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The CSE Elmentax}' School Evalustion m‘» Negds Assac-xment

*

*

' The Centex* for the Study of Ilvaluatmn, in its effarts 10 p.mmde \‘

tbais for evaluation, h;is de\*emped an mment&u}* \‘ml Evaluation KIT:
N L Needs Assessment moepmer, et al., 1973). Using the KIT, & sqhaal prin-
‘\\‘, - cipal can ;onduut; an assesspent of his :,v..imo,l‘ needs by iﬁentifymg de~

N sxrahle progran goals for ﬂ:e«tbdﬂx’en, dstemﬁning the schoolts Surrent
; suc‘.ess in mee*xm, those gaals, and dateﬁuming the utilxt)' of mcreased
N emphasxs on the desived goals; Atter the i\eeds Assessmnt is a.mxpleted
\ and ‘the currént program :m avaluated in terms of the stated gﬂals, pra-~ .
gram dmn;es may be- made to try to heat t}m 1@315; T
" One of the m.t‘al g*:ti-ps in the 1denuf;x.ation of a ‘:chnol‘ s goals
. ;mdu&es the psrtr;patmn of teac}xev‘s, p:xrents, and cthers in a procedure
- called the "\.olle\.tma \*m@omts" goal sm*t. The x.,enter prepared a com-
Apre, nsive,set cf lt}b turrxculm goals nr ¢hildren in the elementary
sdmlss The goaa. statements weve de\felop&} at a level of generality
perm’lttmg exhaustion of the range-of elementary education goals, t}x is,
“above that of beha\rmral ‘objectives. or curriculun abgecnves, but below
the level of tho=e adopted at smte or federal levelq as the “Ten Gl:u:-
.-termg, boals of Education® (Heoepfner, 1972), ' : -
Teachers, principals, supermtendents, and x.urncuhun specialists
were mternewed and intensive searches were made“’oﬂ‘both cm‘ncultmx
lu.tex:ature and mstructmnal materials, From thls data, descnptors for
<edch goal statement were developed hy tlassfymg the opemfmnal and be~

havioral ob;ect;we statements into therr respecnve meanmgful umts.

Each descnptor and goal name was prmted on & Q-sort card for a total
of 106 cards, : o , . .

~

.

~ -

~

-
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Yarticipants ih a wllactive Vmcmmt:» card sort are asked io sort
the gaalu into fiw smcks, marked "b. Mo&t Impartzmt w oy M}Je ata
Tiportance,™ Y3, t\w»raga Impurtame ." ‘,‘f’ Mam,innl Impartam.a *and ",
"Unimpartant* Irwlexant." Alter the i‘i‘ildb are sorted into the five ‘stacka
by each parent 03‘ tedn cher, the fatixxgs ais tallied ﬁ“dmﬂmbin&d tcbethar
to form a ranking @r prmmty 1ist of gonlq as ;wn.ewe\l by the constituants

£ that sdmn l’hc B aeedun was develaped to ermzre input by term,hers amld
g , parents jn the betting of poals 101* the schools ih which they or thexr chilv
" dren are engaged. . ‘
Funcw*ng the card sort, the RIT m\tmc.t::. the pr:mup&l in setting
u;a a testm,\_, pmgram to idvhtny tha areas fm‘ turther concern in relation
’w the stated goal*.. He sel&ts the hzg,hest prmrit}goah from the list
and te‘its the dxildrcn m thcae gorls to determine whether the current cur-
riculun is achxe\'mg goals desirsd by the parm:ular scheol. 1If, for ex-
: ampie » the duldren appear to be achieving the ‘goals with the current curri-
culum, no chaige of program would be indicated, '!!awever, if their tost -
scores indicate that t;l,ey are not achle\:ing the stated g,oals, the prmcipal .
and others would wish to develop n naw program plan in the area of low
ac‘nevement, to attempt to meet the already estabixshed highest prior ity

gouls,.i' : . A :

.

This pmcedure for Needs Assessment. is based on the aasmnptmn that the
goal prior taes obtained in this manner are both vahd and cogent statements
made by tbachers nnd parents about what they want children to know and do,

in themr school.

The KIT was field tested nationally during 1971 with a sample‘of about

200 schools, about 100 £rom selected areas of the country and about 100
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A .
school: in Cénfcmm. It was aiszr ma;ximraﬁ in 4 case séudy mémxer in
two local schools near Los Angeles, The results of the entire fic:ld test
r:an hs read in Reyoﬂ: on the Tield 'Ie:»t,ing of I:iem&mmy Schcml' rvaluawm

© KIT: Need Assessmnt {(lloepfner, et al., 1971}

The field test l'ehL.ltb indicatedg among ctlwr findings, that parents
f.)umi the vocabulary in the _card sort somewhabmwery difficult to under-
. stﬂnfl {see pp, 2, 1a 3’9, 88, 89, M), The results did not, however,. pro--
:zidé data on the kinds of dﬁff.iculty the vocabnlary. presented to parents.
The report recommended iurther research in an artempt to identif> the types L
and’ pess:able rang,e:. of dafficulty encountered by parents, witlr the focus on

&
éif:faren ecammu, (and pxesmabi} e,,duuatmnal ¥ levels, to try to £1ush aut

- Commmication Problems in Eihfcution' .

Y

Two theories ralatcd to commnication were z:*xummed as possible taols
in the analysm of }ﬁg pmblcms enr:cm'iteu:d by the p“:remss 'I'he:s first is 7
a thecry abnut the origin of knawledge and how n: is exclumged in society.
“[he other is a tncory relating to c;omu;m.ation d:sorders, and how they are
perpetuatcd in exchzmges of lmcwledge between o', \or more persons. The
fu‘st approac}‘es knowledge and. cczmnummtmn from q socioiogical ﬁerspecti've,
w;xth the focus on society as a whole; while the seu‘md approaches cormunica~
‘tion from a psychoioglcal point of view, and fm.uses upon n\teracmons be-
tween two or mom ‘persons. o

The souologzcal apnroach utilizes the t.DnCCptS developed by Berger

and Luclmmnn in The Somal Cmstruct:on of Reality (1966), that all Imowiedge




Q- L : - .
is 1mc:wledga {rom a particular posxtmn, and Zhat cmmmxcntmn takes plage
whem there is common agreement on the existence of an idea and language to
express it, It may be that the forzmzlamm of the mfommi:mn on tha é:m ds
were using ideas and language whxch do not exist or at least have dix’:femnt
‘ g meanings in the minds of parents aand others wbo participated in the goal
" sort. 5 | '

Berger and Luchmann hold that theré is a universe of Mowledge m which
memhars of ssciety particqute difffarcntmlly! The whole cciet;y partxc:~
pates to some degme in a comon stock of kncwiec‘x‘gc wi th language shaz:ed by
| illl" ezzch member of society participates to some degree in a variety of "sub-

.umverses" of khowledge, which have particular languaga to describe or ex-

plain them. THS loss ‘a membier of society knows ahout a parti{,ular "sub-unz~
. , verse" of Jnowledge aml language the less commcanon takes place m that

area. This lead to the possible situation that parents, m)t bemg partici-

pants m the :sub ~universe of knowledge ca’led "education,” would not under-

stond the I:mguage of education and therefore could not sel.

- goals for chﬂ,dren unless they Wi Itten in the language of the “common

Tl}e indivi,flual in o;n‘ society has persenal knowic&ge ahaut,rhis Apz:i‘vate' .
life as experiei\céd b;f him, such as family, his personal 'hcalth, education,-
residence in a nglghborhood. He also experiences an ethical milicu as pro-
vided in his faml\ly This type of :knowledgc is sub;ectlvely expcmcnced by

each individual, ”\_

. S He .also has sorqe lmowledgc, along with other ,md:w;tduals, that in hzs

society ‘there- are in%tltutmons, ephical systems cf thought, and dw:.s;l.ons

of labor. This knowle\dge is shared and expex;mnced ob;ectively among the
,\ : ,

!

[ 3
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fzzerrbexs of society Knpwmg thm: alsmst all pe@rﬁons experience family cr

Tamily substxtm good, and bad hemth ottend *choal live m a hcuse or

. A e *
AT NG e et
e ~

-of sbciety cbjec::gvely Imcswledg&able about, ot}wr md:wn}uais.

}

- o At the same time, there are prf*‘v‘;ite realms of }mmvledge not: Immm x:o

, - all t‘he partuipmxts in t}zg cmmwn stsck of ha's’l'edga. Hach mchv:dual

*

. lmews thmgs about: himself tha; are not shared and each division of Jzzbor

. ap&rtment s have athxcal valucs w}nch direct their lives, makes each meer .

&

&JB"UNIVERSI OF ?)EANINGS NOT HELD IN COMMON BY ALL MRMBERS OF THE CULTURE.

¥

)

%

The psychologlcal approach to COﬂE’nUIIlC&thH prob.lems, taken by Waltzla~

wick, Beavin, and Jackson (1967) in the Pr ﬂatlcs of Ihxman Communication, /

descrlbes how conmm:.catmn can be” and frequently is subverted, elther

- - - Creates g realm of }mowlcdge about itself which is oL shar»a b} cmldﬁrs.
’if‘_" ' 'I'hesa *realms of an maw:xdua}, ’s knawledge are depxcfad in I’zgure I,
. - . FIGRE1 .
, . KNOWLEDGE .EIAL?-%S OF AN. I}H)IVIDUAL
SUBJECTIVE | | o&zﬁcmﬁ' o , «
,5 SELF lﬂ*iIVERSALLY HELD COMMON srwwmwz—sm: i /
. L AND nmms OF THE EXISTENCE OF L
| family schools hospitals buildings courts '
‘Ihealth collieges medicine airplanes prisons
o education trade schools  operations  autos policemen
housing learning illness construction law
ethics L < J
) ivate  Teachers Ipoctors. Engineers {Lawyers
- Wgrld - Contents Contents Content Content ’ s
o & g - S A .
. | Self Methods Methods . .f-!e:fwds Methods f , “;
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gz:cxdéntmlly (sub~consciously) or purposely‘ They indicate what types cf
commxgg,t:mn emrs develop ~from mappmprmte cmmmnication techmques.,'
 one in partlcular, the "dcmhie bind," appears to be relm'ant. They 1nd1~
‘cate that ccurmmcatzon has bor.h a content and a,rel;}twnshxp, that 1s,
the. message com:am substantave man;ng and there is ‘# second inessage
within it-which tells the rece:.ver ‘of the message liow to inteérpret the
meaning. ‘In the "douhile«bmd“ a meséage z.s ﬁem which has contra:hctory .
elpm'its in 1t, ’l‘he kubstﬁntlve reaning dnd the way of mterpretmg 1t

i, ¥

i .
are not congruent. S . : ..

~

Commmzcat:mn zﬁuch has thzs paradonc_al or double bind quahty to :u:

' oceurs when pers,ons have a relatmnshxp with a hlgh degree of physmal or,

psyc!wloglcal “survzval value" for the partmipants. \fawsages are sent

wh;c:h assert somnthmg m a.om:ent, and «omethmg else wh;ch cortrad;cts

the content asscirtatmn, me reaz:lremsjrreven%eu from. atzlmowledgmg the

R 2

coxitradmtmn, and therefore 15 i‘orred mto m:at@ropnate responses. -

’

Whm paradoxical commmzcatmn cx:cur«-, the respcnses ten;i to be one
of three types,' a) the rece:wer “takes the blame" for not "und\.rstmzdmg"’.

and searches for clues to the meanmg, mthog;_ admttmg the mc:sage doesn"

‘/

d "« o make sense, b) the recerver ccmph.es with ’che :mstmcuons hawever* absm'd

B
£ - . 3 -
* - .
. s
L . L., . .

whﬂe admttmg to hmself that tne message is absurd, or c) the recewer

e

’ mthdraws‘from mvolvement in the cmmmmcatzon. ! -

,h

S1nce the parents were inst ruc:ted to accept the contem: messages of
the goal statements as ‘both meanmgful, and understandable by them, they may
have reacted to them by either tmng to make the goal statements Ymake
Sense' and/or reacted to the goals statemem;s as mstrm_t'ed even though

Y
they t’hought the statements did not “make sense," If they reacted ‘in thls

M ‘f. . - - . -
. . . !

P - B ' e

s e o
JR—
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. way the ddta v.cruld be semousiy cii‘storze»ﬂ, xducﬁ coultd lead 10 ms

°1rr}w:c goals the parenﬁs wanted their duldren to aclueve.

Basic meéféticﬂ?:assmﬁbgs e

”

oma~

a t;mn being supplied to the_ educanonal &ec:smn makers meczpaw) abcut

A

Asswnpt:ons were 1dent1ﬁe& from the two theOretzca,l approaches o

conmmi‘catmn prcblems ancountered by parents: = ) !

- communicatioh hh;u:h might assist the KIT developers m the analys:zs of ‘the -

N 1' }snotuledge is always knm»ledge in relat.zon toa certam pos:xtmn.

"2 Kncwledga is commca 4 t:hrcugh }angyag\e

' 3 All people share certa:m "CO n' knm».ledge.

4. All- people do ncr. .haa.'e acc.ess o the total urm'erse of available

Inovledge., - -

,

5. Knowledge, bemg held dlfferentmlly, causes ‘the development of
divisions of labor. -among the various holders of know vledge, which
creates sub-universes of knowledge: and “language-to discuss those

sub- universes. ("Bducatmn" is such a sub-universe. )

-

. 6. D1fferent social groups vary greatly in their capac1ty 10 transcend
" theiy own narrow poszt:xon in relatmn to the comen stcck of

knowledge.

7 Commicauon has meanmg at a coment level ax:d at a rela‘uonshxp

level, . L ; .

-

'I‘o be understood, the 1angnage chosen. to descrzbe an idea must have

-

smular meamngs “for both’ parties, the speaker and the llstener.

It is neces~ .

sary that agreed-upon meanings emst, If they ‘do not, they must be created

soc;ally, bemeen the participants in the comumcat:ton. Dntil challenged -

by either pa‘rtzczpants or outsulers, it 15 assmed that understandmg takes

place“ If Lmderstandmg is aésem: the partlczpants must "step outs1de the

situation" and say’ "I do not understand {the corr&mmmatwn)" or the ¢o

!

*

‘cation takes on an maccurate or .mappmpnate meanmg-/’_/"/nmm/ v
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Inappropnate c«mmmcation mz;) result n the "dsui:le bxnr},’“ accurring
" when the. partxczpam:s feel they misz ac:: upan ccmmicauon whicn is mcew
prehensible, but -fmn mch they camm ret;reat {sfep outs:u!e dle -situation

to say they don't tmdersténd}, . TN
' w‘.‘ Y -

*

LS

i *

ca-zmmmcators a.fi’ects the way the lte«ages are mterpreted and thez resgmses. ’
“They SUM that "all cmnmxcannnal interchangeb are eather S)mtrical
or complementar}’ dependmg on h{xether they-are based on eaualit:v or mffer-

ence [p, 69] ", S)vmtncal fconm"fmcatmn oceurs, hetween, and among equals and
ccmplemmmry conmnicatmn o

“

'S when when one 15 asseruve and the ohher, -
.

-submissive, with a ma.umizatfgon of differgnce, - S e

)

In complcmentary mteracuons, two. roles are acted out: one is suaemor,

context., Example% of ccmplemntan' mteracmom are those 3emeen mcther

and c}nld do\.otor and patx.ent, teacher and stmlenz., etc‘ 'I?hese are mter«

locked mt:n behavxor pat:tems ﬂx:_rt are soc}.ally defmed as approprmte, -

L}

The profesnona,l edumz:or holds such a’pos:x,u.cn with :egard to smdents, and

- often appears to hold n: with regard to parénts as well, Parent-educator in-
\

teractions- can be seeén tc be both S)mmetrxcai apd mmplementary as the Sttua- -

tion changes-. ‘Fagures 2 and 3 depn.,t the two types of mteractzons, "

% ~

IS

- prisnaxy or "one%tp " and the otlmr m mfemor, or has a seconéary cultural -

- ‘ . FI QJM. Z ’ ' * ’ t
. . A SY:»METRICAL CO‘&SJNICAT!O‘& DH’ER(}IA\GE e T
anledge and meaning of vocabulary of diics m mutually held by both-sides
e (Symetry) | ./
e T
teacher ., - : \ ... principal
. requal - ’ i 7 : ‘ ' 'erual,
’ .+ Symmetrical . L - 7
By chéngmg the subject andfor 1anguage of cmrm.mcanﬂn one can change i
positions or roles to one being- superior and the brher Inferior. (i.e., when
prmc1pals discusses the conpetence of the teacher;, he fhen holds superior
-position).. . - i

. ‘ hatzlawick eb.ai., (1967) fur“cher suggest thac the rclatzonsmp between ."'“

-

y
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-By c.nangmg the subsiect and leaguage of the wzmmacanon, one can change  *
“the -positions ito gquali, (1.2., dS whed parents and principals arc neigk~
boxs on same,block). or “one, cary reverse the’ positions with parent’ in supe-
-rior dnd primgipfd- in inferior status OF coremmacation (3.e4, parent is-a
medxamr* and discusses a mechanical problem with prim:zpal‘:, cat}.

. & } . G\ . - / - . -
The stams of thc parmc;pam;s . a‘l’m s telgtﬁi to bsﬁt thrs content smé

situation m ahrdx the _egmmn.aann :.aRen pias:h The parents in the Colle»,s
tzve Vxewpoints mxly tgere asted to belwe In a symretrical kay aslequals,

bu’c apparenﬂy were unahle to meed that :.h*‘dlenge becauise the vocabulary was .,

- from the subunmerse of }mm:ledge of eziﬁcatcrt. mther than the vocabglary ‘used

by parents. In order for them (] rcspmd as e:qzml*« 1 the dm%mn wdking

' pmcess, thn} rust be addreSsed in ldngwge utually wxderw”tcmi o5 batb. garentcs

b

and educators. o ) *

'me Study Bﬂsigf; L *

’ﬂus stu&} af;temp::ed to ;dentzfy the degn,es of c:s::zuprehenszbz,ht}' by ncna
members o£ the sub mxvame of the language used mi t}te goalmards md to -
then rewrzte  the cards to ma}as; ﬁm cmrehansxble by usmg the language oi

the «conmen <tc«:4¢ of hmledgg." The hypothcsxs develcped fron the bassc as-

*

sstmptxons outlined abave 15* , .
The degree of caxq:mhensibuuy of the vombuiazy nf the goal statements
.. is in relatitn to the degree of participation of the lay person in the
. egmn stock™ of k:rmledge and to ”subamm'erse of lsm-.dedge about
ucation. -

lmowledge ami meanmg of E&Mﬁlﬁh vcmbular} not mmally held ﬁi’ Ezoth :xéa*a ?\
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LT 1) PeOple ot the lowest end of the socioeconamic system will understand
S e . less of" the languagc; t}*an those }ngher on.the soci oromn. ladder.
: o A In. certam ;mstances, there may be no’ tmderstandmg by any level of
E O e <~ non-riembers of the sub-universé of. education, if the 1anguage is not

Cete T . o0 tramslated into "lay terms" '(tortis mmall}' agreed upon in the
T S "’comm stoc}c &E lmwle&g ey, -

B -

-
- .

.‘,I‘he study \s'as'set. up in thrge phases‘ R

_x
» X
PRI . ’

? ’ Co Dui‘mg Phase I a sanrg:.e nf parx.nts (selected baser.i Qn preémned va*ymg
c R p;rpzcipat;on m* the ccmcn stcck of hzowla:lgei was asi{ed 0 1denufy the .
:}:‘f- x - vocaimlazy in the goamstatemenfs rof m&erstos& by them. The data was therf
% analy..ed in relatmn to the thec*etxcal ’base S % ’ e

- -

In ?hase II in- hg}xt of, the f;mqus frcm Phase I the goal 'statments
were reﬂm,tten‘ li' posszble,‘ ?ery hor& and phzasg ‘*dennf:ed b)' the partz-

-

c1pam.s has to be changed into mm'e ,.‘amzlzar or camon languaa» - -

5 ;‘. » ’A . %
R Phasa IJ.I mvolved the fxeld testmgv‘x:f the rewritten goal statements. .
‘ :" 4 )
:, . Ihe parncxpants wha had’ wor:ced on Phase I were as}‘ed» o’ respon;l to the new
I go&l statements ami 1dent1fy any @ecahulary st:Lll not understood. NI
‘ o . - i LN . N - P - . B . * . . l'
' o M LV i ‘; ',», o . ‘ - . - T .'l ) 7 ~-“'
N Selection cf Sanple e R C
) Ccf..a:m assmptzona xere mde in plamung the s.tudy wfu.ch dr'ecte& ﬂ-:;g )
8
" wpe and mubser of people wﬁo were seiiected' . ; :
. . “h .
SR o -l 'Ihm;.“parents in dlffwent saczoeconemzc Ievels of societyt would e
CeT .- » understand the vocabulary sopewhat in relatmn to their positi
o o - " on the ﬁwzoecmmc scaleA ) . oo
% S LI
S 2. A’ﬂxat: a small theoremcal Qample taken ¥rom each of three categorms
DA of the secioeconomical levels (lﬁosely defined a3 low, working, and

middle class) would provide critical data about the range of diffi-
- cult;y encounteted mth the language,oﬁ the goal sta*ements. JR
,35 'I‘hat upon rewzpt “of such data, most of the goal stafements coa’d

be rewritten into language whxch could be understood iby" parents at
aay socioeconcmc level.

Tt
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: -econdimie’ or m@loyed black mothers

. : 11 - . .
- . . . - J}
N s i . - . .

e

\ W e e

-+ 4: Th That people tend to be self-conscious about admttmg they do not
. \inderstand something and that therefore the samplé’ group would be
. more truthful if if “theywere paid to tell what they did not tmder-
" stand and were made ‘to feel. less sell-conscxous througﬁ"&'evelop-
“‘ment ofa casual and synmetr}c comm:xcat:.on exchange. :
A sanple of people was thosen‘m tems :n:s probable vocabulary con-
prehens;on. -1t was assuned ‘hased on sdcmlogz.cal data about class and’ the

structure of ther ociety, that there 1x».ould be c0n51derable dlfference in the
:conprehensxon of the goal cards, by whzte mddle class suburban parents who
had probablyff{/ l;ed Iugh school and p/o'=slb ly attended college, by rvgmcanq
7ﬁmer1can working class parents who. are bllmgual and v,ho may or may not have

conpleted hng;‘ school in the U. S A.; and oy black low soc:oeconomlc or unem-

) nloyed parents who- ,may or/may not have conpleted Iugh school. 'l‘here was de-

oate about select.ng a fourth group cf- whlte horkmg class parents but it
was assumed” that they would be close to the uorkmg class Mencan'ﬂ\merxcan

_ and lacks gfike therefore chose to mvolve .a) hhlte suburban mothers s

b) Mex1can~1%me bllmgual x«.orkmg-class wothers’, and c). black 1ow soc1o-

-

~All the: parents came from dlfferen t mnmmtles withm the c1t)' of Los

Angeles. Groupv(}ne conhsted of white parents who Were. osen from a col-

-

lege stmurb near the edge of the city. One had co ._&ed hlgh school one

N had completed wllege. They - are bo acnve :m thelr local olementary schools.& .

Groun mo was selectegl from a v,orkmg class suburb in which there is ¢ -

an mtegrated poptﬁatlon of blacks, whlfes and Mencan-‘Amencans (some of

~

wh\om are also on publ:Lc ass:.stance) The group z?as composed of f:.ve people,
four Memcan-Ameucans and one Anglo. OE the Me}ucan—&mencans, two were
*tutors in the schoo /l/cn‘= wWas a volunteer {as was the Anglo), and one had very
“recently moved to the U.S.A, (She ‘had had some college in Mex:.co but spoke

Enghsh vety’ halgn/ .)  The Anglo did not speak Spamsh and had completed -

* >
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hlgh school, as had two of the Me:ucan—Amerlcans All the Mencan-l\memcans

spoke both Spamsh and Enghsh They fret,uently lapsed mto Spanish when'

-

- talking to each other about the goal cards. One to-k respon51b1hty for in-

terpretmg the cards to the woman recently from Mexico. None of the mothers

‘uorked outszde the homeg They regularly took part 1n school actlv:v.tles.

_Group Three coqsmted of s.1x black parents‘chosen from a section 1n the

central c1ty with a hlgh 1nc1denr'e of the population -on pubhc we’ fare.,

“None* of them worked out51de ‘the home. They all took part in. sc:hool actlvi-é .

ties as teacher-s' ardes or as volunteers :m scme other capaclty w:.th the

school. Some of the*n had -worked 1n “the past in suc:h occupattons as aldes in

'3‘
‘a countv hospital and domestlc helpers. Three had completed hlgh,school‘
the other three had not. . . . ) o ‘

The fact that all the mothers in the study part1c1pated in school ac- -

tivities as a1dvs, etc.,- 1nd1cated a certaln level ofsophlstlcatmn and as-

sumption of social. respon51b111ty From thls it mght be assumed they 'would

”

understand more of the vocabulary than other parents from their same soc1a1

L4

,strata, simple because of contmuous exposure at school There has no com- -

parlson group of non-part1c1patmg' (in school activity) mothers. 'I'ne find- -
ings 1nd1cate,vhowever, that within two of the groups there was a very wide
d1fferent1al in the range of comprehenslon, as well as a'wide variation

among groups. S e .

-

3
2
‘

Theoretical Assﬁmptions About the Samplé

The white suburban parents (Grdtlp/ 1) vere ahosen to provide a base line

-

on the range: of d1ffexe:1ce between%professmnal educator s and the f

7 "average" i)arents use and comprehen.s’nn of the language in the goal state-~/

ments. It had been assumed at the Center, that most parents could understj\

L d
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the goals. S:ane the f1el(1 test ;.ndlcated that many had trouble, the res-
'y
ponses of the white suburban parents could offer a thumbnail gulde to the

£
S~

_ variance between co*nprehens:ron by "average" parents and the‘ perceptlons of

the professmnal educators who had written the goal statements for "average"

parents. Thas then hould 1nd1cate the level of part1c1pa1.10n by this gr up

< of parents, both in the common stock of knowledge and, the sub-umverse of

knowledge about educauon. o T ,'

~

The Mexican-American parentg (Group 2) were chosen to provide inéight

inco the type of vocabulary difficulties that mlght be encountered by b111n-

3"'3

gual parents.’ It was assumed that the vocabulary of the bllmgual worklng

class group would be less extensive than the uhlte middle class. If that as-

L9
=

sumptlon held up, the data would 1nd1cate the dlstance between Group 1 and

”

Group 2 in part1c1patlon in the common stock -of knowledge, and 1n the ‘sub-

oo ,/
unlverse of knowledge about education. - e . /

-

The black parents (oroup 3) from the central c1ty were chosen as theoret-
1cally representatwe oF the lowest level of par-1c1patlon in the common stock
of knowledge and the absence of part1c1patlon in the sub-unlverse of knowledge
about educatlon. It was assmned that due to the educatlonal deficits expe-,
“rlenced by blacks adults natlonalzfty, the1r part1c1patlon in the study would

provide data on the extent of difficulty such narents as a group would en-

counter with the goal statements. :

Elefmentary school principals were contacted and asked for their coopera-

tion in the research. They were each told

"We are conducting research and development of an Elementary School-
Evaluation KIT which includes a method for "doing a Needs Asséssment
for the school. The KIT recommends that parents be involved in the
Needs Assessment by participating in a procedure for identifying
-and ranking the goals for children. The procedure involves sort1ng
into five ranked stacks 106 cards on which are printed educational
goals for chJ.ldrex.. The Center has taken the card sort- procedure
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I - into the field and tested it nationally with 200 schools. There
Y ﬂ' was considerable comment on the difficulty parents had with.the

L 3

- Vvocabulary. The data, however, did not reveal the specific dif-
ficulty the parents experienced. We are therefore recruiting par-
- ents_to participate in a very small applied study to identify the
- words and phrases they do not understand. We are interested in
- parents whom you think represent the educational level of your
school. We are asking for neither the most capable nor the least
capable, just the '"run of the mill" type parents in your school.
-You are free to recruit whomever you wish. They will be paid
$10.00 a session to contribute their time. The Center will ac-’
Jmowledge-their time with a letter of appreciaticn and the check.
. We will need one morning or one afternoon of their time and are
.. willing to meet two times if necessary."’ o

-

. Methodoldgy - - -

The Group 1 parents aud the \researcher‘rﬁe‘t at the home of one of the

| o : particiﬁénts. The Groixp 2 and Group 3 parents peét with the researcher '_ai

&

' their fespective schools., A‘sessi')niof zbout two “hours duration was held 7

with each of the- three groupsr. " The researcher met with one blackﬂpar'ent a -

A
~&=. - . second session."
A\ . - s

- " The parents were each given a set of the 106 cards. They wéré asked

t&?‘ea;; them_and to circlé any words not ‘understood and fo underline ph;*ases
v / ’.c_hey dici not understand. The' following explanation and instructions were

' ! ' / giVer; to;the'll;ar;itipénts: o H

V ,"'I'hese;cards have 5éen designed to-assist parents and 'tea;che,rsl to

identify the goals they consider most’ important, by reading the

I
: f ) cards’ and sorting them into five stacks, from Most-Important to
B | . Least Important. We have tested the cards in 200 schools across
!
H
/

the country, and found that most teachers understood them very -
well and could do the Sorting without much difficulty.” The parents,
however, -had quite a bit of difficulty with the vocabulary. We are
L. . Tow trying to find out specifically which words cauSed the most *
& . -trouble. We plan to rewrite the .cards after this research o~

' pleted, based upon the information which all of yewwill contri-

bute. We are aware that somzﬁgfl/ﬂu abulary is frequently used

i‘ \ _by educators, and less_frequ y,-if at all, by parents.

R C We ,é“i:e*as‘k“ifig you to circle the words 'you' do not understand and to

i e ~Underline the phrases yo do not understand (even if Afou understand

" the words in the phrases) . You may ask me questions, jf necessary.
- S You may also make comments‘on the back of the cards, as you feel

necessary." : ‘s

v
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Results:  Phase I . . T o _ .

1Y
.

!
- ' - The words' and phrases identified as not understandable ‘ere tallied for ° - \ -

e each participant and- then for'each group. As predicted, the Tesults indicated

that the vocabulary was progress:vely more dlfflcult movmg from Group 1

: (Whlte) to Group 3 (black).. Over all, the results 1nd1cated that Group 1 and

Group 2 (Mexican-American) clustered closer to one another, than either id
. - T L8

to Group 3.

Smce .there were only tm part1c1pants'1n Group 1, that data is not as .

fully compa axable to. Gro; 2, but 1t is assumed there would not have been an
- apprec1ab1e change in the results of those two groups. Grolp 3, however,
s clearly showed that they were 1ndeed hand1capped in their ab111ty to under-
: Astand the w&\bulary of the goal statement:. Group. 1 (2 participants) iden-
tified 104 words and phrases (52 each) wh1ch they dld not understand Group oy
2 (5 participants) 1dent1f1ed 302 words and phrases_ ,(an ayerage of 60 each Tt ’
3

' ranglng from 53 to 81 items per person) ~ Group 3 (6 part1c1pants) identi- ) ? J

7f1ed 859 words and phrases (an average of 143 each, ranging from 74 to 232

per person,. The results of the Phase 1 tallying are shown in Flgure 4, \

- FIGURE 4 | : :
: . . PHASE 1: NUMBER OF ITEMS FROB];IAQ&IGINAL GOALS \ ©
% : g NOT .UNDERSTANDABLE BY EACH GROUP \ :
tf: - . » - ) ) . \\’,
” f— " No. of Total No, - Average e B
r Group No, Participants .| of Items Per Person Range
1 2 104 ) 52 - 52 .
AN 2 | s 302 60 53-8 .
AN . S a 3 )
C3 Y | e 143 | 74.- 232
Nt B R T 1265 | 97 .| s2-Tem
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'Tw part -of the stock of lénowleoge held by lay people, the comprehensmn level T

LY

Discussion . -t ¢ ‘ ‘ . X

16 ' ? S
From the 106 goal statements, these thlrteen mothers offered a total of
1265 conments about words and phrases they did not understand in the goal

statements. We had ant1c1pated that the i‘1nd1ngs would indicate a regression ) -

. of tmderstandmg as the soc1oeconom1c leve1 regressed: As can be seen, the’

middle class and tne“ workmg class mothers combined had only half as much dif-

ficulty as the lowest group .\ We had expected a wider range of difference be- .

tween the first two groups wg.th a more or less even d1v1slon between each of

.

the ‘three groups. ) ; - : PR \
A

, N

* The results show an overall progress:on of difficulty with the vocabulary st

P

from“the mothers in Group 1 to- the mothers in Group 3. There wére some items

*

wh1ch were equally difficult, for all mothers and most of those 1tems were .

e T

R
from the stock of knowledge in. the sub-umverse :_of-professional e educators to

USRS o - .
PSS - s »

-

h —lay-peoplé hav . When the I £ th .
Wm ay p;:op e ve access en the Ianguage o e cards was a

went up for all three’ groupsf - o S ‘
However, there were st1fll§rprogress\10ns of d1ff1culty eVen within the ) -

so- called common stock of. knowledge. Group 1 was able’ to comprehend much |

more of the common language than the parents in Group 3. It appears that

the common stock of knowledge is most universally comprehended in the area’ -

of non-educational language (e. g., happy in school) Theufollowmg 5 godl

statements give examples of the range of- responses., : ¥

r

A

A SCHOOL ORIENTATIO L B

Hags a favorable'attztude tovard school, teachers, studying.

All three groups of parents appear to have these words and concepts in common.

None 1dent1f1ed any part of this goal statement as not being understood It

is assumed that all thought they understood th° goal statement.

(
* LI
N . kA
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-
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1B NEUROTICISM-ADOUSTMENT

Faces. req}lbty ".Le well adjusted. I8 generally happy. ’
Greup 1 did not undel l1ne any words m the goal statement. Most of Group 2
and 3 underlined- "neurotlc:l.sm." It is assumed they thought they understood A\
the rest of the’ stateme‘.nt

2C' SOCTALIZATION-REBELLIOUSNESS

Has a healthy Palance between confczmty, acceptance, obedience, |
T - rigidity, and non—conformty, eriticism, and dwrespect. Is open-
) minded and tolerant to new. ideas, non-conformity\in others. Res-
.+ pects public and pmvate pz'operty, shares, caope}ates, i8 mspect— ..
- ful, and courteaus. ) \ N

\ \

This goal statement represents a d1fferent1a1 shar:mg of the common

stock of knowledge. Group 1 mdlcated no d1ff1culty in understandlng any
of‘ it, although they suggestec} that the f:Lrst sentence could be rephrased
y

- to more cléarly de11neate the contrasts. Group 2 did not have any trouble
with the body of the statement bat they under11ned "rebelllousness" in

~.the title. Group 3 had, a great deal of d1ff1cu1ty with the entire state-

ment under11n1ng "rebelhousness conformity, acceptance, obedlence, R
r1g1d1ty, non-confomlty, cr1t1c1sm, disrespect, open-mlnded tolerant to
new 1deas." We- are unable to d:.scern from the data whether Group 3 did
not understand the words or understood some or all of the words but Jot

the co\?text It.is hlghly unhkely that they could meanlngfu iy rate the

C goal under either c1rcumstance. ‘ o . : . ~—

e . - ]

8D iPATIAL REASO\JING v Tt . R :

" Has peed, acuity, and accuracy of visual per'ceptzons. ? Visualizes

¢ whatia thzng would look like if changed in cer sain ways. Has bood
orien; atwn. .

This goal statement represents an example of 1009 exc’luslon from the

knowledge. All the part1c1pants underhned Spatial, acuity and good ori

A
tation, This probably represents the1‘r shared exclusion from some of the
h .
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t ,
\ body of the knowledge held by educators in that none of them knew what the

R wordxt meant, and therefore would not be in a pOSlthl’l to Judge whether the

: o goal is of mportance. . JEN . g )

15D COMPREHEN‘%ION OF NUMBER PRINCJ.PLES . )

T - . Understande commitative, asaoaaatwe, and dzstmbutwe pz'opertzes,
: - closure, tdenttf:tes, properties of 0-and 1, and inverse operations.

. ). L o JLike 8D, 15D represents a sub-unn_rerse of knowledge uunknown to all of
o | | the part'icipants'. Theyél}_ said that _the statement was -incomprehensible to -
them, Needless to,say; a paradozc is éiearly represented in these cases, .

*” When the,parents ‘in the 'earlier fiel’d test were asked’to sort this goal state-
. ment from most “to 1east mportant, -they were given no option to put the card

X ) 1n a do not understand categpry, ‘S0, W1thout understandlng anythlng in the

o statements, it was “rated‘}' along with a11 the‘.othersﬁ, thus providing poten-

tially false information to principais.

—ve *

S S 'PHASE IT
ReV1slon of. the Godls Based on-Implications of the Pllot Study

d

Examlna tion of the results of .the pilot study, clearly 1nd1cated that
B} i ' " the goals would have to be rewr1tten. In order‘for parents from every walk
of life to be able to-use them the language would have to be from the stock
S# ,. T of knowledge held in common by them. Due to some practlcal difficulties - -
S relating to other uses for the‘ .goal statements, it was decided to leave. the
/ Lo ~ titles as 0r1g1na11y wr1tten, but to rewr1te the body of‘ the statement and
~ to add a sub title where necessary to the original which would 1nterpret it
_to the reader. T ' ° o
' - The goal statements were coded to show every comment made by every parent

A indicating the words and phrases which one or more parents did not understand

Some statements- shox7/ only a word or two. Others ended up aopearmg to be

']
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totally incomprehensible due té the number of words not understood In ‘some

.- / , '
J.nstances the parents had stated "The whole card needs to be rewrltten."h

L]

'I'hey d1d not underllne spec:r.fz.c words in such instances.
The set of goal statements was a1V1ded into three gz‘oups and g1vq=n‘

to three members of thg Center staff who then rewrote the gxoup of goa 1s

’assign’ed to thenm. ey then passed the newly rewrltten material on to} the’

4

next erson. 1f the second wr:.ter felt the vocabula of the first rejrite
h P Ty’

was ‘still d1ff1cu1t, a second alternauVe was presonted along W1th th/

agreement adc%d a third alternative, - ~ - - '
‘ The o?glnal voca’bulary of the goal. statements .contained many smg 7
ing for concepts, representlng whoie sectlons of the field if/t

%

éducatlo , both‘gn the area of cognltlve currlculum content, and in the

area og affectlve psycho-soclal development of the child. - The review team

felt t/hat primary d1ff1culty w1th the vocabulary arose from the use of such-

"1n ellectual shorthand" from the sub-unlverses of knowledge. Rather than

use a 51ng1e word whrch—conceptually corrmunlcates an array of sub- toplcs,
the goal statements wou:.d have to be wrltten in language describing the ]

/ components of the concepts, even at the r1sk of over- s:mpllfylng the goal.

.

7 For example, a phrase such as "synthesumg known 1nformatlon," would

become 'puttlng all the 1nformatlon together for systematic test1ng " In
&

2

another 1nstance, the phrases "self-concepts self conf1dence, self- secur1ty

e

and self-esteem" would become "healthy idea of self trusts own judgment; /

not afraid to make decisions... ~usually likes ‘the kind of person he is...."

In thls way, the statements in the ent1re set of goa]s were translated into

¢

~ statements describing the content of the concepts.
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"Field Test of Rewritten Goal Statements

. ‘ k : .
. . - ard . e
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After all 106 statanrnts had been through the' process, the three wrzter.,

, met together s remewed the'alternatives, and frnally selected vhat seemed to

all three to be the simplest, most undelstandable statement This process

was done mth a great deal cf rehance upon intuition and asstmptxons held

by the wnters about the vocabulary o£_the common stock of knowledge held

by the sample groups. B o " = . -

Y

Certam d1ff1cu1t1es arose, in the process of rewx 1t1ng the statements
:mVolvmg "new math " It was felt by each of’ the wrlters that "new math' is
notconc1sely translatable mto language of the conumn stock of knowledge‘

It was agreed that the language of “néw math" belongs to a sub-um.verse of

knowledge and has no snnple comnon equlvalent in the common stock The

—n

-

Al

"new math" statements were ~nodlf:Led to whateVer extent p0551b1e with desc:np-
tive clauses in parentheses. However, the staff felt that -even after being’
rewr1tten, the parents would still have trouble w1th the "new math" vocabu-
1ary The second field test of the study substant1ated thc—t predlctmn.

An additional cha.nge was als,o made for the f1e1d~ test. The or1g1na1 ‘
goal statements had been, prlnted on cards and were des1gned for use as a’,
Q- sort The participants_ sorted the goals into stacks, from Most Important
to Least Important. The new goal statements were, prmted in quest1onna1re

form with 1nstruct10ns to circle the ran.k of J.mportance from 5 to 1 (Most

important to Least fmportant), - ‘ }

. . PHASE 11T .

.

The field test was cunducted with the same 13 participants who had 1den-
g o

tified the vocabulary d1ff1cu1ty on the original goal statements. They were

again pa1d $10.00 each. They were asked to do three tasks in th1s test

]
il
|
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First, they were mstmcted to c1rcle and underlme words and phrases st:.ll
" not understandable to them :m the new statements. Second, they were 1nstmcted
" to compleue the questlonna.re by ra.tmg each goal statement from Most to Least
Important. 'I‘lu.rd they were asked to mdlcate their preferences for" the cards
or the questxonna:.res. : (Th).s mformat:.on appears as Appendlx A) . The ques~ '
ta.omalres were mailed to each participant w:.th a requesi: to return them with- "
:m a weelca They, were all returned within 215 ueeks. . ‘

-Results of Field Test. of Rewritten Goal "Statexnenfs

.

The part:tclpants 1dent1f1ed 58 words or phrases as st.;ll not understood
-dn the new goal statements, in centrast t6 a total of 1, 265 in the mt:al
1den\.1f1cat10n task. '(;f\these 58, 17 were words in the titles wrch had not
been rewmtten._ ’lhe original data 1dent1fled 41 words or- phrases in the txtles.
'I'herefore, to be fully consistent they should have 1dent1f1ed an additional 24

' .words in the titles. (Figure 5 summarizes the results obtained from the second

L 4

session.) )
' FIGURE 5 -
PHASE III: N[MBER -OF ITEMS FROM REVISED GOALS
NOT UNDERSTAMI&BLB BY EACH GROUP
L ' b No. of . Total N0. |  Average Rumber Related
Group No.” | Participants of It . Per Person- | towards intitles
. : I ’ '
S HEEEE SR EEEE S ‘,“*‘1‘%"’ B P -0-
) N * - P - -
Y / . T
2 5. /10 .2 3
, /. .
/
3 .6 /35 6 ; 14 -
Total 13 g0 s | as 7
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27 .statements ellxcn:ed new comments, Of those 27 statements, 17 ellxc;ted'

- -

. 22 . / - r

» - . -
R / .

In, 1ook1ng at the entz.re group of 106 stataments whzch were rm»ntten, ’

comments rélated to the titles onlz Of the remammg 10 statements winch
were st111 causmg some sort of difflwlty, 3 were statements regardmg
modem math goais., As predicted, the modern math goals heré the most dxf- _
ficult to wm\te into- language from ;the common stock of Iqxwledge. .

Thefe was consmtency in the m)rds \vhldl were un&erlined and the theoret- *

" ical pos:1t10n taken in this paper. . The statements abaut mthemt:.cs still -

turned up as umntelhga,ble to most o,€ the part:tca.pants, which indn:awS that
they cannot commmicate then' desn'es for their children 's educatwn re"a:dmg
the CONTENI‘S of Modern Math, even though they may feal that TO me Modem
Math is a necessary skill or goal for ‘their chﬂdren in toiiay‘q soczety. 7
‘ There was also Lonszstenqr in the vocabulary underlmed *when it reﬂg;cted
SpeCiflc a):eas of sub*umveeses of Imcwledge. For exanple, they agam under- ©
lined "'syllog*Lsm, nﬁ:aphors . hypothesxs, analogles, glossaries,“ whzch are all
words belongmg, to sqb-categories of knowledge, - o .
" In the txtles, which had not- bpen rewritten ‘chcfy again underlined such )
words as "Integers s Spatial, Ideat:énal, Classincatory s Operataonal D°f1n1- :
.tions, Representatmnal Skills,"™ ‘These words also belong to sub-universes of
lmowleage. However, when the text was rewutten into language from the com-
mon stock of knbwledge held by the grcup, they’ indicared that they understood,
" the words of the text, even though they still did not know the words 1n the
tltles. . : , »
In order to dezmmatrate the resolution of particular ‘types cf d1ff1m1ty
encountered by participants with the original goal stat’ements, some ccmpamsons

" between the Tewritten and original are presented.

4
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-The rewntten goal statement did not rece:we ce:enenta from any of the threa .
grtmps. ‘ ro be totally consistent one or more from each gmx;:' shwld have ,

- The goal statement 359 *'ﬁypothes:.s Pormatmn in Sczence" presents 3 -

] s
N

", good exawple. The original statement read: ’ o

N -

35D ;mﬁsls }?GIGMIG‘{ IN SCIB\CE :

L

 Maken reasonam,e prediotions from krmm tnfornmtion, abaewzz&wr, )

- and/er experimentation. Formulates stmple fzgpatbesea by analysing
. and gyntheeining knowm information, observation, and relevant

“expevimenta. - manges ypothesas In the light of new evidazaa.
“Shiake 47 terms of the poseibie explanations for what ie observed; .
geeg thc “i'eo«twnahtp between oause and effect. - .

.

erp 1 ar‘id 2 had t}me Same ‘type of daffxculty. 'mey um}erlmed “hypotheszs"
- and® syn'chesxzmg }mom :.S:fomanon " Gmup 3 underlined "hypothesis; expen-‘
mmtatzon, fomxlates smme hypothesis ny analyzmg and synthesaziﬂg }mmm
infomatzon' obsewatmn, relevant ts' mlationships between cause

and effect:,“ mch..atmg ahost total lack of camprahenszon for them,

' f

Grcup 1 an& 2 nere gble to, mderstand most of, the language from the. sub= .

universe of }cxmledga about science mdz.cating that their cmmn stock of
knowledge was large enough to accomodate most of the %cabulary Grolqa 3,
however, was unable to ccwprehend enough of the language. fo make reasonable
Judgments about? the value of such a goaJ. for their childten, 'me materzal

for the same goal Statement was rewrztten to read*

#

SSD HYPO’IHESIS FOW&\TJ.G\I IN SCIE‘?CE

—_ 1

H ' - Ty

. ’-&kea reasonable pved.atwna Jrom knoum information, -obacryaiions, ‘e
" and experiments. Devilops simple ideas into testable teymg, by .. -

studying all .aapeats of tke-idea and. then putting all the nfor- . . -
matton togethep for systematic testing of the idea, Changte ideqe B
in the light of new evidence. Thinks in terms of poseible explang- - '3
tions fopr what is obaerved. C'an zdentmfy cavses of outcomes. - ' &

- \
. - . . ! i é
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‘me next examples ‘\oqu Group 1 havmg the léast \.:.ffa.culty and Groups -

2 and 3 havmg almost ZAdént] Lcal &ffzc:ult) T

L SOA REmemN OF won? MEANINGS ' o

»
.

IIaa broad vaeabuhzry. .Recogn izg8

. . Recognises word meanings through

i ° roots, aid word omguna.
- homonyme.

vord meanivgs thmugh contéxt,
wzalgms of prefizes, suffices, .
Recognizés synomyms, antonyms, and ,
Recogmags danoz:agwns and aannotat:ibns of‘ worda .

- ’

Group 1 zdentnzed '*“hanonyms denotat:.ons, c:onnetatmns." Both Grcups N

s —

..o

» and 3 1dent1f1ed "context' sufnxes, synonyms, antonvms, hcmon 5o denota~
yms

tzons' connotatmx;s of words " mt}z Group 3 also mderlmmg "brdad vocabu-
;l;ary'Q e Soee ok e§~

Gmup 1 seemed to have the ad’\rantage in the language of granmar and

.

] word usage frcm theu partxmpatmn in that su‘b-mverse of hxowledge.

”

Grctg: 2, ﬂse b1-1,1nguai mothers with: only i moderate amount. of education,

anu Gro.xp o, w:.th even greate' educatmnal d:,sadvantages, found themselves

, N

unabie to understand most of ﬁqe goal. statemem; a:nd therefo Te z«ould have .

* hti:le abxln.ty to make reasonable judgh..nts about 1t for their children,

-

L

-N

- .

. The godl. sta ement was rewntteﬁ to read: : ' B S
304 Rsoosmm OF HORD MEANINGS .
. Hag a goad voeabu‘lazy Reaogmaes t?ze mearzzngs of worde by the
<. vay they are used. Recagnizes words by Loocking zommon beginnings

and endings. Reaagmses werds that mean the sam?thmga, the oppo-
site tkmga, and words tHat scund alike.but mean dszerent thuzgs.

Uses logic in /é@ng to widerstand the megmng of words.

~’1here were no d1ff1cult1es 1dent1f:aed§y any part1 zkpant w:.th this rewritten
_goal statement.@ , ce T

»
-

’I‘he next exaxrples shows the progress:.ve dlfflculty encountered from -

"~

Grcups 3. ﬁxrough 3.» ’Ihe orzgmal goal statément was: o .

-
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E e 31C CRITICAL READING . < ,
A Y N \ )

S AmZJzes and. evaZuates readzng selections. Recognizes author!'s
: . © poifts of view and ‘purpose for. mtang. Analyzes and compares
’ . different points of view. Distinguishes one type of literature
. Sfronmt another. Distinguishes fact from Jwtwn., Becogmzes per-
. suasive devices,’ propaganda techmques, zZZagwaL thinking, dis-
\ i crepanc' es, and unstated assumptions, Distinguiehes among facs,”
N 2 opinion, kypothesis,, and vaZue statemenf:s.
P ' &J-..
" Group 1 had dlfflallty m.th ‘only one word "hypothesls." Group 2 had .

]

~ trouble wdth’ "dlscrepancz.es, unstated aSSUIIIptIOIlS’ hypothesis, value state-
ments." They were then less: ab]k,:o gy_c_lgnént about the goal state-

e a
‘ment's wprth Group 3 ha.d almost o 0% Emth which to malce a Judg-

. b - ment since- they understood almost none of} statement They identified

,"analyzes* author s pomts of view and puzposes for wntmg, distinguishes; .

T persuas:we dev:.ces propaaanda illogical thmkmg, discrepancies; unstated

assunptlons hypothe51s, value statements,” The goal statement was re- b

~

. . .Written to read ) - ) . T

B ‘1 : t . - - . . - \
.. xSICCRITICALREADING Lo , S :

-

] decidc on thé basia of logie and audgmenf: the quality of the
» . . mmtz.ng Can tell fact from fictiom and one type of literature
g “« from another (fairy tales,~true swories, ete.). Can recognize
. . gztzng that encourages one point of view over any other or that
T e8 not make logical dense. Can tell the difference between
fact ayzmon, guecses, and statements of feelings.

: . | ‘Recognizes u;teutwns Of czuthar and purpose of the wmtzng. Can (\

’ihe rewmtten waterial recen'ed ho comments from any partir ipant in any up.
Each of the goal statements descnbed above ongmally written in
-~ : language from educatlcnal sub-unlverses of knowledge, namely sc1ence gram-
mar, and reading. The part1c1pants in this study had d1fferent1a1 acces<
to those sub-umversesfés 1nd1cated by the u‘ords they did not understand
. o the; these thxge statements were rewr:.tten there were no words under-
4ined by participants in any group Although, as pointed out earl1er, to be

. fully conszstent they should have underlihed the word "Hypotnesls" in the /)}/
' t:.tle of 35D. :

3

» ' . i
5 ) " - -~
= .
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Comparison of toprten goals - ‘ —

" ness" in the title, #4

N et ) .
From the national field test, a list"of the top 10 goals was developed. >
, . 2 2 . .

In the first phase of this %bfd;, the same top 10 goals were analyzed to .

.d_etermine the level of cumprehension-of the participants. - -

‘Growp 1 had difficulty with goal #1, identifying "self-esteen" and
"sélf-concept" as words they did_not imdersténd. With goal #3 they suggested

it ‘be rephrased to make the contrasts more clear. They made no comments about
the other eight goals. L

Group 2 had diffj,éﬁity with 6 of the ten goals. For #1, they underlined

"self-esteem,". #2 ''supports freg and honest com;nmication," #3 "Rebellious-

Ustrives" and "spite,” #5 no coment, #6 "Neu;btic;’gs,m"
in the title, #7 no cfcment, 8 '"to conmﬁ;icétion," #9 and #10 no comment.
- Group 3 had so much difficylty their comments are reproduced below in

their entirety. (Difficulties iddqtified with underlines.)

Top Ten National Goals with Commumity Group 3 Difficulties -

(Rating) S e
@) 3B SELF ESTEEM ) .

é

&

Hae a healthy self-concept, self-confidence, self-security,
. and self-esteem, :
8 ' —

" (2) 41B CITIZENSHIP . -

I8 concerned for the dignity, welfare, rights, and freedoms

of every individual. Does not have prejudices. Accepts his
role and responsibilities as group member. . Supports free and
honest comminication. (Plus written comment ~ everyone has
prejudices. ) T , ) .-

(3) 2C SOCIALIZATION-REBELLIOUSNESS T
Has a healthy balance between conformity, aceeptance, obedicnce,
‘rigidity, .and non-conformity,~eriticism, and disrespect, Is —

open-minded and tolerant to new ideas, non-conformity -in others.
Respects public and private property, shares, cboperates, is
. respectful, and ecourteous. .

4

Toaen

T

\ ERRY

Jr——



/

(Rating)

L) 4A

NEED ACHIEVEMENT

Direct. energy and thinking into productive channels. Desires
Strives

Is reasonably ambitious.

to

for excellence.

learn. Does his best.
Pursues goals in spite of frustrations.

(5) 3A SCHOOL ORIENTATION - No comments
Has a favorable attitude toward school, teachérs, studyin,
. - T

.

(6) 1B NEUROTICISM-ADJUSTMENT
‘Faces reality. I}s well adjusted. Is geperally happy .

"(7) 27A LISTENING REACTION AND RESPONSE

(8

- ‘and personal fulfillment.

(i)
“ _f;“'/ - - - - A
__.- I8 gelf-sufficient and self-reaponsible. - Doeg not have an

el

"

Aft

Goal 1B (rated #6). None of the other pazitié

- as a source of pleasure.
Literature and its importance to understanding

Listens attentivel arspe"a'ker. Gains information through
listening and remembers it. Follows the thoughts of others.

Follovs directions. .
32A ATTITUDE TOWARD READING. - L

Appreciates the importance of réadi@ ecommuntieation and
Appréciates the creativity of
man, Reads

L4

L4

sure time for recreatgon

various types of literature in lei

*

© 29B SILENT READING EFFICIENCY
) Reads at a reagonable rate for age 'and*gf’c’z’cfe‘ Level.

reading speed to material and. purpose, Requ rapidly.

' | \

2A DEPENDENCE-INDEPENDENCE

3

»,
’ - ~

exceseive need for aceeptance, approval, gecurity.
£rom one

er the goals were rewritten there was only ore comment

participant. One person from Group 2 undertined "'the world as wished" in

ipants' made 'any/commeﬁtis .

R TN
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The rewritten national- top ten- goal'statements:

1

(Rating)
(1) 3B SELF ESTEM - L
(Self Respect) S ST

"Has é healthy idea of self. Trusts cwm Judgment; ig not afraid

) to made decisions or to be responsible for~the results of own-

dectsions. Usually likes the kind of person he is. Will admit
to mistakes. o L <

"~ " .(2) 41B CITIZENSHIP.

. tects and defends the Fonmen, well-being, rights, and freedoms -

" u. . of every individual. Works to ‘reduce prejudices in self. Accepts
" . responetbility for owm part in group activities. Attempts to -
:keep free and honest ewchange of ideas with others.

(3)  2CSOCIALIZATION-REBELLIOUSNESS - - Yo e
“(Personal Conduct) ~~ s
_ i - ) L. /u"'/ i
i =" Accepts most rules and expectations. Knows when to do what is

B expected ard-when to-make own Judgments. Can acecept criticism,
+ Dut can-tetl ghen.it B8 not “fair. Is open to new ideas and
" . _ .---8uggestions. Respects othenr's rights -(especially their right

e Xl

e " to be different). Respects public ‘and privaie property. Shares,

f"'/

"~ cooperates, is courteous, and jpolite.

< (d) 4A NEED ACHTEVEMENT | - )

Thinks about and works toward useful goals. Desires to learn.

Tries to do best work. Tries to improvg. Does not give up easily. -

i

“(5) 3A SCHOOL ORIENTATION
: " (Attitude toward School)

Has favorab‘Ze attitude toward school, teachers, and studying.

(6) ‘1B NEURCTICIS{-ADUUSMNT - | ,
- (Emotional Health)

Understands the difference between the real world and the world - -
ae wighed. Plans, works, and plays, taking into account the
. difference between what is real and what- ie not. Is as happy
" 1.¥  and adjusted as life aZZoweE. ) ' o

= (7)) 27A LISTENING REACTION AND RESPONSE

»

‘s Listens éarefuZZQ to speaker. Gains information through listening

' and remembers it. Understands what speaker is trying to say.
- ) Follows directions. )

%
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_ (Rating) , e

(8) 32A ATTITUDE TOWARD READING

" Reads various types of ‘literature in spare time for. personal en-
Jjoyment. Reads newspapers and other sources of information.
Seeks out certain types of materials -to get specific information,
and as an aid to study. Ie able to change behavior, feelings,
and opinions as a result of knowledge gained. through reading.

(9) 29B SILENT READING EFFICIENCY

. "Selects reading speed to meet need (undetstanding as a whole,
" “to remember all or part, or to remember specific facts in the
material). Co . ]

L
(10) .2A DEPENDENCE- INDEPENDENCE o
Takes responsibility for self. Can help selj and accept help
when needed. Does not need too much approval, security, or
protection, Can accept sharing time and attention with others.

Some’f’Questiens About Rating the Goals
In the 'nat'Jf.onal field test of the KIT, the top 10 goals represent the

combined ratings of Both professional edﬁwtors (teachers and principals)

‘and parents. Since the data from the field test ijndicated that parents had

trouble with the vocabulary of the goai \stafementi:s , a teasing question has
been whether pafents wouldk"have rated, the goz;l statements differently had
they understood the goals-better. o v
This small study did not include having the participants rate the b

originai goal statements before they identified the vocabulaxjy difficulties.
waever, it did ask theit to rate the éoale after they"hed been Tewritten.
Although the results are statistieally unusable for comparison with t.he
netiengl study, they do provfde eome provocative ideas whlch shouid be in- "~ q':
vestigated by further research. o -

+ In the nat?lonal fieid test, the first six goals all related to persona}
rather than intellectual development. Only 3 (#7, #8 and #9’) ef the top 10

goals ‘nationally were cognitive; those three related to reading! The other
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7 were.all affective goals relating to attitudes towards self and others

and to behavior. ~];n,',ﬂ:ié study, the-top 10 'goal‘s rated by the 13 partici-
pants were considerably diffe;‘ent, with the first 3 goals all relating to

cognitive development in reading, the next § relating to personal or effective
.y A N -

'deve,].op:ﬁent, and the 1asf 2 related agairi to cognitive development.

u'\\

Rewritten Top Ten Goals of ‘this 'Fielci,Stugly

»

. (Rating)

(1) 32A ATTITUDE TOWARD READING -

(2) 29A ORAL READING

-(3) 28A PHONETIC RECOGNITION

@) \41B CITIZENQHIP o

’,“

Reads warious typés of literature in spare- time for personal

enjoyment. Reads to improve understanding of mankind. Enjoys
ye in Which literature presents ideas (poetry,’

the various

fiction, ete.): - Understands the help reading offers in im-
- proving vocabulary, speakifly, and writing abilities. Likes

to read. -

I

Reads, aloud with corvect feeling and meaning.

ly. Understands what £s being read.
. [ 4

r

/ Can identify the sounds >of letters (phonetice). Can sound-out
words when sound corresponds bo spelling. Uses the sounding-
(phonics) -as a reading tool.

‘out of letters and words

L]
.

* <

Reads clearly and
smoothly. Uses expreséion in reading aloud. Reads words corver i-

otects and défends the honpr, well-being, righte and fréedoms
every individyal. Worke to reduce prejudices in self. ' Accepte’
responsibility for own part in group activities. Attempts to

keep free and honest exchange of ideas with others.
. - N *
(5) 2c SOCIASIZATION-REBELLIOUSNESS

(Pe/rsonal Conduct)

Accepts mq}s’t rules and expectationg., Knowe when to do what is
.expected and when to make own judgments. Can accept eritieism,

but can tell when it ig not fair. Is open to new ideas and
suggestions. Respecte other's rights (especially their right

- to, be different). Respects publie and private
Shares, cooperates, is courteous, and polite..

rroperty.

[y
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25A GROUP- ACTIVITY-SPORTSMANSHIP

I8 a good winner and a good loser. Can be a leader or a followen.
Obeys the rules of the game. Feels very tnvolved in the sport,
Has téam spirit. . : o .

(7) 2B HOST ILITY-FRIENDLINESS .

i Ie friendly, generous, helpful;\good-natured, and interested in
_ people. Avoids starting quarreld and fights; does not pemain
> angry for a long timey and does ndt hold.a grudge.

(8) 23A PRACTICING HEALTH AND SAFETY PRINCIPLES .
Aoolies health and safety principles fo daily life. Develops
good habits of cleanliness. -Gets eiough rest, sleep, and phy- .
stcal exercise. Wears proper clothfing for the weather and acti-
vity. Practices common éenpe safoty and obeys traffic and safe-
, =ty rules. Develops good eating Wabits. Eo ‘ ‘

. (9) 27A LISTENING REACTION AND RESPONSE

Listens cai'efuZZy to speaker. Gains information thirough lieten- ‘
ing and remembers it.--Understands what 8peaker is trying to say. -
Follows directions.

t

(10) 13C CAPITALIZATION

° . “/-' - ¥ . : >
Knows vhich words-¥0 capitalize and does so in written work.
Soime possible 'jlnflu'encés for the shift in rating,“clli\scomting the problems
caused by the sampling of the parents for this study, are:

Did the fact that these participants had so much trouble with the
vocabulary on the original goal. statements influence their choices
-to emphasize reading skills so heavily? : ’

Would they have rat\ed‘nthe old goal statements the same way?

Did the ouxﬁ'iginal ‘national field test participants select as Tost
important, the goals they uriderstood? .

Do people from bilingual.or low socioéconomic groups (Groups 2 and
3 in this study) emphasize reading more than professionals:or middle
class parents?; - .

/ i }

In examinirig the data from this study, the participants <did not intro-

duce a math goal till #20, and then 7chos'e:a "Modern Math" goal.
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. #20 15B. MRH'{EI)&SIOT‘J OF NUMBERS AND SETS: IN MA'IT‘IB(‘\TICS b :
< (Moden Math )

), - .

eretands numbers’ and number concepts (odd and even nwnbere,
PPime and composite numbers, factors and factoring, numbers
/ multiples, ete:). Understands how numerals are assigned ‘to
groups of things (eet notation, wet membershtp, operations

with sets, ete.). . .

o~
s
’

2

’I‘he quest1on still remalns unanswered as to why they rated this modern math

goal -when they 1nd1c,ated “they 'still did not understand the other modern .

.math goals any better the second t1me than -the first. It is that they feel-

modem math is important to know, even though they do not understant it
themselves? If so, why d1dn‘t they also select the other modern math ‘goals?

" In the national- field test the only math goals ranked were #12 and #19,

#12 16A OPERATIONS WITH INTEGERS

Adda eubtracte, muZtthzee, and divides whole numbere, checks
‘answers,

#19 17A MA'IHEMATICS PROBLEM SOLVING

Uses mathematwal knowledge and skills (amthmetw, measurement,

and geometry) to solve common practical problems. :
F #

These are rather s:mple math goals, the national sanple ranked no modern math

goals 1n the top 20 at all, ¢'

SUMMARY

4

b/ parents Jin working with 106 goal statements for elementary education. A

sample of 13 parents from middle to low socg.oeconomlc classes 1dent1f10d 1265
words and phrases they did- not understand. -After the goals were rewritten,
they 1dent1f1ed only 58 words and phrases as ‘pot unders;andable.

are speaking from a mutually' held stock of knowledge,

ments are more understandable than the or1gma1 statements.

’

-

This study was conducted to identify the language d1ff1cu1t1es encountered

Based on the theory that comrmmlcatlon only takes place when communicators
the newly rewrltten state-
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Based on the theory of pragmauc comm1oat1on creating double—bmds
if the message does not convey log1ca1 meanmgful ideas and. methods of
1nterpret1ng them, the parents are st111 in a doubl,e-bmd p051t10n regardmg
such goals as modern math and cannot conlmnucate appropnately their des1res

for their ch11dren. .

=2 > < ; -

» .

Should pr1nc1pals act upon the rating of such goals by, parents the
school programs®iay not reflect the ‘true goals desn'ed by parents. If parents,
are to part1¢1pate in goalssortlng procedures, they need a way of 1nd1cat1ng
what they do not underdtand, and an opportumty for furth/er clar1f1cat1on

”

prior to rating the goals. .. {
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naire form rather tfwan on cards in a Q-sort. They were sent a cover letter

rd
~ A

requesting them to answer four questions comparing the use of the question-

35
‘ . APPENDIX A - - .
Participants' Reaction to Questionnaire

i

- / :
The part1c1pants were given the:rewritten goaj statements in a question-

v

na1re to the cards They were mstructed to return the cover letter and

the questlons on it along with the completed questionnaire.

'I'he four questlons and the 13 participants’ responses .are reproduced

S

below: " : : .

. — A4

Were the instructions clear on the questionnaire?

Yes 13 o No 0 , . : o .

“Was the ‘ques{:‘ionnaiire easier to understand than the blue cards?

Yes. 11 No 1 ' No answer 1

4

If the newly rewritten material were put on goal cards, which would yor}/’

- prefer to work with?

]

/;Cards 3 Questionnaire § No. answer 2

L2

Do you have any comments about the questionnaire or the cards?
a) Quest1om1a1re is better because it can be done at home.

b) Parents shoald have little or no trouble understanding new
- goal statements.

c) The Modern Math goals are still not clear. Could terms like

"transitive propert is" and J'composite mumbers' be explained
.further" .

~d) Some goals relate to ‘inate ability and not to acqured sk1lls or

knowledge learned at school. (No example given) -

K]
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or policy.

*

-

K



