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ABSTRACT

In order to design appropriate vocational education
programs, a survey of vocational interests and attitudes of the
students in Grade 10, with a random sampling of teachers and of Grade
12 students, was conducted by Educational Research Associates for
Windsor (Connecticut) High School. It was found that the students
generally lacked vocational information and were not certain about
. college or career plans. Although a large majority of the students
indicated a need for help in career planning, little support was
given to any of the vocational services proposed. Vocational -
education teachers indicated very positive support of vocational
curriculum, while non—-vocational teachers were less unamimous. Both
teachers and students felt that parents should be better informed
about the values of vocational education. As a result of the survey,
it was recommended that a coordinator position be established to
initiate and implement vocational education services, that the
curriculum be modified as necessary for those students not planning
to go to college, and that planning for career awareness and
vocational education services involves both teachers and students,
with improved communication between parents and school. Appendixes
contain the questionnaires used and tabulated responses. (MF)
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Abstract

A survey of vocational interests and attitudes of students in Grade
Ten was conducted to clarify further directions for vocational education
curriculum and career guidance at Windsor High School. The sample
consisted of 439 students in Grade Ten, a random sample of 100 students in
Grade Twelve, and 70 faculty members. To derive as compiete a picture as
possible, a variety of standardized and specially developed instruments was
used. The assessment included questionnaires in each of the following
arcas: faculty and student attitudes toward vocational education,
vocational education curriculum and career guidance needs, vocational
interests and attitudes toward work.

The assessment findings led to the following conclusions. In general,
students lacked career awareness, information and certainty abcut their
vocational plans. 1In addition, a large proportion of students were unsure
or were not planning to attend college. Although an overwhelming majority
of students indicated a need for help in career planning, the students gave
only lukewarm support to any of the proposed sti.ategies for expansion of
vocational é&ducation services and caréeer counseling. The faculty surveyed
felt positively about vocational education as part of the school
curriculum. In general, the vocational education faculty was more uniform
in their attitudes; the non-vocational education group, however, had more
teachers "uncertain" about the direction of expansed services at Windsor
High school. Non-vocational teachers supported having exploratory courses

' __.—-at-the elementary and junior high school levels. Teachers.and students

indicated a need for parents to be informed about the values of vocational
~education.

Recommendavions based on the above conclusions included: the

establishment of a coordinator position invested with the authority to

- ‘initiate and implement additional vocational education services; N
modification, if necessary, of the currxiculum to provide viable
alternatives for the large proportion of students not planning to attend
ccllege; fostering an attitude of career awareness in all students;
in-service education about possibilities in vocational .education
(e.g.. curricular clusters) for both teachers and students; active
involvement of faculty and students in the discussion and planning phase
of developing new vocational education services; improved communication
between parent and the school about vocational education; and improvement

. of the image of individual counseling so that it is more attractive to

students. Until such time as programs are established for expansion of
vocational education services, a vocational guidance system such as the
one proposed by John. L. Holland (see Reference list) should be
implemented and encouraged among students. .
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INTRODUCTION AND PURPOSE

In order to design and develop appropriate vocational education

programs and resources, 'indsor High School, under the leadership of

Sheldon A. Levine, Vice-Principal, applied for and was awérded a Vocational

" Needs Assessment Grant from the Division of Vocationzl Education,

~ Connecticut State Department of Education. The assessment préject attempted

to answer the following questions:

1.

2.

- 3.

flhat are the vocational needs and interests of students at 'Yindsor
High School?

What programs and resources need to be developed and utilized within the
school to meet these needs? :

What organizational procedures, practices, or structures need to be
modified or adapted to accommodate these needs?

A research team from Educational Research Associates designed and

conducted a survey of the vocational interests and attitudes of students in

Grade Ten, the attitudes of faculty membérs. and the attitudes of a

representative group of graduating seniors to clarify future directions for

curricular offerings and career guidance at '’indsor High School. Specific

assessment objectives included:

1.

a determination of the extent of existing vocational education
opportunities and resources at 1indsor High School;

. identification of the vocational needs and interests of students

enrolled in Grade Ten at "indsor High School;

assessment of student attitudes toward career aspirations and
vocational education.

determination of the presence and extent of further need at '’indsor High
School for: (a) vocational education curricular, (b) career counseling,
(c) vocational education values and rhilosophy;

a determination of the priorities which the school (administrators,
faculty, and student population) attaches to these needs;

assessment of the gap hsgtween existing and "needed" vocational education
resources and programs; .

o)
determination of the need for internal modifications and external
resources to close this gap.

Y
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~ informational needs and attitudes of students anc faculty. »

PROCEDURE

The /'Vocational i{eecds Assessment consisted of two phases: planning and

data collection. The first rhase concentrated on identifying specific
grour of

Windsor High School faculty members (from the departméﬁféiof Business

Education, iiome Economics, Vocational BEducation, Industrial Arts, Guidance,
English and Social Studies) servec as consultants to the project; it is
interestirig to note that only two teachers from the traditional "academi.c"

subjects volunteered to serve on the advisory committee. In individual

in-depth interviews, each of the teachers expressed his suggestions for the

assessment and'provided valuakle background data about the school and

student body. The staff consultants also rrovided feedback on the.

appropriateness of survey questionnaires develope@ for the students and

faculty attitude éssessment.

Tenth, eleventh and twelfth grade students also‘were interviewed to

assess their attitudes toward vocational education and to identify issues

to be incorporated into the survey questionnaires to be civen to the entire

tenth grade class. The first phase ended with the selection and dévelqpment

of instruments for surveying vocational needs at "“indsor High School. The

second phase of the vocational needs assessment consisted of collection,

analysis, and interpretation of data.
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I. THE INTERVIEWS

| /
Two sets of structured interviews, one with Windsor High School advisory

committee members and one with selected WVindsor High School students, were

~ conducted to yield information helpful in the selection of appropriate

e b

. . . i . .
testing instruments for the vocational needs assessment. The interview

" method was chosen for two reasons: it rermitted the respondent to freely

discuss issues he deemed important and it allowed the interviewer to explore

initial questions (posed by the project evaluators) for their importance

i and relevance to the faculty and students at large.

. Faculty Interviews

In late Februvary, 1972, thirteen faculty members on the Assessment
Planning Committee were interviewed individually. The purposes of the
intarviews were to explore cach teacher's ideas about vocational education

and to delineate subject areas for inclusion in pre-survey interviews with

students. The faculty interviews revealed several salient and recurring

- themes:

1. the importance of parental and teacher attitudes toward vocational
edncation;

2. - the influence of school faculty'and administration on the success or
failure of vocational education programs; '

3. the need for a full time carceer counselor or guidance counselor
interested in vocational information;

4. the goals of high school education including the learning of a
marketable skill to provide a real option to work after graduation;

-

5. the involvement of local industry in vocational education; @

6. the need for additional courses, staff and facilities for an adequate
vocational education program;

7. inclusion of a cross section of students for individual interviews.

7'9
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Student Interviews

A total of thirty-eight students were interviewed individually or in

small groups during the first few weeks in iiarch. The purposes of the

student interviews were:

l. to explore student feelings about vocational education and
occupational information available at !lindsor High School, and

2. to delineate subject areas for inclusion in survey instruments
for the tenth grade.

The resvlts of these interviews were as follows:

Population Description. The students interviewed fell into the

following age and sex categories:

Girls Boys
Tenth Grade - 14 12
Eleventh Grade -0 2
Twelfth Grade | 4 6

Thirty--one students (82%) described their presenc school program as college
preparatory, five described it as-nonjcollege, and two indicated a mixed

program.

Future Educational Plans. About half the students (20 out of 38) said

that they planned to attend a four-year college; six others planned to
attend a one or two--year school after graduation. ¥ine students were

unsure of their future plans, and three planned to find a job.

Type of Future Work Planned. Seven students were undecided about the

type of work they might pursue. Of the thirty-one students who indicated

some job possibilities, many knew their aptitudes and/or interests hut

could not translate these skills and interests into potential vocations.

When asked how they made job -choices, the student responses fell into

the following categories:

.10
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{Eeven students undecided about carser nossi

i It appears that those students who had sore vocaticnel possibilities

- had had personal contact with someone ir taeir selected field.

Role of School in Carecr Decisions. Ir answer to the question. “How

helpful is tae school in helpine vou to decide on a career?" thirty three

students (87%) indiceted that tac schocl was "not very” helpful: four
students found the school "somewhat®™ heloful and one 3tudent said that it
was “wvery” helpful.

On_a subjective level, rniany students seemad unsure of their jeb

futures ond wanted counseling hxiln. By thae last day of interviewing. nany

students wlo had not criginally voluntecrcd for an interview were asking to

be interviewec because they thought tlicy would receive corcer counseling

- in_the process.

Additioral Ccurse $Suggestions. “hen asked, *Arc there any courses

ycu woulad like to take that are not cffera¢?”, almest half the students

(17) coulc offer nc sugqestions; these students searcd to lack the

sophistication to relate their interasts to spccitic course possibilifies.
The remaining students 4id offer specific course sugaestions (forestry,
aviation, anthropology, archaeology, zoology, clectronics, psycholoay .
automotive shop. jcurnalism, humanities, music, gymhastics: carpentry) :

many of thaese students expressed an intcrest in short term, relavant

courses.

' | 11
FRIC |

Aruntoxt provided by Eic:
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II. SURVEY INSTRUMENTATIONY

From information elicited vy these interviews, from interviews with

the Superintendant of Schools, the Dircctour of Curriculum. Windsor High

School Principal. from in depth discussions with the Project Director, and

from the project objectives previously stated, the following instruments

were included in the asscssment:

1.

A Faculty anc Student Nucstionnaire on Attitudes Towards Vccational
Education, modified-from the Image of Vocational Education Scalc,

finiversity of iichigan) for this assessment, to survey faculty and

student attitudes and ideas ahout vocational education;

A Student Questionnaire on Vocational Education Nceds, constructed
espacially for this assessment to a) determinc student ideas about
vocational wducation curricular neceds at Windgor High School and

b) to detcrmine thcir feelings and needs for' carecr counseling
programs. '

The Self-Directed Scarch (dcveloped Ly John L. ilolland, Center for
Social Organization of thc Schools, The Johns Hopkins University) .

a self-administercd vocational inventory designed to asscss student
vocational intecrests, and to provide a varied selection of appropriatc
carecer possibilities. )

An extended version of The Survey of Work Values* (developed by
James G. Goodale, Department of Administrativc Studies, York
University, designed to measure student attitudes towards work in
general with a section devised to include counterculture work value

- and demographic data. &goth Dr. Goodale and Dr. Douglas T. Hall,

York University, served as Vecational Nceds Assessment Project
Consultants.

A discussion of cach of thesc instruments and results follows.

Ie

opies of all questicnnaires are included in Anpendix B.

*The Survey of "Jork Values (1971) by Stephen “ollack, James Goodale,
Jan V'ijting and Patricia C. Smith.
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‘disagreed or were uncertain of their opinion about cach statement.

III. FACULTY AND STUDENT ATTITUDCS TOVARD VOCATIONAL EDUCATION

Seventy Windsor High School faculty mcembers and over four hundred

tenth grade students completcd a questionnaire designcd to assess their
attitudes toward vocational cducation; a random sairplc of 100 scniors also
answered three selected questicons to reveal studaent attitudes at a later

time in high school. Table 1 presents the twelve questions asked of both

teachers and students and the percentages of each group that agreed,

Tablec 2 presents responses to questions asked tonth and twelfth grade
students.
Faculty members were scparated into two groups--those involved in

teaching .yocational education courses (business education, industrial

arts, homemaking, and wvocational education) and those involved in the
traditional subjects (science, English, social studies, etc.). Where
relevant, the student responses will be subgrouped into college and non-
college 'bound grotps (based upon their indications of plans after graduation).
Following this section is a discussion of rcsponses to ten questions

asked only of teachers.

Questions Asked Both Students and Tzachcrs

O0f the twelve aqucstions answpered by both teachcrs and students, five
concerned the vocational education procram, six were about lindsor High

School students, and one concerncd rarental involvement.

_Vocational Education Program and Courses. Thc first question asked

whether or not “a larger portion of the Windsor Iligh School curriculum
should be devoted to occuvational education courses”. A majority of all
four groups favored increasing thce proportion of vocational education

courses. The vocational education teachers agreed most strongly with an

13
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Table 1

Faculty and Student Attitudes
Toward . Vocational Education

% % %
L : Voc. Ca. Non-Voc. Ed. 10th Grade
Question Faculty Faculty Students
. (n=15) (n=55) (n=439)
1. A larger portion of the windsor High
School curriculum should be devoted
to occupational education coursecs.
| Agree 80% 62% 73%
: Uncertain 13% 25% 17%
Disagrece 7% 13% 10%
2. I believe that Windsor High School
offers interesting and useful
occupational education courses.
i Agree 73% 318 23%
! Uncertain 0 41% 35¢
g Disagree 27% 28% 42%
f 3. In my opinion, thc Windsor High School
‘ System should provide exploratory
occupational education programs in
the elementary and junior high schools.
Agrce 67% 71% 572
Uncertain 202 11% 16%
i Disagree 133 18% 27%
g 4. Wost occupational cducation
; courses lead nowhere.
: Agree 7% 5% 7%
Uncertain 0 40% 21%
Disagrec 932 53% 72%
5. Occupational cducation is a
non-challenging program for
: students. Agrce 0 5% 8%
i Uncertain o 15% 19%
: Disaqree 100% 80% 73%
5 6. In my opinion, many students
f at Windsor High School in the
: college-oriented courses would
! rather be enrolled in
: occupational education courses
instead. ’
inst Agree 25% 27% 46%
Uncertain 58% 40% 35%
Disagrec - 17% 33% 193

;
{
{’1
v
H
H
¥
i
l.

é{
\)
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Table 1 -- continued

10.

11.

12.

Taking occupational education courses
hinders students interested in college
from further education after gradua-
tion from hign school.

Agree .
Uncertain
Disagrec

It is more important to provide
students with a sound basic education
than to use the time for occupational

education.
Agzree

Uncertain
Disagree

Most students who do not continuc
their formal education just "drift"
into a job after graduation from
Windsor High School. .
Agree
Uncertain
Disagree

Students should bagin occupational
education programs after they
graduate from high school, not

before.
Agrece

Uncertain
Disagree

Most Windsor High School students
know what kind of career they:
want to follow.
Agree
Uncertain
Disagree

I would like to see the values
of occupational education made
known to morc parents.

Agree
Uncertein
Disagrece

Voc.

Facult
(n=15;

$

g%
23%
69%

53%
7%
40%

100%

100%

100%

Ed.

9.

] $
Non Voc. 10th Grade
Faculty Students
{n=55) (n=43?)

. 53% 24%

7% 24%
40% 52%
21% 7%
17% 21%
62% . 72%
36% 46%
38¢% 32%
26% 22%
5% 7%
4% 11%
91% 82%
43 29%
11% 25%
85% 46%
100% 75%
0 18%
0 - 7%




10.
Table 2
Comparison of Tenth and Twelfth Grade
Student Attitude Toward Vocational Education
S %
Tenth Grade ‘PTwelfth Grade
Question ' Students Students
. (n=439) . .(n=100)
l. A larger portion of the ‘lindsor High
! School curriculum should be devoted
L ' . to occupational =ducation courses.
] ; Agrce 73% 73%
A Uncertain 17% 17%
Disagrce 10% 108
2. I believe that Windsor High School
: offers interestinc and useful
i occupational education courses.
| Agree | 23% ' 19%
: Unczrtain 35% 33%
? Disagrece 42% 48%
3. I would like to see the values of
occupational education made
known to more parents.
Agree A58 78%
Uncertain 13% 18%

Disagree 7% 4%




11.

increase (80%); about threce-quarters (73%) of botd tenth and twelfth grade

students also favored such an increase. However, while over half the non-

vocational education tcachefs (62%) agrced with the proposal, onc-quarter

of this group was "uncertain" of thcir feelings, and thirteen percent

disagreed with the proposal.

The next qucstion asked- if respondents "believe that Windsor High
School offers intérestihg and useful occupational education courses". The
groups differ on this gquestion. The¢ vocational education faculty (73%)
felt the courses were interesting and useful. The non-vccational faculty was 3
divided; the largest portion of this group was uncertain whether courses

were interesting and useful. Student opinion was the most negative; almost <

half of both groups of students (42% of the tenth grade students and 48%

of the twelfth grade students) felt courses werc not interesting or useful.

Respondents then indicated whether or not the "Windsor School System

should provide exploratory occupational education programs in the elemen-

tary and junior high schools". Eoth faculty groups approved of this

strategy; of interest is that the non-vocational cducation teachers (71%)

support this proposal strongly. Although a majority (57%) of the students

fa&ored the proposal, over a quartcr of them disagreed with the idea. It
is possible that the students misinterpreted this question.

A majority of all three grouns disagrecd with the statement that .
"most occupational education courses lcad novher~'. Vocational education
teachers diszgreed most strongly (93%). While a majority of non-
vocational education téachers'(SS%) also disagrced with the statement,
forty percent were "uncertain" of their opinion. About three-quarters of
the students disagreced with the statement.

The last program oriented question asked if "occupational education

is a non-challenging program for students". A large majority of each

17




group felt the statement to be untrue: all of the vodational education

teachers and students felt that vocational education was a challenging

program for students.

i Perception of Students. Tcachers and students were asked if they

- thought "many students in the college-oriented courses would rather be

] enrolled in occupational cducation courses instead". Each group of

, ' respondents felt differently about this statement. The non-vocational
education teachers most strongly disagreed with it (33%) but the largest
.proportion of this group (40%) were unccrtain about their opinion. Cver
half of the vocational education teachers were uncertain also. The most
interesting responses camc from the students thecmselves, as & group, almont

half the students (46%) agrecd that many of their pz2ers in the college

course would rather be taking vocational cdvcation courses. Forty-one

pexcent of the college bound group agreed with the statement, although the

highest proportion (54%) came from the non-college group. One-third of i

total student group was uncertain of its opinion and only 19% disagreced
with the statement.

The next question asked if "taking occupationzl education courses
hinders students intercsted in college from further education after
graduation from high school”. The vocational eduéation teachers
: ©  unanimously disagre«d with the statement. The non-vocational education
g teachers split on this question; a small majority (53%) agreed with it but
| a substantial portion of thc group (40%) disagreed. Half of the student

group disagreed with the statemcnt; the rest of the students were evenly

divided between agrecing and being uncertain.

Respondents agreed more closely on their opinions about the statement,

; "It is more important to provide students with a sound basic education

than to use the time for occupational education". About two-thirds oif
each group disagreed with this statemenit;

ERIC ¢
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The next statement asked if "most students who do not continue their
formal cducation just ‘'drift' into a job after graduation". Over half the
vocational education teachers agreed with the statement; however, this
group had few uncertain opinions, so 40% disagrecd with it. The non-
vocational education tcachers and the students had about onc-third of each

group uncertain. However, almost half of the students félt that students

. |
not continuing their formal education do "drift" into 4obs.

All three groups of respondents strongly disagreed with the statement,
"Students should begin occupational education after they graduate from high
school, not before". The vocational education teachers unanimously
disagreed With it, as did 91% of the non-vocational -education teachers and
82% of the students.

Teachers differed from students in their responscs to the statement,
"Most Vindsor High School students know what kind of career they want to
follow". The vocational education teachers unanimously disagreed, as did
85% of the non--vocational education teachers. Approximately half (46%) of
the students disagreed with the statement; the college group had the
highest proportion (59%) n»f students who felt that. in general, students
did not know what career t: choose. However, over a quarter of the

students agreced with the statcment; the remaining quarter was uncertain.

Parental Involvement. All groups (including the tuelfth grade sample)

clearly would "like to see the values of occupational education made known

to more parents". Both groups of teachers unanimously agreed with this

statement, as did three-guarters of both student groups. Interestingly

enough, this was the only question which elicitcd a unanimous agreement

from both groups of teachers.
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Questions Asked Oniy Teachers-

14.

The foilowing table presents the seven questions that followed the

same format as;tLose asked bcth teachers and students.

Table 3
Attiiudiral Questions for Faculty Only

. % Vocational & Non-Voc.
Questions Ed. Teachers Ed Teachers
) (n=15) (n=55)
l. I am thoxoughly sold on offering occupational
education in Windscr High School.
Agree 100% 82%
Uncertain - 0 9%
Disagree 0 9%
2. I think more occupational education should be
encouraged among Windsor High School students.
Agree 100% 77%
Uncertain 0 16%
Disagree 0 7%
3. Tpe occupationral education program in 'lindsor
High School should be inrtended mainly for
youth of limited academic talent.
Agree 0 13%
Uncertain 0 5%
- Disagree 100% 82%
4. I feel qualified tc discuss carcer
possibilities in my subject area.
Agree 100% 78%
Uncertain 0 11%
Disagree 0 11%
5. I feel comfortable discussing career
possibilities with students.
Agree 100% 81%’
Uncertain 0 4%
Disagree 0 15%
6. I believe that 'indsor High School needs
a person whose sole responsibility is
career counseling.
Agree S7% 60%
Uncertain 0 25%
Disagree 13% 15%
7. In my opinion, cach indsor High School '
department:. stoulld participate in developing
a unit outlining the wide ranqge of job .
opporturities in their area. Agree 87% 67%
- zz) Uncertain 0 11%
. Disagrece 13% 22%
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The first three questicns reveal the veiry positive orientation of all
teachers surveyed toward vocational eduvcation. Over three-quarters of the.
non-vocational education teachers and all the vocational education teachers
were “théroughly sold on nfiering vocational educaiticn at Windsor High
School. 1In fact, these same propqrtions felz that “more occcupational

education should be encouraged among students". Finelly, all the

vocational education teachers and over 309 of the non--vocational education
¥

teachers did not feel that the “océupational aducation prcgram in Windsor

High School should be intended fer '‘youth of limited academic talent".

The next two questions werc designed to investigate how competent and
comfortable teachers felt discussing carcer plans with students. In each

instance, all of the vocational education tcachers and over three-quarters

of the non-vocational educuation tcachers felt both competent and

comfortable discussing career possibilities with students.

The remaining qurestions investigated the tcachers' opinions about how
Windsor could modify its current career counseling strateqy. More than
three-quarters of the vocational educatior. faculty and rmore than half of
the non-vocaticnal education teachers fcli that Windsor lligh School “needs
a perscen wheose sole responsibility is careexr counseling”,., However, Sne-
quarter of the non-vocational ecducation faculty wac uncertain about this.
In a later question, 75% of the ncn- vocatioral education teachers
supported a careei counseloz., + may be that teachers question the idea
of someone whose scie respensibility is caireser counseling. 'These same
proportions of each croup agrsed with the proposal that "each department
should participate in develcpirg a unitc to outiirz a wide range of career

opportunities in their azea". PFollcwing up on tais proposal, the next

®

question acked, "If such a unit were offered, would you be willing to:
teach the unit, teach %*nhe nnit af+ci some in-service training, would not

be willing to teach the unit". Only 6% of the vocational education

21
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teqchers but 23% of the non-vocational education teachers were unwilling

to teach the unit. A quarter of the non-vocational education teachers and

almest half the vocational education teachers were villing to teach the

unit without in-service training; half the non-vocational education teachers

and almost half the vocational education teachers would teach-the unit after

in-service training.

Finally, teachers were asked, "In the arca of occupational ecducation,
I would like Yindscr High School to offer (check any which apply):

exploratory career oriented courses, the services of a carcer counselor, a

course in‘_” _r an information center for literature and
pamphlets relating to different carcers, nothing more is needed, other

(please specify)“. The most frequently chosen indicators for each group

are outlined in the following table:

$ %
Vocational Non-Vocational
Ed. Teachers Ed. Teachers
Exploratcry career--oriented
courses 74% 40%
carecer counselor 58% 73%
Information center 64% 40%

While only 1% of the tecachcrs felt nothing more was needed, the non-

vocational education teachers supported offering the services of a carcer

counselor (73%) more strongly than exploratory courses (40%), while the

reverse was true of the vocational education teachers.
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SECTION III. SUMMARY AND RECOMMENDATIOMNS DERIVED
FROI1 FACULTY AND STUDENT ATTITUDES
TOWARD VOCATIONAL EDUCATION

From the data on faculty and student attitudes presented in Section
I1I, six conclusions and recommendaiions may be drawn. Recommendations
based on chsidetation of all the data will be presented in the final

section of this report entitled, Comprehensive Summary: Conclusions and

Recomnendations.

l. As a group, the vocational ~ducation faculty is more cohesive in their
attitudes than the non-vocational education teachers; the vocational
education teachers expressed a unanimous opinion ten times, while the
non-vocational education faculty were unanimous just once. This latter
group agreec more often in their opinions about the philosophy of
vocational edu:zation than ih their feelings about vocational education
as it relates to the Windsor High School curriculum; on Juestions
relating specifically to ‘lindsor, the non-vocational faculty evidenced
a substantial degree of uncertainty in their opinions.

Recommendation: Because of this large "uncertain" group in the non- --
vocational education raculty, more teachers from this section of the

faculty should be extensively involved in vocational curriculum
discussior and planning hefore as well as after changes are scheduled.

2. Both groups of teachers unanimously agreed on only one staterment. that
the values of voca*tional education should be made known to more
parents. Three-quarters of tenth and twelfth orzaders also supported
this proposal. Research incicates that the most single persuasive
influence on the occupational cheice of youth is the family and given
changes in occupaciional structures in urbanized society, many families
have a limited perspective of opportunities in future occupations. It

has been found that choosing an .occupation is sharply restricted by
lack of information concerning real omportunities.

. 23
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Recommenda*tion: Viadsor High Schiol should cffect improved
communication between parents and the school about its vocational
education program, especially if any pervasive philoscphical and/or
curricular changes occur. . : '

3. In general, botlq faculiy groucs exnressed positive attitudes toward
g Y 9 < ¥
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vocational =ducation progiams: thev were sold on it being offeres at

Windso:, see the prcgram as 2 poteaticzlly challenging one for bright

students. Howevar, the non-vocaticnal education faculty were unisure of
the goals of thesc courscs and thus uncertain of the benefits of

expanding the vocational education curriculum.

‘ Recommendation: Better communication channels need to be opened

' betwoen thz Vocatieonul education and non--vocational education teachers
tn that each not cnly ondersta.ads the objectives of the other group
but car zontribuliz to tire fulfilling of these objectives.

o

f 4. Altuouvzi 50% of 1l teazhews surveyed indicated something was needed to

nelp stulents develcp career possibilities, teachers could not clearl
P P .

spocify a remed::. Thc non-vocational education faculty chose counseiing

as its most Aesired improvement; only 40% of this group favored
2xploratoxy cnurses o an information center. ‘he vocatiénal education
foacalty felt enploratnry courses were more important than a career

- counselor. HNearly three quaftcrs of %“he non-vocational education
faculty felt tli:t e Windsor Schocl System should provide exploratory

educatiecn pregrans in the elzmentazzy and junior high schools.

' Racommendation: Since thers was ru definitive faculty orientation, if
Windsor Hicgh tcheol chooswr to enlarge the vocational education
curricvlum, tha school shonld allet considerakle planning time to

T — (] - - 3 -
d2cide in which of “l.2 many alternative ways to expand the curriculum.

5. Both groups of *eachars indicane” feeling comfortable and capable dis-

cussing career possibilities with students. Approximately three-quarters

of the teachers would participate .in tecaching a unit exploring careers in

various fi2lds, lmlf aftecr in-servine haining, one-quarter without any training.

ERIC ~ . 4
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Recommendation: Opzrating or an informal basis, tcachers are

currently an untapped resource for career expleration. Any new
vocational cducational program saculd exnlore avenues for increased
tcacher participation. Since findings presented in Section IV indicate
that only a small percentage of tenth ané¢ twelfth grade students
expressed interest in talking to a teacher who concentrates in career
counseling. teacher involvement mlght focus on developing exvloratory -
career courses.

. ."l

Tenth and twelfth gracde students closely agreed on attitudinal

aquestions concerning vocational education. Althcugh nearly forty to

fifty percent of the students were critical of tihe current vocationales
ucation curriculum , they still favorec expansion of this part of the
curriculum.

Recommenuation. <Students should be actively involved in the
discussion and planning phases of any new vocational education programs.
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- Description of Student Population

- questions were found; therefore, separate data for the sexes is presented

IV. VOCATIONAL EDUCATION CURRICULUM AND CAREER
. -GUIDANCE NEEDS

Methoad

Since all tenth grade students study English, the student questionnaire
was administered to all tenth grades in their present English classes. Of

the total population of 505 tenth graders, -about g7% (439 students)

completed the questionnaire, thus providing a representative sample of

o

tenth gfade attitudes. 1In addition, a randeon sample of 100 twelfth grade

students were also asked selected quastions. .

-For a more meaningful discussion of the tenth grade student
questionnaire, data was analyzed in three ways: by total population, by
groups basea or. future pians after graduation, and by sex. The
quaestionnaire sample consisted of 439 tenth grade students, of whom 51%

ware girls, 49% boys. No significant sex differences in responses to

cr:ly on this one subject. 1In addition, there appears to be remarkably

close agreement across the various subsamples so in many cases the results

are presented in terms of the total group. When the same questions were

also asked of twelfth grade students, results have been discussed in terms

~of the total sample.

Tenth grade students were subdivided into the following grbups based

on responses to a question about future plans:

Total » -
Group Number-& $ Boys § Girls % Indicator
College 202 (463) (46%) (54%) to complete a junior college
- : program o
- to attend a 4-year college
Murther 55 (13%) (332) (67%) to attend private, technical,
Education :

trade, business, beautician
hospital nursing school,
etc.

|
|
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Total

Group ' Number & § Boys % Girls & Indicator
tlon-College 115 (26%) (61%) (39%) to quit school to work, to

graduate and work, to
become a housewife, to enter
military service, to gradu-
— ate & work for- company . which
C e L will provide training on the
: . job -
Undecided 67 (15%) (52%) (48%) no definite plans
: (or checked many indicators)

Perceived Future Education. According to the students themselves,

about half (46%) Plan to attend college and about one-quarter (26%) blan to
{

work; the remaining students were almost evenly d1v1ded between those

undecided about their plans (15%) and those who plan to obtain further

education other than college (13% to attend trade or technical school . for

_ example) .

It should be noted that only about half of the tenth agrade student

population plan to attend college. This is. further substantiated by

demograph data from the Survey of Work Values (see Section VI), where in

response to the question, "Do you plan to attend a four-year colleqge?"

the results weré as follows:

Percent of Students Planning to Attend Collecge

Yes 45% (196 students)
Maybe 27% (118 students)
No 25% (110 students)
No rcsponse 3% (13 students)

- Vocational Education Curriculum

Student responses to questions about help needed in cafeer planning
and educational program planning revealed an interesting tendency: although
a very 1ar§e majority of both tenth and twelfth grade students (88% and
higher) ihdicated that some help was needed, students did not overwhelmingly

agree on what kind of help was most relevant. In other words, the students

could identify the problem but could offer no clear solutions.
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The first planning question asked, "In planning my educational

program, I need the most help in knowing about (check as many as apply):
graduation requirements, subject selection, course prerequisites, career
information, extra-curricular activities, college information, my own

aptitudes and skills, no help needed at this time“. Only 7% of the total

group of tenth grade students (29 out of 439 students) indicated that no

help was necessary; most of the students answering "no help" wer=z fromithe nem-

college group(l4). The three most frequently chosen types of help needed

were: career information (55%) , college information (54%) and my own

aptitudes and skills (48%); population distributions for these three

choices were as follows:

Total
Grade '10 Further
Students College Education HNon-College Undecided
n= (n=202) {n=55) (n=115) {n=67)
- career information 55%(241) 53% 69% 49% 60%
College information 54%(236) 74% 31% 26% 60%
Aptitudes and skills 48%(209) 57% . 40% 49% 42%

It is _important to note that approximateiy;half or more of students from

all groups indicated a need for career information. A compléte analysis of

all answers to this question appears on Table I in Apvendix A.
The second planning question asked, "In planning my career, I need

help with (check as many as apply): tests that will help me with career

plans and decisions, descriptions and information about different kinds of
careers, individual cdunseling, information about a career already chosen,
finding a job, opportunities to visit local businesses in my area of

interest. no help needed, other". Only 5% (24 cut of 439 students) of the

total group indicated "nc help needed”; most of these students were from

the further education group. The two most frequently chosen.answers were

"description and information about different careers” (57% of tenth grade

28
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students and 51% of twelfth grade students) and “"information about a career

already chosen“ (43% of tenth grade students and 36% of twelfth grade

students). Of special note is that only 25% of the twelfth grade sample

indicated that they wanted individual counseling in planning their careers.

-

Population analyses for this question were as follows:

Tenth Grade Subsamples

Total
Grade 12 Total
Student Grade 10 Purther Non--
Samp:le Students College Education. College Undecided

(n=100) (n=439) (n=202) (n=55) - (n=115) ~ (n=67)

Description &
Information .

_ About careers 51%(51) 57%(249) 59% 40% 51% 71%

In formation
About career
Already chosen 36%(36) 43% (19.0) 45% 62% 35% 28%

I ndividual
Counseling 25%(25) 33%(144) 40% 27% 23% 34%

Over two-thirds of the further education group wanted information about an
already chosen vocation, while a majority of colleqe,non-colleée and. unsure
students needed information about a variety of careers. Approximately one-
third of both tenth and twelfth grade students wanted help witn finding a
job, visiting businesses, and careér interest tests. A compiete analysis
of tenth grade student responses to this question appears on Table I in
‘Appendix A,

The third planning question asked, "How much help do you feel you need

with career planning?" Only 13% of the total group (55 out of 439 students)

felt they did not need help at this time with the largest numbers of

students answering "no help" from the further e¢ducation and non-college ornups §

The rest of the students indicatéd either “"additional help” needed (54%) or

"considerable help" needed (33%). Thus 87% of the students felt some
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additional help was needed. A complete analysis of tenth grade student
responses to this question appears on Table I in Appendix A.

Finally, to determine what kind of planning help Windsor High School

should provide, both tenth grade and twelfth grade students were asked,
"In the area of occcupational education, I wouid like to see Windsor High

School offer (check as many as apply): the services of a career counselor,

~ courses that provide information about a variety of careers, an

information center for literature about various careers, mini-occupational

. education courses, nothing, other™. Table 4, on page 25, presents

percentages of responses for both groups of students. Again only a small

percentage of students (5%, 24 tenth grade students and 7%, 7 twelfthﬁgzade

students) felt that nothing was needed. Yet all of the suggestions

provided elicited only a lukewarm response of 45-59% chosen. The only form

of help chosen by a majority of all students were "courses that provide

information about a variety of careers (59% of tenth graders and 55% of

twelfth graders) and an “information center for literature about different

carears” (52% of tenth graders). Thus, although students seem to feel

current vocational education offerings are inadequate, no particular

suggestion for improvement elicited an overwhelming response from either

" tenth or twelfth grade students.

Students were asked to list any specific job preparation courses they

would like to see offered at Windsor High School. Only i4% (192 students)

listed any suggestions at all; the proposed courses (49 different courses)

covered a wide range of subjects, allowing no conclusions about general

trends. A'éomplete listing of student course suggestions appears on
Table II in Appendix A. lotor mechanics was suggested by 21 studenfs;
teaching by 9; hairdressing, 7; law enforcement, 6; of the remaining
courses, 3 courses wére suggested by 5 students; 6 by 4 students; 4 by

3 students; 14 by 2 students; and 18 by I%udent. The further education

|
‘l
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Table 4

Tenth Grade and Twelfth Grade Student Response to
Proposals for Improving Vocational Education
Curriculum at Windsor High School

Tenth Grade Subsamples
Total Total
Grade 12 Grade 10 Non-- Further
Students Students Jollege College Education Undecided

T , (n=I00) n=439) (m=202) n=I1I5) ~(n=53) (n=67)

Services of person
“trained in career ' _
counseling ' 44% 45% 54% 31% 33% 51%

Courses that pro-

vide information

about variety of '

“careers ' 55% 59% 58% 62% 572 64%

Information center

- for literature and

pamphlets about :

different careers  41% 52% 56% 58% 43% 51%

Mini-occupational
courses 41% 49% - 50% 56% 44% © 46%

Nothing more :
_needed 7% 5% 2% 5% 6% 6%

\/
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group had tine highest proportion (58%) of stucdents offering course

suggestions, the undecided students the lowest proportion (33%).

Carser Guidance Neéds

Several guestions were designed to determine with whorm students dis-
. cussed career possibilities, with whor: they would like to discuss career
possibilities, and the uscs tie students mace of tue Windser High School
" career guidance services.
Students were asked, "Have you discussed career possibilities with any
of the following people in the past sciiool year? (check as many as apply):
" parents, brother;sister, school guidance counselor, teachers, friends, adult

_not listed". Responses of the total group overwhelmingly centered around

two choices: parents (€0%, 351 students) and friends (73%, 321 students).

The population distributions were:

Tenth Grade Subsamples

Total total
Grade -12 Grade 10 Further Non- o
Students Students College Education Colleae Undecided.
(n=100) n=4g in=§5g$ (n=55) n=il5% n=
Parents 81% (81) 80% (351)  89% 89% 673 67%
~Friends 70% (70) 73% (321) 79% O 712% 62% 73%
Siblings 35% (35) 38% (166) 43% 38% 33% 28%
- School Guidance
Counselor 63% (G63) 33% (145) 31% 41% 28% 37%
Teacher 33% (33) 19s (82) 23% 12% 15% 11%
Other adult ~32% (32) 29% (126) 30% 34% 27% 19%

Of note is that while less than one-third of the tenth grade students
had discussed career possibilities with their guidance counselor, nearly

two-thirds of the twelfth grace sample had counseling. Smaller prowortions

of both3groups had discussed their careers with teachers.

32 . o
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The next question asked, "I would liké to discuss my career plans with'
(check as many és apply): a guidance counselor who does career co;mseling
, as well as other éounseling, a guidance counselor who concentrates on career
counseling, a teacher who concentrates on career counseling, family, other

students, no one, other". Again following a previous trend, although only

6% of the total group chose "no one" ," the others did not overwhelmingly

h select any of the choices. While family was the most frequeni choice,

selected by nearly half of the tenth grade students, it was only selected

by 16% of the twelfth grade sample. There was a cluster of three

alternatives, each chosen by about one-third of the total group: a guidance

counselor who does career counseling as well as other counseling, a guidance

e X

* 4 counselor who concentrates on career counseling, an outside person who

concentrates on career counseling. It should be noted that only a very

smail percentage of twelftih grade students (12%) and approximately 20% of

tenth grade students seem interested in discussing career plans with a

. teacher who concentrates on career counseling. The population breakdowns

for these choices were:

Tenth Grade Subsamples .
* 4

Total Total '

Grade 12 Grade 10 Further Non-

Students Students College Education College Undecided
(n=100) (n=439) (n=202) (n=55) n=115) ~(n=67)

Family 168 (16) 47% (204) 51% 49% 39% 43%
Guidance counselor 26% (26) 38% (165) 43% 38% 26% 42%
Guidance ocounselor

concentrating

on career - :

counseling 35% (35) 36% (157) 39% 38% ‘ 26% 38%
Outside person '

. concentrating

on career . .

counseling 24% (24) 34% (148) 38% 45% T 22% 31%
T eacher concen- ;

rating on

career

counseling 128 (12) 22% (97) 20% 35% 20% 0 19%

ERIC | .33
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A complete presentation of tenth grade responses to this question appears

on Table III in Appendix A.

The next four questions focused on the guidance services at Windsor
High School. The first of these asked students, "Which of the following
guidance services have you made use of (check as many as appiy): counselor

assistance in selection of subjects, counselor assistance in course changes,

" counselor assistance in solving school problems, ccunselor assistance in

dealing with personal o:x social problems, available career information,

available college and/or scholarship lnformatlon, none of the above, other".
The two guidance services most frequently used were: counselor assistance
in course changes (64% of the responding group) and coﬁnselor'assistance in

selection of subjects (59%). Only 14% used guidance. services for career

information. Population distributions for this question were:

Total
g§a3e~%o coll Egurther Non- ‘
udents ollege ucartion Colle Undecided
(n=439) Zn—zﬁgs (n=t5) (n=115 (n=67)
Course changes 64% 632 788 618 38%
Subject selection 59% 578 °  63% 602 58%

- A complete analysis of responses to this dquestion appears on Table III in

Appendix A.

To determine how students view the guidance counselor's job, the next
question asked, “The guidance counselor mostly (check as many as apply):
changes schedules, helps with school problems, helps Qith pérsonal
problems, gives useful career information, gives college informatibn“.“ The

three guidance functions most frequently chosen were: changes schedules

(638 of the total group), helps with school problems (50%) and gives college

informa;ion (49%) . The population distributions for this question were:

34
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. : Total '

| Grade 10 Further Non-

Students College Education College Undecided
(n=439) (n=202) ~(n=55)  (n=115) (n=67%

B Changes schedules . 63% 60% 63% 64% 66%
‘ Helps with school problems  50% 50% 523 47% 468
| Gives college information 49% 55% 63% 38% 38%
' Gives useful career
‘ information : 37% ' 32% "6G5% 33% 37%
| - Helps with personal _
l g problems 35% 32% 40% 35% ' 35%

’ ' Of interest is that almost twice as many students in the further education

group perceive the guidance counselor giving useful career information

than in the other groups. Only one-third of the college and non-college

{

§ S . . .. ' Cayeer | ) .
i groups perceive the guidance counselor giving useful cellege information.
‘ _ R
L
[

N X aue

i ) Students then answered the question, "During the past school year, I
! have asked my guidance counselor for career information - never. one-tvo

times, three-five times, more than five times”. About two-thirds of the

total group had ‘never" asked the counselor for career information; less

than one-third answered "one-two times®™. The further education group

students saw the counsclors most often for career information. The

populations distributed themselves as follows:

Total

: e Furthe:x Non-

Students College Education College Undecided
(n=439) (n=202) (n=55)  (n=115) (n=67)

Never 64% 65% 53% 63% 73%
1-2 times 29% 30% 31% 21% 20%
3-5 times 4% 3% 11% 1% 4%
More than 5 3% 2% 1% : 33 3%

The next question asked. "If you have not seen your counselor for
career information, why not? ' The quidance counselor has to work with too
many students; I am shy; I feel that the guidance counselor would not be |

able to help me with career information; haven't gotten around to thinking

L 4
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about it yet: no help needed at the present time; other". Responses to

this question spread over all answers; no answer was chosen by as much as

one-third of the group. The most frequently selected response was

“Haven't gotten around %o thinking about it yet" with 27% of the total

group.

. Finally, students were askad, "Have you attended any of “Windsor High

School's weekly career guidance programs?” Over thfee~quarters of the

total group (84%) did not attend these programs; of the students that did

attend the programs, most came from further-education. '"hen asked, "If no,

why not®, three responses were most often cited: "This is the first I

heard about it (30% of the total group), "Held at a time when it was

difficult for me to attend" (25%) and “Mot interested in topic" (24%).

Coursework and Program of Studies Booklet

Several questions focused on the tenth grade students® coursework--
its appropriateness and method of belectlon—-and on the adequacy of the

Windsor Public Schools' Program of Studies hooklet.

Students first responded to the questlon, "How sure am I that my

present subgects are what I rpally want?"” Data was analyzed as follows;-

Total _

Grade 10 Further Non-

Students Colle Education College Undecided

™m=439) Tn=20 gi “(n=55) — T(n=115) (n=67)
vVery sure 14% 18% 14% 11% - 4%
Somewhat sure 57% 65% 51% 48% 53%
poubtful 24% 15% 31% 29% 38%
Taking wrong subjects 5% - 2% 4% 12% 5%

The majority of students (57%$ felt "somewhat sure" thev were takiﬁg the

right subjects. However. almost one-quarter of the total group and even

higher proportions of the further education, non-college, and undecided

groups felt "doubtful” that present subjects were really what they wanted.

Sy,
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Over twice as many non-collcge group students (12%) felt they were taking

the wrong subjects than did any of the other groups.

Next studznts indicated how they chose their subjects: “they met my

interests and abilities, I didn't know what elsc to take, my parents wanted

me to take these subjects, I was inierested in material as presented in
course descriptions, other students reccormmended them, guidance counselor
recommended them, teacher reccrmended them, they were easy courses that

would fulfill graduation requirements". The four most frequent reasons for

cnoosing subjects werce: they met my interests and abilities (59%), I was

interested in material as presented in course descriptions (48%), my

guicance counselor recommended them (20%) and I didn't know what else to
take (20%).

It shonld be neted that 24% of the non- college group indicated

they chose “"easy coucses that would fulfill graduation requirements". From

the data, it appears that . cer-ain percentage of the non-college group

seams to be taking either the wrong courses or choosing them for the wrong

reasons. It may be thai the school does not offer suitable alternative

courses.

Students worxe also asked about the helpfulness of the Program of

Studies booklmt. Almosi twe-thirds of the students faund the booklet

- "somewhat helpful”: slightly wore of the remaining students found the

The population
distributions were:

wvot .z :
e Vet Further Non -
Studants Coilege FEducation College Undecided
(n:=439) (n=202) (n=55) (n=115) (n=67)
Very helpful 16% 15% 20% 15% 16%
Somewhat helpful 63% 65% 53% 56% 70%
Not helpful at all 21% 16% 27% 27% 14%

37 - u




The next question’inquired, “If not very helpful, how can this .

process be improved? (check as many as apply): revise}subject descrip-

" tions, assembly-orientation program to discuss subjects, individual

-

.meetings with guidance counselor. small group meetings with guidance

. counselor. explanation by subject teacher in classroom, other", Students

across groups agreed on three possible improvements: . revise subject

- descriptions (38%) , assembly-orientation §rogram to discuss subjects (33%)

and explanation by subject in the classroom'(3l%). A complete analysis of

responses to this question appears on Table IV in Appendix A.

Next students indicated which subject areas needed their descriptions

revised. The four subject areas most frequently chosen were: Social

Studies (43%), English (37%), Science (27%) and the work Experience. .’

Program (24%). A complete listing of the fre@uencies of all subject areas

- is presented on Table IV in Appendix A.

Finally, students were asked, "Would you like a section in the

. Program of Studies booklet to list subjects by job prerequisites?" an

- ovexwhelming majority of the students (eighty-eight percent of the total

group) indicated "yes" to this question: oopulation breakdowns were as

follows:
Total
Grade 190 Further ilon -
Students College Education Collecae Undecided
(n=439) " (n=202) (n=55%5) (n=IIg$ n=o
Yes £6% 93% 93% 80% - g1%
No ' _ 4% 2% 4% 5% 7%

Don't care 83 5% 3% - 15% 12%
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and recommencations may be drawn.

. of all the data will be presented in the final section of this rep

..

33. :
SECTIOIl IV SU'i#ARY AND RLECOMMEMDATIONS DERIVED FRO.; AR

STUDLNT VOCATIONAL EDUCATION
CURRICULQM AND CAREER GUIDANCE NEEDS

From the data presentec in Section IV, the following five conclusions

Recormmendations based on consideration

ort

entitled Comprehensive Surmmary- Conclusions and Recommendations.

Vocational Education Curriculum Heeds

Approximately half of the tenth grade students indicated definite

plans to attend collage.

Recommendaticn: The Windsor iiigh Schoel curriculum
to determine tow adequately it
for the students unsure or not

should be evaluated
nresents viable vocaticnal alternatives
planning to attend collece.

A large majority (90%) of both college anc non--ccllege bound students

felt a need for help in career planning and accitional vocational

services available at Vindsor; however, students ¢id not overwhelmingly

support any of the improvements proposed. This lack of enthusiasm
could be interpreted in two ways--either the ideas suggested were not
appealing or students did not unﬁerstana what the alternatives entaileé.
a. Both tenth and twelfth graders in celleqe and non cellege |
bouné groups were ﬂost intereste¢ in obtaining descriptive information
about différent careers (from course or an information center
established for this purpose) rather than individuél counseling.

b. Only half of the students could propcese specific courses to

be added to the current curriculum.

. Recommendation .

Re mencation . Because the tenth grade students (college and non
college) exhibit little awareness of carcer nossibilities, they are
unable to clearly delineate their curriculum needs. Therefore, a
greater emphasis on career information should occur at earlier stages

of education. possibly at tne elementary ané¢ junior high school levels.
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Recommendation: Since both tenth and twelfth grade students (college

and non-collége) are interested in but uninformed about a variety of
careers, developing an increased career awareness and knowledge in all
students should be the first priority. Once this awareness has been
developed, students could participate more realistically in vocational
education planning. '

Career Guidance lleeds

The overwpelminq majority (80%) of tenth aﬁd twelfth grade students
have discussec¢ their czareer plans with their fanmili2s rather than any
outside person. However, when eash group was asked with whom they
would like to discuss career pians, the fémily, although still the
most frequently selected, declined in desirability to 47% in the tenth
grade and i6% for twelfth Qraders.

Recommendation: Since such a large proportion of students tend to

discuss career plans with theiv famili~-, the school should attempt to
involve parents in career planning and/or informational conferences.

Approximately two-thirds of the teath graders have rever seen thueir
guidance counselors for career counseling. However. in the twelfth
grade grouwp, this same proportion of students had sez3n their counuelors.
for career guidance; it is likely that. with graduaion mere immiunent,
the seniors are more concerned about career information. Tet, when
students were asked whom they would like to talk tc about their
careers, no form of individual counseling (guidance counselor, outsido
career specialist, guidancé counselor specializing in career infora~im:.
or teéchers) received the suonmort of more than one-third of either

tenth or twelfth grade students.

Recommendation: The image of the counseling process, as it relates

to career information, should e improved to maximize studert
involvement.
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The overwhelming majority (88%) of tenth grade students would like a

section in the Program of Studies to list subjects by job

prerequisites.

Recommendation: If feasible, include a section in the Program of

Studies which lists subjects by job nrerequlsxtes.
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SECTION V. VOCATIONAL INTERESTS

The Self-Directed Search Inventory:

The_Self-Directed Search (SDS) is a vocational counseling instrument -
designed to be answered, scored, profiled and interpreted by the student
himself. For the purposes of this assessment, the feli-Divected Search:. -
served. two important functions:

1. It revealed the vocational interests of tenth grade students
as a group, thus allowing Windsor iiigh School to plan appropriate
vocational curriculum;

2. Each individual student received immediate feeaback about his

vocational interests and occuvational possibilities appropriate to these

interests.

Method

Since all tenth grade students study biology, the six biology teachers,
with the assistance of a guidance counselor, allowed students the 1-2 class

periods—necessary to use the Self-Directed Search workbooks; 406 studants

completed the assessment.

Description of Occupational Personaliiy Types

The Self-Directed Search reveals how much the student resembles each

of the six occupational pérsonality types developed froﬁ Holland's fheory
of occupational choice. Research reports relating to Holland's ¢lassifica-
tion are listed in the Reference section of this report. According to
Holland, the theory rests upon a theory of personélity types and includes
431 common occupations which comprise about 95% of the U.S. labor force.
Each of fhe classification's six main classes include five to sixteen
subclasses. - Within each subclass, occupations are arranged according to

the number of years of general educational development required to perform

o 42
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them. The six categories, and some examples of professions in each

category, are as follows:

| Realistic : Architectural Draftsman, Geographer, Electrician, Utility
. lan, Baker, 'iechanical Engineer, Civil ©Engineer, Aircraft
, ' “echanic, Automobile liechanic, ilachinist, Plumber, Roofer,
' - HMachine Operator, Drill Press Operator, Dry Cleaner,
Painter (house, bldg.,equipment), “achine Cleaner, Spinner

Investigative:. College Professor, Astronomer, Physicist, Repairman (TV),
Offset Press Operator, “Mathematics Teacher, Physician,
~ Psychologist, Computer Programmer, Tool Designer, Chemist,
Surgeon, X~Ray Technician, Airplane Pilot, Inspector

Artistic: English Teacher, Musician, Writer, Interior Decorator,
: Photographer :
Social: Interviewer, Bartender, Counselor, Saleswoman (retail),

Houseparent, Sociologist, Professional MNurse, Social Worker,
Housewife, Teacher, 'Buyer, Dental Hygienist

Enterprising: = Economist, Real Lstate Salesman; Lawvyer, Judge, Attorney,
Radio/TV Announcer, Principal, Government Officer,
Insurance lianager, Personnel “anager, Production vanager,

Salesman (n.e.c.), Department Store Manager, Airline
Stewardess '

- Conventional: Bus Driver, iiail Clerk, Professional Truck Driver-Trainer,

Banker, Stenographer, Bookkeeper, Accountant, Credit
o Manager -

Each student emerged from testing with a three -letter surmary code

which locates suitable groups of occupations aprropriate to his pattern of
. interests, self-estimates and competences. Using his summary code, the

student then located group of jobs in the Occupation Fincer (the 414

occupations in this classificatioﬁ include all of the most common

occupations in the United States) which is part of the Self-Directed

Search. 1In a&dition to each student using his code to survey. appropriate

jobs, Windsor High School was able_go compile data describing the

vocational interests of tenth graders as a qroup. :
Of the 406 completed Self-Directed Search workbooks, 34 contained §

procedural errors and were unusable for group statﬁstigs. Therefore, 372 ;

stﬁdenis, or 75% of the total tenth grade class of 505, comprised the '

43 | . |
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sample population. The sample population was evenly divided by sex: 186

girls and 186 boys.

Distribution of Students Into Occupationzl Personality Types

38.

Table 5 presents the percentages of students in cach of the six

' occupational personality types.

Table 5

Distribution of Tenth Grace Students Among
Holland's Occupational Personality Types

Code

Boys Girls
: (n=186) (r=186)
A(rtistic) 2% (3) 17% (32)
E(nterprising) 5% (10) 2% (3)
C(onventional) 4% (7) 128 {22)
R(ealistic) 55% (103) 1% (2
I(nvestigative) 15% (28) Ty (2)
S (ocial) 19% (35) 63% (318).

More than half of the boys (55%) fell intoc the Realistic occupational

personality type while almost two-thirds of the girls (63%) were orientezqd

toward Social occupations. The next nighest percentages of boys'were those

. interested in Social (19%) and Investigative (15%) occupations. Girls also

fell into Artistic (17%) and Conventional (12%) personality categories.

It is interesting that one category, Realistic for boys,‘Social for girls,
attracted a large part of the students, two other categories a smaller but
- important percentage of students and the remaining three categories very

few students. Neither boys (5%) nor girls (23%) at tais voint appeared

‘interested in Enterprising professions.

Occupational Interests. Each student's test results indicated a three

letter summary code which located groups of occupations in the Occupation

Finder that were appropriate to his patterns of interests, self-estimates
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i . Summary Code

el

RSE

e Ko

RIS

RIE

RSI

RES

professions, as enumerated in Table 6.

*. from the Realistic category.

Table 6

Occuapational Interests for Boys
(N=1€6)

Occupations

Blacksmith, Fireman(Locorotive), Gasmain-fitter,
iiolder(fonundry), Pipeman, Railroad Conductor.
Stock Chaser, Barber, Butcher, Coal Equipment
Operator, Firefighter, liotorman, Taxicab Driver,
waiter, Dock Ian, Fork Lift Operator,

Fountain ran, Laborer, Parkino Lot Attendant

Forester, Industrial Arts Teacher, Radio
Operator, Electrician, Jeweler, Power Plant
Operator, Powarhouse Repairman, Skilled
Tracdesman, Tocl and Die Maker, Glazier, Loom
Fixer, Baker, Cook, Filling Station Attendant,
Heat Treater, Optician, Welder, Wire Drawer,
Offset Press Operator

Engineer, Engineer Technician, ilechanic,
Draftsman, Electroplater, Air Traffic
Controller, Plumber, Upholsterer, Heavy
Equipment Oparator, "achinist. Roofer.
Machine Engraver

Vocational Agriculture Teacher, leaver,
Policeran, Gas ’ppliance Serviceman

Fish & Game Warden, Railroad Engineer,

Swine Herdsman, Stock Clerk, Fisherman,
Railzoad Brakeman, Crater and Packer

Table V in Appendix A.

] the sample of girle and the groups qf'aﬁfupations they describe.

and competencies. Table 6 lists the summary codes that occurred for at

least 5% of the sample of boys and the groups of occupations they describe.

% of Boys

12%

12%

10%

5%

5%

lore than one-third (44%) of the hoys fell into five groups of

39.

(23)

(22)

(18)

(10)

(9)

All major occupational groups came
The rest of the boys werz scattered among the

- various summary codes; a complete pres=zntation of data may be found on

Table 7 presents the sumhary codes that occurred for at least 5% of
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Table 7

Occupationail Interests for Girls

Summary Code - Occupations - $ of Gl

}J
|u

SAE Housewi fe, Home Econorics Teacher, Forzign 138 (24)
Language Teacher, Speech Teacher, Teaqher

SAI Clergyman, Political Scientist, Eiementary 108 (18)
Teacher, Librarian, Special Fducation Teacher,
Dental Assistant, Centol Hyqienist. Licensed
Practical Nursa .

ASI Philosopher, Art Teaché%, Literature Teacher, 9% (17)
Music Teacher, lMusician _
SIa Social Scientist, Scciologist. Professional 6% (12)
: . Nurse, Social Horker, Group Worker
SIE Building Inspector, Personnel Diroctor, €% (12)
Dietician Inspector (Public Adminictration)
SCE Recreation Director, Executive llou:zckeaper,
Ticket Agent, Oxdnr Service Correspendent 5% (10)
SEC Director (Social Servizse), Dorm Director, 5% (10)

Interviewer, Jcb Analyst, Lchabilitation
Counsel.or, I'ood Jervice Mahay:r

More than half (54%) of the qiris fell into the seven occupstional

groups listed in Table 7. All but cne of thete gronps were from the

Social category; the onz exception was rrom the Arftistic group.

Occupational Choice. To derive as complaie a picture as possible of -

the occupational interests of students, an open-eaded question was
included on the Survey of Work Values.(see Secticn V) instrument which
asked, "What occupation do you plan to go into after you finish your

education?" Table 3 presents the frequencies and percentages of students

in each subsample whc were able to list an occupzticnal chouice.




Ability To Specify Occupational Choice

Table 8§

College -bound students: 73% (143 out cf 196)

Non-College bound students: 53

note: 23 of the )43 listed an occupation
not requiring a college education.

$ (58 out of 110)
note: 12 out of 110 listed an occupation
requiring a college education and
were not included in the sample.

Education Undecided: 57% (€L out of 11l4)

Total 64% (281 out of 437 students)

Approximately three-guarters of the college group, andé only 53% of

the non-college and 57% of the
occupational choice. Thus, it
without definite college plans
to enter éfter.graduation from

analyses, this lack of "career

undecided groups were able to list an
abpears that néarly half the students
cannot specify an 6ccupation that they plan
high school. As discussed in the previous

certainty" in a group which will §fobébly -

go to work in two years is cause for concern. In addition, many of the

students who were able to specify a future occupaﬁion cited unrealistic

choices (e.g.: mwovie star, professional athlete) or occupations which

required an educational level which differed from that student's

"educational plans.




SECTION V.

conclusions and recommendations may be drawn.

this report entitled Comprehensive Summary:

SUf“IMARY AND RECOMIENDATIONS DERIVED FRO:
STUDENT VOCATIONAL INTERESTS

From the data on student vocational interests, tne following two

consideration of all the data will be presenteé in tho final section of

l. Based upon Holland's Self-Directed Search inventory, the vocational

be interested in Enterprisinc Occupations.

is completed.
choices.

Recommendation: One consistent finding is that many students seem to
lack the career awareness or certaint
into the world of work.

personality interests of tenth grade students indicate that approxi-
mately half of the boys (55%) have interests relating to Realistic
Occupations and nearly two-thirds of the girls (63%) to Social

Occupations. At this time, a very small percentagc of students scem to

of occupational interests is included in the text of this report. For

a more meaningful interpretation of these data, the anthors recommend

reading Holland's research reports listec in the I="sirmer -,

Recommendation: The interest profile of the tenth grade student
population can be used in a variety of ways, depending on the -
particular orientation of the Vocational Education .program.

example, a vocational education curriculum might revolve around
“curriculum clusters" of several occu
and competencies.

By the end of tenth grade, nearly haif of the non~éollege bound
students (47%) and 43% of the "undecided" group wevre unable to

specify an occupation that they plan to enter after their education

Many students specifying an occupation cited unrealistic

Self-Directed Search inventory and its accompanying vocational guidance
system (see Reference Section). 1iIn addition, any new space planning-
should encompass a career information center planned by both students

and Guidance Department.
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Students should be encouraged to use Holland's



VI. ATTITUDES TOWARD VORK

Survey of Workers' Attitudes

The Survey of orkers' Attitudes was completed by 437 students in
‘Grade Ten. Preliminary analyses revealed that the strongest influences
on the student's future plans is his parents' values; there is little
evidence of the student's input or his own set of values. In general,
students have had little work experience and are nct learning about

vocations from their outside personal activities. The findings suggest

that students need more information about the world of work in order to

crystalize their own values.

Findings and implications from a more complete analysis of the data

are presented in a Supplementary Report.

Desirable Job Features

Students in Grades Ten and Twelve were asked to rate the importance of
22 job features on a 5-point scale: 5 = extremely important; 4 = very
important; 3 =-fairly important; 2 = not very important. 1 = not at all
important; Table 9 presents the rank order of means for these job

- features. It is worth noting that bocth groups perceived "Responsibility®

and "Thinking job" as only "fairly important" job features.




Table 9

Perceived Importance* of Job Features

{ ' Grade Ten Grade Twelve
| Job Feature Mean Job Feature
] 1. satisfaction in what you 1. satisfaction in what you
' make or do 4.42 make or do
. 2. Advancement 4.10 2. Security
3. Good working hours 4,02 3. Advancement
. 4. Excitement, chanqes ' 4.01 4. Good working hours
| .5. Security 3.95 5. Specialization |
} o 6. Potential income, high pay 3.89 6. potential inccome, hich pay
7. Specialization 3.89 7. Excitement, chanqges
8. Opportunities to meet people 3.86 8. Fringe benefits
9. Fringe benefits 3.84 9. Independence
10. Independence 3.82 10. Opportunities to meet people
_11. Opportunity for 1mprovement 3.79 1ll. Oppertunity for improvement
12, Travel , 3.66 12. Serve others
\ 13. Opportunities to meet 13. A lot of responsibility
[ opposite sex 3.64 14. Travel
; " 14. Serve others 3.62 15. Prestige, authority in job
i 5. physical work, work w1th hands 3.51 16. A "thinking" job
i ]E.Aklot of responszbllzty 3.45 17. Opportunities to meet
{ 17 A “thinking“ job 3.45 opposite sex
i 16 Prestige, authority in job 3.22 18. Physical work, work with hanéds
19. Outdoor work 3.21 19. Outdoor work
2. Working with children 2.85 20, Easy job
2. Easy job 2.61 21. Working with children
.22, Opportunities to be alone . 2.21 22. Opportunities to be alone

Yeatures presented are averages (means) from a five-point scale ranglng
.from "Extremely Important" (5) to "Not At All Important" (1).

R

Mean

s Ammm—

4.61
4.45
4.42
4.41
4.25
4.17
4.17
4.05
4.05
3.94
3.92
3.70
3.66
3.65
3.62
3.46

3.38
3.19
3.11
2.37

- 2.59

2.36
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VII. COHPREHENSIVE SUMMARY: CONCLUSIONS AND RECOMMENDATIONS

This section of the Vocational Needs Assessment report provides a

comprehensive summary of the findings and recommendations presented in

Sections III - V. For a more complete analysis of the data, refer to the
. appropriate preceding section.

In addition to the recommendations based on findings presented in this

rqpoft, the research team strongly recommends establishing a coordinator

position invested with the necessary authority to initiate and implement new

‘vocational services supported by faculty, students and administrators.

Vocational Education Curriculum and Caréer Guidance Heeds

l. As a group, the vocational education faculty is more cohesive in their

attitudes than the non-vocational education teachers; the vocational
education teachers expressed a unanimoﬁs opinion ten times while the
non-vocational education faculty were unanimous just once. This latterb
group agreed more often in their opinions about the philosophy of
vocational education as it relates to the ilindsor High School
curriculum; on questions relatina specifically to Windsof, the non-

vocational faculty evidenced a substantial degree of uncertainty in
their opinions.

Recommendation:

Because of this large "uncertain" groun in the non-
vocational education faculty, more teachers from this section of the

faculty should be extensively involved in vocational curriculum
discussion and planning before as well as after changes are scheduled.

Both groups of teachers unanimously agreed on only one statement: that
the values of vocational education should be made known to more parents.
Three-quarters of tenth and twelfth graders alsc supported this
proposal. Research indicates that the most single persuasive influehce
on the occupational choice of youth is the family and given changes in

occupational structures in urhanized society, many families have a

v
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~information concerning real opportunities.

46.

limited perspective of opportunities in future occupations. It has been

found that choosing an occupation is sharply restricted by lack of

Recommendation: Windsor High School should effect improved communica-~
tion between parents and the school about its vocational education pro-

gram; especially if any pervasive philosophical and/or curricular
changes occur. B |

In general, both faculty groups expressed positive attitudes toward
vocational education programs - the& were sold on it hHeing offered at
Windsor, see the program as a potentiaily challenging one for bright
students. However, the non-vocational faculty were unsure of the goals
of these courses and thus uncertain of the benefits of expanding the

non-vocational education curriculum.

Recommendation: Better communication channels need to be opened between
the vocational education and non-vocational education teachiers so that
each not only understands the objectives of the other group but can
contribute to the fulfilling of these objectives.

Although 99% of all teachers surveyed indicated something wés needed to
help students develop career possibilities, teachers could not clearly
specify a remedy. The nonwvocaéional faculty chose counseling as its
most desired improvement; only 40% of this group favored exploratory
courses or an information center. The vocational education faculty
felt exploratofy courses were more important than a career counselor. _
Nearly three-guarters of the non: vocational education faculty feit that
the Windsor School System should provide exploratory education programs

in the elementary anc junior high school levels.

Recommenuation: Since there was no definitive faculty orientation, if
Windsor High School chooses to enlarge the vocational education
curriculum, the school should allot considerable planning time to
decide in which of the many alternative ways to expand the curriculum.

Both groups of teachers indicated feeling comfortable and capable dis-

cussing career possibilities with students. Approximately three-quarters

52
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. be added to the current curriculum.

b. Only half of the students could propose specific courses to

Recommendation: Because the tenth grade students (college and non-
college) exhibit little awareness of carcer possibilities, they are
unable to clearly delineate their curriculum needs. Therefore, a
greater emphasis on career information should occur at carlier stages of
education, possibly at the elementary and junior high school levels.

Recommendation: Since both tenth and twelfth grade students (college
and non-college) are interested in but uninformed about a variety of
careers, developing an increased carecr awareness and knowledge in all
students should be the first priority. Once this awareness has been:

developed, students could participate more realistically in vocational
education planning.

The overwhelming majority (80%) of tenth and twelfth grade students
have discussed their career plans with their families rather than any
outside person. However, when each group was asked with whom they
would like to discuss career plans, the family, although still the most
frequently.selected, Geclined in desirability to 47% in the tenth grade
and 16% for twelfth graders.

Recommencation: Since such a large proportion of students tend to

discuss career plaps with their families, the school should attempt to
involve parents in career planning and/or informational conferences.

Approximately two-thirds of the tenth graders have never seen their

guidance couns«lors for carcer counseling. However, in the twelfth

‘grade group, this same proportion of students had seen their counselors

for career guidance; it is likely that, with graduation more imminent,
the seniors are more concerned about career information. Yet, when
students were asked whom they would like to talk to about their careers;
no form of individual coﬁnseling (guidance counselor. outside career
specialist, guidance counselor specializing in career ihformation or

teachers) received the support of more than one-third of either tenth

or twelfth grade students.

Recommendation: The image of the counseling process, as it relates to
career information, should be improved to maximize student involvement.
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11.

12.

13.

Based upon Holland's Self-Directed Secarch inventory, the vocational

personality interests of tenth grade students indicate that approxi-
mately half of the boys (55%) have interests relating to Realistic
Occupations and nearly two-thirds of the giris (63%) to Social |
Occupations. At this time, a very small percentage of students seem to
bevihterestéd in Enterpnrising Occupations. A rore extensive breakdown
of occupational interests is included in the text of this report. For
a more meaningful interpretation of this data, the authors recommend
reading Holland's research reports listed in the References.
Recommendaﬁion- ‘The interest'profile of the tenth grade student popula-
tion can ‘be used in a variety of ways, depending on the particular
orientation of the Vocational Education program. For example, a voca-

tional education curriculum might revolve around “"curricul ar clusters"”
of several occupations relating to interests and competencies.

By the end of tenth grade, nearly half of the non-college bound students
(47%) and 43% ;fvthe “undecided" group were unable to specify an occupa-

tion that they plan to enter after their education is completéd. Many

~students specifying an occupation cited unrealistic choices.

Recommendation: One consistent finding is that many students seem to
lack the career awareness or certainty essential for successful entry
into the world of work. Students should be encouraged to use Holland's
Self-Directed Search inventory and its accompanying vocational
guidance system (see Reference Section). In addition, any new space
planning should encompass a career information center planned by both
students and Guidance Department.,

The overwhelming majority (86%) of tenth grade students would like a

section in the Program of Studies to list subjects by job prerequisites.

Recormendation* If feasible, include a section in the Program of

Studies which lists subjects by job prerequisites.
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Table I

Student Responses* to Questions Concerning
Vocational Education Curricula Needs

10th Grade Student Further Non-
Total  College Education College Undecided
' (n=439) (n=202) n=55) n=115) (n=67)
In planning my educational
program, I need most help with:
graduation requirements. . 30%(168) 38% 34% 40% 40%
subject selection. . . . . 39%(171) 44% 32% 29% 46%
course prerequisites .. . 14%(51) 16% 11% 11% 9%
* career information . ., . . 55%(241) 53% 69% 49% 60%
extra-curricular activities 12%(52) 14% $ 129 10%
college information., . . . 54%(236) 74% 313 26% 60%
- my own aptitudes & skills . 46%(209) 57% 40% 49% 42%
no help needed at this time 7%(2¢9) % 4% 12% 4%
In planning my career, I need
help with:
tests that will help me
with my career plans and
X decisions. . . . . . . . 33%(147) 40% 22% 27% 338
descriptions & information
about different kinds
of careers . . . . . . . 57%(249) 59% 40% 51% 71%
individual counseling. . . 33%(144) 40% 27% 23% 34%

information about a specific : _
career already chosen. . 43%(190) 45% 69% 35% 20%

finding a job. . . . . . . 29%(127) 19% 27% 45% 32%
opportunity to visit local

businesses, industries,

etc. in the area of my

interest ., . . . . . . . 29%(127) 22% 41% 34% 30%
no help needed , . . . . . 5%(24) 3% 9% 5% 4%
other (please specify). . . 10%(47) 113 6% 14% 12%

~ . How much help do you fecl you
need with career planning:

need considerable help, ., . 33%(145) 31% 24% 29% 52%
could use additional help . 54%(238) 57% A 56% 54% 43%
plans are pretty clear &

do not need additional

help at this time ., . . .

13%(55) 12% 20% 17% 5%

* Total number of responses not necessarily same as total for subcategory
since a respondent may be coded in more than one category.

. 98
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Table I (continued)
' 10th Grade
Student Further Non-
Total College Education College Undecided
(n=439) (n=202) (n=55) (n=11 (n=67)

In the area of occupational
education, I would like
fiindsor High School to offer:

the services of a person

trained in career ,

counseling. . . . . . . . 45%(19C) 54% 31% 33% 51%
courses that provide infor- »

mation about a variety

of careers. . . . . . . . 59%(261) 5C% 62% 57% 64%
an information center for

literature and pamphlets

about different carecers . 52%(230) 56% 53% 43% 57%
mini-occupational education -

" COUXSES « « « « « o« « « o 49%5(215) 50% 56% 44% 46%
nothing more is needed. . . 5%(21) 2% 5% 6% 6%

other (please specify). . . 5%(24) 63 3% 4% 4%
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Job Preparation Courses

Motor mechanics
Teaching
Hairdressing
Law enforcement
Veternarian

Art
Architecture
Secretary-
Medicine
Nursing

"Biology science

Aviation
Law
Engineering
Journalism
Electronics
Modeling

Airline stewardess, Acting, Interior design;"

Table II

Job Preparation Courses

Number Responding

(n=192 students)
2

WWwWwwdH S LLHEUTOTUION )OO

Carpentry, . Math, KMusic, Psychology,
Home economics, Business management,
Special edu¢ation, Conservation, Chef,

Broadcasting, Planning

Food service, Skindiving, Social worker,
Computer programming, Oceanography,
Filmmaking, Economist, Speech,
Electrician, liodern dance, Insurance,
Travel agent, Printing, Game warden,
Advertisement, Firenan, Fashion
coordinator, Industrial training

)
i
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‘Student Responses* to Questions Concerning

Table III

Ccareer and Guidancée Needs

10th Grade ,
Student Further Non-
Total College Education College Undecided
, (n=439) (n=202) (n=55) (n=115) (n=67)
Have you discussed carcer
possibilities with the following
people in the past school yaar?
parents , |, . , ., ., ., . . 30%(351) co% 39% 67% 67%
brother - sister , . , . . 33%(166) 43% 38% 33% 203
school guidance counselor . 33%(145) 31% 41% 28% 37%
teachers., . . ., ., . ., . . 19%(32) 23% 13% 16% 11s
friends ., . , . . ., ., . . 73%(321) 79% 72% 62% 73%
adult not listed., . . . . ., 293%(120) 30% 34% 27% 19%
I would like to discuss my
career plans with:
guidance counselor vho does
career counseling as well
as other counseling
(school, personal). . . . 33%(165) 43% 33% 26% 42%
guidance. counselor who
concentrates on career
counseling. . . .. . . . 36%(1l51) 39% 38% 26% 368
outside person (not from
school) who concentrates
on career counseling. . . 34%(14Q) 38% 45% 22% 31%
teacher who concentrates :
on career counseling. . . 22%(97) 20% 35% 20% 19%
family . . . . . . . . .. 47%(204) 51% 41% 39% 43%
students. . ... . . . . . . 253(110) 29% 27% 10% 208
noone . ... ...... 6%(36) S 1% 11% - 7%
other . . . . . . .. . . . 1a8(81) 21% 20% 19% 11%
Wihich of the following guidance
"services have you made use of:
counselor assistance in
selection of subjects . . 59%(250) 57% 63% 60% 58%
counselor assistance in
course changes. . . . . . 64%(230) 63% 70% 61% 38%
counselor assistance in ‘
solving school problems . 21%(91) 16% 23% 26% 20%
counselor assistance in
dealing with personal
or social problems. . . . 13%(57) 12% 16% 133 10%
available career information
(example: weekly career
guidance program) . . . . 143(63) 13% 27% 12% 9%
available college and/or
scholarship information . 11%(50) 15% 16% 3% 9%
none of the above . . . . . 13%(55) 12% 10% 12% 15%
Other * o o e o e o o e e 5%(21) 4% 5% 4% 5%

o
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Table II- continuned

10th Grade
Student

During the past school year,
I have asked my guidance

counselor for career information:

never. . . . . . . . . . . 64%(251)
one-two times. . ... . . . 29%(127)
three-five times . . , . . 4%(17)
more than five times . . 3%(11)

If %ou have not seen your
gulcdance counselor for career

information, why not?

The guidance counselor has

to work with too many

students . . . . . ., . . 9%(43)
Iamshy . . .. .. . .. 3%(36)
I feel that the guidance

counselor would not be able

to help me with career

information. . . . . . . 13%(56)
Haven't gotten around to’
. thinking about it yet. . 27%(121)
No help needed at the

present time . . . . . . 21%(93)
Other. . . . . &% . ., ., .., 13%(57)

The guidance counselor mostly:

changes schedules. . . . . 63%(275)
helps with school problems 50%(218)
helps with personal

problems . . . . . . . . 35%(152)
gives useful caree

.information. . . . . . .. 37%(165)
gives college information. 49%(217)

" Have you attended any of "“indsor

High School's weekly career
guidance programs?

YeS. .« + ¢ ¢ ¢ 4 v 4 .« . . 16%(68)
RO . . « « ¢ ¢ ¢ o o & - « B24%(364)

If no, why not?

This is the first I heard

about it . . . ., . . .. 30%(131)
Not interested in topic. . 24%(107)
Held at a time when it was

difficult for me to

attend . . . . . . . .., 25%(100)
Heard about speaker too late 14%(60)
Other. . . . . . . . . . . 9% (41)

5

62

Further Non-~-

Total College Education College Undecided
(n=439) (n=202) (n=55) (n=115)  (n=67)

65% 53% 633 73%

30% 31% 318 208
33 112 18 4%
2% 13 38 3%

108 128 . 78 7%
7% 5% 7% 13%
9% 108 18% 13%

26% 258 27% 34%

20% 21% 238 17%

14% 10% 9% 15%

60% 63%  64%  66%

50% 52% 47% 46%

328 40% 35% 35%

32% 65% 338 37%

558  G3% 388 38%

198 25% 129 6%

81% 75% 0% 043

21% 31% 408 328

24% 16% 32% 21%

329 138 138 308

14% 158 0% 18%

11% 11% a 6% 9%
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Student Responses to Questions Concerning
General Course Selection and Program of Studies Booklet

10th Grade _ '
Student Further Non-
Total College Education College Undecided
(n=439) (n=202) (n=55) (n=115) (n=G67)
In general, I chose my subjects
because:
They met my interests and
abilities. . . . ., . . . 59%(258) 66S 65% 47% 51%
I didn't know what else
totake . . . ... . . 208(87) i5% 13% 20% 22%
My parents wanted me to
take these subjects. . . 8%8(34) 6% 5% 11% 7%
I was interested in material ‘
as presented in course ‘
descriptions . . . . . . 40%(212) 55% 53% - 37% 43%
Other students recommended
them . . . . . ... .. 7%(31) 6% 9% 7% 7%
Guidance counselor ' '
recommended them . . . . 20%(83) 19% 25% 1vs - 21%
lly teacher recommended them §%(35) 9% 7% 6% 89
They were easy courses that
would fulfill graduation ‘ '
requirements . . . . . . 13%(5G) 6% 11% 24% 15%
How helpful have you found the
Windsor Public Schools' Program
of Studies booklet? : ,
very helpful . . . . . . . 16%(71) 15% 20% 15% 16%
somewhat helpful . . . . . 63%(272) 65% 53% 56% 70%
not helpful at all . . . . 21%(92) 105 27% 27% 142
If not very helpful, how can
this process be improved?
revise subject descriptions 3% (165%) 37% 45% 35% 393
assembly-~orientation program ‘ -
with department head
speakers to discuss -
"subjects . .. . . . . . . 33%3(144) 35% 36% 32% 22%
individual meetings with ,
guidance counselor . . . 17%(74) 13% 14% 169 159
small group meetings with : '
guidance counselor . . . 13%(79) 21% 13% 18 . 18%
explanation by subject
teacher in classroom . . 31%(138) 32% 30% 36% 36%
other. . . . . . ... .. 0% (34) 9% 7% 9% ' 9%




10th Grade

Further

Student Non-
Total College Education College Undecide”
, . {(n=439) (n=202) (n=55) (n=115) (n=67)

If you feel that the deszcription

of subjects in the Proagram of

Studies booklet needs revising,

please indicate below in which

subject areas:
Social Studies. . . . . . . 43%(136) 40% 42% 39% 36%
English . . . . . . « . . . 37%{264) 37% 448 36% 34%
Science . . . . . . . . . . 27%(110} 27% 27% 24% 20%
Work Experience Frogram . . 24%5(107) 19% 24% 30% 33%
Business Education. . , . . 19%(85) 13% 27% 23% 25%
Foreign Language. . . . . . 13%(3)) 20% 20% 15% 18%
Math . . . . . . . . . « . 18%(79) 16% 21% 19% 18%
Driver Education., . . . . . 17%(78) 163 16% 173 243
Physical Educatior. . . . . 14%(c4) 13% 188 16% 132
Industrial Arts . . . . . . 12%(52) 9% 13% 16% 12¢%
ATE o v v e e e e v e e . 113(40) 9% 13% 12% 13%
Reading . ¢« ¢« ¢ ¢ o o o . . 9%{41) % 9% 11% 13%
Husic o o o o 4 s 0 o v o« . 9%(39) 7% 15% 9% 7%
Nurses Alde « + 4 . .« . . o 8%(37) % 9% 3 12%
Homemaking. . . . . . . . . 73(33) ¢ 11% 10% 4

Would you iike a scction in the

Program of St:udies booklet '

vhich lists subjects by job

prerveguisites?
T@E o L e 4 e e 4 4 e . « . 33%(300) 938 93% 808 81.%
MO ¢ ¢ o 4 o o o o o o o o 4%(17) 2% 4% 5% T3
aon't cara one way oxr

tne other o . 0 o . . o . 08%(37%) 5% 4% 15% 12%
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'Table \'4

The Self-Directed Search Inventory

vcbde

s 0 By

-

©

Subcodes Boys
NumBE%‘k )

A

ASI
ASE
AES
AIS
AIR
AIE

ESR

ERS-

ESA
ERC
ESC
EAR

 ECI

CRI1
CEI
CRE
CES
CER
CRS
CSR
CIs
CSE
CsI
csa

CIE

3

HERWON

N

(2%)

. o

- -

(1%)
(1%)
(2%)
(.5%)
(.5%)
(.5%)

(13)
(.5%)
(.5%)
(.5%)
(.5%)
(.58%)

(M=372)

Boys

Number & %

3 (2%)
10 (5%)
7 (4%)

103 (55%)
28 (15%)
35 (19%)

Girls

Ilumber & %

17 (9%)
7 (4%)
1 (.5%)

5 (3%)
0
2 (1%)

3 (2%)

- o

1l (.5%)

5 (3%)
4 (2%)
8 (4%)
1l (.5%)

Girls
Number & %

32 (17%)
3 (2%)
23 (12%)
2 (1%)

8 (4%)
116 (63%)

Subcodes Boys

Number & $

RIS 25 (12%)
RIA 5 (3%)
RIE 18 (10%)
RIC 2 (1%)
RAL 2 (1%)
RSE 23 (12%)
REC 1l (.5%)
REIX 4 (2%)
RES 9 (5%)
RCI 2 (ls)
RCE 2 (1%)
RSA -

RSI 10 (5%)
RSC 3 (2%)

I
ISR 5 (3%)

- IES 4 (2%)
IRC 3 (2%)
IRS 4 (28%)

- IAS 1l (.5%)
ISA 5 (3%)
ICR 1l (.5%)
IRE 3 (2%)
ICs 1 (.5%)
IAR 1 (.5%)
ICE . -

Girls

Numbe; & %

1l (.5%)
3 (2%)

on oo

1l (.5%)

-

2 (1%)

1l (.5%)

b R A e e 2 s
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Table V -~ continued

Subcodes

s
SEC
SER
- SEI
SEA
SCE
SRI
SRE
SIA

" SIE
SIC
SIK
SAE -
SAC
SAI

Boys

Number & %

(2%)
(3%)
(.5%)
(.5%)
(18)
(1%)
(3%)
(.5%)
(1%)
(1%)
(2%)
(2%)

-ew

2 (1%)

S W N ANDN NS

(.":1»\\;

Girls

Number & $

(5%)
(.5%)
(2%)
(43)
(5%)
(.5%)
(2%)
(6%)
(6%)
(3%)
(2%)
(13%)
(4%)
(10%)
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. ' Dear Tenth Grade Student:

questionnaires and returning them to yowr teacher.
not put your name on these cquestionnaires.

this study cannot be successful.

Thank you for your help;

Under a Vocational leeds Assessment grant, awarded to
lindsor by the State Department of Education, Windsor High
School . is exploring ways to improve its vocational services
to all students. You can help us by completing the attached

Please do

- Please try to answer the questions as frankly and
honestly as possible since without answers of this type,
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Ouestionnaire for Students
Yiindsor High School
tlay 1972

Check one box: [/ / Doy /7 Girl

DEFINITION OF OCCUPATIONAL LDUCATION: Iducation that prepares individuals
for the world of work; occupation and career-oriénted.

Example: A student rlanning to become a chef [would take food service
courses; a student rlanning to become-a secretary would take
typing, stenography, etc. '

PART 1

DIRECTIONS: Please circle the response which corresponds to your feelings
about each item. Do not spend too much time on any particular
question; there are no right or wrong answers. ihen your
feelings fall between two choices, select only one.

EXANPLE: liost occupational education programs offered
. nowadays in high school are hopelessly out-of-date. a U ®»

A = Agree U = Uncertain or Don't know D = Disagree

This person disagrees with the item to some extent and has

indicated this by circling D(Disagree).

Circle One

1. A larger portion of the “indsor High School curriculum
should be devoted to occurational education courses. A U D

2. I believe that Windsor Kigh School offers interesting and
uceful occuprational education courses. A U D

3. liost teachers feel that occupationél education courses
are as important as tihe college prep courses. A U D

4. In ny opinion many students!at "’indsor ligh School in
. the college-~orientaed courses-wouléd rather be enrolled in
occupaticnal education courses instead. A U D

5. Taking occupational education courses hinders students
interested in college from further education after
graduation from high school. A U D

6. In my opinion the Uindsor Schooi systen should provide
' exploratory occupational education programs in the
elementary and junior high schools. A U D

7. I would like to see thc values of occupational education .
macde known to more parents. A UD

8. It is more important to provide students with a sound basic
education than to use the time for occupational education. 2 U D

o on to next racge < 69




2.

. . : » e -Circle One
lost occupational education courses lead novhere. A U D

liost students who do not continue their formal education
just "drift" into a job after graduation from
t7indsor high School.

Students should begin occupational nroarams after they
graduate from high school, not before.

Occupational education is a non-challenging program for
students. :

liost Windsor High School students know what kind of
career they want to follow. :

tlore communication with parents should he developed

explaining occupational opportunities and their
relationship to school courses and programs.

PART II

DIRECTIONS: Place a check mark (V) next to the phrase which best
answers the question.

1. In planning my educational program, I need the most help in knowing
about: (check as many as apply)

—(a) graduation requirements

—(b) subject selection :

—(c) course prerequisites (example: Sranish I before Spanish II)

—-(3) career information

—(e) extra-curricular activities (sports, clubs, student activities)
—(£f) college information ,

—(g) my own aptitudes and skills needed for success in certain studies
—(Dh) no help needed at this time . - '

The courses I anm presehtly taking lead to:

—(a) college (4 yr. or 2 yr.) ' -

—(b) further education after graduation (trade, technical, business, -
beautician school)

—(c) no further education after graduation

—(d) not sure ,

How sure am I that my present subjects are what I really want?

—(a) very sure; they are exactly what I want

—(b) somewhat sure; I think they are what I want
==(c)-doubtful; I am not too sure they are what I want
—(d) I am taking the wrong subjects

o on to next race & 70
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In general, I chose my subjects because: (check no more than two

_reasons)

—_(a) They met my interests and abilities.

——(b) I Aidn't know what else to take.

-—(c) ily parents wantecd me to take these subJects.

—(d) I was interested in material as presenteC in course c‘escr:.pt:.ons.
—-(e) -Other stucents recommended ther.

—(£f) Guidance counselor recormended them.

—1(g) iily teacher recommended them. _ o

——(h) They were easy courses that would fulfill graduation requirements.

How mucih help do you feel you need with career pr:lanninc?

—(a) iNeed considerable help

——(b) Could use additional heln

—(c) Plans are pretty clear and do not need additional help at
this time

In planning my career I need help with: (check as many as apply)

—(a) tests that will help me with my career nlans and decisions

—(b) descriptions and information about d:.fferent kinds of carceers

—(c) individual counseling -

——(d) information about a spec:.f:.c career already chosen

—(e) finding a job

—(£) opportunity to visit local businesses, industries, etc. in the
. area of my 1nterest :

—(g) no help nceded

~ —(h) other (please specify)

In the area of occupational education, I would like to see ‘;indsor
Iiigh School offer: (check as many as apply)

—(a) the services of a person trained in career counseling

—(b) courses that provide information about a variety of careers

-{(ec) an information center for l.tterature anc! pamphlets about
different careers

—(d) mini-occupational education courses

—(e) nothing more is needed

_-(f) other (please specify)

Have you discussed career possibilities with any of the following
peorle in the past school_year? (check as many as awply)

—(a) parents
——(b) brother - sister
——(c) school gu:.dance counselor

—{(e) friends
—(£f) aciult not listed

Co on to next padge ~ j

s
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11.

i

The guidance counselor mostly: (check as many as apply)
—(a) changes schedules

—(b) helps with school problems

—(c) helps with personal problems

—(d) gives useful career information

—(e) gives college information

Which of the following guidance services have you made use of:

(check as many as apply)

—(a) counselor assistance in selection of subjects
—(b) counselor assistance in course changes
—(c) counselor assistance in solving school problems
—-(d) counselor assistance in dealing with personal or social problems
—(e) available career information (example: weekly career
guidance program)
—(£) available college and/or scholarship information
—(g) none of the above
—(h) other (please specify)

During the past school year, I have asked my qguidance counselor for
career information

—(a) never -~ _.(c) three-five times
—(b) one-two times —(d) more than five times

If you have not seen your guxdance counselor for career information,
why not?

—(a) The guidance counselor has to work with too many students.

—(b) I am shy.

—(c) I feel that the guidance counselor would not be able to help
: me with career information.

—(d) Haven't gotten around to thinking about it yet.

—(e) No help needed at the present tire.

—(£) Other (please specify)

I would like to discuss my career plans with: (check as many as apply)

—(a) a guidance counselor who does career counseling as well as
other counseling (school, rersonal, etc.)

—(b) a guidance counselor who concentrates on career counseling

—(c) an outside person (not from school) wvho concentrates on
career counseling

— (d) a teacher who concentrates on career counseling

—(e) family

—(£)other students A
— (g) no one
— (h) other (please specify)

Go on to next rage : 7&2
-r
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llow definite is your present choice of occuration?

—(a) very definite; 1I'm very sure about what I want to do

—(b) fairly definite; I could change my mind, but as of now, my
present choice seems best for me:

—(c) fairly indefinite; this seemed to be the best choice, bur
now I'm beginning to wonder

—(d) very indefinite; I am very uncertain now as to what my

- occupational goals should be
—(e) definite; but I am unhappy with the choice:

At A e NS I

l4. Based upon the facts I have now, my plans for the future are

—(a) no definite plans right now

—(b) to quit school and go to work :

—(c) to go right to work after graduation with no future educaticn

—(d) to ¢graduate from high school and become a housewife

—(e) to graduate from high school and work for a company which will
train me on the job or send me to school

—(£f) to graduate, then enter militory service and go to srhotl iuswvice

—(g) to enter military service and go to school when I get out

—(h) go to a private, technical, trade, business or beautician schoci.

-—(i) to complete a junior coliege program (degree or certificate)

) —-(j) go to a junior college and transfer to a four-year college

S —(k) go right to a four-year college or university

: — (i) other

R e

s .
, a. MUdow helpful have you found the lindsor Public Schools' Program of
Studies booklet? (green book which lists subjects)

i 2 st naldd oo s Pt oot Sani et etit Mebiah i lacalbada oty
N

—{a) very helpful
—(b) somewhat helpful
—(c) not helpful at all

. If not very helpful, how can this process be improved? (check - Lany
as apply) A

—(a) revise subject descriptions :

—(b) assembly-orientation program with department head speakers iu !
discuss subjects ' :

—(c) individual meetings with guicance counselor

- —(d) small group meetings with guidance counselor

] —(e) explaration by subject teacher in classroom

1 A -—(£f) other (nlease specify) '

c. 1If you feel that the description of subjects in the Prograrm of St.Cies
booklet needs revising, please indicate below in which subject arecs:

—Inglish —Foreign Ianguage - —Music '

—Social Studies —-Dusiness Ed»cation . —Physical Educatio:
—rath o —Art —Driver LCducation
_Reading —Industrial Arts __Work Expfc:fief_r_:e A
__Science —.Homemaking Program f

Co on to next nage
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lould you like a section in the Program of Studies booklet which
lists subjects by ;obvprerequisites;(those subjects needed: for a
particular job)? For example, if you were planning a career in Ar:,

you would look under ART and find a list of subjects needed for that
field.

—Yes
—llo
—Don't care one way or the other

Have you attended any of ti/indor Hidh School's weekly career guidance
programs? (0utszde speaker describes and discusses his narticular
occupation in a group meeting with interested students.)

__Yes
o

If no, why not?

—(a) This is the first I heard about it.
—(b) ot interested in tonic.

——(c) Held -at a time when it was difficult for me to attend.
—-{d) Heard about speaker too late.

—..(e) other (please srecify)

Please list below the job preparation courses, if any, that you would
like to see offered at Windsor High S School

mportant . to you are each of the job features listed below? Circle your

¢:~'~“3 as follows:

¢utremely important
wary important
fairly important
not very important
nct at all important

v wunun
WS W»

Circle One

Dusirable Job Features o'

Not &t
ERR Fxtrenely Pl
Security, job is stable 5 4 3 2 L
Opportunities to meet people 5 4 3 2 i
Satisfaction in what you make or do 5 4 3 2 1
horklna—w1th chz;dren 5 4 3 2 J.
Oppoxtonity for improvement, Oh-the*JOb tralnlnq.”r”_wp S
nducatzon 5 4 3 2 3
Oppe

riunities to be alone : 5 4 3 2 1

Co on to next nace 7&1
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Outdoor work

A lot of responsibility

Opportunities to meet opposite sex

. Excitement, changes

Good working hours

Physical work, opportunity to work with hands

A "thinkfng“ job

- Independence, freecom

Opportunity to travel
Opportunity for advancement

Opportunity to serve others =

' Easy job, easy to learn

Prestige, authority in job
Fringe benefits, insuranée, vacations
Potential income, high pay

Specialization, chance to be expert

Cixcle One

S h Not at
Extremely . all .

5 4 3 2 1

5 4 3 2i» 1

5 4 3 2 1

5 3. 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1.

5 4 3 2 1

5 4 3 2 1

5 4. 3 2 1

5 4 3 2 1

. 7 L d




Questionnaire for Tenth Grade Students

Windsor High School
May, 1972

Please do not put your name on this questionnaire..
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Part I

-This is a questionnaire concerning the-way people feel aboutwworkf”flt””Wf'

is a measure of your opinions. There are no right or wrong answers. Read
each statement carefully and indicate the degree to which you agree or
disagree with each statement. On the top of each page, there are six "~~~
- different phrases with numbers corresponding to them. Please write the
number of the phrase which best describes your agreement or disagreement in

space provided. For example, if after reading a statement you decide

that you strongly disagree with it. then you would put the number "1" on
linec to the left of the statement. If you mildly disagree with the

statement you would write in the number "3", and so on. Please be sure to
give only one answer to cach statement.

HNNWS o

-

—1o0.
-—.ll L]

—12.

Strongly Agrce
Agree

tiildly Agree
Mildly Disagrce
Disagree

Strongly Disagrec

Cne of the reasons that I will work is to make my family respect me.
A man does nct deserve respect just becausc he has a good job.

A job with prestige is not necessarily a better job than one which
does not have prestige. :

Y

Ily friends would not think much of me if I did not have a gcod job.

A job which requires the employec to be busy during the day is better
than a job which allows a lot of loafing.

Most companies have suggestion boxes for their workers, but I doubt
that the companies take these suggestions seriously.

A good worker cares about finding ways to improve his job, and whcn
he has an idea, he should pass it on to his supervisor.

If the person can get away with it, he should try to work just a
little slower than the boss -expects him to.

A man -should hold a second job to bring in extra mency if he can
get it.

A worker should feel some responsibility tc do a decent job whether
or not his supervisor is around. :

A worker who has an idea about how to improve his job should drop =
note in the ccmpany suggestion box.

A

A man should choose the job which pays the mcst.

ao on to next page
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= Strongly Agree

Agrec

liildly Agree

liildly Disagree.. . ... .o
Disagree

Strongly Disagrec

W ! o

—13. There is nothing wreng with doing a rcor job at work if a nen can et
away with it.

\

"_14. A good worker is interested in helping a now vorker leanrn his job.
g ping ]

—15. Prestige shoulc¢ not be a factor in cheosine a jok.

i —16. A man should always be thinking about rulling himself up in the world
i and should work hard with the hope cof being promoted to a higher-
‘ level job. : '

~-17. The best jol that a worker can get is cne which nermits him to do
almost nothing during the work day.

—18. If I were paid by the hour, I woula probably turn down most offers
to make extrz moncy by working overtime.

—~-19. A man should takec the job which offers the most overtime if the
regular pay on the jobs is about the sare. .-

. —20. If a worker has a chcice betwecen going to the company ricnic or
' staying home, he would probably bec better off at home.

—2l. Even if a worker has a very low-level job in a company, it is stiii
possible for him to make suggestions which will affect company policy.

—22. The wan who holds down =2 good job is the most resmected man in tke
neighborhood. ‘

—-23. When he can get away with it, an crmployee should take it casy.

—24. The trouble with toc many peonle is that when they find o job in
: which they are interested, they doni't try to get a better job.

—-25. A worker who takes lonc rest rauses is rrobably a noor worker.

—26. A wan should chooée one job over another mostiy becaus2 of the
‘higher wages. '

—27. There is nothing as satisfving as doinc the best job possible.

—28. Once a week. after the work day is over, a companv may have their

| workers get together in groups for the nurnose of discussing possible
job changes. A good worker should rernzin after quitting time to

! - participate in these discussions.

—-29. The only good part of most jobs is the vaycheck. =

l ' ' go on to next nage.
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31.
32.
~33.
—34.
—35.

--36.

—37.

—39.
—40.
—41.
—42.
~-43.

—-44.
45,

‘

Strongly Agree
Agree

Mildly Agree
11i1dly Disagreec
Disagrece
Strongly Disagree

If something is wrong with = job, a smort worker will mind his own
business and let sormebody elsc corrlain about it.

>

Iiaving a 6ooc¢ job makes A nmerson more worthv of praise from his
friends and family. :

2 person would soon c¢row tired cf loafing on a job and woulad
probably be hapnicr if he worked hard. '

A well paying job that cffers little opportunity for advancewent is
not a goo¢ job for mec.

“hen a man is looking for a job, rioney should not he the most
important consideration.

Only a fool vworries =about doing his job well. since it is important
only that you do your job well enouch not te cget fired.

A worker should do -his job'and forget about such things as company
meetings or company activities.

As far as my friends are concerncd, it could not make any difference
if I worked reqularly or only once in a2 while.

If o person is given a choice hetween jobs which pay the same money.
- he should choose the one which allows him to do as little work as
possible.

2. good job is a well paying job.
Even though they make the same amount of money, the person who works.

in an office has a morc imrressive job than does the person working
as a sales clerk.

A person should trv to staygbusy‘all cay rather than try to find ways:?‘
to get out of doinc work. : '

& .man-shoulc=takc a job that nays more than some other joL he could
get even if he cannot stand the neople he werks with.

The most important thing a man should fecl about his job is that he
enjoys working at it. :

. Doing a gooé job shouid mean as xch to a vorker as a good paycheck.

If a worker keeps himself busy on his job, the working day passes
more quickly than if he were loafinc.

ao on fo next page.
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Strongly Agrce
Agree
Mildly Agrce

: [iildly Disagree
Disagree
Strongly Disagree

HMWw>0o

An employee has an obligation to voice his ohijections to covnany
_policy on pollution And ecoloqgy.

Using someone as a steppinc stone should be commonly practiced in
the business world.

An employer who seeks the orinions of his employees is helping the
conmpany to agrow.

Our society would have fewer problems if peorle had less free time.

Allowing your emnloyees to participate in making decisions about
matters which affect them will lead to their full cooperation.

llost people who don't succeed in life are just plain lazy.

In order that you may get full cooreration from your workers, you
should make it possible for them to participate in decision-making
in matters that will affect them.

I will not takc up a job unless I know that it can lead to better
positions.

I would not like to wvork in a comvany whlch manufactures cxp1051ves
or equipment for use in furtherine wars.

Belnq include€ in decision-making will encour2ge emnloyees and
increase their armbition.

Today. the existence of a company derends larcely on understandine
and responding to the needs of the community.

Conpanies should offer incentive and training programs for
employees to imnrovc their skills and develon new ones.

Any man who is able and willing to work hard has a aood chanee of
succeedlng.

It is the responsibility of the individual to find meaninc in his
vork.

The concept of "using” other peorle is totally unacceptable to me.

A boss is not entitled to my respect until he earns it.

Cermpanies should set an example for their emrloyees by takinag the
first step in providina for the welfare of society.

Age coes not autoratically cormmand resrect.

go on to next page
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Strongly Agree
Agree

iiildly Agree
$1ildly Disagree
Disagree

Strongly Dlsagrcc

HNWROTO

P

) An cmnloyec's moin commitreent should be to the human race; his job
should be secondary. :

—04.

5 " —-65. Peonrle who fail at a job have usually not tried hard enouch.

—066. Any lLoss who needlessly throws his weicht around deserves all the
b : trouble his emplovees aiva hin.

§ —67. One should accept authorlty ocnly from those vho are competent and
" humane.

—-68. Uhere a decision affectine many workers has to he made quickly, the

i manager should make the decision himself without consulting the
workers involved. ,

--69. EImployees don't have the skills and knowledae to vale a useful
contribution to decisions which affect then.

~--70. The wan who can approéch an unpleasant task with enthusiesm is the
man who gets ahead.

--71. Lvery organizztion should nromote a high degree of social awarcness
among its employeecs.

—72. Bosses should not make Gecisions which affect employees without first
consulting the emplovees about their orinions.

—13. Getting aheacd at someonec else’s exrense holds little attraction
for me.

.74, If one works hard enough he is likely to make a good life for himself.

—75. Concerned employees should try to influence crganizations to become
more aware of social nroblems.

—76. I refuse to knowincly harm anyone in ny efforts to get ahead.
—177. A boss should be given resvect only if he deserves it.

—78. If my work did not nrovide oprortunity for self-improvement, I would
quit to find a more challencing job. -

- —=79. I would not work for a commany which conducts military research.

—380. I can excuse usin¢ other people to reach an attractive goal.

—381. A person should look for = comnany whose socaal values acree closely !
with_his_own. !

ao on to next page.
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Strongly Agree
Acgree

Mildly Agree
11ildly Disagree
Disagree T ~
Strongly Disagree —

- ——8th grade or less

.~82. The only way to survive in today's business is to wallk over anyone _
between you ané your coal.
—83. 2 boss who has his position of auvthority nrimarilv because of
seniority should ke challenaged by his workers. '
...84. Taking advantaée of co-workers for one's own gain does not co along
with business principles.
__85. Employces shoulé have tae oppbrtunity to narticipate as actively as
they desire in the decision-making rrocess of their company.
—86. A wvise emplover often consults with his employees bhefore makind a
final decision. :
Part II
1. Check,gne: Boy = @Girl__ -
2. Mumber of family members living at honme: ___ hmembers
3. 1In what area of the country have you spent most of your life?
(Check One)
—a. the west
—b. the midwest
——c¢. the northeast .
—=d. scuth 7 : v
.-e. outside the Unitecd States "
4. here have you lived'mos; of your life? (Check One)
-—-in the country
—in a small town ,
—in a city of 10,000 to 100,000
-.in a city larger than 109,000 _
. \ '
5. How much education did your father have? (Check the highest level

completed.)

—-more than 8th grade but less than 12th grade )
--12th arade (high school craduate) A :
.--SOne college or other eiucation beyond high school
—college graduate (4 yr. colleqe) : ey

_upost-cqllgge education | go on to next page
82
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10.

11.

12,

13.

... visit with friencés

-®
How much educatios did your mother, havez. (@weck-the bl
highest level completed.)

--bth grade or less
-nore-than Gth grade but less than 12th cracde
--12th grade (hiah school graduate)
—some college or other education beyondé hich school
...college graduate (4 yr. collcge)
__post-college education

What is (was) your father's occurmation?

e

TThat is (was your mother's cccupation?

~

Check the arcas of interest vhich you now take rart 1n nractzcally
every month. (Check all that arrly.)

-..2. work around home, doina ﬁbusevorr or home reprairs
-b. participate in some athletic activity

.—C. wvatch some athletic activity

.d. listen tc radio or watch TV

—f. work with conrunzty or religious agenczes
--g. travel

—-h. participatec in recreation or hobbies Such as playinc cards, ~
—i

ham radio, shor work, sewing, etc.
. actlvely particirate in school or outside clubs
—-J. movies
. dating :
. other (rlease llst)

- Do you plan to ao to 2 four-year college? (Check One)

Yes - S i yne No

Do ‘your parents want you to go to college? (Check One)
Yes ‘avbe Mo

How much interest do your rarents show in youf school work?
(Check One)

-a. little interest

b. moderatc interest
-——C. strong interest
.zd. very stronc intercst

How much- spoken or urnspoken nressurc for qood school performance do
you feel from hore? (Check One)

--little pressure .
--moderate pressure
—strong. pressure -
--Very strong nressure -

go on to next rage
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14. How involved are your parents in plannmg what subJects you take

, in school? .
¥ -.-I plan my schedule on my own

5 .--We talk it over, then I decide

H _#y parents decide what I should take

: 15. What occupation do you plan to go into after you finish your education?
|

i 16. How many summers have you worked? summers

lﬁ 17. How many years have you worked part time after school? _ Years
5 18. What one thing which you cannot afford now would you most like to
afford eventually?

£ :

19. 1If you could go into any occupatlo*1 you wanted to, vhich occupation

would you choese?

20. How wuch money per year do you hope to earn at the age of
o twenty-five?

e S —arany oy = = pp——— -

$ per year

21. Based on the facts I have now, my plans for the future are:
—A. no definite plans right now
to quit school and go to work : '
—C. to go right to work after high school with no future education
—4d. to graduate from high school and become a housewife
—=e. to graduate from high school and work for a company which will
train me on the job or send me to school
—f. to graduate, then enter military service and go to school in
the service
—g. to enter mxhtary service and go to school when I c'et out
.~.-h. go to a pnvate, technical, trade, business or beautlcxan school
- —~d. to complete a junior college program (degree or certificate)
.—Jj. go to a junior college and transfer to a four-vear college
...k. co right to a four-year college or tuniversity
--1. other (please specify)

L




Dear Twelfth Orade Student: °

Under a Vocational Needs Assessment Grant, awarded to
Windsor by the State Department of Education, Windsor High
School is exploring ways to improve its vocational - .

. occupational courses for ali'students. You can help us by

completing the attached questionnaire and returming it to
Mr. Levine. Please do not put your name on this questionnaire.

Thank you for your help.
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QUESTIONNAIRE FOR 12th GRADE STUDENTS -

PLEASE CHECK ONE: —girl _ boy
ARE YOU PLANNING TO ATTEND COLLEGE? yes no

HOW DEFINITE IS YOUR PRESENT CHOICE OF OCCUPATION? CHECK ONE:

—a. Very Definite; I'm very sure about what I want to do.

—b. Fairly Definite; I could change my mind, but as of now, my
present choice seems best for me.

—C. Fairly Indefinite; This seemed to be the best choice, but
now I'm beginning to wonder.

—da. Very Indefinite; I am very uncertain now as to what my
occupational goals should be.

—e. Definite; but I am unhappy with the choice.

IN PLANNING MY EDUCATIONAL PROGRAM IN HIGH SCHOOL, I NEEDED THE

MOST HELP IN KNOWING ABOUT: (CHECK AS MANY AS APPLY)

-—a. graduation requirements '

—b. subject selection -

—C. course prerequisites {example: Spanish I before Spanish II)

—dA. career information

—e. extra-cuvrricular activities (sports, clubs)

—f. college information .

—g. my own aptitudes and skills needed for success in certain
studies

—h. no help

IN PLANNING MY CAREER, I COULD HAVE USED HELP WITH: (CHECK aS

MANY AS “APPLY)
—a. ‘tests that will help me with my career plans and decisions

—b. descriptions and information about different kinds of careers

—C. individual bounseling -

—d. information about a specific career already chosen

—e. finding a job :

—f£. opportunity to visit local businesses, industries, etc. in
the area of my interest -

—9g. no help needed

—-h. other (please spevify)

WITH WHICH OF THE FOLLOWING PEOPLE HAVE YOU DISCUSSED CAREER
POSSIBILITIES IN THE PAST SCHOOL YEAR? (CHECK AS MANY AS APPLY)

" +——a. parents ) —d. teachers
—Db. brother-sister ., —e. friends
—c. school guidance counselor —1£f. adult not listed

I WOULD HAVE LIKED TO DISCUSS MY CAREER PLANS WITH: (CHECK AS

MANY AS APPLY) . : ' '

—a. a guidance counselor who does career counseling as well as
othar counseling (school, personal, etc.)

—-Db. a guidance counselor who concentrates on career counseling

—¢C. an outside person (not from school) who concentrates on
career counseling - :

—d. a teacher who concentrates on career counseling

—e. family '

—f. other students : : PRI

—9g. no one - :
—-h. other (please specify)

L Go on to next page
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8. IN THE AREA OF OCCUPATIONAL EDUCATION + I WOULD HAVE LIKED WINDSOR
_ , HIGH SCHOOL TO HAVE OFFERED: (CHECK AS MANY AS APPLY)
- —Aa. the services of a person trained in career counseling
—b. courses that pProvide information about a variety of careers
1 —C. an information center for literature and pamphlets about
different careers
—ad. mini-occupational education courses
—=e. nothing more is needed
—f. other (please specify)

- 9. A LARGER PORTION OF THE WINDSOR HIGH SCHOOL CURRICULUM SHOULD BE

DEVOTED TO OCCUPATIONAL EDUCATION COURSES:
__Agree _Uncertain __Disagree

10. I WOULD LIKE TO SEE THE VALUES OF OCCUPATIONAL EDUCATION MADE
: KNOWN TO MORE PARENTS. __Agree Uncertain _ Disagree

11. I BELIEVE THAT WINDSOR HIGH SCHOOL OFFERS INTERESTING AND USEFUL
OCCUPATIONAL EDUCATION COURSES . _Agree _ Uncertain __Disagree

‘PART IT ;
HOW IMPORTANT TO YOU ARE EACH OF THE JOB FEATURES LISTED BELOW? CIRCLE
YOUR ANSWERS AS FOLLOWS: . -

BT i Ly oud <
b e e e AT g
.

o mese.c -

5 = extremely 4 = very 3 = fairly 2 = not very 1 = mtatall
important important " important important important
. : ‘ Circle One
DESIRABLE JOB FEATURES : ) Not at-
: Extremely all

Security, iob is stable 4

Opportunities to meet people

Satisfaztion in what you make or do

Working with children

Opportunity for improvement, on-the-job training,

education ' '

Opportunities to be alone

Outdoor work

, A-lot of responsibility

i Opportunities to meet opposite sex

_, ‘ Excitement, changes

S 2N Good working hours
\ Physical work, opportunity to work with hands

A "thinking® “job g

Independence, freedom

Opportunity to travel

Opportunity for advancement .

Opportunity to serve others N

Easy job, easy to learn

‘, Prestige, authority in job

Y Fringe benefits, lnsurance, vacations

Potential income, high pay

Specialization, chance to be expert
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Dear Twelfth Orade Students °

Under a Vocational Needs Assessment Grant, awarded to
Windsor by the State Department of Education, Windsor High
School is exploring ways to improve its wvocational -
occupational courses for all students, You can help us by
completing the attached questionnaire and returning it to
Mr. Levine. Please do not put your name on this questionnaire,

Thank you for your help.
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QUESTIONNAIRE FOR 12th GRADE STUDENTS

PLEASE CHECK ONE: _girl _ boy
ARE YOU PLANNING TO ATTEND COLLEGE? yes _ no

HOW DEFINITE IS YOUR PRESENT CHOICE OF OCCUPATION? CHECK ONE:
—a. Very Definite; I'm very sure about what I want to do.
—b. Fairly Definite; I could change my mind, but as of now, my
' present choice seems best for me. ‘
—cC. Fairly Indefinite; This seemed to be the best choice, but
now I'm beginning to wonder.

—a. Very Indefinite; I am very uncertain now as to what my

_ occupational goals should be.
—e. Definite; but I am unhappy with the choice.

IN PLANNING MY EDUCATIONAL PRCGRAM IN HIGH SCHOOL, I NEEDED THE

MOST HELP IN XKNOWING ABOUT: (CHECK AS MANY AS APPLY)

—a. graduation requirements

—b. subject selection '

—C. course prerequisites {example: Spanish I before Spanish II)

—d. career information

—e. extra-curricular activities (sports, clubs)

—f. college information .

—g. My own aptitudes and skills needed for success in certai
- studies _

—h. no help -

IN PLANNING MY CAREER, I COULD HAVE USED HELP WITH: (CHECK as

MANY AS APPLY) ;

—a. tests that will help me with my career plans and decisions

—b. descriptions and'information about different kinds of careers

—cC. individual counseling :

—d. information about a specific career already chosen

—e. finding a job '

—f. opportunity to visit local businesses, industries, etc. in
the area of my interest

~—g. no help needed

—h. other (please specify)

WITH WHICH OF THE FOLLOWING PEOPLE HAVE YOU DISCUSSED CAREER
POSSIBILITIES IN THE PAST SCHOOL YEAR? (CHECK AS MANY AS APPLY) -

—a. parents —d. teachers
—Db. brother-sister . —e. friends
—c. school guidarce counselor —f. adult rot listed

I WOULD HAVE LIKED TO DISCUSS MY CAREER PLANS WITH: (CHECK AS
MANY AS APPLY) ,
—a. a guidance counselor who does career counseling as well as
) other counseling (school, personal, etc.) ‘
—Db. a guidance counselor who concentrates on career counseling
—C. an outside person (not frowm school) who concentrates on

- -career counseling : -7

-—d. a teacher who concentrates on career counseling

——C . family
_—f. other students
—9g. no one
—h. other (please specify)

I~

’. .
. ‘;L,“——'.;*:‘
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_Specialization, chance to be expert

8. IN THE AREA OF OCCUPATIONAL EDUCATION, I VOULD HAVE LIKED WINDSOR
- HIGH SCHOOL TO HAVE OFFERED: (CHECK AS MANY AS APPLY)
—Aa. the services of a person i

—b. courses that provide info

—C. an information center for literature and pamphlets about-
different careers

—d. mini-occupational education courses

—=. nothing more is needed

—f. other (please specify)

9. A LARGER PORTION OF THE WINDSOR HIGH SCHOOL CURRICULUM SHOULD BE
DEVOTED TO OCCUPATIONAL EDUCATION COURSES:

__Agree Uncertain __Disagree

10. I WOULD LIKE TO SEE THE VALUES OF OCCUPATIONAL EDUCATION MADE
KNOWN TO MORE PARENTS. __Agree __Uncertain __Disagree

ll. I BELIEVE THAT WINDSOR HIGH SCHOOL OFFERS INTERESTING AND USEFUL
OCCUPATIONAL EDUCATION COURSES. __Agree __Uncertain __Disagree

PART II

HOW IMPORTANT TO YOU ARE E

YOUR ANSWERS AS FOLLOWS:

ACH OF THE JOE FEATURES LISTED BELOW? CIRCLE

5 = extremely 4 = yer{) 3 = fairly 2 = not very 1 = ot at all
important important important important important
o : : ' Circle One

DESIRABLE JOB FEATURES r Not at

' - Extremely all

Security, job is stable
Opportunities to meet people
Satisfaction in what you make or do
Working with children :
Opportunity for improvement, on-the-job training,
___education : '

Opportunities to be alone

Outdoor work

A lot of responsibility

Opportunities to meet opposite sex

Excitement, changes

Good working hours

Phxsical work, opportunity to work with hands
A "thinking™ job

Independence, freedom

Opportunity to travel

Opportunity for advancement

Opportunity to serve others

Easy job, easy to learn

Prestige,-authority in job

Fringe benefits, insurance, vacations
Potential income, high pay

jw
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head in the envelope provided. Statistical analyses will be
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Educational Pesearch Associates
315 "'hitney Avenue
New Haven, Connecticut

day 3, 1972

Dear Faculty liember:

Under a Vocational Needs Assessment grant, awarded to
Windsor by the State Department of Education, '7indsor High
School is exploring ways to improve its vocational services
to all students. Since faculty attitudes and opinions are
so important to program development, please complete the
attached questionnaire today and return it to your department

conducted by Educational Research Associates on an aggregate
basis, insuring that no individual will be identified. Please
do not put your name on this questionnaire.

Please try to answer the questions as candidly as
possible since without answers of this type, this study
cannot be successful.

We would like to thank you in advance for your
cooperation. -

Educational Research Associates

!
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Educational Research Associates

Faculty Questionnaire On Occupat&onal Fducation
- Windsor High School
May, 1972

Paculty Position (check one box)

/7 (Eng.,Soc. Stud.,iiath,Peading, /"7 (bus. Ld.,Indus. Arts,lomemaking,

Science,For. Lang.,rrt,llusic, ~  Vocational Fducation)
. briver Td.,Phys. £d.)

-—e. oo i .

.|PEFINITION OF OCCUPATIONAYL EDUCATION: Fducation that provides individuals

with. a marketable and salalle skill or set of skills for initial
i entry in the world of work; occupation and career-oriented.

P

~=..DIRECTIONS: Please circle the resvonse which corresronds to your feelings

about each item. Do not spend too much time on any particular =~
‘ . question; there are no right or wrong answers. When your
j feelings fall between two choices,. select only one.

L - » . BXAMPLE:. llost occupational-educational rrograms offered nowadays

‘ in high school are hopelessly out-of-date. Sr.A U, sp
i ™ -SA ="Strongly Agree . U = Uncertain or bDon't know D = Disagree
! A = Agree +» '

SD = Strongly Disacree.

This person disagrees vwith the item to some extent anc has
indicated this by circling D(Disaqree) .

.- -

. _ Circle One
1. Students should begin occupational programs after they -

graduate from high school, not before. SA A .U D SsD -

T2, In' my opinion, most students who take occupational

education in high school lack too many otaer
: .. scholastic. skills.

SA.A U D" SD

3. TFVindsor High School should immediately exnand o .
- .occupational education programs. - v . .8A AU

4. In my opinion 2 graduate of a high school occupational o
.1;e?npation-program is generally suited for unskilled work.Sp A U D SD

S... A larger portion of the ﬁindsor iiigh School curriculum
. "should be devoted to occupational education. S& A ..U._ D"SD ..
- 6... High schools should encourage bright students to enter ' :
- challenging occupational rrograms. S& A U D-SD.._.
" - : : ~
7.. I .believe that “-indsor High School offers interesting .
- . and useful occupational education courses. ' S2 A U D SD " :
-~ 8. I believe that the function of a high school is to e
" - develop occupationalﬁski;ls in all of its students. . "SA A U D SD..

; 9. Inny 6pinion taking occupational education courses o ‘ i
k . - -hinders students interested in college from further nome '
- education .after high school. B SA AU D.SD d

3 - ‘ , qz CGo .on-to next rage
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5 Educational Research 2Associates

18. Hany students seek out their teachers for career advice. SA A U D sbh

E_' 2.
? ' Circle One
i 10. In my opinion thé Vindsor Schcol system:shoulé rrovide
1 exploratory occupational education programs in the .
; elementary and junior high schools. SA A U D sh
i ll. I am thoroughly sold on offering occupational
] education in ilindsor High School. SA M U D 8D
{ - ) :
% 12. I would like to see the values of occupational
- education made known to more parents. SA A U D sSD
o .13. It is more important to provide students with a sound
- basic education than to use the time for occupational —
: education. v SA A U D 8h
l4. I think more occupational education should he :
encouraged among ‘Jindsor Ifigh School students. SA. A U D Sp
i
'15. The occupational education program in '"indsor High
School should be intended mainly for vouth of
limited academic talent. -SA A U D SD
a 16. ost Windsor lligh School occurational ecducation
* courses in my opinion lead nowhere. | S\ A U D SD
| { 17. In my opinion many students at %iindsor Hich School
i in the college-oriented courses would rather be
; enrolled in occupational education courses instead. SA A U - __
!
!

19. I feel qualified to discuss career possibilities in

my subject area. _ SA. A U D 8v
! 20. I feel comfortable discussing career possibilities
: with students. SA A U D sp
| 21. I feel that most “indsor High School students know
= what kind of. career they want to follow. S A U D 8D
22. Occupational education is a non-challenging progfam '
for students. . . S, A U D SD
- 23. I believe that Windsor Eigh Schpol_nee&s a person ,
; whose sole responsibility is "cdareer counseling". S22 A U D SD
| . -
) ! ~ 24, Most students who do not continue their formal
| ‘ education just "drift"” into a job after graduation. SA A U D SD
25. In my opinion each Windsor High School department 2
t should participate in developing a unit outlining ;
! the wide range of job opportunities available in - , ;
; their: area. . SA A U D sb
L S e - Go on to next page
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Educational Research Associates

26. If such a unit were then offered to students,

—(a) I would be willing to teach the unit.

— (b) I would .be willing to teach the unit after some in-service
training.

— (c) I would not be willing to teach the unit.

27. In planning their educational procrams, ““indsor High School students
need the most help in knoving about: (check any which arply)

——(a) graduation requirerents
—(b) possible elective courses
—(¢) course prerequisites

—(d) career inforwation

— (e) extra curricular activities
— (£f) college inforwmation

— (g9) no .help neeéed

t'ith wvhom do yoﬁ thinl: most tlindsor High School students discuss
career possibilities: (check any which apply)

-— (@) parents

— (b) siblings

.—- (c) school counselors

— (d) teachers

-—— (e) peers

— (£) adult not listed above

29. In the area of occupational education, I would like “indsor liigh School
: *o offer: (check any which . apply)

—(a) exnloratory career-oriented courses

»_fb; the services of a person trained in career counseling
(c) a course in- -

—{d) an information center for literature and ramphlets relating
to different careers '

—(e) nothing more is needed

—(f) other (please srecify)

We are intereste. in anvy comrents or suarestions you uave for imgpoving‘
vocational services at infdsor hich School.

)




