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I. PARTICIPATING CLASSROOMS




PARTICIPATING CLASSROOMS

"“"Nanmies Will Never lurt"
14 classrooms, San Jose, California
18 classrooms, Toronto, Ontario

"low Do You Show'"
8 classrooms, St. Louis, ilissouri
16 classrooms, Connecticut

"In My Memory', version 1
16 classrooms, Lexington, Kentucky

"In My Memory', version 2
7 classrooms St. Louis, Missouri
4 classrooms, i‘assachusctts

"Living With Love", version 1
15 classrooms, Oregon

“"Living With love'", version 2
14 classrooms, Northern Mevada
11 classrooms, Chicago

st I, tay I', version 1
16 classrooms, Southcrn Nevada

"Tust I, ilay I', version 2
16 classrooms, Connecticut

Total Classrooms: 155
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MUST I, MAY I, VERSION 1. \
MALE .FEMALE  SUBTOTALS

HHITE..................158 153 311
BLACK.................. 61 53 114 }
ORIENTAL............... o o o ‘

SPANISH AND INDIAN..c.. & 4 10
T T o !

TOTALS .25 210 435
CHILDREN UNREPORTED BY SEX AND RACE 0 |

TOTAL CHILDREN WATCHING THIS PROGRAM 435

MUST 1, MAY I, VERSION 2.
MALE FEMALE SUBTOTALS

wHITE..................143 129 272
BLACK.................. 61 46 107
OR[ENTAL............... c 0 o
SPANISH AND INDIANecees 1 3 4

TOTALS . 205 178 © 383
CHILOREN UNREPORTED BY SEX AND RACE 0
TOTAL CHILDREN WATCHING THIS PROGRAM 383

BUT NAMES WILL NEVER HURT.
MALE FEMALE SUBTOTALS

NHITE..................379 33" 713
BLACK.................. 8 12 Zo
OR[ENTAL..O............ 8 7 15
SPANISH AND INDIANeceo. 28 40 68

TOTALS 423 393 8l6
CHILDREN UNREPORTED BY SEX AND RACE 80
TOTAL CHILDREN WATCHING THIS PROGRAM 896

ERIC 7 |
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HOW DO YCU SHOW.

MALE FEMALE  SUBTOTALS
HFITE..................219 243 462
BLACKeeonooseccososcsssee 69 53 122
ORIEN‘.AL............... o o o
SPANISH AND INDIANeceoe 8 5 13

TOTALS 296 301 5917

CHILDREN UNREPORTED BY SEX AND RACE 1
TOTAL CHILDREN WATCHING THIS PROGRAM

IN MY MEMORY, VERSION 1.

MALE FEMALE SUBYOTALS
NH[IE..................150 126 276
SLACK.................. 30 36 66
ORIENTAL............... 1 3
SPANISH AND INDIANcceee O 0

TOTALS 181

CHILOREN UNREPORTED BY SEX AND RACE
TOTAL CHILDREN WATCHING THIS PROGRAM

IN MY MEMORY, VERSION 2.

MALE FEMALE SUBTOTALS
NH[TE..................125 122 247
BLACK..Q............... o o
ORIENTAL...........‘.;.

SPANISH AND INDIANcececoe.

TOTALS 125 . 122

CHILDOREN UNREPORTED BY SEX AND RACE
TOTAL CHILDREN WATCHING THIS PROGRAM




LIVING WITH LOVE+ VERSION le:

MALE FEMALE SUBTOTALS

HHITE............O....Q18l ‘ 149 330

BLACK.................. 5 3 8 ‘

ORIENTAL............... l. o 1 ‘

SPANISH AND IN?IANecees O 0 0 "
TOTALS 187 152 339

CHILDREN UNREPORTED BY SEX AND RACE 0

TOTAL CHILDREN WATCHING THIS PROGRAM 339

LIVING WITH LOVE, VERSION 2.
MALE FEMALE SUBTOTALS

NH‘TE..................285 264 549
BLACK.................. 36 37 73
ORlENTAL............... 1 2 3
SPANISH AND INDIANeeseoe 5 6 11
TOTALS 327 309 636 - _
CHILDREN UNREPORTED BY SEX AND RACE 32
TOTAL CHILDREN WATCHING THIS PRDGRAM 668

TOTALS, ALL PROGRAMS

MALE FEMALE SUBTOTALS

WHITEcvweevesscrccconseeelbdl 1520 3160
BLACK.................. 270 240 510
ORIENTAL............O.. 11 11 22
SPANISH AND INDIANeececeoe 48 58 106

TOTALS 1969 1829 3798
CHILOREN UNREPORTED BY SEX AND RACE 113

TOTAL CHILDREN WATCHING ALL PROGRAMS 3911
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INDIANA UNTVERSITY

DIVISION OF CONTINUING EDUCATION MEDIA RESEARCH UNIT

Poplans 214/216
Bloomington, Indiana 47401
812 337-1672

Dear Teacher:

National Iastructional Television (NIT) is developing a new series of
lessons for classroom use with nine and ten year old children. The series
of television programs is called "Inside/Out.'" The programs deal with
health, but in much more than a strictly physical sense. As you know from
working with children, their physical well-being and their emotional well-
being are closely related. The way they ‘encounter and interact with other

- people (large and small) at school, at home and at-play, deeply affects

their feeiings about themselves and the vigor with which they will approach
life. .o

The first lessons in the "Inside/Out'' series are now ready for evalua-
tion. National Instructional Television has asked this office to help de-
termine the effectiveness of the programs in commmicating the central

themes of each, We need your assistance in providing a natural classroom
setting for the evaluation. .

Your role is vital because it is not expected that the programs can
stand by themselves as an effective educational input. Each program has
to be followed by a discussion among the pupils of its central themes,
however those themes may be perceived by the children. The program is
really but one part of the intended experience and is incomplete without
the discussion you will hold with your children.

After the television showing we would .1ike you to conduct a c}ass
discussion of the program in whatever fashion your experience and judge-
ment would indicate is best. You should feel free to devote as much or as
little time as you want to the discussion. There.will be two observers in
your classroon. ¢.:ring and after the program.. They will try to be as
unobtrusive as .two adults..can be in a.room full.of:-curious:children..

Their role is simply to record the natural flow of discusesion as it takes
place. N

The observers will also ask you to £ill out a brief questionnaire which
elicits your own personal evaluation of the program and its effectiveness.

It would be helpful if you could complete it before the observers leave your
school. ' '

Certain other teachers in your school district are being provided with

somewhat different guidelines and materials in order to evaluate other as-
pects of the series.
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A coordinator for your area will inform you of the exact time of the
program broadcast.

We hope you and your class will find the evaluation of the program an
interesting experience.

Sincerely,

. / -4-"1_; e ,. FREA _f’ (. L *

Charles Kuhlman

’ f
./,-_‘. ://,' Ce g

William N. Wiléy ' ks

CK, WNW/js




INDIANA UNIVERSITY

DIVISION OF CONTINUING EDUCATION MEDIA RESEARCH UNIT
Poplans 214/216

BLoomington, Indiana 47401
§12/337-1672

Dear Teacher:

National Instructional Television (NIT) is developing a new series of
lessons for classroom use with nine and ten year old children. The series
of television programs is called "Inside/Out." The programs deal with
health, but in much more than a strictly physical sense. As you know from
working with children, their physical well-being and their emotional well-
being are closely related. The way they encounter and interact with other
people (large and small) at school, at home and at play, deeply affects

their feelings about themselves and the vigor with which they will approach

The first lessons in the "Inside/Out" series are now ready for evaluation.
National Instructional Television has asked this office to help determine
the effectiveness of the programs in communicating the central themes of
each. We need your assistance in providing a natural classroom setting
for the evaluation.

Your role is vital because it is not expected that the programs can
stand by themselves as an effective educational input. Each program has to
be followed by a discussion among the pupils of its central themes, however
those themes may be perceived by the children. The program is really but
one part of the intended experience and is incomplete without the discussion
you will hold with your children.

After the television showing, we would like you to conduct a class dis-
cussion of the program in whatever fashion your experience and judgment
would indicate is best. You should feel free to devote as much or as
little time as you want to the discussion.

We are enclosing a general description and a teacher's guide prepared
by NIT to accompany the lesson. You will see from these printed materials
that the intent of the series is not primarily to inform students but to
involve them in a discussion of their personal feelings as they relate to
the themes of the program. Ideally, students will be stimulated to talk
about how they themselves have reacted or could react in situations like
those in the program. The program should provide an opportunity to talk
openly about the ways they feel and the alternatives open to them. We
hope you will make use of the printed material in the fashion appropriate
to your particular set of children.

15
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There will be two observers in your classroom during and after the
program. They will try to be as unobtrusive as two adults can be in & room
full of curious children. Their role is simply to record the natural flow
of discussion as it takes place.

The observers will also ask you to fill out two brief questionnaires;
one elicits your reaction to the program itself, the other to the teacher's
guide. It would be helpful if you could complete and return them to the
observers before they leave your school.

Certain other teachers in your school district are being provided with
somewhat different guidelines and materials in order to evaluate other
aspects of the series.

A coordinator for your area will inform you of the exact time of the
program broadcast.

We hope you and your class find the evaluation of the program an
interesting experience.

Sincerely,

Atn I Edt
Charles Kuhlman o
NV ity W Wty

William N. Wiley

CK,WNW/15

/b
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FORMAT FOR THAINING ORSITVIRS

Pefore Training Session

1)

2)

Bring ten extra pencils with you. Some observers may for-
get them.

Nefore training starts, sit down with the coordinator of
observers at your testing site. Set up a plan for gettine
all observation materials back for NIT. Find out which
observers will he in classrooms in which the teacher re-
ceived a tcacher's guide. Observers who will be in class-
rooms in which the teachers did not rcceive a teacher's
guide will have to remove pages S and 6 from the "“Teacher's
Iivaluation of 'Inside/out' Program and Discussion.”

Muring Training Scssion

1)

14N
v

4)

liave the observers rcad the brochure which is found in
the training pack.

Give a short talk on the objectives of the serics.

a. This is an affective health education scries.

b. Students should learn to rccognize cmotions.

c. Students should relate emotions to their own expericnce.

d. Students should rclate cmotions to interaction with
other pecople.

c. Students should realize that there arc diffcrent ways
to deal with emotional situations.

f. The series can bc related to traditional health cdu-
cation topics (physiology, etc.).

Go through the contents of the training packet. Rriefly
explain what each item is for.

a. Obsecrvers' instructions.

b. "Observers' Asscssment Niscussion' form.

c. "Teachers livaluation of Program and Niscussion' form.

d. '"Teachers Lvaluation of Magazine'" (Nhscrvers who work
in a classroom in which the teacher has not recceived
a "Magazinc" will remove the "Teachers lLvaluation of
Magazine" from the 'Teachers livaluation of Progran
and Discussion," bhefore giving "Tecachers lvaluation of
Program and Discussion'' to the teacher).

c. Discussion rating forms, (1 large, 15 small).

f. Wage and expensc form.

Tell what will be in the observers packet.

a. 20 rating forms, good for 40 minutes. (llave obscrvers
number these consccutively in the actual use packet.)

b. "Observers Lvaluation of Discussion' form,

c. "Teachers Lvaluation of Program and Discussion."

d. 'Teachers Lvaluation of Magazine' (pp. 5 and 6 of
"Teachers livaluation of Program and Discussion.”

-14-

/¥




5) Have observers read "Observer's Evaluation of Discussion"
form.

Tell observers to complete as much of this form as
possible before the discussion starts.

the observers to read the "Instructions for Observers"

Tell observers to fill! out the top of the "Teachers

Evaluation of Program and Discussion" before giving
to the teacher.

With respect to the discussion rating form, tell
observers that if the teacher merely goes from student

to student eliciting or receiving comments on a particular
point, mark the teacher ZERO PARTICIPATION.

Field questions relating to the task the observers will
perform. :

Begin practice. Go in short time periods. Stcp to compare
results, practice, compare, etc.

Tell of the arrangements you have made with the coordinator
of the observer effort for collecting all materials after

the observation task has been performed.




V. INSTRUCTIONS FOR OBSERVERS
(OBSERVATION MATRIX INCLUDED)
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INSTRUCTIONS FOR OBSERVFRS

Before you enter the classroom, you should have clear in your mind exactly
what you nust accomplish and when you must do it so that you can proceed in an
orderly fashion. Know your forms thorcughly so that you can use them with ease.
Make sure you have a watch with a sweep second hand. You cannot operafe without
one.

The teacher will have received a letter explaining that someone will
be in the classroom to observe the discussion, so he c;r she will be expecting
you.

As time and circumstance permit, introduce yourself to the teacher
and try to establish a friendly atmosphere. If the teacher wishes to introduce
you to the class, follow her lead. Try to be as friendly and umobtrusive as
possible. Do not show the teacher your rating forms.

. Try to seat yourself in such a way that you are not too close to

the TV. We do not want the students observing you when they should be
watching the screen. Also try to seat yourself so that you can observe the
students' faces and the TV at the same time. Remember that you must rate the
class on attentiveness during the program showing. Try to appear interested
in the program while you observe the students. They may be watching you,
especially if they know that you are watching them.

After the program is over, ¥ou will begin to rate the discussion

which occurs. Do not make your marks with a flourish, do not turn pages

noisily. Appearing interested in the discussion is probably the hest way to

avoid student attention to the fact that you are rating their discussion.

(If you can change your position in the classroom when the discussion begins -
so that the students cannot see you, it will prevent you from distracting the J
children during the discussion. Do not make this change, however, if the change

itself will be obvious and distracting.) 4 /

-18- | ]




When the discussion is complete, one member of your observer team
should give the teacher the evaluation form which he or she is to complete.
Explain to the teacher that the form does not go to the principal of the school,
but directly to the coordinator of the observer effort in his or her school.

Ask the teacher to complete the form as soon as possible (within the day).
It would be nice if you could collect the teacher's evaluation form yourself, but

this may be impossible.

Thank the teacher when you leave. We appreciate his/her assistance
and want his/her good will,

After you have left the rooin, go over your forms while everything is
still clear in your mind. Make sure that your forms are complete, and that

a stranger can easily read and understand what you have written.

HOW TO USE THE R/TING FORM.

The form which you will use during this study is one that has been
developed specifically for this program series. It is designed to allow you
to record the types of conversations which we hope will occur as a result of
viewing and reacting to the programs(s). Broadly speaking, we would like to
know if the conversations are about emotions and feelings, or about physical
activities; and we would 1like to know if conversations are centered about the
program, the self, other people, or abstract concepts.

The rating form is divided into 14 cells. One of these cells (COGNITIVE
HEALTH INFORMATION, top right) is for recording discussion about standard health
education (the circulatory system, for example). A second (ZERO PART ICIPATION.

bottom left) is for recording the fact that either the teacher or students did

not speak during a recorded period of time.

23
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The conversation recorded in each of the remaining twelve cells
will contain twc different elements; an element from one of the lahels along
the top of these 12 cells, and an element from one of the labels along the
left margin of these 12 cells. (It will help you understand what follows

if you use the sample rating form to assist you.)

For example, conversation in cell number 1 (FACT-FIIM) would be i
about physical objects and events, and the speaker /muld tell of objects in
the program or events which occurred in the pro;'ram.

I1lustration: .
1) The boy (in the film) had a red shirt on.
2) The boy (in the film) rode the bicycle.
3) The boys (in the film) were fighting.

The next cell down (2-FEELINGS-FILM) would be used when the
speaker refers to some mood, feeling, or emotion which he saw in the program.
But the speaker does not make reference to himself.

Illustration:

1) The boy (in the film) was unhappy.

2) The boy (in the film) was unhappy because of the fighting.
The next cell down (5-ALTERNATIVES-FIIM) is used when the speaker |
discusses alternative ways of dealing with the situations which arise in the
program. Again, the speaker does not make reference to himself.
Illustration:
1) If the:boy (in the film) hadn't been careless with his
bicycle, he wouldn't be unhappy now.
2) I_f the boy (in the film) would try to make more friends,

he wouldn't be so lonely.

23 |
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Moving to the top of the next column, cell 4 (FACT-SELF/FILM) would

be used when the speaker refers to physical objects and events in the program,
and refers to himself or relates himself to the physical objects and events.
Illustration:
1) I have a bicycle just like the one in the film.
2) My brother and I used to fight just like those hoys in
the film did.
The next cell in the second column (S-FEELINGS-SELF/FILM) should
be used when the speaker refers to some mood, feeling, or emotion which he saw
in the program, and refers to himself or relates himself to that mood, feeling,
or emotions.
Illustration:
1) I felt sad when the boy (in the film) broke his bicycle.
2) I got upset when I saw the boys (in the film) fighting. |
The third cell in the second column (6-ALTERNATIVES-SELF/FIIM) is
used when the speaker discusses alternative ways of dealing with situations
in the film and refers to himself or relates himself to the situation.
Il1lustration:
1) If I were lonely like that boy (in the £ilm), I would
try to make same friends.
2) Instead of fighting with each other, I think those
boys (in the film) should have found another way to
work things out.
Moving to the top of the third colum, the first cell (7-FACT-SELF/
OTHERS) is used when the speaker refers to physical objects or events and also
speaks about himself or himself in relation to other people. Fe does not refer

to the program.




I1lustration:
1) I have a bike with a high rise seat.
2) T used to have bicycle races with my bhrother.
3) I saw those boys who always hang around at the drug store.
The second cell i1 the third colum (8-FEELINGS-SFELF/OTHERS)
is for recording conversation involving mood, feeling, or emotion in which the
speaker refers to himself or to himself in relation to other people. Again, the
speaker does not refer to the program.
Iliustration:
1) Sometimes I am happy just to be :Alone.
2) I have lots of fun playing with other kids.
3) I think the hlack people downtown are angry.
4) I knew the boys were angry because they were fighting.
The last cell in the third column, (9-ALTERNATIVES-SELF/OTHFRS) is
also for recording conversations in which the speaker refers to himself or
to himself in relation to others. In this case, however, the speaker of fers
alternative ways for dealing with the situation. Once again, the speaker
does not refer to the program.
Illustration:
1) If I get unhappy being alone, I can always go find some-
one else to play with.

2) I think the black people downtown should let people know

that they are angry.

[ The fourth column, OTHER/CONCEPTS, is for use when the speaker talks

about others or abstractions, but makes no mention of himself or the program.

{ The top cell in this colunn, (10-FACT-OTHERS/CONCEPTS) is for conversations in

|

which the topic is physical facts or events related to others or to concepts.
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Illustration:
1) Lots of kids in school are wearing those red, white
and blue shoes.
2) There isn't much democracy in foreign countries.
3) The boys were fighting.

The second cell in this colum, (11-FEELINGS-OTHERS/CONCEPTS)
is used when mood, feeling, or emotion are discussed, and others or concepts
are referred to.

Illustration:
1) Those people in the parade were all happy because their
team won.,
2) People like to be free.
3) The boys were fighting because they were angry.
4) Boys and girls don't like to play together because they
think it is stupid.

The last cell in the fourth colum, (12-ALTERNATIVES-OTHERS/CONCEPTS)
is used when the speaker refers to others or concepts, and also discusses
alternative ways of dealing with the matter under discussion.

R Illustration:
1) If people are unhbppy with the govermment, they will
want a revolution. _
2) How coild they have handled the situation differently?
3) Those boys should have looked for different ways to
show their disappointment.

The examples you have seen so far are all one sentence examples. You

will not be scoring individual sentences, however. Instead, you will listen to

27
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30 second segments of conversation, and you will decide at the end of the 30
second period which cell the entire conversation most appropriately falls in.
The teacher and the students will be rated separately. For the teacher, put
a "T" in the appropriate cell, and for the students, place an "S" in the
appropriate cell. It is possible for both students and teacher to lie in
the same cell for the same time period, or to be in different cells for the
same time period.

We would like to get some measure of whether the conversation is
dominated by the teacher, or by the students. For this reason, you will
put a number; 1, 2, 3, or 4 after the teacher rating. Thus a 'T1" will
indicate that the teacher spoke approximately 25% of the time. A "T2" will

indicate that the teacher spoke approximately 50% of the time. A ''T3" will
indicate that the teacher spoke approximately 73% of the time, and a '‘T4"
will indicate that the teacher spoke 100% of the time or nearly 100% of the
time. If you encounter a time period during which either the students or the
teacher say nothing at all, put the "S" or "T" in the bottom row marked "ZERO
PARTICIPATION."

It is also possible that the teacher will lead the discussion into

the area of standard health education. For example, the teacher may talk about

the heart and the circulatory system, or about other parts and functions of
the body. This type o discussion may or may not be related to the program,
and depending on whether or not it is, could probably be fit into cell 1 or
cell 10 in the first row. But instead, we would like to reserve this type of
conversation for a special category of:its own, COGNITIVE HEALTH INFORMATION.
Whenever this type of conversation dominates a time period, put the 'T" or "'S"
in cell 14.

&5




We want to avoid any complication of your task through getting too
much on any one rating form. For this reason each fom is designed to be used
for only one minute. Each cell in the form is divided in two parts. Use the
first part of the cell for one 30 second period, then move to the second part
of the cell for the second 30 second period. There are two forms on each page.
That means that at the end of two minutes you vill turn the nage to a new forn.
(Please turn the page quietly. You don't want to draw attention to yourse:<
as a rater.)

We have said that you will make only one mark ("T") and only one
mark ("S") for teacher and students in any 30 second time period. But there
may be times when you will have difficulty trying to rate the teacher or
students because the content of the conversatiom varies during the time period.
If this occurs, we will allow you to rate the teacher in two different cells for
a 30 second period. You may also do this for the students. [t is possible,
then, to have four ratings in the 30 second period, two for the teacher and
two for the students. Do NOT give either teacher or students more than two
ratings. Try to stick with one rating as nucﬁ as possible. Remember that you
must place a 1, 2, 3, or 4 after the "T". If you have two "T's" for a time
period, put a number after each "T', thereby indicating approximately how much
of the total class time which each ty- of teacher conversation occupied.

THINGS TO WATCH FOR :%'RING THE RATING PROCESS
There are several things to keep in mind when you are observing a class
in order to ‘increase acauracy and uniformity among observers. The first
is to avoid reading your own thoughts and interpretations into the conversations

- of those you observe. You may want to rate mood, feeling, or emotion in a
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conversation because you think it underlies the conversation, even though the
speakers do not really speak of mood, feeling or emotion. Avoid this temptation.
Wait for the speakers to specifically mention mood, feeling, or emotion.

There is also the possibility that you will full into a rut as an
observer. For example, you may become =v accustomed to rating the teacher

in the OTHERS/CONCEPTS column that when he or she switches to some other

colum, you will miss the transition ani continue to place the "T'' in one of

the cells under OTHERS/CONCEPTS. Watch out for habits like this one. Try

not to torm any habits, but to treat each observation on its own merits.
Sometimes there is confusion about the difference between what comes

in the FEELINGS row, and what comes in the ALTERNATIVES row. Both rows may be

used for dealing with mood, feeling, or emotion. Both rows can also handle

complex statements. (Statements strung together with "ands'', 'buts", '"becauses',

etc.) The difference between the two rows is that ALTERNATIVES is for conversations

in which the speaker suggests alternative methods of dealing with situationms.

You can expect conversations in the ALTERNATIVES row to include phrases like,

"if he had...", "they should have...'", "if I were he, I would have...", "what

should we do when that happens."

Finally, you may have difficulty judging whether a conversation belongs

in the FACT row or the FEELINGS row. This may occur when verbs are used which
suggest emotion, but do not directly name emotion. (Crying and fighting, for
example). The rule to follow here is that anything in the FEELINGS row must
specifically mention mood, feeling, or emotion (sad, angry, excited, happy, etc.).
Anything which describes physical activity in which mood, feeling, or emotion

is only suggested (crying, fighting), belongs in the FACT row. If mood words
are used along with physical activity words (I knew they were angry because

they were fighting) use the FEELINGS row.

3o
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VI. OBSERVERS ASSESSMENT OF
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MEDIA RESEARCH UNIT/DIVISION OF CONTINUING EDUCATION/INDIANA UNIVERSITY :

Observer's Assessment of ''Inside/Out" Discussion

No.

(1-2-3-3) ,
Observer's Name |
City (8) Date (5-6-7) i
School name or number (9-10) Grade (11)
Teacher(s) Classroom number 12)

Name of Program __ (13)
Black § white Color 14)
Time observer entered classroom AM/PM  (15-18) -
Time program began AM/PM  (19-22)
Time discussion began AM/PM (23-26) ‘
Time discussion ended AM/PM  (27-30)
" Time cbserver left classroom AM/PM (31-34) '

Number of children:

Male Female
(35-36) (37-38) White
(39-40) {41-42) Black
(43-44) (45-46) Oriental
(47-48) (49-50) Spanish
Total (51-52)

1. hhat was the class doing prior t~ the program?

Classwork (what subjcct?)

Discussion (what topic?) (53)
Recess

Lunch .

Coming from home




Observer Rating of Classroom and Teachey

During the showing of the progrza:

2. How long did it take for the class as a whole to become attentive to
the action of the screen?

0 minutes

1 minute (54)

2 minutes

3 minutes

4 minutes

S minutes or more

3. To what extent did the title sequence attzact their attention?
Strongly '

Mildly (55)

Didn't

Couldn't tell

4. About what percentage of the classroom was continually attentive to
the program?

B 0 10 20 30 40 S0 60 70 80 90 100 (56)

5. How many times did the teacher have to re-establish order with one or
more children during the program.

o 1 2 3 4 S 6 7 8 9 10 (S57)

6.. After the program ended, did the teacher immediately begin discussing
it?

Yes
" No (58)
: If ™o™, describe briefly what interferred:

I During the discussion period:

7. About what percentage of the class was continually attentive to the
. discussion?

! 0 10 20 M 40 S0 60 70 80 90 100 (59)

: I 8. About what percentage of the class actually took part in the discussion
at ieasc once?

P I : 0 10 20 30 40 S0 60 70 8 90 100 (60)

33




-3-

Rate the teacher on the following aspects during the discussion.

9. Tense Relaxed (61)

10. Critical of Supportive
students to students (62)

11. Avoided subject Fngaged subject
of films of films (63)

12. Students dominated Teacher dominated
discussion discussion (64)

13. Please comment on student responses to the emotional covtent of the |
film and indicate some of the topics which they discussed. ;

14. Why did the discussion end? What did the students do after the discussion?
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VII. COMPUTER SCORED SUMMARY OF ANSWERS
TO OBSERVERS ASSESSMENT
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INAL CRASSTABS AY PPOGRAM. JUNE 29, 1972. ) e _07/01/72_ PACE__ & — ]

S—FILE  INSIOE  (CAEATION DATF = 07/01/72 1  /0UT EVALUAVIUN S/T2
VARTARLE  varool CLASSWORK PRIOR TO PANGAAN o -
VALUE LABEL VALUE ABSOLUTE RELATIVE AGJUSTFN™  CUMULATIVE ‘
FREQUENCY FREOUENCZY  FRFQUENCY ADJ FPEO
- ___IPEPCENT!  [PERCENT) 1PFRCENTY

CLASSWORK 1.00 118 38.1 4l.? al.? l
01SCUSSN : 2.00 49 15.8 17.3 59.0

 FECESS 3.00 59 19.0 20.8 79.9 .
LUNEH 4.00 19 6.1 ‘6.7 86.6 !

Faou HOME 5.00 27 8.7 9.5 96.1

CLASS FORMALIYY 6.00 11 3.9 3.9 100.0

0.00 27 8.7 MISSING 100.0 {

. TOoTAL 310 100.0 . 100.0 100.0

SYAYTSYICS..
“EAN 2.367 STO FRROR 0.089 HEDIAN 1.980

» MONE 1.0€0 STO OFV 1.499 . VAP LANCE 2.247
KURTOSTS -0.344 SKEWNESS 0.857 RANGF $.000
MINT My 1,000 MAXE MM 6.000

* VALTIO QRSFRVATIANS - 283
KISSING NBSERVATIANS - 27

FINAL CRNSSTARS BY PROGRAM, JUNE 29, 1972. : 07701772 PAGF 7

—FILE  INSIDF  (CPEATINN DATE = o1/ougi| /0UT EVALUATION 5772
VANTRRCE VARDGZ TIWE YILU CUASS ATYENTIVE 1O PROGRAN

VATUE CaREL valul as3OLUTF RELATIVF ANJUSTEN  CUMULATIVE

: ) . FREOUENCY FREOUENCY  FREOUENMCY ANy FREO

i (PERCENT)  (PERCFNT) {PERCENT)

TERN MINUTES 1.00 160 51.6 55.9 55.9 .

ONE MINUTE ' 2.00 L] 26,1 28.3 8403
WO HINUTES 3.00 ¥ 3} 8.7 9.4 93.7
THREE  MINUYES 4,00 10 3.2 3.5 97.2 -

FPUR  MINUTES ) : .00 s . 1.8 1.7 39.0 |
FIVE RINUYES UP 6,00 3 1.0 1.0 100.0
0.00 26 7.7 KISSING 100.0 -
vorat 310 100.0 100.¢ “Yoo.0
TYRYTSITCT S -
“EAN 1.699 $TO ERROR 0,rh0 HEDTAN 1.394
nooE 1.000 $T0 OV 1.088 VAR 1ANCE 1.0%2
r WURTOSTS 2665 SKEWRFSS 1.214 RANCE $.000
i PINY Y™ 1.000 MAXY MUM +.600
: VALIND  CRSFAVATIONS - 286
MESS INR NRSERVATINNS ~ 24
*
dg
IC

A ruiToxt provided by ERIC
Ed




. INAL_CROSSTARS AY PPOGRAN, JUNF 29, l73.

_8°s0y/72

ILF  INSIDE  (CREATION DATF o 0'"01[!2 )

J0UT EVALUATION 5772
== IEEANCE T Vanooy NE

AVYSEEYIVENESS 06 TTTUE SEQUENCE

(1

[ piAT Yyt VALUY ABSHLUTEF BECATIVE — a0JU<TER — CunULAvivE
.. FREQUENCY  FREQUENCY  FRECUENCY ANy FRED
- LPERCENT) _(PEACENT) __(PERCENT)
TRAACLY ATTRACY 1.00 119 38,4 42,2 42.2
{-nnu arTaacy . 2,00 ne 6.t 9.7 ..
AB NOY AP IRTCY ¥.00 v .3 2.5 X [T
T ALY VELL 4,99 oy 18,2 15.4 100.0
i . 0.00 2 9.0 NISSING 100.0
ovtar 310 100.0 mo.o- .;;;:;.
IATISTICS. o
1i~ltu 1.918 . S$TN FPRDR 0.062 MEDTAN 1.698
00¢ - 1.000 V0 DEV 1,093 VAR TANCE 1,067
" vavasys -0,102 SKEWNESS 1024 RANGE 3,€00
< *guivye 1.000 MAXTNUN 4.000
BEThT CACEIVAYIONS = 382
rtusn«c NBSERVATIONS - I
t * .
' UBINAL CROSSTABS AY PRNGRAN. JUNE 20, 1472, 07701472 PACE 9 :
- -FILF INSTIOE  (CREATION DATE  07/01/72 ) /OUT EVALUATION $/72 . '
‘ AERVESCE ™ VANTET — PFECENY TORYTROALLY AYYERTIVE 7O PROC
FROT TaNeT VALUE ABSOLUYE RELATIVF ~ ADJUSTED  CUYULATIVE
- . FREQUENCY  FREQUFNCY EREOUENCY  aDJ FREOD
, SPERCENY) _ (PEPCENT)  (PERCENT)
‘euEnty peacent 2.00 . ) 1.4 1.8
“THIATY PERCENT : 3.00 t N 0.6 0.7 2.1
: OV RERCERY 4,00 _ ? 0.6 0.7 2.8
‘ 151y Pracent $,00 ? 2,3 £:9 - 7% )
T tRYY PERCENTY 6,00 18 ' L ] | %3 10.6
L e Ry 7.60 T C) .3 16.¢
EHTY PERCONY 8,00 »n 10,6 11,6 28,3
| T wencenr on mone . %00 203 6.3 n.s 100.0
:; : 0.00 26 8.4 MISSTNG 160.0 .
’ Toray Mo _ 100,0 100,60 _ _ _ 100,0 i _ -
: ' aTisTIcs.. . '
! § N 1) $Th ERROR 0.082 WEOTAN 9.800
¢ g 2.000 3t nev 12382 VARTANCE 1,909
: 1 sTASTS 6.02% SKEUNESS ~2.381 RANGE 7,000
: NG X T AT ¥.600
£10__OASEAVATIONS - 204 i
y I SSTNG DASERVATIONS = 0 : . .
\
§ e . .
Q l
eric |

2

”

FullText Provided by ERIC
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FINAL CROSSTARS AY PRACGRAM, JUNF 29, 1372, 07701772 PAGE 10

= FILF  INSIDE  (CRFATION DATC o OY/C1/72 ) /OUT FVALUATIN 5772 ¢
VAQYARLE  VAKOOS

TIMES TFACHER RE-ESTARLISHED ORDER

VALUE L1ABEL VALUE ABSDLUTE RELAVIVE  ADJUSTEN ~ CUMJLATIVE
FREQUENCY  FRFOUENCY  FRFOUENCY any ¥REO
(PEACENT)  (PERCENT) (PERCENT)

AOT_ONCE ) 0.00 231 74.5 4.8 4.5 '!
ONCE : 1.00 43 13.9 13.9 8.4

WiCE 7.00 75 1 .1 96.5

THO ICF 3.00 s 1.9 1.9 9n.s ) ,
FOUR  TIMES 4.00 1 0.3 0.3 8.7

TFVEN Y(NES 7,00 1 0.3 0.3 99.0 )
NINE TINES UP 9.00 3 1.0 1.0 _100.0 : J‘
. . voraL 310 “100.0 100.0 100.0

STATTRVICS.. .
MEAN 0.481 $TN_FRROR 0,087 : PEDIAN 0.1 :
»OnE 0.000 TN nEv 1.186 VARTANCE 1.403

XUPTOS 1S 76,962 SKEWRESS %566 RANCE 9.090 -
MINTMUN 0.000 MAXIMUM 9.000

VALIO  NASERVATIANS - 310 i
M1SSING OBSERVATIONS = 0

FINAL CRNSSTABS BY PROGRAN, JUNE 29, 1972, ° 0'1/0]/?2 PAGF 11
" FILE  INSINE (CREATINN OATE = O7/01/72 )  /nut FVALUATION $/72 Co -
VARTABUE ~VARCO6 — DID TEACHER BEGIN OTSCUSSION AV ONCE : ‘
3 VETUE UABEL VALUE ABSOLUTE  RELATIVE  ADJUSTFN  CUMULATIVE -
: . ) FREQUENCY  FRFOUFNLY  FRFOUENCY A0J FREO
: : —__  {PEPCFNT) _IPERCENT) ___(PERCENT) l
YES 1.00 219 70.6 78.8 78,8 -
NO .  2.00 59 19.0 21.2 100.0 "
0.00 32 10.3 WISSING 100.0 N
YovaL 316 100.0_ _100.0 “100.0_
STATISTICS.. ' h
WEIN 1.212 $TH ERRNR c.02% WENTAN 1.135
wARE 1.0¢9 STN DFV C.%20 VARIANCF 0.168 -
KURTIS S -0.019 SKEWNESS Tetna RANGE 1.000
YNG9 T-6¢0 WAKTHON N -
NALIN _ OASERVATINNS = 218
HISSING ORSERVATINNS = 12

[Aruitoxt provided by exic I8




I FINAL CRNSSTARS AY PROGRAM, JUNF 29, 1972, ) v 11101772 PAGE 12
- —FILF  INSIDE  (CPEATION DATF = Q7701772 )  /0UT FVALUATION /72 -«

VARIABUE ™  VARCOT — PFRCENT CONTINUALLY ATTENTIVE YA QI8¢ - -
I- VALUE UAREL VALUE ARSILUTE WL AYIVE SHJUSTERT T LUVULATIVE

FREQUENCY  FRENUENCY  FREQUFALY 403 FRFQ
__APERCENY) _ (PERCENT) (PERCENTY

T TEN PERCENT OR LESS 1.09 7 2.3 2.5 2.5
-~ TWENTY PEACFNT 2.0 12 3.9 40 6.8
— YRIETY PERCENT ’ 3.00 8 2.6 2.8 9.6
] FORYv PFRCFNT 4.00 23 tee 8,2 17.8
) FIFTY PERCERT 5.00 2% 3.1 8.9 26.7
~ TIXTY PFREENT 4.00 F 8.4 9.3 3.9
!' SFVENTY DFRCENT 7.00 38 12.3 13.5 9.5
E1CHTY GFRCENT 8.00 49 15.8 17.4 66.9
- 9O BERCENT TN HNAE ~T9.00 CE 3070 33,1 16050
: 0.00 9 9.4 MISSING _100.0__
ot 310 . 10048 100.0 100.0
: ITRTSITCSSS -
MFAN 6,840 STD gRapr 0.13% MEDIAN T.531
HODE 9.000 ST0 OEV 2.258 VAR [ANCE $.097
’ KYRTOSTS ~0.183 SKEWNESS ~0.904 RANGE 8.000
. HINTHUN 1.000 MAX{ MUM 9.000
VALIO  OBSEPVATINNS - 281 )
[ FISSING DRSERVATIONS - 29
L.
‘ B
- . .
) EINAL cnng_sues AY PPNGRAM, JUNE 29, 1972. 0701772 PAGE 13
~FILE  INSINE  (CREATION DATE = O7/01/72 )  /NUT EVALUATION 5/72 -
: VERTRACE VARGSE PERCENT PARTICTPATE TN DTSCUSSTON
. - ‘VATUY CABFU VATUE ARSCUIIYE RELATIVE BOJUSYED ~ CUMOUATIVE
' . FREOUENCY  FREQUENCY  FREOUENCY  ADJ FRFQ
f_ {PERCFAT) (PFPTENTY (PERCENT)
TEN PERCENT OR LESS 1.00 12 3.9 4.3 4.3
: TUENTY PERCENT : 2.00 2 3.9 43 8.6
. YRTRYT BewceaT 3.00 7% B4 5.3 7.9
) . FORTY PFRCENT 4.00 36 11.6 12.9 30.8
) FLETY PERCENT . 5.00 40 1249 14.3 4s.2
- STRYV PERCERY .00 0 12.9 13.3 59.%
] SEVENTY PEQCENT 7.00 46 14.8 16.5 76.0
‘ i EIGHTY PERCENT 8.00 ” 1.9 13.3 £9,2
; SO P TRCENY R WORE 9.00 30 L% ) 10.6 100.0
i 0.00 31 10.0_ MISSING 100.0
; I ' mra 0 . 100.0 100.0 1€0.0
i STATISTICS.. ‘
‘ WMEAN 5,685 STD _FPROR 0,132 MEDTAN 5,837
: I “ODE 7.006 $TH nDev 2.201 VAR [ANGE 4.843 |
: i KURTOSTS -0.7173 SKFWNFSS -0.292 RANGE €.000 |
;}, "M N MUM 1.0¢0 MAX T MUM 9.000
{% I VALTO  OASERVATINNS = 219 ) )
PISSING NASEOVATIONS - 31

A

O
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FINAL CRASSTAAS AV PROGPAM, JUNE 29, 1072,

e 07703472 PAGE 14
~FILF  INSTOE  (CRFATION OAVE = 07/01/72 )  /0UV FVALUAT:"" 5/72 .
VARTABLE "~ VAR009 TEACHER PERFOSMANCF IN DISCUSSION
VATUE TAREL VALUE  ABSMUUTF — RECAVIVE ADJUSTEN — CUMUTATIVE
FREQUFNLY  FREQUFNCY  FREOUFNCY ADJ FRFO
IPERCFNT)  (PERCENT) (PFRCENY)
vERY TENSE 1.00 16 5.2 5.7 5.7
2.00 23 7.4 8.2 13,9
3.00 29 9.4 10.4 74.3
4,00 28 9.0 10,0 34.3
$.00 61 21.6 23.9 58,2
VERY RELAXED 6.00 n7 37.7 41.8 100.0
0.00 30 9.7 MISSING 100.0
. T0TAL -";;;- -;;5:3- -Ioo.o 100.0
YAV USYICS.,
MEAN 4,636 STO ERRNR 0.09% MEOTAN $.157
wnne 6,000 STO Dfv 1.569 VARTANCE 2,462
WORTOLTS ~0,31% SKEWNESS ~0.952 RANGF $.000
VINTMUM 1,000 MA X1 MUM 6,00
VALIN  OASFAVATIANS - 280 )
VISSING URSERVAT(ONS ~ 30
» N .
FINAL CROSSTARS AY PPOGRAM, JUNF 29, 1672, 017017712 PAGE __ 15
~FILE  INSINE  (CREATION DATE = 07/01/72 ) /0UT EVALUATION $/72 '
VARTABLE VaRO10 ~ TEACHER PERFORMANCE (N OTSCUSSTON
VALUE LABEL VALUE ABSOLUTE RELATIVF ANJUSTFN  CUMULATIVF
i FREQUENCY  FREOUENCY  FREOUFNCY A0J FREQ
H [PERCENTV _ [PERCENT) {PERCENT)
YRy CRITICAL 1,00 i1 3.8 2.9 3.9
% 2.00 4 1.3 1.4 _ S.4
: 3.00 22 7.1 7.9 13.3
4,00 32 10.3 11.5 26,7
. $.00 80 2s.8 28,7 5344
VERY SUPPORTV 6,00 130 41,9 46,6 100.0
0.00 3 10.0 MISSING 100.0
. TovaL 310 100.0 . 100.0 -;;8:;-
STAYISTTESS, .
MEAN 4,993 STHh ERROR 0.077 MEDTAN 5,381
MONE 6,000 STO nEV Vodnu VARTANCE 1.662
'KUNOSRS 1.743 SKEWNESS <1.480 RANGE $.000
MINT VUM 1.000 MAX ] HUM 6.000
VALIN  CBSERVATIONS - 279
PISSING OASFRVATINNS ~ 3t
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PINTMUM 1.000 MAX T MUM 6,000

VALTID OASERVATIONS = 277
RISSIMNG OQSE'V_M'IONS - 33

. 1 ' * )
: FINAL CPNSSTARS AY PPOGRAM, JUNE 29, 1972. ' 01/01/72 PAGE 16
) I—FILE  INSINE  (CREATION OATF = 07/01/72 )  JOUT EVALUATION $/72 .
- VER(XBCE ™ VARGIT — VEACHER PERFORNANCE TN OTSCUSSION
! ) )
- VATUE TAREL . “VATUE  ABSOCUYE — RECATYVE  ADJUSTED  CURUTATIVE
A FREQUENCY FREOUFNCY FREQUENCY ADJ FREQ
| - i ({PERCENT) {PERCFNTH (PERCENT)
: AVOIOED SUBJECTY 1.00 5 1.6 1.8 1.8
. . 2.00 17 5.8 6.1 7.9
A 3.00 22 L) 79 15.8
4.00 47 15.2 16.9 32.7
; : ) 8,00 51 16.5 18.3 51.1
i [" ENCACF SUBSECT 5.00 T36 3.9 38,9 160.0
. 0.00 32 10.3 MISSING 100.0
_ ToTAL 310 100.0 100.0 100.0
. IVIVTSYTES ..
. " wgan 4,906 STD_FRROR 0.081 MEOTAN 5.441
' . © MONE 6.000 - STD NEV 1.366 .- VARIANCE 1.811
' ! WURTOSTS 0.198 SKFWNESS -1.076 RANGE $.000
: " wiNtMun 1.000 MAXTHUM 6.000
“ )} VALLID OBSFRVATIONS = 278
: MISSING OBSERVATIONS = 32
- ) .
I) A
- }
; i
.
P ) )
; | FINAL CROSSTABS AY PROGRAM, JUNE 29, 1972, 61/01772  eace 17
{ | ?—HLE INSIDE  (CREATION NATE @ 07/01/72 )  /OUY EVALUATION $/72 - '
[ ' : °
i - VEKAYANCE  VAROIZ  TEACAEW PERFORNANCE I[N DISCUSSTON
’. )
f 1 VALUE UABEL VALUE ABSOLUTE ~ RFLATIVE  ANJUSTEO  CUMULATIVE
; ] . . FREQUENCY  FREQUENCY  FRFQUENCY  AOJ FRFO
i ! ‘o (PERCENY) _ (PERCFNT) _ (PERCENT)
: . == -T-TcTTTicerrT oot --cw-
b STUDENT DOMINATE 1.00 2% 7.7 8.7 8.7
i ' B 2.00 27 8.7 9.7 18.4
% 3.00, %7 15.2 17.0 5.4
(o 4,00 17 24.8 27.8 63.2
N 5.00 ' 17.1 19.1 82.3
FFACHER NOMINATE $.00 < 5.8 17.7 100.0
L 0.00 3] 1006 HISSING 100.0
i - TOTAL 310 100.0 100.0 100.0
: . STAYTSYies.,
t
i i: HEAN 3.921 SYN_ERRONR 0.090 MEDTAN 6,026
i : :
: * MODF 4,000 $T0 nEV 1,497 VARTANCE 2.240
KURTNSTS =0.728 SKEWNESS ~C.343 RANGE $.000
Y
i
§4.
)
N
=
{
!

e——
PR |
3
.
.

—-C

@)

ERI
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VIII, TEAQIER'S EVALUATION OF

F ""INSIDE/OUT" PROGRAM AND DISCUSSION
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MIDIA RESFARCH UNIT/DIVISION OF CONTiwiiING FDUCATION/INDIANA UNTVERSITY

Teacher's Ivaluation of 'Inside/Out" Program
and Discussion

(The numbers in parentheses are for the guidance of analysts.)

No.
(1-2-3-3)
Your Name Date (5-6-7)
City (8)
School (9-10) Grade 11
2 Classroom number (12)
: Name of program (13)

1. How would you rate the intellectual ability of ycur students taken as
a group?
Above average
Average 14)
Below average

amaerae gee

2.  low would you rate the socio-economic level of your students taken as
a group? '
High

Middle (15)
Low

3. Did your students like the program?
Liked it very much
Liked it (16) -
Disliked it l
Disliked it very much

e S R L (Y= e, T, e £

e —

4. Did your students understand the meaning of the program?

Clearly understood it

Understood it pretty well an
Had a vague understanding

Did not understand it

5. Please comment on elements which they understood well or did not under- -
stand.

RN ey oy s s o
R
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Weie the students comfortable with a discussion of feelings and emotions?
Very comfortable
Comfortable (18)

Uneasy
Very uncomfortable

Were the students more involved in this discussion about the program
than they usually are in other classroom discussions?
Much more involved
More involved (19)
About the same ‘
Less involved
Much less involved

How often do you discuss the topics of feelings and emotions with your
class?

Often

Occasionally (20)
Rarely

Never

Did you find it easy or difficult to discuss the feelings and emotions

involved in this program?
Very easy
E

asy
Somewhat difficult
Very difficult

- (21)

Did the program itself make it easier for you to discuss these feelings
and emotions?
Much easier

Samewhat easier (22)
Somewhat more difficult
Much more difficult

Did you enjoy working with this film?
Enjoyed it very much
Enjoyed it (23)
Did not enjoy it '
Did not enjoy it at all

Would you like to work with more programs dealing with the topics of
feelings and emctions?

Yes

No (24)

Was this discussion teacher-directed or student directed?
Nearly all teacher directed
More teacher directed than student directed (25)
More student directed than teacher directed
Nearly all student directed

4 o




14,

15.

16.

17.

18.

19.

20.

-3-

Is learning about and discussing feelings and emotions helpful to
students?

Very helpful

Helpful (26)
Not helpful

Injurious

During the school year, have your students been introduced to the
topics of feelings and emotions?

Often

.Occasionally (27)
Rarely

Never

Was the vocabulary in this program suitable for the students in your
class?

Too advanced
Suitable (28)
Too elementary

Judged against other educational television productions you have seen,
was this program:

_____ Superior?

~ Average? (29)
Below average?

Was the music in this program appropriate or inappropriate?

Very appropriate

Appropriate (30)
Inappropriate

Very inappropriate

Please comment.

In your professional judgement, was this program with discussion a
successful lesson?

Very successful

Successful (31)
Unsuccessful

Very unsuccessful

Were there any portions oi this program that were inappropriate or
educationally ineffective?

Please comment.

-44-

45

ameamn}
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" 21. Were there any portions of this program that appeared to be particularly
. effective or meaningful?
Please comment.

e

=

22. How often are your students exposed to educational films and instructional
T.V.? (Check one line in each column.)

' Plotiatmen

Films Instructional T.V.

Smcassmetd
1

oooooa...D&ilY.oooooo [N ]
Several times

r P 3 - -) JUPIRPRN
- Ahout once
ceveccsscd Weekiioaaens
F About once every
'; ......mweeks........—_—
About once
f .oooooooammthoooooooo
[ Less than once
- ooooooooamthoooo.ooo
- 32)
[ . 23. Do you have any suggestions for improving this program and ones like it?

3 dnmarney
Ppp—

A e

R

»y

-45-




Teacher Evaluation of "Inside/Out Magazine"

The 'Inside/Out Magazine” which you have received is a pre-publication
version of the teacher's guide to accompany the new school television series
"Inside/Out." In order to make the 'Magazine" as helpful as possible to
teachers using the series in the future, we would appreciate your help in
evaluating it. The first set of questions applies to the '"Magazine'' in
general. The last set pertains to the section of the 'Magazine' related to
the program you watched with your class. If you wish to comment on any of
the questions, please feel free to do so -- the more feedback the better.

Part l

1. How well does the "Overview" explain the general purpose of the series?
Very well
Adequately (33)
Not very well
Poorly

2. How well do you like the format (design and layout) of this 'Magazine"
compared with other instructional television teacher's guides you
have seen? .

It's the best I've seen

It's better than most (34)

It's about the same as most

It's worse than most

It's the worst I've seen

i

3. What effect does the format have on the readability and ease of
understanding of each unit?

The format is more readable than an ordinary

printed page

The format doesn't affect the readability one (35)

way or the other

The format is less readable than an ordinary

printed page

|

4. In a teacher's guide for a television series, which kind of program
description do you prefer?

A detailed description of the program contents

A general statement of the purpose and meaning (36)

of the program

Both of the above

Program descriptions are unnecessary.

1]

5.  How would you describe the program descriptions in the 'Magazine" as

they stand?
Check one Check one
“Too long Moo detailed
Right length Sufficient detail
Too short Too general
G :

47
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Part II

6. How well did the section related to the program you saw prepare you
to use the program?

Very well

Adequately (39)

Not very well

Poorly

7. How would
you saw?

E:

rate the suggested discussion questions for the program

Very effective

Effective (40)
Adequate

Somewhat ineffective

Very ineffective

8.  How would you rate the suggested follow-up activities for the program
you saw?

Very effective

Effective . (41)

Adequate

Somewhat ineffective

Very éneffective

Part III

Do you have any conments or suggestions concerning the guide?
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IX. COMPUTER SCORED SUWMMARY OF ANSWERS
TO TEAGQIER'S EVALUATION
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’. FINAL CROSKTARS AV PROGRAM, JUNE 29, 1972, - 6170%/12 PAGE 18
~FILE INSINE  [CREATION DATE = 07/01/72 | /OUT EVALU-TION $/72 -

- e — ——— e — [}
VARTABLE _ VARIO1 TEACHER RATING OF CLASS ABILITY
VALUF LABEL VALUE ABSOUUTE  RELATIVE  ADJUSTED  CUMULATIVE

FREQUFNCY FREOUFNCY FREOUFNCY ANJ FREQ
IPERCFNT) (PERCENT) (PERCENT)

ABOVE _ AVERAGE : 1.00 29 8.1 12,9 12.9
AVERAGE : 2.00 121 39.0 82.3 9s.2
. WECOW  AVERAGF 3.00 7 2.3 4.8 100.0 .
0.00 163 52.6 MISSING 100.0
s o 310 100.0 100.0 100.0
. STRTISYIER
MFAN 1.918 STD_ERRNR 0,034 HEDTAN 1.950
* nOnE 2.000 ST OEV 0.414 VAR TANCE 0.1n
. TUATOITS 20%3s YKEWNESS =6.561 RANGE 2,600
¥INC4uM 1.000 HAXTHUN 3,000 )
VALIO  OASERVATIONS = 147 .
‘, PISSING OASERVATINNS - 163
§
1
i =
i )
i - ~
> '
: FINAL CRCSSTABS BY PROGRAM, JUNE 29, 1972, . 07/01/72 PAGE _ 19
‘. (=FILE  INSIDE  (CREATION DATE « 07/01/72 )  /OUT FVALUATION $/72 - ' ' :
VERTASTE — VARTSZ — YFACRER RAYIRNG OF CUASS SOCTO-FEON LEVEL
VATUF TABeT VALOE ~ ABSHLUYE  RFLAVIVE  ADJUSYFO  CUMULATIVF -
L e mdne amen Meng
. . e O
MG 1,00 14 4.5 9.7 9.7 : o
‘MI0OLF e 2,00 nz- VTS S s M) 87.s
’ ‘ o ' 3200 18 5.8 2.5 . 100.0
, ©_ 0.00 186 53,8 HISSING 100.0 3
; a : o oL a0 “100.0 100.0 100.0 i
| ITRYTSYITSC - - -
' L] 2,028 STO _ERROR ~.039 MED1AN 2,018 .
! wooe 2.000 + STD OEV ~.aT2 . VARTANCE T oun {
; TOATO3TS T.489 SKEWNFSS =49 RANGF 7.000
: HININUN 1.000 __ MAXTMUM +.300 :
f )} VALID  DASERVATIFNS = 144 . ‘
: MISSING OBSFRVATIONS - 166 !
i

.
-
° s

-~

e
o v
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FINAL CROSSTARS AY PROGRAM, JUNE 29, 1972, 07401772 PAGE 20

i. (~FILE  INSIDE  (CREATION OATE « 07/01/72 ) /OUT FVALUATION S/72
VARTAALE  VAR103  DI0 STUDENTS LiKE PROGRAN

: LUE LABFL VALUE ABSOLUTE RELATIVE  ADJUSTED  CUMULATIVE
s . FREQUENCY  FREQUFNIY  FRECQUFNCY ADJ FRFO

. . (PERCENT) {PERCENT) {PERCENT)

- e e e e e e e ® e e e e e e e e e e e e e e " e

LIKED _ VERYMUCH ” 1.00 66 21.3 45,2 45,2

‘ - LIKED 1T ‘ 2.00 78 2%.2 $3.4 98,6

. 'GBT'lTEﬁ Iv 3.00 FH 0.6 1.4 160.0

, 0,00 164 $2.8 MISSING 100.0
b TOTAL 310 100.0 100.¢ 1000
R IYAVTSYITSe.
l, HEAN 1.862 STD ERROR 0043 MEDIAN 1,590
P “onE 2.000 STO nEV 0.825 VAR TANCE 0,278
Lo RORYDSTS =1o35Y SKEWNESS 0040 RANGE 7.000
,: 2 VINTNUM 1,000 MAX T MUM 3,000
VALID COSERVATIONS - 146 . .
; Y PISSING ORSERVATIONS = 164 :
t )
? 1 )
¢ b -
i ) .
I .
; |
£INAL CRNSSTABS RY PROGRAM, JUNE 29, 1972, ots01/72 PAGE 21
i 17  -FILE INSIDE  (CREATION OATE » 07/01/72 )  /OUT EVALUATION $/72
-l VEFTARE VAR TO® —BiO SYUSRRTS UNDERSTAND PROCHAN
- VALUE LaBFL VALUE ABSOLUTE  RELATIVE ANJUSTEN  CUNULATIVE
. . FREQUENCY  FREOUENCY  FREQUENCY  ADJ FRFO
Co o (PERCENT) (PERCENT) _(PERCENT)
( ‘ CLEARLY UNDERSTOD 1.00 60 19.4 4104 4.4 '
g SOMEWMT UNBERSTO o 2.00 7 2.2 $1.7 o
: : VAGUELY UNDERSTD 3.00 9 2.9 6.2 99.3
Pl DINN'T _ UNDERSTD 4,00 1 0.3 0.7 1000
‘ l 0.00 165 '$3.2 HISSING 100.0
; - TOVAT 310 160.0 160.0 ~T60.0-
f STATISTICS..
HEAN 1.662 . $TN ERROR 0.082 MEDTAN 1,667
( - ST 7,060 SToDEV 0,636 VARTANCE 0.397
P KURTOSTS 0.242 SKEMNESS 0,563 RANGE 3.000
i { KINTMUK 1.000 KAXTHUM 4000 .
; VALID _ ORSERVATIONS - 14
: MISSING OBSERVATIONS = 168
3

—
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FINAL CROSSTABS AY PROGRAM, JUNE 29, 1972,

01/01 /72 PAGE

22

~FILE INSTOE (CREAYINN OATE o 07/011.72 L] /0UT EVALUATION S/72

VIRTEACY — VAKTOE  weARTSYUBENTS AY ERSE YN AFFTCY BISTUSS

VALOE TAREL . VALUE  AASOLUYE  FFLATIVE  AOJUSTED  CUMULATIVE
) - FREQUENCY  FREOUENCY FRFOUENCY ADJ FREQ
— (PERCENT) _ (PERCENT) {PERCENT)
VERY  COMFRYAL 1.00 $0 161 34.7 34.7
COMFORTARL E : 2.00 83 26.8 $7.6 92.4
TRFATY » 3.00 . 3.3 7.6 160.0

0.00 166 $3.5 MISSING 100.0

TOTAL 310 100.0 100.0 100.0
IYATISTICS..

] VEAN 1.729 STD _ERROR 0.049 MENTAN 1.765
HODE 2.0¢0 STD OEV 0.594 VARTANCE 0.353
? KURTOSTS =0.551 . SKEWNESS 0.162 RANGE 2.000
HINEUUN 1.000 MAX My 3.000
: VALID CASERVATIONS - 146 .

: MISSING OASEQVATIONS - 166 :

FINAL CROSSTARS MY PROGRAM, JUNE 29, 1972, : 0%/01/72

PAGE

23

=FILE INSIOE (CREATION DATE = 07/011‘72 ) /NUYT EVALUATION $/72

VARTABLE  VARIOT  WORE TNVOLVEMFNY THAN USUAL
NTUF Taset VALUE ABSOLUTE  RELATIVE  AOJUSTED  CUMULATIVE
; . FREOUENCY  FREQUFNCY  FREOUFNCY ADJ FREQ
] (PERCENT)  {PERCENT) {PERCENT)
WICHYNRE INVOL VE 1,00 7 2.3 4.9 ‘ 4.9
MORE  INVOLVED . 2,00 3t - 1l9 25.7 30.6

: SAHE _ . 3.00 79 25.5 $4.9 85.¢

! LESS INVOLVED 4.00 19 6.1 13,2 98.6

: JUCHLESS TNVOLVE . ' "$.00 2 B X S P 100.9

0.00 166 53.5 NISSING 160.0
. TOTAL 310 100.0 100.0 100.0

STATISTICS .o

WEAN 2.606 SYO CRROR 0.065 MEOT AN T.054

»ane 3,000 . STh NEV 0.778 s VARFANCE 0,605

KUPTORITS 0.366 SKEWNES S =-0.096 ) RANGE 4,000

HINTSUN 1.060 HMAXTHMUM "+.000
VALIO  NASFRVATINNS = 146

WISSING OASERVATIONS = 166

- —




FINAL _CROSSTARS AY PRAGAAM, JUNE 29, 172, 07701772 SAGE 24

l ] T FILE INSIDE ICREATION OATE = 07701772 /0UT EVALUATION $/72

ARTARLE  VAAI08  HOw OFTEN 1S AFFECT DISCUSSED

: VALUE UABEL VALUE ABSOLUTF  PELATIVF ANJUSTEN™  CUMULATIVF
z ’ FREQUENCY  FREQUFNCY  FREOUFNCY ANY FREQ

(PERCFNT) IPEFCENTY ({PERCENT)

PFTEN ) 1.00 s8 18.7 40,0 40.0

P

ON OCCASION ! 2,00 k43 24.2 . S51.7 9.7

TATF(Y 3.00 1l 3.9 T.6 99.3

[}

NFVER 4,00 1 0.3 0.7 100.0

ez
PR

i 0.00 168 $3.2 HISSING 100.0

TOTAL 310 100.0 100.¢ 100.0

STATISTICS,.

MEAN 1.690 STD ERROR 0.053 HEDIAN 1.693
wODE 2.000 $Y0 NEV 0.640 VARTANCE 0.410

|

L
'

KURTOS 1S 0,109 SKEWNESS 0.539 RANGE 3,000
: © KINTMUM 1.0c0 MAXTHUM £.000

VALTO  OBSFRVATIONS = 145
MISSING ORSERVATIONS - 168

3 e v ey e

FINAL CROSSTARS 8Y PROGRAM, JUNE 29, 1972, 61/01712 PAGE 25
__ SLFILE  INSIDE  (CREATION OATE = C7/01/72 ) /0UT EVALUATION S/72 )
b VEKTABUE  VARIO9  HOW EASY VD OTSCUSS FEELINAS [N PROG
13 - . .
: VALU¥ CABEL VALUE ~ ABSOLUTE RELATIVE  ADJUSTED CUMULATIVE
: - ; - FREQUENCY  FREQUFNCY  FREQUENCY  AO0J FREQ
; : t - - (PERCENT) _ (PERCENT) (PERCENTY
, i - I T
VERY  EASY 1.00 52 16.8 35.9 35.9 :
i ! s g
: < EASY : 2.00 69 22.3 4746 83.4
H i N
A : . OTFFTCULY 3.00 24 Te? 16.6 100.0
: 0.00 165 53,2 MISSING 100.0
¢ . T0TAL 310 100.0 100,¢ 100.0
i
; IVEYTIV(TS
» MEAN 1,807 ST _ERROR 0,058 MEDTAN 1.797
b X T ouene, 2.0c0 STD DEV 0.700 VAR ANC.E 0.490
: . WORYASTS =05 647 TIKEWNESS 0.203 RANGF 2.660
X
: MINTuUY 1.0¢0 HAXIHUY 3,000
[4
P . VALIN  OBSERVATIONS - 143 .
N M1SS ING NBSFRVATIONS - 165
¢ )
; :
:; I ’
3.
5
L) Y
’
t . : .
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¥ .
‘ FINAL CROSSTARS RY PROGRAM, JUNE_ 29, 1972. 07/¢1/772 PAGE 26
‘ J--FILE  INSINE  (CPEATION OATE = 07/01/72 )  /0UT EVALUATION 5/72
> VARTARLE  VART10 010 PROGRAM HFUP OISCUSS AFFECT
: VALUE LABEL VALUE ABSOLUTE RELATIVE ANJUSTFD  CUMULAYIVE
) FREQUENCY  FREOUFNCY  FRECUFNCY A0J FREO
i - (PEPCENT)  ZPERCENT) (PFRCENT)
NUEH  EASIER 1.00 45 14.5 32.4 32.4
SOMEWHAT EaSIER 2.00 87 2841 62.6 95.0
WORE — OIFFICLT 3.00 3 T.6 3. 98.6
MUCHMORE OIFFICLY 4,09 2 0.6 ‘1.6 100.0
. , 0.00 1 $5.2 MISSING 100.0
. : TorAL 310" ~160.0 100.0 1060
STATISTICS..
S MEAN 1.741 - STO ERROR 0.0%50 MEDTAN 31.782
WADE 2,000 STo Oev 0.594 VARTANCE 0.353
; KURTOS IS 1.611 SKFHNFSS 0.%64 RANGE 3.000
Y MINtMUM 1.000 MAX [ MM 4.000°
VAUID  GBSERVATIONS = 139
7 MISSING ORSERVATIONS = 1§21
J i
. 5 ;
) ! ) '

F INAL CROSSTABS RY PRNGRAM, JUNE 29, 1972.

I R~ syt o, 1690 oot e e e ..

01701712 PAGE 27
~FILF  INSIOF  (CREATION OATE = O07/01/72 )  /OUT EVALUATION 5/72 ’ '
VANTABTE —VARTIT Y0 Ve AERERENTOVWORRTNE TR PR0E
VILUF UABEL V‘[WW AOJUSTEG CUMILATIVE
. _FREQUENCY  FREQUENCY  FREQUENCY  ADJ FRFQ
L R s ____UPERCENT) __ (PERCENT) _ {PERCENT)
VERY MUCH 1.00 61 19.7 a2.1 %2.1
[ENJOYED 2.00 17 23.2 49.7 9.7
iﬂl‘fa‘ﬁb’f‘t‘ﬁaov 3.00 12 3.9 Be3 100.0
0.00 185 51,2 MISSING 100.0
’ ToTAL 310 100.0 100.0 100.0
STATTEVES
MEAN 1.662 $7T0_FRROR 0.052 MEDAN 1.660
“NDE 2.000 STD DFV 0.626 VAR TANCE 0.392
RURTHSTE “0.67% SKEWNESS 0.392 RANGE 2.000
HIN] MM 1.000 MAX I HUM 3.000
'VALIO  DASFRVATIONS - 145 .
PISSING NBSERVATIONS = 165




FINAL (PASSTARS 8y DOOGRAM, JUNE 20, 072,

8r/0v 772

= FILE  INSIOE  (CREATION DATE = 07/A1/72 )}  /OUT EVALUATION $/72
VARTARCE ™ VARTTZ  wWhU(O vOU U TKE Y6 WOAK WITH WORE AFFECT

VAU TREFT VALU?™ — ABStTUTE  RECATIVE ANJUSYED CUYULATTVE
FREQUENCY  FREQUFNCY  FRFOUFNCY ADY FRFO
{PFRCENTYI {PERCFNTY) {PFRCENTY

1.00 135 43.5 944 9% .4

2,00 8 246 $.6 100.0

0,00 ey $3.9 MISSING 1000

TOTAL 310 100.0 100.0 100.0

STATISTICS..

WFAN 1.658 ST EHROR HEOTAN
One 1.000 STO O€v VARTANCE

KUPTOSIS 12,93 SKEWNESS RANGF
PIRIVGY 1.C00 MAXTMOM

VALIN  QBSERVATINNS -

RTSSTNG DASERVATIONS =

FINAL CROSSTARR AY PROGRAM, JUNE 29, 1972, 01/01/712
—FILE  INSIDE  (CREATION NDATE « C7/01/72 % /OUT EVALUATION $/72

VARTARLE  VARIL3 WHO OFfRECTED OTSCUSSTON

VALY AREL VALUE ARSOLUTE RELATIVE AOJUSTFD CUMULATIVE,
: . FREQUENCY FREQUENCY FRE QUFNCY ADJ FREQ
(PERCENT) {PERCENT) (PERCENT)

ALL TEACH DIRFCTED 1.00 35 11.3 240

24.8

MORE TEACH LESS K10 : 80 25.8 - 56.7 LIV )

WORE XT0 LFSS TEACH 72 7ol 15.6 972

AtL KIN DIRECTED 4 - 1.3 2.9 10,0

' . 84,8 HISSING 100.0

100.0 100.0 100.0
STATISTIS.,

MEAN 1.96% . STD ERRNR MEOTAN
WODE 2.000 3¥b ntv VARTANCE
XURTOS IS 0,303 SKEWNFSS __RANGF
MINTHYY 1.0€0 MAXTHUM

VAUTO NASFRVATIONS =
MISSING OBSERVATIONS -

Q
Rl

SN
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FINAL_CROSSTARS AY PPAGRAM, JUNE 29, 1977, 0Y701/72 PACE 10
“PILF  INSINE  (CPEATINN PATE » 07/01/72 )  /0UT EVALUATION 3/72

VAR aTE " VARTIET 18T AFRFCT TUEAPNING HELPFUL YO STUNENTS

T

VAT CADEL ] VALUF ABSHLY RET AT TVF ANJUSTTD  CUSOLATIVE
FREQUFNCY FREOUFNCY FREQUENCY ADJ FREOD
(PERCENT)  (PERCENT) {PERCENT)

VERY  HELPFUL 1.00 - 8s 27.4 $9.0 59.0
HELPFUL : 2.00 s 18,7 40.3 929.3
WO RCPFUL 3.00 1 0.3 0.7 1000
0,00 166 53.8 HISSING 100.0
ToTat 310 100.0 100.0 “100.0
TATISTICS .o
HE AN 14417 STD_ERROR 04042 HED AN 1,347
vone 1.0¢C0 $10 nev 04500 VARTANCE 0.259
WORThSTS -6y SKEWNESS 0.498 RANGE 2.000
HINT MUY 1,060 MAX IMUM 3,000
VALIO  ONSERVATIONS - 146 .
PISSING ORSERVAT[ONS - 166 :
FINAL CROSSTARS AY PRAGRAKM, JUNE 29, 1972. ' 01/01/72 PAGE 1

~FILE  INSIDF  (CPEATIAN DATF = 07/91/72 )  /QUT FVALUATION $/72
VAF(aR Y™ "VaRis WOW OF TFN TS AFFECT DISCUSSED

‘VATUY CAGEL VAtuU tu CATTv ADJUSTEN  CUMULATIVE
_ . FREQUENCY  FREQUENCY FREQUFNCY  ADJ FREQ
(PERCENT)  (PERCENT) (PERCENT)
OFTEN ) 1.00 66 21.3 48,5 45,5 .
‘ OCCASTONALLY ' ' 2,00 10 22 48,3 93.8 i
FEFFCY 3.00 8 7.6 3.3 993
NEVER 4,00 1 0.3 0.7 100.0 . .
) 0.00 165 ‘s3.2 HISSING 100.0
b YOTAL 310 100.0 100.0 160.0
f STATISTICS..
; MEAN l.614 STO ERROR 0.052 HEDTAN 1.593 .
L £2063 A N1 04626 VARTANCE 0,391 ’
KURTNS 1S 0.326 SKEWNFS S 0.673 ) RANGF 3,000
x( PINGwN 1.9¢0 MAXE MU 4,000 '
f VAL(N  NASFRVAT(ONS = 145

VISSING QASFRVATIONS - 16%

Rt Sy St

A n o s e

EK T | 6 86 R C j

PAFulToxt Provided by ERIC




' et CONSSTANS Y PPOGAAM. JUNE 20, 1072, 07701272 eace
\~FILE  INSIOE  (CREATION DATE « O7/C1/72 )  /OUT EVALUATION S/72
VARTARLF  VARIT6 WA'S  VOCABULARY LEVEL OX
VALUE TABEL VALUE ALSOLUTE WELAT(VE ANJUSTED  CUOMGUATIVE
. FREGUENCY  FREOUFNCY  FREQUENCY 40 foEQ
' (PERCENT) (PEOCENT) (PERCENTY
YOO MIGH i 1.00 2 0.6 1o 1o
‘SULTABLE : 2.00 144 46.% 98.6 100.0
: 0.00 16% $2.9 MISSING 160.0
YoraL 310 100.0 100.¢ 1000
L. " STATISTICSee
_ . ‘i‘hn 1.966 SY0 ERROR 0.010 MEO TAN 1.993
+ONE 2.000 SYO NEV 0.117 VAR JANCE 0.014
s - xyarnsys 6R.D14 SKEWNESS ~8.367 . RANCE 1.000
. _ WTRTHUM 15650 — MAXTMUM 2.000
' " VALIN  _ NBSERVATIONS - 146
FISSING CBSEXVATIONS - 164
.
’ )
l ;
) )
[7 . ! '
‘ ;
? Ir ) : .
: . FINAL CRNSSTARS RY PROGRAM, JUNE 29, 1972, 07/01472 PAGE 33
. ‘=FILE  INSIOE  (CREAYION OAYE = 07/01/72 1 /OUT EVALUATION $/72 ' '
VERTRSTF —VARTIY —CORF R D YO OTHER €YV VRIS PROE
NVATUE LABEL VALUE  ABSOLUTE  RELATIVE AODJUSTED  CUMULATIVE
> - FREQUENCY  FREQUENCY  FRFOUENCY A0 FREQ
i ] . {PFRCFNT)  (PEPCFNTY) (PERCENT)
. T TTTTTTTTTTmTms s s e
SUPERINA 1.00 63 20.3 46,7 44,7
AVERAGE 2,00 74 23.9 $2.5 97.2
BFTOV AVERAGE 3.00 ) 1.3 2.6 100.0
0.00 169 $4.5 MISSING 109,0
YovatL 3o 100.0 100.0 ';;;:;-
TYRYTIYTCS..
MEAN 1.582 SYO ERRNR 0,046 MEDIAN 1.601
*ONF 2.000 . SY0 OV 0.5%0 VARTANCE 00302
_ RURTHSTS 0,979 SKEWNESS 0,192 WANGE 7.0600
MINI VI 1.000 HAXT MUM 3.000

1 VAL1O

PNSERVAT IONS - 161

PISSING ORSFRVATJONS = 169

. o eyt TR PR B e 4 4y g . e ey ¢ a8 e e e
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FINAL CPNSSTARS AY PROGRAM, JUNE 29, 1972, 07/01/72 PAGE 34
.—FILE  INSIDE  (CREATION DATE = ©07/01/72 )  /OUT EVALUATION $/72 ‘
VARTAB{E€  VARTID WAS THUSIC ABPROPRTATE
VEUUE CADET VALUE ABSOLUTE  WELATIVE  ADJUSTFN  CUMULATIVE ‘
. FREQUENCY  FRFQUENCY  FKEOUFNCY  A0J FREO
. (PFRCENT) _ (PEPCENT) (PERCENT)
VEPY APPROPRIATE 1,00 33 10.6 23.6 23.6 |
APPROPRIATE 2.00 101 32.6 7241 9S.7 !
TNAPPEOSRIATE 3.06 3 1.9 4.3 100.0
0.00 170 84,8 MISSING 100.0 {
TOTAL 310 100.0 100.0 100.0 :
IYATTSTICS,, ;
‘ HEAN 1,807 STN ERROR 0,042 : MEOTAN 1.866 i
' MONE 2,000 STO OEV 0.493 VAR1ANCE 0,243
KURYOSTS Cel?4 SKEWNFSS -0.388 “RANGE 2,000
' MINTMYM 1.000 MAX T MUM 3.000 (
) VALTIO  ORSERVATIONS = 140 . '
M1SS ING ORSERVATIONS - 170 :
' |
)
» |
)
FINAL CPNSSTABS BY PPOGRAM, JUNE 29, 1972, 07701712 PAGE 35
—FILE  INSIOE (CRFATION PATE « 07/01/72 )  /OUT EVALUATICN $/72 ' ' -
VAPTABLF  VARIL9 WAS PROG ¢ NTSCUSSTON SUCCESSFUL LESSON
VALUE CAREL VALUE  ARSALUTF  RFLATIVE ADJUSTEN  CUMIL ATIVF
FREQUENCY  FREQUENCY  FREOUENCY  ADJ FREO
. (PERCENT)  (PERCENT) (PERCENT)
VERY SUCCESSFUL 1.00 36 11.6 25,9 25.9
SUCCESSFUL 2,00 92 29,7 6642 92.1
UNSUCTESSFuL 3.00 , 10 3.2 Te? 99.3
; VEPY UNSUCCESSFUL 4400 1 0.3 0.7 100.0
: 0.00 m ss8,2 MISSING 100.0
TOTAL 310 100.0 100.0 100.0
STATISTICS..
FEAN 1.827 STO ERROR 0,049 MEQTAN 1,866
\ aHHE 25900 sr.o DEV 0.576 VAR {ANCE 0,332
KURTOSIS 0.843 SKEWNESS 0.246 RANGE 3.000
5 KINY UM 1.0€0 MAXTMUM 4,000
: VALTO  DASERVATTONS = 139 -
i 1SS ING ONSERVATINNS = i
i
Q . L
ERIC -s8- OF )
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FINAL CPOSSTAAS RY_PROSOAM, JUNE 29, 19772,

! RTICYLT2 PAGE ¥ ____
L—FILF INSTOF  (CREATION DATE = 97/01/72 %  /QUT EVALUATION $/72
r VARTABUE —EILYUSE  FREQUENCY OF FILM USE
VATUE TABEL VALUE  ABSOLUTE REVATIVE  ADJUSTEN  CUOVULATIVE
. FREQUENCY ERENUFACY EREQUFNMLY A0y fFREQ
(PEPCENTY *PERCENY) {PERCENT)
OAILY 1.00 2 0.6 1.5 1.5
SFVERAL TIMES-WK 2.00 26 8.4 20.0 21.5
PRCE A WEEK 3.00 33 10.6 25.4 46.9
TWICE A MONTH 4.00 27 8.7 20,8 67,7
ONCE A MONTH %.00 24 7.7 18.$ 86.2
1T ONCF A MONTH 6,00 18 5.8 13.8 100.0
0,00 180 $8.1 MISSING 100.0
~ rorat a0 “i0.0 100.0 1000
SYATTSYICS.s
NEAN 3,762 ST0_ERROR 0.121 MEDTAN 3,648
= MONE 3.000 STD NEV 1.37% VAR IANCE 1.888
KORTOSTS ~1.0%9 SKEWNESS 0.147 RANGF 5.000
MINTMYM 1,0¢0 MAX I MUN 6.000
VALIN  ORSERVATIANS - 130 ' ’
KISSING ONSERVAYIONS - 180
; — - [
‘
b
7 .
FINAL CROSSTARS AY PROGRAM, JUNE 29, 1972. 07701772 PAGE 37
~FILE  INSIOE  (LREATION OATE = 07/01/72 }  /OUT FVALUATION $/72 '
VARTAOUE  TVUSE  FRLQUENCY OF TYV USE
VALUF LafeL VALUE  AASOLUTE  RELATIVE  ANJUSTEG  CUFULATIVE
{ FREQUENCY  FREQUENCY  FREOUENCY A0J FREQ
| (PERCENT)  (PERCENT) (PERCENT)
OAILY 1.00 19 6.1 1441 14,1
'SEVERAL TIMES-WK 2.00 9 12.6 20.9 43.0
BRCE A WEER 3.00 25 8.1 18.5 61.5
TWICE A MONTH 4,00 5 1.6 3.7 65.2
JONCE A MONTH $.00 s ' 1.6 3.7 68.9
TY ONCE & RONTH 6.00 [Y] 13.5 3.1 100.0
0.00 175 56,5 MISSING 100.0
f T0TAL 310 100.0 . 100.0 100.0
AT TSTTeS,,
MEAN 3,474 ST0 FRROR 0.164 MEOTAN 2.880
ooE 6.000 STH 0EV 1.908 VARTANCE 3.639
¥oRT0STS ~1.504 SKEWNESS 0.302 RANGE $.000
MINTMM 1.500 MAXT MUM 6,000
VALIO  0ASFRVATIONS - 13%
MISSING ORSERVATIONS - 175
,
| -59- Y
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FINAL CROSSTARS BY PROGPAM, JUNE 29, 1972, 071/01/72 PAGE

........... ‘a
J--FILE  INSIDF  (CREATINN DATE « O7/01/72 )  /OUT EVALUATION $/72
VARTARTE  VAR20T — #ind WECT 00 OVFRVIEW ExPUAIN SERTES !
VALUE LABET VALUE  ABSOLUTF REVATIVE ADJUSTER  CUMULATIVE
FREQUENCY  FREOUENCY  FRFQUENCY anJ fREQ
. (PFRCENT)  (PERCENT) (PERCENTY -
vERY  wFLL : 1.00 8 12.3 $s.1 $S.1
ADEQUATE ' ' 2.00 30 9.7 43,8 9.6
TOT WELL 3.00 1 0.3 1.4 100.0
' 0,00 241 77.7 MISSING 160,0
A TOTAL 310 100.0 100.3- -;33:;-
STAYTSTICS.,
HEAN 1.46% STD_ERRNR 9.064 MEOTAN 1.408
N :ons 1.000 ) STO DEV 0,531 VARLANCE 0.282
KORTOSTS  —  -1.1%¢ SKEWNESS 0,442 RANGE 2.000
MINTHUM 1.000 MAX ] MM 3,000
T VALID  ORSERVATIONS - 89 .
MISS ING _DRSERVATICNS = 241 -
p
)
4
’
|} M .
FINAL CROSSTABS BY PRNGRAM, JUNE 29, 1972. 0v/01/72 PAGE 39
J=FILE  INSIPE  (CREATINN OATE = 07/01/72 )  /OUT EVALUATION /12 ' '
VARTABTE  VARZO02 HOW WELL WAS FORMAT LIKFO
VALUE CABEL - VALUE ARSOLUTF RELATIVF AOJUSTED  CUMULAYIVF
, . ) FREQUFNCY  FREQUENCY  FREQUFNCY ADJ FRFO
‘ : e _(:E:CENI)_ _z:e:csu:)_ — ivfﬂse':r:
BEST SEEN 1.00 8 2.8 11.8 11.8
BETTZR T MOST . 2.00 3 10.0 45,8 $7.4
. TANE A WDSY . 3.00 27 8.7 39.7 . 97,1
WORSE T MOST -_4%.00 2 0.6 ‘2.9 100.0
) i . 0.00 242 "0.1 MISSING 100.0
\ TOTAL 310 100.0 1oo.o- -;;8:;-
STATISTICS,,
) MEAN 2.338 . STH EPROR " 0068 , . MEDIAN . 2.339
WONE 2,000 sYo nEV 0.72$ VARTANCE 0.526
) KURTOS £ § =0.451 SKEWNFSS =0+133 RANGE 3,000
Y MINTMUM 1.000 MAXIMUN 4,000 '
VALTO  ORSERVATIONS - 60
) MISSING ODSERVATIONS = 242
)
)
. ' )
H

R I - S, cem
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[ FIMAL CROSSTARS AY PROGRAM, JUNC 29. 1972, 0703172 oae  en
: —FILF  INSIOE (CRFAT:ON DATF = 0~/93/72 )  /OUT EVALUATION $/72 ’
. VASTVABCE VAR20Y TEFFECTTOF FneMAT o INTECLIGTATLIYY
{ : VALUF UAREL VATUE  ABSOLITE RECATIVE ARJUSTE™ ™ CUMGLATIVE
- FREQUENCY  FRFQUENCY  FREQUINCV AP) FREQ
{PERCENTY (PERCENT) {PERCENT)Y
Ii HELPS 1.00 48 15.5 7.6 71.6
0 NO EFFECT 2.00 18 s.8 26.9 98.5
- TESSERS 3,00 1 0.3 1.5 100.0
{ ) 0.00 243 78,4 MISSING 100.0
B votaL a0 100.0 1c0.¢ “loo.0
~ TYATTSTICS.
[ MEAN 1.299 $TO FRRDR 0.080 MEDTAN 1,198
wODE 1.C00 STO OEV 0.493 _VARTANCF 0.243
- XURYGS1S no&2T SKEVRESS T.256 RANGE 2.000
{ MEINTHYS 1.000 MAX MUY 3.000
VALID  NASERVATIONS - 87 : .
.- MISSING DNSERVATIONS - 243 :
(. ' FINAL CRNSSTARS BY PRNGRAM, JUNE 29, 1972, 07701722 PAGE 4\
f i C—FILE  INSIDE  (CREATINN OATF = 07/01/72 )  /OUT EVALUATION $/72
f [ VARTARUE —VARECH — PREFERREQ KINO OF PROG OESCRIPT ,
. . VATUE TABEL VAlUE A8SOLUTE RELATIVE ADJUSTEO  CUMULATIVE
U Y . FREQUENCY  FRFOUENCY  FREQUFNCY A0) FREOQ
l \ . — {PERCENT) _(:egcsu:»_ . t_PEassfrl
DETAILO OFSCRIPT 1,00 10 3.2 14.3 14.3
", GENFRAL STATEMNT 2.00 20 6.5 28.6 42.9
L ‘80TH OF ABOVE 3.00 40 12.9 S7.1 100.0 |
- '0.00 240 77.4 RISSING 100.0 |
' . TOTAL 310 100.0 100.0 100.0
: - . SYRYTSTICS.,
é - MEAN 2.429 $TO ERRDR 0.088 MEOLAN 2.625
' : * NODE 3,000 ST DFV 0.734 VARTANCE 0.538
! = . RURTOSTY <0.638 SKFRRESS =0.860 RANGE 2,060
HINT M 1.000 HAXTMUM 3,000 i
: { VALIO  ORSERVATIONS = 70 .
: 240

H1SSING OBSERVAT{ONS «

5 \
i ; .
Pl -
b { : ' .
i .
}
b :
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FINAL FONSSTARS RY PPOLPAM, JUNE_ 29, 1972,

07701772 PAGE 42

—FILE INSIOE  (CREATION DATE = OT7/01/72 %  /0UT EVALUATION $/72
VAPTARLE VAR205 DESCRIPYION LFNGTH
VATUF LABEL VALUE  ABSOLUTE RELAT(VE ANJUSTED  CUMULATIVE
FREQUENCY  FREOUENCY  FREOUCNCY . A0J FREO
(PERCENT)  (PERCENT)H (PFRCENT)
Y0n LONG ' 1.00 1 0.3 1.5 1.5
JusT RIGHY 2,00 64 20.6 9%.1 95.6
TOO  SHORY 3.00 3 1.0 4.4 100.0
0,00 242 78,1 MISSING 100.0
TOTAL "-;;;- 100.0 100.0 100.0
STATISTICS. .
MFAN 2,029 STD ERRNR 0.029 MEDIAN 2,016
HODE 2.000 "sT0 NEV 04243 VARIANCE 0.0%9
worTnsTs n.s"li SKEWNESS 1,740 RANGF 2.000
MINTHUY 1.000 MAX T MM 3,000
VALTO  NASERVATINNS = 68 .
RISSING OBSFRVATIONS - 242 :
FINAL CROSSTARS BY PROSRAM, JUNF 20, 1972, 01701772 PAGE 43
_FIIC  INSINE  {(CREATINN OATE « O07/01/72 )  /OUT EVALUATION $/72 '
VERTANCE VARS06 — OESCRTTYTEN DEYAIT
VALUF CARET VALUE  ABSOLUTE  REUAVIVE  ADJUSTFD  CUMULATIVE
FREQUENCY  FREQUENCY  FREOUFNCY ADJ FREO
. (PERCENT)  (PERCENT) (PERCENT}
von OETAILFO 1.00 1 0.3 1.5 1.8
JUST  RIGHT ' ' 2.00 62 20.0 92.5 94.0
YO GENFRAL 3.00 3 1.3 6.0 - 100.0
0,00 243 78.4 MISSING 100,0
TATAL "-;;3- 190.0 100.0 1¢0.0
SYRYTSYTCS. .
MEAN 2,045 STO ERRNR 0.033 MED | AN 2.024 .-
“ONE 2.000 SY0 NEV 0.272 VARTANCE 0.074
RURTOSTS (M L)) SKEWNESS 1.763 RANGE 2.000
MINTHUM 1,000 MAXTHUM 3,000
VALIN  ORSFRVATIONS - 67 .
MISSING NASERVATIONS = 243
52 (b2 -
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FINAL CRNSSTARS BY FROGRAM, JUNE 29, ‘978, 01701772 pAGE

y 33
—FILE INSIDE (CPEATION DATF = OT/CS/72 )  /OUT EVALUATION 5/72 -
VARTEKLE VARZ07 oW WELL D10 CUIOF PREPARE FOR PROG M
R TR | R4 R R Y
: [OFRCENT) _ (OEPCENTY {PERCENT)
VEPY  WELL 1,90 28 8.1 36.R 26,8
‘cx s 2.00 2 ) 1.6 $2.9 89.7
:TTUTVFW_LL 3.00 7 2.3 10.3 _ 100.0
0.00 242 78,1 MISSING 100.0
o . ToTaL 310 100.0 1€0.0 100.0
STATISTICS..
MEAN 1.738 ST0 FRROR 0.077 ' MFDT&N 1.750
:one 2,000 < STO OEV : 0.638 : VARTANCE 0.406
KORYOSTS ~0.672 ; SKEWNESS 0.204 RANGF 2,000
MINTHUY 1.100 MAXT MUY 3.000
;VAl 10 CBSERVATIONS - 6A . .
MISSING ORSFRVATIONS = 242 :
i .
;
:
' FINAL CROSSTABS AY PROGRAM, JUNE 29, 1972, 07701772 PAGE 43
—~FILE INSIDE  (CREATION DATE » O7/31/72 )  /OUT EVALUATION $/72 - ' '
VARTARTF  VARIDAR  WATING OF OTSCUSSTON QUESTIONS
VAUV LABEL VALUE ABSALUTE RELAVIVE A0JUSTED  CUNULATIVE
; FREQUENCY  FREJUENCY  FREOUENCY 409 FREQ
! (OERCENT)  (PERCENY) (PERCENT)
VERY  EFFECTIVE 1.00 13 4.8 21.4 214
EFFECTIVE : 2,00 28 9.0 40.0 61.4
L 3.00 21 6.8 30.0 9.4
SNMEWHAT INEF#ECTIVE 4.00 s 1.6 7.1 98.6
:vm INEFFECTIVE . *$.00 1 ' 0.3 1.4 100.0
0.00 240 TT. 4 MISSING 100.0
voraL 310 100.¢6 100.0 "100.0.
STATISTICS.. ‘
WEAN 2,291 STO FRROR 6.111 MEOTAN 2.214
' MNNE 2.000 ST0 DFV 0.931 VARTANCE 0.867
1 KURTOSIS -0.159 SKENNFSS 0.413 ' RANGE 4.000
WINTHUN 1700 MAXTHUN $.000 -
" vauo NASERVAT JONS = 1))
WTSSTAR NBSFRVATTONS = 240

PR R
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EINAL CRDSSTARS_AY_Pn0GPANM. JUNE 20, 1972,

077914712 PAGE 46
S FILE  INSIOE  (CREATION DATE = €7/01/72 ) /0UT EVALUATION /72 ¢

VERTABLE —VAR209 RATING OF FOLLONUP ACTIVITIES
VALUE UABEL VA UE ARSOLOTF PELATIVE ANJUSTED  CUMULATIVE
. FREQUENCY FREOUENCY  FREOUENCY ADJ FREQ
t (PERCENT)___(PFPCENT) (PERCENT)
VERY _ EFFFCTIVE 1,00 12 3.9 17.9 17.9
EFFECTIVE 2,00 26 8.4 38.4 $6.7
(L3 3.00 23 Tob 343 91.0
SOMEWHAT INEFFECTIVE 4,00 s 1.6 ‘1.8 91,5
YERY INEFFECTIVE $.00 1 0.3 1.5 100.0

0,00 243 70.4 NISSTNG 100.0

TNTAL -";;;- 100.0 100.0 100.0
STATISTICS.o _
FEAN 2,358 STO FRROR 0,112 MEOTAN 2,337
MODE 2.000 STO OfV 0.916 VARTANCE 0.639
XUPTOSIS -0.158 SKFUNESS 0.30% RANGF 4,000
MINTMUN 1.000 HAXTHUN $.000
VALID _ NBSFRVATIONS = 61
#ISSING ORSERVATTONS - 243
! : ~
i
'

.
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X. OBSERVER AND TEACHER COMMENTS

FROM QUESTIONNAIRES
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OBSERVER AND TEACHER COMMENTS FROM QUESTIONNAIRES

In addition to machine scoring most of the questions from the teacher and
observer questionnaires, selected answers to the open ended questions were
extracted and are reproduced below. These answers arc presented by program

and program version, and each group of answers is preccded hy the question
to which it is referenced.

Answers selected for reproduction were those which may be helpful to the
cesign team and producers in their attempt to improve the series, and those
which indicate some typical reactions to programs in the series. In some
cases a city name appears after = comment. In these cases it was felt that
location might be relevant to the comment.

"How Do You Show...'

Question 5, Teacher Questionnaire: Please comment on clements which they
understood well or did not understand.

They easily identified emotions shown. About half the class still
did not know if they thought s!-~wing emotion was a good thing to
do or not. Most had never thc::-ht about it before.

They seemed to have a clear ur.:~vstanding of the displacement of
deep emotional feelings expre::.d by the youth in the presentation
only after I had gone over it -:ith them. They would have been more
prepared had they known what :u look for.

Children understood that everyone shows how he feels in his own way,
and that feelings change as we react to different situations.

They understood the emotions of fear, anger, hostility, etc. Same
of the more mature children understood the main theme, ''How We Feel'.

I think they understodd that people show feelings in different ways

but were unaware of the subtleties in the program.
Question 18, Teacher Questionnaire: Was the music in the program appropriate
or inappropriate? Please comment.

The children seemed to enjoy the song very much.

The music and words were of "a ballad-like quality that children find
easy to listen to.

The theme song of the film should be changed to something that can
easily be remembered by the children.

I would have enjoyed having a copy of the words to the song.

w6




Question 20, Teacher Questionnairc: Were there any portions of this progriun
that were inappropriate or cducationally ineffective?

F—
R

i

The picture could have had girls and some of their problems depicted.

Ptk e

My girls felt the program was for boys only as girls don't gang up
as much. Perhaps something with more universal appeal is needed.

,.u_.a-u‘
]

The ''cake scene' was anticlimactical.

The scene with the garbage cans did not show any fear to my class
becausc the cans were too realistic. I don't see the value of the
scuffle in the garbage cans other than a display of relief.

The events such as the softball game and the fight prove to bhe
exciting than the meaning concealed in these two events.

During the baseball game, the comment 'dirty pitcher'" or similar
words, did not seem appropriate or necessary.

Question 21, Teacher Questionnaire: Were there any portions of this program
that appeared to be particularly effective or meaningful?

I felt it meaningful due to the number of fights on our playground and
display of anger and frustrations throughout the day.

The scction where the boy was jumped was very meaningful since the hoys
in my class- have heen involved in fighting coming to and from school.

Children noted the fact that the boy was quick to share his pride (home
run) with his mother but did not mention his defeat (fight) to her.
Children discussed personal emotions involved.

Yes, the children really felt empathy toward the littlc hoy who said
he couldn't talk to his parents.

Seeing the boy break bottles and throwing and kicking helped the group

to see themselves in their troubles and try to find a better way to
solve their problenms.

| The children were quite impressed with the fact that the boys had the
cake in spite of the Mother's command.

. ¥ Question 23, Teacher Questionnaire: no you have any suggestions for improving
; this program and ones like it?

i I feel a discussion about ''feelings', in general, prior to the program

would spice-up the program. I put up magazine pictures, prior to the
program, showing emotions. The caption, "What do you feel?" prompted
their responses: joy, happiness, fear, hate, love, etc.

There wasn't enough emotions shown in the film. The music should also
be changed.

-67- G 7
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At a few points, speakers were hard to understand. Perhaps a
narrator in addition to or instead of music would be appropriate.

The music could have been more ear catching. It didn't seem to stay
in their minds. The film could have had less talking and more emotion
in the music as well as actions of the boys. It also should have been
multi-ethnic!! (Hartford, Corn.)

Use some black students also. (University City, Mo.)

Include black children. (llartford, Conn.)

Giving us more or some ideas to improve our discussions.

Question 13, Observer Questionnaire: Please comment on student responses
to the emotional content of the film and indicate some of the topics which
they. discussed.

Children respond with comments and laughter to the film as they are ]
watching it. Mostly discussed the feelings of the children in the film
and what they liked about the film.

. The ogst responses came as children watched the film. Laughter at:
fight delayed by tenseness at jumping, when shoved off, home runm,
rubbish cans. They talked frequently throughout showing--''Oh oh™ at
the cake, '"They're gonna get it," "Wow!' ''Look at his face." (Chocolate
on it) Laughter and cheering at home nn.

Specific questions evoked response but total concept did not seem to
be understood.

During and after film these were the comments: 'I know they're scared
because they're gravey and talking so much and so loud." This was
during graveyard scene which was very effective. Class was attentive
but felt the uneasiness of the two boys. '"I'd be scared half to death
at night, not in the day though.'' 'Why are they running?"' 'They have
a bat to use." '"They can see good in the daytime." "I wouldn't be
that scared in the daytime."

Going through the cemetery, students just responded "I am.' when film
said, "I'm starting to get the creeps." Children responded verbally
and emg(tlionally to film. They seemed as though they were very much
involved.

Children tuned into film, not discussion. Their comments during film
more incisive than anything that came out during. Strongly teacher
direcied discussion.

What has frightened them and how they react when frightened. Why they
try to hide feelings.

It seemed that even with the teacher's emphasis on the feelings aspect
the children had a hard time adjusting to what feelings are and how to
relate this to the teacher.

= 4§




i- (Cake) (Most were girls' responses) They cut it too big. After
awhile they start.eating all the cake up. My God, they're bigger
than I am. They're pigs. My mom would never make any more cake
again. I wouldn't eat any.

_ Discussion center around garbage cans, throwing and kicking hottles
; and cans. Taking a piece of cake without permission.

Garbage can, unsanitary. Very little to film on feelings.

1 8 Laughter and excitement over the fighting. One girl's response:
"Didn't like the film." '"Too much boy stuff."

biscussed facts of the film. Discussed different film characters'
reactions and emotions as scen in film. Very little projection.

Children mainly discussed film and did not seem to relate their
aggression to the film's showing of aggression. Discussed alternate
ways of dealing with anger. Told what they would have done if their
quarter was taken. llow they can or can't talk to parents.

Tantrum-throwing as response to frustration discussed. Cake snitching
~ incident aroused great interest. Parental reaction to irritating
I‘ incidents with pets. Never dealt with ideas of child who couldn't
- - show feelings.

Good comprehension of emotions (particularly anger) as evidenced in
film. LIttle comprchension of basic difference between three boys in
their reactions to situations presented.

Most children indicated a great interest in it and a wish to see it
or others like it again. When asked what other subject areas they
r would like to see films, one student said a film about somebody who
: felt different. from others.

: "Must I, May I"
g (Short Version)

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

; It seemed they were following the story of Bobby more than the black
S girl having too many responsibilities. The class felt for Bobhby as
i they told their own experiences of being over-protected. (Las Vegas, Nev.)

I They understood the idea of too much responsibility and not enough
responsibility. They did not seem to understand the contrast of the
i life of the girl and the boy (the over-protectiveness of the mother

: and the lack of protectiveness of the girl), and I am not sure that
2 they should understand it.

I Students were able to distinguish the difference in the situations of
. the children.

ERIC | 69




Responsibility; bhoy wanting freedom, paying for goods purchascd;
concept of paying for what vou get.

My children understood the program well especially when the hoy
was rude to his mother. They also understood the area of responsibility.

Children should have specific jobs and be expected to do them.
Parents protect children and worry about them because the parcnts want
the best for their children.

Difficulty in understanding where Debbie's mother was.

Question 18, Teacher (uestionnaire: ~ Was the music in this program appropriate
or inappropriate?

It was appropriate background for thc story. It didn't seem to be
loud enough to interfere with the conversations. I thought it was good.

The background noises of the film overwhelmed the children's voices
in the film. When the TV children spoke alonc they were usually audible.

Too much vibration on the city streets noises.

Question 20, Teacher Questionnaire: Were there any portions of this program
that were inappropriate or educationally ineffective?

At times the scenes switched back and forth a bit morc often than
necessary and the '‘plot" was lost to a certain extent--perhaps the
background noises of the production caused this.

Question 21, Teacher Questionnaire: Were there any portions of this program
that appearcd to be particularly effective or meaningful?

The children could identify with both situations presented. This was
cffective in discussion. (Las Vegas, Nev.)

when the children had to do jobs they did not like to do. The child
treating his mother with disrespect. The part where the child had
nothing to do that was fun.

Yes, the boy yelling at his mother seémed to effect them most. Most
of them did not do this and talked about what would happen if they did.

Paying for the oranges, the man's letting the boy charge the magazines.
Question 23, Teacher Questionnaire: DNo you have any suggestions for improving
this program and one like it?

Would it be possible to come to morc conclusions in the program? Or is
that what the discussion is supposed to bring out?
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Question 13, Observer (uestionnair<: Plcase comment on student responses to
the emotional content of the film and indicate some of the topics which they
discussed. :

The cost of one orange. Very little emotional content was discussed
B or even mentioned and very little of the children saying or identifying
with the children in the film was evident.

Talked about doing the right thing so as not to feel guilty. Much
talk about responsibility.

Mostly factual material covered in discussion.

"Must I, May I"
(Long Version)

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

I didn't feel that they understood the meaning of todays as clearly
B as previous one. I had to do more to bring out the main thought.
[

I have a feeling they may not have understood all the responsibilities
- presented in the inner-city sequences. Much of city like is strange
[‘ to our children. (Preston, Conn.)

X They understood they were seeing two separate ways of life. Children
E of this area are not familiar with life in the ghetto. Some did not
: understand why the older girl had so much responsibility. (Preston, Conn.)

B Understood both Debbie and Bobby were unhappy but needed discussion
c to bring out reasons why.

Realized there is a need for discussing amount of responsibility one
should have to accept.

Some of the students did realize that Bohby didn't have much responsibility.

Many seemed to relate to Debbie's feelings that went along with her
responsibilities.

That the boy wanted responsibility and the girl felt she had too much.

Question 20, Teacher Questiomiaire: Were there any portions of this program

N that were inappropriate or educationally ineffective?
I think that previewing or helpful materials would give teachers more
i discussing power.
] At times it was difficult to hear Debbie's words over the noise of the
i { city.
|
!
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Students were repelled by mother using saliva to clecan boy's face.
(Windsor, Conn.)

The general format of flashbatks from suburb to ghetto 1ife just did
not seem to interest most of the children. Perhaps they found it
difficult to associate with either way of life since this is mainly
a farming commmity. (Preston, Conn.)

The entire program was most appropriate. However, I feel that the
program should have included some black people also. (Ilartford, Conn.)

Question 21, Teacher Questionnaire: Were there any portions of this progranm
that appeared to be particularly effective or meaningful?

The part where the boy was given responsibility to deliver the order
seems to impress many of them.

The sequence of Bobby in the drugstore--his irresponsibility in
handling the ice cream and books. The children seemed to respond
immediately to this.

Children recognized that the boy in suburbs was unappreciative of
all he had. They commented on how selfish he was as compared to the
girl in the ghetto.

Too much responsibility rather than lack of it.

The ending revealed a lot of emotions because you could actually see
the emotion shown in the boy's and girl's faces.

Interweaving the two contrast in stories helped the children understand
that different feelings can be associated with responsibility.

Question 23, Teacher Questionnaire: Do you have any suggestions for improving
this program and ones like it?

Longer sequences. I think there were too many flashbacks. Seemed too
fragmented to me.

Our school has a large black population. Maybe having black children
as performers. (Hartford, Conn.)

Question 13, Observer Questionnaire: Please comment on student responses to
the emotional content of the film and indicate some of the topics which they
discussed.

Very little discussion of emotional aspect of material in film. Discussed
event relating to actions of their mother, responsibility of taking care
of brother or sister.

Little to emotional content, much to the action of both hoy and girl
portrayed.
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Students seemed more interested in the program they had scen before,
"How Do You Show,' thar. this one. The only thing they discussed was
responsibility.

Children very quiet during film. Discussed responsibility heforc and
afterwards--responsibility of themselves and of the children in the
film. Some children stated that they did not like the film--'wasn't
exciting enough."

Very personal response on the part of students. Rcsponsibility--
parent vs. child. Why they have to assume responsibility for more than
their share sometimes.

Students couldn't have cared less about the emotions brought out. They
discussed the 'dangers'' of riding hikes in the center of the street,
germs on the face cloth.

Kids felt that Bobby was going to get into an accident if the story
had progressed. Children discussed responsibilities in the film and
what responsibilities they have at home.

Much of the discussion centered around responsibility--taking care of
sisters and brothers, jobs--pay or no pay following rules established
by parents.

Teacher (with preparation) did a very good job, sensitive to children
and elicited interesting thinking. A final comment from child was that
it might be good to put the "Boy in the girl's place and the girl in
they boy's place and see how they like it."

", ..but Names Will Never lurt"

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

Understood concept of prejudice but did not grasp the word. Did not
really understand language as source of prejudice or feel term "‘French
Frog'" derogatory. They were more concerned with the hurt feelings.
(Toronto, Canada) '

Understood the meaning of prejudice--got the idea that something might
be wrong with Jews, Catholics, etc. This could have been clarified--
Ottawa-Hull setting not clear--children not aware of this. (Toronto, Canada)

Shots of other groups discriminated against were too short, not clear.
Setting of Ottawa and llull should have been clarified at beginning.
(Toronto, Canada)

Did not relate directly to local problems. Frenchmen arc not discriminated
against in this area. (San Jose, Calif.)
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Geographic setting, not well. Calling names, well. (San Jose, Calif.)

The word 'prejudice"” threw them off but they understood the concept
well enough.

The portion on the explanation of prejudice is well understood hy
most. After discussion all people understood.

Understood the name calling but really don't understand what being
prejudice means.

They understood the term '"prejudiced" and how it feels to be called
names.

Understood the prejudice in the program but did not associate it with
their own prejudice against a hoy in their own class.

Understood well--content of name calling (in fun and in anger). Pconle
are rejected because they can't commmicate. Did not understand very
well the idea that prejudice can be a result from repeating adults'
prejudices only and otherwise can be groundless.

Generally they understood the theme of the program, however some

seemed to confuse examples of prejudice with "fun" name calling. liowever,
again, this represents an average grade 3 viewpoint--to him '‘name calling"
is wrong.

Understood the hurt feeling of boys and cause. They also realize the
problem of making amends. :

Understood name calling hurts and prejudice. Did rot clearly under-
stand prejudice by minority group to large group.

Understood the feelings motivating Mark's outhurst. They did not
understand Jean Pierre's prejudiced reaction--didn't see it as such.

They understood prejudice and segregation. They understand how it
hurts to be teased or tormented ahout things that cannot be changed.

I feel they have a knowledge of what is prejudice, but did not under-
stand the effect of prejudice.

They did not understand segregation.
Hatred for people because of differences. Different kinds of racial

hatred and reasons for it. low to better the situation.

Question 18, Teacher Questionnaire: Was the music in this program appropriate
or inappropriate?

The music showed the confusion of Mark and gave a nightmare quality.

At confused section, the music heightened Mark's confusion to find his
way.
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buring the music portions of the program therc was talking. This
same problem can be noted at the local Saturday movies where the
children leave during music sections.

Began to get restless and talk to each other when rusic hegan mid-
.~ way through the film,

Kids moved around a hit when nusic camc on--restless. Later said
that they liked the music.

(uestion 20, Teacher Questionnaire: Were there any portions of this program
- that were inappropriate or educationally ineffective?

The first part was difficult to understand what was rcally happening,
- e.g. low a boy could move from one city to another so fast.

Canadizn setting a little hard to relate to at first. (San Jose, Calif.)

It was not possible for these students to relate to Canadians. They
are of low middle class background and have much more hasic needs and
language. (San Jose, Calif.)

-

This film was well done, however, my class had difficulty relating to
the Canadian situation. Had they boy been Mexican or black and had
they fought after the name calling it would have been more realistic
to them. They thought the name 'dirty French frog" was sort of funny.
(San Jose, Calif.)

The "chase scene' when the boy was lost and running could be shortened.
The mother's conversation was too long. Regging the issue.

Facial expressions did not come across well. Too much time spent
showing concept of lost. I found the children getting restless.

Sequence in Hull was too drawn out, camera work not clear, and more
close-ups of people's mouths speaking French might have heen more
dramatic.

The time spent by the boy running to find his way back was a bhit
lengthy.

. Play on emotions effective when Mark was lost. But this portion was
f a trifle long.

Shots of slums, other nationalities unclear and a hit brief. Also
children not aware of mcaning of anti-Jewish demonstrations, i.e.,
problems of Jews during W.W. II unknown to them.

- Quick shots of slums, etc., were meaningless.

I don't think that this program would fit for two's or three's hut
is very good for four's and higher, perhaps, five and six.
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(uestion 21, Teacher Questionnaire: Were there any portions of this program
that appeared to be particularly effective or meaningful?

Pictures of people living in depressed areas were very effective.

The use of two languages helped to "set the stage'' for the serious
part of our discussion--prejudice. (San Jose, Calif.)

Hockey game, argument followed by the explanation of the word
prejudice. (Toronto, Canada)

Scenes with the hoys were generally better than the one with Mother.

The part where the mother explains to the hoy about prejudice, segregation
and discrimination and later at the end of the program when it is repeated.

The children immediately identified with the hockey playing youngsters.
Situation of argument was typical of their own experience. (Toronto, Canada)

llockey scenes relevant. Music supported Mark's distress in Jull
quite well. (Toronto, Canada)

The search for the lost friend and the difficulty of breaking into
each other's world.

The initial encounter--name calling,

Name calling, fighting and conversations ahout prejudice were
effective--related directly to this area where this behavior is
prevalent.

The name calling, as several of my children have experienced incidents
very near to those presented.

Yes, that people can say racial names because they arc angry, and not
because they know what it means.

The direct name calling impressed them the most.

Yhen the boy left the group and the silence following. Going to
apologize. Reaction of Jean Pierre.

The part where Mark and Jean Pierre hecame friends, the hockey incident,
Mark kept meeting French people and tried to find his way home.

Facial expressions were excellent. The collision at the rink was
most relevant and effective in introducing the theme of prejudice.
The belated title introduction was effective.




Question 23, Teacher Questionnaire: DNo you have any suggestions for improving
this program and ones like it?

Apply it at a local level. (San Jose, Calif.)

The sound is often muffled and some of the pupils had problems
catching all of the dialogue.

Seemed pretty good although some students did not know what Canadians
werc and therefore missed the racial overtones. (San Jose, Calif.)

I would like to see several examnples of prejudice so the children
are exposed to a wide scope of experiences. (San Jose, Calif.)

I feel the program would creat a worthwhile discussion in the junior
grades. My class was not capable of relating this expericnce to other
prejudices, discrimination, etc.

Children's suggestions--color, more music, Mark seemed to be all over
Iull within a short period of time.

Remove part of the ''chase sequence' when the boy is lost. Shorten
slightly the Mother at the ironing board scene. Add a bit if possible
to strengthen the positive ending.

Make the beginning clearer. Slow the pace down from one thing to
another (incident). More emotions portrayed.

Make the program less stilted, and flow along more smoothly. Too
much time was spent on certain scenes, causing a slackening in interest.

I felt it was a little long. I also feel that leaving the problem
(whatever it is) unsolved would stimulate discussion more.

Keeping to a short length. Showing emotion in facial expressions.
Question 13, Observer Questionnaire: Please comment on student responses

to the emotional content of the film and indicate some of the topics which
they discussed.

They all laughed at the term '"frog', but do they know what it means?
Difficult to judge. In the discussion, the students say that they
would feel nervous, embarrassed, if they could not speak the language
of those around them. They mentioned many kinds of prejudice, with
Archie Bunker as a prime example. The students noted that Mark could
not speak French but that Jean Pierre spoke both languages. Some felt
we should learn French. It was noted that name calling only causes
more name calling. The teacher asked 'How would you feel if you were
Jean Pierre?'' Why are people prejudiced?--Answer--'"We are afraid of
those who are different." They discussed war in Israel, Ireland and
F.L.Q.
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The children agreed that some kinds of names don't hurt if they

are just tecasing. llowever, names against nationality or rcligion would
hurt, anger, make one sad. One little boy said, "If someonc called me
stinky Canadian, I'd kill them." Generalizations are wrong, e.g.

"all hippies aren't bad or lazy.'" Name calling just lcads to rctaliation.
Gave examples of prejudice--e.g. not liking someone because he is black.
They discussed why the French are separate. One boy said it was for
practical reasons. "If you go to a store you nced to spcak French if
the people there are French.'" They agrced it was difficult to learn
French. The teacher said that some people who arc Fnglish and move

to Montreal, go to the Fnglish section bccausc you need courage to go
wvhere your language is not spoken.' They mentioncd that in the film
Jean-Pierre said''the lnglish don't learn French, but the French studv
English." The students seem to find the ''lost' part of the film a bit
too long. They are very attentive when Mark & J.P. are speaking and
when Mark's mother speaks.

The children were very attentive to film. When Mark is lost, T

saw a few worried faces. During the film insert of the slum arca and
mention of keeping blacks in a slum, a white boy and a dark skinned hoy
exchanged smiles. The children certainly knew thc meaning of the

word "prejudice''; they gave many examples--Archic Punker. Reasons for
prejudice were fear hecausc people were different. ''If you get uptight
because a black person moves next door to you' 'My friend didn't go to
a Negro boy's birthday party hecause he was bhlack."” They would feel
hurt and unwanted if called names. A few mentioned that J.P. did not
trip Mark and that Mark called him a name just because he was French.
Mark would not have reacted the same way had J.P. been Fnglish. It
was suggested hy a few students that everyone should live together...not
always try to have your own way...love cach other. It is wrong to
have a sign saying NO BLACKS. llelp people in slums.

One little girl thought the French boy was "mean.'" The children

caught the title and the tcacher discussed names... As the class was
largely Italian they were familiar with the term WOP. A child said
that Negroes don't like to be called Niggers. Another child said it
was wrong of the English boy to call the other boy a FROG, although it
drew a great laugh during the film. It was decided that people are all
the same on the inside. The outer differences are not important.

They discussed why they don't like some people...perhaps we are jealous.
One boy said, "If someone is mean to me I would get a new friend."

"I would like the person who doesn't have friends.'" There was a slight
controversy about Italians. One boy said they dress fancy to show

off. An Italian boy answered that they dress up to be nice. The
children became’ restless during the ''lost' sequence. Amsed at the sign
of Kentucky Chicken in French. One child rcmarked that they would

play hockey together again and that a game helps people who are
different to be friends,
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The 1cvel of discussion was largely factual. One child summarized the
events in the film step by step. lle commented that hoth boys were
prejudiced because ''one called the other a frog'...'but the French hoy
would get his brother to beat Mark up."” One child started to say

"I liked...such and such' but the teacher stopped him saying that

was not the question. She had asked 'What did we see in the film?"
The children laugh when Jean-Pierre is called a FROG. One child

said UGHl at slum scene.

{

Students rarely discussed their own feelings. Discussion divided
between emotional content of the film which kids seemed to understand
and related instances of prejudice in the world. Interestingly, the
i tecacher chose topics such as Archie Bunker and ncws items from TV,

Bt ttam e
]

Enjoy hockey game--laugh when boys fall. 100% attention when J.P.
- and Mark talk in restaurant. A few are puzzled when music begins.
The children mentioned people in school and at homc who were of
diffcrent nationalities. Mentioned fighting in Ircland. One child
said, "The program makes you want to understand different people."
They said they enjoyed program. One hoy said he thought Mark had a
headache when music came on.

Topics: People they liked or disliked and why; name-calling, esp.
related to ethnicity. Some told of having been called names or
having heen rejected because of ethnic background.

Particular personal experiences with prejudice. What prejudice is,
that's it's bad, that they should have more feelings for each other.

Personal reasons for displaying prejudice and name calling. DNiscussed
likes and dislikes of the film--e.g. didn't like fighting and pictures
of people living in ''junkyards.'

Enthused--picked-up language barrier problem immediately--laughed when
he was lost in film. (San Jose)

The children would be afraid if they were lost as Mark was.

Students responsive because there were several children within class
of various races, cultures, etc. (Toronto)

Many interruptions. Mainly discussed events in film. They like the
- mother's talk about prejudice...meaning of word--Talked about Quebec--
why it is French. Factual level.

Students very concerned about 'how it feels'' to be called names: also
disturbed by scenes in film showing slums, Indian rcserves, ectc.

Students very enthusiastic and started discussing film topic in
groups among themselves--not with teacher. Recess. -

Positive enthusiasm--Students discussed White-Black, Irish-Inglish,
Jewish-Gentile issues.
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Students enjoyed film. They talked about why prejudice exists...
because we are afraid of people who are different. One child
mentioned llitler and Jews.

Students commented on hate and unhappy feelings against discrimination.

Conceptually too difficult for the class. They centered on physical
cvents of film and the idea of name-calling. Discipline was a big
problem here.

The students did not understand at all the gravity of the problem. Most

were uninterested. The discussion was hased entirely on printed sheets
with questions on them. '

"Living With Love"
(Short Version)

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

My class, especially the boys, are quite aware of "love” in thec boy-
girl-kissing type they see on TV. But they do understand the other
meanings of love.

Question 18, Teacher Questionnaire: Was the music in this program appropriate
or irappropriate?

Children did not like the singer but did like the beat.
Question 20, Teacher Questionnaire: Were there any portions of this program that
were inaporopriate or educationally ineffective?

Was there a husband--father figure?

Only one thing, voice quality was a little difficult to understand.

Some students thought the children were too kind to each other. They
wanted to see a conflict between children, not just parent-child. -

Most of the program was effective and meaningful. Possibly with
exception of cutting the scene with the boy and girl kissing on the
lips. This takes away from the theme of the program hecause of the
maturity of the students. Affection and love need not he shown this
way--especially for this age level.

Question 23, Teacher Questiomnaire: Do you have any suggestions for improving
this program and ones like it?

Isolate some of the interactions with the people and discuss what is

happening.
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Unfinished situations that involve varied solutions and icad to class
discussions.

Include at the conclusion some open ended questions before the
classroom teacher opens it up for reaction so that the class will have
in mind what they feel.

Question 13, Observer Questionnaire: Please comment on student responses to
the cmotional content of the film and indicate some of the topics which they
discussed.

All girls were continually attentive. Five boys were playing with wires.

Kids were rather restless during the discussion. The word ''love"
hrought romantic thoughts and the kids got rather silly. A few went on
to discuss other ways to love. Only a few corments showed an identi-
fication with the emotions displayed in the film.

Kissing and hugging was felt to be silly. The dog sequence had the.most
impact. Rural arca, no black and few foster homes. Topics: Love in
the home and sharing.

Many said they didn't like it. Some called love 'stupid." Kids stated
they were expecting program to be as entertaining as Electric Company
. or Sesame Street.

Students thought hugging and kissing silly. They discussed the sharing
they saw in the film, sharing in their room, and love in the home.

Color does not cffect ahility to love. Liked 'mother's" narration.
Wanted to see rest of films. Would be good for child to sce who had
recently experienced death in the family. (program on death) All the
kids in the world should see the film to understand love hetter.

One boy really thought puppy was cute. Some were smiling warmly to
signs of love between mommy and kids. Liked music.

Recognized feelings shown by children in film--toward foster mother,
toward each other, toward dog, sharing. Personal feelings hecause of
split homes--divorce, work, service. »

- Students responded to woman in the program and love evident in various
scenes; now they were able to recognize signs of love. Students liked
- the music and responded physically to it. Some thought instrumental

rusic without vocal would have hcen hetter.

Best film she had ever seen. Brotherly love, sharing, color made no
difference. Children went to abstract thoughts.

a- &l




-17-

"Living With Love"
(Long Version)

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

They understood most of the program. Hard for a time concept of )
foster parents and why children had to leave the home. Ilad hard time
understanding not being loved.

Students understood 'Why children love.' Well, they realized color of
skin makes no difference in love. linderstood different kinds of love.

They pretty well unders;tood how adults and children can show love or
caring, but they did not understand the idea of needing love.

They understood the concept of love in that the 'Mother' showed love and
affection for the children. But they had trouble expressing how they
receive or give love. '

Secmed to understand concepts very well. One child's corment: ''Love is
liking somebody better than yourself."

Concept of black and white people. Foster home situation. XNeed of love
and understanding. Sharing and loving.

Question 18, Teacher Questionnaire: Was the music in this program appropriatc
or inappropriate?

The music instilled the proper feeling for this film.
This is the "now'" beat, the kids enjoyed it tremendously.

I think children enjoy hearing snappy music such as this--it helps keep
their interest high. '

gy

Question 20, Teacher Questionnaire: Were there any portions of this program
that were inappropriate or educationally ineffective?

Well, I feel the program was more oriented towards adults rather than
the students.

One child ’(boy) commented that 'This is an adult film." It was too much
like'a documentary and the children lost interest.

The program nceded something more exciting to capture children's intcrc':st.
Wonderful theme. Mrs. Smith's foster home was a good example but wasn't
presented well. '

Too many instances of overt affection--students act emharrassed and get
silly.
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My class has difficulty in expressing love for others. )ost were too
embarrassed to take part in the discussion and to give their feelings.

Question 21, Teacher Questionnaire: Were th-re any portions of this program
that appeared to be particularly effective or meaningful? -

They especially understood the portion of the film with the puppy.
Discussion of expressing love when a person is punished.

My class seemed to think most about the concept of punishment and love.
Foster mother's labeling of certain ways of showing love. Outline of
various forms love takes, incliuding punishment. Children related to

pets, agreeing fully that punishment is a display of love.

The parts where the children showed concern and affection for their
"ward'' mother seemed to make an impression.

Children were '"giggly' about a young hoy (5 yrs.) kissing a girl on the
mouth.

Question 23, Teacher Questionnaire: Do you have any suggestions for improving
this program and ones like it?

Little boys in the third grade treat any subject that deals with "love"
as poisonous. I think there should be a different approach.

Perhaps there could be a slight discord shown somewhere--these children
do argue, but seemed to like thc harmony shown.

I believe the film was above third grade level. The commentary was not
clear--hard to understand, dull. Did not capture students interest.

Without proper teacher preparation, I feel the program was not as good
as it should have been.

Make the programs a little more ''children" oricnted--possibly giving the
child's point of view and using a child as narrator rather than an adult.

This episode was adult oriented (how an adult acts and with much adult
narration). Perhaps others could be more dramatically centered on a
child's real view of life (not what an adult thinks a child thinks),
which I think was a problem here.

Question 13, Observer (Questionnaire: Please comment on student responses to the
emotional content of the film and indicate some of the topics which they discussed.

Applauded. Students seem very happy and pleased with the film. Students
said they would like to see more films.
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The majority of the pupils commented on events concerning themselves
rather than concentrating on the theme love. They seemed to crave
conversation on a simple basis.

I feel the children didn't relate to the situation and therefore
showed little sympathy to the children. The topics discussed were
mostly to the film fact and feelings briefly to other things.

Not too emotionally involved. Teacher had to continually stimulate
thoughts. The only thing they werc really interested in was the
puppy and their own relationship with animals they had.

Iixpressed feelings compared to their own. Particularly felt emotion
about the children leaving the mother, mother hurting herself and the

puppy .

Students were totally quiet during the ''child leaving' segment. Sad.

llow to express love--whether people need it. low they feel in the eyes
of their parents and how they feel about this. Feelings and emotions
on the part of students dominated the discussion.

Parents show love by correcting or spanking, taking things away,
giving presents. Love--would not be any war. '

Suggestion: Some in-service training for teachers in reflecting
student's feelings, to help them explore their feelings and
responses rather than just leading a recital of experiences.

"In My temory"
(Short Version)

Question 5, Teacher Questionnaire: Please comment on elements which they
understood well or did not understand.

I observed that the children understood the story and all of the details.
They particularly identified with the parts dealing with just the
children--cousins coming, playing dead, etc., and with the little girl's
confusion about picture for grandmother, and worrying at night. Some

of the children seemed confused about formality and adult grief at
funeral, but were very perceptive of flashbacks of grandmother.

Death means someone will never come back. The human body decays. (This
came out of discussion.) Everyone will dic someday. When the human
hody gets too old, it will stop working correctly. (They understood
this but not surc why.) We arc sad when one dies because we miss them.

The children didn't understand the part where the little girl asked,
"When can I give Grandma my picture?" They did not realize that the
little girl was confused.
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They understood the child was confused, was not able to understand,

and was remembering about her grandmother. Also they understood the
reason the children could not concentrate was because they were thinking
about something else. They understood the grown-ups were sad.

I feel the class understood the film, but I think that emotions and
feelings should bc expressed and learned in other arecas hesides death
at this age.

They could not understand why the grandmother died from pncumonia when
they knew about so many other people who had recovered from the same
illness. :

Question 20, Tecacher Questionnaire: Vere there any portions of this program
that werc inappropriate .or educationally ineffective?

The father made the remark something to the effect that all people die
when they're old or that he wouldn't die for a long time. This takes
away from the reality of death to a child. Death at cvery stage of life.

I felt it missed the point--people of all ages die--not only old people.

I think if there had been a little more about the girl's life after

the grandmother was gone, it would have given the children some insight
on how one feels and acts when they must hegin reconstructing their

lifc after losing a loved one. Often we don't feel the full impact until
after the funeral and after our friends have gone home.

Will children believe that if a family member has pnewmonia and enters
the hospital, he will dic?

Question 21, Tecacher Questionnaire: Were there any portions of this program
that appeared to be particularly effective or meaningful?

All of the questions that the girl asked her parents werc ones that all
children would ask -- and the answers were given in such a manner that
they could be easily comprehended hy children.

The children playing as children do and their secmingly lack of
understanding of what was going on - but their lack of interest in
things and drifting off that showed they knew somcthing was wrong.

Superior in the sense that it was taken from a child's point of view.
Most of the educational films have an adult doing all of the talking.

This film would not have becn as effective if an adult talked to
the children.
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Question 13, Ohserver Questionnaire: Please comment on student responscs to the
emotional content of the film and indicate some of the topics which they
discussed.

Children restless toward end of program. Observers, sitting in back, later
learned some were near tears; several had lost grandparents recently.

Most of the discussion centered around factual retelling of deaths they'd
been associated with, rather than expressions of emotion.

The teacher led the students to talk about the story line rather than
the concept of death. '

sw=Students and teacher only discussed the emotional content of the film
fleetingly.

Most students wanted to relate personal experiences with death--spent
much of the time relating datails although seemed not to verbalize
"feelings" as such.

Lit.:tle apparent emotion shown. Discussed animals and grandparents
dying. Their own experiences with death.

Very little verbalizing concerning their emotions - much more
"storytelling' about their past experiences with funerals-secing ''dead
people", etc. However, during the pre-telecast activities, the teacher
asked questions such as '"how do you feel when you get up in the morning",
"Are you happy most of the time?" "When are you sad?"' The children
talked extensively about ''the way they felt' in this session but did

not carry this over into the post-telecast discussion.

Une little girl had recently had a step-father to die. She refused to
participate in the discussion even when teacher tried to draw her out.
She seemed disturbed. -

"In My Memory"
(Long Version)

Question 5, Teacher (uestionnaire: Please comment on elements which they
understood well or did not understand.

The father explained to his daughter that everyone is born, grows up
and dies (when he is old). Why doesn't everyone get to grow up? Some
children in my class have had a brother or sister who died, and he or
she wasn't old. This was difficult for some to understand. (It was
effective when the plant was shown as a comparison.)

They seemed to understand all aspects of the program well, oxcept that
they could not understand the lack of religious involvement and what they
saw as the minister's lack of concern.




(uestion 20, Teacher Questionnaire: Were thcre any portions of this progran
that were inappropriate or cducationally ineffective?

I thought it was well presented. There could have heen a few scenes
inside the funeral home.

I felt that the parents made death a very sad and morbid cvent rather
than a peaceful and blessed occasion.

I felt it was very morbid and did not really consider the religious
aspects of such a situation. The children also felt this.

(uestion 21, Tcacher Questionnairc: Were there any portions of this program
that appeared to be particularly cffective or meaningful? '

The way the little girl's lack of understanding was shown quite well.

They seemed to relate well to the little boy who asked his cousin where
his grandmother was and the cousin didn't answer.

The picture Linda made for Grandmother. ller tears, though delayed.
The games, the memories or flashbacks.

Question 23, Teacher Questionnaire: TNo you have any suggestions for improving
the program or ones like it?

Involve teachers as much as possible in the evaluation of such programs.

Scenes of drownings, building on fire, or cven diseases which might
take che lives of the young (children) as well as the old.

I would like to have God and religion be a part of the program--presented
in an ecumenical way. :

If grandmother's death could have been related to a pet's death, it
possibly would '"hit closer home' for many students.

Many children in my class have been to a funcral where they saw the
deceased. They wondered why they didn't sce the grandmother during
the funeral--only pictures of her when she was alive.

Question 13, Observer Questionnairc: Please comment on stwlent responses to
the emotional content of the film and indicatc some of the topics which they
discussed.

Great cmpathy towards death. Dead pets. Fine understanding what does
happen.

You could tell that dcath was a subject they had been concerned with and
didn't know how to deal with. They discussied their own experiences
with death--when an aunt had dropped dead in front of one. A sister
killed in car accident. Pet's death. GCrandma in nursing home and wants
to be taken home to dic.
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Scemed to be over students' heads. They did not really deal with the
values involved.

Causecs of death. Fxcept for comments that it was 'sad" there was
little emotional reaction or discussion. Talked about "life goes on"
and we should be happy in spite of loss of loved ones.

Students at first omitted discussing any feelings they had about

the film and discussed factual information about pcts and relatives

who had died. Only after teacher started asking specific questions,

did they respond that they ''felt sad'', etc. At the beginning of the
discussion children merely related (one or two sentences) experiences;
teacher did not comment or promote further discussion of cach experience.
She merely called on one child after another had finished speaking.

Almost all umemotional responses. General rcaction was that show was
"weird'' and ''sad". Most discussion centered around relating personal
factual experiences with death and grandparents. One kid asked great
question about what would happen if a lady was going to have a haby and
she and the babhy died. It was left unanswered. Teacher felt deep,
emotional, heavy things and fears were beginning to surface, so
terminated discussion.

Many of the kids (mostly girls) were ahout to cry.

Teacher first dismissed all disinterested and restless students to
individual work. Then held small group discussion. Conversation was
going very well and was cut-off at teacher's request. Students went
back to individual classwork.
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BUT NAMES WILL NEVER IRT

What did you think it was about?

That you can get along with different kinds of pcople like French and
cverybody. You should get along with them., They are just the same people
but they speak a different language. ‘
Where do you suppose this was? Where was the film made?

Canada.

(uebec, maybe?

I saw a sign that said (Quebec.

Ontario.

that kind of problem do they have there?

The problem was that the Fnglish werc fighting or they were mad at them
and they were calling them names and stuff.

When it first started out French ruled Canada hut Tnglish still goes there
like Inglish live there but French live there too.

What did the Inglish boy's mother tell him?

She said that some people arc afraid of other people because they are
different colors and stuff.

Can you think of any time when that happens in rcal 1ife?

People fighting with the colored people.

They all give blacks jobs.

They talk about the Jewish people and the hippies.

It's the same as the movie like they don't like black pecople hecause when
you go downtown you can see the slums and most of them arc black.

The thing is they won't give the black people a chance to live in
different neighhorhoods.

What do you think he thought when he was lost?

Lveryone was speaking French and it was an American country.

Well, it was a Canadian country. llow do you think he felt when he couldn't
talk to anyone when he was lost?

Mad because after he heard that talking he said, '"Oh, stupid."

lle said, '"This is an English speaking country."

He probably felt a little lonely.

Remember they talked a little bit before they said goodbye, remember what
they said?

lle said that he was sorry.

And he said maybe you'll be able to learn a little French so you'll be
able to talk to the French people.

The French hoy, said, "How did you get lost?" and he says, "l couldn't
talk to anybody." and then he says, 'Why, they are my friends,' and he
says, ''Well, they aren't my friends." Then he pointed around like he
cmld talk to/,,/thcm, "Why can't you?"

;

Girls

hhat do you think this movie was about?
Prejudice.

Was it fraud or frog?

l'e said dirty French frog.
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Why did he call him that? .

Becausc he was French and he thought the French kid tripped him.

Where do you suppose he got that name? Did he pick it up himself?
Probably somehody else said it before him.

lle said that French people say it. :

No, he said that he heard grown-ups say it.

Yle and my brother are adopted and I always have this feeling that someholy
is prejudiced against us. They are always laughing because we are adopted
and I don't think it's very funny. :

Don't worry liolly, most of the boys in the room are.

Like Johnny.

Johnny's not adopted.

? mean Johnny's prejudiced aguzinst you. lle hates you.

Do you think people are prejudiced because you arc adopted?

Yeah, because they are always making fun of us. Onc kid took me and my
brother and he put a ' 're around my brother's neck and said, "Don't

touch it." Then he j..«ed it and threw it in the lake.

Why do you suppose people do that?

Because they are a different kind of person. They think you are different
than they are.

You have things that they don't like about you, like you are a different
kind of race or something.

I have 2 neighbor that was adopted and she's always saving that I'm so
dumh because I was adopted and that she's lucky hecause she wasn't. She
isn't very nice. She's a first grader and she's a brat. _
That boy went to say he was sorry to that one. lle should have forgave him.
But I understand it because I would feel the same way.

Why did he get lost?

lle was running away because he didn't want his brother to beat him up.
Why did he go over there to begin with?

Because he wanted to apologize.

What make him think about the apology?

What his mother said.

What did she say? '

She said that a person is prejudiced when they call them a "'frog' or
whatever. People try to get rid of Indians and make them live on
reservations and ...

And they want to keep Negroes in the slums, where they can't see them.

I don't think it's very nice to do that.

Negroes can't help being black. ' .
They are just a different color, they could be exactly like you but just
a different color.

They were bormm, they were closer to the sun but there is nothing wrong
with them.

It's just the color of their skin and people just think they are bad.

My next door neighbor says, "0oo those black people are so icky.'

I have lots of friends that are hlack people. )

I have one at our church, she's really nice and I play with her sometimes.
Once I was at my grandmother's and I was taking a littie walk around the
block and these two Negro boys, they were about 8 and 11, came up to me
and said, "Pull out your pockets." I guess they wanted all my money but
I didn't have any, luckily.

Once I was over at my grandma's and I went over to the playground, and '
there were all these Negro kids playing, and they werc playing ''stick-up'
and one little one (I guess he was about 3) says, "'Stick 'em up."
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I was in a storc and this little girl asked if I wnted to nlay "hide and
scek' so we played in the clothes.

You know what I usecd to do when I was a little girl, there were thesc
statues that werc like dummics who wear clothes. Well, onc time my mother
was looking for clothes and I was on one of thosc stands and I was going..
I don't think it's very nice when they put them in different places like
in the slums.

Wherc was this program, do you think?

Somevwhere around here, like in Philadelphia or Ohio.

khere else could it be?

France.

Not France, because he said that it was an Inglish speaking country.

So where could that be?

Ohio, anywhere really. 4
Really when you listen to it, it sounds like it was in France becausc
cveryonc was speaking French.

That was just one little town.

Well, actually the film was made in Canada.

Canada?

I thought so.

That was a Canadian boy. And do you know what the problem is in Canada?
Too many people are prejudiced. :

It seems like Canada is their own place to live.

It's not fair to the French people becausc they can't hclp being born

in France.

Once I was shopping and there was this man dummy there and I said, "Hi"
and I shook his hand. 4

When he was lost, do you remember the music? What kind of music was it?
French.

It was sort of like it was wandering and lost.

It was good music for that part.

How do you think he felt?
le felt scared. ,
Confused. /

I would be scared if you were the only English among all those French people.
lle was thinking that that boy just wanted to hurt him.

He said that English people stink.

The ]lircnch kid said that cverytime he gets around English people, they
stink.

liow did he finally find his way home thcn?

The French boy helped him. o .

What did they say when they had a conversation?

Are you going to play hockey tomorrow?

Why didn't he say he couldn't find anybody that knew knglish?

le probably didn't want to hurt the French people's feelings.

I don't think it's fair the way they treat those kind of peoplc.

I don't think there is any rcason to be prejudiced. People arc just the
same cxcept they might be a different religion or Chinesc people like on a
commercial. My dad gives to every charity and everything, he likes to help
people. My granpa died of a heart attack or a stroke or something and he
left me 2 horses. One of them died and now I only have one and I want

to give it away to one of my favorite cousins and she's not the same
religion as I.
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FILMED FROM BEST AVAILABLE COPY

If we go to Kentucky, we have to talk with a Kentucky accent.

Like we have this German family living one house down from us and they
are our best friends. We always invite them over and we have a great
time. She takes us to the store. One time when my mother had her hones
broken, it was that far away from her spinal cord and she took my mother
over to the hospital. We had to stay at her house because my father was
away in New York. It was really nice. One time we were locked out of
our house and you should have seen my .brother and the husband. My
brother had to sleep in the hushand's underwear.

3. All Boys

Do you have ahy questions about this film?

Why did all those people only talk French? Like some of them talked
American too.

thy do you suppose that is?

lle was in the French part of the area.

Where do you suppose this took place?

France.

Canada.

And what problems do they have there? .

When the Canadians move into their neighborhoods, they don't like them
and they are called, I don't remember what they are called.

French frog.

We went up to Canada once and we saw some French people up there and we
saw a boy and he was an Indian. He wasn't dressed like an Indian though.
What was the movie about? (Could you tell?

I think not to be unkind to people from other states.

It's ahout a boy who lived in America and he came across to Canada and
you know he started seeing all these French people and he didn't like them.
And when he tripped, he said that the French boy did it. It was by an
accident, it wasn't on purpose.

lis foot just slipped. )

e had a conversation with his mother, do you recall what she said?
About how pcople are prejudiced.

What did she say about that?

Some of the whitc people don't like black people and they put the hlack
people in the slums.

Does that happen around here?

Yeah.

No.

Downtown maybe. :
Do you think this movie is real? Do things like this happen? What would
be a good example?

Praying different. They don't like you praying that way.

Some people don't like Jews and some don't 1like Catholics.

Why did the English-speaking boy get lost?

Pecausc wherever he went, he got so mixed up because al;!, these people
were speaking French and he hated them so much that he just wanted to
run, and then he finally found out that he was lost.

llow do you think he felt?

Scared
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Unfriendly.
It: was sorry for calling him a French frog.

What did you think this film was about?

About hockey.

About that one race of people were away from the different one.

I liked that part where he called him, "Shut up, you French frog."
Yeah, what was that an example of?

Being dirty.

Being a brat.

Anything else?

Being a punk.

Is therc any word that you can think of that could describe that?

I can, spoiled.

Prejudice.

Who's prejudiced in this film?

Mark.

What did he do?

lie called that other kid a French frog.

What did he think about French speakers? What did he say about them?
Well, I like Canadian French because they play hockey.

Like when they're going to say "Get out of here'' they go "Get out of
here.' (spoken very siowly)

They hesitate every word.

Where do you think this program took place?

In France.

In the United States.

They brought a couple of kids and gave them like this thing and they'd
have to talk funny.

Why did Mark get lost?

Because he wanted to find that kid, so he could tell him ...

lie was running away because of the kid's big brother.

What was going through his mind when he was lost?

lle asked cverybody if they werc Americans to ask them which way to fo
home and they weren't American.

I think he was going to tell the kid that he was sorry.

What was he feeling? llave you ever been lost? What were you feeling?
I feel like I was a bad person.

I was lost once and then my throat starts hurting then I started crying.
One time this kid and I went down in the woods and we followed the creek
so far that it was so hard to get hack home. Sece there's a street named
Jefferson Street, we walked all the way up there. We didn't even know
the name of the street, hecause we came from the woods side. So then I
went to the booth and we were going to booth 31 and a girl comes along
and she takes me therc. Then she says, "Lost father, come to Gate S5.'

You get real scared and then your stomach starts to turn and you start
to cry.
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5. 5 Boys

W: XNow you've seen your second program and do you have any questions about it?
: What did it really mean? I didn't get that stuff about the prejudice.
I can't say that. _
I think it was about relating nationalities with other nationalities -- i
Indians with Indians, French, you know, with England arnl Americans.
Something like that.
Like the Revolutionary War, it's like that hecause the King was different
from the 13 colonies so they didn't like him becausc he was a different
nationality.
't was the same for the Civil Var becausc they were different nationality,
blacks werc different nationality and so they wanted them for their slaves
because they didn't understand they werc people.
I thought it was about pcople that didn't get along with other people and :
they just were left behind. That's what prejudice is. 1
W: When you saw the people marching, do you know wherc that was? Do you
know what that means?
: Ireland? !
W: Not that particular one. They did have something out of Ircland. Why '
would they have something from Ircland?
Probably because they are Jews. . :
: There's lots of Jewish people over there.
W: Are there any fights going on in Ireland now?
: They just.had one. . . :
W: When Mark was lost in the French section of the city, what .appened to him? !
¢ lie kept on running into people.
lle asked how to get to a certain place and no one knew what he said until
he came to the boy he was fighting with. l
W: Nobody knew what he said?
: No. They were talking a different language.
I think he was scared because he didn't understand. Like when his mother i
was talking about prejudice, she said that because people don't understand
they get scared. lle was scared because he rcally didii't understand the
French. e
When he was playing hockey, he thought when the French boy tripped and ]
fell, he thought he might be prejudiced or somcthing. ‘
It made him feel hurt because he said, '"I'm sorry."
It's sorta relates to white and black. The younger pcople, the younger
colored people, they really cause all the trouble. If they wouldn't
causc so much it wouldn't be so bad but it's them that causc it.
Yo, we've caused some trouhle. .
We act like they are animals and we spit on them and they spit hack on us. _ ;
They do? '
They're people. Really they're not different from us. _
Pecause Martin Luther King, fireman werec squirting them with water. [
: They arc different from us, hut if you were black, what would it he like? )
. ¢ Ycah, white would be different.
' : It's rcally all people. ’
: It's that no one really understands. '
W: Was Jean-Pierre, the French hoy, was he prejudiced?
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No. I think he understood the vhite, I mean the Fnglish and he understood
it and I don't think he was scared of the Canadian.

Did he ever do anything that was prejudiced--Jean-lierre, the French hov?
Oh yeah, he told him to get out of this place, Quehcc was only for the
French and that Mark was Canadian and he was not supposed to he in there and
that he was going to get his brother to chase him out.

Was that prejudice?

A little.

What did he say about Fnglish pecople?

That they're stupid.

When he was in that restaurant or whatever he said hc hated all the Fnelish.
What did he say at the end of the program when he met Mark again?

lle loved him. Because they understood each other.

The one kid asked if he was going to play tomorrow.

i think the French boy made up becausc at first when they met the

Canadian boy was mad and when he learned how nice the French was, he
wasn't mad anymore.

The French boy seemed like he liked the Canadians, hut Mark's mother kept
trying to tell Mark not to be prejudiced.

What about at the end, were either of the boys prejudiced?

No. Because they got to know each other and they wercn't scared.

Noes being scared have anything to do with being prejudiced?

Yes, bccause then they didn't understand and they did things to be
prejudiced like not letting them do something --. like in a bus wherc the
black people have to sit in the back because they shouldn't have the same
rights and that is because we don't understand them.

It comes down to that the whites are afraid of the blacks and the blacks
scem afraid of the whites and we're more afraid of them than they arc of us.
My grandmother lives downtown and I go to the park every now and then

and I cut across the basketball strip and they are playing haskethall.
Ther:'s a couple of whites and a couple of blacks and every time I come
to a black -- I'm not saying I'm prejudiced -- but I suddenly get a little
scared, you know.

Why couldn't Mark talk to those French pcople in the French scction?

Mark thought that the French were just pouring out words and he couldn't
understand them. ‘

Why didn't they speak Fnglish to Mark?

Because they were prejudiced, probably.

Were there any things in the program that had you puzzled?

Like whenever they were burning down all those signs and had civil rights
hanging on those posters.

And buming the flags.

Did you recognize where they were from?

I think they were something like British flags. All I saw was two lions.

Girls

What is prcjudice? What is it?

It's people who can't stand the French. And are sorta nuts.
that about in this country? Who doesn't like who?

The prejudiced don't like the colored people.
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The Amcricans don't like the French.

The French don't like the Americans.

Waite doesn't like the black.

The whites don't like hippies. .
Do you rememher when they were marching on the strcet. Who was marching?
The Jews.

Who was burning the flags?

I don't know.

Did you see a sign in there about Ireland?

No.

Do you know if there is any trouble in Ireland today?

They're flghtmg, Catholics and somchody else, arc k1111ng cach other.
Was anybody in the program prejudiced besides Mark?

The French boy was when he was at the little diner. lic said he was going
to get his big brother after him.

What did he say about the English pcople?

They were all prejudiced, every single onc of them.

Is that being prejudiced?

Yes. Very. X

Why did Mark have trouble getting hack to the [Lnglish part of town?

Ch, he couldn't speak to anyone hecause they werc all speaking French.
And he didn't know the way bhack.

Why didn't they speak I'nglish to him?

Cause they didn't know..

Don't you suppose that maybe those other people knew how to speak
English too?

That onc guy tried to. DBut they were nice to him. They weren't rcally
mecan.

Do you think Mark thought they were being nice?

lic was scared because of the way his face was looking.

then are people prejudiced?

when they get mad at cach other.

When they are against cach other.

Do you ever do anything that's prejudiced?

No.

Tell me what kind of different people live in your neighborhood or in
the city.

Fell, there's blacks.

Are they different?

Well, they are different because no one wants to let them live there.
There's a place I've seen on TV that they're trying to sell black people
or people who are disadvantaged to have houses and letting them have housgs
and they can pay it off, and they can fix it up.

There are still the black people. There arc still some poor people.

Girls, 1 RBoy

What happened in this program?

Well, some hoys were playing hockey - I guess it was in a park or something -
so one boy thought the French boy had tripped him and he called him the
"French frog", I thin that's what is was, so thec French hoy went home.

Then the boy who called him a "French frog" went home and he brought up the
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subject of prejudice in French people and why they lived where they did,
1 don't know what it was called, [ didn't quite catch the name.  ut his
mother said that people that are prejudiced call French people 'frogs'
and they don't want blacks to live in the luxury we have.

What happened after Mark talked to his mother?

le went over to his friend's, I.think it was a restaurant or where his
friend lived, and he went and told him he was sorry for what hc called
him. when he came back, his friend said that he'd get his older brother
and he said that he was really old. So Mark goes running. lle runs the
wrong way and he goes running cverywhere asking people if they spoke Inglish.
They just said something in French. lie kept on running all over the place.
He kept thinking that why do French people have to come over. For a few
minutes he was sorta prejudiced against them, and he said this is an
Inglish-speaking country and he called them forcigners or something, I
forget what he called them, he called them a name that wasn't too nice.
Then he found his friend and kis friend told him that all the people
arcund arc his friends and he told him which way his home was.

Wtho was prejudiced?

Mark.

I was going to say Mark too hecausc he called that kid a French frog.

Was anybody else prejudiced?

I think the French boy. lie said he'd get his brother and he wouldn't
accept when Mark apologized. lie said that he hates Englishmen. lie said
that the Inglish stink.

Then Mark and Jean-Pierre both were prejudiced? - When were they not
prejudiced?

Fhen Mark said he was sorry, then he was not being prejudiced.

And there was another time at the beginning when they were playing hockey
and also when Jean, I think it was, the French boy told Mark which way

was home.

Why do you think pcople are prcjudiced?

There might be two reasons. TFirst of all, because they think they're
superior about the Jewish or Catholics and different races of people.

And they might think, they might not like their nationality, like even if
they were Americans they might not like it. And they might try to

sort of, you might call it, revenge the other nationality and also the
other people that are different from them. They're just used to pcople
like themselves and they don't like anyonc else not in their nationality.
Why were the hoys prejudiced?

When they were mad at each other.

I don't think that is really true. I mean when the mother said that some
people are prejudiced becausc they are scared of other people, I don't
rcally think that's true. Unless they are like a different color and maybe
they have been in war or somcthing and that might scare them but otherwise
not.

Was Mark ever prcjudiced when he was scared?

I think maybe when he was playing hockey, he might have been scared that
his companions might laugh at him, so he just went ahcad and called .Jean-
Pierre a French frog.

Why do you suppose those French people wouldn't speak Fnglish to Mark?
Maybe they couldn't or else..

They couldn't understand it, and he couldn't speak their language.
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So you don't think they are prejudiced right then?

No. I don't think they're purposcly trying not to speak it.

Why didn't Mark ask the people in the French neighborhood how to get home?
Because they couldn't understand his language and he didn't know how to
speak French.

What did Jean-Pierre say abhout that when he showed up at the end?

le said everybody is his friend. The French aren't recally so bhad.

Are there things that happened in the movie that you didn't recopnize?
The signs they had on restaurants that said guests and the way they spcllcd
city hall was city de hall. They spelled hall "hull",

I understood most of the signs because we go to Cenada, and we meet a

lot of French people and go through French towns. I was in a situation
like Mark was in when he was lost in a French town -- I was sort of lost
and asked a gas man. My dad was trying to tell him how many gallons and
he didn't specak any lnghsh just pure French.

Nid you see flags burning in this program?

Were those flags? 1 'choug,ht that was a housc.

Me, too.

Wherc was that? When was that?

‘That was when Mark's mother was explaining about how people were prejudiced
against Jews, that's what she said.

What about when the men were marching down the street?

Wasn't that Jews and Catholics?

What country was this in?

I'm not sure. ‘

No you have anything clsc you would like to say ahout the program?

I think another time Mark was scared was when he was playing hockey. Ik
probably knew about the Americans fighting the French and he was probably
afraid that Jean was going to do something to him so when he fell down and
Jean fell down beside him, he blamed it on Jean l.ecause he was scared and
he thought he'd hlame it on somcone.

3 Girls, 1 Boy

that happened in this program?

These boys were playing hockey and one of the hoys thoupht another hoy
tripped him so he started pushing him around and called him a name.

What name did he call him?

French frog.

What are some names we could call people in this country that would he
nasty?

Bigot. Some people don't like to be called that.

Whitie.

Placks would use that, right? What would white people call black people
to be nasty?

Niggers.

Niggers, you don't even like to say that, right?

oys, becausc when the Negroes werc slaves their masters used to call
them, '"boys." And Megroes don't like to be reminded of that.

Let's see, sombody got called a dirty French frog and then what happened?
The boy didn't like it and he left. lle went home and asked his mother
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i about he was sort of hinting. lle rcally didn't want his mother to know
what he did but he was hinting to her. She told him sometimes thcy call the.
names and so he decided to go to Jean-Pierre's house again, 1 mcan not again,
but to go to Jean-Pierre's house and sort of apologize. When he gpot
there, you know, Jecan-Pierre wasn't really in too good a humor so he got
mad. When the boy went up to him, he really got scared boacause Jean-lierre
said he was going to get his brother. So he ran and kept trying to find
people who spoke English to direct him to his home and he couldn't find
anybody. When he was walking, he kept in his mind, hearing all this french
language. Finally .Jean-Pierrc comes up and directs him to the way home.

W: kho was prcjudiced in this show?

: Both boys were, in a sense, at onc point, because when Jean-Pierre said

- like Americans stink or T'nglish stink or whatever, you know, he was really

? getting angry. And in the hockey field when Mark sort of blew up, you
know, and started calling names.

. W: VFhy do you suppose people get prejudiced?

i : Well, some people think they're the greatest pcople and nohody clse likes
L them, so they hate other religions or nationalities.

Because other people think that a different color or different race

or different religion “sn't as good so they are going to look down on them

i so hard. They'll think they are, in a scnse, a little bigger than they arc

so they're going to be scared of the others and they arc going to try

.- to overcome their fears by thinking, making the different race think

] well, they aren't afraid so, you know, by calling names they are big,
strong, great.

W: Was there anything that happencd in this program that you didn't recognize
or that was strange to you?

i ¢ You know, if you rcally looked at the details closely, when thcy were

playing hockey, they went right through slush and you know, usually

when you play hockey most parents don't allow you to go through ice that

has started to melt and so that was pretty unusual. They weren't taking

their safety right.

I don't understand French, so I don't really know where he was, but the

only sign I really did understand was the one that said Quebec. So I

didn't know where he was,

‘ell, there was one that said city de something like hall. .

Well, when the mother was talking to the boy, ahout, you know, being

prejudiced, they had like pictures of different incidents of prejudice

and I didn't know if it was some nationality. Therc was a flag on the

- wall and they were burning it.

W: What about those people marching down the strect?

¢ They were protesting against the Jews.

- W: OK, Where was that? When was that?

i : I don't know.

: W: bhat's going on in Ireland now?

: They are having lots of riots. jUsually the headlines are ahout Ireland and
i Germany -- they're not so much about Vietnam. Of the riots and wars held
1 now, Ireland is sort of a riot place.
W: Do you have any prejudice in your town?
. : Yes, because our neighbors down the strcet from us they're prejudiced

] against Japanesc hecause the two hoys they have aren't so good in sports

you know, about like I am. The neighbors next door, one of the boys hit

a ball in their window and they started calling them names and any time the
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parents arc out walking, you know, their dog or something, they start
calling them names and their children start throwing stones at the dop and
whatever,

Is that anything like the prcjudice in the movie?

Sort of, when they call them names.

Nid you think this program was too long?

Yo, because, you know, some educational programs like '"The Electric
Company" I wish was a little longer and some shows, you know, they're not
too great, so 1 wish they were shorter. BRut this, OK, this show was
rcally good. I'm not saying it's not good, but it's rcally good, and I'm
glad it was just the time it was. I was looking around the room a few
times and some people were sitting there like they were going to slcep or
something.

Boys, 2 Girls

What do you think prejudice is?

Some people ave just afraid of other people becausc of religion.

I think people are prejudiced because they don't like the way others live.
They arc afraid tliey could change to their ways.

latreds.

War or something like that.

what was the namc of this film?

Inside/Out.

I think it's "Names Can lurt."

'Names Will Never lurt,'" that's what it was. Wherc did it take place?
England.

New York.

Somewhere in America.

Califomia.

Somewhere it's cold.

liow did the hoy get lost?

l'e doesn't know how to read French.

Why did he go there to begin with?

To make up with that boy, Jean-Pierre.

lic just wanted to scare them out.

l'e didn't want to he prejudiced.

What did he call him?

French frog.

I don't know what that means.

It's something like weird.

lie kept hearing voices.

e didn't understand because they were in French.

lic went up to everybody and said, 'No you speak I'nglish?"

There was this policeman and he asked him if he spoke Lnglish. The
policeman said he spoke French.

(04
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What was the title of this film?

Inside (ut.

And this film had a title itself. That's the title of the series. This
particular film had a title at the very beginning. It wasn't on very long.
Names Will Never llurt.

What is it talking about?

About prejudiced people.

And in this program who arc the prejudiced people?

The French boy.

No. I don't think so. It was the lnglish hoy.

What did the Inglish hoy do?

lle said that the boy had tripped him and started calling him all kinds of nancs.
The Inglish boy tried to apologize to him and he wouldn't accept it.

F¥hat do you think prejudicc is? What does it mean?

We hate the person who is different.

Different how? llow could they be different?

Language.

They hate people and you don't like people.

Nationality. ‘

Is there anything else about the movic you want to say?

Like when that French lady said that they just can't sce blacks in the
slums--that shouldn't have been in there.

That shouldn't be in there?

It could be in there but it should be like it is now, like the world all mixed.

Boys

What was the film about?

lic was trying to tell that French boy he wasn't prejudiced.

It was about these kids who were playing hockey. One of them said that he
tripped him, illegal tripping, and he said the French boy tripped him and
he called him a French Frog.

“hat were the people' trying to say in the film?

Some people are prejudiced and some aren't.

Ain't nobody different but the way they talk.

It was trying to show you, it doesn't matter what race, color, or nationality
you are.

It doesn't matter what race or -: lor you are. I thought that ever since

I was about in first grade when I had problems with the blacks.

Like when people's mothers and fathers tell them to stay away from white kids
or black kids or red people or blue people.

It was trying to teach you that it doesn't matter whether you talk French,
or if you talk Italian, or if you're black, or if you'rc red, or if you're
ycllow, it doesn't matter.

Where did the French come from? Why did they have French?

Canada.

What part of Canada? Do you rcmember?

Quebec.

Ottawa and Quebec.

What's the problem there? Ilave you heard anything about it?

)05
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More French people are coming to Canada. :
Overpopulation,
Most of them live in (Quebec, and the Fnglish, the Canadians don't want
them and so they don't like it if their kids move into the neighborhood,
they might heat them up or something.
My sister, her French class went to Canada not too long ago, and she was in ‘
Quehec., |
They have a lot of problems with sports and things. Like they have to have
two sets of announcers, one in Fnglish and one in French. When they play
hascball games up there they say strike in French and then they say strike o
in English. They say it both ways. They say everything like that. i

P: liow do you think he felt, what was runnmg through his mind when he was lost?

: Scarced.

They shouldn't have showed all those mcturcs , like vou saw one plcturc \
and then all of a sudden you saw another picture. l'hey started coming in
and then one picture would disappear and then you saw another picturc and
then a third picture would be coming in. Then it would he upsnle down. !
Everything was running through his mind like he was all mixed up. ‘

P: Do you have any questions about the film? -
: I didn't understand what they were saying. . g
When they called that ?’W a "French frog,'" I understood it causc my
mother said that anyiwly who is, I forget the word... :
P: Prejudiced? {
: ...would use that word ‘“frog'" for an cxample, and I put cverything |
together and now I understand.
P: How did the mother explain prejudice? i
: Sometimes you're scared of a person, maybe of a diffcrent natlonallty, (
because they are different.
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IN MY MIMORY

1. 2 Girls, 3 Boys

Pt Did you understand what went on? Why do you suppose they showed this?
: So people could understand hew it feels when a relative or a good friend
diecs.
So they know what it means to die. If we didn't know what it meant,
that would show what it mecant like somconc would dic in the f{ilm.
¢ They show how people fcel when somehody dies.
P: How did the girl fcel?
: She was crying a lot.
She was sorry.
: She was sorry she didn't listen to her grandmother sometimes.
P: The first night she was thinking about her grandmother, did she have
any other thoughts?
She was playing with her doll, pretending it was her grandmother, because _
she missed her grandmother. ;
1 didn't think that was right because when she was prctending that the
doll was her grandmother, she was like tucking the doll into bed. It
just didn't scem right. i
P: Why do you supposc she did that? (
: Maybe she felt that so she wouldn't forget aboit her grandmother.
P: You remember at the very end of the film, the person that came on the
film said something, didn't he? lic said something to you. !o you l !
remember what he said? '
lle had some questions.
liow would you feel if somebody died? i
I was upsct because my grandmother died about three ycars age, and I was !
in first grade, [ think it was. She was going to he buried in New York,
so we had to get all the way over to New York hecause we wanted to watch i
her be buried. I felt real sad. \
My. grandmother died, I think it was in 1968, it was awhile ago, and my
aunt was in Pittshurgh and she was in the house. I was playing with my
cousin at the same time. My aunt Recky said, 'Your grandmother dies,"
and I didn't helieve her. I said, '"No, she didn't. No, she didn't."
I didn't believe her.
P: Did anything like that happen in the film? Not helieving? ;
: Ycah. They were playing tag. They were using their squirt guns, and one
of the girls feel from the steps. They thought she was faking, and maybhe
she did get hurt, but then she started to laugh, and it wouldn't scem like
she got hurt if she started to laugh. {
In the beginning when she came home, and they said that their grandmother
died. She said, '"Can I give it to her," and they said, 'No, your grand-
mother died." I don't think she believed them and then she believed them. ‘
She didn't understand what it weant, what death meant.
: [ think she realized that she Lad lost somebody.
P: larry, what do you think? You think maybe parts of it weren't so rcal {
or make-believe?
It could have heen make-believe, because they could have really put some
one dead into the ground, but they could have just took a casket and

put it in the ground and then took it out.
Coffin. -

: Casket. /0 y
‘ -108- ]

P,

Oy s V- 2ot e 0 m e o oe e

A




l\.
.

l).

P
.

.
:
P:

And take it back out and then really put someone in, it could have heen
cipty when they put it in.

It probably was fake.

Could be real too because maybe somchody did die, and they went to the
funeral,

Why do you suppose she was so sad?

I think she seemed sad hecause she probably loved her grandmotker very
much and she just felt kind of sad.

Was there any part of the movie that sort of made you understand things
she had donc with her grandmother or things that had made her close to her?

It showed a picture when they went to the zoo and she was having fun with
her grandmother.

And planting the flowers.

She showed the pictures when her mother was as old as her and she had her,
and when she got older.

And when she was real young.

Why do you think they put that part in the film?

To make you understand how mich she loved her grandnother and her grandmother
loved her.

When Linda asked her parents, remember, they finally talked about dying,
what questions did she ask? '

Would she cver come back again?

And her mother said, 'Never."

"What docs death mean?' she asked her mother.

Where do you go when ycu die?

After she found out her grandmother had died, the cousins came aver, what
went on there? What do you think was happening?

They were playing policeman and robbers.

One of their mothers or fathers probably said, "Go outside and play."
They didn't tell it but they probably said it because they wouldn't feel
S0 sdd,

That's what you really would do if someonc died in your family, your
Cousins would come over to your house and the children would play, and
the grownups would have a conversation together,

Girls

khat was the title?

Inside/Out.

That was the name of the seriecs, and this film itselfl had a title.

In My Mcemory.

The man came on at the very end of the film, rcmember what he said?
No, not quite.

liow would you feel if you were in her place or somcthing like that.

Do you think this was a good question?

My grandfather died two years ago.

My dog died.

My grandfather died before I was a haby.

My grandpa's sister died and we were crying when she died.

My grandmother died a year ago. I didn't go to the funeral. TI'm scared
of death.

Once T got in the bascment and I was scared to go down in the bascment
for another week after that.

There was a dead rat in our basement. .

My next door neighbor's wife died, and so we went to sce her, and my
sister said she's sleeping so let her alone and let her sleep. 1 was

scared,
-109- /4 9




I: Do you think that was a good way to cxplain that?
: She's sleeping in a different way.

't So you all had somcone or something close to you dic, in the last ycar
or so. Do you think what happens in the film was kind of like what
happens in real life?

I almost died once.

: She just looked regular. You could tell that she was acting.

P: 1If you had to put into words to describe her feelings....

¢ Sad.
Happy.
Nappy? (group responsc)
With her cousin, she was having a pretty good time.
That one kid asked where his grandmother was and they really couldn't
answer him, because he wouldn't understand. They said go play.

P: Linda asked that question in a way to her parents, didn't she? What

‘ did they tecll her?

. j : She was dead and she couldn't come back.

) : : ‘Then she said, '"She won't come back?'' And her mother said, 'Right.”

: She asked if she could shw her picture to grandmother now.
That's how my grandmother and grandfather died, of a heart attack.
My dad had a heart attack, hut he didn't die. lle was smoking, that's
how he had his hecart attack.
I had pncumonia once and I almost died. I was threc years old.
: My mom is still smoking, she's not having a heart attack at all.

J : 1y grandmother died hecause of something where they kept her bladder

opened up and she threw up a gallon of water or somecthing.
: When you get your tonsils out, you can do that.

' You mentioned she wanted to give her grandmother a picture after she

knew she died.

She thought they werc kidding her or something.

She really didn't understand it.

I don't think she knew what the word ''dead' meant.

T thought that she thought that her grandmother was at thc hespital and
she was very sick and she didn't die yet.

P: liow old do you suppose this girl was?

: Fight or ten.
: She was about five or six years old.
P: If she was ten yecars old ...
: She'd understand what dead means.
¢ I think she should understand that by now.
At the heginning, when they talked about the hospital, I thought they
said the grandmother was deaf.
I thought they said decaf.
And they were crying all over the place.
I saw this old lady and I thought she had a whitc moustache.
: Ihen a lady dies, they dress them in a white nightgown.

P: Let's sce, Karen and P'am have becn to funerals. Do you think the funcral

they showed in the film was real? ‘

: No, because the priest takes the coffin to a church, then he says a
prayer and then they take the coffin to the cemetery.
: It wasn't down under the ground. .
She wasn't in there. l
There wasn't a close-up, how could you tell she wasn't in there, hecausc
it was all covered up.
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They were acting and nobody was in there.
: Maybe she was hiding under the porch.
" thy do you think that Linda was so closc to the grandmother?
. Pecruse her grandmother lived with them.
It looked like a grandmother's house.
They said that the grandmother always coughed.
She said they wouldn't have any good dinners anymore.
And the little girl was in the house; her grandmother was fixing her
hair. '
And when she came home from school wid she wanted to play cards with
her grandmother.
She wanted to give the picture to her grandmother.
ler grandmncther took her to the zoo.
:  And she showed her the pictures of her ancestors and relatives.
P:  Why do you supposc she showed her those pictures?
: Maybe she wanted her to sce her faraway rclatives or something like that.
. - ¢ Myabe she wanted to sce what her grandmother looked like.
S :  When she was thinking back before her grandmother died, it looked like
they were going in slow motion.
o P:  bthy do you suppose they did that?
t_ : It looked like a rohot you turn on in the back.
¢ They probably do that so they know what they are doing. You know what
she's thinking. So you can tell what she's thinking about.
lf : If they were doing it in fast motion, we wouldn't know what they werc
: doing.
o : I thivY they were regular hut the movie projector made them go like that.
. ;' Is thuee anything else about the film you wanted to talk about that we
{{ heerifiot talked about?
: ¢ bhy would they make a film like this about hecalth?
Well, maybe it shows how you would keep your hody in good shape and foods
you would cat.
It shows how people dic.
It shows how somebody feels when somehody dics.
And how you have to watch yoursclf so you don't get sick.
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‘ . 3. 5 Boys

P P:  bkhat was the title of this movie? What was it about?

: It was about this girl. ller grandmother died and shc went to the funcral

b and her cousins came, her girl cousins, and they played. She was faking

she was dead when she fell.

: She couldn't sleep. She was crying.

¢ ¢ She was scared when her grandnother died.

! P: 1o you remember at the end of the film when the narrator came on and he
said something, and then he asked a few questions? Do you remember what
they were?

¢ liow would you feel if your grandmother died?
P:  Think that was a good question?
: My cousins were crying, my mother was crying, my aunt was crying.
: And I was already to cry.
I’ Is this the kind.ot thing that happens in real life?
: All people die when they're old, when they get old.
I rcrember when my grandmother was in the hospital. She had to go back
in again. She's out now.
: In the movie she had pneumonia and dicd.
P:  What did Linda fecl, do you think?
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She felt confused. She didn't know what was going on.

She was afraid that it would happen to her.

Afraid it would happen to her mother, and she wouldn't have a mother.
Haybe she thought her grandmother would come back tomorrow.

When did she find out about her grandmother's death?

When she came home from school with her picture and her parents told
her about it.

What did she say after that?

‘hen can I give (randma the picture?

How would you feel?

I wouldn't feel that way.

I would feel 1like regular.

Why do you think she cared to much ahout her grandmother?

She was special.

She would take her to the movics.

To the zoo.

That was real sick when they showed when her grandmother turncd yellow.
In "Airport" when they didn't have air, they turned purple.

Do you think this is a good movie to show at your age?

It's good to show to us because when it happens to your own grandmother
and grandfather, then you'll know what it's like.

She had some questions to ask about death, didn't she, to her parents?
Remember what she asked? What was on her mind?

liow «lo people die?

If her grandmother would ever come back?

What did they answer?

if her grandmother woudl ever come back. ller mother said, 'Never."

And she said, "Why not?" She didn't know what a stroke was, she thought
Grandma would come back maybe. She was just maybe back in the hospital
for something but she really died.

And she asked, 'Why couldn't doctors help her?"

Well, they do all they can, right?

I think they should have showed it to younger people to cxplain what
can happen.

You remember when they showed the memorics, the memory scenes? What was
different there?

It goes real slow.

They put it in slow motion so it would be like memory, not like real life.
What do you think this movie was about?

About what can happen to older people.

It could happen to younger pcoplc.

It could happen to all kinds of pcople.

Do you think that lLinda's fcelings werc important in this movie?

She saw everything. ller grandmother was dead and she remcmbered all the
things, and it madc it worse.

They should have made more about after lLinda's grandmothcr died and she
gets older.

You'd like to hear more about Linda?

They should have told how old she was.

Like another film about Linda, when she got older and when she remcmbcred
when she was a little girl and what happened to her grandmother and she
got scared.
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What did you think of this movie? Did anything happen you didn't
understand?

The scene where she was getting all the flowers on her coffin.

I didn't understand that part cither.

It was pretty scary at the beginning because when she died, she cried
and her mother cried.

What do you think the program was about?

About the way people dic. )

The special part was when she said, "Why did she die?'' and she said,
"Lverything stops, your hecart stops, your brain and everything."

Why do you think she cared so much about her grandmother?

then she was a little girl, her grandmothei used to do things with her.
Because she loved her, and she spent a lot of time with her.

If you had to put yourself in her place, what kind of fecelings did Linda
have?

Sad.

Scared.

And at night, her stomach, she wasn't getting any sleep at all.

Linda didn't know if she would come back or not.

This little boy, he said, "Where's Grandma? Where's Grandma?" all the -
time. .

Yy mother's brother's. wife's mother had her son die hecause he was working
on a truck and it fell on him.

She asked some question about death, didn't she, to her parents? Phat was
on her mind? ,

She wanted to know, would her grandma come back?

there she'd go after she died? :

They didn't tell her the truth?

They did, but she was so confused, she didn't rcally understand.

At the beginning she said that her grandma was struck, then when she comes
in the house, they tell her what happened.

When you die, your heart stops beating and you stop thinking.

What did they say about life and death?

Lveryone has to die.

At the funeral, she had memorics, didn't she? What were some of the memorics
she had? '

Some of them were about helping.

They were planting flowers.

Combing her hair.

And maybe, I think it was going to the zoo.

Was anything different about thesc memories? Was the film different?

They stayed on the same thing all the time. She always thought of her
grandmother.

Mnd she was talking. ller grandma was talking to her.

It was like a dream, because whenever you wake up you're not finished
with it.

What do you think this movie was -about?
It's really about somcbody dying.

bhen someone dies, what happens.

It's really like about life and death.

And when someone dies, it shows you all about like when you die, you.
have to be buried and put in a coffin.

Well, it's Bbout Linda and her grandmother hccause she's awfully closc to
her grandmother.

I want to watch the rest of it. It's a good story,
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5. 5 Girls

W: llow do you think you ought to decal with decath?
: Just be nice to them all the time and then you won't fcel that bad
when they die.
She said sometimes she didn't do what her grandmother told her.
It showed that one picture of them brushing her hair and she was being
mcan to her.
W: VFhat was the program trying to tell you ahout death and dying?
: Be nice to peoplc.
: It shows when you die, what happens to you,
W: llow do you think you ought to feel when someone dies?
Sad..
We went to my grandmother's one time and she wasn't crying at all and
I think that was her unglc or something. Ile died and she wasn't crying
at all.
This man died and I didn't know who he was and I cried because we went
to see him.
: T hate to go to funerals.
W: Why do you hate to go to fumerals?
~t DBecause they're so sad.
Sorictimes you hear that music playing and that gets you,
I was standing beside someonc, my uncle or my grandmother's uncle and
I thought he was BREATHING! -
W: VFhat did the program have to say about death and you and your parents? (
: - It's going to happen to us someday. '
W: low arc you going to react to it when it happens?
:  Sad.
You won't know because you'll be dead. ‘
You don't even know if you're dead or not.
I'm going to cry every day. {
A tear every day.
I'd look at thcir picture every singlc day.
But that will make you worsc hecause you'll look at them and wish they
were alive.
W: If everybody's going to die, why should you be sad about it?
¢ Becausc you'll miss them and while you're still living they won't bhc on
earth.
And then when you, I don't know if you go up to heaven or something...
You're not sad when everyone dies hut when people you know die, then
that makes you fecl bad.
W: How long do you stay sad after somebody dies?
: At least a week.
: At least a year for me.
: At least the rest of my 1life.
W: What should you do when you'rc sad?
¢ Just don't think about them.
Think of nice times and all that.
Talk to your parents or something about it.
When my dad was in his office, the man right beside him, he heard him
choking, and he went over and he was dead. Ile called the pcople to come
up, but they didn't bring the air or anything.
: lle could breathe in his mouth,
W: Do you think little boys will react to this program as well as little
girls?
No. !y brother, he doesn't care about people when they dic. Ie doesn't ‘
cven think they're dead. My brother, he doesn't evn like to go visit them.
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i : Boys just don't carc as mch as girls. And they think they're too
{ good and they don't do it.
W: What do you think happens to pecople after they die?
- : They get buried.
! : Your bodics disappear or somcthing becausce therc was birds and we
- - buried and I digged it up and therc was nothing there.
) %': What did the program have to say about what happens after you die?
( : You like get buried and your spirits go up and then for a long time
you disappear because you rot away.
: And pcople still have your spirits though.
i : Onec time my grandmother, my mother's grandmother died and where we
i used to live but she didn't die in that house and I always thought ahout
] her and I was just a little baby and I wanted to mecet her, I saw her up
on the stairs on Christmas one day and I started scrcaming and I pot my
{ dad and camc back and there was nothing there.
"t If you dic and you have a baby which is just horn or somcthing, who is
going to take care of it? If your husband is at work and you have your
. baby at home and you have no other children and the baby's slecping and
{ you die, no one knows.,

6. 5 Boys

W: How did this program make you feel? .
[ : T experienced something like that with my grandpa. ! died. I wasn't
doing very good school work because my mom told mc in the morning and
I felt bad about it and I couldn't do my school work.
{‘. W: Wwell, how are you supposed to face death?

Well, it's a beginning of a life. If you've gone to church and you
believe in God, you just start another life.
W: Is that what the program said?
: Yeah, sort of, in a way. Like when the guy was explaining to this
little girl what it was.
: You go somewhere and live someplacec else up in the sky.
W: What did the dad say?
: People get born and people die.
W: What did he say in between?
:  They blossom.
W:. Does everything that's alive die?
¢ Not all things. Like some plants don't die.
. : They dic sometimes. After a long period.
: : Five thousand years.
x W: Do you think the people in the movie were too emotional?
: They cried all the time.
: .t Yeah, I didn't cry.
5 ¢ I didn't cry when my grandpa died.
i : Yeah, but the girl really liked her grandma though.
T : I think it would be better if she came back to life.
I W: Can that happen?
¢ Well, in songs they could.
W: In songs?
: Yecah, like that cat song. lle passed the market place where they sell fish
and he came alive again.
W: Did you notice what the mother did for the little girl when the girl was

{ crying?

¢ Cried with her.
i:  And what did she say about that?

j
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Crying was all right, cspecially when two people are rdoing it.

If you were going to make this program over again, how would you
improve it?

Not so much crying.

I'd rather have this guy with a black cape who walks up riding a mean
old horse. The horse jumps on the grandmother, he starts riding the
grandmother down the street and she falls off and she dies.

Boys, 3 Girls

Do you expect you might be in the same situation somc day?

I've already been through it because my great-great-grandfather died.

My grandmother died. I cried all the way.

My dad's dead.

My sister's bheen through it, but I haven't been through it.

I cried all day.

What did some of the people in the program say about death?

Their heart stops beating. And their brain stops werking.

She had pneumonia, and when they have pneumonia, they stop breathing

and their heart stops pumping.

They can't talk right.

llow about when they played the gamec with the guns, the water guns?
That's like me cnly I use a bucket instead of a gun.

Why do you supposc that Linda played like she was dead?

She wanted to fool them.

She was thinking of her grandma.

She said that the boys couldn't catch her and she wanted to fake so they
wouldn't catch her. _

I thought she really tripped off the steps.

I knew shc was faking it, because she was smiling.

What did you think of the man who was her father?

l'le was very sad and serious.

Did you notice anything different about him than most men? )
Yeah, most men cry when their grandmothers dic, but T don't think he did.
lle was real serious. My dad isn't serious.

What about the beard. Did you notice the beard?

Yeah.

Do you remember toward the end of the program, where Linda and her grandmother
were playing together? What was that all about?

She was bringing back the memories.

Did you notice anything special about that part?

She was little and they went kind of slow. ) )
It was sort of weird when they stopped. And the end when she was in bed.
Do you think that was a good way to stop the program?

No, because I was really interested in what was happening when she woke up.
I would have liked if thryy would have showed her in the casket.

Girls

What did Linda's mothor say about crying?

It's nice to cry together.

What did you think of the father? Was he like your father?
No,

llow is your father different?

lle's tall, black haired, doesn't have a beard.
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Hy father wears bell bottoms.

What was it about that father that was differcnt?
He looked like a scicntist.
lHe talked funny like he had a cold or something.

Boys

What did you seven hoys think about this second program?

It was scary.

Sad like the cemctery.

It's scary when you go to sleep.

What was it about this one that you didn't like as much?

I just didn't like it because they didn't have no fighters or nothing
good like that.

There wasn't any action in it.

It was rcal sad because the qra.ndmothcr died.

Let's talk about the people that were in the program.

It was about the grandmother died and the girl cricd.

The mother and father cried too.

What was the program trying to tell you about dying?

It's a sad feeling.

Someday you'll die and people will feel sorry.

Lveryonc has to die hecausc of oldness.

1f you have allergies you can't die.

Like if someone didn't die, it would be too much population here.
And no one would be dying and every nine seconds a baby is born.
You were saying they were playing dead. Linda was playing dead. Why
do you think she did that?

Because she tripped.

And she was thinking about her grandmother.

She wanted to give her grandmother a trick.

She wanted to know how sad it would be if somchody died.

She was kind of experimenting with what it was like to he dead?
RBut you can't really tell.

You can't tell anybody what it's like.

Like they put that thing on her heart so it would be all right,
Did you like the father?

Yeah.

Did you think he was a good father?

Yeah, except for his beard.

I don't like beards. I don't like a man that's so old cither.
that about the mother?

She started to cry.

At least on movies or television when somethmg happens, at the end, my
mom always starts crying.

You think so. At the end of the program, Linda and her grandmother werc
doing things together.

Oh yeah, she was thinking about it.

Did you notice anything about the photography in that part of it?
Yeah, it was like skipping.

Flashbacks.

that happens to pcople when they die?

They just go to heaven.
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Like the lights go out.
They go to slecp. _
If they were good, they went to heaven, if they were bad they wouldn't

dic.
W: Did the program say that?
: No.
W: The program said they go somcwhere, didn't it say that?
¢ Underground.

1\'; What did Linda's mother say we should do when pcople arc dcad?
: They'll still come back as a memory .
they'll never die in our memories.

That everybody has to die once in awhile, they can't live on forcver
and ever.

10. 5 Boys

P: Vhat did you think of the movic?

: I liked the first one better, "llow Do You Show."
Me too. That was too sad.

: It was kind of dull. No violence.

: Why do you suppose they made this film?

: To show you how people feel and how their emotions arec to death.

: There was so much sadness in it. It was a lot of sadness.

P: Do you think the program is sadder then it is in rcal life when someone
dies?
It depends on how close you are to whoever dies.
They could leave out going to the graveyard and the funcral. It was too
sad.

P: Why should they leave that out? )

: Because in the funeral, it's real sad and everybody is crying. If you
arc watching a movie like that in school, it may makc you think of somec-
thing or someone close to you that died.

It's different when you show funerals. 1 only saw one program that ever
showed a funeral. You get to know what it's like. It's like you don't
go to them until you get older. My mom won't lct me go to any.

P: Someday someone close to us may pass away.

: My amt's husband's grandmother died and I went to the funeral and we
went to the cemetery. There wasn't anyone crying, I don't think.

I didn't understand it in some of the parts--like the girl...I just
didn't understand it.
P: What happened at the very beginning of the movic?

: She was walking home from school and the girl was talking about the
grandmother. Two weeks ago shc had a stroke and shc was in the hospital
and the little girl painted a picture for her.

And then when she got home, her parents tried to explain to her how her
grandmother died. And thcn she asked what she should do with the picture.
P: And what did the mother say?
: She said that grandma is dead.
P: What was going through her mind then? Did she seem to wunderstand?
: She didn't understand at all.
She didn't know where you went
After the father said that she was dead, then the little girl said, "'When
can I give her the picture?"

= e
E———

-118- A/ g ]




r——y

't Somcthings arc hard to understand. ‘This was hes prandimother, so whose
mother was it?
: ller mother's mother.
P': llow do you know that?
o : Becausc her mother was crying.
: If it was the father's mother, the mother wouldn't be crying.

: Because she said at the end that I was Grandma's daughter and you're ry
- daughter, or something like that.:
] P: That's right. I remember that. Well, what happened that night?

: She didn't get to sleep.

: She was playing with her doll. She prctended that one of them was Grandma.
1 P: Do you think maybe you would do that?
’ : I haven't got any dolls.
: I would vise my monkeys.
- P: Why do you suppose she did that?

: So she wouldn't fcel sad or anything.
She could pretend like she was living.
. : She was just pretending.
; : She would feel more secure during the night like her grandma was with her,
i as if her. grandma didn't leave yet.
I': Why was she so close to her grandmother?
. ¢ Because the Grandma was living with the girl since she was five. The girl
[ had hardly any friends so she used to always play with the grandmothcr. She
used to play cards.

.- P: What are some of the thoughts she had? Memories that she had?
(‘ : The garden..
: ¢ They went to the zoo.

.. : Also the other part at the beginning, you know when they told her about it,
l she remembered her grandma sitting there, having trouble breathing, it
' looked 1like.
P: You remember the memory scene, was anything different in the program?

P : It was kind of blurred.

l : It was slower. It was like in slow motion.

P: OKkay, she was in her bad and shc was thinking these things and then her
“ parcnts came up the stairs, didn't they?
( : She was eavesdropping.
They were talking about how they were going to have to cxplain it clear
f to the girl that she's dead. And that she'll never come back.
( ' P: And what did they finally do?
: They didn't tell her that.
P: Why not? .
: They said let her sleep hecause she's all worn out.
P: Then the ncxt day camc, and what happened?

: Then the cousins came and they were playing and running around. She shot
the two kids with her squirt gun and then thcy started chasing her and she
fcll down the stairs but she was okay. She just laid there for a couplc
of minutes, then shc got up and went '"Boo." Then the other kids said,
"Wherc's Granny?" -

Why did she do that? Why did she fake being hurt?
To werry them so they'd get all worked up and run.
There was a boy--he was older---and there was a little girl. They werc
talking about his dog. And he said that he was playing with it and it
ran out in the street.
Why was that in the program?
: So you will remember stuff like whenever little stuff died.
{ : Like when they are close to them when they die.
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It scems like when their pet or somcone dies they think them back.
The parcnts finally did talk to her, didn't they?

They explained death and that you don't come back and other stuff like
that we'll remember Grandma all the time. She'll he alive with memories.
The girl wanted to ask questions. She asked, 'Where do we go?'' and all
kinds of other things.

She asked where would you go and she asked when will she come back?

What did they tell her? How did they answer the question?

They told her that you never know where you're going to go and what was
the other question?

I think she asked what happens when you die?

The father said that you stop brcathing and your heart stops purping.
What other things could they have told her? What would you want to bc
told?

Like explain a little more. You know, they just lcft you hanging there.
They could have cxplained how she had a heart attack, because her cousin
was talking about it, and they didn't understand as much.

khat happened next in the film?

They asked her if she wanted to go to the funeral and she said, 'Yes.™
So then they went to the funcral and there were all these people that
she didn't know. She thought they must be Grandma's friends.

When they had the service, she was thinking of things, wasn't she?

She rcmembered at the garden and her grandmother picked some flowers.

At the zoo.

They were doing something, playing with something. They were sitting in
a room.

lier grandria was combing her hair.

She'd get on one side and the girl would go 1like that and then she'd get
on her other side.

When they were combing her hair, the grandmother siad something like
"sweetheart'' or something like that. -

They were looking at pictures also.

And she said everything has a beginning and an end.

And this was your mother's grandmother's something. There's this picturc
like when they were one.

She died and you usually remember things that relate to her death. She
happened to be showing them things and about great-grandmothers and when
she was younger and stuff like that.

Anything else?

She was crying and said something like, ''Are you crying?"

Cry with me and I'll cry with you, or something like that.

Why is that better?

To cry together.

I never cxy with my mother.

Do you think that helps?

Yeah, because when I cry, then I can get attention.

At the very end the narrator came om and he explaincd some things. Mo
you remember what he said?

lle said why didn't Linda know about it or something.

thy was Linda confused?

Why was she confused, why...same other questions.

Something else abou the memory.

lle said two questions.

It vas different, because in the other one, 'llow No You Shew'', they didn't
have a narrator and there was nobody thinking to himself.

And they didn't have anybody singing.
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't Do you think the other movic might have been better if they had had a

l" narrator?
: No.

They might have had what some kids thought.
¢ You know, likc thinking to himself.
| : ‘The other movie was a lot better, I think, because this one wasn't much,
v you know, it wasn't for kids. It's not as much for Kkids.
. : Tt was sad.

11. 2 Girls, 3 Boys

1 ) P: What did you think of that program?

: I didn't like that part with the grave.

: It reminded me of my grandmother.

( : That rcminded me of my uncle, too.

: They just had that little part about her memorics.
P: You'd like morc memories?
: Ycah.

P:  bthy more memories?

: It's better than listening to the guy standing there saying that. You

P know, the priest.

‘ : Cut out that part about the grave,

P: Does this:program have anything to do with the other program, 'llow No

- You Show''?

: They're not the same kind of film but they're sort of related, likc same
time, and they're just stories. They're not likc a soap opera that kceps
go@ng and going and they don't have a real ending on them. They just kecp
going.

Well, they sort of are alike because they both have kids in them and they
have a problem. Not really a problem, but the first one sort of had a
problem and then the sccond one didn't understand. She had a little
problem.

P: So they're both about problems that peopie sort of your age mayhc have.
'1111at might be one thing that would make the films sort of the same. Anything
clse? :

It was sad, that's all I know.

. : Why would you have that kind of stuff for little kids?

e P: Well, I don't know. I'll ask you the same question.

: : Decause if they don't have it they're going to find out ahout it sooner
or later, one way or another.
And everybody's going to be scared then.
Their grandma's are going to die, hut not if they see it in a movie. If

; they see it in a movie, it's not their grandmother, but they'll know how

CoLl the person feels and they'll probably feel the same way.

f P: Do you think this £ilm could help you?

¢ No, I wouldn't have changed anything because it's better to die if you're

in pain because if you just stay alive in pain, you know. My great aunt
was in pain for almost two years and then she died. She was in the hospital.

i : It's like torture, if you stay alive.

: Well, my grandmother can't see and that's 1like a torture too, She's 92.
My mom is $tudying about Jesus and all that stuff, and this is the first
time she's every known it and she's telling me about decath like you'll
have a second life.

P: A second life?

?' : I really don't understand it but she's yakking about it all the time.
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There's a girl in my brother's school who got killed in a car-accident.

It was best for her to die because she had a hole in her head and cverything.

Glass was all in her amrms.

No you think it was good to sec what happens at a funeral?

kell, it taught me one thing. I'd never gone to a fumeral hefore. I don't
sce why we're not allowed to go to funerals hecause we're old enough.

My parents would let me if it was around here but only one we've had

was in New York.

It would be pretty boring.

You're just standing there. It's like a wedding, you have to stand, you
have to sit down. It's just like when you go to church, hecause you can't
undﬁrstand what the guy is saying. You're sitting there looking at your
book.

The thing wrong is that we always get back scats and you can't hear the
preacher.
To you remember the beginning of the film when the girl was walking along,
walking home, what was she thinking?
She was happy and she was thinking about her grandmother.
She painted a picture for her and everything.
She was thinking how am I going to give this to her.
When she came home, what did her dad and mother say?
He said that mom called me from the office because the hospital called
her and she was very ill. We went over to the hospital and shc was dead.
And then the girl asked, "When can I give this picture to her?"
Yeah, why did she ask that?
She really couldn't imagine that her grandmother was really gone.
Why is that?
Because it happens so fast, like when you die so fast.
Well, that night, what was she doing and thinking about?
She was thinking about her grandmother and playing with her doll and
thinking it was her because she was lonely.
And then she was thinking about what happened when she didn't obey
her grandmother. .
ler parents came upstairs, they came up together. What were they talking
about?
They were talking auv.ut whether he was going to talk to her.
lle was going to tell her.
They were going to tell her that night, they had decided.
They wanted to tell her, to make her understand more.
Did they, finally, did they tell her?
Yeah, the next day.
Then what happened the next day?
ller cousins all came.
They tried to cheer her up, I guess.
No, because the little kids in the cousins didn't know.
"Where' s Grandma?'', they asked.
And then the girl pretended she fell down the steps and she pretended she
was knocked out or something.
I first thought she was dead.
Why did she do that?
Because she wanted to get away from them.
She wanted to be with her grandmother.
M,az'lbe she was trying to make fun or something.
I did.
You did what?
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I wanted to be with my grandmother because we had just pone dowa tor one
day--it was just here in September. My grandma was sick, rcal sick, and
she kept on getting sick so we kept going down and cverybody saw her.
they knew she was going to die that day. !y mother knew, so cverybody,
all my cousins, saw her. My dad said that he didn't want us to sce her
in pain, so we just stayed at our other grandmother's housc because they
both live in Ohio.

You say you wanted to be with her. Did you feel like that girl did maybe?
I wanted to be with her because I never saw my godfather. I never saw
my grandfather and I didn't want her to die.

My dad said that when his dad died, he died when my dad was only four.
llc said that he wanted to be a miner and get killed in a mine too.

hher'} the parents in the program finally did talk to her, what did they
say?

She said, ''where do they go?"

How did they answer?

They're not sure.

They're not sure but they think they go someplace.

Do you think that was a good answer?

No, they should have told her where they really go.

'cll, they don't know where she's going to go.

they don't know if it's recally true.

Yeah, they just might not go anywherc, stay in her coffin.

What did she think about during the funeral?

She thought about the memories.

What were some of those memorics?

When she went to the zoo.

When she was shoveling.

Gardening.

Showing the jewelry box with pictures in it.

She said, "llere's your mother when she was a little girl and that's me."
Why do you suppose that they put that part in the film?

Because at the end she said you have a time to live and a time to die.
There was that night of the second day and what happened to her that night?
She was crying and her mother came in and said that it's better to cry
togcther.

Do you think that's true?

Yeah.

No.

I'd rather not cry with my mother.

She said that she was her mom and someday you'll have a little girl.
There was a fellow that spoke at the very end after the film stopped
and remember what he said?

He asked how do you think she felt?

lHow would you feel?

Did you think about them?

To answer the first one, I'd say "sad'.

And the second one you couldn't answer unless your mother or somebody
died in your family.

Is there anything elsc you wanted to talk about that we haven't mentioned?
How did it end up?

Did she forget about it or....

They couldn't really show but they could-have someone talk like the guy
who asked the questions.

Yeah, so maybe you'd like to know what happened to her afterwards, like
a week or a month. Do you think she would forget?

NO,

I didn't forget.
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She was so used to her grandmother.

She'd forget sometimes.

My dad, when my dad's dad died, he got a dog to forget his troubles.
So maybe she would get a pet or do something to help her forget.
Yeah, because she didn't have any brothers or sisters.

What did you think about the film this time?

It wasn't as good as the other one, 'llow Do You Show."

This one, I thought was a little more grown-up.

I didn't think so, because that little girl didn't know anything. She
didn't know what you do when you die, or what a stroke is.

Maybc she's just little.

lHow old do you suppose she was?

She was probably about seven.

Six or seven. :

Did this program have anything to do with the other program you saw?
How you show your feelings when somebody dies.

What did they call this film?

They called it "In Memory."

It was more realistic than the first one.

That lady and that man kept on crying all through the film. They never
stopped crying.

Do you think that happens?

No, not all the way through.

They could if they were really unhappy.

Haybe they were very close to the grandmother.

Ycah, because is said in the beginning that she lived with them.
Fhen she was coming home, what was she thinking?

She was sort of thinking that her grandmother was going to be hetter.
She was bringing a picture home for her grandmother, because she knew
her grandmother was in the hospital.

And when she came home, what happened, what did she find?

She was dead.

That her mother and her father were sitting on the couch. They told
her to come in, so she did. They told her that the doctorc said that
she was really old and so they went to the hospital and by the time they
got there, she was dead. :

What did she say to that?

She was pretty sad.

She didn't know what was going on. She didn't understand.

‘She couldn't get to sleep. She had this doll and she pretended that
that was her grandmother, because she really liked her grandmother.
She liked to play with her grandmother so she just played with the
doll and thought that™it was her grandmother.

And her parents came up the stairs then. Do you remember that?

She was listening at the door.

They were talking about should we tell her more about grandmother.
They decided to let her have her rest.

Then there was the next day and the cousins came. What happened?
ler little cousin came out of the door and they started playing. The
nother and father greeted their aunt Betty.

The littlc kid wanted to know where his grandmother was.
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That night she finally did talk to her parents, didn't shec?

They were playing cards down in the family room.

And when she finally talked to her parents, what questions did she ash?
Will she ever come back?

*hat kind of answers did she get?

One said we believe there's a place or something like that.

But nobody can tell.

Then she asked, '"Will she ever come back?"' And her mother said, 'Never.",
so she tucked her in and went away.

Do you think that's a good answer that they gave her?

Yeah, they were tclling her, it would be better than saying like "Mayhe"
because then she'd be stuck with that question for a long time.

And she might look forward to her coming back.

Then the funeral itself took place and during the funcral she was thinking
about things. Do you remember what was on her mind?

She was thinking about the good times.

There was a summation of everything.

She was at a zoo.

I thought it could have been speeded up, like it really happened.

Why do you suppose they used that slow motion?

Because when you remember back, like if I remember back when I was small,
I couldn't remember that fast.

I think, I'm not sure what she was doing, but she was thinking hack on
her grandmother trying to breathe.

Any other memories?

When they were digging in the garden.

Yeah, they were showing their pictures. Pictures of the grandmother and
the grandmothers.

But what did that have to do with the film?

Because the grandmother was telling it to her and I guess her grandmother
had her mother and...

Did she say anything to her?

She named the people.

What did she say about the people?

I think she said you might have a little girl of your own or somcthing like
that.

After the funeral, there was a second night and she was very lonely, she
was crying again. ller mother came in and what happened?

She said, 'Are you crying?", and she said, "Yes." The mother said, "It
would be better to cry together." -

I think that when they were playing cards when they slapped down a card,
you really could hear the card thing slap down.

When they were playing cards, they kept thinking of her grandmother and
they kept asking question. You could hear the other peoplc asking questions.
And they looked over at the other people to listen.

At the very end, the narrator came on and asked questions. 0o you
remember .what those questions were?

Yeah, what were her feelings and put yourself in her place.

What feelings would you have? e

Is there anything lese you'd like to say?

This one was so sad.

I didn't think it was too realistic, it was sort of fakey.

She just stood there with the tears, she just stood there.

¥hen you cry you sort of have baggy eyes.

I don't know how they make them look like they'rc crying.
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13, 2 Boys, 2 Girls

I’ Do you remember what the narrator said at the very cnd? Did he have some
questions for you?

: At the end of the film?

P: Remember what they were?

: llave some thoughts or something like that.

: Have expressions or samething like that.

P: \What do you suppose the film was about?

: Don't worry if samething happens like that.

P: Don't worry?

: Like that girl did, too much. .
Probably they wanted to show you that when you lose something you don't realize
that you liked it a lot until it's lost.

P: Vhy was she so sad that her grandmother died?

: She did a lot of things with her.

They went to the zoo.

Working in the garden.

They went down to that brook one day.

‘That was by the zoo.

ller grandmother used to read to her and show her pictures of the pirl's
great-great grandmother.

I':  Later on, next couple of days, what kind of feelings did Linda have?

: Well, when her cousin came and they were playing, she kind of forgot ahout
what happened. She was having a real good time.

Shw was kind of glad her grandmother died so her cousin could come and play
with her.

And at night time she was sad.

She thought it wasn't fair.

: She could at least get the picture and then die.

P: When she asked questions ahout death to her mother and father, what was on
her mind?
what is a heart attack caused like?

Would her grandmother ever come hack?
And where you go when you die.

: What happens when you die. .

P: In other wonls, do you think a ten year old would ask these kind of questions?

: No, a ten year old would probably know. .

P': 1 don't know whether to ask you this or not. Remerber when she had memories,
especially during the funeral, about the grandmother, was there anything
different about the film then?

Yeah, it seemed like they were moving like robots.

: It would have been better if they were just moving normally. )

P: [s this the kinds of feelings you had when someone vou knew died? Did you .
fecel 1like Linda when those things happen? Or did you feel differently? ;
Sorta different. I was sleeping real late and I woke up around i1:00 and ‘
rmy sister ran in, she was ahout 6 hears old and she said, "Ngncy, '.\'ancy,
Nancy, grandma has died, what arc¢ we going to do?"' And I said, "Well, we
just can't throw her in the garbage, can we?'' And she started to cry.

: P: And you started to cry too.
( : Things are sad that way. Things are sad.
: : Yeah, but as they say, nobady can live forever.

u'; VoA .
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14. 3 Boys, 2 (irls

! }

1 Sanford, you started to say something.
: Well, I had a question about the, why didn't they show them burying the
grandmother?
! Do you think they should have shown it?
: Yecah.
P: This particular program had a name. Do you rcmember what that one *vas?
: Idon't know. I keep reading hooks. I have so many things on my mind.
P: What do you think this film was about? ]
. : To make people understand what happens when some pcople die, your relations..
8 : To remember people who die..
: To rcmember what they did.
- : To know what they do when somcbody dies.
: I know, to sce what happens when samebody dics in vour family.
- P: Did anything happen to the film when they showed the memories? ‘tas
there anything different about the film then?
: It was a little quicker.
P: thy did they do that?
: To sec if you arc really paying attention to thc movie.
I know one thing, make more of thc movie, hecausc it's getting rcally
intercsting at the end and I wanted to sec some morc.
I know one thing they could do to make it better. They could show her
in the hospital.
Ycah, and they could cxplain what pncumonia is.
I'm glad I'm not a girl because if I were, I'd cry, becausc onc morning I
went into my parcnts' room and they said my uncle died, and I didn't cry.
[ P: Do you think it's bad for a boy to cry?
B : No, it depends what he's crying about.

p

: I think they should show their feelings.
- : Because if you didn't, you wouldn't be like regular people.

‘ P: Her father cried, didn't he? L

: Tome, I don't think he cried so you could see it, hut hc was crying inside.
. P: Crying inside. TNo you think it would have been better if he was crying
r outside?
No, because hc should have shown Linda you shouldn't really cry about
things unless they arc really bad things.
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MUST I, MAY I

5 Boys

All right, the title was "'ust I, May I." Why do you suppose it was
called that?

Probably because thie people in the poorer places, she keeps on asking
why she has to do things and the boy who is richer, he asks may he do
them. And it just showed two points of life.

Two points of life. And that's what the title's all about. Why do you
supposc they had two programs going on at the same time?

To show how both parts lived at the same time, so you could corpare then.
Okay, so they were just people living in different parts of town then?

! imm,

Which part of town is more like where you live?

The one where the boys were.

That one girl, she was from a different nation or somcthing.

What did the girl have to do during this program?

She had to clean the dishes, and the whole house.

She kept getting mad because she kept dropping things.

She didn't know how to do it.

She didn't have any experience and no one to help her or anything.

bhat else did she have to do?

Looked after the kids. She had to walk them to school.

What did the little boy do?

lle rode bikes.

I'e was lazy and then he didn't do any work because he was more rich and
that and he had parents where the girl didn't,

Well, can you tell me more about the little hoy?

I think he was kind of spoiled and he kept on backtalking to his mother
and saying that he could do whatever he wanted.

Ile wouldn't listen to his mother at all.

I kept on thinking every time when this boy got the prescription I kept
thinking something would happen, like he would drop it or something.

rle too.

Why do you supposc he was talking back to his mother all the time?

I don't think he 1liked her, and he took advantage of her.

lle thought he was a big shot.

Thought he was a big shot. Okay, why did he try to take advantage of her?
Well, he didn't understand. lle never met someone, I think, like the girl
because he thought everyone had a nice life and he didn't even care ahout
anyone except him.

I'e's selfish.

Okay, what about the girl? What kind of person is she?

She had a short temper.

She didn't take advantage of anything hecausc she didn't have anything.
Why do you supposc she had a short temper?

Becausc the little kids kept making her mad and they wouldn't do any work
around the house, and she wasn't happy.

That little kid made her spend all the money she had.

Okay, what happened to her money?

She had to pay for the orange or whatever it was that the kid threw in
the street.
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W: Okay, did the boy have any money? ‘
: le had 25 cents but you know what I thought, what I kept on thinking he
would do?
What? :
Pick up some of the stuff and just walk out. l

W: How much stuff did he buy at the store?
: 94 cents worth.
W: And he had a quarter? {
¢ Yeah.
W: low was he going to pay for that?
: lle said his mom would pay it hack. And that says he took advantage of her. !
W: What was the program about, do you suppose? If you had to tcll me what ‘
it was about ...
I think it's because the girl, she always had to do everything that she didn't \
like to do. She wanted help and she had to do it herself. And the hoy l
didn't do anything. Like he was lazy or something. '
lic wanted to do something but he didn't think when you did something it
would be like the girl so he thought he'd like to do a liitle bit of work |
but not as much as that girl did. ’

: lle thought he was using his mother as a slave or something.
W: Do you think the girl had too much to do? »
: 1 think she had a lot to do really, because the kids kept making her more
work.
: And whenever she was riding her bike, they ran off on her and she, like
you said, she had to spend half the afternoon hunting for them.
W: llow about the boy, did he have enough to do?
: No, I think he had too little.
W: Do you think there's any reason he could be angry at his mother?
: She might have done something to him.
I just think he's spoiled. '
You know, he can't take as much because he's spoiled.
The rcason his mother tells him to do this stuff is hecause she loves
him. DPut she can't go overboard.
W: Okay, she went overboard, so what should she have done if she went overboard?
: She should have started hitting him and making him do stuff and start staying
in the house until he gets done with his work.
W: Did the boy have enough to do?
: No.
W: If you were the boy's parents, what would you do?
: liit him.
I'd give him more to do ...
Give him it right in the ear.

2. 4 Girls \

W: MNow you were saying that it was kind of true to life and you got to see
two different styles. Why do you suppose we had two different styles '

! going on at the same time? ‘

: ' : Tecausc one of them was just the opposite. Thc two different kids wanted

to do two different things. And they just didn't like them. .
. W That did the girl want to do? l

i : She wanted to take the boy's place.

i W: hat did the boy want?
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To live like the girl was living.

The girl wanted to change. Why did she want to change?
Because she always had to take care of her cousins. She had to do all the
work.

Why did the boy want to change?

Pecause his parents wouldn't let him do anything.

How did he react to that?

lle didn't like it very much.

Okay, what would you do if you were the little boy? Iow would you react?
If 1 didn't like the things that they were doing, at all, like for the
rest of my life, when I was about ten -- since I was a baby T couldn't do
anything up until I was ten -- I'd run away.

llow did things change for him or did they?

lic went to the store, he bought two comic books and the storcman asked

him to do a favor for him. 1le had to deliver a prescription. It had to
get there fast.

Was the hoy angry ahout that?

No, he liked it a lot, hecausc he got to do morc grown-up things.

The girl got to do grown-up things all the time, didn't she?

Ycah, she didn't like it, because she got to do it too much.

Once in your life you have to do some grown-up things. Causc you're not

a baby hut I'm not saying that you do grown-up things for the rest of

your life.

khat was this show about? What was the word that would describe this show?

llas anybody used the word since we've hecn talking?
lesponsibilities.

3 Girls, 2 Boys

Aaron, you werc saying that this was a show about responsibility.

I thought it was a show not only ahout responsibility but about the

differences between two children and, «s T said, not in nationality or

anything but in cmotions and that the hoy scemed kind of spoiled and he

wanted more responsibilities and the girl seemed that she had too many of

them alrcady. The family of the girl secmed like they were kind of poor.

Ihat about the girl?

Well, I thought she had a little bit too many responsibilities, becausc her

brother could do just anything he wanted and he'd go round and do anything

and she would go have to clean up the house and act just like the mother.

They didn't show like they had a mother.

I think that the way the girl said "I wish I didn't have to do so many

things" I think she shouldn't have said it like that becausc cven if she

did have too many responsibilities, she should have taken them sort of

gt;]raciously, and tried to do them the hest she could, not complain about
em.

Was there any time in the program when she didn't do her responsibilities?

Wiell, yeah, when she saw a boy across the strect that she knew, she

wanted to ride his bike and she left the kids and they ran around somewhere

till she found them.

Okay, so she neglected ‘her responsibilities for just a little while. And

what happened?

She had to look all over that place for the kids.

She was being a little mean to those children. It was her own fault for
leaving them.
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She was acting like a mother.

She was acting like a mother. Was she old cnough to he a mother?

It Jdepends on if you compared that to the days around the 1700's, if the
father would die, the man of the family could he just ten or ecleven
ycars old.

Are there some things you'd like to be able to do that you're not allowed
to do?

There's one thing I'd like to do that my parents would never let re do,

I'd 1like to get a minibike.

Okay, who do you suppose they wouldn't let you get a minibike?

I know they wouldn't becausc for one, they say they're too dangerous and
stuff (all parents are that way) and actually I don't rcally know why they
wouldn't, all I know is they wouldn't. But they've alrcady discussed it.

I think that when Tracy said that the girl took responsibilities not too
well and should have tried to do the best she could of, I think this
brings up a question that how would you like to have all the responsibilities
that she had and how well would you do them?

Tlere are two things I really want but one just can't come truc and that's
my cousin got run over hy a bus when I was about three ycars old and I wish
she'd come back to life. And the thing I really want is a pupny. Sec, we
have a dog, but she growls at mc and I can't even touch her. Shc almost
bit me once. And to the other kids, she acts like a normal housc pet
but to me she acts like I'm some animal or something that she wants to kill
or something. And so I wish I had a puppy to train for myseclf and T also
wish I could make a dinner for us once.

Getting back to the program again, when the boy went to the drug store,
and he got a bunch of junk, candy or whatever, he got, what happened to
him after that? .

The storeman asked him to go fill a prescription to somebody who was sick.
What did he feel ahout that? . .

lie felt, "Oh, finally, I'm getting something for me to do! Like I'm taking
on responsibility.

3 Girls, 2 BRoys

that does it mean, 'Must T, May I?"

Well, the girl she, I understand now, the girl always says, I havc to do
cverything all the time, so that was probably the '*ust I'' and then the
'""lay I'' is the boy, he always wanted to do things on his own so, you know,
"May I."

khat did the hoy want?

lle wanted to do something by himself for once.

What's a word to describe that?

Independence.

Was the little girl independent?

No. She always needed somebody to help her.

Why did she need some hlep?

She thought she couldn't do cverything by herself. She thought she needed
somebody to help her.

Was the little boy independent? .

Wcll, the way I got it was that he thought he was independent but his mother
didn't want him to be independent so she would sort of tic him down, but he
just thought he was independent when, the way I got it, he really wasn't.
there did the girl live?

In the city.
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bid the boy livz in a place like you live?

Yeah, in a suburh.

Why do you think we had a city and a suburb in the program?

In a city there's a different way of life really than in a suburh. lLikc in
a city, you have to be pretty strict about differcnt things because it's
dirty, sometimes, and pollutcd In the suburb, pecople are not uscd to
living in that kind of thing. Different living conditions around there.
Did the little boy not get much to do because he lived in the suburbs?

No, because his mother won't let him do the things -- it wasn't that he
lived in the suburb.

llow about the littlec girl? Did she have to do everything because she lived
in the city?

She really didn't have to do things. Iler mother always had to help her

do things.

Where was her mother?

Avay, hccause when she was going to play with the two girls, shc said she
had te take care of I think their names were Phyllis and Corey.

Did people ride bicycles in this program?

Yes, the boy did.

[lis mother wouldn't let him ride somewhere and hc was getting rcally

angry at her.

I think he was kind of selfish, not selfish, but his dad bought him that
bike and he really didn't like the bike, but hc still should be happy he
even has a bike.

llow about the little girl and the bike?

Well, there was this boy and he comes and she starts riding his bike and
then when she comes back from riding the bike, vou know, the two children
are gone and she starts looking for them. That was rcally funny.

that happened then?

She found them finally after lots of looking and she started yelling at ther.
Should she have ridden the bicycle?

No, I don't think so, because she had the children in her carc.

She was responsible.

What was the little boy responsiblec for?

Being safe.

Well, in that show every time that something h.ppcned the two would be
together. Then the boy would come in and then the girl. I thought something
like an accident was going to happen.

Did you think that they were going to mect?

Yes. And have some kind of an accident of some sort. I thought it was a
safcty program.

You thought it was a safety program? What kind of a program would you say
it is now?

For children.

For children. What's it supposed to be telling you?

In this show it was the way a person thought "I have to do everything, why
couldn't somebody help me" and then samebody who always wanted to do
somcthing on their own, they didn't want anybody to help them.

Is your life that way?

Sort of different because somctimes I get mad and my mother says, ''lell, you
can do it your own self'" so I have to do it my own self and sometimes I want
something to eat and Mom'll help me.

Noes your dad put any restrictions on you?

Well, he did once. lle grounded me for a week. I was riding my minibike
on the road when I wasn't supposed to and so he wouldn't let me ride it for
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a week, I could have gotten into big trouble by the police if they would
have seen me on the road., I could have got my minibike tooken of f ric and
1 might have had to pay $50.00 for that and T would have got a record.
Wt Why don't the police want you on the road with a minibike?
¢ I could have got hurt, a car could have hit mec.
W: Can a person have too many restrictions?

: Some people's parents are really harsh with them and if that happens, somc-
times they ground them for a really long period of time, so while thcy're
in the house or whatever, they're going just sort of drifting away from
everybody that's outside and sametimes harsher restrictions can really hurt
someone, mentally. '

i W: What happened to the boy in the program? ‘
: Hec wanted to do something indepcendent and the man at the drug storc asked

him to deliver a prescription. '

W: Did he like it? ‘

: I'm not disagreeing with anybody, bhut in another way maybe he wouldn't
have been so safe hecause, you know, most prescriptions, somctimes in
containers are like glass and maybhc when he was riding, I didn't notice l
a basket, so maybe if he was riding and didn't really hold his bhalance,

he could fall, you know, and try to stcer with one hand. You know, that
could have been. |

IW: Okay, could have had an accident. !
: I don't know if this isreally true, but I don'+ think it is, but I thought
he was like trying to steal there at that drug storc. |
¥: Do you have anything to say about his mother?
: I think his mother was pretty weird hecause, you know, because in the
beginning she alwvays saying ""Are your hands clcan? Is your face clcan?"
But in a way that was good but my mother doesn't go around, you know, I
know when I'm supposed to wash my face and wash my hands.
W: How did he react when his mother told him to wash his hands?
: Aw, Mom, like he's really angry or samething.
W: Did he have a right to be?
: I don't know, because she's trying to tuke care of him and if he didn't
have a mother and if someone told him to wash his hands, he'd he glad to.

¥: Do you want your mother to check you every time you go out to scc if your 1
hands are clean? ‘

¢ No, because I would get a feeling that I can't do anything by myself.
W: llow does the boy fcel? ‘
: One incident was when he came out of the drug store. lle threw the bag up
in the air with the prescription in it.
W: Why did he do that?
: Becausc he was happy. And it could have bubbled up and exploded. ‘

S. 2 Girls, 4 Boys : . ;

W: Your question was why does the boy want to do morc and the girl want to
do less. ‘hy do you suppose that is? l

: DPecause the boy isn't getting enough and the girl was having too much.
W: Phat does she have to do?

X : She has to do thc house, has to watch the children, she thinks she has to '

‘ do everything and when she looks all afternoon she finally finds them and

: they can't come home. The two cousins were getting bhoring and it was
getting horing so they just went by the way.
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What about the little boy? You say he wants more to o.
Well, like his mother told him you can't cross the street, now you can't
go downtown and you can't do this, you can't do that and he said, ''Boyv,
rny sister gets to do cverything. I don't get to do nothing.

When you're just like me in age, you can't have that rmch to do, hut when
you get older you get to have more responsibilities.

low old do you think you should be before you have to watch two little
kids and wash the dishes?

Thirteen. Sixteen.

llow old do you supposc she was?

About eleven.

there did she live?

Downtown.

there did the hoy live?

In the suburbs.

ho had a better life?

The boy, because it'd be casier {or him not to get hilled. 1it's ecasier for
the girl because there's so rmich traffic, pollution, all in the town, but
there's hardly any in the suburban areas.

Did the boy think his life was OK?

No, because he wanted to get downtown.

lle thought he didn't have anything to do because he wasn't old crough.
When he went downtown he thought ne needed more things to do. In the
story I thought he was going to go downtown. And for a minute I thought
those two were going to meet and do something.

Do you understand what the program was about now?

A boy that doesn't have that nuch to do and a girl that has too much.
You should try to put the boy into the girl's place and put the girl into
the boy's place and I think it would work out better. And after while the
boy would get bored and want to go back to his old life.

It would be a wad thing if the boy was put into the girl's place and

the girl was put into the boy's place because boys don't like to

do dishes and all that kind of stuff.

Would you try to change your life?

No. We got everything at our house. lWe've got a swimming pool - up the
street we've got a swimming pool. We have a creek.

llow about responsibility?

I got some. Today I have to go over to the store and get my mother some
milk, and I got to mow the lawn for my dad.

Boys

What do you think it was all about? -,

I think I know what they were trying to do. The hoy wanted to do something
all by himself and the girl didn't like doing it all by herself,

In that part about the hoy when his mom got the bike and he got the scrape
on his hands, and went out the door - I thought that was sort of sad when
she said, "Don't break the bike or something hecause your father paid a
lot for the bike'" because I think he was just going to try to show off to
his friends that he had the bike.

I know why the kid wanted more to do and the girl wanted less to do because
the girl had a lot to do and the kid had less to do.
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I was going to say when you were talking about what they should do [ was
going to say that if the pirl was getting too sick and tired of cleiming
up the house, and everything, cleaning the dishes, she and her little
brother and sister, or whocver they wecre, they should ask if they could
have stayed with somebody.

llow can the little boy solve his problem?

I'e doesn't have anything to do but ride his bike.

If he wanted something more to do, when he was in the drug storec he
should ask the guy if he had any kind of jobs for kids to do. And he could
have had a job like every day or something. :
Where did the girl live?

In the city.

Was she poor or rich?

Poor. Aad

I'ow do you know?

She didn't have a dishwasher.

I'd just like to talk about the film in general. Did you like it?

The nice part about it was it wasted school.

I liked when the two kids went and the girl had to find them. That's

a good part.

The girls have to do too much work and I like girls to do work.

I don't like to be babied like that boy was.

'ty brother says I have to do work by myself. You know what I have to
do? My brother always says, '"Get the toilet paper."

lie used to say like "Will you bring me my hall hack"and I'd say, 'No,
why don't you do it?"' And he'd say, 'I'll give you a dime if you do."
and I'd say, 'No." lle says, "I'1l give you 15 cents if you do," and

I said, '"Yes.'" And then I got my 15 cents. I only got about five 15
cents and then he stopped giving me money.

You know my sister last night said,''Would you take these towels up and
stuff?"' and 1 said, '"No." She said, "I'll give you two dollars."

So I go and take it up and I come back down and I asked her, ''Well,
where's the two dollars?" And she says, "I didn't say I was going to
give you any two dollars."

I ncver do anything. I have to do it, I don't get any money for it. 1My
sister never asks me anything but I ask her for cverything.

I do more work than my brothcr and my brother has a list. Fvery time
he does something, he gets money. I only get money for doing the kichen.
I used to wash the windows for a penny a window.

When we go up to my grandpa's cottage, I have to help pack and I have to
pick up all the apples up there so the lawn mower doesn't hit the apples.
You know one time my mom said, ""Go cut the lawn, plcase.'" And I said, 'No,
maybe I don't have to." And she said, '"If you do, I'll give you two
dollars." And I got that two dollars and I mowed the whole lawn.

You talked about things you had to do at your homes--what about things
people had to do in the program? Who had to do the most?

That sister.

The girl? Like what? .

Clean up the whole house and she had to find those two kids.

She had to watch them.

13¢
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The boy wasn't obeying what his mother said. Ik was spoiled.

Yeah, because when he was big, he couldn't make his bed, or wash his lace
or anything.

I know you just planncd all those things and that stuff isn't really true.
You gave them like the script and everything.

Why do you suppose that Bobby never scemed to do ruch? %o you think that
his mother was unfair as far as the restrictions she put on him?

I think he was just too spoiled.

I'is mother probably loved him so much that she wants to do all his work
for him,

That's what you want a mother for.

Was the girl's mother like that?

I don't think she had a mother.

Maybe her mother was away.

One thing I like about this show, it's good.
You liked it?

I hated the sound.

It sounded like pollution and factories.

It reminded me of this movic called "The Arch.” There was a man who

made a greenhouse to save all his animals. At the cnd all these men

had on masks and they were breaking all the windows. The guy tried

calling the police and all there was was a pollution index on the phone.

So then he was walking across the pond. It was about three feet deep.

It was called 'Must I, May I." What do you suppose that had to do with

the things that happened in the movie?

The kid was ready to go downtown and he was thinking about it and he said,
'"Maybe I'll go and maybe I won't," and then his mother said he couldn't

go.

Do you remember what happened to the boy in the drug store?

He was in too much of a hurry and he was so glad he got to do somcthing

that he forgot the medicine that he was supposed to deliver and he made

that trip for nothing. I think he gave the lady the comic hooks.

No, he left them therc.

Why was he so anxious to go?

So he could do something by himseclf.

lle finally got somcthing he wanted to do by himsclf.

What about the girl, did she have responsibility? llow did she feel about it?
Had.

lle wanted responsibility and she didi't want so much, why was that?

Because the boy was spoiled and the girl wasn't.

The boy hadn't done anything much before and the girl had to do cverything.
Like that was the first time for the boy to have a responsibility, and

the girl is just tired of it.
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4. "How 1o You Show"
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[IOW DO YOU Sjiow

What was it you liked about it?

They got in a fight.

Baseball game on the playground.

When the dog was eating the crumbs.

thy did you like the fight?

It was just funny. :

It looked like it would hurt with thosc big tcenagers jumping on you.
What was this program about? :

llealth.

tho told you that?

Hr. Rodenbaugh.

What kind of health is it about?

Growing up. Like if you're had or something, you won't do it when you
grow up,

I stillII) like when they started to get into a fight and went through
the graveyard.

Why did you like that part? .

Because when they got into the fight, the little kid was yelling his
head off and the kid said, "Let's go through the gravcyard, surc looks
spooky."

The music made it real scary.

There's a guy singing to a guitar at the heginning. What was he singing about?
llow do you show how you feel.

Showing what you feel as you grow up.

It's kind of growing up, because when you grow up you're usually helping
fricnds and you're letting out what you know.

I liked another part, when the boy started to throw those hottles and
cans around.

khy did you like that?

le was just really mad.

lle was setting out a path to conquer carth.

Hle said if he ever catches yor, I'11 break your neck.

W¥hat was the most important thing in the show?

About fighting. :

About losing your temper,

“hat was the show trying to tcll you?

Don't hlow your top.

Pon't disobey or something likc that.

hon't fight.

Don't destroy the world with litter.

iryce and Richard were eating cake and the dog was helping, and right at
the end they said something to each other.

Let's have another picce of cake.

I don't know which one it was, the one that he lives there, he said why
don't you ever tell how you feel?

that did that have to do with thcprogram? :

If you want to stay healthy, you shouldn't really keep your stuff and
get real tcnse about it.

If you want to keep healthy, you should tell what you fecl like or von'1l

always bec sick.
/39
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Cause soretimes it might trouble you and everything and pet mad and
conquer the world,

that should you tell people and what shouldn't you?

when there's something bad going on.

Somcthing that was embarassing, like your pants fecll down in the middle
of the street, and they didn't know it, I wouldn't tell them.

like if you don't feel like you should tcll that, hut if you don't want
to tcll something that was embarassing to you, you don't tell that.
Causc that's not important.

No you tell people when you are angry?

Yeah,

You can show it too. v

iow do you show it?

Well, when you come in, you hang the door.

»y mom has a rcally good way of helping people with that.

liow did she help? :

¥ell, she had a girlfriend where T used to live, and she got divorced,
and quite a few times she nceded help, so she called my mom, we uscd to
live in Califomia, it's across country, she called for that and my mom
scemed to help her and after that she seemed to be rcal fine for awhile.

khat is it that you liked about thec program?

I liked it when they jumped them.

I 1liked it when they were running through the cemetery, because it was so
scary.

Is that somcthing you would do?

I wvould. It's fun. Knock all those headstones over.

I lived in a cemetery.

I liked the part when they were playing softball and that kid hit a honic
run and stuff,

I liked the part in the cemetecry, cause I liked the music.

I liked when they started stealing the chocolate cake. _

I liked it when they kept feeding the dog cake. T fced my dog cake.
If I don't want to cat my supper, I feed it to him.

that do you think this program was about?

Ilealth.

What kind of health?

(rowing up like and cxercise.

What elsc?

Your lifc, like the things you do.

thy is that important?

It's important cause in your life you need to grow and stuff. Ilat the
right kinds of food and stay hcalthy.

that do you think they werc trying to tell you in the program?

Be careful before you get jumped.

Don't carry any money.

You said something about the music in the cemetery, didn't you? Was
there some other music in the program?

About your health and you show your feelings.

Nifferent stuff you do shows the way you fcel at the time.

No you think the song had anything to do with the program?
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When the Kid was real mad so he started kicking hottles and hreab ing
thaom,

then they were running through the graveyard, they made scary wusic.
Did anyone else talk about feelings cxcept during that sonp?

The guy that told them to get out of therc when they werc brecaking the
bottles.

The dog was happy when he started wagging his tail when he started
eating the cake.

khat is it that you liked about the program?

I liked it ahout wher they were in the boxes and they were saying '"‘ho
is it?"

lthat clse?

When the three boys came out and the three boys were standing there,
and jumped on the other boys, and got their rmoncy and started beating
them up.

I liked when they were playing with the boxes and they were in the boxes.

Khat did you like about "liow Do You Show?"

The pounding on it. The soft noise when they went jumping on these kids.
I liked it when they went to the cemetery. It showed how they felt about
it and I noticed that one boy wanted to go around the cemetery and other
one wanted to go through it.

Which would you want to do?

Go around it, because I might step on a grave. My friend told me it was
bad luck.

What did you notice about the music?

Some parts are scary and some parts are funny.'

What was the song about?

llow you show somebody how you feel.

What was the film itself about?

llow do you show somebody your feeclings.

liow you express your feelings.

o you think the hoys in this film are pretty ruch the way you arc?
Yeah. 1T liked the part about putting hottles against the wall and the

guy said, "Get out of here before I call the fuzz." And he kicks another
can.

o, hecause I always play in the mud.

What did the program tell you?

low to express.

You ought to express your feelings becausc people will think you are
kind of snippy at them.

What about when the boys were eating the cake?

Yhen the dog was eating the cake.

I got hungry.

No you think it was all right for the hoys to be eating the cake?
No, because it was for supper. Their mom said it was for supper.
Would you eat the cake if you were the boys?

If T was really hungry and waiting for it all day long, I would.
o you remember anybody talking about talking to your parents?
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My mom is too busy to help me with a problem and then the other bhoy
said my family always helps me with thenm.

Which do you think is better?

The whole family helping with:the problem.

Girls, 3 Boys

What did you like about it?

It told like you don't have to tell your reasons for things.
What do you mean by that?

Well, at the end, that onc boy who had a Cub Scout's suit on, T forget what

he said, but he didn't tell his rcason when the other boy asked.

I liked it because they didn't have a lot of bigger people to do the acting

and that, explaining it, they had the kids doing it. I liked that better

than the others like the Electric Company.

llow did the film start out?

Lveryone was happy, playing at the playground.

What happened before the playground?

They got jumped by bigger kids, and they took all their money. I guess they
wanted their money. One wouldn't let them have his money.

They went to the playground and they played baschball and the one kid was

happy. lle showed that he was happy because he hit that good ball and macde

a home run. '

What happened just after they were jumped?

One kid ran, and he started kicking cans and bottles around. I'c got rcal

mad and this guy came out and told him to get out of there.

Why did he kick the cans?

lic wanted to show that he was mad.

Pecause the kids beat him up and took his money.

So it would make him fcel better or what?

It just like calms him down.

So then they went to the playground.

That little kid had two strikes and then he hit one up the middle and got

a single and he was shouting at that kid.

I'hat happened after the game?

They went home and the kid wanted to go home. There were three kids. The

little kid wanted to go home and so he did. The other kid in the Cub Scout

suit went with the third kid. They went home and stolec some chocolate cake.

And they went through the cemetery and they got rcal scared so they

started running through. !
And they saw those kids underneath the garbage cans. ' |
Then they started playing. They started wrestling with the parbage cans.
You said they stole the cake. Wasn't that their home?

Their mother told them not to take any cake and they disobeyed and took some. l
That was about the end of the film if I remember right. Then they talked.
What did they talk about? ‘ )
That onc kid said that it's not that way in his housc. !
What's not that way in his house? : -

That he could tell his parents what happcned to the boys.

Which boy was that? t

The boy in the Cub Scout suit. .
And he told the other boy that he couldn't tell his parents because his
mother would be busy and his brother would make fun of him.
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i P: What about the other boy?
: : lle could tell his mother hecause she's not busy. lle could tell Lis nother
that he was in trouble or somcthing with the kids, that they beat him up.
- P: D1Md they say anything just beforc the program stopped?
i It's not that way in our house.
lHe doesn't show his feelings.
lie doesn't tell what he thinks.
Do you think that's good? What do you think?
I can't tell my mom what I think sometimes.
: : I usually tell them sometimes when I want something.
{ : Vhy didn't they have a person-at the beginning or at the end to explain what
the film was about?
P: Why don't they? Why do you suppose?
- : DBecausc it wouldn't scem like real.
: : They don't need to, because it explains by itself.
I think it's better this way becausc you can understand more when they
are acting it out like that. T
B : They have like scentences in the middle so that tells what it is about.
S ¥ P: that is this film about?
i : Tell how you fcel and you'd feel a lot better if you show your feelings.
S o : To show what you fecl like if you're rcal mad--like you can stomp around.
Ak If you are happy, you can go play or if you arc sad, ypu can just mope around.
i : ‘That man doesn't have to say much because the kids explain it.
: Does that title mean that becausc you are happy in the inside and mad on
the outside? It has something to do with that.
: It feels like the people were you. It feels like it's really happening
, to you.

.j.. -

6.

r e g e e

P:  So what did you think about the film?
.. I thought it was okay, but I thought it was like a baby show.
It was funny when the three bigger boys jumped on the three little hoys.
It's not like the shows on TV, you know, all the kids shows arc perfcct.
It tells you what really happens.
: It should be for 2nd and 3rd graders.
P:  What happened?
: I don't see why somcone would jump someone and causc a fight just for a
quarter.
I'd rather beat them up than give them my quarter.
I'd fight for my quarter.
I'd just give them my quarter.
They should have made them about the same age.
They were like bullies.
The' one hoy got real mad and threw the bottles and this guy came out and
scrcamed at him.
P: Why do you suppose the boy did that?
: To show he was mad. .
To show his temper.
: To show his feelings.
i : le couldn't keep his temper like people do that when they can't keep
their temper, they do thosc bad things.
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Then where did they po?

They went through the cometery and they got scared.

Maybe they thought they were zombics.

They talked rcal loud in the cemctery so they wouldn't he scared,

It's not rcally scary in the ccmetery.

Vot in the daytime.

I wouldn't want to walk through it alone. -

At the end, they talked a while and do you remember what they said?

e said that his parents didn't help him with anything and he was sort of
neglected. Ilis brother would teasc him and his mother was too busy.

The other boy said that his parents really helped him a lot.

Which boy do you feel like?

My parents help me.

My parcents help me a lot but they help me too much.

So you don't fecl like you arc neglected?

If T get jumped, what could they do about it?

that did the onc boy say to the other one?

l'e said that he should say his fecelings.

What did the Cub Scout say?

What docs it really matter?

Does it matter?

If you don't you will be consdered a phony or a hypocrite or somcthing
like that.

You should express what you feel because if you were mad or something and
then somcone might try, if you didn't show it, they might be in another
mood and they would get mad at them and start arguing and everything.
Once I got real mad at my mother and tore my snake's eyc off.

She has a fake snake.

Then my mom comes up to my room and she was going to hang up this poster and
I didn't want the poster in my room, so I pulled off the snake's other cye.
I just got really mad.

Sometimes I get mad. I have a stuffed bear and onc day when I got rcally
mad, I tore its head off.

My brother always fights me and so when he punches me, I just go in my

room and slam the door and then I blast the radio. iy brother is a rcal
jerk.

What did you think of the film?

I just liked the beginning of it, when they werc fighting. They wanted
roney. .

that happencd then?

One of the boys kicked around somc things and threw bottles at the wall
because he was mad.

I'e wvas showing his fcelings.

Is that good or had?

I'c was just showing his fcelings.

A man camc out and told them to get out. They started to run and they went
on the ficld. lie hit a double and the Cub Scout hit a homer.

They showed a couple of scenes of them sliding into the bases.

Then they went to the graveyard. They started to get scared and they ran
away.
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They went to Richard's and they werc eating cake. [lis mom said not to eat
. the chocolate cake because it was for dinner. They ate a couple of
Lo piecces. They gave the dog some too.
L P: Then they talked a while, what did they talk about?
f : About parents. Richard could tell his parents anything, but the Cuh
S Scout's brother makes fun of him and his mother was too bhusy,
; P:  What did he say to the Cub Scout, do you remember?
‘ : llow come you never show your feelings.
. : And he said that it didn't matter.
P:  What did he mean by that?
3= : Does he rcally have to show his feelings?
P: What do you think?
: lle didn't have to if he didn't want to.
P : You could see the feclings instcad of telling them.
al P: What about the music in the film?
: : When they were in the graveyard, it really told what was goirg on. I thought
somebody was going to jump out or something.
I think it was a bass.
: : The only part I didn't like was when they ran and they showed cverything so
fast. It hurt my eyes and I couldn't sec everything.
~ P: llow would you change it?
: It could be a little longer. The fight was kind of a fake.
: : They could have a little older kids.

. : If they wanted it for 4th grade, they should have 4th grade kids in it.

e P: What did you think about the film?

: : I thought it was neat when they got jumped, when they were going through
S the tunnel.

: I thought it was the best I ever saw on WQED. I usually don't like the
; programs on therc but I thought that was pretty good,
P': Tow was this one better than others?
. : It had more action,
P : I thought they were going to get jumped again in the graveyard.
;- P: Okay, after they ate the cake, what were they talking ahout?
: : Oh yeah, about if they were going to tell the parents about the fight.
My parents always help me, one kid said.

And then the other one said, "My hrother will laugh at me and my mom is
too busy."

; ¢ What about the father in that onc family?
. P: Pardon?
: lHe said his brother would always laugh at him and his mom would he too
busy. What albout his father? :
i : Yeah, didn't mention him at all, did he?

P: KNot at all. Maybe he didn't have a father. What do you supposc this
film was about?

Ilow a city boy grows up?
Sort of taught me don't wander off or somcthing, don't go to spooky

places where you think something is going to happen, but you're poing
to try it.
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, : I think that when they got jumped, thc people who jumped them should
s have been caught by somebody. :

And then they would have got their money back and everything. Then they
h probably could have told their parents and the parents would be plad
that somebody helped them out. —
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P: Why did you like the film?

: Well, it told you what were thosc kids, second grade? Don't go arownd
in strange places you don't know so hoys won't jump on you and gct your
roney.

It happens to everybody. .
It happcned to me. ‘]
On the film when the kids jumped him, they looked like they were 6th -
graders, because they were a lot taller than the other people.
They were like fighting, and I think it was Mickey O'Brien who got the ’!
money stolen off him. ‘
P: l\}:at happened after that? Why was he throwing the cans and smashing
them? .
lle was mad. ;
Yeah, the other pecople stole his money.
lic had to take it out on something. .
At the end they took a short cut or something bhecause they were scared. !
Yes, and the kid knew they would come. And then they got home and he ‘
didn't tell how scared he was. He just kept it to himself.
And when they got in the house, they ate a picce of the chocolate cake.
: After they ate the cake, they went outside and they found these kids.
P: VWell, that happened a little bit beforc, didn't it? Remember the trash
cans?
then they were cleaning up, they didn't want anybody to find out. So
tlicy started brushing it around and giving it to the dog.
P:  Anything elsc that they talked about?
. : Well, the other hoy who invited them over to his house said, 'hy don't
; you siiow your feclings?'' lle said that you have to show your fcelings.
i P: What do you suppose this film was about?
: : llow people feel. -
; : You should watch out for where you go. Being real careful.
: : I think it was ahout just the way pcople feel. The way different people
feel about different things.
You shouldn't: go anywhere without your parcnts because kids might get you.
Some kids that play get caught and other people steal their money.
They wanted us to realize that it's dangerous to walk around, little
kids like 4th graders. B
To warn you about watching where you go and to have good sclf control
wherever you go. To not just let your feelings spread out.
: Get in trouble with your feelings.
P: Trouble with your feelings? I'm not sure I understand.

: Like the men, those big kids, wanted to jump on them, that was their
fecelings. That's why I said, you should watch your feelings and not lct
them get out of hand. ~
I think that.they made the film so we can watch out and have more sclf
control and be stronger.

P: Is therc anything you'd like to say that we haven't covercd?

: I think his name was Mickey--he was mad and he struck out twice when
he was playing baseball. :

I think I know why the boy hit a home run. Il was so mad, he tried much
harder and he showed his feelings by hitting it, hitting the hall.

: Idon't really see why they had the garbage can.

P: Anyone have any ideas?
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: To show their anger.
P: At the garbage cans?

: Well, they're there for the people to throw their garbage in when they
- come around.

: I think it might have meant thc garbage cans, becausc peoplc throw their
trash and the garbage men collect them and maybc the garhbage cans were
empty ard they decided to play in them.

10. 3 Girls, 1 Boy

f P: Why didn't you like the program, Sharon?

' : It was kind of...when they fought and everything I didn't like that.
P * Yeah, and I don't like when their mother 'said not to cat the cake and
' then they ate part of it,
Well, I liked it because just opposite of Sharon. I did like the fight--
it could have been more realistic.
Well, I liked it because I've seen TV shows like that. I don't like
; them when they're real good.
: P: that do you mean, real good?
- .t Well, like when everybody.does everything everybody clse tells them to.
: I liked it because it was about kids our own age. Sort of felt like
they were in the same school or something.
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EXPLARATORY MOTE ON GRAPLS . ‘

OF CLASSROOM INTERACTION ANALYSIS

The data plotted on these graphs are derived from the observation form

reproduced below. The two obscrvers in cach classroon were asked to scpa- !

rately characterize the central thrust of the statements made by th:e teacher ; 1
and the students twice cach minute in terms of referent  (to whom do the
statements Yefer?) and level at discourse (facts, feelinpgs and ermotions, alter- ’
T SILE/FIN SIF/aNN s ONMRYONTTITS COCNITIVE ALTH ‘
. — I TIoN :
S“v:uler tells of | Speaker relates Speaker soles Spcaler talke —_ T
onjects, evvits,  1sell to ohjects, staterents alout | shout others or Spealer talks of :
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arc then added to zet the columm and row percentages graphed helow. This
process is repeated scparately for teachers and students.

This data could he graphed in a variety of other ways. TFor nresent

: ‘ purposes summarization by coluwmns and rows has been chosen as the most

immediately relevant.
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“IT Classroom Interaction Matrix Graphing I'rogram

ata Structure

The data for this program is assumed to be derived from a series of 90
natrices structured as follows:

Col.1 Col.2 Col.3 C(ol.d

Row 1[ 1 4 7 l__ 10 | 14 .
Row 2| 2 5 8 1 , 1 {13]
Row 3| 3 6 0 12

Cells 13 and F are residual categories not considered to he part of any
particular row or colwm. Cell 14 is considered part of Row™1 bhut not a
member of any column.

For cach matrix, a maxirum of five observations may he made.
Subcategory S: any two different cells (including 13 but not F) may
bc scored to indicate presence of particular attributes.
Subcategory T: same as above.
Subcategory F: in F may be entercd any two digit number from N0 to 99,

The data is punched on sets of 15 cards as follows:
Cols. 1-20: identification field.
Cols. 21-22: cell mmber of first S obhservation.
Cols. 23-24: cell number of second S observation.
Cols. 25-26: cecll number of first T observation.
Cols. 27-28: c¢ecll number of second T observation.
Cols. 29-30: enter the two digit numher rcepresenting the value of T.

Repeat columns 21-30 six times per card.

The program prepares graphs with a vertical axis 60 units long and a horizontal
axis of 90.

Missing data is automatically excluded from all computations.

Column 13 in the identification field of every card is the selection index
referred to below as the 'show number'' on the P'ICK PROGRAM card. It may range
from 0 to 9.

Ixcept for the plot of F, the lines plotted on a given graph are in relative

perceatages (i.c., the frequency of obscrvaticas in cach cell relative to the
frecquency of observations in each of the other 13 cells) on the vertical axis

and on a non-relativized scale of 90 horizontally. The horizontal scale is
essentially an index to the original matrices.

“1%0- /90
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rol
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separitte praphs are praduced for the set of all S observations and the et o 2
all 1 observations unless control cards in control subset A (sce below) e
introduced in the control deck.

The graph of F is a single linc representing the mean of all existing observations
at a given horizontal point.

Control Cards

Col. Col.

1 16

|

» }

[Prcx PrROGRAM . /99/9/AL1, SHOWS/
a. b. c.

a. Show number (0-9) or if no.) 9--all shows

b. No. of characters in label following (including blanks)

c. Program label--must be provided on cvery ''PICK PROGRAM' card to supply
graph heading. Can be up to 55 spaces long.

STUDENT+TEACHER
ITACHER+STUDENT
TUDENT ONLY
TEACITIR ONLY
STUDENT-TIACIHER

Lasts until another A card or '"PICK PROGRAM' card is cncamtercd. I none
included, STUDENT-TEACITR is assumed. STUDENT-TIACIOR signals threc plots--
for student, for teacher, and for tcacher fraction.

PICK ALL CLLLS
PICK COLUMY /1,2,3,4/
d.
PICK RO /1,2,3/
c.
PICK CELLS /1+2,3,5,ctc/

d. Must he one or more digits in range 1-4. Addition not permitted.

c. ‘tust be onc or morc digits in range 1-3. Addition not permitted.

f. Any combination pormitted. More than 3 lines per graph not recommended.
Single cells (up to 14) permitted and/or any combination.

L. .\'?cd onc of these for cach plot or--in casc of STIDENT-TFACITR--cach sct
of plots,

[1-}:0

END card is mandatory.

-191-
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XVI. PROGRAM VERSION DIFFERENCES
(COMPUTER SCORED SUMMARIES)




1. "In My Memory"




VAROO1  "What was the class doing prior to the program?"

PROGNUM
CCUNT I
COL PCT I1 IN MY 2 [N MY ROW
[ MEMORY MEMORY TCTAL
I 5.001 6.001
VAROO1} i S aintad CUt Y |

1.00 1 I 28
CLASSWORK 57.1

4
DISCUSSN 8.2

13
RECESS 26.5

4
LUNCH 8.2

49
1C0.0

CHI SQUARE 6.04012 WITH 3 DEGREES OF FREEDCM

VARO0O 'Rate the teacher on the following aspert during the
discussion." (Tense--Relaxed)

PROGNUM

COUNY I

COL PCT I1 IN MY 2 IN MY ROW
i MEMORY MEMORY TOTAL

6.001
VAROO9 -

1.00
ViRY TENSE

2.00

3.00

—]———————— [————————

4.00 I 5 1

I
I
I
I
I
I
1
I

“[=—————— e [
5.00 I 3 7 1
i I 4l.2 1
l St e |
6.00 I 16 1 7
VERY RELAXED 50.0 41.2

COLUMN
TOTAL

Sl SQUARE = 8.00782 WITH 5 DEGREE - FREEDUM
' -195- 4 .




VARI11  "Rate the teacher on the following aspects auring ine
discussion." (Avoided subject of filns--Enpaged
subject of filwms)

PHRCGNUM

COUNT |

COL PCT I1 IN MY 2 IN MY ROW
I MEMOURY MEMORY TCTAL

—— i

| 5.001 6.001 -
VARO1l ~  ==—em—ee [—————m—e [=—————e- I !
1.00 | 2 1 0 1 2
AVOIDED SUBJECT I 6.3 | 0.0 I 4.1
: ~——————— [ —————r] ]
2.00 1 1 1 3 1 4
I 3.1 I 1i7.6 1 8.2 _
) EEC T [-—w—ome I ]
3.00 1 1 1 2 1 3
| 3.1 I 11.8 1 6-)
bt L el LS|
4,00 I 6 1 301 9 ]
| 18.7 1 17.6 1 18.4
ettt ettt e |
5.C0 1 6 1 4 1 10 ]
| 18.7 1 23.5 1 20.4
el e P EE L L L |
6.00 I i6 1 5 1 21 ]
ENGAGED  SUBJECT I 50.0 I 29.4 I 42.9
-[-—————- [memmme—— |
COLUMN 32 17 49
TOTAL 65.3 34,7 160.0 ]
CHI SQUARE = 651382 WITH S DEGREES UF FREFDOM
VAR012 'Ratc the teacher on the following aspect during the —i

discussion." (Students dominated discussion--Tcacher
dominated discussion)

4
ey

PROGNUM
COUNT |
COL PCT I1 IN MY 2 IN MY ROW ' ]
i MEMORY  MEMORY  TOTAL
VARO12 e ,_,__f:??{____f;f?{ 1
1.00 | 3 0 1 3
STUDENT DOMINATE I 10.6 [ 0.0 I 6.4
ol . R I
2.00 | 5 1 1 6 ]
I 16.7 1 $.9 | 12.8 "
- ———— e —.
3.00 | 3 1 4 7 1
I 10,0 I 23.5 I 14.9 ’
—[e————— e — I
4,00 | 8 1 7 1 15 ]
I 267 I 4'.2 1 31.9
) —lm—————— [-== e I
5.00 1 9 1 1 1 10 B
I 3000 l ‘109 l 2103 I
6.00 -} -------- C T I
TEACHER DUMINATE 65§ : pz.g : 12.3 -
~[mm————— Jm e I )
CGLUMN 30 17 47
TRTAL 63.8 10,2 tuo.o ']

Tl S ST S LY D VG W VRt AP U,

Q
L ERIC CHI SCUARE = 10412146 WITH ,p 5 DEGREES OF FRr
ERIC 2106~ " 19 & DEURELS OF FREEDCM
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VAR102

students taken as a group?"

"liow would you rate the socio-cconomic level of your

PROGNUM
CCUNT I
COL PCT Il IN MY 2 IN MY  ROW
I MEMORY  MEMORY  TOTAL
I, 5.001 6001
VARLO2 ~  —=em-e- [-%=--m=- J=m—mmeme |
1.00 I 0 I 5 1 5
HIGH I 0.0 I 55.6 I 20.0
-1---- I-- -1
2.00 I 10 I 3 1 13
MIDDLE I 62,5 I 33.3 1 52.0
-1-- [————===-]
3.00 1 6 1 7
LOW I 37.5 1 1l.1 1 28.0
e R 1
"COLUMN 16 9 25
TOTAL 64.0 36,0  1006.0
CHI SQUARE =  11.26374 WITH 2 DEGREES OF
GAMMA =  —0.81481

FREEDOM

VARIOA  "iid your students understand the meaning of the propran?”

PROGNUM
COUNT ]
COL PCYT I1 IN MY 2 IN MY RGHW
I MEMORY MCMORY TOTAL
I 5.001I 6001
VAR104% ke el B it |
1.00 1 - 4 1 6 1 10
CLEARLY UNDERSTD I 25,0 1 66.7T I 40.0
—[rm———— = ———— I
2400 I 12 1 3 1 15
SCNEWHT UNDEPSTID I 75.0 I 23,3 [ 60.0
el B e I
COLUMN 16 9 25
]01 Al. 0400 3()-0 1(30-0
CORRECTED CHI SQUARE = 2061140 WITH 1 DEGRLEE OF FRELNONM
CAMMA = “0a71429

-;57- /96



VAR107 'Were the students more involved in this discussion about
the program than they usually are in other classroon discussions?"

PROGNUM
COUNT I
COL PCT 1 IN MY 2 IN MY ROW
I MEMORY MEMORY TOTAL
I 6.001
I
I 3
MUCHMORE INVOLVE I ' , 12.0
e et a——
2.00 7
MORE INVOLVED 1 28.0

3.00 12

SAME . 48.0
-I=-- =1

4.00 1 3 i 3

LESS INVOLVED I 18.7 0.0 I 12.0

e e el

.

COLUMN 16 9 25
TOTAL 64.0 36.0 100.0

CHI SQUARE = 3.09i93 WITH 3 DEGREES QF FRELDOM

VARI1I0 'Did the program itsclf make it casier for you to discuss
these feelings and cmotions?"

PROGNUM
COUNT 1
COL PCT I1 IN MY 2 IN MY RCW
I MEMORY MEMORY TGTAL

I .0 .
VARL LO 5.001 6.CO1

I
1
I

MUCH EASIER 2440
5 2.00 18
SCMEWHAT FASIER I  62.5 68.9 1 72.0

e S e —

4.00 1 1 I o 1 1
MUCHMORE OIfFICL I 6.3 I 0.0 4.0

N ] 1
COL UMiN: 16 9 25
TOTAL 6440 36.0 100.0

CHI SQUARE = 209298 wiVTH 2 UEGREES N FREEDCH
-198-




VAR111 '"Did you cnjoy working with this film?"
PROGNUM
CCUNT I
COL PCT 11 IN MY 2 IN MY ROW
I MEMORY MEMORY TCOTAL
I 5.,001 6.COI
VARL11 - I ———— r———— I
1.00 I 3 1 2 1 5
VERY MUCH 1 18,7 I 22.2 I 20.0
—Je——————- [motmmm——— I
2.00 I 10 I 6 1 16
ENJOYED I 62.5 1 66,7 1 64.0
el S | e I
3.00 I 3 1 1 1 4
DID NOT ENJOY I 18.7 1 11.1 1 16.0
-1 - I- -1
COLUMN 16 9 25
TOTAL 64.0 36.0 100.0
CHI SQUARE = 0.26042 WITH 2 DEGREES OF FREEDOM
T VAR11Z 'Would you like to work with more programs dealing with the

topics of feelings and emotions?"

sy ey

PROGNUM
COUNT I
COL PCT 11 IN MY 2 IN MY rROW
[ MEMORY MEMORY TCTAL
I 5001 6.001
I 73 L V- — J—— [m e I
1.00 1 13 1 9 1 22
YES 1 86.7 1 100.C I 91.7
' 1‘ I [--—m——ee I
¢ 2.00 I 2 I 0 1 2
! o - | e |
; I COLUMN 1e 9 24
' YUTAL 2.5 37.5 106.0
~ Q| CCRRECYED CHI SQUARF = 14545 Y : i:€
» []{UCII A Q 3 _o 145459 WITH 1 DFGREF CF FRiXELOM

-199- /94
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VAR113 "Was this discussion teacher-directed or student-directed?"

PROGNUM
COUNT 1
COL PCT Il IN MY 2 IN MY ROW
I MEMORY MEMORY TOTAL
I 5.001 6.C01
VAR113 1 ——— e I
1.00 1 2 1 1 1 3
ALL TEACH DIRECT I 12.5 I 1ll.1 I 12.0
- e e [ I
2.00 1 10 1 6 1 16
MORE TEACH LESS I 62.5 1 66.7 1 64.0
—l=————— | I
3.00 1 “ 1 2 1 6
MORE KID.LESS TE I 25.0 I 22:2 1 24.0
=-l--— I- I
COLUMN 16 9 25
TOTAL 64.0 36.0 100.0

CHI SQUARE =

0.04340 WITH

2 DEGREES OF FREEDCM

VAR114 '"'Is learning about and discussing fecelings and cuotions

helpful to students?"

PROGNUM
COUNT I

COL pPCT I1 IN MY 2 IN MY ROW

I MEMURY MEMORY TOTAL
I 5.001 6.001
VAR11l4 w—meemee Jommmmme— [——————— I

1.00 I 9 1 6 1 15

VERY  HELPFUL I 56.3 I 66.7 1 60.0
S (A —— —

2.0 1 7 1 3 1 10

HELPFUL I 43.8 1 33.3 1 40.0
' - [ I

COLUMN ‘ 16 9 ?5

TOTAL 64.0 36.0 100.0

CCRRECTED ChI SQUARFE

0.CC723

a0 /g

WITH 1 DEGREE CF FREEDCM




VAR119 ‘In your professional judgement, was this program with
disaission a successful lesson?"
PROGNUM
COUNT 1
coL PCT I1 IN MY 2 IN MY ROW
I MEMORY MEMQORY TOTAL
1 5.001 6.001
VAR119 = vememmmee [~ewme——— - I
1.00 1 2 1 3 1 5
VERY SUCCESSFUL I 154 1 33.3 1 2z2.7
~ [ e [ |
2.00 I 11 1 6 1 17
SUCCESSFUL I 84.6 1 66,7 I 77.3
-[— I- i
COLUMN 13 9 22
TOTAL 59.1 40.9 100.0
CORKECTED CHI SQUARE = 0.22122 WITH 1 DEGREE OF FREEDOOM
-201-




2. "Living With Love"




—

VARO0Y  "What was the class doing prior to the program?"

PROGNUM
COUNT I
COL PCT I1 LIVING 2 LIVING ROW
- I WolLOVE  W.LCVE  TOTAL
1 7.001 8.001
171,71+ 3 R —— T S—.
1.00 I 15 1 17 1 32
CLASSWORK I 50.0 I 42.5 | 45.7
e e ] Loy
2.00 1 7T 1 2 1 9
DISCUSSN I 23.3 I 5.0 I 12.9
3 CT I-——emen 1
3.00 I 6 I 5 1 11
RECESS I 20,0 I 12.5 I 15.7
ol LR ) t
5.00 I 2 i 5 1 7
FROM HOME I 6.7 1 12.5 I 10.0
-l I- -
6.00 I 0 I 11 1 1
CLASS FORMALITY I 0.0 I 27.5 1 15.7
~Je————— e e |
,COLUMN 30 40 70
TOTAL 42.9 57.1  100.0

CHI SQL4¥:E =

14.13939 WITH

4 DEGREES OF

FREEDCM

VAR009 ‘‘Rate the teacher on the following aspects during the

discussion." (Tense--Relaxcd)
PROGNUM
COUNT |
COL PCT I1 LIVING 2 LIVING ROW
I WelOVE W.LOVE TCTAL
I . 7T.001 8.001
VARCC9 - I et [ ——— - |
1.00 1 0 1 1 1 1
VERY TENSE I 0.0 I 2.6 1 leo4
' —lm—————— | R I
2.00 1 3 I 3 1 6
1 10.0 I T.7 1 8.7
i EELEL L LTS CET T I
3.00 1 3 I 0 1 3
I 1C.0 I 0.0 I 4.3
el R el et |
4,00 1 2 1 GO | 5
| 6.7 1 T.7 1 7.2
it CAEL S Dt e LR |
5.00 I 11 I 11 i 22
I 36.7 I 2842 I 31.9
il St )
6.00 1 11 1 2l 1 32
VERY RELAXED I 36.7 I 53.8 I 4644
—[———————- [——————ee I
COLUMN 30 39 69
TOVAL 43.5 5645 100.0

CHI SQUARE =

025755 WITH

-203- Q04

5 DEGREES OF

FREEDOM




VARO11 ‘“'Rate the teacher on the following aspects during the
discuission." (Avoided subjcct of films--Inpaged subject
of f£ilms)

PRUGNUM .
COUNT 1
COL PCY Il LIVING 2 LIVING ROW
W.LOVE W.lLOVE TCTAL
7.001
VARO11

6.00
ENGAGED SURJECT

" COLUMN
TOTAL

CHl SQUARE = 4.07424 WITH 4 DEGREES OF FREEDCM

VARD1Z '"Rate the teacher on the following aspects during the
discussion.'" (Students dominated discussion--Teacher
dominated discussion)

PROGNUM
COUNT |
COL PCT 11 LIVING 2 LIVING ROW
I W.LOVE W.LOVE TOTAL

I 7.001 8.C0I1
VARO12 I

I
STUDENT DOMINAYE I 16.7

—l———————
2.00 3
I 12.5 I

e |

3.00 1 3 1 13 1
1 100 I 32.5 1

e el L

4.00 1

TCACHER DOMINAYE |

COLUMN
TOTAL 42.9 57.1

CHI SQUARE = 8.51026 WITH 5 DEGREES OF FREEDOM

-204- QOB




, VAR1I02 "lHow would you iratc the socio-economic lecvel of your

students taken as a group?"

PROGNUM

. COUNT I

ig COL PCT I1 LIVING 2 LIVING ROW

i I W.LOVE  W.LOVE  TOTAL

g I 7.001 8.001

5 VAR102 ~  —=-==—-- — I I

. 1.20 I o I - 3 1 3

) -1 I -1

5 2.00 I 12 1 20 1 32

I MIDDLE I 80.0 I 87.0 I 84.2

:;".1 -——————— l -------- I

e 3.00 I 3 1 c I 3

o LOwW : 20.0 : 0.0 i 7.9
_ COLUMN 15 23 38

TOTAL 39.5 60.5 1C0.0

CHI SQUARE = 2 DEGREES COF FREEbOM

6.6C870 WITH

i i) e bad G T S O B AR R S e e

g .
g VAR104 'Did your students understand thc meaning of the program?"
i
¥
£ : PROGNUM
%: COUNT I
£ COL PCT I1 LIVING 2 LIVING  ROW
B I WLOVE W.LOVE  TCTAL
I { 7.001 8.001
B VAR104 ~  —==m===- [-=-mmemv [-=——m—=- I
i3 1,00 .1 10 I 9 I 19
% CLEARLY UNDERSTD I 66.7 [ 39.1 [ 50.0
4 o EEER [====mmme 1
g i 2.00 I 3 1 1 1 14
3 SCMEWHT UNDERSYD I 20.0 I 47.8 I 36.8
c -[——— I [
i 3,00 1 2 1 3 1 5
i VAGUELY UNDERSTD I 13.3 [ 13.0 [ 13.2
-1 - -1
COLUMN 15 23 38
: ! TOTAL 39,5 605 100.0
3 -~ CHI SQUARE = 3.28547 WITH 2 DCGGREES OF FREEOCM
O .
= pg




VAR107

VARLC?7

MUCHMORE

MORE

SAME

LESS

MUCHLESS INVOLVE 1

CHI SQUARE = L
- 0.75385

GAMMA

VAR110

‘VAR11C

MUCH .

SCMEWHAT EASIER I

MCRE

MUCHMORE ODIFFICL I

CHI SCUARE =

"Were the students more involved in this discussion about
the program than they usually are in other classrcom discussions?''

PROGNUM
COUNT I
COL PCT I1 LIVING 2 LIVING

I WoLOVE W.LOVE

I 7.001 8.001I
e e B

1.00 1 1
(NVOLVE 1

ROW
TOTAL

2.00
INVOLVED I

-]

3.00 1

14 I
63.0 1
-—=1
5 1
22.7 1
-1

2 1
9.1 I
I

|

4.00 1
INVOLVED I
-1

5.C0 I

0.0

Gy gy P g PRug Puef g Gy P puq Py g S P

15
40.5

37
1C0.0

COLUMN
TOTAL

22
59.5

7.49766 WITH 4 DEGREES QF FREEDCM

'Mid the program itsclf make it casicr for you to discuss

these feelings and emotions?"

PROGNUM
COUNT 1 _
COi. PCT I1 LIVING 2 LIVING
I W.LOVE  W.LOVE
I 7.001 8.00I
I-- I -1
I a1 5 1
EASIER I 60.0 [ 26.3 I
R e ]
2.00 I 6 1 111
40,0 I 57.9 1
R e e O
3.00 | 0 I 2 2
DIFFICLT I 0.0 10.5 5.9
-1 .
4.00 1 0 . 1
0.0 2.9
.-l -
15
44.1

ROW
TOTAL

14
4.2

17
50.0

CUL UMN
TOTAL

34
55.9 1C0.0
521504 WITH

=206~

3 DEGREES OF FREEDOM

0§




—

VAR11l "Did you enjoy working with this film?"

PROGNUM

COUNT |

COL PCT I1 LIVING 2 LIVING RCW
I W.LOVE hLOVE TATAL
I 7.CC1 8.C01

VARL11} i I I

1.00 I 9 1 10 1 19

VERY MUCH I 60.0 I 45.5 1 51.4
l—————— [ 1

200 I & 1 7 1 13

ENJOYED I 40.0 I 31.8 1 35.1
Bt bt bbbl [==emmmee I

+ 3.00 I o I 5 1 s

DID NGT ENJOY I 0.0 I 22.7 1 13.5%
-1 I- I

COLUMN 15 22 37

TOTAL 40.5 59.5 100.0 .

CHI SQUARF = 3.94649 WITH 2 DEGREES OF FREEDCM

VAR112 '"Would you like to work with more program dealing with
the topics of feclings and emotions?"

PROGNUM
COUNT 1

" oy on e on a on A N T B S e o

i
COL PCT 11 LIVING 2 LIVING oy
[ W.LOVE W LOVE  roTaL
. .0 .
1.00 I 15 1 20 | 34
v l YES I'100.0 1 95.2 1 7.5
y o S pnd CES
L " 2.0 1 g | O
- I 0.0 1 48 1 5.
i e T '
5 COLUMN 15 21w
TOIAL 41,7 58.3  10C.0
. CCRRECTEC CHI SQUARE = : : |
Gamscrec cnt saus 0.02939  WITH 1 DEGREE OF FRECHOM '

S aRientueil

we g0l




'‘AR113 "Was this discussion teacher-directed or studént-dirccted?"

PROGNUM
COUNT I

CUL PCT 11 LIVING 2 LIVING ROW
I W.LOVE We LOVE TCTAL

I 7.001 8.001
VARL113 I
i
ALL TEACH DIRECT I 2l.4

|
|
|
|
|
|
|
|
—

2.00 22

MORE TEACH LESS

—y
ey P e fumy T pumg Jueg P

3.00 6
MCRE KID LESS TE I 14.3 1 17.1

B e et

+ 4.00 I 1
ALL KIC DIRECTED I . 2.9

COLUMN 35
TOTAL 60.0 100.0

CHI SOUARE = 1.03535 WITH 3 DEGREES OF FREEDOM

VAR114 "Is learning about and discussing feelings and emotions
helpiul to students?"

. PROGNUM
COUNT 1

COL PCT Il LIVIKNG 2 LIVING ROW
I WwelLOVE W.LOVE TCTAL

I . .
VARL14 r-ou 8.001

I
I
I

VERY HFLPFUL 4.9

. 2«00 12
HELPFUL - I 32.4

3.00 -:--------“_—---—-I
. 0 I 1 I

NOT HELPFUL 1 0.0 I 4.5 1 2.;
—-[=-- I - |

COL UMN 15 22 37

TOVAL 40.5 59.5 100.0

CHl SQUARE = 277500 WITH 2 DEGRLCES UF FRELDGM

208- R07




VAR119 "In your professional judgement, was this program with
discussion a successful lesson?"

PROGNUM

COUNT 1

COL PCY I1 LIVING 2 LIVING ROW
I WelOVE W.LCVE TOTAL

VARL119
11
VERY SUCCESSFUL 29.7

2.00 22
SUCCESSFUL I.
-1
3.C0 1
UNSUCCESSFUL I 0.0 13.6
. |
4.00 1 0 1
VERY UNSUCCESSFU I 0.0 4.5
Y G ——
COLUMN 15 22 37
TOTAL 40.5 59.5 100.0

CHL SCUARE = 5.32066 WITH- 3 DEGREES OF FREEGCM

-209- 20 8
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A R TR T L TR s T

oS ST TR

VARDDL  "What was the class doing prior to the program?

PROGNUM
COUNT I

COL PCT 12 MUST T 1 MUST I ROW

: I MAY T MAY 1 TOTAL
I 0.001I 9.001
VAROO1 [=- - [ ——————]

1.00 I 20 1 16 1 36

CLASSWQORK I 62.5 I 53.3 1 58,1
el S I [

2,00 I 12 1 8 1 20

DISCUSSN I 37.5 1 26.7 1 32.3
sfreem———— [=——mm—— I

3.00 I 0o I S 1 5

RECESS l 0.0 I 16.7 1 8.1
=l [ ]

4.00 I 0o 1 1 1 1

LUNCH I 0.0 1 3.3 1 l.6
| [~ I

COLUMN 32 30 62

- TOTAL 51.6 48.4 100.0

CHI SQUARE = 7.18741 WITH 3 DEGREES OF FREEDOM

VAR009 'Rate the tcacher on the following aspects during the
discussion." (Tensc--Relaxed)

PROGNUM
COUNT 1 :
COL PCT 12 MUST I 1 MUST I ROW
I MAY ¢ MAY I TCTAL
I 0.001 9.001
VAROC9 —=mmm—— [-=- -1 --1
1.00 I 4 1 (O | 4
VERY TENSE I 12.9 1 0.0 I 1.0
: o Sl bttt |
2,90 1 4 1 6 1 10
I 12,9 1 23.1 I 17.5
il e [=om—enm- [
3.00 1 1 1 6 I 7
I 3.2 1 23.1 1 12.3
Il Bttt et
4.00 I 2 1 S 1 7
I 6.5 I 19.2 1 12.3
-1 === I
5.00 1 a8 2 1 10
I 25.8 1 T.7 1T 175
e Rttt Rl e it |
6.00 1 12 1 7 1 19
VERY RELAXED I 38.7 1 269 1 33.3
ol Bl b bt [emmommm— I
COLUMN 31 26 S
TGTAL S54¢4% 45.0 160.0

CHI SQUARE = 13.64084 WITH 5 DEGRFES OF FREEDUM

211- Q00




VAROIL  "Ratc the teacher on the o) LOwWIng aspeces auginge e
discussion." (Avoided subject of films--Ingaged subject

€3 Tive
of {ilns) PRUGNUM
COUNY | :
COL PCT 12 MUST I 1 MUST I RUW
i MAY I MAY 1 TCTAL
I 0.001 9,001 -
VAROL1 et LT LRl Bt Dtk |
1.00
AVOICED SUBJECT

2.00

—[mmmmmmmm [mmm e |

[ T 1
26,9 I 19.6

4
[ 1 7.1

lmmmm e [ e |

6.00 20 1 10 1 30
ENGAGED SUBJECT 66.7 I 53.6

COLUMN : 56
TOTAL 46.4 1€0.0

CHI SQUARE = 636494 WITH 5 DFGREES CF FREEDGM

VARNI2 '"Rate the teacher on the following aspects during the

discussion.'" (Students dominated discussion--Teacher
dominated discussion)

PROGNUM
COUNT I
COL PCT 12 MUST T 1 MUST [  ROW
I MAY I MAY I TCTAL
0.001 9.001
VARO12 [omm——m e [m e q

I 2 1
-STUDENY DCMINATE 1 6.7 1 7.7 1

e e

34.06

-1
3
3.3 11.5 I

e e B

6.00 I 7 1 7T 1
TEACHER OOMINATE I 23,3 I 26.9 |

o B B

COLUMN 30 26
TOVAL 53.6 6.4 1C0.0

CH1 SQUARE = 691330 WITH 5 DEGREFRS OF FREEDCH

-212-  Q/




B VARIOZ  "How would you ratc the socio-cconomic level of your students
‘ taken as a group?"

PROGNUM
s COUNT 1
COL PCY 12 MUST I 1 MUST | ROW
I MAY 1 MAY I TCTAL
I 0.001 9.001
VARICZ =  —mmeeeee | [-—=——mee I
™ 1.00 1 0 1 1 1 1
HIGH i 0.6 1 7.1 I 3.3
-1 - I -1
2.00 1 16 1 12 1 28
M1DDLE I 1000 I 8.7 I 3.3
~[=——————— jom—————— I
. 3,00 I 0 1 1 1 1
LOwW 1 0.0 1 7.1 1 Ze3
. - [--mmmmem I
COLUMN 16 14 30
T , TOTAL 53.3 46.7 100.0
CHI SQUARE = 2.44898 WITH 2 DEGREES OF FREEDCM

VAR104  'Did your students understand the meaning of the program?”

TSRS g A e ve menter e o o,

: PRUOGNUM
| COUNT I
COL PCT T2 MUST I 1 MUST I ROW
. [ MAY MAY 1 TCTAL
3 VARICE —  —=ememee [ e i I
" 1.00 1 4 1 6 1 10
CLCARLY UNDCESYD I 2%.0 1 S0.0 1 35,7
“l-—————— e I
« .00 1 11 6 1 l7
SOMEWHT UNDZRSTD I 68.8 I 50.0 1 60.7
il St oo {
3.00 1 1 1 o 1 1
VAGUELY ULDERSTD 1 663 1 0.0 1 3.6
d Sutntinbe bl Gl L e L [
COLUMN 16 12 28
TOTAL 57.1 42.% 1C60.0
CHT SQUARE = 234706 WITH 7 DEGREES OF FREEDCM
-213-




VARIN7 'Were the students more involved in this discussion about the
program than they usually are in other classyoom discussions?"

PROGNUM
COUNT I 1
COL PCT [2 MUST I 1 MUST I  ROW ;
I MAY I MAY 1 TOTAL
I 0.001 9,001 :
VAR107 ——-—memm I e B I f
1.00 I 1 I 0 1 1
MUCHMORE INVOLVE I 6.3 I 0.0 1 3.6 -
. [-——m-- I
2.00 1 6 1 301 9
MORE INVOLVED I 37.5 I 25.0 32.1
| femot . ]
3.00 I 6 1 9 1 15
SAME I 37.5 1 75.0 1 53.6
e R I :
4.00 1 3 1 0 1 3
LESS INVOLVED I 18.7 I 0.0 I 10.7
~[--—=--e- [--mmemm- !
.COLUMN 16 12 28
TOTAL 57.1 ‘7.9 100.0
CHI SQUARE = 5.13333 WITH 3 DEGREES OF FREEDOM

VARI1O 'Did the program itself make it easier for you to discuss
these fcelings and emotions?"

PRCGNUM
COUNT 1 |
COL PCT 12 MUSY I 1 MUST I  ROW |
I MAY I MAY I TCTAL -1 !
I 0.00I  9.00I
VARL10 - I I -1
1.00 I . 71 8 ]
MUCKF  EASIER. I 6.7 I 58,3 1 26.6
-1-- 1 I
2.00 I 14 1 4 1 18 )
SCMEWHAT EASIER I 93.3 I 33.3 I 66.7
Y Pe— [~ 1 ]
3.00 I o I 11 1
MCRE  DIFFICLT I 0.0 I 8¢3 1 3.7 -
o DN S
; COLUMN 15 12 21
; TGTAL 55.6 44.4  100.0
| CHI SQUARE = 10.8562% WITH 2 DEGREES OF FREEDOM j]

“24- D )13 ] ’
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VARI1l 'Did you cnjoy working with this {ilm?"

PROGNUM

COUNT 1 .
COL PCT 12 MUST I 1 MUST T ROW
1 MAY I MAY I TOTAL
I .00l 9.001
VARILL  —--=-=-- [--==m=- e I
1.60 I 7T 1 8 I 15
VERY MUCH I 43.8 1| 61.5 1 517
- ]————— - I
2.60 1 9 I 5 I 14
ENJOYED [ 56.3 1 38.5 [ 48.3
-1 I- I
COLUMN 16 13 29
TOTAL 55,2 44.8 100.0
CCRRECTED CHI SQUARE =

VAR112 '"Would you like to work with more programs dealing with the

topics of feelings and cmotions?"

PROGNUM
CCUNT I
COL PCT I2 MUST T 1 MUST I  RCW
[ MAY I MAY I TOTAL
I 0.001 9.001
VARL12 et L e
_ 1.00 1 16 I 11 1 217
YES [ 160.0 | B84.6 I 93.1
~fmm——————— e I
2.00 ! 0 I 2 1 2
NO I 0.0 I 15.4 I 6.9
T
COLLMN 16 13 29
TCIAL 55,2 44,8 100.0
CORRECTEL CHI SGUARE = 0.75071 WITH 1 DEGREE OF FRECHOM

GAMMA = 1.06GC00

~215-
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0.33611 WITH 1| DEGREE OF FREEDOM




VARI13 "Was this discussion teacher-directed or student -directed?”

PROGNUM
COUNT I

COL PCT I2 MUST I 1 MUST I ROW

I MAY 1 MAY | TCTYAL
I 0.001 9.00I
VAR113 ————————] [-—- --1

l1.00 1 6 1 2 1 8

ALL TEACH DIRECT I 37.5 I 16.7 I 28.6
it St C D et |

2.00 I 8 1 7 1 15

MORE TEACH LESS I 50.0 I 58.3 [ 53.6
et LD [~ [

3.00 1 2 1 2 1 4

MORE KIO LESS TE I 12.5 I 1647 [ 14.3
el e e e |

4.00 I 0 1 | | 1

ALL KID DIRECTED I 0.0 1 8.3 1 3.6
| - I[-- -—=1

COLUMN 16 12 28

TOTAL 57.1 42.9 10G.0

CHI SQUARE = 2.54722 WITH 3 DEGREES QF FREEDCM

VAR114 "Is leavning about and discussing feclings and cmotions
~ helplul to students?"

PROGNUM
COUNT I
COL PCT I2 MUST I 1 MUST I  ROW )
I MAY I MAY I TGTAL
I 0.00I  9.00I
VARL14 ——mee—ee [-——=-——- [——m—mm—m |
1.00 1 9 1 9 1 18 :
VERY  HELPFUL I 5643 | 75.0 [ 64.3
e el ety
2.00 I 7 1 3 1 10 .
HELPFUL I 43.8 [ 25.0 I 35.7
S TR [----———- t
COLUMN 16 12 28
TGTAL -~ 7.1 42.9 16640

CCRRECTEC CHI SQUARE = 0.29213 WITH 1 DEGREE OF FREEDOM

21 DS




g

V3 Lempy M e TN L TN S et g f vt et an

g TP T AT T T e

'I .

VAR119  "In your professional judpement, was this program with

discussion a successful lesson?"

PROGNUM
COUNT I
COL PCT 12 MUST I 1 MUST | FOW
: I MAY 1 MAY 1 TOTAL
I 0.00I 9.001
VARL119 - [ e I
1.00 1 3 1 7 1 10
VERY SUCULESSFUL I 187 I 58.3 [ 35.7
=lm——————— [~ I
2.00 [ 11 I 5 1 16
SUCCESSFUL I 688 I 417 I 57.1
—jmm—————— e nint [
3.00 I 2 0 I 2
UNSUCCESSFUL I 12.5 1 0.0 I 7.1
“[em————— | [
COLUMN 16 12 28
TOTAL 57.1 42.9 1C0.0
CHI SQUARE. = 538854 WITH 2 DEGREES CF

GAMNMA = -0.7:.38

FREEDCM




