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I. Rationale

The search for ways to facilitate language learning has
been.confined to the domain of language. Learning a f»oreign
language is usually seen as the process of acquiring the
linguistic habits of another group. Much of the research on
teaching a foreign language has concentrated on analyses of:a
group's linguisFic conventions, methods to teach those con-
ventions, and theories of learning and language aptitude.

If a particular language is seen as one of the distin-

guishing marks of a social group, then favorable attitudes

toward that group should facilitate the acquisition of language.]
Extensive studies conducted mainly by Wallace Lambert and

Robert Gardner at McGill University 2 investigated the notion
that motivation is sufficient to insure mastery of a new
lanéuage.

The requisite motivation, according to Lambert, is con-
trolled Ly "the learner's ethnhocentric tendencies, his attitudes
tovards the other group, and his oricntation toward language."3
" Language orientation may be ecither: 1). instrumental, c.g.,

to further one's job status, to be able to communicatc with
¢octors and salesmen, ctc.; or 2). inteqgrative, i.g., to be
ablc to participate in the social/cultural life of the other
group. Low ethnocentrism, positive attitudes towards the other
group, and an integrative orientation toward language comirise
high motivation, with the oppositc criteria controlling low

motivation.




A seriés of studies to test this hypothesis were conducted
on 75 students of the Montreal English.community who had |
studied French for at least six years. Variables included were:
1). proficiency ‘in French measured by teacher's evaluations
plus nine objective tests of specific French skills, 2). lan-
guage aptitude measured by three subtests from the Medern
Language Aptitude Test, 3). language motivation measuvred by
scales of orientation, desire and motivational intensity,

4). social attitudes mcasured by scales for ethnocentrism,
general attitude, attitude towards French and English
Cang@ians, anomic and authoritarianism, 5). miscellancous
variables, e.g., sex, attitudes towards child rearing, parenté
and self. Intercorrelations of these variables were factor
analyzed.

Similar studies were concucted on high school students
in the French community of Louisiana (who regard French culture
as inferior to Americanb and in Maine (whe value French culture
highly), and in a typical American commanity in liartford, Conn-
ecticut. Anong the mauny findings from these studies, only the °
most relevant to our own investigation are cited here.

Language aptitudc and motivation, as defined, ccrrelated

highly with successﬁn languagc learning. llolding aptitude con-

stant, English Canadians who had favorahle attitudes towards
French Canadians were more proficient in French skills than
thore who had rneqgative attitudes. The Franco Pmericans in
Maine werc sfiperior in French to those in Louisiana. In spite
¢ +*heir social contact with the I'ranch lenguage, the Louisiana
students generally performed no better, and sometimes more

poorly, than the Hartford students who had no social contact




with French-speaking peonle.

In other words, aptitude and motivation were found to
be independent, i.e., they were not correlated with each other,
though each taken separately corrcléted with lahguage pro-
ficiency. Also, aptitude was correlated with "classroom skills"
(aural and written) while motivation correlated more highly with
“conversational skills" (vocabulary, grammar and oral pro-
ficiency).

With the Lambert-Gardner findings:as a starting point,
we further hypothesized that attitudes of parents t.owards the
other group arc transmitted to their childaren ¢4 and thus
should correlate with the childrcn's proficiency in the other
language. Lambert and Klineberg 5 report that stereotypes
acquired by children under eight years of age are either
completely positive.or completely negative, becoming less
stark as they grow older. They observed that nursery school
children are indeed aware of ethnic distinctions of majority and
minority groups. We thus predicted that there might be a
relation between the English proficiency of first grade Puerto

Rican children and their parents' attitudes towards assimilation

to American culture.




Method

This study was not meant to be rigorous or definitive. We
designed:ts a pilot study which would give some indication of
the'strength of our hypothesis.

The subjects of the study were ten Puerto Rican chilldren,
aged seven and eight in the bilinpgual first grade class at the
Bancroft School in the South End, and one or both parents of each

child. We worked with this partic lar group of children because

they were the only Puerto Rican children available to us who had

3
been in the United States at least one year and whb could speak

somé-English. Their parents are semi-skilled or unskilled workers
or on welfare. Both researchers are fluent in Spanish and have
had some experience teaching and associating with Puerto Rican
children and adults.
The evaluation of attitudes toward assimilation was obtained
from taperecorded interviews with the parents in Spanish, using
a questionnaire which we designed.(Sce Section
II1 below.) During the interviews the questions were often
elaborated on so that the parents understood them clearly, and
sonetimes additional questions were asked to clarify responscs.
For scoring purposes, the aquestions werc rephrased to yield
yes~no answers which indlcated cither a positive or negative
attitude toward assimilation, Responses that indicated negaiive
attlitudes were marked 03 those thut indicated pusitive attitudzs
The total score divided by the number of questions

d a (lec Appendiy A)




The children's English proficiency was determined by the

English section of the English/Spanish Auditory Test for Lan-

guage Comprehension for 6-8-year old children, developed by the

Southwest Educational Development Laboratory, Austin, Texas
(1969). (See Appendix B for a list of the categories included
in the test.) Children were asked to point to the one of three
ﬁictures on a page that illustrated what the tester said. Six
items required the child to respond to commands.

Though the test 1is barely adeguate as a measure of language
skills, no better test for English proficiency of younfg non-
English speaking children was available to us. ("Proficiency"

is used here to mean "knowledge" of English, a discussion of

which vwould require another paper.) The actual test is for com-

prehersion only, not production, and includes vocapulary and
traditional grammar items. A comparison of vocabulary scorecs

and syntax scores (items labeled "morphology, grammar and syntax"
in Appendix B) showed that each child performed as well on syn-
tax as on vocabulary in relation to the other children. Therefore,
in our data analysis, vwe used only the total score as the measure
of English proficiency.

Although the adﬁuacy of the linpuistic content of the test
can be questioned, there are no experimentally supported formula-
tions of what should be included in a foreign language test for
childron. The confounding of cegnitive skills with linguistic
skills, ani ambiguous pictures were the olher deficiencies of

the test. We therefore adminiscereu the test to twe American
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children, 6% and 74 years of age, who éhduld have obtained
perfect scores, if the test measured only language ability. On
the basis of their errors, we eliminated 11 "bad" items.

" Because our sample was so small, we decided to divide

- subjects into two categories -- high and low -- for both English

proficiency and assimilation attitude. Numeric .1 scores would
be used only as a tool for placement. Since néither the English
test nor the questionnaire had beednstandardized, we éid not

have a previously determined cut-off point for either variable.
We thus decided thatwwould have to look at scores before the
cut-off points could be determined.

We decided to use 2x2 contingency tables, scatter diagrams
and other helpful graphs to demonstrate the strength -- or weak-
ness -- of our hypothesis, as well as to gain insights into the
nature of our sample. At this stage of investigation, statis-

tical tests for significance would not be necessary, nor profit-

able, given our sample size.




IYI. The Questionnaire

The texrm "assimilation” is still surrounded by an aura
of confusion, though noted sociologists have attempted to "break
it down" into composite variables. 'Throughout this study we
have -loosely defined assimilation as the process by which indi-
viduals from one group acquire the sentiments, culture, lan-
guage and values of another group.6 The individual's own
perception of the majority group's culture, languaée, and

values would determine his willingness to assimilate.

Fcr the purpose of our study, we constructed a seven-

part questionnaire which we felt would reveal the subjects'
attitudes toward assimilation. The parts are:
1. Plans for residence in the United States

Attitudes towards Americans

Expectations

Goals for children

Language

Social distance

Political party affiliation
The description of each section will be labeled "Part A";

"Part B" will evaluate it.




l. Plans for Residence in the U.S.A.

A. Because Puerto Rico is 30 geographically and finan-
cially accessible, there is a trend among Puerto Ricans to’
move.to the mainland, work until a satisfactory amount of
money is made, and then return to the island to enjoy their
savings. This fact not only differentiates the Puerto Rican
migration from that of other minority groups but also affects
the group's willingness to assimilate. For there is less incen-
tive to adapt oncself to new ways when there is the ever-
presentoption to return to the comfort of one's homeland.

For these reasons, Questions #1 and #2 asked whether or
not the family planned to remain permanently in the U.S.A.
or réturn to Puerto Rico. Furthermorec, we expected that fre-
quent visits to Puerto Rico to visit family would also decrease
one's motivation to assimilate. We did, however, ask vhether
they would advise remaining family members in Puerto Rico to
come to live in the United States. (Question #4) We felt that

an answer of "yes" would indicate a positive attitude toward
the country, since one would advise a family member to come

only if the move would be beneficial.

B. Of the five qguestions vhich cémprised this section,
only Questions f#1 and {2 corrclated highly with the total
assimilation score and,in fact, reinforced each other. Aprendix
C.shows thai those who scored lowest on total assimilation

P T
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no" tec Question#l and sulieruently "yes" to Quection
#2. That is to say, thosc parcnts vho planned to stay in the
U.S. 2, rermonently, scoraed higher or assinilation than those

vio planned to roturn to Puerto Rico,




~ q.
Another interesting observation is that Question &5 - f
Would you advise your relatives to come here to live?" -

correlated 100% with Question #19 on Expectations - "Are

you dissolutioned with life here?"




2. Attitudes towards Americans
A. A two-part objective directed the formulation of the

questions in this section. First, we wanted the individual to

reveal his idea of a typical Americahn, The respondent was

guided by a series of specific questions on the physical
appearance, typi~al customs, religion, family life and economic
level of the American majority group.

Second, we wanted to ascertain the degree to which the
individual sensed differences between his community and that
of the majority group. For example: "Do you think that there
is as much mutual respect betwveen sons and fathers in the
Ame;ican family as in Puerto Rican families?" We included
Question #15 - "Do you yourself feel different from an American?”
which we felt would indicate whether these differences were

interfering with the individual's own move toward assimilation.

B. The scores of this section showed a range similar to
that of the total scores. Those who had been ranked low on
total assimilation also got the lowest percentages on attitudes
toward Pmericans. Particularly interesting vwas the consistency
of "yes" answers to questions such as numbeirs 8, 9, 10, 14,

15, which indicate that the individuals who had a ncgative
attitude toward assimilation also senscd the greatest degree
of differcences between themselves and the mejority group.

nlthough differenccs such as foed, dress, life style
(the majority felt that Americans were "oncerrado" - cold -
and valued privacy) vere mentioncd, thoe languagc barxier

was cited by everyone as the principal difference. Our ob-




servations seemed to show that this section was a good indicatoer

of assimilative attitudes.
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3. Expectations

A. Vie were concerned here with ascept&ining what the
subject had thought about Americans and American life while
still in Puerto Rico and how this image had changed since hié
arrival. We felt that if a person's previous notions of a
situation proved to be overly optimistic, he would become
frustrated and critical of the country or people who had failed
to meet his expec:ations. The disillusionment would thus pro-

duce a negative attitude toward assimilation,

' B. The responscs to Question # 18 and # 19 indicate that
the section on expectations was not adequate. The majority
stated that their expectations about American life had been
accurate and that they were Hot disillusioned with life here.
The fact that come of those who expressed this opinion also
planned to recturn to Puerto Rico indicates that there were

other factors operating which the questionnairec did not

investigate.
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4, Goals for Children

A. Since énrollment in an educational systcem would put
a Puerto Rican child into close social and linguistic contact
with members of the majority group, we felt that pareptal desire
to héve children continue their education here would reflect a

positive attitude towards assimilation. However, the parent's

desire that his child receive a U.S. education might reflect only

a dissatisfaction with the Puerto Rican educational system rather
than an assimilative attitude. Therefore, Question #21, which
asked whether the parent wanted his child to return to Puecrto

Rico to live, was included to clarify his position.

B. The subjects expressed little or no strong feelings
about their children's carcer plans. Most felt that the
child's intellectual ability would determine the limits of his
progress in the educational system, and conscquently, his

carecr.




5. Language
A. According to Robert E. Park, an American sociologist,

"an immigrant is ordinarily con-
sidered assimilated as soon es
keshaslacquired the language and
the social ritual of the native
community and can participate,
without encountering prejudice,
in the common life, economic and
political."?

Our assecssment of orientation towards English included
two factors: 1). the individual's exposure to spoken English
while still in Puerto Rico, 2). present attitude towards
English learning both for self and for children, including
their rcasons for wanting to learn English. As Lambert suggests,

an integrative orientation towards language would correlate

morc highly with assimilation than an instrumental one.8

B. Upon anlysis, wec found that this section yielded
nothing conclusivc. .Jlc observed no relation between a high
total assimilation score and either prior exposure of the parent
to spoken English while in Puerto Pico or his ability to speak

English., (Questions #22,%#22a) Futhermore, all parcnts expressed

a willingness to attend adult education classes. (Questionf23)

We had anticipated that all parcnts would want their
children to learn English. Illowever, following Lambert, we
expected that an integrative orientation towards language learning
would correlatedmore highly with a positive attitude toward

assimilation. This vas nct bLorrne out by our findinos.




Nine out of the ten parents interviewed expressed an
instrumental orientation toward language learning. The tenth

also mentioned it in addition to integrative reasons. Seven

parents were ranked as "high" in thqtotal assimilation score.

Lambert studied middle-class students; our sample were
all from the lower, semi-skilled working class. It seems
reasonable that a group who had migrated primarily to find
better jobs would not only have a distinct instrumentzl
orientation but also would be acutely aware of the advantages
of speaking English in the job market both herzand in Puerto

Rico.
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6. Social Distance

A, A major factor in the process of assimilation is the
formation of social structural relationships,q vhich jenzrally
are givided into three major levels:

occupational-educational contacts

friendship-neighborhood contacts

intimate family circle contacts
This section investigated the willingness of the subject to
associate with Americans on cach of these levels.

We felt that although positive social contacts in levels

#1 and$2 would facilitate assimilation, a positive response to
social contacts with Americans in the intimate family circle
would be the best assimilation indicator. However, if the
ordering of the levels did not hold true for the Puerto Pican
community, the greatest number of “"yes" responses would indicate
an assimilative attitude.

B. The responses to the social distance saction were not
related to the total assimilation score. Morecover, the
anticipated ordering of levels did not hold true for our sample.
For cxample, in Question#29, only onec of the nine subjects who
answared cxpressed a preference for Puerto Ricans as marriage
partners for thcir children wvhercas in Question £28, two out of
ten sabjects resconted Americans living in their neighborhcods.

Although the small diffcerence might no even warrant mention,

the subjects’ receptivity to marriage with Americans might be

explained by their past history of intermarriage with a variety




of different ethnic and racial groups. AFurthermore, this

might possibly prove to be a positive factor in their move

towards upward mobility.




7. Political Party Affiliation

A. The three political parties in Puerto Rico are:
Estadistas who advocate making Puerto Rico a state, the
pendentistas who advocate independence for Puerto Rico,
Populares who advocate keeping the current commonwealth
of Puerto Rico. Ve predicted that the Estadistas would
to assimilate, the Independentistas would not, and the

Populares would fall somewhere along an assimilation continuum.

B. Since only one individual in our sample belonged to

the Independistas, we were unable to infer anything from this

section. For what it's worth, the Independista scored lowest

on the assimilation total.




IV, Findings

Table 1 below lists the English proficiency and Assimilation

scores recorded for the children and their parents. The determination

TABLE 1
English Proficiency - Assimilation

93 85
88 ) 81
83 76
78 75
76 Vi
75 69
7 66
70

51

59 43
Low 5 4 3 2 Low

-

X 70.7 6446

median 755 70.0
of cut-off points to form categories is an arbitrary and difficult task,
especially in a sample of such small size. The mediun or meun of each
range did not sccm%?easonable dividing line, sincc at that borderline, the
difference between a high end low scorer vas only one or two roints, lie
decided to make the division at a point where there was a "lerge" difference
between scorese  Though these categories yielded only two low Frglish
performers and three low assimilation scores, they provide the best dese
criplion of our samples A contingency table and scatier diagrau follow
below ard on the next page. The numbers refer to each subject, vl.o ere

renked in descenling order of Inslish proficicney,

The: 2 by 2 contir~eney table, thouch net indicr ting o sivony core
W y - b ~r o

relaticon botwecnn asclJletion wad proliciency, lces nol disprove the kypo~
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~thesis, Of eight subjects scoring high in proficiency, six also scored
highly in assimilation attitudes of parents. Of the seven in the high
category of assimilation, six were in the high proficiency group. The
scatter diagram of the numerical scores indicates that correlation mey
exist between the two variablese With a lerger sample, regression analysis
might show a significant relationship between proficiency and assimilation
attitudes, if the eddition2l deta were of a similer character to the small
sample examined herc, Figure 3 also shows that English scores tend to
decrecase with a decrease in assimilation scores,

To provide a further insight into the data, ve decided to look at
the length of time the child had spert in the United States in relation
to his English proficiency; the duration of contact with Esglish could

be also an important factor in proficiency and would affeet our conclusions

as a result. Table 3 shous the disteibution of the studenis with respect

to length of residence, and presents another contingency table for these

nev factors,

~

teney Bankine
AENID e 45 W APV AT et o aid

> b
N T

I~~~ NI
Py




Table 2

English Proficiency
RHigh Low

#1,2,3,5

Low #4,6,7,8 # 3, 10

Table 3 does show a tendency for those children who werec in the U.S. a

long time relative to the others to have a greater English proficiencys
however, this relationship is not a simple linear one and it is herd to
judge this factor's impor -jance relative to assimilation attitudes.

The rate with which a child can learn a second lenguage has not
been thoroughly studied as far as we knowe It seems to be a function of
many factors, including aptitude, cultural contact, ard motivaticne
Thercfore, the assimilation~proficiency hypothesis prescnted in this paper
rust be ccnsidered in light of these other factors, which may prevent the
revelation of a simple relatiouship in any sanples The time factor dis=
cussedl abcve may be one of these importaﬁt'other/fbctors complicating the
study. Another poesibility, previcuc school expuarience, aftor éxamiuation
vas considercd not to be significants In eny future study, these and other
potential influences on language proficiency should be included for analyrice
Certainly this paper has shown that assimiluation atiitudes should be scricunly

consider O in any such studye




V. Conclusion

The results of this pilot study, though by no means

conclusive, did not contradict our hypothesis; indeea they
suggest that a more rigorous testing of the hypothesis would
be profitable. Ve recognize the deficiencies in our design and
the limitations of our sample. However, the study provides
some guidelines for further validaticn of the questionnaire and
emphasizes the need for the development of an adequate test
of children's language proficiency.

Many of the parents interviewed saw language as the most
important difference betwecen Americans and Puerto Ricans.
They all recognized the value of being%lucnt in English and
felt strongly that their children should learn to speak English
as quickly as possible. If further investigation into the
effects of social attitudés on children's language learning
yields significant correlations, then we would gain vet another
tool for improving ESL programs in the schools.

The task of tcaching English to Puerto Rican children
has fallen to the schools who have accepted the recponsibility.
However, the implication that school curriculum should be
directed towards snaping an ethnic group's attitudes tovards
assimilation into American culture is an ethical mattexr which
should be thoroughly oxamined . - before being implemented.
The knowlcdge of attitudinal effects on language Jearning
would surely aid in the evaluation of the succcess or failure
of students in ESL programs. Also, if +he tcacher looked into

arcpts' attitudes, she could undexstand better her purils!
' r




per formance ih class. She might also spend more time on
presenting to ﬁer pupils those aspects of Amecrican life that
would appeal to Puerto Ricans.

A less controversial application of -the theory would be
the aevelopment of bilingual education programs'that included
American pupils learning Spanish. It would be a strong
indication to the Puerto Rican commuaity that Americans are

interested in their culture. The Pucrto Ricans would surely

respond favorably.

24,




APPENDIX A

REPHRASED QUESTIO!NNAIRE FOR SCORING

Scoring
QUESTION -~ RESIDENCE PLANS No Yes
1) Do you plan to stay in the U.S. permanently? o 1
2) Do you plan to go back to live in P.Re in the next 3 years? 1 0
3) Have you visited P.R. since you arrived or do you want/plan
to soon? 1 O
4) Do you have close‘relatives in P.RT ( immediate family ?) 1 0
5) Would you advise them to come here to live? o 1
If someons who hed never been to the U.S. asked you to describe an
Anmericsn, what would you sey?
6) Physical difference? 1 0
7) American is taller? 0 1
focial Customs
8) Americans sruse thenselves differently 1 0
9) Americans tesic style of life is different 1 0
10) Young people's dating habits are differcnt 1 0
Religien ‘
11) The same as Puerto Rican's? 0 1
11¢) I3 this fmportant? c 1
Family life
18) Do childrcn and parents respect cesch other? 0 1
13) Are they ac clesc to coch other as in Pucrto Rico? 0 1
14) Do you think Anerjcans and Puerto Ricenw are v-ry different? 1 O
15) Do you feel very different from an Americ.n? i 0




QUESTION Scoring
' No Yes

16) If you stay her a long time, do think you would

become more American? 0 1
16a) Do you think Americans like Puerto Ricans? 0 1
17) Do your children play with American children? ' 1 0
17a) Do American children influence the behaviour of your
children negatively? . 1 ©
! Expectations

18) Have your ideas of what Americans are like changed for the
worse from what they were in Puerto Rico? 1 O

19) Are you diseppointed with 1ife here? 1 0

GOALS FCR_CHI I3EN

20) Do you want your children to go to high schcool or the
university in this country? 0 1

21) Do you want them to go back to P.R. to live and vork? 1 0

22) Did ycu hear Fnglish in P.R.? 0 1

23) If there were an-English class for adults ncar here, would
you attend? (or heve you atterded already?) 0o 1

2,) Do ycu think it's a good idea for your children 1o learn
English? Vhy? o 1

Seclal Distance

L NN ZRTATVAR S piRe-Rg vy

25)Would you or your husband mind working for or with Americanz?t O

26)doudd you yrefer thal your children ettend & school just
for Pucrto Ricane? 1

c O

28) Do/uovld yeu rind Americans living in yowr neighborh.od? 1

277 Do you have Americin friends? Wonld you Jike then? 0 1




.,

QUESTION

29) Would you prefer that your children marry Puerto Ricans?

.
4

Political Party Affiliation

30) Did you belong to Estadistas/Populares?

31) Do you agreew.'hthe philosophy of Indgpendentistas?:

27

Scoring

No Jes
1 O
o 1
1 O

.




APPENDIX B
SOUTHWEST EDUCATIONAL DEVELOFMENT LABORATORY
Division of Research & Evaluation

AUDITORY TEST FOKk LANGUAGE COMPREHENSION
(English or Spanish)

Elizabeth Carrow, Ph.D.
June 1969

VOCABULARY Subscore - 42 Items ( 1 - 42)

Nouns 1 - 28
Adjectives 29 - 36
Verbs 37 - 42

MORPHOLOGY Subscore - 8 Items (43 - 50)

Noun/Noun; Verb/Verb; Adjective/Adjective + Derivational Suffix “er";
also, Noun/Noun + Derivational Suffix "ist" 43 - 50

GRAMMAR Subscore - 53 Items (51 - 103)

Noun (Number) 51 - 56
Pronouns 57 - 58

Gender and number 59 -~ 63
Adjectives 64 - 76

Noun phrese w/2 adjective modifiers 77 - 78
Verbs

Tense 79 - 86

Status 87 - 90

Voice 91 - 94
Adverb 095
Prepositions 96 - 101
Interrogatives 102 - 103

SYNTAX Subscore =~ (For 3, 4, & 5 year levels - 3 Items (104 - 106))
(For 6 & 7 year levels -~ 9 Items (104 - 112))

Noun-Verb, Number Agrcemsnt 104 - 105
Direct/Indirect Object 106

Performance

Simple Imperative Sentence 107 - 108

Direct/Indirect Object 109

Complex scntence w/Independent clause & dependcut ediectival clsuse 110
Compound imperative sentence 111

Complex imperative senterce w/conditionsl clause 112 & 114
Cowpound imperative sentence using eitherf/or 113

Comprchension

Sirmple dmperative gentence 107 - 108

Complex seutecuce w/dependent edjectivel cleusce 109
Couplex imporative sentence w/conditicnzl ecleuze 110
Coupound imperctive sentence 111

Compound imzeretive geatence using eithorfer 112




APPENDIX C

DATA SHEET
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