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Comments ¢n the 5., Biition.

Fourth edition has been criticzl rea Ly a
number of professionals in the area of specin
teaching, whc has put many comments of nigh
professional value. These are all included

in the Tifth edition, why this reflects =z

broad team-work of pedagogs of special teacll;

Some informations siill need a finish cnd a
level of comparison, which will make the
material completely reliacle in all delails.
By this edition there, however, is no longer
doubt about the applicability of the main
model and especially the conclusive meunirs
of the levels of demand to wheiher a possible
fusion and an alterat.on as out-lined will

be an improvement for the teaching of the
children. Caused time one therefore would not
delay the appearence of the 5. edition by
making a list of institutions amt (county)

by amt. A total survey of all the students

of the special teaching informing about age
and pedagogical relevants is missing. The
numbers throughout the text therefore can no%
be compared or added up as they refer to
different statements made at different times.
They are included to give a feeling of the
main lines, which now surely can be concluded
there that there will be children enough anl
fairly spread in all the amts to carry thro :zh
all parts of the model suggested and toc profi:

more in terms of teaching.

Fowniv « @lptyaa Forvrmd anve L4
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The intension of this text is
- to try a new evaluation of the handiczpped child's

sitvatior and needs of teaching,

- to create a concrete realization of the latest
researches in this field of this evalvaition and

based on it,

- to make a 1ist of the demands having to be uet
so that each student under an altered kind of
administration can get a still more relevant
service before, during and after the school %than is

the case today.

l.01l Comments on the purvose:

There in the following is not considerated possible
political ways of presenting the problems as well

as one to the largest exteat has tried to free ogeseT
from the more traditional way of thinking, which
through a knowledge from the beginning of this
century has led to the kind of special teachirg
organisation, we today have in Denmark. Cne, therefar.
has tried to get knowledge and views from the oiher
Nordic contries and consulted resources in USA, USSR

and France.

Further one has-tried to profit by %he gaired
experiences of the present organisation and what

gceem to restrain the further develoomeni of the
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of the special teaching area so thal the adminicirs‘vw

functions not related are separated.

Two conditions seem to play paris. First it impTicit
in much argumentation is formulated that a teacring
area, which needs a central running (tecause of size

etlc), necessarily must belong to the Social Depurimen:

Public School or the teaching area of the Social
Department also is equal to the obtjective pedasepical

proper solution.

out of account.

. s

l.02 The background of the work in a sulirrovp of the

Commission of Social Reforms concerrin~ the mesbion

about delimitation between the special teachins cf

the_schools of the Special Care and the Public Sclool.

In the bill to the Folketing (Danish Parlament) abo"t.
a reform of the basic school educations, which the |
Goverment made in the seesion 1268/69 the fifth itenm
was declared as:

" The teaching of handicapped students must be in
search of a development so that the children can be
teached in a normal school enviroment, if the parentis
can manage the care at home and that stay in an

institution is not a necessary part of the trcatment."

From the comments on the till it i.e. appears that

the Commitee Concerning Handicapped Youngsters

o
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3.

Participation in Furihker Teaching in and after the
Public School, which supmitted a repcrt in July 1088,
has meant to be able to make it as an obvious goal
for the contimous development of tre special {eaching
that only the children, vho's hendicap need a srecial
treatment regarding medicin and care,or who's parcntc
do not want to or are uneyual to undcriake the care
in the home, are send to residence and teachirg at
the special schools. The delimitation to “he Special
Care shall not continuously be made on abstract
criteria, but on an evaluation of the possitilities
of the specific case. This evaluation are made by
agencies of the Public School and the Special Care

together and are continuously revised.

It further says in the comments that the Commitee

in relation to the introduction of a nuaber of bills
in accordance with the stated views has declored that
it could not come to a decision about the teaching
and the education of the specific groups of handicere
before further investigations and discussions were
made by the coricerned toards znd organisations.
Extracts of the comments are enclosed in the Dsnish

supplement 5,

The Commitee df Teaching and Education settled by
the Folketing (DP) has in the report on the bill
stated that the Commitec assumee the total complex
of problems about the schools of the Specizl Care

contra the special teaching of the Public School,
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espccially the schools for the tlinds and the deals,
will be object of closer diccussions heiween ihe
HMirister of Sociol Affairs and the Minicter of

Educatlion.

The pascing of the resolution of the Folketing (D7)
plus a flash of the progressive debate among profes-
sionals made the lMinicier of Social Affairs sugrest
the Iinister of Education in December 1969 that the
question about maintenaance of the special schools of
the Special Care at national level first was iaken
up by the Commission of Social Reforms. The IMinister
of Social Affairs by this refered to that the
Commission of Social Reforms in its. first report
points out that the Commission iiself soon has to
consider how the Special Care (among these the Care
of the bentally Retarded) can Ve integrated in or
adapted to the reform of the structure of the social

safety system sugsested in the report.

The Minister of Social Affairs further in the
application to the Minister of Education underlined
that the HMinistery of Social Affairs looks at the
question about the future teaching and treatment of
the handicapped children as a very wide prodlen,
which will be difficult to come to a decision about
only by discussions between the two minisiteries and

the involved boards.

The probtlem of giving the handicapved children the

assistance of material and imaterial character, which
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is a precondition of making il possille for them 1o
the largesi extent to manage by themselves in the

society, is from the point of view of the Minister

"o,

of Social .ffrirs so wide that the needs, which hLave

o

to be met to reach the goal, hardly can be done by
one of the present divisions of structures. The

needs range from support through the health care to
the educational areas. It, thereforc, will reguire
comprehensive researches and evaluations berore it
is possible to settle the future structure in these

areas.

-

The iinister of Educatioa thought that the task of
the Commission of %ocial Reforms primary should be
limited to considerations about the administraiive
and organisational precorditions and consequences of
the integration of the children in the normal
enviroment of school and home in view. The principal
starting-poant is the fifth =rticle in the bill of
the Folketing (DP) and the comments on this, there -
as the Minister of Education has underlined - only
tries to settle and delimite the principle of +ihe
teaching placement of the children " in a normal
school enviroment in stead of a special school
(boarding school)".

The Ministier of Education, however, declared that
the Commission was requested to deepen the question
about what consequences of pedagogical and psychologz
sorts the outlined development may have for the

remaining students in the schools for the blinds and
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the deafs. The Minister of Educailion finds that you

in forehand can not neglect that a solution of iLese
specific protlens may demand a new atiitude towards i}

principal background.

Finally the Minister of Education mentions that it
shall be stated exactly that the considerations of
the Commission must not stop current negosiations
aboul a solutions of actual concrete developmental

problems.

At the reeting of the Commission of Social Reforms

on February 12th 1970 the chairman mentioned ihat
there was unsolved questions about siructure wiihin
the Special Care - i.e.'the friture p]acemenf of the
schools for special teaching - which should be
discussed in the Commission. The chairman in relstion
to this explained the corrospondence between the iwo
ministers and got agreement to settle a subgroup,
which in co-operation with the Ministery of Education
should discuss details of the school placement of

the handicapped children.

In a writed statement from June 1970 the members of
the Commission were informed about the settlenent

and the members of the subgroup.

1l.03 List of the members of the suberoup.

N.E. Bank-Mikkelsen, Director
E. Bast, Chief of Section
K. Fogh Hansen, Psychologist

Ole Heeg, Chief of Section(planning’




I. Skov Jorgensen, Inspector of Zducation
Henrik KXappel, Principal
H.C. Seierup, Director, Chairman

Phrstrem, Inspector of Education
Secretariat:

Henning Sle¢.ved, Inspector of Educatic -

K. Beukel, Principal




2.00 Delimitations.

Research progresses in the area of special teuching
always because of lacking accept and financial

wort have been reached by using such physical
and psychological efforts that it among proffessiom’
in this branch of teaching has been difficult to
get accept of regulation or affection of alrealdy

reached results and established organisation.

When you so in Dermark have an outer organisation
of special teaching, which is based on the research
results,which from the beginning of the century to
the middle of the 19%oces very well supported the
thought that you had to separate handicapped children
from "normal" children and to differenciate the
groups of handicapped in not-learning orientated
sections, this might be a result of the nmentioned
lack of accept and support of development of
knowledge. To this there presumably is a number of
common difficulties by transforming the gained
pedagogical/psychological knowledge into concrete
learning situations (i.e. the things happen irn Ff.i.

a clas.sroon).

The researches, yhiéh in the late So'es and during
the 6o'es emphagized the learning difficulties of
the students/in stead of putting any importance to
wheter ghéy belong to one or another handicap group,

when evaluating the handicapped of senmse, moving and
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communication in relation {o the mentally handicapre!
from a pedagogical point of view, iherefore, lecome

especially important.

Now you with a great deal of the children (-no mattier
which ministery they bvelong to) needing special
teaching see that two or more handicaps are present
within the same child so that categorizing may seenm

Just meanless in this resnect.

But as pedagogical unuseful the 0ld categorizing by
handicap is today as unprofitable and wrong it fronm

a pedagogical point of view is to make a new category:
"The multihandicapped child" about which some already
has been writien. This term in this wide form is
unprofitable because it does not state anyihing
concrete about the lea;ning difficulties of thes childg,
which may be used as starting-point for a learning
situation as well as it is wrong just for numerical
and definational reasons because you today can not

be handicapped without being it in relation %o a
purpose of the special teaching. This purpose we

here let be equal to that of the ordinary school:

To increase the abilities of the student, to provide
him useful knowledge and support his character. This
in shorter terms may be put in this way: To teach the
student "to think critically and to act indeperncently”
When it here is taken out, it is because the effect
of the handicap so always shall be measured in relati-
to the (decrcased) possibilities of the child to

interact with other pecople and ihat you in discussion
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often have separated the
from this social part of
is important in relaiion
difficulties mentioning,
to the teuching of child

difficulties.

Bofcre you start a more
how the teaching of the
social purpose, you for
make up your mind:about
the protlematic deriving
results in the area of ¢

"the effect of the suneci

lo.

ion of inlerrvaiinn

[¢H
i,
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the tenching vpurpose. This
to children without
but it is eviderti in relatio:

ren with severe learning

concrete discuzsion about

haniicapped is related to a

the completeness have to

a subject more arising from
from the new research

pecial teaching. I{ is ahout

al teaching” and the from

this coming discussion a

the special teaching"., T

reszarches avaible showi

have no or only little e

In relation to ihe tbasic
social consequensesﬁ)whi
of the handicapped child
there is no controversie
effect of the special te
not have ( or should not
aim. It so neither is an
did not find any special

in the special teaching.

X) inclusive emotional a

boul "what is special about

here f.i. is quite a bit
ng that the special teachirg

Tfect.

view that it primary is the
cn decreases the possivilitic
in relation to ¢ther people,
1l in finding no or little
aching as the teaching does
have!) a pure scholastic
alarming information that
learning pedagogical views

It in the following turns

nd communicational
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out desirable and logic necessary fror. a pedagogical
point of view to look at all teaching from the
university level to the school for the mosi severe
learning damaged children from one learning /method
angle (not necessarily the same suljeci-urea). Fron
this directly follows that there is no specific
learning pedagogy for moving hondicapped or one

for the blinds and s1ill less one for the mentally

handicapped at all levels.

From this point of view you have to consentrate at
the subject-areas and the riethods to find, what
characterizes the specia) teaching. It here f.i.

is a central view that a.l people have to learn the
social norms of their enviroment. This point of
view as mentioned has some consequences for the
teaching of learning retarded children, but these
consequences of course do not change because the
student has supplemental handicaps. From this also
follows that no matier which supplemental handicap
the child may have, he necessarily always has to
learn about the subject-areas, which corrospords to
the basic subject-areas of the Public School. It
further follows that the learning has to aim at
providing the student with an useful communication

system plus eventually aim at remedy other handicaps.

Accordingly there only is two areas of pedagogic/
teaching technical interest left, namely which

methods will provide the student to learn the
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above mentioned subject-areas purtly regarding his
intact learning ways partly resarding ithe learning
ways unuseful or injured for physical reasons. Fron
this point of view f.i. the learning problem of a
weak-sighted/blind child is of receptive sort, and
"the social necessary subject-areas" al TERIINAL{GOAL
level ‘are the same as for children at the same uge.
The sight handicap firsti come into consideration at
METHODICAL level, i.e. included in the indication

of which ways lead to the goal. The SYNTESE (of goal
and method) takes place in the teaching performance,
where the student learns the to his age corrosponding

social necessary subject-areas andfirst senconder

is teached to use an eventually rest of sight.

The reason for this is that it is more damaging for
the interaction of an individual with others that

he is socially incapabel,than he has cecreased
mobility. This involve a complete consideration of
which part of his total handicap is the most damaging
in relation to his social learning in each case.

It therefore in this area is very dangerous (- and
from the first reasons inexpedient) to make a general
"hieraki" among the handicap groups. The only
experiences you with great sureness re-experience

in the pedagogic work in the western culture are

that the lower intelligence often is more social
damaging than moving retarded anéd the common sense

handicaps. (There is opposit experiences in cultures




wnere observable handicaps are more social dameging
than intelligence retardation.)(See 1itt. no. 45.)
This of course involves that we in our part of the
world through visitation, building institutions/
schools, planning the continuous education of the
teachers etc. have to consider this. (Necesuary
changes of the community norms shall not be made

with the handicapped people as hostages.)

The only thing left is that the teacher in the
planning of the teaching situation shall make that
the student can his starting-point so that the
student learns the normal social teaching contents.
The étudent equally to oiher students shall not
prove his lacking capacity in specific learning

areas in beforehand, but has the right to in all

situations to use his strong sides %o his own

profit.
Conclusion:

1, There is no pedagogical objective reason for the
current division in handicap categories.
The central still is that all children more are
children with common needs and demands to the

surroundings,than they are something exceptional.

That is why "school" also 40 the studerts of

the special teaching is the method, which the

community uces to teach them to "think critically

and act independently".
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4. All students shall Ve offered hurdicap remedy teacli<

but this never must be of such dimensions that it re

strain the student in becoming a social individual,

L4

and it therefore primary shall aim at inproviug a

lack (or evade the lack) in the communicabticn system.
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2.0l Preotrlemathic of interralion:

Everywhere in the society you talk aboul integration.
Not least when the talk is about handicapred peorple
the integsration has become a fashion word. We in

the following will try to express some om the
problenms of integration, which has directly influence
at the teaching of the students traditional needing
special teaching. The problem is looked at from a
pedagogical/ administirative point of view, while the

gsocial politicéal adpects are not treated. By integra-

tion you from a pedagogical/administrative point of

view mean fusions to bigger or different made wholes.

By ségration you mean a division into smaller units.

As well in relation to the total number of studeats
of the special teaching (both tne area of the
Ministery of Education and the area of the Ministery
of Social Affairs) as in relation to other groups

in the community it may be of importance that :ou
look at the problems of integration as parts of a

development.

One part of such a gevelopment f.i. is that you now
much more accepting let children with deviations
move/functionate in normal enviroments even that they
frequent special schools/institutions. An externali-
sation of students in the area of the Ninistey of
Social Affairs to a great number of small schools

end kindergardens has taken place.
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In this development is an attempt 4o integra‘c the
handicapped student in a "ncrmal" enviromeni, hut

in such a way that the siudent keeps his identiity

in the closer contact with other people. This

keeping of indentity f.i. is that the handicanyed
student is secured a small basic group {6-8 pewsornc).
Only in spit cf this last the often repeated senternce
about "providing the clients a living as clcze ihe

normal as possible" has any meaning.

It would be contrary to the mentioned about the
enviromental integration and the destruction of the
sense handicaps as basis of division for pedagogical
relevant made groups, if the very stiff division of
schools and specialclasses in the area of respectivel-
the lMinistery of Education and the Miristery of
Socicl Affakrs from the o0ld - now left - IQ levels
was kept as the only criteria for admission to the

schools/classes.

It is a developmental necessarity in all planning
that you first differenciate and then wide your
knowledge in such a way that you are able %o
specialize to specific arcas. Then it is possitle
without the specific areas loose identity to build
bridges of co-operation (integrate) betw ¢n ihe
specific arcas.In the special teaching you siill are
in the differenciation fase, but it already now is
clear that you are able to direct ihe development

into the speciclisation fuse (i.e. f.i. an
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17,
organisatoric fusion) so that the group of echools
already excisting in both areas onrn the assumption
that the teachers get a systematic continuous
education may be used as special schocls with each
their learning special. In this seurch for new
criterias specific brain damages, physical handicaps
etc. plus a direct pedarogiccl diagnose about an
explanation of learning difficulties become importont
For the pedagogical diagnose there today already
are a great number of {ests and descrittion formulars
containing a lot of empiric data, which muake them
useful in the schools to a large extent, avaible.

(Ref. suppl. 9)

The problem of these results of the test describtions
is to transform them into practical directions for
subject-area, method and material, which will make
the teacher teaching each student relevant subjects

here and now.

In the respect of not participating in the creation
of a new "religion" it, however, is important to
notice that you by leaving a "medical" bais in the
favour of learning criterias of course in a sence
establish a new categorizing. This last in«éﬁgx of
our current knowledge should have the advantage
that it is in accordance with the purpose of the
teaching. But it as less'as anything else is the

"eternal truth" and has to be evaluated in relation

to new knowledge constantly.

This development towards a more student accepting




ERI

Aruitoxt provided by Eic:

1€,

special teaching of course demards f.i, ihat pureris
representing cuildren of different catesories of
handicap in the urea of velardation accept eachotlher
to such an extent that they will alloud {iheir
children to go to school together without considerat -

ing the looks and the vehaviour of the children.

This must be a question of maturation of some provlen
(Gevelopment of attitudes), but the question atout

integration is just this.

In New York you have made a still not published
investigation of children in several hundreds

special classes in normal schools. It here was

proven that the children in these special classes

got an inferior service in relation to the children
in pure special schools from a pedagogical pcint of
view, that they in all essentials were foreign lLodies
in the school life, that the teachers felt lonely as
regards professional knowledge information and
inspiration. This often also combined wiih tad

adapted possibilities of materials and rooms.

That to he transformed to the Danish: situatlion is
that complete integration (f.i. admission of all
the children today teached under ihe Minisiery of
Social Affairs to the normal school) at least
demands a high level of readiness in the norral
schiool to the teaching demands of these siudents,
i.e. education of and attitudes of the teachers,

lower class quotients, Letter and different designed




rooms and olten more varizsted material nossibilitiews
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etc.. Wheter you, when these and other demandis ¢

,_
)

v
[l

net, may recommend lotal integration further dejend
on a more exactly knowledge ahout the psychological

mechanisms within f.i, retarded students, which playe

parts in connection with the socializing process.
(- And naturally the psychological mechunisms within
’ the not-handicapped, which plays parts in the

confrontation/co-operation with the handicapped.)

It is true that socialization not is é teaching

{ situation between teacher and student, but za learning
process taking place by absorbing and subject chocsir
in®bénefitable enviroment. To cet a "licket" 1o the

enviroment it, however, is necessary to manage some

social ckills, and these are learned in & teachin

M

situation. When it then from different sides have
been underlined (f.i. in Sweden) that f.i. the
children of a training school more easy could be
integrated in normal enviroments than the mildly
mentally retarded children, you by this observation
may have overlooked the demand of keeping the identii
of the mentally retarded student intact in the
interaction between the handicapped and the not-

handicapped student.
Conclusion:

The conclusion of the knowledre today avaible «lout

integration of as well mildly as severe damoged

Qo students of all the traditional handicap groupss,

ERIC
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therelore, may be divided in four:

Firstly is the readiness of the recieving instituiio
an important fazclor, but the paradoxical, hovwever, ic
that this readiness does not arise bty ilself, tut
first when concrete tasks turn up and nave 1o be
solved. The graduzl intesration already started,
therefore, has to be supported if you want to incros
the development. This in spite of that some handicap-
ped students necessarily have to break the ground

for the following.

Secondly it seems as all delimitations retering to
kind and level of handicap have a massive tendency
to provide no or little service to the studentis
"placed" around the limits.(The co-operation projects
between the areas already started direétly have to
restrain this condition in view. See pert 3.03%.) '
It, therefore, seems expedient that you nmaxe cvenhully
restmin
new delimitations in such a way that they the fewest
students in learning. One, therefere, in the followin-
)
will suggest that you do not make delimitations in
the student group, but that you make the delimitalio-
in conneclion with a number of levels of demands,
which has to be met before the amtskommune{ county)

can overtake the obligationsof special teachiag,

whichi they 3¥ not already are responsible for.

Thirdly you today know that the learning in view
only has effect in social secure situations. Ve
further know that these social secure situations

are clogcely relaled to the circuustance ihal 'herc




in the surrounding group of people (friends and sta’?
is somebody with nearly the same intelleciual
ability and chronological age as well as the crmotiom)

contact must be ok.

Fourthly we today knrow that special teaching
situations have a tendency to reinforce themselves
so that they last longer than the period, where the
i child should have this offer. You, therefore, not
least at the admiristrative levels should build in
mechanisms, which netralizes such "self-reinforcing
mechanisms" in the organisation of the special

\ teaching.

ERIC
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%.,00 Present Speciel Tenchinge Cf%ra.

In this chapter we will try to give & comvressed

survey of

chiléren from O to the age, vwhere they leave the

school (se

(equal to

special te
this stude
teaching".
the normal
determines
special te
what earli
as a parti
Yhen you ¢

teaching o

To this is

different

teaching.

ceem to be
country.
From these
problem of

cavsed hy

of teaching (pedasogical) churacter are included.

The definution of when a child got the right to

different kinds of special teaching have arised.

ideologyhave met the real exisiing needs for spe-zial

speciul teacning offers as descrited in ‘he followving

the special teaching service toiwy offered

e 4,03). The adult area so are not included

the rest of the tert) as well as no offers

aching in all recpecia depends on wheler

nt "will tenefit enough from the normul
It, therefore always is the quality of

teaching in 2z specific district, which
4

the kind and the extent of the need for
aching., This is important in the light of
er have been stated about special pedagosry
cular pedagogy. (see 2.00).

orpare the unevendeveloomenl of the

f the Public School, it is natural that

that ‘he parishesor municapals with

enthusicaem and on racis of difflerent

It, thercfore, can not surprice that lhe

very unevenly from part to part of lhe

points of view you may fe» wiate the

the special teachins s beins directly

the speed of which the normal cchool




O
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system adapis to new working methods and auality
standards in the components ol the teaching situiion.
(Teaching materials, tecacher/student frewuency,
phvsical conditions eic.). It of course is true

o
that the attitudes (level of accept) to peonle
with handicap are of vital importance, but the
attitudes only are inspired in connection with
knowledge and action (and not only as a verbalizing
of possible intensionc). Knowledge and action nrimarsy

arise in enviroments, where siudents with nandicopsn

)
a
©

are "availzble". The present dispersation o
special teaching offers, therefore, rcflects that

you have 1o meet the paradox: the studenis themselv s
have to tale part in the acceptation process ol the
hardicapped human beings. In the fulure a possible
reformation of the organizations muct see to thal

the students do not verome hostages in a process,
vhere otier people must try to change attitudes.

In the total area the «¢pecinl leuching muinly is

Py

organized in following modells

a) Sunnortines tesehne (i.e. that the student

veekly leaves the class, he naturally belongs
to, for a Fevw hours teachingy, which 1o the
greatest extent is done by special educaled

teuchers).

b) Speciel ¢liacs fLeachin~: (i.e. 2 special

class in a normal school, wherc the studenis
wre leached Moll-Uime 411 'he veek., The

Py e




teachers o7ten ive lessone both in lhe

ordinary classes and in the special k

classes).

c) Special class succesive teachine: (1.0,

an expansion of b)in such a way that the
student may pass the school in one specilic
kind of specizl teaching, f.i. classes for

students with cerebral narece).

d) Handicuv Centers: (i.e. special teaching

of students from a county in one pluce

with vice-headmaster as leader). T!: centers
do not necessarily have to cover all special
teaching of the county but wost olten are
combined with one or rore of ihe other

methode.

e) Special School tenchins: (i.e. a schcol

with its own lecder and teachers covers the
needs for one cpecial teacring category of

an area., The

£

reas change in size going
from all the county +to a local school
district (small %own). The specizl fchool
depending on the size of the surrounding
area may be rn 05 a boarding school, norma
day-scnool with tus arrangements, “ay-

school with scliool hLonme.

Normully the epecizl school teachinge last

for the total ¢chool evpirabion, bul f.i.

as in observolion sehog?

Tomay be storier,
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f) Hocvital 2nd oiler inuiiintions? fterching:

(i.e. teaching in a hospitel or another
institution, wvwhere the child primary ctays
becazuse of medical reasoan. The teachers

@ most often have a stuvtus equal Lo that of
the nurses =nd other assistance disciples).
(In part 3.01.6 further arrangement ure

mentioned).

It is important to the further statement that you
accept these models as methods, which the society
in specific situations hag used to solve specific
problems. From these points of view no of the
methods are better than others,but it to 2 specific
child's need hardly is more than one of them, which
is suituble to colve the problems of this child
just now. Later in the life of the child, his needs
often change, and you therefore also have 1o change

the method bty which you meet his new necds.

Barlier there wac a tendency in the area of

the Ministry of Social Alfairs to use the nethod
called special schools, whilec vou in the area of
the Ministry of Zduvcation with a few excepltions
have used supporling leaching and speciul class
teaciing, This onesiderner: in methods now is 1eft
in bvolh aress (.i. alco io the wiy that you Ly
maintsining the obncervalion scheols meet the neede,

vhich earlier jusl was covered by the €chool homes
of the Chilg “nd

hlolrucens Curo.




Conclr.~ion:

1)

hel
N~

The needs for special teazchines mainly ure’

determinecd by ihree factors:

+3

a) The specific learning difficulties o the
student.

b) The recsources of the normal school cvatem
to meet these.

c) The attitude of the surroundings (school
and home) towards solving the prohlems of
the handicapped individuals,

d) The in concreter coined attitude of the

granting avthorities (minorities snd their

"lawyers" are nore distant from ihe deciding

organs than f.i. the parenis of the Iullic

School ("unions")).

The =ix main orgzrization models, which with
increasirg Ilexibiliiy in both areas i used
adequat to the aciual need for teaching of

the ctudent.

The céispocition of ressources lhrrouchou

L)

ok
ck
o
(0]

country to mect the need for special teachins

(no maiter the chen~ing qualily of the normul

teaching) iz very urneven,
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%2.01 Cpecizl Yetchins unler ‘he “linictiry of “inect iao;

The special teaching unier cthe Nirictry of Education
is orgnnized as a primary municipnl maticer, where
the local school nsychologic office sovereipnly

vicitztes the student to the specill teaching

facilitiec availile in ihe area., J{ the child already

go to school, it mozt often will 1c¢ on reguest from

the teacher plus school psychologic examinaiions
thal the visitation takes place. The parents both
before and afier cchool mey ask for such an examina-
tion carried into effect as well as they allways

have to accept hefore exenination of the child is

carried into effect.

To co-ordinalc  the taslks at amteplan (county lewvel)

an amtsskolekonsulent (county school adviser) for

ithe special teaching or/and an amtsskolepsykologp

(country school psychologist) are enployed. The

co-operation tetween county school zdviser and 4he

psyckologist on one side and the school psvchologist

in charge for the school psycholorical office on the

other takes place as arrecments telween the partico

involved.

In the iinistry of EZducnlion the Depuriment for
Special Education is the co-ordinutiions office

wvith an Ingpector of Lducation in charse helped

by « membher of Teachins advisers [rom eacl of the

ERI
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present hundicap groups.

~oT™a

The compelance of the Ingpector of Lducation is
3y

determined by the Minicier of Education through

an instruct, vhich is seen in suppl. 3.

The special teaching in the Public Gchool (incl.
the hospital teaching) today covers ahout £0.000
stulents and was in the school year 1762/70 disperce?

in following groups:

Leficient intelligence
Langucge retarded

Speech retarded

Hearing handicapyped

oight handicapped

Crippled (in special classes)

Hospital teaching

J

%.01.1 The Tezchning Centers for Jeverely Handicunnes

Studentis.,

As you see at fig. 1 the present fourteen centers

Tor special teaching in ihe couniies cover the six
mosl common handicaps, where iten centers provide
service to motoric hundicapped children (cten
children with cerebral parese) and speech/language
handicapped children. Kine cenlers are zhie to nelp
bearing handicupped stludents, vhile only flive cenlers

provide service to sight handicapped stulents.
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23.

Only one center provides service to children with
severe reading handicap, and one center provides
service to students with specific learning difficullles.

(Three more cenlers are being builé).

The centers are expressive of that you in the Public
School try to keep more and nore students earlier
placed in "the Care" in a regular teaching service

so near (40 ~ 50 km) the home of the students that
they can stay home if the home wants them {o. Further
there is a natural wish to sea§‘ to co-operate th
ordinary teaching with the special teaching of the

center at the school, where this teaching is placed.

Q

The level of the handicap they think they can %reat

4

in the fourteen special centers increases equal

|

-

to the education of teachers, phvsical possibilities

etc.,There is no logic limitation of the level or

the supplemental complicating handicap.

This is also the case in regard to the motility of
the students as they in all centers seem to be proparce”

to take students with very reduced motility.

So far the necessary resources can be » ucured,
the centers seem to be very flexibel to expand their
task by taking a greater number of students with

handicaps at all levels and compositions ,




Survev of the Service Arezs of ths Present Handicun

Centers.

(Re 1itt, Yo. 1)

- St ety S et il e e e e e, e el

Handicap eroups

Hearing| Sight Speech/ | otoric| Reading |Special
Place handi- | handi- language} handi~ | handi- learning
capped |capped | handi-~ | capped capped |handi-
capnped capved
Ballerup-Milov X X X
Esbjerg X X X X
Maribo X X X
Herning X X X X X
Nykebing Mors X X X X
Odense )4 X i X
Ringsted X X X
Vejle P X
Avenra X X X
Alvorg X
Arhus X X X X
Térnby
Hillered X X X
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3.,01.2 Hosnital Teachins,

Re. to Circular of February 4ih 1765 the municapals
are bound to establish?teaching ol the children,
there caused some handicap are hospitulized in a
hospital or another ireatment institution. The
teaching of seak and disabled children so covers

a very wide speclrum of teaching tasks as well in
time as in sort. Uome of this leaching is not
handicaps remeding in ihe respect mentioned earlier
in this book. This teaching more serves to mainiain
the skills of the student and to develop these
equally Lo those of the students at the

level,

It is important to notice that the seakness of the
children or an evaluation of their evenlually later
possibilities in no ways restrict the right of the
student to be teached or the extent of the teaching.
As the handicap center: so express the effort of
the Public School to kecep a grovp of ihe students
earlier visitaled to the areas of sgpecial care,

the hospital teaching ete. is an aitempt to make a
teaching safety net so that no children are deprived
leaching whatever their difficulties might he.

This kind of teaching still is in the developing las
regarding outer facilities, employment of staff and
using "expensive" materials. Yeither you have founi
any solution to the leader problem in ithe hospitul

vards. As in all other kims of teaching you in




this branch have to find gualified rpredagogicel
leaders both for the saxe of the pedagogical develop-
ment of methods and knowledge of the specific ward

as for the sake of co-operation wiih the other

treatment grouns dealing with the children.

3.01.3 Helping Schools.

The teaching'of the sludents with deficient in
intelligence in the Public School in a number of
municapals takes place in helping schools. (Helping
school means a scheol with own headmaster, which
only is frequented by students with deficient in
intelligence). Today there are 12 of these. Number
of ctudents and numter of teachers are nol cleared

up-

The average cluss quotient is about & and the teaching
most often is extended with supervicor arrangements

as mentioned in 4.04. The largest number of children
still go to the ordinary firsl classes and are first
during the firsi school year prorosed to itransfer.

Some schools over the the ordinary classes for studentcs
vith deficient intelligence offer teaching vo obher
sandicap groups (f.i. classes with students with
cerebral parese). In report Wo. 277 about the special

teaching of 1he Public School (conbtrary to most othur

special teaching areas) is iried to formulale teims

L)

of the conteni of the tecching equal to the "Teaching

)
lfRi(j Guide for the Tublic School" I + II [the Tlue v:iporti™).

Aruitoxt provided by Eic:
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During the decennium 1260-1970 you in the

offered students at helping schools have been able
to expand the service tec also to cover siudents with
severe intelligence handicap, which beTore has not
been possible. This has result in a parallel
displacement of the clients going to ihe school for
mildly mentslly retarded under the National Service
for Mentally Retarded. The movement in fhe clientele
of course is not an isolated phencmen, but a generel
expression of more and more students are able lo
remain in ordinary classes or in special clasces
their district school. As mentioned in the two
previous parts this f.i. can be seen in ithe fact
more and niore students earlier teachcd under {le
Ministry oi Social Arffairs now are teached willin

the special teaching of the Public School.

3.01.4

This kind of teaching covers the service for reading
retarded students (most), sccial/ermotional disiurbed
students (transfer class) etc.. This service is the

kind of special ieaching, which ic closent %o

total irntegration of the students witn difficulliies

in the ordinary school clagsses. Sunporting teaching,

(s >

offered gome stuvdents, vho can net profit by the

teaching o speciul leac ~ class, may bturn out as

real individual teackrings (4 - € lersons weekly with
<~ +
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students with f.i. severc reading difficulzies), tus
- ?

the school authorities of the municupals also got

the poscibility to grant this teaching Yo cther studont.

who for a short time can not be t¢ ched togseither with
cthers. (Recomwendztion fvom the hoadmaster and gehanl
peycholorical office).

Finally the obsevation clozces are 3 compination of
disciplinary and nedagogic arrengements towvards
stvdents, who mifht have sueh 2n uwnsuccesgfill
relation tc friende and teacher tn~t a "mild renlace-
mentl" is necessary. The students keep their place
ez in the primary class.

Supporting and special class tcaching so are, whero
they are expanded, a couple of variating pousibilities,
which may be olfered the specific studen!s in relatio:
to his needs. IHereby ycu can profit hf being able to
level your arrungements towzrds a more vide specirum
of possibilities appmit to prVié%&ﬁ?Qﬁ%ﬂ%pgrlx

often had to let the difficulties ¢row so big that

the damages were hard to meet, or you had to find

a solution oulside waerrrwrie® the Tublic School.

%3.01.5 Cuserva’ion Schools.

There is no statements about how =any children

o
'
i

freguenting ihe 17 observation schools (many of these
are previous observabion camps) in vse per Junuary

1972,




-

These schools are a part of the obwervation ieraching,
which & great nunber of municapals are interested in,
Further is:

Observation Classes

Observation (linics

Observation Groups,

and it is figured that ahout 8o normal schools
throughout the country offers some kind of observation
teaching.

The students you iry to help through these offers have
been mentioned as "social- and emotional handicapped",
vhich in a very flexibel way covers the group of
studen%s, who'c behaviour in one way the other restrai.
them in profiting by the ieaching offered in the
primary class. There for a time has been a discussicn
about - and a tendency to use ihere classes as
disciplinary arrangements, but at Lhe moment a change
in attitudes seems to have taken place resuliing in
that the behaviour of the students less is seen as

a break of existing rules but more as a pedagogic
challenge aiming atl wheter student and teacher
together can understand, how you in a reasonable

way inleract with otlher :uman beineo. Finully there
among teachers ic an increasing understianding of

that the school ac it is organized today very hard

stresses some children, who by a release of Lhis
strecs may passgghis reriod in a less siressing way
as well as they later vill be able to purlicipute

ERIC
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in the community functions cquulyto olhers.

The increasing attiention to this group of children
inside the Public School withou! doubt is connected

to the accelerated expansion of the locul school
psychological offices in the recent years. There so
today is school psychological offices in most of the

, big towns (80-20). This meanc ihat tlere often all

is grealer capacity for work available for advising
and itreatuent.

As in relation to the teaching of the other handicapped

students it in this area also is a protlem to find

Ty o

qualified teachers. As earlier stated it still is not
a matter of the teachers have to learn a special
pedagogy *, but it is necessary that these teachers
have a solid basic knowledge in the pedagogic/psycholo-
gic area and that they manage co many sirategies that
they immediately are able to make synthesis beetween
the preconditions of the child, the purypose of the
teaching and the corresponiing suitable pedagoric
metnhods. This knowledge in %atural wayv have to work
along with an attitude towards other pesvle so ihat
the teacher open and unprejudiced can participate

in the remedy of other's (children's) difficulties.

3.01.0 Other Schoole and Unecial Teachine Offers,

In this purt we just want to mention that some other

municapals have solved their "offer task" of special

teacning in another way thon the above descrited.

ERIC
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It is particular specizl schools (f.i. Frilufltsskole:

in Copenhagen and Heldagsskolen in Ballerup) and
different kinds of clinics ani supvorting teaching
not equal to the above men’ioned. Reading clinics
and observation clinics so are not unsual. As it is
seen in suppl. 4 it is the clinic teaching, which
tries to keep the student in his primary class for
the longest tine.

Another important area, where there today is done a
lot, is the part of the pedagogic efforts started

in the prescheol age and in connection to the school
start. The most important trait here is the estubliui:.
ment of kindergarden classes in more and more
municipal school systens. Some of the municipals in
relation to this have established a very profouvnd
observation and evaluation of ihe children starting
school so that yéu as early as possible can support
the children in some way turning out to be retarded.
There everywhere in the world now is an increasing
understanding of that children at the prescnool are
proiit by pedasiosical planned enviroments in such a
way that their personal develovment is increased ir
for them and their surroundings fuvourab.e way.

The bvasic view is that a lot of the children, who

in their first years in school is found qualified

to special teaching, would have svoided ihis if they
far earlier than toduy practised in safe and stimuivi-
ing enviroments were alouded to experience and 4o

learn from the surroundings, These are recessary
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preconditions to the personal development of all

children.

You so have left the statistic consideration of the
developmental psychology as being a permuneni schenme,
where all children necessarily had to puss all levels)

of the cdevelopment. Contrary to this you today may

look far more dynamic at the learning enviroments

L] . Y . .(-“
provided the children so that their growth oprortimill

reach the optimal. (There of course is no contra-
diction between this and that all children need

§
close emotional contact in a safe envivoment to be '

able to learn anything at all.)

Hence it follows that you canrot change the i
organization of the special teaching decisively
regarding the teaching of the specific child if you

do not at the same Hind the local administration

{
T

lincs (county) to start early teaching of handicapped!
(or potential handicapped) children at the preschool !
age and not later than the time the handicap is

recognized.

The recruiting of stiaffl for such a teaching shall

be done in regard to the present education of

kinCergarden pedagogs, which should be provided with

!
'
t

opportunities to tveach far more relevunt sutjects
about the early learning of children us well as it

is vivael thot qualified poscihilities for further

L4
1

education at the Janish Highschool for Teachers are

made ooth in and ouiside Copenhagen.
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%,02 Snecial Teaching under the Ministry of

Social Af’airs.

'

The special teaching belonging to the area of

the lMinistry of Social Affairs p;&viously has been
very unlike organized. Some parts so have been
administred directliy bty the Ministry of Social
Affairs, while others have teen administred by
directorates, boards or privately svpervised by

the Ministry.

3 The National Service for lMentally Retarded alomne

~d 2 centrzl school administiration equal to f.i.

o

ihe school directorates in the municapal school
system. In the corresponding administration of '
other areas you have managed bty inspectors and
advisers. These arrangenents now are changed so
that a board for the total socicl area has veen
established. This board for social affairs in
the beginning of lTovember 1971 has heen divided
by functions and tas no specific school
administration.

In the previous parts we have explained the

development of the special teaching under the

finistry of Education regerding qualily and
extension in new arcas. An equal sei of moverenis
nas taken place in the ares of the Ilinistry of

social Affuire.

The difrerence Yctween ithe two areas is T.i.

while i%4 in the Tublic Jchiwwol always, when you

Q . .. . .
ERIC extended with a new activiiy, wou in relation
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to the children already going to school, butl
who by the extension got a far more relevant
teaching, you recgarding the special teaching
under the iinistry of Socinl Affairs all the
time have been in the situation to exteni the

teaching of student groups not before accepted

3

[ as "educuble". Though all professionals with

»

insight in this area have admitied thal sll

}
children can be teached in a for each stiudent
benefitable way, inis develoyment vet has not
been finished -~ neither resardins childien =zt
} the age of compulsory education nor regaréing

children at the preschool age. The fusicn as
suggested in chapier 5 and part 8.02 ihereflore
also involve thal more placcs have {o be provided.

v

3.02.1 (Oflfers to the Hearine HNandicapned.

The service for the deafl and weak hearing

children is centirred arcund following institulions:
Statens Koutskole for drve, Corenhuagen.
(LOurding school for the deaf)

Statens Skole for svaert ivnghore born, Copeah.
s¢ for severe hardness of houaring)

-

Statens iunglisre- og doveskole, Fredericic.
(scnool for the hard heariang an? the deal)

E-4
Statens tunghore- og Arveskole, .llorg.
'Y bl ~ e 3 1 N, N
(school for ihe hard hearing and the deaf)

Stutens forilc:tlelressiole for lunghere

og dove, Hylori.
(school fTor the hard hearing un’ the deal).

Q
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In most cases the children are referred Lo the

schools by z hearing central/cliaic.
N &

“he teaching mostly is o training in the use

of hearing aids and various technical zids. To
this is teaching in heuaringtraining: lin-r-eading
and correction of speech, Finally the children
and/or their parents may be teached bthe month-

hand system.

An intensive work at children at the preschool
age is done. This teaching is combined vith
guidance and help to ihe parentis.

Ty

Cont?ary to the schools of the Tational Service
for Mentally Retarded zll of the above mentioned
schools cover the total or paris of the couriry.
To the greatest extent the children live at hone
and are carried to the school. Ciher children

are so far from howme that ithey only are able to
£0 home for wcek-ends and vacations, while ihey
during the school days have to slay at boarding

schools or small school hones.

%.02,2 Offers to the Sicht andicanned.

Sight handicupped children today only are teached
outside the Public School at:

Relnwsakolen, Kalundborg.

There only is aboul 7% - loo totally blind stuviends




E
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vhile aboul 400 are scvere weuk sighted. Thue
teaching vorks as in relation to Lhe previous
mentioned areas in the randicap remiding teoching
atl learning of Draill writing etc..

In this area leaching and family advising are
provided at the preschool age too.

ez

At Stlutens Tnstitul for btlinde og svagrynede in
Ryvangen an evening school are run and pcdorogic

support to stud:unts, vwho goes for a hisher educction,

is provided.

3.02.3. Offers to the lowine undicapne?d,

At the Geelsgird Kostskole (voarding school) in
Virum you can take about 1%o students, where 8o
can live at the school. The school is run as an
"ordinary" Public School with gpecial clusses

for reading and mentally retarde?. Further you

can provide Landicap remiding teaching in shapae
of physiotherapy and ergotherapy. As it ic seen
in tne mention in 3.cl cg the special teoching

of the Public School, this area ic one of Lhouse,
wnere you in ihe Fublic Cchool have made a specinl

effort 1o take more students,

EaN

02,
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Of "er to Mentolly Reter ied,

The school system ol the YNaotioi:) Service for
Mentally Retlurded, which is resionally divided

into lo centers, wher Jonentagen is split in a
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section for children and one for adulls, loday

covers following instiiutions:

37 Kindersardens.

48 Schools for wmildly mentally returded

children.

%5 Schools for moderately and severely

mentally retarded childrean.
8 Adolescent schools.

1 Hifhschool.

lo of the schools for moderately uand severely
mentally relarded are in the centers, guite often
with inadequave accomoldation as well regarding
necessary pluces as regarding quality.

In this sector a great number of children have
complicating handicaps, why this group represents

pedagogzic taske, which goes Tar hevond the needs

\ . Lo . .
having to/iet because of the low intelligence.

In i1wo areas a moverent of the studeni clientele
has taken place in & naturally relation to the
above mentioned about the special fercning of

the Public OLchool.

Primarily the less cemplic:ted part of the mildly
mentially retarced chtulents in the recent years
rmore and more have stayed in ihe Public School.
Secondly you for ihe last 5-7 rears have nmzude

pew groups of the mosl handicinped reogarding
teaching ard estublicsh 2 nmber of schozls for

Q these stvdortic., The Jeveloouwen), of this zeclor

ERIC
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furthiey is characterized Yty a very forced

develonimental period for *the last lo years
reaulting in lacking co-ordination hectween
formulation of the teaching cortent, planning

of building, staff recruiting and furiher

education ete..

The preatest part of the students are refared

[N
N

by the school psychological district-offices
and the children after obrervation for a vea

at the locnl erxternat school may. be registere!
as students in this ulter agreencat witu the
schiool psychelogict and the district Joalder o

educatina. Trne chiléren 1ecieve zorvice not

@

comaon (-or not needei) to ¢ther ochool children.
It is partly economic aszsistance DOruvly suvising
and treaiment sunervision (social alvisor,
doctor, family adviser ete.). This extra service
(also effectuated in relation to the occeurvaticrnal
placemcnt, ses 4.04) of course can bte orgunized

effectively in other xinds of organizalions oo,

organizing end from thic also a gunlitive
increusement by wniting the compenent parts
to alrcady exeloting service organs in “he

counties,

3,02,5 Qffer (o the Sveeed Handicnyn
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"word-blinds" is covered Ly three irgritutions:

tatena Iastitut for ilazlelidendie, Covenhuagen.
Statens Institut for talelidenle, frbus.
Crdblindeinstitutiet i Helleruv.
During the years 1261 - 1271 specch pedagogs are
employed by most of the school systems of the
country, but not enough to cover the teachiing

need.

Yarly about 50 tpecial teachers are educated.
Most have chosen education in teaching specech
and hearing handicapped.

T

Mayring up.

Subject to possible changes after the lalest
statement following are employed bty the Publich

School:

335 gpeech—hearing me.

90 speech~hearing adivisers
235 speech-hearing teachers

lo hearing teachers.

Of tnis 36 use less than lo hours weekly on their
specialty (spcech, heoring and veading tenching)
in the Public 3chool. o inforiaiions about their
teaching insicde cave or spare lime educniion

svailuble. The nther 297 teachers have (rom 1 -

lo extira neriods of speech-hienring lewching inside

1
i

the Public Sehool. There so dis o small recerve




ERI!

Aruitoxt provided by Eic:

up Lo 1% teachers availebls, but on the otller
hand & too strong utilization of iLhe Mo’ .ipsech-
hearing teuchers of the Public School, This is
very obvious as you wich the special leciachers
ihrough some hours weexly 1o kKeen close contact
with the ordinary teaching. The siress on the
speech~-hearing teacher:s by their occupalion as

teachers in the special care is furiher strenstihen.

Student stautistic:

Re. to the latest staticslic of ihe Public scheol

1968/69¢

7.498 speech retarded-students anbulant and
in %17 classes for severe speech

handicapped,

1.439 hearing handicapped students amibuvlant

and in 427 heuring classes
vere teached.,
Re. to the latest statictic of ihe Board of Social
Affairs 4.694 speech retorled and word-blinded
students were teached umtulantly.
A great number of thesc ure teached by the speaech-
hearing teachers of the Publich Scnool, who in
their swoue lime vorks ty referving to lhe Special

Care.

In 1270/71 17%7 nhearing lechers ‘eached %0.0170

lesoons for the Hearinge Care. In conpainson

\
.

the 722 full-tiue tenchiers of the Hearins Oare
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If you discucs e questiion avout the level of

utilization of gpeech-hearings trachers in relition
to this, these informations cleurly show that
no real reserve is svailable.

%.02.6 Handicapped Children in Hinler~ariens.

It is an o0ld {irzdition to have cpecial linder-
gardens for severe haniicapped children, There
today is about 40 of such institutions each with
about 12 - Jo0 children. It today still is usesual
that the children are accentied before ihe age of
three. On the other hand you becuause of lacking
places in the schools loo often have khepi Lhe
children far up in school age - even begand ihis.
The development, hovever, in Llhe latesl years is
directed towards regardless of lacking places,
only to taken care of ihe children at the preschcol
age (see purt 4.03 about early ieaching).

The less than 1,000 places loday availuble nosi
often are frequented by studenis with severe
handicaps as these sludents by the surroundingss
arc exeriencel to have {he greatest need for
pedagogical support in their learning. (That

D)

these children geb the opooriunity al the expence
-

of other: naturally is not an objieclive priorily

of ibe teuching need of the hundicapped children

cel the preschool age).

from the stiaving-point of the preschool pedogosy

ir this country you Jn econurisiethion Lo Lhie of "eren
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al the school are for ihiis groun are disrosed ‘o
compose the groups of children =ith widely oillerent
functional lcevels anc age, Tris as we™l us the very
categorizing search method has been pedngogican?
rcotruining, wny you nave staried to wori towards
group divisions, which' to a greater extent
considers thatl the learning process wilhin the
varticolary cnild may te suproried in a belier
wvay vy the teachers.
The way, you in this couniry looi at preschool
vedagogy, further Las complicuied the pedagpogical
planning in the Xinderarféen. Ii unforiuvmately
still is common that rindergardens primacy are

)

considerated as refief of the homes and occupalionul
places of the children.

Arrsngementn, which Lccause of ctafll frejuency

per child, use of rooms and maberials plus Turiber

educition of the staflf

Lo

*estrain the pedagogicil
work with normal chiléren ol iLhe preschool age,

in the work at the early teaching of the handicapped
children near’y are coladalro-biic, When you so

Loday nave 1 educated pedagor” Lo vork in grouns
with 6 children no recerve of cirenghl to take
special care of the huadicqpred children, who
needs "one - to-one situviion" is orexent, This

in the nev urrangesend has Lo Yo sirveiored Tor

nore fierxivle than Loday.
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As it is nobt common mentionei *hal vou wlso in

a planned systemalic nrecchool pedaprogiry have

groups of subject areas, which the pedagog pichs

up in a systematic way, we here in shorti terms

will describe such a grouping. The groups helow

mentioned all serve to teach the children to

think critically and to act indepeniently: They

incrase their social functioning so that they

thereby are able to interact with other huran

beings.

1) Orientation about yourself (tody and I
recognizing)

2) Orientation ubout the suryoundings.

3) Thysical training (teaching rougk motoric shills,

4) Dhysical training ( - fine - -

5) Co seption (teaching the use of censes)

6) Conseption (teaching language)

7) Creative workx (teaching creative strateries)

8) Creative work {teaching the use of muteriuls)

9) ©Social skills (self-heip: toilet training,

eating iraining, dressing etc.).

lo) ©Social skills {leaching to enter srours).

Such kind of teachins of course needs that lhe
outer physical facilities cre adapled and thau
you uas in other teaching co-onerative actively

vith lhe parents.




5.04 Not trentied areas.

It without doubt would be the most profitcble if
a future fusion of the cpecial teaching of the
Ministr& of Education and the Ministry of Social
Aflairs at county level coverer the in this part
mentioned areas. When you presumatly have to count
on that the in this part mentiioned areas will be
difficult to cover it is hecause they all have a
weft of private organizationc, which cannct be
eliminated immediately.

When they are mentioned it is teeouse you parallel
to 2 start of the work at the eventually fusion
arrangements necessarily have to start a process,
which involves the incorporation of thes areas

to the arrangement at the errliest possiblc time.

&

Y

Maybe it will be possible earlier than now expected

to cover one or more of these areas, which only
will increase the value of iks arrangement, vou §
reach regarding all the involved children needing

special teaching.

3.04.1 Cffers to evilentic children.

Children with epilepsi are found in nearly all
of ihe above mentioned special teaching groups,
According to the kind, the strength and the

frequency of the access of the. children nlus
the extension of the medical ireatment they are

able to follow normal teaching or specinl teaching.

Q
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At the camp Filifelfia, however, is a school to
serve about 40 children in the compulsory school
age. About lo teachers are employed at the school,
vhich is placed inside the area of the institution.
The normal disciplins of the Public School are

teached.

3.04.2 Offers to Psvcotic and Borderline

Psychotic Children.

It is an important difficulty in the statement about
psychotic and borderline psychotic children that ihe
delimitation problems are so hard. Also psychotic

and borderline psychotic children are teached many
places inside the in this book described special
teaching. It is figured that there is about 1.o00
psychotic children at the age from o to 15 of which
the haXf lives at home, while the rest is in internal
care., At the Sofieskole in Bagsverd a special school
for about 3o children is established (1966: 16 place:
About 20 teachers teach in 7 groups witih each one
teacher, one kindergarden pedagog and one siudent.,
Further there is a kindergarden. The school as it is
the only one of this kind further has undertaken a
considerably educational activity regarding pedagogs
from other special ieaching branches.

The teaching of the.school are most systematized to
teach the siudents & more realistic recognation of

themselves and the surroundings. In this respect

there is obvious similarities to the previous

o I —
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mentioned special schools, which has developed

their teaching offers in the most progressive way.

3.04.% Offers to Children at the School "ocnmes

of the Child and &donlcent Care.

Re. to the School Register 1970/71 of the Minisiry

;of Education about 40 school homes are available.

At tnese there today is about 1200 places (about
15 of the school homes take care of clientele,
the 50-called intelligence retarded). In ihe
school sections of the school homes you teach

in relation to the normal educational plan of
the Public School to the possible extent.

The students at the time for the admission most
of are characterized as deviating in behaviour
but, however, are judged to be impressioanable

to a pedagogic influence without thoriugh
individual treatment ({hcrapy) is necessary.
Previously you thought that the students admittet

apart from the acute and long~termed domestic

problems most often the cause of the placement

further had such serious problsms in relaiion
to the school that they had to be teached in
the school home far ahead too. Fven that you
generally must say that all of the studcents
acutly are gived up by the Publich School, it,
however, today is the common impression that a

great number of these children, when ihe acule




difficulties are solved, might be teached in a

more profitable way in the nearest Public Schools.

The small rest of children strongly deviating in
behaviour should be teached in proper ireatment

homes.

The school homes hereby should be able to offer

i an enviroment, which

1) accepts the students as human beings with
a little less experience than the staff,
but with some more difficulties to fight

f.i. because of their condiiions in the

ne I

year of growth. The school home offers an
enviroment, which looks at the children

as a part of a bigger whole.

2) offers them some mature, understanding
grown-ups, who engages themselves to the
situation of the children and therefore
provides them with possibilities for
emotional and social learniug and

development of their identity vlus to

experience their responsibility for their

own and others life.
3) through play and occupational possibilities
partly allowds *he children 1o be children,

which they are, partly vrovides opporiunitiec

for physicol unfolding, tesi of senses,

courage and initialive and parily

[ﬁ{ﬂ:‘ opportunities to meanfullco-operation




4)

5)
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6)

7)

with other children and grown-ups to

thereby to develop some of ithe creative

possibilities, the child has,

provides opportunities to meet grown-ups

and children from other enviroments by

f.i. contact with the staff and participation

in the offers of the surrounding society.

offers "cress~-nrofessional" exvnert ascistance

to help to plan and solve learning situations

and treatment suggestions.

provides opportunities for special teachine

to a greater extent than previously and more
relevant f.i. because you know the every-day
life and behaviour of the child, and because
the total situation and development often
are discussed, wherevy you get a greater
opportunity to secure that f.i. the
linguistic development of the child is

increased.

through posiiive basic atiitudes tuilded

up in the porulation of *he areu to make

them participate in the treatment.

develops the co-oreration with the varents

and provides support to both parts f.i.
through aséistance of a home adviser,

"parents union", social advisers and other

staff colleagues during meetinss and visits.
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As it is seen the main task of the school homes on

the long view in the treastment of ithe child is the

live and the upbtringing functions. A movement alreadwv
in the little is started several places as the siudents
of the school homes here frequent the nearest Publich
school, while students from tris are teached at the
school home. Equally some homes after a while try to
let the students live at home, but are teacehd at the

school home every day.
Conclusion:

There today is no doubt that the school homes as it is
described here with the movements already strated would
profit much from a organizatoric fusion at county level
as here descreibed a structured utilization of the

most often well qualified special teaching of the
school homes plus the observation schools and teaching
of the Public School would result in a far better and
flexible utilization of the ressources available than
today. This could be done without decreasing the offer
of personal development today offered, and which also

is necessary for the actual student clientele.

4,00 Describtion of the Students Claim for Teaching

and  frop this Denands for Cuter Organization,

Adminisirstion and Obicctive.

When you talk about the students of the special teaching

(both areas) it always implicite in the way of

presenting the problems is said that these students




are more speciflic than they are as normal children
with normal problems. It of course is true that the
acute problems of the child may be so strong that it
the short view nay seem as this child's lLehaviour was
totally stronge in relation to this you normally see.
It is vital that you to begin with realize that no

child is so damaged that he not by closer examination

has just ihe same needs and demands to the surroundings

as all other children. The circumstance that some
children can not formulate these problems clear enough
does not tell anything about the presence of the
actually needs.

The task’'now may be formulated to be:

To provide these children with cpportunities to act

as others (incl. all personal variations) so that
their handicap restrain$ them minimum. From this
formulation of the task follows that there in the
teached subjects has to be balance between the claim
of the students far primary to learn the same as other
students at the same age and the necessarity of
reducing the subject-sreazs lowest mortgaged in the
normal school to get enough time to the teaching
directed to renedy the handicap. Very often you by

an intense planning of the last mentioned teaching
may use subjects from the normal Public School
education as "material" so that the handicup remiding
teaching also makes the distance bhetween that the

handicapped and other children learn shorter.
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Nex1i you have to find, whether there in the normal
subject areas of the Public School are such a hieraky
that you from this can extract the most reasonable
balance between the handicap remiding teaching and
the teaching of the normal subject-areas. Such a
norigage, however, is not available as it is lack

p municapal, which within wide limits decides to be
teached. This circumstance you in the present
administrative arrangements have tried to meet by
centrally for each special teaching area to establish

offices for a number of inspectors of education,

e X ans

who with a pedagogical staff sees to that ithe demands

of division of the subject-areas in the teaching of the
students are met. (To complite it also shoild be mentione
that there inside the Public School is worked hardly

at a new orientation of the subject-areas).

Pecause of the slow spreading of knowledge about the
special teaching and the unfortunately still normal
locking of accept tow-rds the demands to %he teaching

of these students you still in a new aduinistration
system nave to considerate it as an unavoidable claim

4

of students that there at centrally qualified level
is pedagogical insirht and expertise to distritbule
new knowledge and to see to that you to a reasonable

extent transfer this knowledge into concrete teaching

introductions, which at least is equal to that other

children learn. 3y this purpose formulution it is




58.

essential that the main task of such department is

to spread knowledge and to plan courses so that the

administrative processes are carried through as a

reault of the in the content of the teaching necessary

t elements. This should not be considerated as a wish

L to take away the administrative functions from such

: an instance, but an expectation that no administrative
points of view must be of importance to the content

of the teaching.

\ ) 4,01 The Justification of Keepineg the Present Division

of Handicap Groupns.

In part 2.00 and 2.0l above it already is stated ihat
it partly from a learning point of view regarding

the performance of the teaching and partly Trom a
social point of view regarding the purpose of the
total teaching is not possible to muintain the present
division in handicap categories. There, however, it
some conditions, which goes in the opposit direction.
Even the pedagogical wish for o new division sonme
difficulties will turn up as result of the uneven
dispersion of the present handicap groups as well
geographical as numerically. There so in the area of

the Ministry of Social Affairs (age 7 - 14 yecars)

is
%%6 children dith hearing defects
1.523 children with speech defects
Q 429 children with sight defects
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54¢ children with moving handicaps

children with inteclligence defects,

Just from these numbers you may be led astray to
conclude thét the teaching ressources speciclized in
teaching the blinds or the intelligence retarded
because of the number had to be consetrated to one

or a few places in the country, while the number

-of the stulents, who is mcderately and severe mentally
retarded, is so suitably even dispersed that even
dispersion to the counties here was possible. Equal
points of view you might have to teaching methods and
establishment of teaching metarial centers plus special
clinics f.i. to diagnose sense handicaps and developmeni
and test of aids.

If ycu make that in part 2.0l meniioned atout keecping
indentety in social secure groups your starting-psint
it seems us the picture changes complitely. It namely
appears that there f.i. in the National Service 1or

the Mentally Retaraea is more students with sense
handicaps than students in the institutions taken

care of these handicaps. We above as an example have
mentioned that no special pedagogy for the blinds
existe, why the demands to the staff of course
naturally partly are a special knowledge (Braille
writing, disease progress etc.) partly the aumber of
adults in relation to children in the teaching silua'ions

4

v is the same for the rest of the present handicap srea.

By the way you may mention that the concretisation of
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the teachning subjects worked at in the Deaf and the

Blind Care to the same extent is necessary in the

other areas (not least in the work with the mentally
retarded) .

Regarding the claim of the students to outer physical
facilities: Duildings, classrooms etc. it also would

be desirable to a large extent to have these realized

as a total for all handicap groups. I{ only would be
experienced as an advantage that the level of utilization
increases because of wider student tasis in a changed
organization (The establishment of in

schools so are not véry cost increasing.when you plan i
new buildings).

The expence to teaching materials itself (bhooks, tupe

recorders. project etc.) is relatively c£mall in relation

te the present as it is the same number of children
with the same need for these things now as in an
eventually future solution.

The briet conclusion on these statements is that from
the single components in the teaching of the children
(materials, staff, buildings etc.) there is no reason
for maintaining the present Givisions of different
handicap groups. The special knowledge of course to

the treutment/teaching of each handicaps is very little

in relation to the generzl knowledge alout pedugogic

conditions denended. It, is the same regarding the

special building cénsidersntions having to be made in

relation to the different kinds of handicap?
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They only are small in relation to the other expernces.
About the materials it can be stated that it only demands
more ressources if you increase the teaching quality in

relaticn to this of today.

Regarding house (living) enviroment and further education

of teachers we refer to part 4.02 and 4.05.

4.02 The Enviromental Influence at Respectively Teaching

and Upbringing.

In the resolution of the Folketing (DP) Mai 3oth

1969 abolt the basic educations say:

"The teaching of handicapped students shall be in
search for an extension in such a way that ihe children
cun be teached in a normal school enviroment it the
parents want them to and are able to take care in

the home and institution stays are not necessary parts

of the treatment".

On basis of this one in the following will make Sonme
rerarks about the home enviroment at the development
of the (hild from a pedasogic point of view.

It for this vurvose is important to make ii clear
that there is an esseatial difference beiween the
upbringing in the home enviromenit and the learning

take place in the school enviroment.

“he muin task of the home enviroment is in your
parent part to react adquat to the develoymental

needs of the child.
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That to be an "upbringer" in a parent part of a
particular child so is an interaction bLeiween the
child's needs for care, safely, activiiy opportunitic:
etc. and the grown-up's needs for protecting,

taking care and nol least to feel the zffecticn and
accept of the child showing thal the grown-up is a
part of his life. This almalgamation of the
expectatvions of the parent and the child is =
balance, where you under normal conditions expect

the grown-up to make this balance. The child so
through his total growth (with all personal variation.
has a natural demand for thai the grown-up takes
Just that part, which is actuzlly the necessary for

the child to develop in a normal way.

This bélance mechanism between child and upbringer,
however, has in spite of the variation possibilities
quite narrow bounds so to understand that the child
because of a handicap does rot have to ‘be much
damaged in his natural reaction pattern towards ihe
grown-up before it becomes extrzordirary difficult
to be upbringer; anu“if the difficultics are not
overcome, it is much more difficulf to be the
hardicapped child, who then in addition %o his
handicap has to experience that the grown-up not
always plays the part, the child kas claim on %o be
played by his upbringer. This is the difficully of
being a mother or father of a handicupped child:
Namely 1o adjusi your own natural reaciion pattern

to a child, who does react naturally, but oftien does




ERI

Aruitoxt provided by Eic:

63,

it at other timos, at another level and often with
another content than normally expecled, when you

are a parent. (Thic protlem is further thrown in
relief when there is nct-hardicapped brothers and
sisters, whe c"nims the parent's reaction in variati
ways.)

IT you on the other hand triefly are going to nemcrile
the task of the schoocl more than that ctated in the
beginning of part 2.00 alout purpose eic., it should
be that the student here has to learn a number of
skills and functions in a teaching situziion. By
teaching we understand the methodic planned influence
wvhich makes the child able to learn the in the

purpose determined subjects.

Left is to make up our mind atout where the studert
gets the most complete opportunity to develop and
to learn about ‘the surroundings. Several research
resvlts and far more experiences long time age have
showen tha® children in aan institution2l enviroment
can not have just a reasonable part of their needs
for participating in a rormal family life met. Tnere
so only is three reasons for you to think of
institution stay as "a necessary part of the
treatment" for a specific child.

Pirstly it of course could be the case that a child

has a disease and necds medical treaiment for o
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shorter or longer period. If so the child musi he
admitted to the school and have a normal homn
enviroment ready, when the treatiment is over. Tt
properly is less ithan 2-3 % of the children today
living in the institutions mentioned in part %.02,

who is there because of this recson.

Secondly you with the present division iun nandicap
categories because of g.ographical reasons and a
thin student basis may have to let the students

live at the school just fer the reason that they

can not reach their humes every day.

Thirdly there may be homes, which for a shorter or
longer period can not managze the carc of their child

in an acceptable way.

The conclusion on this is that you in a-new
admiristration organization have to see to that

institution stays for most of the children are

. decreased to an absolutely minimum as these most

often neutralize the treaiment/teaching you besides
try to start. If the children because of geographical
reasons or as result of acute circumstances iv the
home ﬁave to live avay from this, it has to te inm
small (max. about 6 children) homes with children

of differeﬁt sex, ége and eventualiy handicep. These

small units must be in seavch for a placing so that

the children easily can visit their original homes.




64.
There go is no pedagogical/psycholosicsl reason
for maintaining the big institutions as living
enviroments for children needing special teaching,
on the con*rary it increases the tot=1 benelitaiioen
of upbringing and teaching the child if you leit

this kind of treatment.
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4,0% The Extension _of the Teachins Pering,

As mentioned in the beginning of part 2.o00 the
historical development of the special teaching has
resulted in that scme kinds of organization have not
been changed/brought up to date parazllel o the
expansion of knowledge taken place after the middle

of this century.

The compulsory education in acecordance to the
present rules for each handiecap area under the

Ministry of Social Affairs is:

Heariné handicapred ‘ 7-16 years
Sight handicapped T-17 years
Moving handicapped B as in the Public Schoc
Intelligence handicapped 7-21 years

(mentally retarded)
Speech retarded ) as in the Public Schenl
(The groups where no .age limits are decided fodlow

the normal compulsory education)

In the area under the Ministry of Education you
follow the general rules of the ccmpulsory education

of the Public Schiool.

This difference arises in addition to %he already
menticned from the fact that the handicapped child
often needs more time to reach the same esult as

the normal endowed students. This you as seen azbove
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up to now have thought only could be met by a longer
period at school in the latest part of the school
progress, which as you later will see may five
unpleasent consequences in relation to the

occupational placement.

There, however, for the last 15 yvears has been made
several ianvestigations about the effect of early
teaching of handicapred children., In short it appesr:
that the learning regress a handicapped child may ke
build up during his first 6 years of life is so
considerably that it only difficulty can be made up
even by a extendcd cchool progress.

There in these years takes a great adiusting work

Y

place regarding pedagogic2l vorking methods £o *+hat
this chollenge can be met. In most countries, we
truditionally compare us to, you are far ahead in

this area than we are in Tenmark,

The rarly teaching todey is emphsized as vital that

most professicnals are for that you start an adjusten

teaching as early as possibie,

At the firct international conference ahout lerislzat:
concerning handicapped in Rome October 24-23 1071
you co in your sugresticnc without reservations

support this point of view.
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The consequence of these noints of view must be

that you within the limits of the Publie School
extend the kindergarden classces as well in
geographical rerpect so they hecome country coverinrg
as in respect of agze so that "more yvears" are
admitted and no that they are ahle to have
handicapped students. Further it is absolutely
necessary in a new administrative correlation

that you also cover the special teaching taken place
in kindergadens and in kindergaréen and preschool
classes under the Ministry of Social Affairs. There
today is no pedagogical/psychological knowledge
available, which goes against that special teaching
starts as soon at the preschool age as possible

regarding the general realization of the handicap.

In the previous it further has Yeen an asumptien

that no child, who cazn not te teached because of

kis handicap, exists, and that such =z teaching also
may increase the possibilities for action of the

actual child.

The doubt about this assumption previously was
connected to the most csevere haniicapped of the
mentally retarded previously teached undox the
National Service tor lentally Retarded. Today rov
know that you by téaching are alle to increase the

=

functional level conciderably “or these children +oo.
y

and that all above menitioned ubout teaching content,




livirg enviroment etc. are valid to these children
too. The consequence of this is f.i. that from a
pedagogical/psychological point of view (evaluticn)
“no children shall be deprived of teaching. This
means that f.i. if you in the school enviroment
primary scarch the children to groups by their
intelligence and secondary "spceialize" by learning
difficulties when possible, you regarding a number
of students in the present handicoay groups might
have groups of such size that a reascnable zervice

could be offered.

The conclugion on this must te:

That the teaching ot a2ll the present handicap groups
is started as early as pocsible, i.e. just
after the handicap is realized.
you for a period shall maintain the extendeld
comnulsory aducation periods.
you o net because of the level or kind of any
handicap withhold a child teaching.
you consequently provide school onportunity to
the relatively few children <till not beine

offered such an opportunity.
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4.04 Tollow un Proteciion.

As it is the purpose of the total teaching of ithe
school it alsc uwiore concrctely is the purpose of
any special teaching that it tries to make each
student able to do some commuaily functlion.
Previously the dispersion of jobs, you could ofler
hancicagped, wes very “arrow, tut today it is
otherwise varied. At the same time ihere for
normally endowed children are started constructive
efforts towards providing the young people leaving
school with 80 good chances as possiblg to

comvine owa level of function and wishies to

reasonable jobs.

It so is not sirange that the same efforts are
done for the handicapped young people, and ilhe
only thing having to bve secured is thal there in
a charged administrative system is ressources to
solve the task, which because of the uncertaintly
about (and some places lacking : ccepts of)
handicappe d people is especially time and idea

reguiring.

The Public School today has aboul 7o trustees

(November 1069). The number presumably still incres:
To this is that some school psychologic offices have
employed social adyvisers., Finally it should be

menlioned thal many municapals have employed

vocational advisers, who to some externt is able




to take care of prollems of the handicapped.

Regarding the Care for iecaring Retarded andé the
Care for light Retarded we refer to reprort heo.434
from 176€ about the participation of young
handicapped in further teact ing during and

often the Public School. Tiiese areas have itheir
own advising service, vhich often in co-operation
b with the revaluation centers provides service.

It is the same in the Care for the Moving Handi-
capped and the Speech Cére . The NWational Service

for Fentally Retarded has a special siructure

o

with youth schools and workshop teaching for

the young persons Letween 16 - 21 years, while

you in the process, when they leuve this teaching
have a well builded net of social advisers, Fuactir
and contentﬁof this work still is not formulated,

but properly tnis will happen in the nex!{ few yecars.

If you change the administrative organization of
the total special teaching offer as well under
the area of the Ministry of Zducation as under
the area of ilLe Ministry of Social Affairs, it
is obvious that you in each region has a certral
office to take care of the occuvational placement
and other questions iu relation to children in

some way received special teaching.

The office propcrly has Lo be connected to ihe

shed in the

i

vocational advising alreudy estalbl

municipail/county as well as it is importunt thot
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the relation to the cchool and the schoeol

psycnologic office is established.

As you can not imagine the specisl teaching
stopping as offer afier finisheng school tub

that there still is pos.ibilities for aduiti
teaching, leisure time teéching and eventuully
supplemenial primary tecching in relaticn to

the worx at the young handicapped, it is importanti
that the stzaff in such offices adiitional to furit::
education about occupztional plucement covers
pecdagogs with experience and ingsipght in special

teaching.

Conclusion:

There is a massive problem of in-service training
and occupational placement in relation to the
school end of the young handicapped. The protlem

is well-suited for a local solution il enovgh stafl’l

and financial recssources are available.
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4,05 Dispergior. of Fnowledre and Level of

Adminicstration.

. s e
As well at country level as at municipal levefklh

all essentials has been a lack of systematic
gatheriig ol relevant material alboul researcles
and experiments in the special teaching area as
well as only sporadic altempts to real independent
school experimenis and research projects have teern

made.,

At the Danish Highschooi for Teachers the section
for special pedagogy you of course Lave a wide
knowledge, but this is effected by the current
rules in such a casual way to a section of the
special teaching pedagogs that ihe lransformation
of the gathered knowledge is hard to carry through
in form of regulary change and experiments in the
school. (In relation to the numter of special
teached children it must be considerated as an
indecency tnat Denrark has not got a professorshiy
in special pedagogy) Small effTorts in other places,

b

however, have been mnade., #.i. the Nalional Service
for Mentally Retarded in EBEreandbyerne has established
a litile pelzgogic research seciion, which for the

moment is directly under orxrders of the Flanning

and Educational Segtion of the Board for Social Cure

Finally there to one of the professorships at ihe
Highschool for Teachers in Golenburg has Leen an

internordic research group working at specific
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problem coaplexes in the special leaching as well

as you through concrete education projectls made Ly
the Course Jection of the National Service for
Mentally Retarded have carried through a develoument,

distribution and testing of new knowledge.

It not only is important that each special teachins
area is up to date and tests the new things made
around in the world in just this zrea, but also
that you within the épecial teaching on a serious
basis make up your mind about the new things happenr
in the novrmal teaching to see which of these
increases or restrains the learning of children
witk one ~ or a combination of - handicaps (f.i.

oper~plan, precision teaching etc.).

From the work inside the social psychology and the
organization psychology in ithe latest years it
further is clearly chowen by several emperic data
that it hardly gives better results if you only
congsider the content-areas in rilation to ths
adimittance to knowledge and furthér education of
the stafl. This first has importaace to change and
ren~wal, wn.. rou at the same {ine teach whule
staff groups to co-operate, to learn openly and
critically to}work at the in tne content-area

£alneu auta,

Q In the 1listt of this it normally is staled that
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a changed administrative procedure will decrease
the possibilities for maintaining or rencwing the
channels to the for the teaching completely
necesszry knowledge. As it is now, where the
initictives more seem to come from individuals

than from institutions, this may seem importiant.
b

You, therefore, in an eventually reform have to
see to tnat this area is covered 1o a much lorger

extent than today.

Finally it shall be mentioned that you arourd in

the world are willing without zny specific cosis

to distribute rescarch results, material suseestiocn:
~ method suggeslions etc. if only an organ, which

can recieve and distibute the matcrial in this

country plus in repay do the same with corresvondis;

Danish materials, is established.

Conclusion:

It is absolutely necessary to any possible reform
of the adminis%rative system that knowiedge
distribuating channels are organized. Zecause of
the small size of the couniry this case scens most
eagily ané eflectively established via a centiral
organ, bul in co-operatisn with Lhe local units.

Wheter such a local co-operation may be conuccted

' to the malerial centers ol the Public School and

Q
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the local sections of the Danish Iighschool for

Teachers at the moment is unceriain. Such seclions

are placed in:

Esbjerg
Haderslev
Odense

Skive

Vordingbtorg

ﬁlborg and
Arhus.

This means
the County
the County
the County
the County

the County

1

that such sections are lacking in

of
of
of
of

of

as you figure

the County

of

Borrholm

Vests jelland

the Stdrsxr@m

Vejle and

Ringkebing

that the County of Copenhugen and

v

Frederiksborg plus the manicipals

of the capitol can be served by the Highschool for

Teachers in Copenhagen.

This circumstance, however, must be related to the

intension of the furher function of the Highschool

for Teachers

)

more is to educate (-or provide

teaching materials for) the insiructocs used at

the introduction courses to special teaching in Llne

counties and municipals and to undertake the task
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or offering feature orientated "course bLoxes"

ready for use. Finally it from these thouglits is
the tusk of the Highschool for Tenchers Lo
experiment with more functicral-gool direcied -incs
of courses, which can replace ithe present kinds of
courses with much idliug and little'goal directed

effect.

The schoolpsychologic district offices together
with the advisers of the county naturally will be
the centers for the primary course activity. A
natural co-operation with the local DHT-sections

is suggested.

Additional {o these course planning and course
vechnical consequences you simuliancely to leaving
the nedical categorizing search wethod also have to
leave this as division of the course activity. It
so in thie future is hard to imagine long educalions
for teachers to lhe deal and speech retarded
students. Tuis educational changing process
recessarily has to take place parallel to the
administrative change if the two movements not are

going to neutralize eachother.
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5.00 Decentraliving to County lLevel.

By decentralizing to counfy level we in this texi
mean that you change the present organizatlion model
for the special teaching in Demwmark {such as
described in the parts of chapter 3) to a pure
county affair. Inlegration (see part 2.0l) so

in relation to this is a question about changing
the organization from a municipal affair under

the Ministry of Education and a national affsir
under the Ministry of Social Affairs to a pure

county affair with a central directorate.

When there, however, in the resolulion of the
Folketing (DP) Mai ZJoth 1969 in relation to
integration also was mentioned the wish of having
the possitilities for Lotal integrat.ion evaluated,
i.e. that all handicapped students should te
teached in normal classes of the Publice School,
there in this text is no suggestion of or reasoning
for such a thing. It, however, seems to be proven
that you by a fusion of the special teaching for

all children between 0 and 18/21/23 years would
reach essential pedagogic advaniages for Lhe teachi::
of the actual cni}d regarding the general purpose
and the specific demands (from one or more handict.p)

.~

of the child to his surroundings that such an

arrangenment might ve obuject for profound

considerations.
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Contrary trere as well in researches as in general
experierces is a massive indication chowing Lhat o
new partial transformaiion of c¢ne or a few special
teaching areus from one system to another %o a

majority of the childreu would mean a considerible

decreased total offer.

If you therfore have to make time limits in a
reform, such limits should not Le placed in the
student group, bul only in ihe area of puysical
facilities in connection to the extension of the
special teaching offers, This f.i. may resuli in
that not wull cuunties at the saune time are ready to
manage a transformation of +the not under the Mindshy
of REducation organized special teaching., It so may
take different time for the actual counly to
establish the in the next pari of this chupter

mentioned 1levels of demands,

Finally it strongly shall be underlined that the
in the next part mentioned leve}s of demands for =z
special teaching fusion in a pure county sysben
are minimumlcvels, where from the pedagogic/
psycnologic development has to start il you do nol
want a decreasvment ol the teaching offer ol the

students in relation 4o ihre present level.
¥

- e

The successful accomplistument of the arrangenmenl so
1 <

fully depends on




~
{

[¢]
Je

a) transfer of the toiul studeni group of a county
geographical area at the same time (all levels
0 -~ 18/21/2% yesars),
b) meeting the minimum demands for bLuildings, stull,
experimental activilies, materials, search and
i budget standards.
|
If you do not thinx such an arrasgement is postibice
to accomplish, you have to increase the in 3.03
mentioned co-operation projects as well as the
present development of the specific special tezching
| areas inside the Public School (part 3.01.1 -6) shol

be supported and assisted to the largest extent,
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5.01l Draving up Lazvels of Demands.

-

When you in the [lollowing lry to diaw vp some
minimwue levels having Lo be mel beforve vou locally
overtaze the adminisiration of zll special
teaching of the arca, there are several reasons,

It for

&

long tine regarding the minority groups
has been an accomplished principle that the minisuvm
offers provided them not by quality or eztiension
were depending on the geographical area of tlie
individual. It also is a known phenomen that noi
all areas have the same financial conditions boih
regarding own ressources and possible uneven
disyersion of stuients with “expensive" handicaps.
It further in relation to an eventually reforwu is
essential wheler the counties are provided with
such financial, material, staff plus building and
knowledge ressources that real con@itioné for of #ri.
a better teaching and service for ihe actual
student are availalle. It in 24diticn 10 this is
very essential that the level nade is secure such
channels of ressources from the outside that no:
only the content of the teacaing jaazy bve changed and
ad justed parallel to the incrqasipg nnoviledge and
realization, but that also the physical congseguernces
from this may be accomplisched.

Finally it is an iuporiant factor that the

dispersion of the present schools/insiitutions is

quite u..cven from county bto county. This alrne will
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result in different times for euch mren io 1lan

and to estatlish a net of of fers,

To secure the plannirg ol the county take-o&er nf
tne full obligation for a«ll children living in tle
county a ceuiral organe is thoughtl esLablished,
whichigonsultution with the county auilorities hus
to decide time, place, further planning ete.. Svch
a council is responsible for that the quality of
teaching and services offered is proper to the
described levels of demands. It, therafore,.i; vital
that it is put togeiher of persons with good ingigh’

in the teaching going to be acconmplished,
. - .
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2.05 Experiveastel Aclivities and Advise: As-itlar oo,

The concepis experimental aclivities and adviseor
functions are normally used in lhe current
discussion about nearly any rcform in the pelagogic
area. Both concesls generally cover such a wide
spectrum of content oppinions thnat there is every
reason for that the discussions lead nowhere. In
this part it therelore will te essential to agcover,
how you in this relation imagine the content and
function of both concepts regarding the organization
model for the Danish special teaching dirawn up in

this text.

We by experimental acliviiies in this connection mern
such examinations of methods, aids, subjeci-area
moiels and co-operation nodels, which by directl&
engagement provides the teachers of the specié]
teaching with rew knowledge (confirm or disprove
hypothesis), which directly may be tronsformed to
the work with the students - or the Pplanning wita

colleagues.,

The experimental activities may use more or less
suitable methods resarding the transformalion value
of the result to other pedagoy group% with other
students. It of course is prolfilable if resulis

oi greal {runslormfition value are achieved, tut it
is more imporiant tnat {he pedugogs involved and
the nearest stalf groups gol an usable knowledze.

It so was more desiraile if you in all pelagor - gra s

.




Q

ERIC

Aruitoxt provided by Eic:

al the sirgle isstitutions had an opcunesas io

experinents and renewsl worked iu. The preconiiii. *:

Ffor this are:

1. A thorough previous, current and Tollowing
documentation of what nappening and on lasis
ofwhat,

2. a high level of flexibility within the
adminisirative aullhorities parily regarding the
screening of the experimenting institulion partiys
regarding that to be alouded {o deviute Trom Lhe
norms, when the experimenting institutions necd
to,

3. continuous adviser assislance to publish the
.

hecessary inowledge quickly and effectively.,

The function of experimental activity so is not to
make a school/kindergarden etc. testing a specific
model, whereupon all the similar institutions have
to wait for the "result" te‘ore they start. The
result name.y as mentioned above most often will Te
of 1little iransfer value, and the development in
the other institutions in the meantime will have
made the result uninteresting for these institution:
"Experimenis” of this kind generﬁlly only have u

function 4s materials for discussions.

Experimental activities are z process, where all
the institutions with staff re:scurces more or
less experiment with reforms in the areas of conlen’.

process and methods.
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Previously it 1o a large extent was ihe

administrative links, which wss "the head" oS this.
Because you had to cecure pecple/parenis that the
experimentsl activities did not restrain the
learning of the students., Only a few adminisirators
successfully have manared to lead so thal the
experimental activities developed towards an
increasing of the teaching content. Too often you
have been short of as well the physical as the
knowledge ressources. You, tnerefore, in the
“recent years have developed a new staffl group:
hdvisers (as well the for a speciflic purpose shori
time engaged as the permanent staff). (Experimental
advisers should not bLe mistaxen [or vocational ané

family advisers of the old handicap arcas.)

In the transition period until {he advisers huave
their part and function defined in relalion to ike
other links in the organization, a considerable
risk for resscurce waste existis as result of tne
contradiction between the administration and the
most often norm changing purposz ol ihe sdviser
sections. This contradiction often turns out as

a discussion about ihe speed by which the chééges
shall/must take piace., It, therefore, is important
to have some elemenis in the purt and the funciion
of the advisers decovered to get a more clear

picture of how these staflf members shall functiuvnaie

in the here stated model.
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It further is a precondition %o make the stuff
benefit fully from an adviser that thev know the

competance, purpose etc. of the adviser.

By an adviser we here mean a person, who has such
professional ressources in 4 specific area that

he as well in knowledge as pedagogical is able to
promote knowledge, methods and attitudes to groups

in the organization.

The difference between a part time (cngaged for
a specific purpose) and a permaneni adviser so
principly only is the competence of the last

mentioned.

It also is recessary to realize, who the adviser

is adviser for. This is regarding as well the
placement in the hierachic system of the recieving
groups as the ressources of the single group to be
able to use the adviser function in a reform proces:
of the work of the group (i.e. you have to define
which groups must/are eble to use the adviser to

wvhat extent and for what).

The use of adviscrs so is a simply methodic matter,

whicn deteraines, where in the organization you

will place them,

'
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I the adviser has administrative functions in

reiation to tue adminisiration group he profession:’.

e

pedagogic and in competance must Le placed i
accordance to this. Most often you sin azainst the

last two things.

If the adviser functions direct towards single
institution groups, placement etc. has to Le confor:

to this.

It is important to underline that it demands
considerable discipline within all the involved
parts if the adviser has fuanctions in bLoth
directions as well as it professional, pedagogic
and methodic is two dilferent tasks. It, however,

is most important that it is braking to any

| o

developing process if the instituticin group only

experinces tne adviser as distributor of
"authorized" xznowledge of the administration.
Practically i’ cften will turn out t be impossibtle

to unite these two functions in one individual.

It in relaticn to the here mentioned task also is
necessary to underline that the recicving group
(institution griup) may have different funds of
physical/giychologzical ressources available to
begin experimertcl activiities. You of course ure
able to stimulate and éevelop thesc ressources

in different vways, but this development gencrally
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is stopped if you try to slart experimental acliviti

es, where ihese activities are not availalle.

> mentioned above unde. the cxperimental aclivity,
there is thvee sides of the adviser activity:
Proucess, conbtent and structure. No of these sides
can go without eachother in an experimental work,
but it is as least important that the participanis
know, vhat they ar: doing at a specific monment,
But it furtiler is the main view of all experimenial
activily (where the participating individuals must
have time for the re-~education always following a
changing process) that the individuals must have
a real opportunity to understaund, what happens,
(That is why the pedagogical qualifications of

the adviser are so important.)

The conclusion of the in this part stated view is:

*

Inat experimental activities are a wide spread

testing of xnowledge in a systematic fora

of ar organization,

That experimentzl activities always must be direcily
connected to ihe concrete testing methods/
situaticns,

That the primary goal of the experimental activiiier

is to increase/change the conditions in ihe
institution, where they take place, and firsi
secondary aim at a transfer to other insiitutia:

4

Ihat "an experiment" therefore never proofs

[ ey

anything,tut a succession of different kinds
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of ereriments may affect a development if
docwrentalion

administrative flexibility

and adviser assistance

afe available,

eXxperimental activities generally can not be
run by the administration group itself.

an adviser nust Lave considcrable
professional

pedagogic

and competence

ressources,

the adviser may be employed/engaged with tusis
for'the administration group

or institution groups

{-not both groups at the same time).

not only the purpose of adviser and leadersnip
must te harmonized, but also their atiitudes.
the adviser mainly shall work with tlLose
institution groups, which at the aclual time
has the ressources to start experimental
activities (realization process sometimes
increases by adviser assistance).

process

structure

and content

should be considerated equally.

the long termed effect to a large exlent

1

depends on wheter Lhe single participsant has
p 4

learned, what it is all sbout - and this
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generally tales more time than you oflen

it to.
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5.07 Search (4izrmosis and ohservabtion cenbers).

One of the main points of an eventually [lusion is
that you can make the search process t6é take place
in another way than today. Just from this the new
spectrum of special teaching facilities can bhe
used in a be tter way than today - as well with
greater effect as with greater flexibility than

'3

the present organization alouds.

Previously you have spoken about the socialining
process and its binding to the chronologic ace of
the student as important. This here has bteen drawn
into attension, when you make it as puvrpose for
the search that there must be created homogenity

in the classes.

The student homogenity is the precondition to thut
the single teacher and the teaching staffl at a
school have the opportunity to plan the teaching
offer in such a way that this for the single
student appears as a whole. The homogenity is
based on four preconditions: The quotient of the
classes, tiie sge of the students, the developuent

and supplemental haadicaps of the student.

By the search to the pedagogic.l instituilions we
mean the process, where you on a specilic busis
decide, which service snall be offered ihe actual

student. As the specinl bteaching today is orgunized
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the secarcn lies partly within the school

ey

sy enolo:is
district offices partly to some extent within

different inslances insite ihe Special Care. A

™y

s special leaching so very

(-

parlicular c¢nild aneedin
easily ﬁay be "filtered" {through more administratior
links before he comes Lo the recieving institulion.
This cordition is tried to be changed by the model

suggested.,

To the extent as well reciever (kindergardesn ov
school) as scuder (administrative search links)
know tne search principles, both varts may ascist

-

in a more righ! {irst placcument of the siulent

0

so lhal wrong teaching or expencive spccial

arrangauwents are avoided Lo Lhe lacgest exiont.

The btasis of the search as the'process is carried
through tolay oficn is very little in relation to
pedagogical/psychological datba, which may tell
sodesi:ing about, which kind of teacuing (mellol and
partial goals) the student needs. It so musi te

F e .
tests os

Judged irrelevant to use intelligenc

[¢4]

basis for the search as these lests (f.i. Tinét-
Bimon) only tell something about the funciional
level of the child in relation Lo other children

at the same age. They tell nothing aboul Lhe
developuent of special leurning areas and si1ill les:.
about the basis, where the teaching can slart. Some
anannesis informations most often (in the form and

content given to the officer in.charge of the

. ——
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distribution of clients) are quite unfit to do

the search after.

There in the recent years is made soie not-
standardized tesisz Ly kelp of which you are able
to make a specific Minctional anulysis of a

specific cnild.

It, however, is more important ihat you make a
number of concrete analysis of the disciplines
(subject—areas), which in reiation to the purpose
of the teaching is tnougnt to be releva~t for Lhe
cnild to work at. Because it . first on basis cof
this is possible to tell anything about, wherc
the teaching shall start, and which methods shall
be used to reach the for the actual chilé made

goals.,

bd

The conclusion of this must be that there in al
counties are made an obwservation center, wnhere tre
students partly can be tested with the mentioned

and other aids parily can be observed in carelully
planned teacuing situations. The stay of ihe

student should not be lees than one week, while
students with severe Landicaps may be observed for
up to three wveeks.

The chronologieal age of the studenl decide vi.eler
ke is going to kindergarden, school or youilh ochood.

and in which class he starts, while ihe above
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mentioned bagis tells someilhiins aloul, wheler ihe

student is going to & treatwent Lome, huve specini

~

teaching in one or more arcas and/or whul hind of

]

school (or kindergarden) the stuvdent chall go io.

The concepls: "Deafl schoel®,"blind iastitute”,
"exiernal schiool" and "training school” ihen will
be of no meaning as tihe schools will specialize rro
otiier crileria as above wentioned, when you no
longer search bty the categorizing model. In addiiic-
to the mentioned the optimal group sizes in the

single institutions will te decisive for wheter

ok

a school is able to adriit a certlain sivdent. It so
.

is“very relevant search principle that a group is
full and can not recieve uore students iff +{he
already admitted students are going to te teuched

in a secure way. In this a "swooth" co-operation
1

between reciever and sender is necessary.

Finally it is a vital condition in all seard):
processes th.t there is places enough fTor 2ll

children.
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8.00 Discu-cion.

In ihe folloving one will tfy 10 mention some of
the questions arising in Pelation to the siructivre
of the special teacning, It is the intensicn Ly
this to make perspeciive at the eyient of the
fusion suvgrested in the next ourt,

e
|}

a. ¥ill a chivme make it easier for il.c parenis to

have their child in sstool?

It must be consideraied as a fact that you
inside the special teaching sector of the

Minisiry of Social Affairs much teco lorng have

kept a medical/aiministrative admission procedur.

Fost often the pare.ts, howerser, experience it

as simply a scnool problem to have Lheir chilad

teached, and thay, therefere, have difficulty i«

acceyuving {ests, case records elc. as cntrance

to the schooling of 4heir ¢hild, That handicap:re!

chiliren as well as all otlrer children have

claim for after the previous accept of the

parents to get part of all the special treatnent

service availalle, is a quite natural thing io
all of us. Even {ihat there in the area of the

Ministry of Social Affairs i

o

of these antiquated worxing forms, & fusion to
the system of the Hinistry of Education will
simplify the aduission procedures considerally,

be The circumstance “hat u nuater of narents of

handicapned stuianls then Lhengelves ar

[4r]

3 worked al a refor:

2 nandi e

ped_dercads zpecinl ariangec,ents,

e , - -
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It is beyond doult ithat handicaps often arc preocen.
witl great frequency in certain social/culiursl

limitéd enviromenis. Trhat {Lis well~"-.au co.aiticn

shculd be changed or resvld in a denrcnsed service

L

in o ccunty administere? area is not supporic
partly Iroam that you in many schrocl psycholosic
district offices nave enraged social advisers
partiy trom that you in the planning of the new
social centers of the county have easy and lsecal
access to this special service. It properly “urther
is true (although never exactly proven) that there
in a number of smell schools are more manpower
available in the pedagop and leader grouvps for
paretnt advising than yet reached in the special

teaching of the Public School.
It here shovld he remembered that these small unitse
also will be transfered to the counties hy an

eventually administrative fusion.

¥il1l the financial sunnort now of“ered the siudonts

hy the Special Care follow thro children under a

renewsl?

It is figured tvhat there already in relation to
the financial support today offered in retlatiou to
the special teaching is a wide urlersbtanding of
biing atle to offer the homec of ihe siuvdarie a
direct nncomplieated svunnart. Even 4nn+ more

Tleviple ruies uave to ve worked out, it o.ouié NOL
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be an imporsible probvlem to solve in ihe covntica
as well us today. The necd changes {rom district
to district, butr it is figured that it concerns

between Zo~407% of the siudents.

¥ill ihe supnort todoy cffered in ite schools

under the iiinistry of Socinl ASTairs re mein~iinel?

Here you have to notice that it does not only
concern that ihe wanted services are available
(f.i. doctor, social adviser, shysiotierapist),
bit it also concerac that somebody is responsible

an.
L€

for vhat an initiative is %aijen to

o
or
&
-
+

special treaiment. F.i. the accumulation of teeth
injurks todzy found in come groups of handicapped
students has to be met in the usval way. It is not
quite reasonable to be content with helpins the
parents to take initiative to these eervice
arrangements. You can not expect the insiecht you
as parent have in relation to the conditions of
normal uncomplicated children automaticly is
widen to an increasad knowledse and insieht oy
the special needs of handicapoed chiloren. ¥nis
area ot responsibility, tnerefore, also has to be

determined in an eventually fusion.

Can children, wno is not cleanly, be ieached

together with other chilareny

¥From tne pedagogs of tne snecial teaching the

answer is yes. lt, however, further should te




IT.

renemnberea that cleanliness in a rigshi planned

pedaszogsic enviroment is one of tne less compiicated

| things to learn. As meniioned avove it is a

i . precondition tnat the phvsical tacilities are oF
| and that tnere is nccessary staff available so

i trat the cleanliness situatior.s do not cail tor
} _ more avtention of the student ninseltr and nig

frienus tnan tne learning itselr needs.

t) ¥Will students with a daily medical need pe zrle

ettt

to_have the needed medicine Guring the schoor dav?

Ty -

It is well-known that the svecial schools to about
15 % of the students distribute medicine, which

it either is impossimnle for the parents to
administer or has to be cosed in such a rvthm
that it nas to be distribuated durinz the school

day.

It is equally to that the schools also aaminister
the in d) mentioned service for the students (visit
to specialists, physiotherapists, hearing clinic

etc.)

The staff of the special schcols remain in tre

special teaching after an adiminisirative fusion

and as there never has been made courses in, how ;
these things have to be adiministered, vou have to

exvect that also future special teaching.neaaaogs

are able to administer tnis area. It in relation

to tne above mentioned conditions (a-t') 38 imporian-

ERIC that you by an eventually reform realize sort ona
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size so that all possibple consigerutions townerds
these are made and so thul yvou bind their solution
to the administretive orcune solving tne rest ot
the special teachins task. LI not vou may tfeur

a decreased service in relation to the pregent.

Will the research oprortunities urd from this the

develonment of trestment stundurcs decrense ry o

county tusion of the snecial teaching?

It often especiatlly from mecicul side is uncerlined

&
£
r -t
Q
s

that it will be impossible to wrale rescarche
special palhological pictures, which aps
or less seldon zmong the students of the specinl
teaching. This researcn is Hecessary as basis of

-

developient of knowledre and meilo?

|

the additliona
planuing. It nardly seems_possible lthal the lusicn
will disturd ithe totzal research e¢lfTort in tliis

area (which is surprising little) as ihose
inconveniences add to the gatherings of data will

bte neutralized by making use of the ordinary
hospital laborati.ories etc., which ulreudy is
county organized. Additional is thal ithe orgunizin..
of 1imits for the expcricential activities, which

is a precondiiion for a renewsl, will provile quite
nev communication chunnels without Llhese force

the rease&rcher away [lrom his reszarch project.
Firally it ailcntiy wuy bte mentiovned thal it e

S Fl Dy 2 ey .
ab vne presenu (0;tcu UﬂHGCQSGGFy 5b¢i!) noris 146!,

how tne rescarcn shovld bLe done, nol huve Lrovgh'
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d3ill a decordiralicilion of the rrevipay eonl
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snecial teceldng Srenas result 3n o3 brent will 4
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One of the ressons foir- Lhat ihe teaching of some
severe dangged stiudenls so far nas been mace Lr
the Minisiry of Social Affairs is Lhat you lherety
secure that any student no matler, where he lived,
got the sume service regzrding extent and yuality
in relation to his nceds. This resulls in a fTusica

of

c

institutions.

Oppos’t il for a lorg liwe has been an ncrenield
Py b

S

-

fact that t

-

i@ special teaching of the Punlie Schocel
is very uneven extended throughiout ithe couwilry even
that there for the last 5-7 years nas been greal

improvements in this ar-a too,

It is regarding an improveneni ol {these tvwo
conditions that tie next part contalns a susresiic:
of Low to neet the levels of demunds tefore a
single ccuniy can deelare itiell ready/vrepured

1o tale over the special teaching.

IT you do not considciute this, you wilthout <oubl

will see a decreasing of the present scrvice ol ferv

he sevvice offers of country or covnLry coveris
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i) ¥ill ilhe home protlens ol Lle sunll noendicnwn

Frouns et worser Ly a reoawel?

As mentioned in part 2.02 there loduy is dene

vising wori,

[N

an intensive parenl assistunce aad &
This serves to sccure that the children by lhe ¢
of Lhe scuool dzy are nol forgotien Lecavoe ol
lacking leisure time possibilities or insighi in
how these can be siructured. It is of vilsal
importance that ihis service extends ¢t couniy

’

level and thatl you secure enovgh assisinne

[0

und
support 10 2lil homes with a child with one or nwore
special handicaps. Vhen such & service is bLuilded,
it in relation to the mentioned in pari 4.00 azicul
distrituiion of knowledige should be more directly
and efleclively lunctioniag regurding Jdistant
homes as well as the service should te alle to

"go into action" at an ea:lier time.,
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8.02 Coac¥ri0:a and Jur. ashions:

-~ N . . ) 3 . Land AYDN PN .
ihe conclusion ol the above 7 chaplers is thal

it reguicing an increasemen’ of the tesciins conie
and profilalion of the special teaching stuleabs
is Poilh “esirable and expedicni thul you make a
fusion of the adminisirative p:ocesses al counly
level. The expedient and desirable only come Lrror

if the below wentioned conditions are medt.

I this is not possible, you should absilzin fro:z
frying a "gradual” fusion of one or more of tre
present handicap groups as such an arrangement
with great surenesc will decrease Lhe lemching
‘offer and the profitaticn frow the teacning of

a large group oi "boarder-line stulients". In cuocl

a situation it would e morc expedient il you wuvpe;

for an exteriion of liLe pnresent co-opereilion
I i

initiatives already started in many pluces.

a) It is suggested that you per April 15t 1975
carry turough a iransformution of the
responsebility Ter all the bteaching of srecist
teaching needing children at the aye from ©
to avout 21 yesrs no mutler degrce o wind o7
the specilic cnild's handicap(s).

™ -

The placcment ol each student's home {parent/

guardian) debvcaines the county Lelonging ol

the sludent.




L) The county uaderbane an ol ligat Lhatl
the uader a) menliored childre. weie btesched iv
a school enviroment (except children, vho lecau.
of arule or shovb-tine disease is admitield ito
o ospitsl, These chillren shall be Lesched i,

)
Iy

-
4

accordance 10 the hespilul leaching :vles). The
degrec of molility of Lhe chil e mgi not
prevents that achi in the ..nool envircmen:

is ¢stabliouel.

the counties overiake the running maintainance
and «ll other obligations in relation to the
national instituticas for special beaching pizcw
in the county plus the corre sponding Twiections
for the directly conneched boarding sec

and treatment howes. In cases, where students

today are tecched at the living instilulion, nes

school places shall be providscd for these stuler

The counties underilake the [inacial otiigaticn
in relation Lo conveyauce of students, mounting
of rooms, lLuying malerials, sugport to lhe

homes of the studenis Lo o corrésponding exbent
of that today given 1o students inside tne
Finistry ol Jocial Affairs, who is teached full-

time,

Tiue countlies underiaie the 1e500

that there is taxen necessary initialives to

carry through the not-pedaporical tires uwent,

ERI
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loc.
Defore the county cun overtare iLhe tcoiul
spec.al tezching of the area, lhere nust e 4
wiiole school place Lo each of ihe under &a)
mentioned students. (This applies boilh to tie
studentis still not teuched even the lewching
right and to the students, who musli have ancti.cr
teaching place (see c).) This assumes that
there has been made a total planning for all
chiléren of the county.
Before the county can vveriake the {otal
special leaching of the area, a pedagogical
educated adviser support for advising Tunciior..
in the homes must be established uc weld as
it rests with the Directorate ol Special
Teaching to plan and carry out an educatiossl

program for the adviser groups of all the

“Gountics.

Before the couuty can overlake the total

special teaching ol ihe area, there for the
total county iusi be eslablished a scarch
center with the necessary pedagogic/psycholcgio/
medicul expertise about speciel teaching., T4

is assumed that lhe search dces not tale il:
grarting-point in the old hanldicep cateégorivs,

It, therelore, is imposed +the Tireclorale for

Special Teaching to plan and carry out &
educational progran for the siul'l, which ot

county ievel iy going to carry llrough he
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search prucess.

s,

Before the county can overtake lhe total
special tewching of the urea, arrangenenls
must be made and slall Tor the experimcental

activiiies must be employed.

Sefore the couaty overtakesthe special
teaching of {ihe area, lhere must be established
accurate agreements with the locul section of
the Danish Highechool for Tcachers about how

many of the specicl tcachers of the counly cun

o]

te further cducated euch year, The agreements

musl be eqgual to exteniions and rcductions ol

Before the county overtakes the special
teaching ol the area, there in co-operation

no .
4

with the present national institutions sialfs
must be a plan worked out, where ezch employed
in the future can do his work proper to the

ressources, interests and wishes of the employed

Before ihe counties overtake the total
special teaching, an agreement about division
of the financial burdens must hLe made,
Before a county can overtake the total
special teaching of an avea, arvangcmentis to

assist and to support the occupabional rlaceme: &
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of the studenis aust Le mude as well ss there
for tnis purpose nmust be eunployed stuflf with ihe
necessary insight iil service for bhe studeats of

the special leaching.




