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FOREWORD

The Biography of a CLass research project was established in 1964 by
the Office of University Research to examine characteristics of undergrad-
uate students at the State University of ilew York at Buffalo. Informa-
tion gleaned from the project is made available to the University's
faculty, staff, administration, and students.

Freshman Class Status Reponts have been published for the entering
classes of 1964 through 1971, as have follow-up reports on the 1964 class.
Five studies based on interview data, the uhiveﬁéity expenience, have
been published for the 1966-§nd 1967 freshman classes. DPublished studies
and a monograph describing the Biography of a Class project are available
upon requeét fron the University Research office.

The first senior class‘survey was prepared and conducted during 1968-69
and is titled 1969 Senior Survey. )n this and subsequent senior studies,
graduating seniors vho matriculated as freshmen at SUIY/B four years prior
to their graduation are called Continuers. In 1969, Continuers were cop—
pared with a group which consisted of 1965 seniors whc had transferred into
SUHY/B or had begun at SUNMY/B prior to 1965 and of 1965 SUNY/B freshmen who
were not 1569 SUIY/B graduates. The 1970 Continuers were comparec with
other 1970 graduating senioré, vho had either transferred in or vik: had
been SUKY/B students for more than four years.

In 1971 the Senior Survey questionnaire was split into three separate
questionnaires to reduce its length. The three cover the following topics:
College Experiences and Activities, Experiences at SUNY/B, and Plans and
Expectations. In each report, Continuers' responses are compared with those
of graduating seniors who ecither matriculated elsewhere or matriculated at
SUNY/B nrior to 1967. Also, mon's and women's responses are compared.

The following report, subtitled Coflege Experiences and Activities, is
the first in 2 series of three 1977 Senior Survey reports.
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CHAPTER 1

METHOD

Sample

Two criteria for sampling were .used: (a) the sample would total 600
seniors who had indicated at their last registration that they expected
to graduate in spring 1971 and_(b) a minimum of 15 students would be
selected from each sex-Faculty' cell. In order to satisfy both criteria,
disparate proportions from each.sex~Faculty combination were randomly
sampled. The smallest percentage (237% of each sex) came from Social
Sciences, the Faculty with the largest enrollment. At the other extreme,
627 of the women in Lducational Studies vere sampled. No female
engineering students vere part of the sample. Thase 600 comprised 35% of
the population of graduating seniors. Population and sample sizes are
presented in Table 1.1.

The sample was divided equally into three groups, each of which was
to receive a different form of the 1971 Senior Survey questionnaire. The

"questionnaires, -along with a cover letter requesting participation and 2

stamped, return envelope, were sent to the sanple's local addresses during
the last week in April, 1971. About 10 days later, a follow-up letter was
sent to those who had not yet returned the qucstionnaire. MNineteen question-
naires or follow-up letters, constituting 3% of the sample, were undeliver-
able because of faulty addresses which could not be corrected.

After the questionnaires were mailed, it was discovered that an error
in the sampling process had resulted in the inclusion of 44 1ii1lard
Fillmore College (MFC) seniors. It was decided that these students were
sufficiently different from undergraduates in general to warrant excluding
then fron analysis. Therefore, the number of day-school seniors who
received each questionnaire was less than 200.

0f the 200 seniors (called Sample I) who were sent Questionnaire I,
Coflege Experiences and Activities, 105 completed and returned the ques-
tionnaire. iine of these were IMFC students, and their questionncires were
excluded from analysis. Usable questionnaires were received fron 48% of
Sanple I (7Table 1.1). These comprise 6% of the population of seniors.

Representativeness

The total sample was not chosen to be representative of each Faculty
and sex. As a result, smaller Faculties were overrepresented in the
sample, and larger Faculties were underrepresented.

lSUNY/B'S six undergraduate Faculties are: Arts énd Letters,
Educational Studies, Enginecering and Applied Sciences,fHealth Sciences,
Hatural Sciences and Mathenmatics, and Social Sciences and Administration.
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Ninety~three percent of the sample reported that they expected to
graduate in Hay or surmer 1971.1 It was judged that this percentage was
close enough to 100% to compare the sex-Faculty composition of the res-
pondents with the sex-Faculty coriposition of llay and summer graduates.

These figures are presented in Tatle 1.2 and reveal the relative
consistency of representation in each Faculty and sex. Two groups of
women show the greatest disparities. Women in Health Sciences are over-
representgd in the final sample in that they comprise 13% of the final
sample but only 77 of the graduates. Social Science women, on the other
hand,- are underrepresented: they constitute 8% of the final sauple,
but-172 of the[graduates. ’

- — - o —— L

TABLE 1.2: SAMPLE I, USABLE QUESTIOWNAIRES, AND 1971 GRADUATES:
PERCENT IN EACH FACULTY AiD SEX

Usable 1971 a
Sauple I Questionnaires Graduates
FACULTY i W T i 3] T M v _ T

Arts and Letters 11% 157 26% 74 13%  20% 5% 10%4 157
Educational Studies 4 5 9 3 6 . 9 2 4 6

Engineering and Applied
Sciences 1 - 1 10 10

Health Sciences 3 11 2 15

Natural Sciences and
Matheratics 4 1 10

Social Sciences and
Aduinistration 23 11 3% 25 8 33 36 17 53

TOTAL 59% 427 - 537 477 60% 407
N (200)b (96)¢ (2375)

Note.~-~Percents are based on the total N for each group.

3Includes stud&nts ttho' completed the baccalaureate requirepents in
ilay and summer 1971. Information is from the Office of Admissions and
Records.

b1t is not known how many iillard Filluore College students, whose
returned questionnaires were not used, are included in the total.

CIncludes two femalc respondents whose Faculty is not known.

1See Student Classification, Registration, pp. 6-7+




Criterion Groups

" Differences in responscs within the sanple were'analyzed on two
dinensions: (a) uen and wouen vere coupared, and (b) two groups,
Continuers and Seniors, were compared. &4 Continuer was a respondent
vho matriculated at SUIIY/B as a freshnan and who completed a four-yesr
progran: within four years or a five-year progranm within five years. A
Seniot was a graduating senior vho either transferred to SUNY/B after
beginning college at another institution or began at SC!'Y/B prior to
1967. (Five-year Continuers are an exception to the latter rule.).
Senior written with 2n upper case S will always refer to the latter
criterion group. h '

The frequencies in each group and sex are presented ia Table 1.3.

~

TABLE 1.3: FUMBER AND PERCENT OF RLSPOMDENTS I SAMPLE I, BY GROUP A!D

SEX
en Woren T@?AL 7 of Total
Continuers 26 24 50 527
Seniors 25 21 46 438%
TOTAL 51 45 95

%» of TOTAL 53% 47%

Presentation of Data

Data-are presented in the text to proVide a general description of
-the respondents and their college experiences and activities. If no
uention is made of group or sex menbership, then reference is to the
entire sauple. In the text, major findings are reported and various
topics of the questiomuaire are interrclated. The most salient Atate-
ments are typed in scripk.

Tables are included-in the text where it was judged they would
provide additional i:ecningful “information. Data are presented in tatles
in one of three ways: frequencies, percentages, or means and standard
deviations. In tables with uutually exclusive entries, percentages vhich
do not add to 100 are due to rounding error. The tables report the uethod
of comparison employed and any significant differences. The significance
level for all statistical tests was .u5.




The following synbols and abbreviations are used in the tables:

Continuers

Senirrs

et

Women

Total

Continucrs and Seniors differed significantly.
ilen and Wouen differed significangly. -

-
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Data Analysis

Couparisons between groups and between sexes were made in three ways.
For itens yielding categorical responses (e.g., age), the chi-square
value was calculated to deteruine whether or not response {requencics
vere independent of sex or group nenbership.

Itens that were answercd in terus of a continuw (e.g., the relative
value of outcones of attending college) were analyzed via £ tests to
deternine statistical differences DLetween the riean responses of the groups
and of the sexes.

In cases where statistical operations vere not feasible, response
frequencies are reported in terns of percentages, based on the nunber of
respondents who answered that particular question.

The method of analysis and statistically significant differences of
any iten or set of items are reported in both the text and tables. If
neither chi-square nor £ is mentioned, it should be assumed that no
statistical zanalysis was undertaken.

The Questionnaire

Questions were designed to reveal differences as wxll as similari-
ties Letween 1971 SUIY/B graduates who persisted at SUiY/B for four years
and those who transferred into SURY/B, or interrupted or lengthened their
undergraduate years at SULY/B.

Virtually all questions were objective. IThe vast majority of these
required uultiple-choice answers; a few were a check-list or write-in
type. i e




CHAPTER II

WHO THEY ARE

Student Classification, Repgistration

A large uwajority (86%) of the Continuers first registered at SUNY/B
four years prior to their senior year, i.e., f2ll 1967 (Table 2.1). Six
percent first registered as early as Scptember 1960 and 23, as recently as
Septeuber 1963. Tae highest frequencies of Seniors' first SUIY/B
registration occurred two or three years prior to their senior year, i.e.,
in September 1968 or September 1969 (287 cach). --Eleven percent ~f the
Seniors began at SUNY/B prior to the first rogistration of any Continuers.

TABLE 2.1: DATE OF FIRST REGISTRATION AT SUNY/B

DATE : c S T
Prior to 1966 ) - 11% 57
Septenber 1966 67 4 5
Sumier 1967 4 4 4
September 1967 86 9 49
January 1968 / 2 4 3
Sutzuer 1968 - 4 2
Septerber 1968 2 28 15
Sutizer 1969 - 2 1
Scpteuber 1969 - 23 14
January 1970 - 4 2

i (50) (46) (98)

By definition, all of the Continuers were entering freshnen when
they natriculated at SUNY/B. :our percent of these entered through
ifillard Filluwore College. liore than three~fourths (78%) of the Seniors
were transfer students to SUNY/B, 187 entered as freshnen through
University College, and 4%, through Millard Fillriore College.

The sample was defined 2s seniors who, at the time of their last
registration, expected to graduate in spring 1971. Therefore it yas sur~
prising to discover sore notable diffcrences between Continuers® and
Seniors' expectations and between those of nen and woren. lNearly

all Continuers (96%) reported that they expected to graduate in spring
1971; the reuaining 44 said they would conplete the baccalaureate in

sutmer.  In contraet, 76% of the Seniors cxpected to graduate in spring
and 9%, in surmier, with the remaining 15% reporting “other" student
classifications. lost of the latter expected to graduate sonetine in
1972, Uoren were notably more likely than men to expect to graduate
“on schedule,” i.e., in spring (937 vs. 81%, respectively).

-5
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Hearly all respondents (9C% of the Continuers, 87% of the Seniors)
had nmost recently registered in January 1971. Two percent of the Con-
tinuers and 11% of the Seniors had already registered for summer
school. ‘Two percent of the Seniors, but no Continuers, last registered
in summer 1969. The scxes did not differ noticeably in the date of
their nmost recent SUNY/B registration.

Respondents wvere asked how many summers they had attended SUNY/B.
Heither the groups nor the sexes differed significantly from each other
as to whether or not they had attended a summer session; €3% of the
sanple attended at least one summer session at SUIY/B. Of those who
attended, nowever, the groups differed significantly from each other in
the number of summers they attended. Of the Continuers vho attended,

40% did so during only one surrer, comparad with 53% of the Seniors.
Continuers were nuch more likely to have attended during two sunmers than
Seniors were (47% vs. 277, respactively). Equal proportions of attendants
of both groups (13%) were present during three sumers. Sevea percent

of the Senior attendants, and no Continuers, attended for four sunmers,
the highest frequency of sumner attendance for anyonec.

Seventeen percent of the sample said they registered for fewer
than 12 cradit hours at least oace after their matriculatior at SUNY/B.
liost of these did so for only one (44%) or two (38%) scumiesters. The
wajority attended SUIY/B part-tiue vhile they vere not full-time students.
For 29%Z, their priunary reason for not attending full-time was that they
vere having financial difficulties. Another 217 needed fewer than 12
credit hours to graduate. ’

Iransfer Students

.iore than three-fourths (787%) of thc Seniors had transferred into
SUNY/B. By definition, no Continuers vere transfers. iiost of the
transfers (86%) had atterded only one institution prior to entering SUNY/E.
Tne remaining 147 Lad attended tvo. The type of institution from vhich
they transferred tended to be a liberal arts college (28%), z two-year
institution (28%), or a university (25%). Transfors completed betwreen 15
and 100 credit hours at previous institutions hefore entering SUiY/B.
ifost frequently, they earned 60-70 hours (45% reported this). After
transferring, they were required to complete 35-115 hours at SUXY/B.
Again, the highest frequency (517) was €9-70 hours.

Sex, Age, iarital Status

( )The.bampze was nearly equally divided between women (47%) and men
53%). - i

Continuens, as a group, wenre younger than Seniors. jlinety-six
percent of the Continuers verec between 20 and 22 vhen they corpleted the
questionnaire. In coatrast, only G57 of the Seniors were in this young-
est age category. Tne remaining 4% of the Continucrs were 23-25, as vere
207% of the Seniors, Thirteen percent of the Seniors were 26-30 and 2% vere
over 40. Men and vomen did not differ noticeably from each other in terms
of age.
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Nearly two-thirds (64%) of the sample had never married and were not
currently engaged to marry. Twenty percent were already married and 14%
were engaged. One student was widowed; mnone was divorced or separated.

-

Residence . > ]

As would be expected, for each of the four years, more than 337 of
these respondents Iived either in campus housing-€a dorn or-Allenhurst),
in an apartment or house with other students, with their parents, or
with their spouse. The pattern of change over four years within these
residence categories was similar for each group and each sex. ° Freshnan-to-
senior year decreases were observed ir the percentages of students living
in campus housing (407 of the freshran, 137 of the seriors) or with their
parents (48% and 32%, respectively). Concomitantly, the percentages sharing
their residence with other students of the same sex or with a spouse
increased: 2% of the freshmen lived in each of these categories, while
25% and 19%, respectively, of the seniors did so. ilo more than 3Z lived
with students of the other or both sexes during any year.

Respondents were asked which, of the residences they had experienced,
they liked most and which they liked least. Their respomses to tanese two
questions were tabulated if (a) they experienced more than one type or (b)
they experienced only one type but explained vhy they liked or disliked it.
Fifty-one percent reported a residence that they liked most and 40%, ome
that they liked least. Of those who answered, 415 moat Liked shaning an
apaitment or house with other (same sex) students. Fourteen percent most
liked living witk their spouse and 16% preferred campus housing. On the
other hand, 475 of those who answened Liked campus housing feast. Also
least liked were living with parents (24%Z) and living in a single room off
campus (18%). Smaller percentages cxpressed a preference regarding other
residences.

The presence on absence of people was frequently invofved in nreasons
forn Liking on disliking a nesidence. For example, students disliked campus
housing because they felt too crowded and had too little privacy. Hoise
and stealing also I2d some to dislike the dorms or Allenhiirst. Other
students, however, liked campus housing because they had more opportunities
to meet other students and to be more a part of the campus activities.

Privacy and §heedom wene ofter repornted as measons §or preferrning o
share an apantment on house with other students on with a spouse. Students
also liked to be able to choose their roommates, and some felt that off~
carmpus living offecred a good experience in responsibility.

Some students reported that the opposite was true of living with their
parents, i.e., they did not have enough independence. Living with parents
or in a single roon did not afford students enough privacy and sometimes
resulted in conflict duc to differing life styles. Some felt that
living in a single room off campus kept them isolated from campus life.

_ e o e v,



CHAPTER III

COLLEGE EXPERIENCES

Valuable Qutcones and Their Contributors

Students responded to a list of eight possible outcones of 2 college
education in terns of how valuable each was to thu:. Thelr responses
vere on a five-point scale, frow “of the utmost value" through “not
particularly valuable, but have experienced” plus “hava not experienced.'
1 tests wcre perforued to coupare the groups® and sexes' average values.
Zespondents also reported which college experiences, from a list of 17,
had been the greatest contributor(s) to each outcome. TFor both outcones
and experiences, spacc was provided for “other” cntries to be added.

Outcomes. With one exception, nore than 95Z of the sanple had
experienced 211 of the outcomes listed. The exception was develop-
nent of vocational skills, vhich only 84% experienced.

In decreasing order of value, the following outcores were of value
to these students (Tatle 3.1):

increased openness to ideas and experiences
increased understanding of others

increasad knowledge

developuent of skills to critically amnalyze and
syntiesize ideas and issues

increased awcreness of ‘'who and vhat I au”

developuent of a personzl philosophy

increased openness and skill in interpersonal
relationships

Of far less value uas:
davelopuent of vocational skills

In part, the low valuation given to the latter is due to the fact
that 162 of the sample said they did not develop any vocational skills
in college. Therefore, the pean value of this outcore was recalculated,
based or only the first four options, i.z., only those students who had
experienced this outcouc. The recalculated nean still indicated that
developnent of vocational skills was of less value to students than were
the other outcones.




TABLE 3.1: VALUABLE OUTCOMES OF COLLEGE ATTENDANCE

Men Wonen
OUTCOMHE 11 SD M SD

Increased openness to ideas and
experience -

Increased understanding of others
Increased knowledge

1Developuent of skills to critically .
analyze and synthesize ideas and
issues . 1088 072 2004 083

tIncreased awareness of "“who and what I
am 2.331.19 2.094 1.06

Developnent of a personal philosophy i 2.22 1.05

Increased openness and skill in
interpersonal relationships . 2.27 1.0%

Developuent of vocational skills 2.88 1.37

Note.—--Response scale for this question: 1=of the utoost value;
2=very valuable; 3=slightly valuzble; &4=not particularly valuable,
but have experienced; 5=have not experienced. Statistical differences
between nean responses of the groups and of the sexes were analyzed via
XL tests. ’

rifen and Women differed significantly.

Tan percent added an ‘'other’” outcome; of -these, 80% said that that
outcome was of the utnost value to them. Examples of these additional
outcomes are: increased self confidence; how to get around red tape:
sexual.

The sexes differed significantly from each other in their valuation
.0of two of the outcomes. It is interesting that both of these were valued
equally by the sample as a whole. Development of skills to critically
analyze and synthesize ideas and issues was of significantly more value
to uen thgn to wonien. On the other hand, increased awareness of ‘‘who and
what I aw” was valued significantly more highly by women than by nen.
These differences may merely reflect differential sex role expectatioms.
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Contributors. Respondents were asked to report (in order of
importance) as many contributors to each outcome as necessary: only the
first three were coded for analysis. Another criterion for coding was
that some value was accorded to the outcome, i.e., an experience was
coded as a contributor to an outcome only if the response to the outcome
was 1, 2, or 3. Table 3.2 reports experiences which at least 10% of the
coded responses indicated were contributors to an outcome.

The highesi frequency of students said that cowrses and other
acadenic experienced contributed fo valuabfe outcomes. ieeting people
was also an important contributor, as were informal, impromptu discussions
and personal reading. The only experience listed which contributed to all
eight outcomes in accordance with the above criteria was having informal,
inpromptu discussions.

Courses and personal reading were the biggest contributors to:
increased knowledge, development of vocational skills and development
of skills to critically analyze and synthesize ideas and issues. Informal,
iopromptu discussions also contributed inmportantly to the latter outcome.
Friendships and reeting people were the biggest contributors to an
increased understanding of others. These two experiences were contri-
butory to a lesser degree to increased openness and skill in interpersonal
relationships and to increased awareness of '‘who and what I an.” In
addition to the contribution of interpersonal activities, the atmosphere
or the University was a contributor to personal growth in terms of develop-
inco a personal philosophy, increased openness to ideas and experiences,
and increased awareness of *who and what I am." Employment contributed
appreciably only to development of vocational skills. Dates, parties,
social life, and heterosexual relationships contributed to openness and
skill in interpersonal relationships. Independent study for academic
credit contributed somewhat to developing skills to critically analyze
and synthesize ideas and issues; and visits to art galleries and museunms,
to increased kncwledge.

Experiences which did not meet the criteria for being contributors
were: attendance at plays, concerts, poetry readings, lecturcs: personal
counseling, psychotherapy, T-groups, encounter groups; participation in
rallies, marches, other demonstrations; and drugs. llone of the 'other"
experiences contributed greatly. These included: comnunity work, travel,
and all of the experiences listed,

Outcomes Expected to Be :fost Important. Students were asked which
three, of the eight outcomes listed,they expected to in general be wost
inportant in their lives. They were asked to list them in decreasing
order of importance.
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Table 3.2: TIMPORTANCE OF VARIOUS EXPERIENCES IM CORTRIBUTING
TO VALUABLE OUTCOMES OF COLLEGE ATTENDANCE

110ST 28D HOST

‘ ; 3RD MOST
QUTCOHES & CONTRIBUTORS Important Inportant Inportant TOTAL
Increased openness Lo ideas
and experiences
Informal, impromptu
discussions 14% 19% 147 47%
Atnosphere of the University 390 - 1¢c 46
iieeting people 1 . 17 16 44
Courses, other acadeniic
experiences i0 17 - 27
Friendships - 12 14 26
Personal reading 10 10 - 20
i (88) {39) (43)
Increased undenstanding of
othens
Friendships 31 33 14 78
riceting people 28 27 19 74
Informal, improuptu
discussions - - 21 21
Atnosphere of the
University 11 - - 11
N (90) (66) (43)
Tncneased knowledge
Courses, other acadenic
experiences 55 16 13 34
Personal reading 27 20 10 63
Iuformal, iuprouptu
discussions - 10 15 25
Meeting people - 11 13 24
Visits to art galleries,
useuls - - 15 15
it (&9) (62) (40)
vevelopment of 8luills to
enitically analyze & synthesize
ideas § issues '
Courses, other academic
experiences , 52 - 22 - 74
Personal rcading : 11 18 28 57
Informal, ‘improuptu .
discussions- 17 25 12 54
Independent study for
acadenic credit - - 16 16
Atuosphere of the
University - - 12 12
I} (88) {55) (25)

(Continued on next page.)
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Table 3.2: LiPORTANCE OF VARIOUS EXPERIENCES IN COWTRIBUTING
TO VALUABLE OUTCOMES OF COLLEGE ATTENDANCE (Cont'd.)

: OST 21D 110ST 3RD MOST
OUTCOLIES & COHTRIBUTORS Important Important Important TOTAL
Incneased awareness of “iwho
and what 1 am-
iieeting people 20% 147 13% 47%
Friendships 15 22 - 37
Atnospiere of the
University 10 12 15 37
Living away from parents 14 - 10 ) 24
Inforral, improwptu
discussions - 14 10 24
Fersonal reading - 10 10 20
Heterosexual reclationship(s) - 10 - 10
) (84) (59) (40) -
vevelopment of a personal
philosophy
Atnosphere of the University 23 11 18 52
Jeeting people 16 . 11 11 33 -
Personal reading 13 - 20 - 33
Infornal, iupromptu :
discussions 19 13 - 32
Friendships . - 23 - 23
Courses, other acadeuic
expericnces - - 16 16
il (83) (56) (38)
Increas ed openness and SRALL
Ain dnterpersonal nelaiionships
ileeting people 29 19 - 48
Friendships 30 15 - 45
Informal, impromptu
discussions - 19 . - 19
Dates, parties, social life - - 19 19
Heterosexual relationship(s) - - 19 19
Atuosphere of the University - - 11 - 11
i (79) (53) (32)
Veveloprient of vocational skiles
Courses, other acadenic
! - experiences 66 16 - 82
Personal reading : - 28 36 64
Eriployrent 5 16 18 . _ 49
Informal, iuprouptu
discussions ‘ - - 18 18
rienbership in student
organization(s) - 12 - 12
: il (61) (25) (11)
Yiote,--i'4 for cach outcone include only the number who valued the
Q outcorie and listed contributor(s) for that outcome. Percentages under 10
]:MC are excluded from table. A dash ucans that the percent for that entry is

less than 10.
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Nearly a fourtn of the sample (247%) expected that the one most
iuportant college outcome will be increased awareness of "who and what
I am* (Table. 3.3). No uore than 15% expected any of the other outcomes
to be the one unost iuportant in their lives.

Tabla 3.3: OUTCOMES EXPECTED TO BE MOST I!fPORTANT

ilost . 21D Host 3RD ifost

QUTCO:IE ) Inportant Iouportant Inportant Total
Increased understanding

of others 117% © 227 - 237% 567
Increased awareness of

"who and what I an" 24 10 10 &4
Increased openness to

ideas and experieuces 10 20 14 44

Increased openness and skill
in interpersonal . :
relationships - 10 16 10 35

Increased knowledge 11 10 13 34
Developnient of a personal

philosophy 15 6 ° 32
Developuent of vecational

skills 11 3 9 23

Development of sikills to
critically analyze and
synthesize ideas and
issues 3 9 11 23

Othker

[3Y3

[y
!

w

Hote.--i1=87.

ilore than half these students (567) expected that increased under-
standing of others would be anong the three most important outcones;
next riost frequently, self awareness or openness to ideas and expericnces
was expected to be among the nost important (447 each). About a third
expected that anong the thres nost important outcones would be: increased
openness and skill in interpersonal relationships, increased knowledge,
or developnent of a personal philosophy. In light of the fact that rel-
atively few students felt that they developed valuable vocational skills
in college, it is not surprising that fewer than a fourth expected this
outcore to be au iuportant one. It is surprising, however, that the
sane percentage expected developuient of skills to critically analyze
and syanthesize ideas and issues to be iuportant. Only 3% expected an
“otheroutcone to be most iuportant.
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Each of these outconmes can be roughly labeled as ‘‘acadenmic-intellec-
tual” or ‘personal-social.” 1In Table 3.4, the outcomes arec ranked in
terns of their value to these students and in terms of their expected
iuportance. In each rank, necither the “acadeuic"intgllectuai'nor the .
“‘personal-social” dimension is ranked pre¢ponderantly higher or lower than
the other dimension. However, when the ranks are conpared, it is scen
that personal-soclal outcomes were accorded more worth in texms of their
expected Long-iemm impontance than they were in terms of theirn value 4n
college, while academic-intellectual outcomes were more valuable Ln
college, compared with thein expected Long-ierun impontance. Outcores
which evidenced especially noticeable differences in rank were:

(a) increased openness and skill in interpersonal relationships, which
was the seventh most valuable outcone in college, but expected to be the
fourth most important outcome later and (b) development of skills to
critically analyze and synthesize idcas and issues, which dropped three
ranks in terus of college value (ranked 4.5) vs. expected importanc
(ranked 7.5). . :

Table 3.4: OUTCOMES OF A COLLEGE EDUCATION: THEIR VALUE IN bOLLEGE AND
THEIR EXPECTED LONG-TERN IMPORTAIICE

Rank

Value in  Expected Difference in Rank
OUTCOI{E Collepe  Inportancd®  '(Value-Expectation)
Increased openness to
ideas and cxperiences 1 2.5 -1.5 (A)
Increased understanding
of others 2 1 1 (P
Increasad knovlcdze 3 5 -2 (&)
Developnent of skills to
critically analyze and
synthesize ideas and
issues 4.5 7.5 -3  (4)
Increased awareness of
“who and what I an“ 4.5 2.5 2 (P)
Developnent of a
personal philosophy 6 ) - (P)
Increased openness and
gkill in interpersonal
relationships 7 4 3 P
Developnent of voca-
tional skills 8 7.5 .5 (&)

. ‘ .
Outcome i3 expected to be among the threc most important in their
lives.

b
Outcomes labcled (A) are "academic-intellectual” and (P), "personal-
social.”

|
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Troblens

Tuelve possible problewn-areas were listed on the questionnaire.
Students reported the relative amount of concern that they had experienced
in each area during their college years (Table 3.5). 'Their responses were
in terus of a four-point scale, from "This area caused me a great amount
of concern, and I have not resolved ry problen™ to "This area has not been
a problen for me.’ To make comparisons between the sexes and between the
groups, chi-square statistics were computed.

The fwo areas which caused the greatesi amounts o4 concern were:
choice 0f vocation and personak meaning and identity. Each of these had
caused a great auount of concern for slightly more than half the sanmple.
Of these, slightly nore than half still had not resolved their problems
in these two areas. Study habits and choosing a major were serious pro-
blen areas for nearly a third of the students. Obvipusly, nearly all of
these had resolved their problen with choosing a major. Half of those who
had serious probleus with study habits had not resolved their probleu.

siore than 40% had not had a problen at all with finances or with
relationships with nenbers of the other sex. About half had not been
concerned about: houe life and relationships with their parents, personal
standards of behavior, their intellectual ability, or developing and
maintaining friendships. Two-thirds were not concerned about religious
beliefs, and 62% had not been concernad about nilitary service during
their college years.

Women had experienced significantly more concern in interpersonal
areas than men had. Home life and relationships with their parents caused
a great anount of concern for 39% of the women. lloreover, 21% had still
not resolved those problems. In contrast, parental home life had not been
a problem at all for 617 of the men. This discrepancy is interesting in
light of the sexes’ differential residence patterns. Each year, a higher
percentage of nen than of wonen lived with their parents. This difference
was especially large their first two years (nearly 607 of the men vs. about
35% of thaz wouen).

Wouwen also experienced riore concern with developing and maintaining
friendships than men did. Friendships were o great concern to 267 of the
wonen and soue concern to 33%. Significantly fewer ilen (38%) expericnced
any concern at all in this arca. The sexes did not differ significantly
frou each other, however, in the auount of concern that relationships with
nenbers of the other sex coused then.

Women afso expressed significantly mone concern than men did in theirn
pesonal development. 1ore than two-thirds of the wonen (69%) vere greatly
concerned about their personal meaning and ideatity. Only about half as
tiany wen, however (36%), had been greatly concerned with this issue. Of
those who were greatly concernmed, half the nmen and slightly nmore than half
the wonen still had not resolved their problem. The percentages for whon
personal neaning: and identity had not been a problenm were: 357 of the uen
but only 13% of the womien.




Table 3.5: PROBLEM AREAS AIlD INTENSITY OF CONCERN

Intensity3
Great Concern, Great Concern, Not a
PROBLEII AREA Unresolved Resolved ~ Some Concern Problem
Choicc of ]
vocation 28% 267% 25% 21%
*tPersonal meaningé
identity C: 36 18 30 16
S: 17 30 17 35
ii: 13 18 29 35
W: 38 31 18 13
Study habits 16 16 36 32
Choice of najor 5 26 29 40
Relationships
vith newmbers
of other sex 13 15 30 43
Finances 15 10 31 44
#*illome life,
relationships
with parents C: 20 6 28 46
S: 4 20 20 56
if: 6 8 26 61
w: 21 18 23 39
tPersonal standards
of behavior M: 8 10 22 61
e 2 38 24 36
Intellectual
ability 7 11 30 51
‘iDeveloping and
" waintaining
friendships il: 8 4 . 26 63
Ve 4 22 33 40
iltlitary service 7 21 10 62
Keligious beliefs 7 11 15 67

Hote.~-Percents are of the total sanple except where the groups or
sexeg differ significantly.
“The following statcnents describe intensity:
Creat Concern, Unresolved = This arca caused re a great anount of concern,
] and I have not resolved ny problen.
Great Concern, Resolved = This area caused mne a great anount of concern,
but I have resolved my probler:.
Some Concern = This arca caused me sone concern, but I do not
consider it a very great difficulty.
ot a Problen = This area has not been a problem for ne.
*Continucrs and Seniors differed significantly.
Tilen and Wouen differed significantly.
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The ratio of wonien to men who had been greatly concerned about
personal standards of behavior was also about two to one, i.ec., 40% vs.
187%, respectively, a significant difference. :ifost had resolved their
probleu. Concouitantly, personal standards had not been a problem for
61% of the men and 36% of the women.

These sex differences reflect women's traditionally greater involve-
nent in interpersonal relationships, conpared with men's. Women's greater
concern with personal standards of behavior might be a reflection of:

(a) a greater willingness to conform to expectations or (b) a questioning
of the standards they have been expected to observe. The fact that a
relatively high proportion of wouen wera greatly concerned about their
own neaning and identity gives sone credence to the latter interpretation.

Personal neaning and identity also significantly diffecrentiated the
groups. This area caused a great atount of concern and was still an
uaresolved problen for 36% of the Continucrs but only 174 of the Seniors.
In contrast, this area was not a probleu for 357 of thc Seniors, compared
with 167 of the Continuers.

Continuers and Seniors also differud significantly in the relative
anount of concern caused by their hone life and relationships with parents.
About a fourth in each group expressed a great amount of concern. However,
20% of the Continuers still had not resolved their conflict, comparcd with
only 4% of the Seniors. The differcnces were sualler in comparing those
who experienced some concern (28% of the Continuers, 20% of the Seniors)
or no concern (46% vs. $6%, respectively).
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CHAPTER 1V

ACTIVITIES

Euploynent

' For each year that they were at SUIY/B, respondents reported what,
if any, employment they held during each school year ond each surmer.
If they worked, they reported what they did, where they vorked, and
their average nunber of working hours per week. The latter was precoded
into six categories. Students wrote in the “what" and ‘where” of their
enploynent, and these were later categorized. What they did was classi-
fied into 11 categories and where, into 10. The employment categories
are reported in the appendix.

The sexes were conpared (via chi-square) as to whether or not they
worked each year and summer. Enmployment categories within a year or
summer were not statistically analyzed. The groups were not coupared,
because not all Seniors were at SUY/B for all four years.

School Year Fuployment. The number of students who wonked during
the 8chook year 4ncheased sieadily each yean: 20% of the freshnen, 337
of the sophorores, 48% of the juniors, and 527 of the seniors. The chi-
square statistic revealed that significantly wore men than tvromen worked
during their sophomorc year, when 437 of the men held jobs and propor-
tionally only about half as many wonen (22%) did. The sexes did not
differ in their cuploynient status during the other three years.

Each year, nmore than a third of the students who workéd did so an
average of 21 to 40 hours per week (377 of the freshnen, 407 of the
seniors). The next most frequent category of working hours (between 207
and 327) was 11~15 hours per weck.

The employment categorny most frequently neported duning the school
yean was clerieal on office wonk, althcugh the percentage of employed
students wvho performed this type of work decreased, from 447 of the
ezployed freshnen to 297 of the euployed seniors. Each year, proportion-
ally many rore women than uen held clerical jobs. ‘Iliscellaneous™ jobs
accounted for 25X of the euployed seniors, a steady increase from the
freshuan year, when none had 2 job in that category.

A third of the eunployed freshrmen worked in some kind of store. This
percentage decreased steadily, to 147 of the euployed seniors. Euployment
on caupus increased steadily, from 177 of the working freshmen to 287 of
the working seniors.

Summer Employment. idost students worked during the summen: 584 of
the sacple worked during the surmer following their freshman year:; 68%,
following their sophomoze year; and 75%, following their junior year.
They were not asked whether or not they planned to work during the summer
following their senior yecr.
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Each sutmer, about two-thirds (67%4-70%) worked an average of 21-40
hours per week and about one-fifth (187-22%), more than 40 hours.

Similar to school year employment, clerical and oféice wonk was the
most popular wonk categony durning the summers following these students'
freshuan (32%), sophomore (294), and junior (27%) years. Thirteen per-
cent of those employed after their freshuan year had recreational jobs.
Following their sophoumore year, 157 of those euploycd did uuskilled work
and 134, semi-skilled or skilled work. All of the employpes in the
latter two categories were men. Sualler percentages of respondents had
jobs in the other categories. '

About a fifth (17%-237) of each sumner's employees worked in
business. Simnilar percentages worked in a store following their freshnan
or sophouore years. (The proportion of store workers dropped to 10%
following their junior year.) Sevcnteen percent of the third-surmer
ewployces vorked in a health setting, an increase fron 87 following their
freshuwan yeer.

The percentages involved in spccific categories for each group and
sex ar. @t2il and should therefore be interpreted with caution. However,
a perus.al of these respendents' employment records suggests some patterus
between the groups and sexcs, especially the latter. Rogardless of the
year, or whether it was during a school year or summer, Womzn wene
hoticeably Ly more Likely than men were Lo do clenical ox offdice work o to
be health wonkens. Accordingly, wonen, compared with men, were nore
likely to be cuployed in a henlth service. 4lso. uore wonen than nen,
proportionally, worked on campus. Being & health worker also differen-
tiasted the groups, with more Continuers than Seniors holding those types
of jobs.

With one exception, all of the students who had seni-skilled or
slcilled jobs were nen. liorcover, Continuers were more likcly than Seniors
vere to hold these jobs. 4ll of the unskilled jobs had Leen held by men.
Hen were noticeably nmore likely than worien to work in business.

Eaployuent Relevant to Carcer Flans. Students reportad whether, and
when, any of their school year or suimer crployuent was relevant to their
career plans. Carcer-selevant employment was more Likely to be held
duwiing swwnens than duning the school year. . Forty percent of the sample
had a career-rclevant swmer job, and 28% of the school year jobs were
relevant. Not surprisingly, students were nore likely to have a relevant
job in their later college years than in their carlier years.

Students wecre asked to explain in vhat way their employnment was
relevant, if it was. Half who responded to that question stated that they
had had 2 job which had direct bearing on their future carcer. For example,
a future nurse worked as a practical nurse; a student experienced practical
application of classroorn: theory. Other experience was less direct, e.g.,

a future teacher gained uscful experience from Leing a camp counselor. A
few students responded that just interacting with people in their jots
was relevant to whatever they would do afterwards. 4 few said they
experienced a job which either intensified earlier carcer interests or
exposed then to new directions of interest.




Student Organizations and Activities

Respondents checked which years (in terms of freshman, sophomore,
junior, senior) they had participatcd in any of 18 student organizations
and 15 activities which were listed. A blank for "other,” unlisted or-
ganizations was included. They also reported the number of organizations
for vhich they were an officer at least once. Only the first four years
of the five-year students' participation were coded.

Organizations. The type of organization joined by the largest number
of students (20%) was a professional or pre-professional society. Eighty
percent of these memberships occurred during the junior and/or senior years
only. Inadequate frequencies precluded a statistical comparison between
groups and sexecs. The percentages suggest, however, that men and Seniors
were more likely to belong to these societies thanm were women and Continuers.

Sixteen percent of the respondents participated in intramural or
varsity sports, a third of these for all four years.

Other listed organizations in which at least 10% of the sample
participated were: student govermment other than Student Association
(Department, Faculty, College, etc.) (14%), “najor” club (13Z), and
sports or games clubs (e.g., Chess Club, ski club) (13%). Two-thirds of
the participants in the latter two organizations participated during their
junior and/or senior years only.

Fifteen percent were organization officers. liearly all of these were
officers of only one orgamization. o one was an officer in more thamn
three organizations. Hoticeably more men (20%) than women (9%) were
officers.

Activities. :iost students voted at least once in 3 caupus election
(72%) or a campus referendun (80%). ilore than a third (357) of the
election voters did so every yecar, as did more than a fourth (27%) of the
referendum voters.

Students vere asked whether, and when, they participated in rallies or
demonstrations (such as leafleting, marches, etc.) regarding various listed
issues. hbout a third reported such participating in campus issues (367)
and for peace issues (32%). Slightly more than half the “campus demon-
strators’ did so during their junicr year, i.e., 1969-7C, only. Between

% and 14% participated in demonstrations or rallies regarding: wonen's
rights (147%), civil rights, court trials, welfare issues, and the grape
boycott (6%).

Women were tuice as likely as men were to attend a meeting or lecture
about countries or racial or ethmic groups vhich were different fron
their own. The percentages who attended at least once were 367 ond 18%,
respectively, a significant difference. iiore than half the attendants
of both sexes did so during their last two years only. .

llearly 40% attended religious services an average of at least once
a wonth. Of these, 61% maintained this frecquency every year.

Fifty-one percent rcported that, when eligible, they voted in a
local (home) or national election. ilot surprisingly, uiore than two-thirds
of these voters did so during their senior yecar only.
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Other than voting, participation in national politics was minimal.
Only 7% attended a meeting of a national political club or group and even
fewer (5%) did volunteer or paid work for o national party. A somewhat
higher percentage (10%) participated in a rally or demonstration
regarding a national or state election.

Leisure Time Activities

Eleven on-campus facilities and activities were listed on the
questionnaire, as were eight off-campus ones. Students reported how often
thiey had frequented each during their last year at SUGNY/B (1-3 times, 4-6
times, 7 or more times, or never) and they indicated whether their senior
year frequency was wore than, less than, or similar to previous years'
frequency. Chi-square values were calculated to.discover any sex or
group differences.

On Canpus. iiora than 80% of the sample viewed exhibits on campus
during their senior year; a fourth of the sarple did so seven or more
tices during the year. Seventy-five percent attended movies: a third,
1-3 times and a third, seven or rore times. Two-thirds nade use of
recreation facilities in Horton; slightly more than a fourth of the
sample did so seven or morc times. About half used the browsing and/or
uusic room in lorton, and were fairly evemly divided among the three
categories of frequency. Least used in Horton was the Creative Craft
Center., frequented by only 207 of the sample, rost of whom visited only
1-3 tiwes. :

learly half the sample heard 1-3 visiting lecturers and nearly a
third, 1-3 visiting perforuers (comics, music groups, etc.). Ia all, 70%
attended a lecture and 57% 2 perforaance. Baird Hall performances were
sparsely attendéd, duz perhaps to the increasing number of performances
that took place in Harriuon. During their senior year, 267 of these
students attended a student performence at Baird, and 197, a non-student
perfornance.

Spectator sports vere popular vith about half these students, who
attended at least one such event during their senior year. About a
fourth of the sample attended 1-3 times. Chi-squarc analysis did not
reveal differential attendance on the basis of sex. The sexes did differ
significantly, however, in their use of sports facilities such as the
swiuning pool or tennis courts. A third of the nen used these facilities
1-3 tires, and 2 fourth did so seven or nore times. In contrast, only
31% of the vomen cver used these facilities. The percentages who aever
used the sports facilities were: 357 of the men, compared with 697 of
the women.

With one exception, at least half the sample said that their senior
year frequency was similar to their frequency of previous years for all of
the facilities and events listed. Only 437 used the Norton recreation
facilities a siuilar amount; 447 used them less, and 13%, more.




The largest increase in frequency was in attendance at uovies.
Tuenty-one percent attended umore uovies their senior year than they had
previously. In contrast, 247 attended fewer movies. The attendance of
55% was similar to previous years.

The largest losses in attendance occurred in Morton Hall facilities.
In addition to recreation facilities, the second largest loss was in the
browsing and/or ::usic room, which 39% reported using less. T[lsewhere,
thirty-one percent attended fewer performances by visitors. All other
decreases in frequency were reported by fewer than 30% of the sanple.

Off Campus. 1Mearly everyone attended at least onec movic off campus.
The groups differed significantly, nowever, in their frequency of
attendance. Sixty percent of the Continuers attended seven or nore
novies and only 8%, threc or fewer. In contrast, 35% of the Seniors
attended seven or nore uovies and 217, three or fewer. Two percent of the
Continuers and 117 of the Seniors did not view a movie off campus.

ifore than two-thirds of the sample visited a local art gallery or
Kleirnans ilusic llall. Slightly more than half the sample visited each of
these 1-3 tines. Hearly 60% attended a live theater production’, nost
often, 1-3 times. Slightly less than half the sanple visited & local
historical or science museun. Again, the most popular frequency was 1-3
times. i

Vonen were significantly riore likely than men were to attend another,
unlisted lecture, performance, or exhibit in the Buffalo arca, e.g., at
other Buffalo canpuses or churches (74% of the vomen, compared with 41%
of the men). Illost attendance was 1-3 tires.

4 slightly higher percentag: attended a spectator sport off campus
than did so on carpus (53% vs. 487, respectively). Twenty-four percent
of the sanmple attended 1-3 off-campus sports events, and an identical
percentage attended seven or more. Similar to on-campus sports, uen were
significantly more active in participant sports off campus than wvoiien
were. In fact, 55% of the uen participated seven or nore times. Women
who participated were also most likely to do so seven or more times;

24% of the women participated that frequently. The percentages vwho did
not participate in sports were: 48% of the women, compared with 357 of
the men.

Senior 'year attendance at all of the off-campus facilities listed
was sinilar to previous years for nore than half the sample. Art galler-
ies and spectator sports experienced the biggest gains in attendance,
wvith 23% attending more of these events than previously. Twenty-one
percent reported an increase in live theater attendance, and 20%, in
movie attendance. The largest decreases occurred in attendance at
Kleinhans (31%) and museums (30%).




CHAPTER V

SUMMARY AND DISCUSSION

Sunmary

A randon sauple of 200 1971 seniors was Sent a questionnaire
concerning their college experiences and activities. Usable responses
were received from 96 (48% of the sample). Respondents were classified
into two groups, Continuers and Seniors. Slightly over half were
clessified as Continuers. These included students who completed a four-
year uundergraduste progran at SUNY/B in four years (or less), plus a
few vho coupleted 2 five-year progra: in five years., Slightly under
half the sapple were designated Seniors. Seniors had either matriculated
at SUNY/B prior to 1967 or transferrcd to SUNY/B (78% of the Seniors
were transfer students). The respondents were also about evenly divided
betveen wonien and men.

Where feasible, statistical tests were performed to compare the
responses of Continuers with those of Scniors and the responses of women
with those of mén. Yery few items yielded a sdignificant difference in
nesponse. Sex differences wene mone evident than ghoup differences were.

The sample reported that personal, intexperscnal, and intellectual
outcomes of college were valuable to them. iloticeably less value was
accorded to vocational development than to the other outcomes. iloreover,
only 847 of the sample had the experience of developing their vocational
skills, compared with more than 95% who experienced the other outcores.
iJen accorded more value to developing skills to critically analyze and
synthesize ideas and issues than women did, while vomen valued increased
avareness of “who and vhat I am’ more highly than men did.

College experiences which made the biggest contributions to outcomes
that were of value Were: courses and other academic activities; meeting
people, informal, impromptu discussions; and personal reading.

The rank of the value of cach outcome in college was compared with
the rank of the expected long~term importance of each in these students’
lives. Outcomes that were of a ‘'personal-social” nature were ranked
higher in terms of their long-term importance than they were in terms of
their value in college. On the other hand, "academic~inteliectual®” out-
comes were more valuable in college, compared vwith their enpected long-
term importance.

The problem areas that caused the greatest amount of concern to
these students while in college were choice of vocation and personal
meaning and identity. Compared with men, women expressed more concern
about interpersonal matters and about personal developrient. Continuers,
who, as a group, tended to be somevhat younger than Seniors, had been
more concerncd about their personal meaning and identity and about their
home life and relationships with their parents than Seniors had.
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The number of students who were employed during the school year or
summer increased each year. Clerical and office work was the most
frequently reported type of work. Women were more likely than men were
to hold these kinds of jobs, as well as health-related jobs. Higher

"percentages of men than of women worked in business. With one exception,
all of the unskilled, semi-skilled, and skilled employees were men.

Forty percent of the sample had at least one surmer job which was
relevant to their career plans, and 287 had a career-rclevant job during

the school year. ifost of these provided direct or indircct training for
the planned career.

The student organizations which attracted more than a tenth of the
sarple were: professional or pre-professional society, major field cludb,
sports or gemes club, and student government other than the Student
Association. Except for the latter, there was a tendancy for participants
to be such during their junior and/or senior year only. Fifteen percent
of the sample were organization officers, usually of only one organization.

About threc~-fourths of these students voted at least once in a campus
election or referendum. Ilore than a third of the election voters did so
every year, as did more than a fourth of the referendum voters. About a
third participated in rallies or demonstrations rcgarding campus issues
or peace issues. Other issues attracted fewer participants.

Half the students voted in a local or national election. Other
participation in politics was minimal, however. llearly 40% attended
religious scrvice an average of at least once a month.

ilost students niade some use of leisure time facilities both on
canpus and off (in the Buffalo arca). Movies and exhibits were especially
popular. Least used were the Creative Craft Center and Baird Hall.

Participant sports discrininated between the sexes, with more men
than women participating both on and off campus.

In general, the frequency of these students' senior year participa-
tion in leisure activities did not change drastically from previous years.

Discussion

The relative lack of statistically significant differences between
the responses of subgroups of this sample suggests that (a) students who
natriculate at SUlY/B and are ready to graduate four years later do not
have college experiences and activities which differ from thosc of
students who take longer to finish or who transfer from another institution,
and (b) to a lesser extent, men's and women's college experiences and
activitizs are not generally different from each other.

One frequently asked question in research in higher cducation is:
What iwmpact does attending college have on a person? This question can-
not be adequately studied without a control group of people who do not
attend college. However, responses to the Senior Survey questionnaire do
provide somc information concerning students' involvement with various
opportunities which a university provides.




These students valued college outcoies of a personal, interpersonal,
and intellectual nature about equally. The university nade some direct .
contribution to the value of these outcomes. That is, courses and other
academic experiences were reported as being arong the top three contribu-
tors to valuable outcomes by the largest nunmber of students. Other
experiences which were important contributors are: meeting people,
personal reading, and informal, impromptu discussions. Although these
latter cxperiences could no doubt have occurred without a university set-
ting, SUNY/B did provide opportunity for non-academic experiences to occur,
and nost of the students in this semple took some advantage of these
opportunities. Ilcarly three~fourths of the sample participated during at
least one year in at least one of the 13 student organizations listed on
the. questionnoire. Hearly everyone made soume use of at least one leisure-
tine facility or activity during their senior year; in general, this
frequency of use was similar to that of previous years. In other words,
SUNY/B did have an iupact on thesec students, by providing experiences for
them to sample, which they did. It cannot be concluded, however, that

SUNY/B -~ or any college or university ~- is the only setting in which
this impact could occur. .




APPENDIX

Enploynent Categories1

Clerical, Office Work

clerk: grocery store, drug store, library, general office, file,
sales, postal, shipping,stock; salesperson, ticket office, book-
keeper, secretary, desk receptionist, mail desk and informationm,
cashier, typist, wailman, key punch operator, computer work,
programncr, language lab technician, survey taker

Food Service

bartender, hacburger stand, restaurant work, waitress, waiter,
dishvasher, hotel kitchen

Health Worker

hospital work, hospital attendant, nurse's aide, licensed practical
‘nurse, nurse, dietary laborer, nedical technologist, intern

Intern, Laboratory Assistant, Student Assistant

laboratory assistant, laboratory technician, class assistant, research
assistant; student pharuacist : '

Outdoor Work

landscaping, yard work, painting, highway naintenance, construction,
parks maintenance

Professional
cormercial artist's agent, theater manager, artist, nusician
Recreation

camp, playground counselor, counselor, life guard, playground
watcher, YiiCA instructor, tennis counselor

Seni-skilled, Skilled

deburrer, skilled lab., radio engincer, assistant industrizl engineer,
shoe uanufacture, avning maker, c¢lectrical techniciam, electrician's
apprentice, millwright helper, bakery, presplice, handyman, stringing
tennis rackets, print shop assistant, saw operator, cab/truck driver,
surveyor (engineer), hooker, radio dispatcher.

lCategories vere determined post hoc.-When appropriate, jqbs
were classified according to the Alphabetical Index of Occupations
and Industries (U.S. Department of Cormerce, 1960).

~27=




Teaching

staff developnient instructor, teacher aide, teacher: nursery
school, Hebrew, nusic

Unskilled

laborer, 'stockboy, usher, busboy, production line, furniture
uover, warchouse work, car jockey, naintenance, show novies,
factory worker, puiip gas, helper (utility company), babysitting

Miscellaneous

WHERE

Tpus
Business

electronics firn, accounting firm, insurance company, industrial
construction, survey coupany, pharmacy, dress manufacturing office,
hardwood company, car rental/dealer, baking company, food processor,
jewelry firn, bank, indoor sports facility, gas station, listed
businesses

Industry

factory: wax, shoe, electronics; steel plant, listed industries

Educational, Social

caupus other than SUNY/B, nursery school, board of education,
surmer school, temple, kibbutz, leighborhood House, Friendship
House, Freedon School, Jewish Center

Food, Lodging

club, restaurant, hotel, bar, coffee shop
Health

hospital, nursing hone

Public Service

library, post office, govermnent, state, utility company
Recreation

canp, YiiCA, park




. A

Store

narket, store: discount, drug, department,’ liquor, retail, duty-
free, grocery, book, ice crean

ifiscellancous

HOURS

11 - 15

21 - 40

uore than 40




