Standards have changed somewhat in these areas,

4) Qnothor recommendations "Guidence Personnsl bs added to the Urban
Schools to 250 to 1 as e ratio,” At the present time we have three guidance
counselers at Hartford, thres at Bridgeport, and a number of schools have
two. We are epproachiiig the standard in thess echools and in some cases we
are better than that stands.d,

§) Still another recommendation wes “Representation from Minority
Groups, Consulting Committess and Craft Committees,” We have done this,
though not in every Craft Committee or Citizens Committse, but we are add-
ing minority representation to these committess as quickly se conditions
permit,

6) Another suggestion was that we expand and smpheeize the athletic
progrem to attract more students. We have increased our Athletic program,
Every school now hes & program that has et least three sports and some have
8s many as ssven or eight,

7) In response to anether recommendetion we went into some urban aress,
Two susmers ago for extaple, we started a program called PASS in Hartford,
where we took 90 minority group students who were below the acceptance level,
and tried to prepare thess young people so they could enter A.I. Prince in
the Fall. Most were admitted,

Task Force Number 3 had to do with the Disadvantaged, We heve done s
great deal here but again not enough, but ws could do a great desl nore.

We, for example, are conducting late afternoon programs (3130 « 5:30) at
E.C. Goodwin and Vinal Technical Schoole. We have the YIPPEE Program at
H.Co Wilcox, where Cheshire Correctionsl Institution inmates are bussed to
the Wilcex school., We have programs for the Disadventaged et Long Lane,

Somers, and at the Federal Correction Institution in Danbury. In addition,
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all of our programs as far as Manpower Development and Training is concerned

are for the Disadvantaged, We haven't done much on the Secondary Level for
Disadvantaged other than those st E.C. Goodwin and Vinal Technical Schools,
We do have a Cooperative Work Experience Program at Vinal Technical School,
We have a newly started program in Hartford in Auto Body, Also, we are
planning more programs for the Disadvantaged in late afternoons in other
schools,

The Fourth Task Force was charged with reviewing our program of studies.
This Task Force completed a tremendous aésignment. Some of the recommends-
tions wers:

1) 1dentifying the minimum needs in Mathematics and Scisnce and Blue-
print Reading, through available Tradse Analysis and presenting them to
Trade Committees for their edification before presenting these needs to the
Program Study Committee and Directors for approval, As a result we have
established minimum course requirements in Mathematics, tlectrical, £lec-
tronics, Tool and Die, Machine, Carpentry, Auto Mechanics, Aviation Mechanics,
Beauty Culture, Fashion Design, Printing, Painting, Decorating, Vocational
Homemaking, and Food training,

2) Recommendation #2 had to do with minimum requirements,

3) Recommendation #3 has to do with Trade Analysis, We have done these
things in 6 of the Trade Areas,

4) Recommendation #4 was the restructure of the Day School Program,
We had also tried "tracking"; we ha.a tried this in preparing the academi~
cally oriented students in Torrington, Waterbury, and Meriden., There is an
enrichment track‘in most schools, However, we still haven't tried the Big
Modular Program that was suggested. We made an attempt at it in Brigeport

and now we arse working with Windham to try to implement that entire program
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in Modular Scheduling for this coming yaar,

S) Utilizatien of School Buildings, anothesr recommendation whers we
heve done a great desl. You may not realize this, but as you look at every
school that has moved their Manpower Program into a Skill Center, space has
been left for the Secondary School Program. Schools exemplifying this are
Stemford, Bridgeport, Waterbury, Hartford, and Norwich. We are utilizing
our school buildings better too, by moving out some of our PTX Programs,
For example, in Watsrbury we've moved the PTX Programs to ths Naval Train-
ing Center. This gives more space to the Secondary School Program. We are
also utilizing buildings during the summer-time, particularly in the
Negatuck Valley Progrem in Waterbury, in Torrington, Hartford, and Ansonia.
Our buildings are being utilized in delayed afternoon programs and finally,
ws have our regular Dey Trade Program from 8 to 3 and our Adult Education
Programe in most buildings from 7 to 10, We can do mors, but we have moved
quite a bit in this eres,

The Finsl Task Force dealt with Public Relations, Hers 8gain we seem
to have done fairly well locally, Our difficulty is at the State level., I
get reports from all the schools on their Public Relations and I ses it
differs from school to school. It appears to me that the schools located
in a rurel community sesm to get a b;ttor spread in the local papers than
the schools in a urban community, On the other hand, there may be other
PeR. activitites, at least as good as newspeper releases eminating from the
urban schools, '

I think we want to teke @ look st the Box Scors, and as I look at the
Box Score, there wers 73 recommendetions made at the Conference in Wesleyan
and of thoss 73 recommendations, we've done somesthing significant with 24

by that conservetive count, We srs working on seven other recommsndations
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so we are either working or have achieved about 40% of the recommendations,
I think we rank higher than 40% in many of the implementations of the
recommendations,

Now as I see it, this conference at the University of Connecticut,
working with the problems of Vocational-Technical Schools really can be a
follow=up of the Wesleyan Conference, as its recommendations and the
eddition of more dimension to some of the recommendations asre already imp-
lemented. I don't think we have too many restraints implementing these
recommendations. I think the key is that of "Cross Over." I think this is
what we have to do; to work out a "Cross Over" between the Public Schools
and the Vocational-Technical Schools. As a result of this conference, we
should also come away with some idea of management by objectives and Plan-
ning, Programming, Budgeting, System,

As we leavs this conference, I know one of the things that I am going
to do and I suggest we sach do one simple thing; that is, each one of us,
in the Vocational-Technical Schools particularly, just write down one goal,
one goal, and put down the time table when to complete it and we will con-
tinue to improve our program. I think we have done a tremendous job after
Wesleyan Conference. We've reached approximately 30 goals and with the
planning done here we will be able to move toward the completion of all of
our Wesleyan goals,

I think any confersnce, and this oné in particular, will rensw the
vigor, confidence, and a desire to fulfill the recommendations coming forth
from the previous conferences. We should have some fun while we are here,
enjoy ourselves, relax, and finally, we can't wait for & Master Plan, so

let's bugin somewhere. Thank you,
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The following is an appendage to the remarks of Mr, Walter Bislobrzeski

at the University of Connecticut Conference,

NORWICH CONFERENCE 1962

Of the 30 identifiable specific recommendations made, some twenty

been implemented., Examples follow:

1.
2,
3
4,
5,
6.
7.
8.

9.

Training for Industry be rewritten

Policy on 13th year as applied to Tonl & Die and Aviation Mechnaics
Policy need for diploma after 12th year in 13th year programs
Establish 9th grade drafting exploratory

Barbering and Dental Assistant be made post secondary

Develop Adult Education bulletin and instructor guidelines

Revise Bulletin 33

Keep guidance position at 10 month level

Reclassify instructor to senior after S5 years

NORWICH CONFERENCE 1963

Of the 20 identifiable specific recummendations, some 15 Bave been

implemented. Examples follow:

1.
2,
3
4,
S,
6,

7.

Extend Work Study wherever feasible

Review and up date teacher preparation programs
Establish Vo Ed coordinators for public schools
Extend service occupations for low achiesvers
Establish better opportunities for minority groups
Establish grester variety of programs in VT schools

VT grad to have advance standing in apprenticeship
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FARMINGTON CONFERENCE 1966

Of the 30 identifiable specific recommendations, some 20 have been

implemented, Examples follows

1.
2,
3.
4,
Se
6.

7.

Maintain the 50-50 week about system

Clerify policy on type and level of trade program

Add additional guidance counselors

Recharge curriculuq commi ttae to provide maximum help to students
Clarify conflict in admissions standards

Reorient staff to philosophy to VT Schools

Increase hourly rate of adult instructors

WESLEYAN CONFERENCE 1968

The results of the Wesleyan Conference cannot be completely assessed

at this

time., The various task forces appointed after this conference have

made their reports and some of their recommendations are being implemented.

Some are not possible and others will require more study and additional

funds,

It is fair to say that most of the recommendations have not been

implemented at this time,

T S T
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A Planning-Programsing-Budgeting-System

Harriet L. Jesler

The pages which follow present some definitions and characteristics,
qualities of a Planning-Programming-Budgeting-System. A PPB System is one
{n which judgments corcerning resource silocation are based on & ssries of
program decisions. Alternative approaches ars considered and the best sst
of programs are sslected in order to achiseve the goals and c. jectives of
the system. As goals end objectives ars achieved, or missed, a reexamin-
ation of the programs of the system should point the way to ever better
choices among the options.

A progrem budget differs from 8 line item budget in meny ways., Per-
haps the outstanding difference is the focus on meseasurable results of a
program as opposed to a focus on coats such as salaries, equipment or other
categories typicel of a line item budget. As educators coritinue to develop
and refine strategiss for evaluating ths effectiveness of educational pro-
grems and operations, the concept of program budgeting mey well provas tq bs

an extraordinary aid to skillful uss of limited resources,
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PPBS « WHAT IS IT?

PLANNING - Establishing objectives

PROGRAMMING - Combining activities and events to
produce distinguishable results

BUDGETING - Allocating resources

PPB becomes a system when the parts are connected for purposes of analysis,

Harriet L, Gesler

0ffice of Departmental Planning
Connecticut State Department of Education
3/72
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AN EDUCATION PLANNING-PROGRAMMING-BUDGETING SYSTEM

An education PPBS differs from a line-item budget in some significant
ways, It involves planning a budget from a program orientation., Program
goals are determined, progrem costs computed, and program effectiveness
measured, Alternative routes for reaching a goal must be explored and the

selection of which route to follow indicates the usefulness of PPBS fore-

casts as a decision-making tool.

*pPpBS iss

1. Goal-oriented = It raises questions about the basic
purpose or reason for carrying on
activities;

2. Future-oriented - It provides a way to examine the effect
that today's decisions will have on
future needs and resources;

3. Comprehensive - a1l pertinent costs are reflected in
the operations being carried on;

4, Systematic - 1t presents alternative courses of

action, the costs and benefits of each
alternative, the ability to see the
results of trading-off one alternative
for another,

*Paul L, Brown, Dirsctor
Bureau of Budget and Management
State of Wisconsin
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THE SYSTEM »

Someone Staff
does
Something Program
to
Someone Target group
at a
Time Hours, days S year period
in a
Place Schools, Departments
and in a ]
Way Talks, writes, consults,

supervises, administers

THAT PRODUCES MEASURABLE RESULTS

* Adepted from Edward Katzenbach
Raytheon Corporation
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Elements of a PPB System

Input forecasts ¢ student enrollment by year
¢ student enrollment by program
8 revenus by category,

Output 8 a quantity of end results attributable to
a program,

Indicator s+ a measure of effectiveness of a program

Indicator gap 3 the difference between what was estimated
(desired) as & result, and the actual result.

Performance measure t the relationship between the outputs and 2
) criteria of quality or effectiveness.

Constraints ¢+ dscisions on programs (policy),
s+ imposed by environment (students, revenue),
s+ imposed by environment but not inputs
(laws, requlations),

Program structure Hierarchy of Goals
I, Program area . I. Goals of the Organization
A, Program A, Purposes of program
1. Subprogram 1., Objectives

a, Activities designed- to achieve goals

Criterias best chance for achievement (cost/benefit tradeoffs),

Program set:s a combination of programs selected for optimum benefits,
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1.

2.

3.

4,

Se

6.
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Steps to Initiate 2 PPB System -

Defins resources
a, Population
b. Revenue

Estimate level of indicators

a. Describe present status

bs Project for 5 years

ce Identify gap petween actual & desirsed levels

Make decisions

a, Objectives

be Indicator levels

c. Constraints -« environmental

d. Ccnstraints - legal or regulatory

Determine potential sub-programs based on
a. Policies

b. Forecasts

c. Problems

d. Status

Check feasibility
a, Manpower

b. Revenues

C. Space

d. Others

Estimate inflation
a, Enrollment

b. Revenues

c. Costs

Predict indicator level impact
a., Estimate
b. Dselphi

Retrace #4-#8
a., Cost/benefit tradeoffs



I,

I1,

111,

v,
V.

VI.
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Constraints

Ratio policies

1. Teacher/student

2. Aide/student

3. Administrator/teacher
4, Clerk/teacher

Allocation policies (per student)
1. Transportation

2, Materials and equipment

3. Special Services

Environmental

1. Average salary per teacher

2., Average salary per aide

3. Averuge salary per clerk

4, Average salary per administrator

Program Development
General Support

Inflation factors (annual)
1. Student

2, Salaries

3. Transportation

4, Equipment

5. Sservices

6., Program Development

7. General Support

1:10
115
1:100
1:100

%160
35

& 8200,
4500,
5000.

18000.

¢50,000.

£50,000.

14
%
3%
59
10%
5%
5%




Management by Objectives

Bernard Dolat

The process and procedures for implementing a Management by Objectives
system can be approachad in many ways, Currently, the Despartment has organ-
ized four task groups in an sffort to improve the process and procedures of
mBo.

The first task group is céncernod with the formulation and review of
objectives, The sacond grouwp is charged yith the area of management infor-
mation. Resource allocation is the chargs of the third grow. Finally, a
group is working with evaluation,

The four task groups and all others concerned with MBO in the Depart-
ment heve the advantage of a program structure which has svolved over
spproximately thres ysars experisnce with a Planning, Programming, Budgeting
System. Each progrem in' tha program structure of PPBS has a statement of
objsctives as wsll as other elementary parts ef a MB0 system such as a state-
ment describing ths program, a statement of the nesd for the program and 8
listing of indicators that help in judging how close one approaches the
achievement of an objective.

Along with the advantage of expsri~nce with PPBS are the constraints
of sesven public acts of the 1971 General Asssmbly which require particuler
kinds of evalustion reports., For reasons of practicality the procedures of
the MBO system should produce evaluation reports that conform to the mandates
of the public acts, More extensive than just affecting svaluation reports,
the public acts influence the nature of programs. For exampls, ons act re=
quires a report cf all federslly funded programs, Another act mandates an
evaluation report of all programs desling with the education of disadvantaged

youth,

37
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intertwined in the MBO system is an emphasis on identification of

outcomes. The objectives of programs are expected to be quantifiable,

Indicators of performance are used to relats how close one has come to

achieving an objective. The most important use of informetion about input

is for management level persons to allocate rescurces in an attempt to affect

the achiesvement of an objective. The more timely the information about pro-

grams, the more potential one has for monitoring and controlling the alloca-

tion of resources.

In short, the MBO system attempts to answer the questionss What are you

doing and Are you achieving what you set out to do?




Connacticuts Job Futurse

David Pinsky

I'd 1ike to try to paint with a broad brush the laﬁor situation in
Connecticut and some outlook of the period of the 70's.

First, ths éonnecticut Economy is something of & neradox. We have the
highest per capite income in the nation, 85,026 in 1971 and we've been tops
ever since World War II, The average family income was some $14,800 laat
year, also highest in the nation., And yet at the same time we have
150,000 unemployed,

We have been experisncing serious aconomic problems in 1971 and it may
well continue into 1972 and *'73,

My fesling of concern is based on the fact thet the Labor Department
Just 1ssusd figures for January 1972 and these show that factory employment
has fallen below the 400,000 mark for the first time since 1948. 1In fact,
it's the lowest of any Januery since before World Wer II., The low point in
'48 was during July, (we always hit a drop in July because of vacation
shutdowns, )

Jobs in Connecticut havs always depsnded on defense contracts., I
traced it very carefully since World War II, but it can even be documentsd
back to the Civil Wer., Following World War Il in 1948 we had a big job
drop; following Korea we had another big job drops in 1958 following defense
cutbacks after the Suez War another bié drops and ths nuaber of factory jobs
did not increass substantially until Vietnam. We are tied to defense cone
tracts, This suggests that if wa don't have anothar shooting wor in the
next decade we're not going to get much of a rise in fectory employment,

The most important segment of our economy end manpowar is still the

menufacturing structure. As well as having the highsst sconomy in the nation
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we've had the highest proportion of meanufacturing workers of any state in

the nation starting with world War II. That has now fallen off to where

last year we were fifth, The latest figures indicate that at the start of
1972 we sre going to be down even farther. We're no longer primarily a
manufacturing state as such in terms of job opportunities. while factory
production is still our basic support we no longer dominate the United States
in manufac;uring. Connecticut still leads in per cepita defense contracts
but we even.don't know how long thet will hold up.

On the other hand, if we look at nonmanufacturing employment going back
to 1947, this has gone up almost continually with a few irreqularities, The
increagse in this sector hes been 300 thousand. Factory jobs in 1947 were
60% of the work force. In 1954 half the jobs were in manufacturing, followe
ing which the proportion has been continually declining. In 1956 manuface
turing jobs moved up agaein and it moved up during the Vietnam conflict
reaching a peak of 490,000 in 1968, Now it*s not merely slumping but rather
daclining sharply, Connecticué has gone from 60% manufacturing in 1947 to
30%¢ manufacturing today. An even more significant change is that of the
structure of jobs within menufacturing which in total has dropped from
" 420,000 in 1947 to 394,000 in 1972, The proportion of production workers to
total workers is down to 58% at this time, the rest being professional,
technicel, and administrative., The proportion of production jobs was 80%
in 1947, The number of production jobs has fallen more than the total while
professional, technical, and administrative Jobs increased from 118,000 in
1947 to just double, 236,000 in 1971. So even though there is a falling
off in total manufacturing there still is and will continue to ke & need for

technical and professional workers.

On the other hand, as you know, machines are doing the work of produc-
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tion workers today, skilled, sami-skilled, and unskilled. In the last
three years alone the state has lost 80,000 factory jobs., Now that's a
tremsndous drop., It's reaslly somewhat remarkable we haven't felt it more
in our economy, Off-setting that, howsver, has been a rise of 94,000 in
nonmanufacturing so employment has held up although for future projections
it is doubtful that we can increase nonmanufacturing jobs to off-set the
drop in factory jobs.

What were the types of jobs where the rise has occurred in the last
three years? Tha largest rise by far was in service jobs, 38,000, which
included health services, (the largest single segment,) business services,
garagss, and repair services. The sécond largest has been government with
21,000 new jobs added in three years, That has leveled off during the past
yeaf. Why? Because the governments don't have money. lle know the state
government has leveled off its employment; Nixon announced a 5% cutback in
federal jobs; and the cities and towns just don't have the money. The third
. is in retail and wholesale trade. Trade will continue to rise but not at as

rapid a rate as previously.

Now, looking toward the future we have another dimension and that's
the labor supply. Ouring the decade of the 1950's there were some 29,000
youths who became 18 ysars of age each year and entered lsbor markets.
During the S0's we felt the low birth rates of the depression years of the
30's. Since then Connecticut's birth rate shot way up, In the 70's we're
going to have an average of 60,000 youths each year entering the labor
market, doubling that which we've had before., This means we'll have 600,000
youths ready to enter the labor market during the decade of the 70°'s.

Now, if you talk in terms of labor force and tske out the retirements,

the withdrawals, the women who get married and raise families, the total
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rise of the lsbor force will bs 220,000 in the decade of the saventies,
That meens in order to provide jobs just for the increase in the labor
force, (forgetting the 150,000 unemployed at present) we need 22,000 new
jobs a year,

What 1s the record in Connacticut during the past 20 ysars during
peace times? We've had an average increass of 10,000 new jobs a year,
Subtracting that from the 22,000 labor force increase, we have & deficit
of 12,000 jobs & year. This is baginning to show up even now. One wav it's
showing up is on unemployment figures nationally, The national unemployment
averags rate is 5,84, In the youth range of 16 to 20 the unemployment rate
is 16.3%, the range of 20 to 24 the unemployment rate is 12%,

Now look st college graduates, Of the University of Connecticut
graduates last year half are still not working. College graduates are
supposed to be in heavier demand than noncollege graduates, but they find
the jobs fust aren't there., Last year we had 14,000 graduates of all
collegss in Connecticut, a rise from 6,000 in *65. Next year there will be
17,000 graduates who will be looking for jobs on top of ths heavy unemploy-
ment of last year's clasass,

On selectsd occupations there also will be significant changes, A&
heelth study we mede indicated a large number of job openings in this field,
Service occupations have provided a large area of job opportunities., How
long will those health openings last?' We don't know. A rscent article in
the Courant reports a survey which indicated that the community colleqes,
the tschnical schools, and many of the other schools are providing courses
of training people for health occupations, The Courant article said that
| within two years there will no longer be & shortage of health occupstion

people because the schools are turning out so many so rapidly, As s self
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protective meesure those in health occupations are pushing for licen~ing
requlations. They want to license workers in the health fields so that a
surplus of employees will not develop. We did a study of the metal working
industries two years ago which indicated & drop of some 8,800 skilled
workers in the metal field. Machinists were predicted to drop by 5,090
and tool and die makers, which we thought would never be over suppl ied, a
drop of some 1,900 workers, So we have to look to different concepts,
Wae're moving from th- area of the production worksrs to the professional,
the skilled and the technical worker.

In concluding let me say that we're goina to pile up more and more of
a labor surplus among youths and it will bs quite a problem finding

employment for them,
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Pinsky « Questions

Have you considered migration in your projections?

Yes, in & drop in labtor force from 600,000 youths who are anticipuated
to sesk entry into the labor force, we did consider migration among other
factors. Reducing the increase of the labor forces to 220,000, we know
the people are moving out of Connecticut. In 1970 and 1971 more people
moved out of the state than moved in; the first time this has happened
since the end of World War II and that may well exhilarate. Of course, if
we migrated 700,000 people out of the state we'd be in good shaps.

We also talked of a national job bank and why don't people move to
other areas? In the first place there's a reluctance on the part of many
to move and secondly other areas of the country are being hit just as we
are so the time to move was during the prosperous period. Then you get
Jubs., Between 'S8 to '70 you could go any place 16 the country and get a
jobe Now that there asren't jobs elsewhere moving is not necessarily the

so}ution,
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Pinsky ~ Questions

Do you have any possible solution other than migration out of the
state?

I don't like %o give it as & solution as such but what I like to give
8s a trend and based on what's happening, I think this is the pattern
which will evolve by 1980, First, esrlier retirement, but we're going to
have vastly increased retirement programs, including social sscurity,
Higher amounts of ratirement income are necessary to induce people to
retire at an earlier age level. The one positive factor is that increased
ratirement makes room for youth; secondly, youths will go to school longer
and we know in 1965, 1 think 40% of the high school graduates went on to
higher education and now its 70% so the youths are going on to schooling
longer, for two reasons, one's the jobs require and secondly, it takes them
out of the labor market; and third whether we like it or not we're going to
have higher level welfare, probably higher lsvel and more respectful, Part
of the higher level, more special welfare, will be public welfare jobs. We
don't call them W.P.A. At present there are only 200,000 such jobs through-
out the country. This iQ'a drop in the bucket, Thsy'rs pressing now for
2 million, I don't know if we'll hit 2 million but I think this summer, in
lieu of the election campaign, we may step those 200,000 service jobs up
quite & bit. I don't know if this is the solution but I say these are trends

which are appearing, These will not solve the employmant problem but if they

" take affect, they may alleviate some of ths hardships aheed of us.
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A Challenge to
the Regional Vocational-Technical Schools

Jossph Murphy

Prediction of the future is uncertain. Yet in spite of that uncertainty
we're committed to meking plans with the bsst information we can get.

We started this conference with an orientation to mansgemsnt by object-
ives. Whether we like management by objectives or not, state government is
committed to it. We've only had an introduction at this time, but we will
be working mores and more with this process in the next 3 to 4 yesrs,

In having the opportunity to move around the state, if I didn't know
the vocational schools and the vocstional people in them, I'd get the imprese
sion that all is not well. Jim Wild's observations seem appropriate; he ssid,
"there must ba something going right after all these years.*

We have concentrated on many of the things that we see nesd to be done
and I think all of us here feel free to express ourselves sbout things we cen
do. Many of the suggestions which we have been meking at this conference
have been said at other conferences and mestings. One universally repeated
need across the country is the matter of communications; we need to make
better use of the communicstions that we have. How do we see all the papers
that cross our desks? We nesd to identify those that have the most signifi-
csnce and velue to the schools, We could meke quite & scale according to the
significance of the topics presented in those papers. We need to identify
those ideas which have a grester degrees of fulfillment and those of lesser
importance, then proceed to implement the better ones. 1 believe we need to
look at those things which we can move immediately., So we need to identify
what are the probabilitiss of _-:tion and success. Immediate and long range

plans nead to be set up on a time scheduls.
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In looking ahead, we still have a lot of homework to do. We can put
a ribbon around some of the recommendations. Some of the fellows have ’ !
already started working on this. They see that the planning schedule needs
to be based on understanding some of the items which block progress; such as
to the idea of double sessions; What are its merits? What are some of the
blocks which get in the way? Are the blocks so great that we cantt get
over them or around them? Can we find soms means of getting at them?

We have to develop priorities. We have to make some choices and take
the more significant ones to work on. From thers we need to develop some
time schedules. What are some of the things that we should accomplish be-
tween July 1, 1972 and June 30, 19737 Cen we set targets? Can we concen-
trate on certain items to move? If so, we can go on to other items.

C.A. Wsber had part of his theory in Administration to tackle those
problems in which thers was some gensral conssnees. You then have a greater
degree of action as people move together on the things upon which they agree
than they do upon those that are more disputable, There is quite a bit of
discussion on budgets. As we project and modify budgets, hope always beats
in our hguarts on the number of students we're going to get, The trouble
here is that the budget-people look st the budget a ysar later and they see
that our hearts didn't beat as strong as they should have and since the budget
is tied strictly to snrollments, they raise questions. Budget plans are laid
two to four years in the future and as we sesk dollars we nsed to plan some
strategies to ssek support For.tha budget. One which is important is working
with others, This should include among others, local school districts,
superintendents, industrislists, and business people. We could gain more
support with state govsrnmsent, If vocetional sducation is a need that the
public wants, we're going to have to seek outside support. If a million

dollars are cut, the peopls should know what the effects are on this service,
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If vocational education is in the interest of the public we then have a
chance to get the funds.

While I think we have done a lot of work heres, we have a lot of work
ahsad of us, Ffrom this conference we have some ideas to help us plan to-

gether, Thank you.




Summary of Remarks

Commissioner William J. Seanders

Commissioner Marland's emphacis upon cereer education will extand the
particular values of vocational educa’ion to meny more students. It should
replace the gon;ral sducation course which has not besn successful and mey,
indeed, improve trade and industrial educetion.

T and I education has resched a high psak of sxcellence in this state
through the separate system of vocational schools operatsd by the State
Board of Education., Follow-up studies show that it is most successful in
placing youngsters in the jobs for which they proplréd. The schools have
great prestige; for the most part, they cannot admit all quelified students
who spply. Student morale is high, and thers is no student unrest. The
instructors who tesch related work and academic work are effsctive in re-
lating their classes to carser objectives. In short, the learning situation
for these committed students is ideal.

However, thess schools are sxclusive, Many more students ought to be
able to take advantage of vocationsl education than can do so at the present
time.

Also, the vocstional-technical schools eppear to constitute a parallel
school system. Students are not in the mainstream. It is sometimes said
éhat they are segregated from the students who sra in the public schools,
and there is & growing fseling that thers should be & closer relationship
between tha vocational-technicasl schools and tha public schools of the
state. Ths courses of study in the vocstionalteschnical schools are under
closs scrutiny all of the time and at present it seems that bescause of
changing conditions certain changes 1ie ahead, Connecticut no longer has
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on a national scale the greatesi psrcentags of its working population
smployed in manufacturing, At the present time, it has besn reduced from
first to fifth placs. éocnu.o of this and other changes in the sconomic
picture for Connecticut, the emphasis on T and I education mey become more
general and placed upon clusters of itrades,

Certainly, at this point the wisdom of enlarging T and I programs on
the present basis {s questionable,

A closer reslationship is needsd among the vocational-technicel schools
and the comprehensive high schools. Thers should be greatsr interchangs of
pupils and also there should be & greater emphasis upon vocationalism or
"career sducation in the public schools. The subjects taught in the latter
‘;hould have greater relevance, and it is hoped that a conference such as
this will result in vocational and gensral educators working much more close-

ly togsther in the future than they have in the pest to develop programs of

sducation that are more paractical and effective for a grsater number of

youth.




Future of Vocational Education in Connecticut

A Panel Presentation

On Wednesday evening, the participants and staff of the Planning
Institute dined together at the Univeraity Faculty Club, The evening
progrem following the dinner was a closed circuit television talkback
progrem on "The Future of Vocetional Fducation in Connecticut"” presented
by the follewing pansl;

Dr. William Sanders, Commissioner of Edgrcation, State Department of

Education
Mr. John Sessions, Educational Dirzi:to: fel=010, Washington D.C.
Mr. Kingsley Carpenter, Repressntative of t:. Connecticut Businsss
Industrisl Association

Mr. Joseph Dyer, Director, Connecticut State Employment Service

Or. William Roe, Dean, School of Education, University of Connecticut

Mr. Joseph Murphy, Assistent Commissioner of Education and State

Director of Vocational Education, State Department of Education
Or. Richard Whinfield, Associste Professor, Department of Higher,
Technical, and Adult Education, University of Connecticut, Moderator

The program presentes by this panel, besides being a part of the worke
shop, wes the concluding program of a series of six closed circuit tele-
vision programs presented each Wednesday asvening for six weeks channeled to
six centers throughout Connecticut,

The members of the pansl each gave a short presentation in the order
listed above, This was followed by questions from each of the centers,
responded to by the pansl members.

The presentations and the questions are presented hers as a summary,
Commigsioner William Senders observed that vocational education igs
gensrally being accepted by Connecticut citizens, perhaps more readily than
is general education. He noted howsver, that in the high school program
(ineluding the vocational-technical schools) only about 80N0 students are

enrolleds that much mora needs to be done to reach a auvbstancislly lerger

number of students., Ha observed the rathep repid developmant of new
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vocational programs in the high schools; that therse needs to be 2
strengthing of relationgships between the vocational schools and the
comprehensive high schools; and finally, that career education could be the
vehicle to not only bring about such cooperation, but to give every student
an opportunity to develop job awareness and job skills,

John Sessions called attention to the fact that career education would
fulfill the long term objectives of the AFL-CIO, He read the following
excerpt from an official AFL~CIO reports

*Schools must prepare all students for the realities of the world
of worke. Such preparation can only be achieved through comprehensive
organization of schools which bring togsther general education and
vecational education beginning even in the eslementary school years and
continuing on through the Junior College level. Such 2 unified approach
by giving all students at leasst some experience in skilled training and
giving all students & solid foundation in English, Math, Science, and

Social Studies, can do much to restore the dignity of labor, & concept

which has often been lost in the schools of the past."

He then commented that the concept of bringing work training and basic
education together is something which ought to open doors for all children.

But, he observed, his enthusiasm for the program was tempered by the
failure of the Federal administration to spprove full funding for vocational
education., He further observed that thera was some obtuse reasons being set
forward for higher support of vocational educationj primarily the argument
that there sre too many young people in college who would be better off in
vocational education. He hoped that growth in vocational sducation would

not be done at the sacrifice of support for higher education which 1is also

an important educational program.
Kinggley Carpenter felt that vocational education is faced with un=

precedented challengss. Technological advances, increased sophistication of

Jobs, new kinds of employment make the need for vocational training more

necessary and requires that a better job of education be done,




S e TR e _ e S = ¥

53

He felt that there nesds to be a closer cooperation betweesn schools
and industry, He i{llustrated this with the process being used in Connecticut
whereby a three ysar welding program was being dsveloped on a school-industry
cooperative basis. He called for a greater effort in the fields of Scisnce
and Math, suggesting that students, particularly in trades and industry
become aguainted with the metric system.

Joseph Dysr complimented the vocational system on its process since :
1910. He felt the time hed come when the schools with vocational programs
needed to involve persons outside of education with their planning and
development in a much more active way than in the past,

ﬂe made a particular plea for the returning veteran, observing that in
8 declining job market the veteran is ssriously handicapped because he has
not had the opportunity to davelop civilian job skills. He suggested that
schools could expand their services by operating on a twelve month basis,
using double sessions and other devices to extend services.

He urged that action be taken quickly, but recognized that money, staff
and leadership must be expanded,

Williesm Ros made a strong point that the pressnt situation suggests
that we must prepare psople to bs "futurists"; that the past may be an in-

appropriate base on which to develop the future.

P T

The School cf Education is attempting to develop teachers and other
staff who will look to the future to be able to adapt, adjust and cope with
the maesive changes which confront us, and to pass this skill on to the
students in elementary and secondary schools. He observed that knowledge
is increasingly parishable, Facts today may be myth of tomorrow, This

requires that pioplo. particularly leaders have "copability." Education

can no longer be just understanding facts. The nature of the future, in e
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swer industrialized society, requiring changing skills, One skill is that
of making predictions about the kinds of jobs people should be prepared for
20 years from now, predicting ethical and moral problema, and knowing the
technology around us and how to use it effactively,
He cited five suggestions set forth by several authors;
1. The davelopment of "council of the future" made up of citizens who
will set aside the past and present and look to the future.

2. The development of "mobile" educaticn, taking youngsters out of the

classroom at leest part of the time, and have learning take place
in the community,

3. Development of a "mentor" system. Having adults available to help

students learn to apply abstractions of text books to asvery dsy
lj.Vingo

4, Providing 11fe long education for continual retraining and upgrading
of knowledge and skills,

Se Ascribing to the principles of diversity. We no longer can teach to a

system, but must teach to diversity, which penetrates into society
and job,

Joseph Murphy summarized the pansls obssrvations, He noted the frequency
of the panel observetions about seeking new avenues for improving education;
the concern for futurism; the need to work with a wide variety of people; the
need for greater cooperation among various groups and institutions, particu-
larly betwsen school systems., He noted the observed need for increased
money, not that it will solve the problem, but will help in making it possible
to solve more problems than can be :ione with the present limits of money.

The need for continuing educetion "exit and sntrance" and the particular
problems of the veterans were observed as being of great importance,

He noted that there neaeds to be more "cross over" points for students.
That students should have ths right to changs their minds and be able to
enter different programs or have diffesrent alternatives at such time as is
nNecessary,

And finally he celled attention to thefact that vocational education

should be available to all people.




55

Questionss

1. Several questions were raised sbout the labor unions interest,
involvemant and plans in regard to sducetion., Mr. Sessions pointed out
that unions ere making great sfforts, not always as great or successful
as desirad, to provide and support menpower training programs, to increase
ths representation of minorities and handicspped, to provide spacisl ‘
education opportunities for young persons, not Just through spprentice
progrems, but by offering classes, sometime run by the unions, sometimes

done in cooperation with vocational education,

2, A question wes asked about shorter vocational courses, Mr, Carpenter
and Mr, Sessions both pointed out that thers are meny entry level jobs for
which thers should be corresponding vocational programs for thess diffarent

levels,

3. Questions were raised about the kind of cooperation which should
exist batwsen vocational-technical schools and comprehensive high schools.
Commissioner Sanders indicated that changes in education are slow to occur.

He did not foresee & manditory cooperation betwesn vocational schools and

high schools. He expressed concern that many concepts of and in the
vocational schools such as relating general education to Jobs and careers
needed to be introduced into the high schopls. He called upon vocational
education to be "missionaries" in helping gsnsral educators develop new skills
and techniques to do the kinds of things vocational education has been doing

£

for years,

4, On carser sducation, Commissionsr Sanders indicated that the devslop-
ment of career educetion in Connecticut was not to be an isolated activity
but must permeate the whole system, any specialists in this area will be

charged to help bring about & totsl action from K-14,




Section Il

Summary of Workshop Findings®

Proposed Activities for Improving
Services of Regional Vocationsl-Technicel Schools

A,
8.
c.
D.
E,

Students

Curriculum

Staff

Administration

Planning for Implementation

*These recommendations are presented hers without evaluetion of their
importance., These are the stated recommendations of the Institute. An
effort is being made to quantify each of these recommendations in terms
of their importance as perceived by the partic’pants,
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9.

10.

11,

12,
13,
14,
15.
16.
17.

18,

19.

A

Students

State Vocational Education Division should appoint & full time person
to do research to report hack to administrators and staff of schools.

Guidance Counselors should sssist in research,

Central office should start and maintain a student information bank,
Courses in sex and drugs need tb be added or improved,

Introduction of remediel courses in math, science and reading.

Develop cooperative programs with the high schools. Ts allow both
ypes of schools to serve more students.

Schools should be free to deviate from bulletin 30 to try and establish
new programs,

Schools should be allowed to develop more flexibility in establishing
course raquirements for handicapped and disadvantaged,

Provide an alternstive track for students who are marginal in the
regular programs,

Provide longer and more effective exploratory programs before lncking
in on one curriculum.

Have enough guidance counselors to bring the number up to the recommended
student/counselor ratio,

Provide double sessions,

Provide year round programs.

Provide summer exploratory programs.

Extend programs fnto "Satellite" or "Annex" schools,

Adopt the concept, or modification thsrs of, of "school without walls,"
Provids cooperative work experience programs,

Give "noneaccepted" spplicants short term trisls or exposures of
explorations.

Use c!uster concepts for learning job skills to enable students to
easily transfer from ons job .to another.
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20.

21.

22.

23.

24.

25,

26,

57

Provide inservice training programs for teachers, to bring them wp
to date in recent educational developments to enabls them to more

effectively serve student needs.

Allow ssniors transferring in to graduste, yet not certify them as
completing skilled iraining unless they continue into post graduate

programee.

Do not classify students who leave school to taks a job in their
trade as dropouts.

Enlarge the scops of our thinking,

Don't teach just facts - teach relevant procedures - braakdown into
smaller useful units,

Need to prepare students for rapid and constant employment changes
a, train for flexibility and basic skills
b, identify every technical area as reslated to a cluster
c. teach specific skills only at the end of training
d. teach manipulative skills in a variety of materisls
8. have cuursss in material charactsristics
f. end up with assembly and manufacturing as output point

Research studsnt characteristics to construct a model of typical
technical school.

P



1,

2,

36

4,

5.

10.

1.

12.

13.

14,

Curriculum

Within ths naext three years conduct trade snalysis to defins minimum
needs of relatad subjects,

Revise general education as wsll as skill requirements to meet
student needs, rather than have studsnts meet curriculum needs.

Have socisl studies organizad as a group of short courses, providing
student choice of such things as insurances, banking, labor market,
taxes, voting, politics, etc,

Reduce math, scisnce, social studies and English requirements by one
psriod per week to make room for sex education, drug educeation,
distributive educetion, typing and others,

Develop and implement plans for & remedial rsading program immediataly,

Appoint a committee to esvaluata the relevencey of the grading system,
considering Pass-fail system, and "pass averything system.” Set date
for ths committee to report back.

To insurs implementation of new ideas, hold four mestings a ysar on a
regional basis for each academic, related or other curricular area.

Use "Curriculum Day” for coordinating ragional and stats recommendations.

Establish competency tests which would permit students with advenced
skills to taka other courses.

Schedule students so they won't hava the same tsacher for 2 or 3 years
in a row.

Have students take two ysars of general education in the high echools
and have vocational-tachnical schools provide instruction in trades in
grades eleven and twelve. (Could better provide for dropouts and poat-
graduates in the same program,)

Start a pilot program in one school of post high school only, keaping
it for trade and vocational only,

Run 8 pilot program in one school with double sessions of shop, and
single seesions of gsneral and related.

Bring in Cbnsultsnts who sre expert in "Career Education" to advise
academic teachers on how to relate their particular subject to students
occupational interests,
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15.

16,

17,

18.

19,

20.

1.

25,

26,

27,

28,

29,

59

Clarify recommended and desired use of Bulletin #30. If it is intended
to he a "flexible" guide it 1s being interpreted too much as an absolute
derzctive,

Provide selective specislization of regional schools so that each school
would not have to teach all Technical and Industrial sreas.

Conduct a pilot program of modular scheduling to open doors for
curriculum change,

Since neither the comprshensive high school or the vocati- .al-technical
school have not been able to provide programs attractive to out of
school unemployed youth of both high school and post high school age,
conduct research to determine what these youth need and want,

Reduce administrative chore of director to permit him time for curriculum
study and work.

Reactivaete the program study committee .to act as an agent for dissemin-
ation of innovetive curriculum idess, Good ideas abound in the system
and need to bs identified and shared.

Individuelization of curriculum and teaching objectives nesed to be
increassd with attention to the relevance of each student's caresr

ob jectives.

Students should be treined for local jobs,

Need more exact evaluation of students abilities and deficiencies.
Provide students with opportunities to be successful.

Avoid duplication of effort,

Teke one vocational school and use it as an experimental wnit. Turn
general education back to local high schools. Use resulting square
footage to convert space for more skill training, allowing more students

to benefit from akill training.

Use 40 day summer ses:ion to bring students in for 11th & 12th year
preparation,

Central office should plan and coordinate quarterly regional meetings
for planning curriculum, remedial programs, and developing philosophy.

Central office provide regional reading specialists tc work with schools
and teach teachers how to teach reading.

e A
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1.

3.

4,

5.

10.

11.

12,

13.

14,

’5.

16.

Revise cortificetion,

Provide apprenticeship for new trade teachsrs for learning teaching
methods,

Have one central business menager to relieve administraters éf a
small part of the business responsibilities to provide mors time for
education and supervision,

Uss committee rather than individuels to select and formelize hiring
procedures,

Have formal contracts stating duration of svaluetion period of new
tsachers.

Use performance rathsr than paper crsdentials for staff selection,

Stenderdize supervision by having dirsctor visit shops and classrooms
a set number of times a ysar,

Have mandatory evaluetion of *sachers after first yesar of teaching,
dons by the central office.

Increass efforts to-develop sthical and bshavioral standerd for non-
professional and clerical staff in dealing with students,

Provide administrators and staff with a training program on inter-
action anelysis to help them ses how their own personal attitudes and
hostilities ers expressed and how they interfere with goal-orisntad
problem solving. (This would involve "sensitivity treining” or
"consciousness raising”,)

Provide all vocationsl-technical achools with assistant directors to
handle businsss menagsment.

Allow teachers more involvement in policy making, budget ‘planning and
budget cutting.

Give teachers an opportunity to work with students outside of the
classroom.

Exchange teschers with hiéh schools for dey, week or yesr,

Encourage teachsre doing graduetes work to become certified in another
aree thus permitting varistions in tesching sssignments.

Encourege monthly mestings between teachers of neighboring vocational
schools,




17.

18,
19.

20,

21,

22,

23,
24,
25,
26,
27,

28,

29,

3.

32,

33.

34,

35,

36.

37.

61

Meintein reference library in each school for professionsl books and
Journals to provide steff with up-to-date developments in education,

Rotate membership in professionsl associations.
Exchangs teachers with personnel from trades and industry.
Provide teachers with EPDA fun&ed sSuMmmer programse

Provide a mechanism for following up the recommendations coming from
this confsrence.

Renew practice of snnuel mesting between faculty snd central office
staff,

Provide for more teachers relsased time or “staff days.”

For‘al State Level orientation program for department heads,

Provide & manpower pool of waiting spplicante.

Nead to know. tsachsr characteristics and problems, no present deta,

Need for knowledge of staff teaching ability and training in teaching methods.

Teacher training institutions should have en important and continuing
influence.

Need for mors meaningful courses offered by the University School of Education
including in-service training.

Need for college trainses of vocational education to get together with VT
school administrators to clesr up what is importent and needed in course worke.

Don't want industrial arts people teaching vocationel sducation. Must
have tradesmsen,

Trade teachers need to kesp in touch with induetriel tschniques. Should
get back into industry about svery 5 years.

General sducetion teachers need to become femiliarized with trade
procedures, might take shop experiences or more science.

Resolve the impass with reclassification which was promised teachsrs
when they complets -course worke

Student and peer evaluation of teachers in addition to swervisors
svaluvation is needed.

Recruitment is difficuit beceuse persons who make contact with prospective
employees csnnot offer him & contract, New schools should be permitted
to hire prior to summer to allow summer crientation program,

Recruitment should emphasis search for minority group teachers.




D
Administration

1. Help a&ninistration understand the procedures end decision making process
in obteining money, (Central office P.P.B.S. may help)

2, School diractors should have more control over their schools budget, It
is now too much & mechsnical-clerical chors, Accountability should be
axtensive,

3. Plan discussions betwsen directors and public school officials concerning
cooperation with high schools. .

4., VT personnel should go to the industrisl arts progrem in the susmer of 1972.
S. Clarify the role of ths sssistant director, ‘

6. Develop & committes to investigete ths reslities of administration,

7. Provide administrators with in-service training in management,

8. Provide adwinistration with training in human relstions,

9. Set uw e continuous resesrch project and provide a conatant flow of
factual informetion,

10. Comsmunication on a continuing basia made to bs led by the central office
regerding aveilable asrvices from central office.

11. Hold sdministrators responsible for a planned public relations program.
12, Change the proportions of trade and acedemic instruction,

13, Determins slternstivea for scheduling i.e. modular scheduling, block scheduling,
etc, '

14, Give depertment heads time to get into the classroow,
15. Clerify role af centrel office consultents,

16, Have centrel office consultants understend the role of the dirsctor.

17, Exchange jobs temporarily,

18, Free sdminiatrators to act aa an educational leader eliminating or reducing
managerial, clericel, and janitoral joba., Better utilization of business
service officer, building supsrintendent, and department heads.

19, Have educetional deciasions made by educators, not accountants,

20. Good administrators should be trained properly to do good job of public
reletions, .

21, Primary job of assistant director should be supervieion and have
responsibility for instructionsl program.
62
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4,

Se

E

Plenning for Implementatjon

Have central office plan a series of mestings between Vocational-
Technical administrators and high school administrators with some
representatives of tsachers, Lsadership is nesded from the commission
to promote this sort of cooperation,

Vocational-technical school directors should be rsquired to actively
perticipate in regionel organizations of secondary school principals,

Stete office and higher administrative levels should explors the
possibility of "satsllite™ or *snnex schools and the possibilities of
locating vocational-technical schools and high schools together.
Cooperation between vocational-technical schools and }ocal high schools
will require exploration by state officials becauss of local control of
high echools.

In-service training of all sorts is needed:

8. For administrators re: collective bargeining, school law and
interpersonal relations,

b. For administrators and teachers re: interpersonal rsletions,
interaction analysis, role playing, latest theoriss of lsarning,
counseling and curriculum planning.

c. For counsslor - sxploratory skills and knowledge.

d. For new teachers on teaching methods, studsnt needs and individ-
ualized instruction,

s, Central office and consulting services.

f. New managsment technicues.

Staff should participate in planning fors
8, Curriculum planning,
b. Communication betwesn teachers,
c. Budget meking.
d. Priority sstting,
e. Since only a few changes can be implemented at a time, whole
staff needs to set a small number of realizable goals,

Solicit innovative ideas and exemplary programs,

Bacause of rapid technological and social change, we need to install

survey and information flow to psople.
a. Ons or more research psrsons in the central office to do studies
and provide data and organize flow maschanisms,
b. Parson in Central office to write proposals, ssarch for informes-
tion survey business snd trades nesds, plan snd report new and
exemplary programs and new and emerging occupations,

Finel resport of this conferencs and its recommendations be fully
publicized and reported to participants,
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10.

1.
12,

13.

14,

15.

16.

17.

18.

19,

20,
21.

22,

64

Action be taken on recommendations of this conferance,

Feed back of reporting confersnces bs held in each school on the action
taksn,

Dsvslop necessary process for menagsment by objactives,

Review prssent bulletins and publicetions now in circulation
implsmenting some of the ideas in them,

Reduce 4.6 ysar lagq betwesn planning and implemsntation,

Examine the auggcsfion for coopsration with local high schools and
sss what relevance it hes today,

Plan for maximum facility use including cooperation with local high
schools,

Cooperate with locel recrestion commissions end clubs to provide extra
curricular activities,

Provide lste afternoon couress for locel high school students.

Provide relatsd work experience such as aides in A.V. centsrs, book-
storss, brsakfast progrems, day care csntsrs, custodial aides, etc.

Work with middls school to hslp provide vocational progrsms in middle
schools,

A tri semester plen might be ysed instsad of two semester plan,
Uss susmer programs,

Nssd programed end. individuelized instruction for slow rssders and
students with reading difficuliies.
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Ingtitute Evaluation




Evaluation

Evaluation of a program designed to rasult in any kind of action has
its best measure in the existance or extsnt of the resulting sction, Such
a procedure is being planned for measuring this workshop and will be con-
ducted within the next ysar, But evsn this may be too serly to measure the
conference effects, for there is & tremendous amount of work which would
have to occur before noticeable changes can be identifisd and measured.

Even though the best evaluation may be made at a later date, the con.
fersnce was designed with a built-in continuing sveluation, which startsd
befors the conference and -a; carried through to ths ends The primary
procsdurs of this gvaluation was as followss

I. To measure the pre and post conferences psrception of problems,
An instrument with a five point Likert scales and an open snded
question was used to determine the following (Appendix Fe1)
a. What importance did the participants attach to the topics, end
to what extant did they feel they had coversd thess topics?
An instrumerit with & five point Likert scale was used.
b. An opportunity to state their goals for each topic, and an
opportunity to measure whather the topics had bssn achisved,
11. Continuel appraisal of how the conference was pracesding. The device
used was one instrument which asked fivs yas-no questions and 3 opan

ended questions permitting participants to react tB the conference

&
as they wished, (Appendix F=2) ’

8. Five questions were asked as follows:

1) Was the workshop long snough to cover the topic?

2) Did you get new ideas for your work?

3) Did the panel stimulate your thinking?

4) Did you contributs to the session?

S) Will specific changes be mads as a result of the workshop?
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be Three additional questions wers asked raequiring 8 statement

response,
Summery of findingss
A. Pre-Post Evaluatior:

1. On the preconference qusstionneire, administered at the first
sesaion, about half of the total participants responded. (many
participants wers unable to be at the first session.) On the
post-test about 75% of the total participants responded. Since
there were numerous changes of personnel during the conference
this raisas some question about the valiézty of the findings.
Neverthelass, they ere reported here for obssrvation,

On the preconference questionnaire, perticipa;ts were asked to circle
a number from 1 to 5 to indicate what they considersd the relative importance
of each topic to bs, On the post-test they were asked the seme question to
what extent the mejor objectives were met.

Their responses were tebulated and the frequency in each category was
accumulated by Likert value, A total was obtained and divided by thes number

of responsss, giving the mean, The results are indicated in Table 1.

Table 1
Pre-test Post-test

Numbsr Msan Number Mean
Planning 15 3,63 29 4,20
Administration 13 3.80 29 4,13
Staff 15 3.00 29 3.82
Curriculum 16 4,43 29 4,03
Students 15 4,28 30 4,10

This seems to suggest that the conferance raised the concern and attitude
of the participents toward these problems. However, on the pre-test and post-

test, a correlation was also run on those who responded to both questions
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to determine if there had been any change in the priorities given to the
items, There was virtually none, Of the 23 who completed both question-
naires, the correlation coefficient was .98, Thus the best we can say is
that the responding group which resulted in a generally higher mean for some
items and slightly lower for others was not the result of the workshop, but
the result of different groups responding.

2, General objectivess

Most of the pre-session questionnaires were filled out rather completely.
The post-session questionnaires were virtuslly void of any specific state-
ments, It is believed that the lack of post-session response was because
most items had been covered in detail in the workshop and the respondents

felt no additional comments were necessary,

Comments on the pre-session questionnaire were categorized as follows:
Planning
1) Establishing a clear statement of philosophy, goals, and objectives
2) Consensus with special problems
a, How to use paraprofessionals
b. Understanding PPBS
c. Effects of Career Education
d, How to develop better public relations
e, How to expand services to provide for more students - in par-
ticuler, cooperation with LEas

Administration

8, Supervision

b. Budgeting and finance

c. How to establish relationships with LE&s
d. More effective utilization of time

8, Maintaining an optimistic attitude




a, In-gservice programs

b. Identify functional role of total staff

c. Have staff with philosophy of Vocational Education

d, Certification changes needed '
Curriculum

a, Remedial reading programs needed

b. Flexibility in scheduling

c. Electives for students

d. How to interact with LEAs

e. Stress importance cof relationship between general and

vocational subjects |

Students

a., Provide different kinds of programs

b, Individuelize instruction

c. Flexible scheduling

d. Prepare studsnts by clusters

e, Increese minorities

f. Match interests and aptitudes

8 Ongoing Evaluations
Rather than reviewing the ongoing evaluation by displaying

tables for each session, just one table is shown which summarizes all the

sessions, (table 2,)
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Jable 2

YES NO 2
1. Was the workshop long enough to cover thes topic? 64 90 2
2, Did you get any new ideas for your work? 117 35 1
3. Did the pansl stimulate your thinking? 130 23 1
4, Did you contribute to this ssssion? 124 16 2

Se. UWill any spacific changes occur as a result of this
workshop? ’ €7 29 59

Observation of Responcess

By and largo; the udfkshOps were not long snough to cover ths topic.
(question ons) One particuler topic was felt to be tpo shorts the one for
the workshop on "student nmeds®, Thirty of 36 persons felt this was too
short,

The getting of nesw ideas (question 2) appears to have been a positively
perceived function of the ~.orkshop. There was littls variation of this
among the workshcps sessions., The workshop on "planning" had the lowest
percentage of participants fesling they had geins’ néw 1deas,

There apparantly was a high leval of thought stimulated in the work-
shops. (question J) ‘One would hope for totsl positive response, but this
is unlikely. The one ;ith the lowest stimulation appeared to be the worke
shop 5n "stsffing™, whers a 1ittie less than one~third felt they were not
stimulatoé.

Most persons in most workshop sessions felt they had contributed.

hadn't contributed, and only one person in administration falt he had not
contributed. The rest were about evenly split betwsen students and planning.

Finelly on the last question, thers wes considerable-dispersion. Sir.ce

it ja 2 response to a speculative questicn, it may be s reflection of willince-
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ness to do, or not to do some things; confidence in the central office;
follow through by the University, or just an uncertainty about the future -
perhaps all forces,

Questions &, 7, and 8, being responded to with individual observations,
the following represent a series of summary statementss

A, What changes are_expected? (question 6)

1. Students »
a, More students will be served by V-T Schools

be. Studies will be conducted with resulting criteria changes
(Information bank on students)

Ce. Curriculum will be re-evaluated
de Bulletin 30 will be changed

. Permit directors to institute curriculum changes to meet
over-a:l neads of students

~. f. Starting new projects
2, Curriculum
a, Better feedback and evaluation of need for curriculum changes
be In-service training for teachers
c. Re=-avaluation of programs and schedules
J. Articulation betwesn V-T Schools and LEAs

3. Staff

a., A Pilot program to train subject competent instructors via an
apprenticeship system

b. A happier, more enthusiastic staff if the recommendations are
implemanted - - - S o

c. Better recruitment and selection procedures for staff members

de The sstablishment of formal staff selection and interviewing
procedure




(4]

4, Administration

a,
b.
Ce
d.

New budgetary procedures (PPBS)

Closer coordination with LEAs

New schedule to allow V-T Schools to serve more students
More emphasis on setting priorities

Review the rois of the administrator

S, Planning

B
b.
Ce

de

Realignment of V-T and Centrel Office personnel
Better planning follow-up and setting goals #nd accountability
Need to develop new vocational areas

Better croperation with other adminietrators of educational
programs

New conceot of how educational change may be effected

The response to question seven- what were the participants' feelings

about the general usefullness of the particular sessions? - cants summed

up as follows. The responses range from "This is just the beginning of a

general reading of the replies indicate there was a generally high level aof

satisfaction with the workshop.

further Evaluation

Since this workshop was designed to produce tangible results, a

continuing eveluation is planned during the next year,

The process of th: ;valuation will be to determine the kinds of changes

which took place or what procedures for change have been developad, and

whether or not, or to what extent these chanqes and procedures were the

result of the workshop.

I
new era in Vocationsl Education" to "Nothing new advanced," However, a
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Appendix A

The Institute Program
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Appendix B

?

Letters of Inviégtion




The

U ni VC{I: SI ty STORRS, CONNECTICUT 06268
- o1 ~; ~, —e - H DUCATION
(:()I]I]f?(}t](:ll SCHOOL OF EDUCATIO

Dsar Colleague;

The Department of Highsr, Technical, and Adult Education of the
University of Connecticut, in cooperation withr the State Division of
Vocational Education of the State Department of Education is pleased
to announce & one week spring workshop on Blanning Vogstional Educa.
tion, The program is designed to assist persons associated with
Regional Vocational-Technical Schools to plan for future developments,

The conference will he cantered around koey problems of the
Regional Vocationsl-Technical Schools (which we ask you to identify
on the enclosed form.) The confarance wiji aim at esteblishing soms
objectives for solving some of these problems. It will be a working
confarance with all participants having sn opportunity to meke cone
tributions., We are anxious to have you present,

The conference s scheduled from March 13-16, Costs for the
conference, including housing, food, and trensportation will be
covered for all persons in attendance. Up to seventy persons will
be admitted to the conferance., Pleass complete the attached form
snd the brief questionnaire not lstar then January 25, to let us
_know whether or not you plan to attend. Even 1f you can't attand
please complete the questionnairs,

Upon raceipt of the enclosed spplication we will send more
deteiled information. Because of your involvement in planning
vocationsl educsiion, and in order to provide you with snough lead
time to include this on your schedule, was are anxious to have you
know -about the confsrence. If ynu have further questions, pleass
feel frse to contact me et 429.3311 -Ext, 763,

Fill in the form now and return it as sopn as possible in the
enclosed envelope. ' ’

Yours truly,

- _ .
/y W// Lf@///
3 Richard W, Whinfield //
Confersnce Director
AWt .
74
Enclosures




The

Unl‘;e;: S1 t’y STORRS, CONNECTICUT 06268
(:()I]]](B(}tjtjllt SCHOOL OF EDUCATION

Marck 2, 1972

To Conference Participants:

Enclosed is the program for The Institute on Planning
Vocational Education to be held st the University of
Connect’cut, March 13«16,

in addition to the program is a rating shest, the
pu>pose of which is toc have you identify the problem you
feel to be in great nesd of solution. Please fill this
out at your very sarliest convenisnce and return it along
with the housing questionnaire in the enclossd snvelope.
We have slso includeus a biblioyrsphy on planning., While
this will not be an important pert of the workshop, we hope
you will find it useful in the plenning you will be doing
in the future.

We ars looking forward to s conference which cen meke
8 differsnce. Your participation is greatly sppreciated.

- Ses you bright and sarly on the 13th of Marchl
Yours truly,
'/(25/1:(%’/ é’ A e felet

Richard W, Whinfield’
Conference Director
A smt

Enclosure

- _ -




v Appendix C

Praconference Questionnaires

1. Questionnaire to estsblish relative importance of problems
2. Ranking of problems by participents




Nams Position

Address Town 21p

Telephone No, I plan to be in attendance
I cannot be in attendence

Return tos Dr. Richard W, Whinfield, Confaersnce Dirsctor
Depertment of Higher, Technical, snd Adult Education
U-93 The University of Connecticut
Storrs, Connecticut 06268

Pre-Conference Questionnaire

In order to meke the conference as meaningful as possible we would
appreciate your responss to the question below,.

Upon receipt of these from all participants we will summarize them and
return to you for further comment anc modificetion. In this way we hope to
identify the major concerns which will become the focus of the confersncs.
Your response is importaunt to maximize the relevance of this conference.

Please list in brief sentence form two or more (not to oxceed 10) major
problems of concern to all schools and which should receive priority atten-
tion in developing the most effective service to the population of Connscticut
by the Regional Vocational-Technical Schools. If necessary please write on
reversa side,

PLEASE RETURN 8Y JANUARY 25
76
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BLANNING WORKSHOP

IDENTIFIED PROBLEMS

1jquestionnaire to establish relative importance of problems

Attached is & listing of the praoblems identified by the participants
of the Planning Workshop., We have condensed them and restatad them.

We would appreciats your ranking sach item besed on its relative
importance, 1 being low and S being high, Plesse return thsse along with
your housing request at your sarliest conveniencs.

Low High
11 21 3] 4} 5
1. What steps should be taken to prspare students for
ssrvice occupations?
2, How do we expand to provide ssrvices to wmore youth
not now being ssrved?
3. What slternatives exists for coordination w:ith
other high schools? '
4, What in-ssrvice training should our ataff and
administrators have?
5. What is the role of the technical school in
providing caresor education?
6. How do we develop better public relations programs?
7. How can we make use of itinerant instructors?
8. How can we provide remedial instruction in areas
of Meth end English?
S. How do we better articulste tech curriculum with
sending schocl curriculum?
10. What should the budgeting and financing patterns -
be in our school? ’
11. How cen we gat staff for summer programs?
12. How do we increase facility sescurity?
: 13. How do we implement plens'-c made in previous
conferences? In this conference?
14, How do we maks courss offerings (trads) relevant

to charging needs of buuiness and industry?




15.

16.

17.

18.

19,

20,

21,

22,

23,

24,

78

High

How can we schsdule to meaximize servica to larger
numbers of youth and edults?

How can we provids students with more supportivs
services (i.e., teacher aides, para professionals,
psychologists, etc,)?

How do we effectively plan with other high schools
for better articulation and & wider veristy of
programs in work-study, ceor. etc.?

What can be done to provide relsvant programs for_ _
adul ts--upgrading, pre-employment and under B
employment?

How do we bettsr identify business and industrial
nseds?

Are there better ways of servicing youth than
through a8 year o” high school? 10-11? regional

- schools? satellite schools? summer schools? use of

high schools shopsa? stc.?

What ares admissions policies which would serve more

and differsnt people? n we improve student
evaluetion?

How can we provide for continuing up=grading of
curriculum?

How can we schecule alectivss?

What i3 meant by innovative programming? How do we
effect {t?

How do we provide for greatsr flexibility in
curriculum in VT schools?

How do we reduce the time span tetween an idea and
its implementation?

How do we involve the rest of the staff in planning?

What can we do to sither sccomodate or ses that
vocational programs are providsd for the 'turn aways'?

Can wa provide short term courses? If yes, how?
How do we make better use of zdvisory committses?

How do we provice a wider renges of explorstory
programa?




32,
33,

34,

35S,

36,
37.

38.

39.

40,

a1,

42,

43,

44,

45,

79

Can we provide work-study programs? If yes, how?

How do we increase flexibility to allow for handi-
capped and disadvantaged students to profit from
ingtruction?

How do we organize and utilize advisory committees?
What are the adventages and disadvantages of
utilizing volunteers, pura professionals, teachers
aides, etc,?

How can we best svaluate and update curriculum?

How can we anticipate change and plan accordingly?

How can we determine whether a student needs a
regular program or = specisl program?

How cen we improve effectivensess of clerical halp
in supporting administration, guidance, library,
and fecul ty?

How can we expand job offerings?

In whet way or ways can staff bscome involved in
a8 more meaningful way in planning?

How do we improve the explora‘ory program?

Is the conclusion of the 8th grads the best time
for youth to make an occupational choice?

How can we increass the affectivensss of super-
vision and administration personnal? Can we define
the duties more accurutely?

How can we accelerate lsarning?

High

]
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Students
2.Reanking of problemg by participents Sum Scores

from questionnaires

1. How do we expand to provide services to more youth
not now being served? 137

2, How can we provide remedial instruction in areas of Math
and English? 123

3. How cen we provids students with more supportive servicese
(1.s. teacher aices, para professionals, psychologists,
etc.?) 113

4, What are admissions policies which would asrve more and
differsnt peopls? How can we improve student evealuation? 104

5. What can we do to eithsr accommodats or see that vocational
programs ars provided for the "turn-away"? 115

6. How do we incresss flsxibility to allow for handiceapped
and disacdvontaged students to profit from instruction? 110

7. How can we determins whsther a student needs & regular
program or a special program? 95

8. 1Is the zonclusion of ths 8th grades the best time for
youth to meke an occupstionsl choice? 93




1.

2,

4.

Se

81

Curriculum

from quastionnaires

What steps should bs taken to preparv students for
service occupations?

What is the role of the technicel school in previding
career sducation?

How do we better articulate Tech curriculum with
sending school curriculum?

How do we make course offerings (trade) relevant to
changing neseds of business and industry?

What can be done to provide relevant programs for .
adults-~~upgrading, pre-employment and undsr employment?

How can we provide for continuing wpgrading of curriculum?

How do we provide for greater flexibility in curriculum
in VT schools?

Cen we provide short term courses? If yes, how?
Can we provide work-study progrems? If yss, how?
How cen we best eveluets and update curriculum?
How can we expend job offerings?

How do we improve the exploratory program?

How can we accelerats learning?

Sum Scores

132

120

112

108

111

107
98
106
106
97
108

107



1.

2,

36

82

Staff

How can we increass the sffectivensss of supervision and
administration personnel? Can we defins ths duties more
sccurately?

In what way or ways can staff become involved in a more
meaningful way in-planning?

How can ws improve effectivensss of clerical help in
supporting adeinistration, guidence, library and
faculty?

What are the advantages and disadvantages of utilizing
voluntesrs, pars profassionals, teacher aids, etc.?

What in-service training should our staff and adminis-
trators have?

How can we make use of itinerant instructors?
How cen we get staff for suwmer programs?

How can we incraase faculty security?

Sum Scores
from questionnaires

108

114

108
85

103
109
110

91
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Administration

What alternatives exist for coordination with other
hich schools?

How do we develop better public relations programs?

What should the budgeting and financing pattern be in
our school? .

How can we achsdule to meximizs service to larger
numbers of youth and adults?

How do we better identify business and industrisl needs?
How can we schedule electives?

How do we reduce ths time span between an idea and its
implementation?

How do we meke better use of advisory committees?

How do we increass facility security?

Sum Scores
from qusstionnaires

137
128

113

129
107

92

109
102
91
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Planning

Sum Scores
from questionnairss

7+ How do we implsment plans we made in previous
conferaences? 1In this conference? 119

2, How do we effsctively plan with other high schools for
better articuletion and a wider variety of programs in
work-study;, coop, stc.,? 112

3¢ Are thers better ways of servicing youth than through
8 year of high school? 10-117 regional schools?
satallite schools? summer schools? use of high school

shops? etc.? 96
4, UWhat is meant by innovative programming? How do we '
sffect it? 89
Se How do we involve the rest of the staff in plenning? 108
6. Hew do we provide a wider rsnge of exploratory programs? 96
7 How do we organize and ytilize advisory committees? 102

8. How can ws anticipate change and plen asccordingly? 118
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PERT System for Planning of Institute
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PLANNING VOCATIONAL EDUCATION

p‘E‘R‘T
Events
DATE to be completed
1. Start Conference Planning 1=3-72
2. Prepare invitation lists including card punching 1=7=72

3. Preperd meiling 1ist (1. Invitiations 2, Survey 3. Delphi (3) 1-10-72
4. Prepare letters of invitation (include date to be returned) 1-3-72

S. Meil invitetions 1-1172.
6. Select staff : 2-1-72
7. Develop roster 1=24=72
8, Dsvelop bibliogrephy 1=17-72
9. Print bibliogrsphy 1=24-72
10. Prepars Delphi Questionneire # 1472
11. Appoint advisory council 1-11-72
12, Mest with council 2-11-72
13. Identify meteriels to be sent prior to confsrence 2-18.72
14, Collect pre-conference meterial 2-25-72
15. Meil out pre-conference packet (include first Delpht) 1=18-72
16. Tebulats results 2-1=72
17. Prepere Delphi (and meil) questionnaire #2 2-8-72
18, Tabulate results 2222-72
19. Prepare Delphi questionnaire #3 2=29-72
20. Prepere Delphi Report 3-9-72
21, Establish sgende and workshop procedurss 221572
22, 1dentify Key presentations 2=25-72
23, Contact pressntors 222872
24, Prepars workshop material 2222-72
25, Gather presentations 3-9-72
25, Reproduce presentations 3-11-72
27, Prepsre internsl eveluation materiels 2229272
28, Prepere svelustions for end of workshop 2-29=72
29, Print evaluetion forms 3-6-72
30. Prepare follow-up evalustions 2=29-72
31, Cleer housing end fecilities 2-1=72
32, 1dentify reporters 2-1-72
33. Employ reporters 2215-72
34, Prepsre forms for reports of expenditures 21=72
35, Print expenditures report forms . 2a13=72

36, Start confersnce
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Priority Ranking Instruments
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Planning Questionnaire

To Establish Priorities of Action

Directionss Plesss read sach ststement and indicate with a check mark
on the scale on the right how importent the item is in your

1.

2,

10.

1.

12,

13.

1‘.

15.

16.

opinion, 1slittle importance, 2zsome importencs,
Jumoderate importance, 4=zimportant, Savery important,

2 3 4 5

Develop necessary process for implementing msnagement by
ob jectives,

Prepare spscial programmed and individualized instruction for
slow readers and students with reading difficulties.

Initiate more extensive meaningful summer programs.

Examine the suggestion for cooperating with high schools to
reach mors students,

Expand and/or dsvelop late afternoon programs.

Work with middle schools and junior high schools in
providing vocational educstion,

Provide related work expsrience prograas,

Examine facility utilization to meximize npportunitiss for
studsnts,

Plan & ssries of mestings bstween vocational-administrators
and high school administreters,

Conduct trade anaslysis to defins minimum needs for related
sub jects,

Revise certification,

Have full time ressarchsr employsd by stats office to
conduct and report research,

?avalop n;cosaary process for implementing budget processes
P.P.B.S.

Revise gesneral education and akill requirements to mest
student needs rather then students meeting curriculum nesds.

Provide apprenticeships or internships for new teachers.

Have central office start and meintain a data bank on
students,




17,
18,

19.

23,

24.

25,

26.

27,

28,

29.

30.

31,

a8

Clarify role of assistant dirsctor. '
Explore the possibility of "satsllite® or ™nnex" schools.

Modify the academic curriculum )
a)reduce meth, science, social studies, and english by
one period a week, ’
b) provide sex sducation, drug education or distributive
sducation,
c) have sociel studies (pechaps others) organized as a
group of short units, providing students with choices
(1.e. insurance, banking, politics, stc.)

Use committess rather than individuals for the sslection
of staff, ’

Introduce remedial math, science, and reading courses,

Provide inservice training for administrators
8) management
b) human relations
c) budgeting
d) public relation
e) dicision making
f) collective bargaining
g) school law
h) theories of lserning

Evaluates the grading system,

Use performance rathar than paper credsntials for staff
selections,

Schools should be sllowed more flexibility in sstablishing
course rsquirements, particulerly with the disadvantaged,

Study slternative class ccheduling techniques,

Have school staff involved in the planning procass within
the school.

Hold meetings sach ysar for sach curricular or subject area,

Heve manditory svaluation of tsachars after first year,
done by cantrsl office,

Provide alternative tracks for students who are marginal in
rsgular programs,

Develop a process of continual supervision of taschars.

1 2 3 4 5

Yoy




32.

33.

34,
35.
36.
37.
38,
39.

40,
41,
42.

43,

44,
45.

46,
47,
48,

49,

50.

89

Develop a systematic communication system betwsen rontr.’
office and schools.

Establish competing tests which would permit students with
advanced skills to progress faster, or take additional course
work,

Increase sfforts to develop ethical stendards of behavior for
non professional staff in deeling with students,

Develop longer, more effactive exploratory programs before
locking in on one curriculum.

Cooperate with local recreation clubs to expand extra
curricular activities,

Schsdule students so they won't have the same teacher two or
three ysars in 2 row,

Provide in-service training for teachers on intsrpersonal
relations, N

Have enough counselors to bring the number uwp to provide for
recommended student-tesachsr ratio.

Clarify role of central office consultants,
Action be taken on recommendetions from this report.

Have students take two years of gensral educetion in the high
school and have VT schools give trade instruction in grades
11 and 12.

Give teachers an opportunity to work with students outside the
classroom,

Maintain a rsference library of professional books and journals,

Provide double =essions,

Have teachers, administrators and consultants sxchange jobs
temporarily.

Eotablish a pilot program in one school with only post high
school curriculum,

Encourage teschers doing graduats work to become certifisd in
another area to pormit variations in teaching assignments.

Provide year round programs,

Have sducational decisions made by educators, not sccountants,

o2}

o o




51,

52.

53.
54,
55,

56.

57,

58.

59,

61.

62.

63,

64,

65.

66.

67,

68.

69.

70,

20

Vocationsl~technical school directors should actively psrtici-
pate Zn regional organizations of secondary school principals.

Run & pilot program with doubles sessions in shop and single
gessions in releted and generel,

Exchengs tsachers with perzonnel from trads and industry.

Provide scisnce exploratory programs,

Use "career sducation® consultants to advise academic students
on how to relets their subject to students occupational
interests.

Provide teschers with financial support for attending summer
school. )

Adopt a no&ifiod concept of "school without walls".

Provide selective specislization of regional schools so that
each school would not teach all trads and industcial arsas,

Provide & mechanism for following up the recommendations of
the conferencs..

Give "non-accepted” applicants short term trials or exposure
to exploratory programs.

Provide 2 manpower pool of waiting teacher applicents.

Nead for mors meaningful courses offsred by higher sducation,
including in-service training, .

Use cluster concepts in VT schools.
Have trade teachers return to industry every five ysars.

Allow seniors transfering into VT schools to graduete but
requirs post high school work bsfore certifing them as
completing a trade.

Gensral education teachers nesd to becoms familiar with trade
programse.

Do not classify students who leave school to take a job in
their trade as drop-outs.

Resolve the impass with reclessification which was promissed to
tsachsrs when they completed their courss work.

Student and pesr svaluations of teachers in addition to
supervisors sveluation is neesded.

Recruitment should emphasize ssarch for minority group tsachers.

1 2 3 & 5
i




Appendix F

Evaluative instruments
1. Pre-Post conference questionnaire
2. Workshop sessions svaluations
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PRE-CONFERENCE OBSERVATIONS

PLANNING FOR VOCATIONAL TDUCATION

NAME DATE

The 1972 confsrence and workshop is centered about five major aresst
PLANNING, ADMINISTRATION, STAFF, CURRICULUM, aND STUDENTS

WHAT WOULD YOU CONSIDER YOUR MAJOR OSJECTIVES TO BE? (Please circle
how important each sree is to you. ftxlittle importance, Szgreat importance.)

1. PLANNING: 1 2 3 a4 5

A, List objsctives bslow:

2, ADMINISTRATION 1 2 3 4 5

Bs List objectives belows

3. STAFF ' 1 2 3 4 5

C. List objectives bslows

4, CURRICULUM 1 2 3 4 5

D. List objectives belows

Se STUDENTS 1 2 3 4 5

E. List objectives below:
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POST-CONFERENCE OBSERVATIONS

PLANNING FCR VOCATIONAL EDUCATION

NAME DATE

The 1972 conference and workshop is centered about five major areas:

Planning, Administration, Staff, Curriculum, and Students

To what extent did you feel the major objectives were met? (Please
circls how importe=ni each area is to you, 1=little importance, S=great
importance. )

1 PLANNING: 1 2 3 4

A. List objectives belows

2. ADMINISTRATION 1 2 3 4

B. List objectives belows

* 3. STAFF 1 2 3 4

C. List objectivas below:

4. Curriculum 1 2 3 4

D. List objectives belows

S. STUDENTS 1 2 3 &

€. List objectives belows
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WORKSHOP EVALUATION

PLANNING FOR VOCATIONAL EDUCATION

NAME
NAME OF WORKSHOP DATE

YES NO
1. Ueas the workshop long snough to cover the topic? —_—
2, Did you get any new ideas for your work? | ———
3. Did the panel stimulate your thinking? —_—
4, Did you contributs to this session? —_—

S« Will any specific changes occur as a result of this workshop? ___ __

6. If so, what-typss of changes? (please comment)

7, Spscifically what are your feelings about the gensral value
and usefullnsss of this session? _

8. Do you have any suggestions to improve the next session? —_—
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Summery of Characteristics of Participents
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Summary of Characteristics of Participants

1. Sex m-52
F- 6 |

2, Age Under 25-
25=29ca=
30-34----
35=30can=
40=84=aau 1
45-49wcu-
50wS4mnn=
55=5%cc=
604 ===

-h
BB OON N -

3. Veteran Vietnam E£ra Vet- O
Non-Vistnam Era- 40

NeRemmnwmmmanaan 15

4, Race Black====

’ poRo-----
Mex=-2mer-
Indian~w-
Oriental-
Other==== 5

NeRywmme=

VLUOODOON

S. Income Beiow Poverty Level- 2
. Above Poverty Level- 48
NOR.---- ------------ 5

6. Geographic Area Conn,== 5
NOY.---
Mass.--
Ohig=w-
COIOQ--
N.Ro---

AN) =D =d wd wd -2

7. Degrese 1], . T ye——
H.S. Diplom-
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Ed.D. ------ - =
PhDywecnccn=

=20 Oo

8., Occupation Currently in Educationeee=ceece==a 55
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Never in Educatisn
Other Profession requiring degree-
Holding academic degrege-c—c-wecw-
Not holding scademic degrefe==ea--

O=- =200
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11. School System
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(% Below Poverty

Line)

14, Student Body

(Minority Groups)
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Nong== 3
labuae 3
5afcuas 3
10-14- 11
15-19- 16
20¢ == 22

LOEvo------------ 40
Teacher Trainsre-- 1
State Ed. Agencye- 17
Non Educationeee-a 2
Studentecacccaaa - 2

PubliCeccca- 41
Non-Publice-- 1
NOR.-------- 15

Preschool-.
|, J
Kabame —ecaae
7-9
10-12 -
7-12
Elementary and Secondary
Post Secondary-eec-ce--x
Adult

|
1eOarnccna
10-19----
20-29mam
30=39=a=a
40-49waua
50«59 cae
60«69 wuna
70=79=ea=
80-89==u=
90-100=--~
NOR.----- 2

-h =b

NOO=20NN=200=20nN0

1-9 1 22
10-19 13
20-29 1
30-39 2
40-49 0
50-59 0
60-69 1
70-79 0
80-89 0
90-100 0
N.R.=20

000000 =2n-

-b =
NOO="200=2000
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-h
0000000000

Indian
1

000000000

Oriental

0000000 OGO®Y
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15, Higher Education  Arts and Sciences-- 1
Educationecaccccana 13

Other 3
N.R. 44
16. Type of Position Same

Other

Teacher
Administretorececcree.
sw‘rv‘» S0lemaccccsava
Pupil Personnglecee-a
Instructional Media-=
Ed. Adde

Vol mtttr------------
Other

Teacher Trainsrecceea
NDR.

-
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