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National Council of Teachers of English

Research Report No. 8

symbolizes the development of several healthy trends in rescarch
in the teaching of English. It attempts to deseribe one of the basic
processes in - English—the development of syntactic  structures in
children’s written and oral narration; and we neced research on basic
process at this time alinost more than we do research in teaching
methods and curriculum, which logically should stem from basic
rescarch. The report builds upon preceding rescarch, especially
upon the work of Hunt (NCTE Resecarch Report No. 3), in part
replicating his study with different subjects and extending his analy-
ses to younger children and to their oral as well as their written
composition. The report is also somewhat refreshing these days be-
cause it represents the work of a team of investigators supported
by a private foundation, when much research in English is cither
funded by the federal government or conducted by an individual
in pursuit of an advanced degree.

In their study, O’'Donnell, Griffin, and Norris analyzed the lan-
guage of 180 boys and girls from white middle class families in
Murfreesboro, Tennessee—30 children cach in kindergarten and in
Grades 1, 2, 3, 5, and 7. The language samples were collected during
March, 1965, by having three children at a time view a motion pic-
ture (with the sound track turned off), then privately tell the storv
of the fihn to an interviewer and answer certain questions related
to the narrative. these oral responses being recorded on tape. The
children in grades 3, 5, and 7 were also asked to write the story
of the film and answers to the smne questions. This procedure was
followed with cach of two animated cartoons of Aesop fables. Type-
scripts of the oral and written responscs (the oral responses typed
without punctuation) were then divided into T-units, each of which
was analyzed for the type of scquential pattern of the main clause
and for the number, kinds, and functions of sentence-combining
trausformations the T-unit contained. The mean number of words
per T-unit and the mean number of sentence-combining transfor-
mations per 100 T-units were also calculated.

Many findings of the study are quite striking. A few are sum-
marized inside the back cover of this book.

As the investigators themselves wamn, readers of this report
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should remember a few caveats. The selection of children ai each
level was largely wmcontrolled, suggesting that the means veported
for cach grade level do not necessarily represent clearly defined
populations. Not basged on a longitudinal study in which the same
children are followed from year to vear as they progress from grade
to grade, this report should not be construed to mean that; the thivd
graders in this report may well produce different data when they
reach fifth grade than the fifth graders did in this report. Finally.
individual ranges that are veported show a good deal of overlapping
from grade to grade, and the reader must keep in mind the proba-
bility of such overlapping at points where they are not reflected in
the data: individual children probably do not develop their syntactic
structures as consistently as this report may seem to some readers to
imply. But these caveats should in no way be interpreted as under-
mining the significance of this study, especially for future investiga-
tions, using similar procedures, which are longitudinal in nature and
especially. which include some case studies of individual children,
attempting to determine what factors influence their syntactic de-
velopment and what such development signifies for the effectiveness
of their commumication.

—Richurd Braddock, Chairmin
Committee on Research
lowa City, Lowa
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CHAPTER |
INTRODUCTION

The investigation reported here had two general purposes. One
was to find out more about the characteristic exploitation of the syn-
tactic resources of English (a) in specch and writing (b) by boys
and girls (¢) at various age-grade levels, The other was to examine
the validity of certain indices proposed as reliable, easily obscrvable,
objective measures of children’s development in control of syntax.
The subjects were 180 children in kindergarten and five selected
school grades (1, 2,3, 5, and 7).

The questions motivating the study were formulated as follows:

L Are there identifiable differences that can he guantified in

grammatical structures used by children at various age-grade
levels?

+ Is it possible to define a sequence in children’s acquisition
of a productive repertory of syntactic structures?

. If children’s exploitation of the syntactic possibilities shows
measurable growth in the clementary school years, is the
growth gradual and counsistent, or are there periods of relative-
ly more rapid development?

- Do children’s writing and their oral expression differ signili-
cantly in syntactic structures?

. Do boys and girls at various grade levels difler significantly
in the use of syntactic structures?

. Is there a simple objective mcasure that has special claim to

validity and reliability as an indicator of children’s develop-
nent of syntactic control?

Such questions have also been asked by other investigators.
The search for answers to five of the gueries has resulted in acemnu-
lation of a great variety of data, particularly on the language of
very young children. Comparisons of syntax in speech and writing
have becn relatively few, but a great deal has been reported on
each mode of expression separatcly. All the questions, however, de-
serve repeated consideration with application to children of particu-
lar types and differing age groups bchaving under varied circum-
stances, New approaches to the problem of sccuring answers nay
yield significant results. Aside from the fact that a topic us important
as children’s language development demands continuing research,

12
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SYNTAX OF SCHOOL CHILDREN

justification for the present study may be found in its combination
of several features:

L

to

Oral and written Linguage samples were collected nnder care-
fully plamed and uniformly controlled conditions. Responses
were clicited by stimnli designed to minimize differential eof-
feets of the experimental situation on children of different sexes
and with different experiences and interests, The children’s
lauguage behavior was not crucially dependent on rapport
with the investigators. Conditions under which the responses
were obtained can be clearly deseribed and readily  repli-
cated.

Under such controlled cor.ditions, both oral and written lan-
guage samples were collected in Grades 3. 50 and 7. Pre-
cautions were taken to assure comparability between re-
spouses in the two modes of expression. Since the numbers of
boys and girls were approximately cqual in cach of the six
grade gronps, a meaingfnl study conld be made of the inter-
action of syntactic structures with mode of expression and
sex over a wide range of grade levels.

The basic syntactic unit on which most of the analvsis in the
study is Lased was clearly and nnambignonsly defined. Evi-
dence indicates that it is a particularly appropriate unit to
use in the exploration reported heve,

. The syntactic analysis that constituted the core of the inves-

tigation was based on certain concepts of transformational
gramnar. The mcthod of analysis follows, in part, that adopted
by Humt (1964, 1963) in his study of written compositions
produced by childven in Grades 4, 8, and 12, This report,
therefore, complements that of Hunt, insofar as it deals with
writing. No closcly comparable study of children’s oral expres-
sion appears yet to have been made, thongh Menyuk (1961,
1963a, 1963bh, 1964a, 1964b) has performed transformational
analyses of the lmguage of children in nursery  school,
kindergarten, and first grade.
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INTRODUCTION 3

Related Studies:
Traditional and Structural

Scores of studies of children’s language hehavior that have had
some similarity to the present investigation can be fonnd in the
literature. An excellent acconnt of carlier applications ¢f objective
measures to syntactic characteristics of children’s writing is incorpo-
rated into the introduction to Heider and Heider's (1940) report of
sentence structure in compositions of deaf and hearing ehildren. Their
account was uscfully supplemented by Harrell (1937), whose own
study was a comparison of the development in oral and  written
language of children aged from 9 through 15, Tle pointed out that
the only previous similar comparison over a wide grade range had
been made by Lull (1929), whose observations were imprecise and
loosely organized. Bushnell (1930), it is true, compared the speech
and writing of tenth grade students, and Davis (1941) produced a
statistical study of clavses in oral and written compositions that had
formed a part of Buslaell's published report.

Comprehensive reviews of the literature on language develop-
ment in children, with special attention to the numerouns studies of
speech production at carly ages, have heen pubiished by MeCarthy
(1954), by Carroll (1960), and by Ervin and Miller (1963). Recent
studics of the language of school age children, not dealt with in those
summarics, have heen reported by Strickland (1962), Loban (1961,
1963, 1961}, Menyuk (1961, 1963a, 1964a, 1964b), Hocker (1963),
Humt (1964, 1965), and Sam and Stine (1963).

Althiough techniques of modern linguistic scienec were earlier
applied in investigations of the speech of very voung children, par-
ticularly those relating to loneties, before 1960 the influence of that
science was rarely detectable in reports on the langnage of older
children. Aside from vocabulary analysis and ealculations of cgo-
centricity or socialization that followed Piaget’s work, pre-1960 studies
werc characteristically concerned with length of total responses;
length of “sentences”; tabulation of frequencies of simple, compound,
complex, and incomplete sentences; distribution of declarative, im-
perative, and exclamatory sentences; kinds of subordinate clanses and
their ratios to each other and to main clauses: relative frequencies
of cight (somctimes ninc) parts of specch, often with special at-
tention to verb types and verb phrases; and the cataloging of crrors
in morphology and syntax—at lcast, what were taken to be errors.

In’the earlier studices, recognition of the inadcquacies of tra-

14
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4 SYNTAX OF SCHOOL CHILDREN

ditional grammatical catcgories is not absent. Some investigators took
pains to explain what they regarded as a sentence, as did, for cx-
ample, Heider and Heider (1940)—without, however, climinating
subjectivity and deubtful judgments. Davis (1937) sct up rules for
“sentence-division” in speech that have been followed by other re-
searchers, most recently by Templin (1957); but those rules, partly
based on prosodic features that today would be called terminal
junctures, left the way open for arbitrary decisions. “When one sim-
ple sentence was followed by another with no pause for breath, they
were considered one sentence if the second was clearly subsidiary to
the first” (Davis, 1937, p. 44; italics supplicd). But what is clear to
onc analyst may not, of course, be at all clear to another. Again,
the inadequate traditional descriptions of syntactic structures led
McCarthy (1930) to introduce such designations as “simple sentence
with phrase,” and “claborated sentence,” as well as the less ambigu-
ous “sentence functionally complete but structurally incomplete.”
Her terminology was adopted by other investigators (e.z., Day, 1932;
Davis, 1937; Shire, 1945; Hahn, 1948; Anastasi & D’Angclo, 1952;
and Templin, 1957), but what they classified under such rubrics
have not always been the same things. It may also be remarked that
the concern of rescarchers with the mere incidence of parts of speech.
which seems to have heen fostered by the character of traditional
school grammars, has long been recognized to have produced little
enlightenment on language development of school age children.
(Sce McCarthy, 1954, pp. 556-557.)

Conventional analyses of language production have yiclded a
great deal of important information and may yct yield more; but re-
fined procedures in the description of children’s language growth have
obviously been needed. It is noteworthy that no study of the subject
reported since 1960 has confined its analysis to the traditional cate-
gories. The research of Loban (1961, 1963, 1964), Strickland (1962).
Hocker (1963), Riling (1965), and Sam and Stine (19653) applied
systems of analysis derived from structural linguistics. The investi-
gations of Menyuk (1961, 1963a, 1964a, 1964b) and Hunt (1964,
1965), by contrast, employed modes of analysis that were suggested
by the transformational grammars now being developed by such men
as Chomsky (1957, 1965) and Lees (1960, 1961). The present study
is most closely associated with this latter development.

Simplicity of analytical procedures distinguishes the study of
writing in Grades 4, 5, and 6 reported by Sam and Stine (1965) from




INTRODUCTION 5

other structuralist investigations of children’s use of lwnguage. Com-
positions studied were produced by 300 Pennsylvania children (50
boys and 5G girls in cach grade) in response to a story complction
assignment. Sam and Stine identified all clauses and classified their
structural patterns as helonging to six different types. They also com-
puted the frequencies of four kinds of main clause modification in
a 20 percent systematic random sample of all the scntences. Their
findings may be briefly summarized.

Clauses containing two complements following a transitive verh
were infrequent in the compositions studied; no statistically signifi-
cant differences were observed in their use in various grades or by
boys and girls. The incidence of statements in inverted order was
also low in all grades, but they were craployed with significantly
greater frequency by girls than by boys. Girls also made significantly
greater use of clause structures in which the subject is followed by
an intransitive verb, in which a transitive verb is followed by a
dircct objeet, and in which a linking verb is followed by an adjectival
complement. The latter three structure patterns, as well as that in
which a linking verb is followed by a nominal complement, were
used with notably (in somec instances, significantly) increasing fre-
quency in successive grades. Interpretation of these findings must take
into account the facts that a greater quantity of writing was pro-
duced in each successive grade and that girls wrote more than hovs
did in cach grade. The investigators found that none of the kinds of
clausal modification they identified (verbals, subordinate clauses,
prepositional phrases, and adverbs) were very frequently nsed in
any grade or by any subgroup; only negligible differences in inci-
dence were observed.

Strickland’s study (1962) was partially concerned with lan-
guage in clementary school reading textbooks, but insofar as she
dealt with the observed language of children, she hased her in-
vestigation on twenty-five “phonological units” elicited by inter-
viewers from cach of her 575 subjects, who were enrolled in the
first six grades of schools in Bloomington, Indiana. The identification
of phonological units, frequently called sentences in Strickland’s
report, is described in terms of modern structural linguistics, though
the description (p. 18) makes it clear that judgments were sometimes
based on interpretation of meaning as well as on intonations, junc-
tures, and silence-boundaries. Mean word-length of phonological units
was computed for each grade and for subgroups within the grades.

16
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Since English grimmar allows an unlimited number of coordinations
of main cluses (cither with or without conjunctions) within sucls
phonological wits. and since even casual observation shows  that
vounger children often (v more mature standards) make « xees-
sive nse of those coordinations, it is not surprising to find that
“Length of phonological wnit appeared in this study to he unsatis-
factory as a measure of the maturity of language”™  (Stricklard,
1962, p. 60).

Setting aside very short, strncturally incomplete response utter-
ances and word “niazes” (vocalizations uot “syntactically or mean-
ingfully pertinent”), Strickland made a two-level analysis of syntac-
tic structures, with close attention to the relative positions of units
within structures. On the first level, she classified and tabulated
(a) "fixed slots™ and the items that filled them, (1) tyvpes and posi-
tions of “movables,” and (¢) “sentenee connectors.” Fixed slots, in
the terminology she adopted, are positions oceupied by “guestion
words,” grammatical subjects, certain verbal auxiliaries and adverbial
elements in “merged verbs,” main verbs, and complements of the kinds
often called indirect objects, direet objects, and subjective comple-
ments. A special subslot was recognized as receptive of  passive
verbs, copnlative verbs, or verbs of the 1o be class. but no dis-
tinction was made between nominal and adjectival subjective com-
plements, and what is often called the object complement was re-
garded simply as part of the cxpression filling the direct ohject
slot. Movables—which, in facl. are sometimes immovable—are ox-
pressions usually regarded as adverbial. Sentence connectors include
hoth conjunctive expressions that tic main clases together and those
that join “a cansative subordination to the rest of the sentence”
(Strickland, 1962, p. 21). The second level of analysis identified
and described fifteen types of satellites or subordinate elements used
in the fixed slots and movable units. Tt is clear that Strickland’s pro-
cedure allowed a very complex account of children’s svntax.

Indeed, her report that the number of language patterns by
which she meant arrangements of items identified in her first-level
analysis) ranged from 638 in the first grade to 1,041 in Grade 6
suggcests the question of whether a simpler description would have been
more useful. Such an increase in the number of finely differenti-
ated arrangements of syntactic units, however, tells us somcthing
about the develepment of children’s language production. Strickland
also reported that five or six patterns were distinet favorites at all

17
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INTRODUCTION 7
grade levels and that the putterns of highest frequencey rank were
all composed ol “immovable clements (slots)™ (p. 60). Though fre-
gueney ranks ol those patterns did not change mmch Irom grade to
grade, among  the twenty-five patterns ranking  highest in - later
grades were ten that did not appear at all in the speech of first
graders. A study of frequencies in the use of “sentence patterns” by
subgronps  differentiated on the basis ol verbal intelligence, non-
verbal intelligence, and total intelligence scores yielded litte infor-
mation that the investigator considered important.

As for the use of movables, Strickland (like a mmumber of other
investigators) observed that while school age children at every grade
level emploved adverbial expressions ol the various types (most
often those denoting time and place). the incidenee of movables
increased with advances in grade. Older children also demonstrated
greater flexibility in positioning these expressions. especially in vary-
ing the position ol those relating to time. Some characteristic differ-
ences in the forms of adverbiais of mamer used by older children
were noted, as compared with those used by first graders. In a spe-
cial study of subjects in Grades 1, 1, and 6, statistically significant
interaction in at least two grades was found between the use of
movables and the variables of verbal intelligence, mental age, and
parents’ edncation.

Strichland’s report on subordinate elements (level-two analysis)
was very brief; she found “no ontstanding difference in the use of
these elements from one grade level to another . .7 (p. ). In her
special study of langnage production in Grades 1, 4, and 6, however,
she found statistically significant correlations in at least two of the
grades between differences in the use of subordination patterns and
differences in chronological age, verbal intellicence, nonverbal intel-
ligence, total intelligence, mental age, parents’ ocenpational status,
and mothers” education.

Strickland presented no data on differences between boys and
girls in the use of Lhingnage. Neither did Hocker (1963), the nature
of whosc study also prevented grade level comparisons. Ilocker
based her investigation on a loosely controlled collection of 2,500
phonological units produced mder widely -varying conditions by some
forty first graders in Arizona. She was interested in the children’s
vocabulary and morphology, in the proportions of rhetorical types
of sentences, and in sentence functions of the kind deseribed by
Piaget; but she also computed the mean word-length of phonological
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units (which she found to be 4.86) and made a syntactic analysis
of the materials collected. Some of the findings and implicatious of
her study arc discussed by Strang and Hocker (1965).

Hocker applied methods used by Strickland, not only in exploit-
ing the concept of the phonological unit but, also, in the two-level
study of syntactic structure. Like Strickland, she reported inuch
more fully on the first-level analysis (slot-fillers and movables) than
on the second-level analysis (subordinate elements and their con-
stituents). She found that in the language samples she studied, chil-
dren used 331 different arrangements of syntactic items (which she
calls sentence patterns). She reported that 3 of thosc patterns were
by all odds the favoritcs, each occurring more than 100 tincs. The
rank orders of positional patterns observed most frequently in the
speech of first grade children in Arizona and in Indiana are a little
different, and the fact that the fifth most frequent pattern recorded
by Hocker is that of what she calls hortatory sentences (simply verb-
object) emphasizes the wide difference in conditions under which
the two collections of language sainples were obtained.

Another study that closely followed Strickland’s procedures is
o that of Riling (1965), which was also, in part, concerned with a
comparison of children’s language with that of their textbooks.
Riling’s investigation, however, had scveral distinctive features.
Subjects were children representing o very wide mental age range
in southcastern Oklahoma, 200 in Grade 4 and 100 in Grade 6.
Oue half of the fourth graders were Negro children while the other
half were “Caucasian” (as were all the sixth graders), and com-
parisons of the language behavior of the two groups were consis-
tently carried out. Unlike Strickland, Riling reported fully on data for
sex-differcntiated subgroups. She also presented in more detail than
did Strickland the results of level-two analysis (which she described
as the study of “elaboration of the basic scntence elements”). Still
more important is the fact that she obtained and analyzed samples
of both speech and writing. Expression in the two modes was elicited
under similar conditions, the stimulus in each instance being a re-
quest that the child tell a story suggested to him by a carcfully
chosen, colorful picture. One picture elicited oral responses from all
the children; a different picture was used to stiinulate writing.
Speech was tape recorded and later transcribed wit!: segmentation
into phonological units. The maximum amount of language analyzed
for each child was “twenty-five independent verbalizations of oral
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language and twenty-five of writing. . . . No minimum amount of
language to be considered was set. . . . (Riling, 1965, p. 42).

Like Strickland, Riling reported children’s use of a wide varicty
of arrangements of items identified in the first-level analysis, though
a few such patterns were clearly predominant. She was also able to
say, however, that in oral expression the Negro children in Grade
+ used 585 different order patterns, “Caucasian” children in the same
grade used 713, and children in Grade 6 used 845, while the com-
parable figures for written expression of the same children were 344,
371, and 327. Even in Grade 4, however, some structures were
prominent in writing that seldom or never appeared in speech. She
further observed that in both speech and writing, children whose
scores on verbal intelligenee and total intelligence were in the lowest
quartile never used some of the structures other children employed,
and scldom used some whose frequency ranks for subjects as a
whole were among the highest. Unlike Strickland, she found that
structures beginning with the expletive there were prominent in both
speech and writing. Bricf phonological units introduced by and were
very frequent in speech. Of special interest is the observation that
Negro children in the fourth grade used the subject-verb-indirect
object-dircet object pattern with relatively high frequency in both
speech and writing, by contrast to the other children in Grade 4
and thosc in Grade 6. Strickland had found the pattern rarely in
the language she analyzed, and Loban (1964) had reported that it
seldoin occurred in the speech samples he collected anrually in his
longitudinal study of children from kindergarten through Grade 9.
In writing, the Negro children studied by Riling produced a greater
quantity of language than did other fourth graders, but their writing
was characterized by much repetition of a few structure patterns.

Riling also found that Negro children in the fourth grade used
far fewer structurally incomplete utterances in speech than their
“Caucasian” contemporaries did, girls used such utterances less often
than boys, and her subjects as a whole used them much less fre-
quently than did children in comparable grades that werc studied
by Strickland. She reported, too, that though mazes (which she
describes—pp. 72-73—as “various words and sounds which are not
a part of . . . basic communication structures”) were produced less
frequently in speech in Grade 6 than in Grade 4, it was also true that
among subjects whose scores on verbal and total intelligence were
in the low quartile, Negro fourth graders used strikingly fewer mazes
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than did the other children. Noting that all hovs produced more
mazes than did girls of the same grade and ethmic group, that the
speech of children from smaller raral schools was freer from mazes
than was that of children from larger schools. and that children who
scored lowest on a silent reading test of paragraph compreliension
and word meaning nsed the fewest mazes. Riling was led to guestion
the assumption that fluency is a reliable index of maturity in the
use of linguage.

A number of Riling’s observations on children’s use of movable
syntactic clements parallel those of Strickland, though she also noted
some possibly significant variimees in the Ianguage of subgroups iden-
tificd by the special factors she took notice of. Ner detailed report

of the second-level amalysis was smmmarized in ten generalizations
that indicated  few remarkable distinctions  in the Tinguage De-
havior of grade groups and subgroups. She did find that children
in Grade 6, compared with those in Grade -1, used notably more
phrases as adverbials of mamner and time, and they nsed more
clanses associated with the verh., Across the grades. children whose
scores on a test of verbal intelligenee were in the highest quartile
used more phrases and clauses as adverbials of time in heir writing
than did children whose scores were in the low quartile. The chil-
dren of both grades, partiealarly the girvls, nsed more phrases to
claborate the granmmatical subject in writing than in oral language,
and the difference was most marked in the langnage production
of Negro children in Grade 1. The Negro children also nsed more
phrases to elaborate the complement in writing than did other
children in the fourth grade, thongh “Cancasian™ fourth graders
used more such phrases than did the sixth graders.

Riling’s incomplete report on the length of “sentences”™ illustrates
the difficultics of identifyving such units in children’s writing and
the problems of deseribing their writing in relation to such units,
however they are defined; it also raises the question of compara-
hility of “sentences” in writing with phonological wits (which she
also calls sentences) in oral expression Applving her definition of
sentences, however, she found that children in Grade 6 used longer
sentences in both speech and writing than did children in Crade 4,
and that the increased length was most narked in expression of
sixth graders who scored in the upper quartile on a verbal in-
telligence test. Negro bovs in the wpper guartile used longer sen-
tences in both speech and writing than did Negro girls in the same
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INTRODUCTION 11

quartile, though the same sex difference was noted only in writing
among the other upper quartile children in Grade 4. In Grade 6,
bovs in the upper quartile nsed longer sentences in hoth speech and
writing than did girls in the same quartile. Among children whose
scores on the verbal intelligence test were in the low  quartile,
airls in cach subgroup used longer sentences in both speech and
writing than did the comparable bovs, with the one exception that
phonological wnits of “Caueasian”™ girls in Grade -1 were slightly
longer than those of hoys of the same ethuie group.

If greater sentence length is regarded as a mark of superiority
in children’s control of lLiguage (as many investigators have be-
lieved it to be), Riling's findings do not support the widespread
notion that girls’” command of Lingnage is generally advanced be-
vond that of comparable bovs. Rather, Riling concluded from her
study of sentence length and from confirmatory evidence observed
at other points in her investigation that “When hovs do well, they
do better than the givls: when they do poorly, they are at the bot-
tom of the heap™ (Riling. 1965, p. §7). 1t is noteworthy that Loban
(1964) arrived at a very similar generalization about the langnage
of hovs and girls he studied.

In 1932, Loban initiated o longitndinal stndy of children’s lan-
guage abilities that was to follow the same subjects from kinder- a
garten through Grade 12, The original sclection of 338 kindergarten
pupils in Oakland, California, was stratificd to represent approximately
such variables in the population of the city as socioeconomic status,
racial background, intellectual ability, and sex. The study was broad-
lv designed to assess the children’s speaking, reading, writing, and
listening at succceding grade levels, and *o determine the interrelations
among these activities as well as their correlations with such factors
as scores on standard  testy of intelligence and achievement, teach-
ers” judgments. and socioeconomic status,

The reports made Dby Loban thus far (1961, 1963, 1964) )

, indicate that only his study of svatactic features in speech is closely
related to the present investigation, In cach year of the project (at
times his reports do not specify), kingnage samples were obtained
from subjects by interviewers who followed a standard schedule hut
were free to ask additional questions if “the purpose was solely
to encourage a flow of Limguage already on its way” (Loban, 1963,
p. 3). At the beginming of the interviews, uestions about play-
mates, games, television, illness, and personal wishes  encouraged
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12 SYNTAX OF SCHOOL CHILDREN

children to talk, but the nain part of the language production con-
sisted of reactions to a series of six pictures. Responses were me-
chanically recorded; later, they were transeribed, with segmentation
into phonological units, and submitted to further processing that
gencrally (but not in all respects) followed procedures employed
by Strickland.

It was not by chance that Loban and Strickland made use of
the same system (later adopted by Hocker and Riling) of identifying
phonological units and subjecting speech samples to a two-level
analysis of syntax. The system was developed by a conference of
linguistic specialists which was held at Indiana University in 1939 for
the particular purpose of providing a uniform mode of operation
for their investigations. Loban, however, was dissatisfied with the
phonological unit as the sole basis for segmenting the language of
his subjects, and he decided to work also with what Watts (1948)
had deseribed as “the natural linguistic unit.” Loban himself called
it the “communication unit” and identified it as a grammatically
independent predication or an answer to a question that lacks
“only the repetition of the question cleinent to satisfy the criterion of
independent predication” (Loban, 1963, pp. 6-7). His examples of
segmentation make it clear that he regarded two coordinated in-
dependent clauses as two commur:ication units. Many of his findings
are reported in tenns of these units.

A feature of Loban's study that is different from most other
investigations of language production, and which, therefore, nakes
comparisons difficult, is its focus on differential behavior of sub-
groups that were identified by numerous measures (including teach-
ers’ judgments) as being high and low, respectively, in language
ability. Much of his reporting has been done in terms of these
subgroups (occasionally compared with a random sample), rather
than in terms of performance within grades as wholes.

Loban (1963, pp. 83-87) summarized his findings concerning
the language of elementary school children in thirty-two brief para-
graphs. Those of his generalizations that are closely related to the
present study have been further condensed in the following state-
ments:

1. In each succeeding year of measurement, Loban found in-
creases in the total number of words, the number of communi-
cation units, and the average number of words in communi-
cation units that were elicited in interviews, In the high-
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ability group the inareases were steady and clearly marked,
while in the low-ability group the advances were smaller
and some regressions oceurred. "The initial distinction between
the two groups not only was maintained but was increased
over the years.

. Up through Grade 3, the subjects as a whole decreased the
number of mazes in their verbalizations, as well as the num-
ber of words in the mazes; in the speech of the low-ability
group, however, the average number of words in mazes in-
creased. After Grade 3, both groups increased the number
of mazes produced thongh they reduced their average num-

ber of words per maze, and the high-ability group reduced
the proportion of their mazes to their total langnage pro-
duction.

3. The low-ubility group used many more incomplete sentence
patterns  than did the high-ability group. The latter em-
ployed sentence patterns that were built around linking verbs
more frequently than did the low-ability group. Sentence
patterns initiated by expletives were seldom used by the
low-ubility group; in the speech of the high-ability group.
the use of such patterns first increased (through Grade 4),
and then decreased. Objcct complements (which Loban,
unlike  Strickland, specifically identified) were used only
by the ablest subjects. Indirect objects rarely appeared in
the speech samples. An overall similarity in the use of
positional patterns by differing ability groups was considered
an important finding,

4. Marked differences between the two ability groups, however,
were discovered in the constitnents that filled fixed slots
and movable positions. The high group consistently employed
a morc extensive repertoire of adverbial clauses and showed
a greater capacity to fit movables within movables. For sub-
ject nominals, the high-ability group used noun clauses, in-
finitives, and verbal phrases, as well as the nouns and pro-
nouns on which the low-ability group almost exclusively de-
pended. As nominal complements, nouns and pronouns were
used with about the same frequency by both groups, but
the high-ability group invariably used more infinitives and
clauses. In the low-ability group, boys clearly had more limited
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svatactic vepertoives than the girls: but in the high-ability
gronp, the boys tended o exceel.

- Subjects most proficient in lmgnage characteristically made
frequent use of conditional, hypothetical. and suppositional ex-
pressions that commmnicate tentativencess.

The subjects as a whole used adverbial and nominal clauses
much more frequently than adjectival clauses; the high-ability
gronp was more clearly distinguished by its frequent use of
adverbial clmses Bian by its use of nominal or adjectival clanses.
High-ability, low-ability. wnd randomly selected groups all
showed inercasing use of subordinate chmses as they advineed
inchronological age, but the inercase in this usage by the
high-ability  gronp was areatest and most  consistent. Low-
ability boys consistently used less subordination than did con-
parable givls, bhut high-ability boys exceeded comparable girls
i use of subordination in four of the first seven vears of
the study. A subordination indes devised by the investigator
indicated that amomt and complexity of «ubordination varied
with sociocconomic statns as well as with ¢hronological age
and general langnage proficiency.

- “Transformational grammar, applied to two subjeets, indicates
that this kind of analysis is a vahuble method of studying
grammatical complexity,”

The last gquoted statement (Loban, 1963, p. 86) referred to a
uite different sort of processing that Lobao nsed to analyze lan-
goage samples obtained from a boy of high ability and a girl of low
ahility when they were 8010, and 12 yvears old. On the basis of
evidenee derived from this transformational analysis, he concluded
that the boy at 10 was handling English syntax with a proficiency that
the girl did not attain even at age 12, *The method.” he asserted,
“holds promise for future rescarch” (Loban. 1963, p. 63). No doubt,
Loban did not mean to imply that promise is confined to the par-
tienlar method he nsed. Thongh the intent of the developing theory
ol generative-tramsformational grammuar, first ontlined in some detail
by Chomsky (1957), is said to he that of accommting for grmn-
matical competence rather, than perfornance, it is capable of sug-
gesting several kinds of studies of language production. Some of
the varions possibilitics have heen explored in exiuminations of chil-
dren’s langnage.

)
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Related Studies:
Applications of Transformational Grammar

Without presuming to "explain®™ generative-transformational gram-
mar  (hereafter relerred to simply as tramsformational - grammar)
something should he said here about its natire and ahbout what
studics based on its principles may reveal,

The announced  (perhaps unachievable)  goal of scholars en-
gaged in working out the theory of translormational grammar s
to Tormulate the most cconomical and coherent system of explicit
rules adequate to characterize all the grommatically well-formed
sentences possible ina particular langnace, Beginning with the ab-
stract. concept of “Sentence,” the rules are expected to elueidate
the concept by successively specifying operations of selection, or-
dering, and  combination  of svntactically functioning  clements,
(The sequence of elements at any stage of development is commaonly
called o “string,” and the final arrangement prior to the actual
production of a sentence is spoken of as the “terminal string.”)
Since some of the rules (deseribed as recursive) allow partienlar
operations, under identificd appropriate conditions, to he endless-
Iv repeated. the grammar gives a fairly simple account of pro-
cesses that can lead to an infinite number of sentences. Some of the
operations are optional: namy are obligatory if o well-Jormed sen-
tence is to result. Some of the operations produce a simple left-
to-right development of a string: others effeet transformations, which

Chomskv (1957) demonstrated to be vequired to satisfy - demands

g of cconomy and coherence in the system as well as to account for
common intuitions of langnage users.

Transformation rules of three kinds must be differentiated. One
type provides for the proper combination of clements that have
been separately designated in a string and, perhaps, in an order not
tolerated in actual language: for example, paost tensed-verh is con-
verted to cerb--past tense (if the verh chosen is twcalk, the result
is walked). Another type of transformation rule was originally con-
ceived (Chomsky, 1957) as an optional directive for converting into
a different sentence type a terminal string that obligatory rules
alone would make a simple, active, affirmative. declarative sentence,
often called a kernel sentence. Rules of this kind were said to de-
rive questions, negations, imperatives, passives, cte., from kernel
strings; and the account of varied operations on a kerncl string
focused attention on the grammatical relationship between, for
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16 SYNTAX OF SCHOOL CHILDREN

example, such sentences as He went there () and Who went there?,
Where did he go?, Did he go there?, lle didn’t go there, did he? The
relatedness of sentence types through their transformational his-
tories is still an important concern of transformational grammar, but
the notions of how and where to incorporate rules that differentiate
them have undergone considcrable revision (sce Chomsky, 1965).

Thirdly, there arc transformational rules which designate op-
erations affecting two underlying strings so as to join them or embed
one in the other. The process is often called gencralized trans-
formation, but it is also referred to as sentence-combining trans-
formation, becausce its cffect is to produce one sentence where other-
wise there would have heen two. As a simple illustration, the formation
developments that would finally produce the sentences

The inan bought an automobile.
The man was poor.

may be so altered as to produce The man hought an automobile,
though he was poor (.), or The man who was poor bought an auto-
mobile (.), or The poor man bought an automobile (.), cte. Of
course, a similar process could also incorporate into these sentences
the structure which would produce The automobile was expensive.
The result could be such a statement as The poor man bought an
automobile which was expensive (.) or The poor man bought an
expensive automobile. For rcasons that will be clear later, it is im-
portant to note that some rules for sentence-combining transformations
require dcletions in the embedded or conjoined structure (as in the
third example above), others require substitutions (as in the second
example), while others requirc expansions (as in the first example).

Such a system of rules as has here been imperfectly described
should not be mistaken for an attempt to picture the scquential
development of grammatical mastery experienced by language learn-
ers. Nor is it intended to account for all the observable facts of
actual language production (which may be affected by fatigue, phys-
ical or neurological impairment, level of motivation, limitations of
immediate memory, etc.). It is simply a logical organization (as
yet incomplete) of statements meant to represent what users of
a language must in some sense know in order to be able to pro-
duce and understand the possible sentences of the language, very
few of which are duplicated in actual usc. This is the meaning of the
observation that the intent of transformational grammar is to ac-
count for competence rather than performance.

B §

RN

3 o




INTRODUCTION 17

The theory and formulations of the grammar, however, sug-
gest implications and important questions pertaining to the study of
actual language use. They insistently iwply that acquisition of lan-
guage control is largely an outcome of mastering syntactic rules,
the mastery by native speakers of a language being understood,
of course, to be acquired unconsciously. Is there a common sequence
of such learning? What degree of mastery is normal at a particular
age? Do special circumstances affect development of mastery? Do
relative complexities of different types of sentence development re-
flected in the rules of the grammar indicate relative difficultics
that affect the production and comprehension of actual language
cxpression? How do imitation and the well-known patterns of be-
havioral conditioning figure in the acquisition of control of grammar?
Answers to such queries cannot be discovered by direct study of
mental processes; they must come indirectly, from observations of
language behavior. But results of these observations will depend on
how they are made and what features of behavior they focus on.
The concepts of transformational grammar point to particular as-
pects of language use that may be especially important to study,
and they have generated some fresh modes of investigating them.

Leaving out of account some earlier studies of very voung chil-
dren, the first report of a transformational treatment of school chil-
dren’s language was made by Menyuk (1961). The language sample
she worked with consisted of 9,583 “sentences” collected by me-
chanical recording in a variety of situations from forty-cight boys
and girls in nurserv school (mean age, 3:8) and from the same
number of boys and girls in first grade (mean age, 6:5) in Brook-
line, Massachusetts. The sexes were approximately equally divided.
Mean IQ scores were high and were closely comparable in the two
groups. Menyuk identified both the simple and sentence-combining
transformations reflected in the children’s speech, and she noted the
deviations from morphological and syntactic rules normally honored
by speakers of standard Euglish. Regarding those deviations as being
produced by the rules of a children’s grammar somewhat different
from the grammar of adults, she sct herself the problem of writing
the children’s grammar which would specify all the rules applied
by her subjects of both grade levels.

Some of Menyuk’s observations (1961; summarized in a later
report, 1963b) are relevant to the questions explored in the present
investigation. She found cvidence of maturation in the fact that
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though a1l the types of transformations identificd in the speceh of
first grade children were used by at least a few of the nursery
school children. some types were used significantly more often by
first graders. The inverse was never true. (Inereased volume of
first grade language production may have partly accounted for the
differences.) Two transformations uwsed significantly more often in
the first grade were of the simple type: the passive construction
and the verb phrase with auxiliary have: three were sentence-
combining transformations: subordination by if, subordination by
s0, and nominalization. Still, seven transfonmations found in the
speech of both groups were yet used by “significantly less than 100
pereent of first grade children™ ( Menvuk, 1963h. p. 414). No signif-
icant differentiations in use of transformations in cither group conld
be made on the basis of 1Q scores or sex. Transformed structures
that did not fully follow the rules of adult grammar were found in
the speech of children at both grade levels. bhut much oftener in
that of nursery school children. Significantly more nursery school
children failed to follow rules that in adult grammar are obligatory
once a structure has been optionally choscen.

Menyuk (1963a. 1964a) has also described and discussed two
later studies in the syntax of yvoung children. including those in the
carlicst school years. The first was an investigation that went be-
vond an accounting of characteristics of freely produced specel to
attempt the measurement of children’s grammatical competence. Sub-
jects were fourteen nursery school children and fifty kindergarten
children of Brookline, Massachusetts, all of whose parents had mid-
dle class occupations. Mean ages of the two groups were 39 months
and 66 months, and 1Q’s of both groups were above average. Three
older subjects (a girl of nearly 7, a boy of 8% and an adult male)
also were used.

Having eclicited from the sixty-four younger subjects a body of
utterances produced under varying circumnstances, Memvuk identified
what appeared to be the rules that generated both the utterances that
conformed to standard adult usage and those that deviated from such
usage. She then tested the responses of both younger and older sub-
jects when asked to repeat exactly the items in a set of sentences with
a nine-word limit representing all the rules of phrase structure, trans-
formation, and morphology she had identified as operative in the
corpus—both those rules observed by adults and those restricted to
the children’s grammar. She also tested the ability of the older sub-
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jects to correct deviant structures and to repeat each of the sentences
representing the various transformations when the word order was
exactly reversed.

Several important generalizations were derived from the experi-
mentation. For nonc of the subjeets, cven those as young as three
yvears, was the length of the sentence eritical in determining sue-
cess in repetition when produced word order was preserved: but
when word order was reversed, there was a significant correlation
between nonrepetition and length of the series of words, even for
the adult. These facts were taken to indicate that the ability tested
was dependent on mastery of grammatical structures rather than
mcre power to imitate.

As onc might cxpeet, the test also proved that, with the memory
aid of immediate recall, the children “were better able to produce
than to use in their own language both transformations and com-
pletely grammatical rales. . . \” ( Menvuk, 1963a, p. 43S). But the
transformations not correctly repeated by a significant number of
the subjeets in the two vournger groups may give a cluc to the
rehative difficulty of constructions and may suggest something abont
the order in which control of syntactic features is acquired. Among
nursery school children the number of correct repetitions did not
attain the .05 lcvel of significance for the qucstion, the present-
perfeet verb phrase with participial got, the present-perfect verb
phrase with adverDh after the contracted auxiliary have, conjunction
with so, conjunction with because, and nominalization; among kin-
dergarten children only the got and have transformations were not
properly repeated by a number of them large enough to be signifi-
cant at the .05 level. Significantly more kindergarten than nursery
school children repeated the question and the conjunction with so.

The third investigation reported by Menyuk (1964a) pursucd
the subject of voung children’s progressive acquisition of syntactic
and orphological rules corresponding to those of standard adult
grammar. Subjects were 159 children in Brookline, Massachusetts,
ranging in age from 34 months to 85 months. They were of above-
average intclligence, and their parents’ occupations indicated upper
middle class status. The investigator’s collection and initial analysis
of speech samples paralleled procedure in her carlier studies. Special
processing of the data, however, allowed observation of patterns
in the production of well-formed and of deviant structures.

One of those patterns identified in the corpus studied was a

30




Aruitoxt provided by Eic:

20 SYNTAX OF SCHOOL CHILDREN

general but markedly fluctuating decline, over the age range, in
production of structures that (from the point of view of adult
gramnmar) were not well formed. Rises in the  proportion of ill-
formed structures to well-formed ones of the smme type coincided
with rises in the sumber of children who appeared to he adding such
a type to their repertory. Another pattern was the peaking of the
relative frequency ot types of deviant structures in a sequence that
appeared to reflect progress from overgencralization to - appro-
priate differentintion. In phrase structure and morphaology, peaks
in omissions. substitntions. and redundaneies appeared in that order.
followed by a dimping out of deviant structures, At the transfor-
mational level, certain rules were first overgeneralized in application
hut were later applied with proper diseriminagion. Menvuk concluded
that "lmguage acqnisition and  development cannot he explained
as merely an imitative process since there are svstematic levels of
behavior in language prodaction which cimot he aceomnted  for
by imitation o @ model”™ (Menyvuk, 196 ta. p. 4S9).

Slobin (1963) reported o stndy of the hehavior of  subjects
in kindergarten, Grades 2. - 6, and college when they were asked
to evaluate varions kinds of sentences or to retell stories that involved
certain svntactie structures. Like jonvestigators who have conducted
similar experiments with adalts, he fonnd evidence to suggest that
there is a0 rough (hat not thoroughly  svstematie) correspondence
between transformationad complexity of sentences and difficulty in
comprehending them.

Prior to the present study, the only reported application of
transformational  granmmmar to analysis of freely produeed Linguage
of pupils in ater school grades was that of Tlant (1964, 1963), 1le
was concerned with writing samples of fiftv-four students, cighteen
cach in Grades -1, S, and 12 in Tallahassee, Florida. Subjects all
had scores of 90-110 on the California Test of Mental Maturity.,
Boys and girls were evenly divided in cach grade.

ITunt collected from cach subject a thousand words of writing
produced in the normal course of class work. Teachers were in-
structed not to make any changes in the writing which the subjects
handed in, Hunt and his assistants marked for counting and sub-
sequent exelosion from consideration what he called garbles (and
Strickland and Loban had called mazes). The 54,000 word corpus
was processed in o number of conventional ways, but the core of
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thant's study dealt with the sentence-combining  transformations
tound in the children's writing,

Before anything clse, however, Hunt faced the problem of
identifying the basic wnit of expression whose objective measures
are. most ncaningful and within which syntactic features could be
most usclully studied. One of the impressive contributions of  his
report is the account of work on this problen.

He first regarded as “sentences™ all passages set off as units in the
students™ writing by capital letters and periods or other  termiual
punctiation. Measuring the mean word-fength of those units in com-
positions produced at the three grade levels, he found (as has
every investigator who has compared large samples of writing pro-
duced nnder circamstances at all comparable) that e average lengths
of those mits were successively inereased in compositions by sucees-
sively older students. Considering the gaps between the grades rep-
resented in the study, however, the increments were not startling
(about .6 of & word per vear between Grade 4 and Grade 8. .23 of
a word per year between Grade S and Grade 12), and the rate of
increase dropped  sharply in the older age span. More important
is the Fact that this index did not discriminate hetween individuals
in the grade groups. Among the fifty-fonr students, the one whose
sentences were longest (almost twice as long as those of the average
iwelfth erader) was a hoy in the cighth grade. One fourth grader
wrote senteuces longer than those of any of the twelfth graders.

The conjecture might be offered that some children in Tower
grades ay write more maturely i do those in advanced grades.
Anvone familiar with children’s writing, however, knows that there
are more likely explimations: (1) vounger students have not learned
to punctuate accurately, and (2) they are excessively fond  of
coordinating main clauses—usually by the use of and. (The latter
point may be put differently by saving that one sentence-com-
bining transformation they learn carly and tend to overuse is con-
junctional coordination withont deletion.) Hunt's inspection of in-
dividual papers showed that these explanations did indeed account
for overlaps in “sentence” length among the three groups. In more
general tenms, too, he fonnd frequencies of main-clause coordination
to vary inversely with advances in grade level. The reports of
both Strickland (1962) and Loban (1963), incidentally, had illustrated
parallel phenomena in the speech of children. For this reason, meas-
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urcment of phonological units is not a satisfactory way of gauging
linguistic muaturity.

Hunt next considered the cliims of clauses as units whose
study may reveal significant differential lingnistic behavior at suc-
cessive age and grade levels, Those duims had heen influentiadly
advanced by Labrant (1933), who observed that “it is impossible
to determine what coustitutes it sertence in an - individual’s oral
or written composition, unless the sentence be perfectly punctuated
by marks or intonation” (p. 482). LaBrant treated clauses as basic
units in her study of the writing of twenty-one cminent psychologists
and the compositions of 956 children in Grades 4 through 12. She
computed the mean word-length of clauses, the ratio of subordinate
clauses to the total number of clauses, and the relative frequencies
of various clause tvpes. Her view of the usefulness of such study
has been shared by numerous investigators, and her general pro-
cedures have often been tollowed, though her mode of identifyving
clauses has been questioned and her conclusions based on sub-
ordination ratios have been attacked, particularly by Anderson (1937).

LaBrant (1933) counted cliuses simply by observing  pred-
icating expressions; she tallied separately each member of a co-
ordinated scries of predicating verbs or verb phrascs, even when the
finite clement of the verh phrase was omitted. It was on the basis
of such a census of clauses that she was led to report (p, 160) “an
insignificant variation in the number of words per clause” in comn-
positions of children at different giade levels, while advances in
age and grade were clearly reflected in higher subordination ratios.
Hunt, however, cast serious doubt on the adequacy of LaBrant's
methods when he showed that in the writing samiples he studied
there was an inverse relation between advances in grade level and
frequencies of coordinated predications. The decrease in such co-
ordinations was particularly striking when compositions of cighth
and twelfth graders were compared; older students used ouly two
thirds as many coordinated predicates as eighth graders did. In
his further exploration, then, TTunt proceeded to apply the nore
normal definition of a clause (a structure composed of a gram-
matical subject and a predicate, cither of which may contain co-
ordinations).

So defined, clauses jn the writing that Hunt analyzed were
found to be significantly longer at each of the higher grade
levels, though the rate of incrcase between Grade 8 and Grade 12
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was only about one fourth of what it was between Grade 4 and Grade
8. There were also striking overlaps, particularly between children
in Grades 8 and 12; fourteen of the cighth graders had written clauses
longer than those of the student whose clauses were shortest in Grade
12

Computation of subordination ratios on the basis of the more
normal identification  of clauses also revealed statistically  signit-
icant differences between  the grades. Once more, however, there
was extensive overlapping among individuals in the various groups.
Fourteen fourth graders had scores higher than the lowest score in
Grade 8, and ten eighth graders outranked the lowest scoring student
in Grade 12. Hunt (1964, p. 27) concluded that “the subordination
ratio is not a very satistactory index for individuals.”

Finally, Hunt adopted the technique of segmenting student
compositions into what he identified as minimal terminable syn-
tactic units, to which he refers in abbreviated form as T-units. He
describes these units (1963, p. 20) as consisting of “onc main clause
with all the subordinate clauses attached to it.” The T-unit, then,
is equivalent to a simple or complex sentence, but a compound sen-
tence would be regarded as composed of two or more T-units, In
cfect, the T-unit appears to be equivalent to the “conununication
unit” employed by Loban (1961, 1963, 1965) in his studv of chil-
dren’s speech,

Hunt found a steady, statistically significant increase in mean
length of T-units from grade level to grade level, and inspection
of individual ranges on this measure showed less overlapping among
groups than on any of the other measures explored. He therefore
concluded (1964, p. 31) that length of T-units is a better index
of wnaturity in writing “than the subordination ratio, the length of
clauses or the length of sentences” Statistical treatment of re-
sults of the four mcasures as reported by Hunt (1965, p. 23) con-
firmed his judgment that mean T-unit length was the best indicator
of a student’s grade level; the second best was shown to be mean
length of clauses (as clauses are normally defined), while the poor-
est was sentence length.

It is obvious that the increased length of T-units with advances
in age and grade is partly cxplained by increases in the use of
dependent clauses within them. Tt should be remeinbered, how-
ever, that Hunt found significant increases in the mean lengths
of clauses themselves; he also found that T-units containing no

.
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subordinate clanses increased in leneth from grade level to grade
level at about the same rate as did malti-clanse T-units. He hypoth:
esized that o very important factor in the progressive lengthening
of T-units is an increase in the number of subelansal  sentence-
combining transformations cmbedded in them. Subsequent analyses
justificd that hypothesis. His investigation thus makes clear that the
study of sentence-combining transformations in children’s langnage,
whether or not they produce subordinate chnses, may vield very
useful information about development toward linguistic maturity.

The analyses to which Hunt subjected the corpus he studied
were not confined to those relating o sentence-combining  trans-
formations, although they were his main concern. He applied to
his material all the measures e was able to conceive as having
possible use in describing the syntax emploved by the subjects:
the details of his important findings are too extensive to be reviewed
here, He arrived at three general conclusions, however, which can be
summarized as follows: (1) Ahnost all the syntactic  structures
identified for study in the corpus were used by the youngest writers.
(2) Many of those structures were, nevertheless, used with signif-
icantly greater frequency by older students. The great majority ol
the structures used with such inereased frequency were the ones
produced by sentence-combining  transformations. Older  students
tended to reduce to words and phrases much of what younger
students would write as seantences. (3) Stll. not all structures, not
even all those resulting from  sentence-combining  transformations,
showed increases in use with advances in age. “Consequently, this
study can be said to have identified, to have isolated, some of what
are apparently growth bhuds™ (1964, p. 141).

It is the intent of the present investigation to pursue the search
for growth buds within an age range generally lower but overlapping
the one dealt with by Hunt. Here the scarch will also involve oral
as well as written expression.

One of the common sources of uncertainty in the interpretation
and comparison of reports that have been inade o children’s Lan-
guage is the diversity of conditions under which the language
studied was produced. Many language collections, as. for example,
those of McCarthy (1930), Day (1932), Davis (1937), Templin
(1957), Strickland (1962), and Riling (1965), have heen made by in-
terviewers who attempted to stimulate free conversation, usually with
the aid of books, tovs, picturcs, and other objects. The varied

. o
e v




ERIC

PAFulToxt Provided by ERIC

INTRODUCTION 25

possibilities of differential effects, in part generated by uncontrotled
procedures of interviewers, are onlv oo obvious. Toban (1963)
reports unusual standardization of such interviews but indicates that
his interviewers yet had liberties in behavior that could have af-
fected responses. Aside from the conduet of interviewers (and quite
possible  differences i rapport established with different types of
children), such collection of speech samples is likely to be affected by
selection of the narrow range of stinmltug objeets. Davis (1937, p. 20)
remarked on her own research that “no play objects or situation
was discovered which was of equal mterest to boys and girls of
the ages studied. .. "

An alternative methad of collection, used by Nenvuk (1961,
19G63b, 1961, Hocker (1963), and numerous carlier investicators,
has been to record speech heard in o variety of sitnations, often
when children are at free play. The advantages of this procedure of
sampling are obvious, but operation of clumee is also clear. What
is often not clear is the appropriate weighting of evidences seenred,
Such shotgun technigue may be used in securing writing samiples:
Hunt'’s collection of a thousand words written in three ckissrooms in
response to uncontrotled assignments of the children's regnlar teach-
ers is an example. Anather is presented by Hoppes (1934), who
stndied 15,000 sentences written by Chicago school  children on
seven different (unspecified) topies.

Sometimes investigators (as for example, Stormzand and G'Shea.,
1924) simply report data on writing produced by individuals at
such and such grade levels, without supplving any information about
where. when, or under what circmmstances the sentences were pro-
duced. But a description of assignments does not alwavs reassure
an interpreter of the findings. The 12,000 sentences analvzed by
Bear (1939) were produced following instructions to teachers in
twenty-four St. Louis schools that they should have all children in
Grades 1 through S write a paper on “an interesting experience
during summer vacation.” Resnlts would certainly depend on num-
crous important variables, including summer experiences. Anderson
(1937, p. 63), criticizing LaBrant’s study based on writing done in
response to two somewhat different assigmments, formulated an
assertion to which cven casmal observation leads: “Langnage s
firmly related to the situation or circumstances in which it is
praduced . . . and to the subject matler it is concerned with.”

There is, of course, no perfect solution to the problem of
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language sampling, particularly over a wide age range. Heider and
Heider (1940, however. hit upon a promising scheme. They asked
all their subjects (aged S to 14) to write compositions based on a
short moving picture they had been shown. This procedure has the
disadvantage of restricting the stimulus situation, though an appro-
priately chosen movie would scem to be more richly suggestive than
a sct of tovs or still pictures. The method has the advantages
of clearly defining the restrictions of the situation, of minimizing
psychological effects of interaction between investigator and sub-
ject, and of uniformity of stimuli to which all the children arc ex-
pected to respond. By such means, also, responses of sufficient length
to be significant may be obtained. The procedure initiated by
Heider and  Heider was adapted by Harrell (1957) in his in-
vestigation of the relation between oral and  written languace
expression of school age children. With other adaptations, it is the
method used in the present study.

Limitations and Assumptions

The study reported here deals only with objectively identifiable
characteristics of children’s speech and writing. It does not evaluate
word choice, organization of discourse, or rhetorical effectiveness.
It has been concerned with neither accuracy of spelling and punc-
tuation, characteristics of pronunciation and prosody in speech, nor
departures from adult nonns in inflectional forms. Attention has
been focused almost wholly on syntactic units and their constituents.
Even in reporting on those mmits. the authors make no chim to
completeness  of description, for the possible range of syntactic
features that might be observed is unmanageably wide. Our
main interest has been in grammatical transformations employed
by the subjects, though somie other aspects of their syvntax (in-
cidence of main clause types, for exanple) have been observed. Tt
should be emphasized, too, that we did not study all transformations
that could be identified in the language samples, but only those
regarded as sentence-combining.

Though we have avoided ordinary kinds of subjeetive judg-
ments on quality of speech and writing, it must be said, however,
that we have operated on certain assumptions about cvidences of
relative maturity. Admittedly, those assumptions are based in part
on loosely defined notions about adult standards of language use,
and hence, about what constitutes development (or the opposite)
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in children’s syntax. It was supposed, for example, that when ncearly
10 pereent of the children's main clauses were graamatically in-
complete, their practice was far out ot line with that of adults.
Consequently, it was supposed that reduction (though not necessarily
climination) of incomplete clauses would be an aspect of develop-
ment toward maturity. Again, it was supposed that, even in narra-
tion, the introduction of more than half the main clauses with coor-
dinating conjunctions is a wide divergence from the eliavior of
cducated adults; increases in the mmount of such coordination could
hardly be viewed as development of syntactic skill,

Group increases in uses of certain other types of syntactic struc-
teres, however, were regarded as nmifestations of growing control

of syntactic resources. Emplovinent of a wider rge of structures
implies flexibility, and consequently increased control of the instru-
ment of language. Most of the tvpes of structure identified for at-
tention also have the effect of tightening up expression. Since sen-
tence-combining transformations usually augment the information-
load of syntactic units, it appears reasonable to supposc that, within
limits surely not often reached by children, their increased inci-
dence in extensive samples normally refleets linguistic  growth.
Obviously, the smne thing could not bhe confidently said of a partic-
ular, brict expression.

Interpretation of what constitutes evidence of development s
also based on observed behavior of the children studied. It was
presumed that marked ind continuing inercases in incidence of sym-
tactic structures not common in kindergarten (or in writing in Grade
3) was an indication of growth toward maturity, though fluctuating
variations in rate might be duc to special, unidentified factors.
Similarly, marked, sustained decrements were taken as probably
reflecting rejection of immature habits. These evaluations appear
justificd because the subject and purpose of all discourses were the
same, and conditions under which the children responded were as
nearly alike as possible. Differences in Lnguage use, therefore, can-
not be cxplained as being called for by differences in the functions
being performed by language.

It must be constantly remembered, of course, that the language
production analyzed was mainly narrative in character, though
cach child had some opportunity to make explanations and defenses
of expressed opinions. The language samples do not necessarily
show what the children would have done under other types of
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stimutus conditions. Nor do thev give much basis for specnlating
about so-called "passive abilitics™—ubilitics to understand in isten-
ing or reading, They simphy show how children at varions stages
of their development did express themselves ina partienlar kind of
situation.
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CHAPTER i
RESEARCH DESIGN AND PROCEDURES

Broadly stated, the purpose of this study was to discover what
might be learned about language behavior, especially about use of
syntactic units and structures, from a particulur scries of analyses
applicd to comparable samples of speech and writing of boys and
girls at various stages of development from kindergarten age through
the scventh grade.

The Subjects of the Study

All subjects in this investigation were pupils in the Mitchell-
Neilson School in Murfreeshoro, Tennessce, or were children who
expected to enter that school in the fall of 1965. They consisted of
thirty children enrolled in private kindergartens and thirty pupils
cach from the first, sccond, third, fifth, and seventh grades. The
speech and writing samples were obtained in March, 1965; hence,
the children were about to complete the school vear. Selection of
subjects was controlled only so as to assure that there would bhe
approximately the same number of boys and girls in cach grade
group. Since data dealt with in the study arc almost invariably re-
ported proportionally, small differences in sizes of sex groups in four
grades should not affect interpretations; in one instance (the Table 5
report on total occurrences of garbles) those differences must be
taken into account. The cxact distribution of sexes is shown in

Table 1.

TABLE 1—Distribution of Sexes in Grade-lLevel Groups of Subjects

 ———~oura i e gt T ."G;'”;I(,; pa Peappey Y=ty

Sex Kindergarten ] 2 3 5 7
B_(:\;~ T ]’5 o h ]5' 14 N “]-l- . MIG o -1.7_ -
Girls 15 15 16 16

14 13

Age ranges within the groups were quite wide. Presumably, age
variations within the grades reflect teachers’ promotional policies
based on judgments of pupils’ stages of devclopment. If that is true,
thosc variations may enhance rather than cast doubt on generaliza-
tions to be made ahout scquential devclopments in language pro-
duction. On the other hand, the close correspondence of mean ages
of boys and girls in the several groups assures comparability of
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the findings relating to sex. exeept in Grade 7. The details of age
ranges and means may be secn in Table 2.

TABLE 2—Age Ranges and Mean Age in Years and Months for Boys
and Girls at Six Grade Levels Studied
in This Investigation

Grade
Kinder-
garten 1 2 3 5 7
Boys
Age Range 3:4-6:4 6:3-7:4 7:5-9:3 7:8-10:2 10:2-11:8 12:5-14.6
Mean Age 5:10 6.7 7:11 8:9 10:10 13:3
Girls
Age Range 5:3-6:2 6:3-7:2 7:2-8:4 7:4-9:9 10:5-11:2 12:2-13:2
Mean Age 5:10 6:9 7:10 8:8 10:10 12.8

Note: Month numbenrs are separaled by a colon from year numbers.

Lorge-Thorndike tests of intelligence had been administered to
most of the subjects in the third, fifth, and seventh grades. The DIQ
range from 81 to 143 scems to confirm the explanation of age varia-
tions within grades that was proposed above. Mean scores, however,
indicate that the grade groups as wholes were average in intelli-
gence. They also show the groups and subgroups to be generally
comparable, but two pertinent observations on this point should be
made. First, DIQ scores for fifth graders are somewhat lower than
those for either of the other groups; this fact may give special interest
to the observation of linguistic advances in Grade 5, particularly in
writing. Second, DIQ mean scores for girls in the seventh grade
exceed those for boys in that grade by nearly ten points; in light
of this fact the very favorable findings relating to performance of
boys in the seventh grade should be the more impressive. Lorge-
Thorndike mean scores and standard deviations are reported for
sex and grade in Table 3.

TABLE 3—Lorge-Thorndike DIQ Score Means and Standard Deviations
of Boys and Girls at Three Grade Levels*

Grade 3 Grade § Grade 7
Mean SD Mean SD Mean SD
Boys 111.1 18.3 102.5 11.7 104.6 16.5
Girls 113.3 93 103.6 13.2 114.8 16.5

*Test forms used were Form A Nonverbal in Grade 8,
Form A Verbal in Grade 5. and Form B Verbal in Grade 7.
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As a further gauge ol relevant characteristies of the subjects
enrolled in school, a tabulation was made of their scores on the
language scction of the Metropolitan  Achievement Test, which all
except the seventh graders took in April, 1963. Seventh grade scores
were derived from tests given in September, 1963; this will account
in part for their being lower than might be expected. Mean scores
and standard deviations for boys and girls in the various grades arc
displaved in Table 4. Once more, there is evidence of considerable
variation within the groups, but only at onc point is there a striking
difference in the scores of boys and girls. The reading scores make
it appecar that there were some distinctly superior girls in Grade 1.

No detailed data have been collected on the education and oc-
cupation of parents of the subjects, but one reason for choosing to
study pupils at the Mitchell-Neilson School was that it serves a
homogencous neighborhood. Its patrons are uniformly white middle
class familics.

Collection of the Language Samples

The language samples on which this study is based consist of
childrens oral and written responses to two short movie filins se-
lected from the Coronet Language Arts series. The films presented
animated cartoons of two of Aesop’s fables, “The Ant and the Dove”
and “The North Wind and the Sun.” Ewch film is cight minutes in
length. Bach was shown with the sound turned off, so that the
narrator’s langnage wonld not influence that clicited from the
children.

The films were viewed by three children at a time. Tmmediately
after sccing a film, cach child was asked to tell the story of it pri-
vately to an interviewer and to answer certain preplanned questions
related to the narrative. The children’s oral responses were recorded
on tape: third, fifth, and scventh graders were then asked to write
the story of the filn and answers to the same questions. The ques-
tions were included for the purpose of securing a sample of dis-
course other than simple narrative.

All the interviewers were local houwsewives who had had ex-
perience as teachers in elementary classrooms. In order to assure
comparability of the language samples, interviewers were given a
schedule of instructions and were asked to follow them without de-
viation. The schedule of instructions constitutes Appendix A in this
rep:rt.
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Fypescripts were made of cach child’s oral and written responsces.
‘Franscriptions of written compositions copicd exactly the children’s
punctuation, capitalization, and spelling. Those of oral expression
were not punctuated; they were carefully checked to make sure they
accurately represented what the child had said, including all con-
tractions, audible pausces, false starts, redundancies, and the like. In
these typescripts, if responses to questions consisted of a single word
or merely an article and a noun, they were bracketed for exclusion
from further attention, since they would be trivial items in the
syntactic analysis. Examnples of typescripts at this stage of processing
nay be found in Appendix B at the end of this report.

Analysis of the Language Samples

Before records of the children’s speech and writing were pro-
cessed any further, clements in them regarded as syntactically ir-
relevant were marked (in red ink) for special treatment. In the
speech transcripts, representations of andible pauses (usmally re-
corded as uh) were thus climinated from all computations. False
starts, redundant subjects ( such as he in the ant he went home),
and word-tangles as well as noncommunicative repetitions  (called
“mazes” on analysis worksheets—see Appendix C) were exelnded
from subsequent study of syntax, but they were tabnlated for re-
porting as “garbles.”

With garbles and representations of audible panses celiminated,
a word conmt ol each individual set of responses was made. CGone
ventional word division as represented in dictionary  entrics was
generally honored, but two special rules were adopted to make
the count more uniforin and meaningful. Contractions such as he'd
and isn’t were regarded as two words, and componnd uouns
(whether written solid or hyphenated in - dictionaries) were given
the count indicated by the nnmber of bases involved. Thas “snow-
ball” would be counted as two words. The same principles were
applied in Liter word counts.

The language samples were next segmented into wminimal ter-
minable syntactic units (T-units), which were to be the subject of
special study and the bases for most of the detailed analyses under-
taken. This is the unit that Iunt (1964, 1965) found particularly
useful in the study of children’s writing. As explained in Chapter T,
the T-unit is a single independent predication together with any
subordinate clauses that may be granmmatically related to it. It may
be a simple or a complex sentence, but not a compound sentence.
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The practice of Fnglish writers has always allowed initiation of a
sentence with a coordinating conjunction; in identifying T-units, then,
a coordinating conjunction linking two independent clauses was
regarded as the first clement in the second clause.

Hunt (1964, p. 35) has pointed out that, though the segmenting
of a picce of writing into T-units often requires disrcgarding the
writer's punctuation, the definition of such units is so clear and
their identification depends on grammatical principles so generally
understood that a competent analyst’s judgments ought to be highly
reliable. His assertion is validated by the fact that investigators con-
ducting the present study found themselves in complete agreement
on the boundaries of T-units in a large sample of transcriptions on
which they worked independently. This was true of transcriptions of
tape recorded speech as well as of typescripts of children’s writing.
It is quite possible, of course, that the interscorer agrecment is par-
tially explained by the fact that the investigators were familiar
with the content of the films about which the children wrote and
spoke; hence, semantic clues could reinforce structural clues in the
rare instances of potential ambiguity. Listening to tape recordings
and noting features of pitch, stress, and juncture after segmentation
of transcriptions had been made gave no ground for altering the iden-
tification of T-units.

The number of T-units was connted in cach sample of speech
and writing, and the number of words in cach sample was also
obtained (exeluding garbles). For comparison with findings of Hunt
(1964, 1965), the proportionate frequencies of T-units less than nine
words in length were computed. Other measures of differential lan-
guage behavior, and ones that turned ont to be very revealing, were
sccured by calculating the mean number of words per T-unit and
the mean number of sentence-combining transformations per T-unit.

After T-units had been identified, cach one was typed on an
analysis shect and was submitted to detailed study. First, the se-
quential pattern of the main clanse was described (whether it con-
sisted of subject-+main verb, subject4-main verb--direct object, ad-
verb-+-main verb+-subject, ete.). Its rhetorical type (whether state-
ment, question, etc.) was also noted, though this information appears
to have no pertinence to the study and is therefore not reported
among the findings. Most important was the identification of the
number, kinds, and functions of sentence-combining transformations
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the T-units contained. Examples of processed analysis sheets may
be seen in Appendix C.

The nature of sentence-combining transformations and the ra-
tionale /ior concentrating attention on them have been explained in

Chapter I Here it is necessary only to outline the method of dealing
with them in this study.

One type of sentence-combining transformation, of course, is
that which joins independent predications by use of coordinating
conjunctions. That type, for reasons also explained in Chapter 1, was
excluded from consideration by the decision to segment the material
into T-nnits. An aecounting, however, was made of coordinating con-
junctions that introduced T-units. All other sentence-combining
. transformations were classified under three heads: (1) those pro-
ducing nominal constructions, (2) those producing adverbial con-
structions, and (3) those producing coordinate constructions within
T-units.

One reason no category was assigned to adjectival constituents
of sentences is that those produced by transformations are usually
parts of nominal constructions. Neither simple predicate adjectives
nor those modified by intensifiers would figure in a transformational
analysis. When elements such as clauses or infinitives modified (or,
as some would say, complemented) adjectives, they were classed
as adverbials; total constructions headed by the adjectives were not
accounted for in this study. Coordinated adjectives, whether in the
subject complement position or clsewhere in the sentence, were
naturally tabulated as structures of coordination. Coordinate con-

structions, of course, may also join not only predicates but nominals
and adverbials.

Subdivisions of the three major ecategories were identified ac-
cording to types of structure and function, and cach sentence-com-
bining operation was tabulated in the appropriate subcategory. A
few constructions formed by combining sentences could not be
labeled by referenee to published descriptions of transformational
grammar. Since these were characteristically movable elements not
closely related to a single constituent, they were classified as sentence
adverbials. Compound nouns were treated as structures produced by
transformation. The investigators followed Roberts (1964) in identi-
fving determiners and predeterminers, and no attempt was made
to analyze these elements.

Much of the grammatical analysis was performed by trained
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graduate assistants, but all profiles of T-units were verified by the
principal investigator,

Processing of the Data

In this report, the only raw data offered relate to garbles. All
other numerical acconnts of observed features of speech and writing
are reported in terms of gronp means or rates of oceurrence per 100
T-units,

The greater part of the computation involved in the study was
performed by means of an IBM 7072 clectronie data processing
system. Statistical analysis of variance was executed to test for sig-
nificance at the .03 level the mean differences in frequency of uses
of grammatical structures by boys and girls at various grade levels
and in both modes of expression (speech and writing). The pro-
cedures used for testing statistical significance were those described
by Lindquist (1933, pp. 207-214, 281-2814). Appropriate subanalvses
were conducted where necessary to clavify the nature of the more
comnplex relationships.

Two distinct types of rescarch design were used, hecanse sam-
ples of writing were not obtained from the three youngest gronps
of children. The first design, diagramed in Figure 1, permitted com-
parisons of performance of hoys and girls in oral langnage prodnc-
tion at six grade levels. The second, diagramed in Figure 2, was a
three-dimensional design that added the factor of comparisons be-
tween oral and written expression of subgronps in Crades 3. 5, and 7.

GIRLS

SEX

8oYs

KINDER- 1 2 3 5 7
GARTEN
GRADE

Figure 1. Research design used in studying sex and grade level
differences in oral language production.
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4
¢ WRITING —
SPEECH
, BOYS L
x
o
GIRLS /
3 b 7
CRADE
Figure 2. Research design used in studying oral and written
language production of boys and girls at three grade levels.




CHAPTER 1l

FINDINGS AND INFERENCES

The principal intent in this study was to analyze the use of
particular syntactic structures in children’s language in ways sug-
gested by transformational grammar, but certain other aspects of
the language samples have also been observed and will be reported.
Findings will he detailed and discussed under six general headings:

1) Garbles: false starts, abnormal redundancies, and word-
tangles.

2) Length of total responses, excluding extrancous matter.

3) Length of minimal terminable syntactic wnits (T-units).
4) Number of sentence-combining transformations in T-units.
5) Kinds and functions of sentence-combining transformations.
6) Structural patterns of main clauscs.

Garbles: False Starts, Abnormal Redundancies, and Word-tangles

“Garbles” is a term used herc to refer to about the same phe-
nomena it covers in Hunt's reports (1964, p. 11; 1965, p. 6) on chil-
dren’s writing. The account of garbles in this study is not closely
comparable to the report of “mazes” in children’s speech made by
Strickland (1962) or to that of Riling (1965), who carefully fol-
fowed Strickland’s methods. Strickland inciuded as mazes not only
audible pauses but what she called “holders” (examples: *“Well,”
“now,” “you sec”). The latter were in this investigation identified
(but not reported scparately) as “attention claimers”; they were not
considered syntactically extrancous, so they figure in word counts of
total responses and T-unit length. Loban’s explanation (1963, pp. 8-9)

of what he calls mazes suggests greater similarity to garbles as they
are conceived here.

Distribution of garbles in grade groups and subgroups is shown
in Table 5, with individual ranges of occurrence in speech and
writing. It is important that in almost every subgroup most garbles
are attributable to a few individuals. Hunt (1964, 1965) reported
such a phenomenon in the compositions he studied.

The data in Table 5 should be compared with the account of
mecan word-length of total responses, excluding extrancous matter,
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presented in Table 6. With or without such a comparison, it may he
scen that in oral language, garbles were very common in all grades:
that a decline in occurrences in Grade 1 was followed by a rise in
Grade 2; and that moderate decreases took place in Grades 3 and 5.
Consideration of total amounts of speech production makes the latter
decreases appear more impressive and shows a relative decline also
in Grade 7. In writing, where garbles were fairly rare, raw data on
occurrences are quite misleading. Relative to total length of written
compositions, fifth graders produced garbles only about two thirds as
often, and scventh graders three fourths as often, as third graders dicd.
Further computation, taking length of responses into account, show's
garbles were produced seven times as often in speceh as in writing by
seventh graders, nearly nine times as often by fifth graders, and a
little more than nine times as often by third graders. Similar caleu-
lations show that the rate of occurrence was ahout the same for
boys and girls in kindergarten, but that girls produced garbles some-
what more frequently than boys did in Grade 1. Discrepancies in
the numbers of bovs and girls in the other four grades make ac-
curate comparisons impossible, hut the data do not appear to indicate
any consistent pattern of sex differences.

Garbles in speech and in writing have heen associated in this
discussion for convenience, without implication that the same factors
opecrate to prodnce them in the two modes of expression. Distinct
differences in causation were probably reflected in large discrep-
ancies between numbers of garbles in oral and written language and
in the fact that children: producing them most frequently in specch
were scldom those in whose writing they most often appeared.

The wide divergences in individual performance reported here
make it hazardous to generalize about tvpical behavior of age groups.
It is true that in both speech and writing, children in the lowest
grades sampled indulged in garbles with relatively greatest fre-
quency; vet group records of the older children show neither consis-
tent nor dramatic progress in climinating them. The relation between
freedom from garbles and other aspects of children's language control
might be clarified by special study of the cxpression of individuals.
The importance of investigating this subject is suggested by the
obscrvation of Riling (1965) that fluency seemed an unreliable index
of maturity in the use of language by children she studied.
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Length of Total Responses, Excluding Extraneous Matter

Mean numbers of words in total responses, exclusive of audible
pauses and other extrancous matter categorized as garbles, are pre-
sented in Table 6. Not unexpectedly, there was a steady increase in
length of responses through all the grade levels studied. Investi-
gations of speech elicited in similar stinulus situations from groups
of preschool children have repeatedly shown increasing volubility to
be a nsual accompaniment of advancing age (see McCarthy, 1954),
and a number of reports on language behavior of older children
have said the same thing. Harrell (1957, p. 63), for example, observed
of both oral and written compositions he obtained from children aged
9, 11, 13, and 15, that the “average lengths of stories showed a con-
sistent gain with increasing age.” The confirmatory findings of the
present study indicate that when either oral or written responses
are elicited urder closely comparable conditions from a large num-
ber of normal children at varying grade levels, onc may confidently
predict (within each mode of expression) a high positive correlation
between advances in grade and gross increases in wordage.

A glance at Table 6, however, will show that increases in
length of total responses do not necessarily occur in the same pro-
portions from stage to stage. In the oral samples studied, the amounts
of speech increased least from kindergarten to the end of Grade 1
and from the end of Grade 5 to the end of Grade 7; inwriling, there
was a notably smaller increment between the fifth and seventh
grades than between the third and the fifth. That total wordage is
defective as a measure of development in linguistic maturity is in-
dicated by the fact that, as will be shown later, alinost all of the cvi-
dences of syntactic control identified in this study prove the first
graders and seventh graders to have made the most impressive ad-
vances in oral expression. On a number of counts, it is also true that
fifth graders made more notable gains in writing than did seventh
graders.

Again not unexpectedly, we find that written responses were
shorter than oral responses in cach. of the grades from which writing
samples were obtained. It is a common observation that children
speak more volubly than they write; this would be particularly true of
third grade children, who have not generally acquired much facility in
writing. Evidence to be detailed later shows, however, that children
in the upper grades made strikingly greater use of numerous syn-
tactic resources in writing than in oral expression. It is quite pos-
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44 SYNTAX OF SCHOOL CHILDREN

sible that fifth and seventh graders wrote compositions shorter than
theiv oral discourses hecause they packed more information  into
written amits. Seventh grade written compositions were approximate-
ly equal in length to third grade oral responses.

Sinee these children did the writing after they had retold and
discussed the story they had seen enacted, one might propose that
fading memory of the film had something to do with the relative
brevity of written compositions. I could as casily be argued, how-
ever. that oral review of the content of the film should act as a primer
and stimulus for writing, Pertinent here is the fact that Harrell (1957)
reported longer oral than written compositions from children in each
of the four grade groups he worked with, though the oral and
written responses were made to two different films and each type of
response was recorded immediately after the viewing.

Beeanse of the widespread notion that girls are generally more
voluble and facile in linguistic expression than boys are at comparable
ages, it is noteworthy that in the kimguage samples deseribed  here,
oral responses of hoys were longer than those of girls at every level
except Grade 5. Boys in the seventh grade (where, it is true, their
mean age was somewhat greater than that of the girls) also wrote
longer compositions. Girls in Grades 3 and 5, however, exceeded the
boys in relative amounts of writing they produced. Since the stimulus
conditions wnder which Harrell (1957) clicited reszonses were so
similar to those in which language samples for this study were ob-
tained, it is interesting to note that he {found boys aged 11, 13, and
I5 produced oral compositions longer than those of girls at the same
ages. Te also reported that girls wrote more than bovs did at each of
the four age levels he studied, bhut the differences were statistically
significant only at ages 9 and 11, Perhaps, in onr culture, girls in the
middle grades more rapidly adapt themselves to writing than hoys
do.

Length of Minimal Terminable Syntactic Units

Findings in this study support the conclusion by Hunt (1964,
1965) that the mean length of minimal terminable syntactic units
(hereafter consistently referred to as T-units) is a sensitive measure
of development toward maturity in - children’s language production.
Without exception for any subgroup at any stage, data obtained
showed increments in T-unit length from grade to grade. The in-
creases varied in magnitude, but they varied concomitantly with
other features of expression that may be taken to reflect develop-
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46 SYNTAX OF SCHOOL CHILDREN

ment of syntactic control. In speech there were statistically signifi-
cant increases in F-unit length from the kindergarten stage to the
end of Grade 1 and from the end of Grade 5 to the end of Grade 7;
in writing, a significant increase came in Grade 5. These are pre-
cisely the times at which further analysis showed particularly re-
markable syntactic developments in the two modes of expression,

It is noteworthy that in Grade 3, T-units were longer in oral
than in written expression, but in Grades 5 and 7 they were
longer in writing. In none of these grades were differences in T-unit
length in speech and writing statistically significant, but the data
suggest that as children progress through the upper grades they
learn to control their writing more strictly than their speech. This
suggestion is reinforced by other evidence to be adduced later.

In speech, the T-units used by boys were slightly longer than
those used by girls at all stages except Grade 5; in writing, those
nsed by girls were longer than those used by boys in Grades 3 and 5,
but not in Grade 7. None of these differences is statistically signifi-
cant.

Since Loban (1964), reporting on speech of elementary school
children in Oukland; California, and Hunt (1964), studying writing of
children in Grades 4, 8, and 12 in Tallahassee, Florida, measured the
word-length of units comparable to those here reported from speech
and writing of children in Murfreesboro, Tennessee, it may be useful
to compare grade level data from the three investigations. Com-
parisons are graphically presented in Figures 3 and 4. In interpret-
ing these graphs, it should be remembered that the Oakland study
followed the same children through a sequence of grades, while the
other studies were horizontal in nature.

It will be noted that the trends described in the three studies
arc generally y.rallel. Special attention should be called to the simi-
lar advances in the first grade in Oakland and Murfreeshoro, with
subsequent similar reductions in rate of advance in Grades 2 and 3.
Acceleration in rate of lengthening oral T-units between Grades 5
and 7 in Murfreesboro may be compared witli the even greater ac-
celeration between Grades 6 and 8 in Oakland. The initial and con-
tinuing spread between means of unit length in Oakland and
Murfreesboro may possibly be explained by differences in stimulus
sitnations or by the inclusion of a large number of disadvantaged
children among Loban’s subjects.

The comparison of T-units in samples of writing of children in




FINDINGS AND INFERENCE 47

&

Vd

=

(-

a4

[§3]

<%

[%2]

a)

24

)

6

.- =~——=MURFREESBORO -

. 7,

===-s OAKLAND L4

vz

, ] . . i , . ~ To
K | 2 3 4 5 6 7 8

CGRADE

Figure 3. Mean number of words in T-units in oral discourse of
children in Murfreesboro, Tennessee, and Oakland, California. (Ref.:
Loban, 1964, p. 57.)
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Figure 4. Mean number of words in T-units in written material
produced by children in Tallahassee, Florida, and Murfreesboro, Tennes-
see. (Ref.: Hunt, 1965, p. 22.)

Murfreesboro and Tallahassce is remarkable for the almost exact
correspondence of data for the carlier grades.

Hunt observed (1964, pp. 40-48) that a striking difference be-
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tween the writing ol younger and older students was to be seen in
the proportions ol very short I-mnits in ieir respective compositions,
By comparison to the Irequency of Tennits less than nine words
long in the writing of twelfth graders. he Tound the frequency of
such units in compositions of eighth graders more than twice as great,
while in those of fourth graders it was almost four and a hall times as
great. In order to compare characteristics of the writing of children
in Murlreeshoro with those in writing by children in Tallahassee,
and to observe the same features in oral expression at various age
levels, Table 8 was prepared. Tt shows the percentages of short
T-units in subsamples of the corpus here reported on.

TABLE 8—Perceatages of T-units Less Than Nine Words Long in
Speech of Boys and Girls at Six Grade Levels
and in Writing at Three Grade Levels

Kinder-  Grade Grade Grade Grade Grade

garlen 1 2 3 5 ‘

Speceh

Boys 72.91 68.496 61.88 6G1.06 60.78 SINN

Cirls 7713 63.76 66.56 .56 G0.7Y 57.33

Both 7007 67.36 64.22 60.31 60.78 5122
Writing

Boys 71.65 52,02 4093

Girls G7.6Y S5LAY 50.08

Both 69.67 51.75 47.50

The contrasts hiere are not as sharp as those observed by Tunt
(sec Figure 5), but exeept in the speech of fifth graders, there was
a steady decrease in the proportion of short T-units in both modes
of expression. Most remarkable, however, is the fact that the pro-
portion in third grade writing was higher than in first grade speech,
yet the decrease in fifth grade writing was more marked than de-
creases in speech in any four-vear time span. These facts are con-
sistent with a number of others indicating that syntactic control of
third graders was much weaker in writing than in specch, bat that
in the upper grades there was a reversal of relative mnastery in the
two modes of expression.

P ' 58
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Figure 5. Percentages of T-units less than 9 words in length
in writing of children in Tallahassee, Florida, and in speech and
writing of children in Murfreesboro, Tennessee. (Ref.: Hunt, 1965, p.
30)
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Number of Sentence-Combining Transformations per T-unit

Except for coordinations of main clauses, sentence-combining
transformations may be conceived as embedding _ne kernel sentence
(often, though not always, in reduced form) into another in ways
determined by the rules of grammar. This cinbedding imcrcases the
information carrying power of the resulting construction. 1t nay
well be supposed, then, that at lcast for children, the relative
density of these transformations within T-units signalizes the degree
of maturity attained. (In adult expression, of course, this density
may reach a point of diminishing communicative effectiveness, be-
vond which it indicates something other than linguistic mastery.)

Naturally, the embedding process described will also lengthen
T-units, so there should be a corrclation between unit length and the
incidence of sentence-combining transformations. A comparison of
Table 7 with Table 9 does indeed show a positive relationship.
Table 9 accounts for the proportional number of all sentence-com-
bining transformations except main-clause coordination.

Just as length of T-units was increased in each successive grade,
so increments in the number of sentence-combining transformations
appeared in each mode of expression in all grades. (They also oc-
curred in all subsamples at successive levels, except in oral expres-
sion of boys in Grade 5.) These increments were greatest in exactly
the time spans when the T-units were most notably lengthened. In
speech, the inereases in Grade 1 and in Grade 7 were statistically
significant. In the writing samples, significant increases occurred in
both the fifth and the seventh grade.

Inspection of Tables 7 and 9 will show, however, that the cor-
relation hetween increases in length of T-units and number of trans-
formations per T-unit was not perfect: this fact is graphically
demonstrated in Figure 6. One obvious reason for imperfect corre-
spondence is that there are other ways of lengthening T-units besides
embedding other sentences in them. Probably more important is
the fact that different types of sentence-combining transformations
produce syntactic structures widely varving in degree of complexity—
from a single noun adjunct to a relative or adverbial clause.

Still, the parallels in these two measures are impressive. Just as
third graders, for example, used longer T-units in speech than in
writing, while fifth graders reversed that relationship, so there were
more sentence-combining transformations in oral than in written T-
units of third graders but more in the written than in the oral T-
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units of children in the advanced classes. The contrast in this re-
spect in the two upper grades (though not in Grade 3) is statistically
significant. This reinforces the impression that the older clemen-
tary school children had learned to control their written expression
more carcfully than their oral language production.

That the ratio of sentence-combining transfornsations to “I-units
i the writing of the older children who were subjects of this in-
vestigation was not extraordinarily high is shown by a comparison
with the findings of Hunt (1964). Figure 7 graphs the data obtained
on this ratio in the writing ol the children in Murfreeshoro. Tennesser.
and that obtained by Hunt in his study of writing of children in
Tallahassee. Florida. The figure shows a smaller increase in the ratio
in writing of seventh graders in Murfreeshoro, but it must be ro-
membered that grade gaps in samplings of the two studies are not
identical,

Sex differences in the ratio of sentence-combining  transforma-
tions to T-units all turn out to be statistically nonsignificant. Yet Table

9 shows that scores for bovs in oral samples were higher except in
Grade 5, while scores for girls exceeded those of boys in wrilten

compositions in Grades 3 and 3, though uot in Grade 7.

MURFREESBORO s——— g

TALLAHASSEF, s—=——=—

AN TRANSFORMATIONS
PER T-UNIT

ME

T

12
GCRADL

Figure 7. Mean number of sentence-combining transformations
per T-unit in children’s writing in Tallahassece, Florida, and Murfrees-
boro, Tennessee. (Ref.: Hunt, 1964, p. 140)
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Kinds and Functions of Sentence-Combining Transformations

Beyond measuring magnitudes of units in Jaingnage production
and caleulating the number of transformations absorhed into those
mits, an acconnt ol children’s control of syntax requires specific
deseription of the grammatical constrnctions they employ. The greater
part of the data presented in this report is concerned with relative
frequencies of ocenrrence of varions kinds of sentence-combining
trausformations  and  their  [inctions in  the language  samples
studiced. Displavs of the data are offered in Tables 10 through 22, In
every instance, frequencies are represented by the rate of ocenr-
rence per 100 T-units,

One type of sentence-combining transformation, it was explained
in Chapter 1, is characteristically overnsed by immature  speakers
and writers. Thant (196:4) noted that in writing the frequencey of co-
ordination of main clauses varied inversely (and significantly) with
advances in grade level: Strickland (1962) and Toban (1963) hoth
presented examples to illustrate such immature coordination in speech
—nsually involving use of the conjunction and. Overfondness for co-
ordination of main clauses on the part of vonng children is one
reason for adopting the T-nnit as the basis for syntactic amalysis.
Table 10 shows the relative mumbers of T-mits introdueed by co-
ordinating conjunctions in langnage samples studied here.

Coordination of from one third to fonr fifths of all main clauses
in oral expression would certainly seem to be excessive, and the
high percentage of such coordination in writing as shown in Table 10
is no donbt indicative of immaturity. Tt is a reasonable inference
that this feature of the langnage production here stndied is to he
attributed in part. however, to the narative character of the com-
positions. The fact that the children were mainly concerned with
nar:zation may particularly have militated against marked reduction
of main-clause coordination in the upper grades. Hnnt (1964), in
papers on unspecified subjeets, fonnd coordinating conjnnctions  in-
trodueing 2694 pereent of the main clanses written by fonrth graders,
17.67 pereent of those written by cighth graders, and only 13.48
pereent of those written by twellth graders,!

The reduction in incidence of main-clause ecoordination in

“Flhese percentages have been worked ont from data presented in
Table 3, p. 20, of Iunt’s report (1964) and from information iv a per-
sonal conumnuication from Kellogg W. Thit, dated September 29, 1965.
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TABLE 10-—Incidence of Initial Coordinating Conjunctions in T-units
in Speech of Boys and Girls at Six Grade Levels and in Writing
at Three Grade levels: Rate of Occurrence per 100 T-units

Kinder- Crade  Grade Grade  Grade  Grade
varlen 1 2 3 5 7
Speeeh
Bovs
Aned 33.08 50,22 62,21 GG.1S 71210 (6.02
But 2,13 1.51 116 1.89 1.19 142
So 1.10 2,80 162 -1.65 4.67 3.93
Or 1 A7 22
Total 56.31 3035 67.499 TATY S0.2:4 71
Girls
And A47.95 6.5 70,03 6S.53 7719 .47
But 5 1.50 A0 1.73 2.05 1.82
So 237 1.58 2.56 2.30 271 3031
Total 5130 G119 7319 7258 52,25 75.60
Both
Andd 50,53 33.51 66.12 G7.33 T0.83 6.7
But F.51 1.65 1.03 1.8 1.G2 .62
So LT3 219 3.59 3.8 3.6Y 3.62
Or 006 08 A3
Tolal 53.50 59360 7071 7270 51.25 7311
Wriiing
Boys
And 1995 2181 16.17
But 103 3.1 297
So D57 3.16 235
Ior 16
Or A6 10
Total 20.57 31.03 21.59
Girls
Aned 116 1G.530) 16.79
But 2.65 .96 3.50
So 4.07 3440 3.96
Or A7
Total 21.18 26.08 2155
Both
And 17.20 19.15 16.18
But 3.35 3.85 3.38
So -1.82 3.30 315
For 08
Or 16 06
Tolal

to
ot
W
-1

28.51
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seventh grade speech was statistically significant, as were also the in
creases in Grades 2 and 3. The differences between speech and
writing were significant in all theee grades. 1n neither speceh nor writ-
ing were there significant sex differences in any grade.

Coordination of main clauses now having been disposed of, all
other syatactic constituents formed from transformations  incorpor-
ated into larger grammatical structures will he reported within the
three categories into which they were clssified: (1) Nominal Con-
structions, (2)  Adverbial Construetions, and (3} Coordinate Con-

TABLE 11—Incidence of Nominal, Adverbial, and Coordinate

Constructions Formed by Sentence-Combining Transformations

in Speech of Boys and Girls at Six Grade Levels and in Writing
at Three Grade Levels: Rate of Occurrence per 100 T-units

Kinder-  Crade  Crade  Crade  CGrade  Grade

garten 1 2 3 5 h
Nowinal Constructions
Speech
Boys 56.93 6647 6150 6371 5919 8097
Cirls 41,97 59.33 38006 DY8S (35.306 (5.61
Both 44,410 6390 HUTS 61.79 62.27 T4.6Y
Writing
Boys 51.7Y 7237 10135
Cirls 63,149 SO050 0 86T
Both S84 THA3 94,06
Adverbial Constructions
Speech
Boyvs T.93 10,67 13.249 14.7Y 13.50 19.4Y
Girls 7.07 12.67 10.25 15.88 16.29 19.31
Both 7.50 1.6 1157 15.33 14.89 19.59
Writing
Boys 1221 1369 2533
Girls 13.81 REN 23,23
Both 13.01 19.03 24,29
Coordinate Constructions
Speech
Boys 1G.20 3().20 26.50 2.4.29 30.56 46.41
Girls 13.13 19.67 24.25 21.88 35.30 31.00
Both 14.67 19.93 35.37 23.09 28.03 8T
Writing
Bovs 15.21 49.50 42,23
Girls 22.5(0) 39.71 41,34
Both

20.35 44.61 41.81

61




ERIC

PAFulToxt Provided by ERIC

FINDINGS AMD INFERENCES 57

structions within "Funits. Nomival constructions have been divided
into noun-headed structures and  non-headed  structnres occupying
nominal positions in sentences. Fhe adverbial constrnctions inelude
adverbial  clanses, sentence  adverbials, and  adverbial infinitives.
‘The constituents of coordinate constructions (often joined by co-
ordinating conjunctions) mav. of course, he single words, phrases,
or dependent cliuses, [ should he clear that. though the other two
categories are mutually exclusive, coordinate constructions may he
composed of nominal, verbal, adjectival, or adverbial elements. Such
clements are properly distributed at other points i e analysis,
but it is useful to have an overall accounting of coordination with:
T-units.

Rates at which the general classes of constructions were repre-
sented i speech and writing may be inspected in Table (.

SENTENCE-CONMBINING TRANSFORMATIONS 1N NOVIN AL CONSTRUCTION S

The rate of occirrence of sentence-coinbining tansformations in
nominal constructions inereased significantly in Grades | and 7.
and the overall inerement in the frequency of such transformations
was also significant, in spite of the fact that no notable development
ocenrred between the end of CGrade 1 and the end of Grade 5. laxeept
in Grade 5, the transformations within nominals were marke dly
more frequent in the oral expression of bovs than of girls.

In writing, the incidence of svnl('nvc-(-oml)ining tansformations
in nominals incereased significantly in both Grade 5 and Grade 7.
Third grade girls used these transformations more frequently  in
writing than in speeeh, but the bovs used them rauch less often in
writing. In the fifth and seventh grades, however, both sexes em-
ployed them with significantly greater frequency in writing than in
speech, and in Grade 7 the bovs used them significantly more often
in writing than did the girls,

If increased exploitation of these  transformations marks  de-
velopment of syntactic control in children’s binguage, the data just
reviewed indicate once more that in specch the greatest advances
oceurred in Grade 1 and in the period between the end of Grade 5
and the end of Grade 7. They also reinforce the observation that
mastery of syntax in writing developed so rapidly in the npper grades
that by the end of Grade 7 it ontran the acquisition of such control
in speech. Finally, they suggest, as does other evidence, that the girls
achicved facility in writing more rapidly than did the bovs in the

65
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Crade 3-5 time span but that the boys had closed the gap by the end
ol the seventh grade.

Tubles 12 through 13 show the rates of occurrence of sentence-
combining transformations in various subtypes of nomimal construe-
tions. Ileaded nominal constructions, reported in Tables 12 and 13,
are those in which the modified noun could by itself function gramn-
matically as the whole construction does. The various modifiers may
be specificd and exemplified within constructions as follows: noun
adjuncts (North Wind), adjectives (cold rain), genitive forms of
nouns or prounouns (man's coal or his coat), rclative cliuses (man
who was wearing a coat), prepositional phrases (bird in a tree), in-
finitives  (food to eat), participles and participial phrases (fulling
leaf or the ant rolling the ball), and words usually classified as
adverbs (man outside). Non-headed nominal structures, reported in
Tables L4 and 15, are constructions that function syntactically as
wholes in fashions typical of nouns but cannot be graommatically re-
placed by a single word contained in them, Such structures are iden-
tificd by italics in the examples of subtypes shown here as function-
ing within larger constructions: noun clauses (The dove saw that
the ant was drowning), infinitive phrases (He wanted to return
the favor), infinitive phrases with subjects (‘The sun made the flowers
bloom), and gerund phrases—often objects of prepositions (The dove
kept him from heing drowned).

An obvious generalization indicated by the calculation of inci-
dence of subtypes of nominals formed by sentence-comnbining trans-
formations is that in oral discourse there were fluctuations of some
magnitude, a number of overall increments that are significant, but
few observable consistent trends, In the comparison of Grades 5 and
7, the increase in use of noun adjuncts was considerable, and the
seventh grade increments in employment of the adjective+4-noun and
the noun4-prepositional phrase were found to be statistically signifi-
cant. The inflected genitive showed an overall increase in rate of
use; its incidence in the speech of second graders as compared to
that in the speech of first grade children is statistically significant.
Except in the sccond grade, there were steady increases in the
use of participial modifiers from stage to stage. Though the gains
were sinall, the final result was that seventh graders used participles
as coustituents of nominal constructions more than three times as
frequently as kindergarten children did. This construction was used
more frequently by boys than by girls at every stage; it is the only

6
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type of nominal that was identified as consistently favored by cither
of tlic sexes in oral discourse.

TABLE 12—Headed Nominal Constructions Formed by Sentence-
Combining Transformations in Speech of Boys and Girls at Six
Grade Levels: Rate of Occurrence per 100 T-units

Kinder-

Grade

Edeﬂ ” Crade -Cnﬁlc' C}mh'
garten 1 2 3 5 7

Noun+Noun

Boys 7.47 9.87 743 814 9.75 12.94

Girls 8.53 7.00 7.38 11.63 9.79 10.38

Both S.00 S.45 741 9.89 9.77 11.66
Noun+Adjective

Boys 53.53 11.07 9.1 6.43 7.63 10.82

Girls 7.40 6.93 10.69 6.63 8.6 13.21

Both 6.47 9.00 991 G.353 8.25 12.07
Noun+Cenitive Form

Boys 12.13 12.80 18.93 19.43 17.56 17.35

Girls 10.73 12.53 15.25 17.00 19.43 18.08

Both 11.143 12.67 17.09 18.21 1S.49 17.71
Noun+Relative Clause

Bovs 4.20 2.67 2.50 114 3.38 4.65

Girls 5.33 3.33 3.81 1.13 3.14 3.15

Both 4.77 3.00 3.15 2.63 3.26 3.90
Noun+Prepositional Phrase

Boyvs 4.47 3.27 3.36 3.14 6.00 9.7

Girls 3.33 2.67 5.31 4.00 4.50 -4.92

Both 3.90 2.97 4.33 3.57 5.8%5 7.31
Noun+Infinitive Phrase

Boys 1.10 — 2l L 19 65

Girls 47 .20 50 .19 1.07 .15

Both .79 11 35 17 .63 40
Noun+ Participle or Participial Phirase

Boyvs 1.27 1.80 1.71 1.93 2.00 3.35

Girls 33 40 .06 1.13 1.71 1.62

Both .80 1.10 .89 1.53 1.85 2.49
Noun+Adverb

Boys -— — — a1 .09 43

Girls - — - 35 — 11

Both — - — 23 04 27
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TABLE 13—Headed Nominal Constructions Formed by Sentence-
Combining Transformations in Writing of Boys and Girls at
Three Grade Levels: Rate of Occurrence per 100 T-units

Grade 3 Grade 5 Grade 7

Noun+Nomn

Boyvs 12.64 14.36 17.53

Girls 9.50 12.21 11.77

Both 11.07 13.59 11.56
Nomn+ Adjective

Boys 543 12.7 1291

Cirls 7.87 8.1t 1:3.85

Botly 6.65 10,45 1:3.59
Noun +Genitive Form

Boys 14.36 23.65 22,29

Girls 17.56 19.79 23.83

Both 15.96 21.71 23.07
Nomu+ Relative Clause

Boys 1.29 231 5.0

Girls .6Y 443 3.39

Both .99 3.7 1.16
Nonn + Prepositional Phrase

Boys 4.6 557 1.7

Girls 4.00 6.43 8.15

Both 4.32 590 9.93
Noun4-Infinitive Phrase

Boys 21 3 A7

Girls .50 21 a7

Both 35 A7 .62
Noun i Partiviple or Participial Phrase

Boys 2.00 287 6.77

Girls 2.63 2.14 385

Both 231 2.51 5.51

i 4-Adverh

Bovs 23 - 76

Girls — A3 15

Both 13 .16 A5

One of the most enigmatic features in the whole array of data
oollected in this study is the showing that kindergarten children used
relative clauses more frequently than did children at any other
stage, in cither speech or writing. Harrell (1957), studying the
language of children from 9 to 15 vears of age, found that such
clauses werc used less frequently than noun clauses or adverb
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clauses in oral stories produced at cach age level, and less frequently,
too, in the written stories of 9-vear-olds and 1l-year-olds. Noting
that Watts (1944) bad made a similar observation about the writ-
ing of children up to the age of 11, Harrell inferred that vounger
children have a less well developed understanding of the uses of
adjective clauses than of other types and that they find thein harder
to manipulate. The present study also shows relative clauses less
frequently used than nom clauses and adverh clauses, but the rela-
tive difference in frequency was least marked at the youngest age.
Harrell further found that, in writing, the children he studied used
adjective clauses more often than noun clauses at the 13- and 13-year
age levels. The present study does not show such a characteristic
in the writing of older children.

The non-headed nominals in the oral samples showed no par-
ticularly notable overall increases in use. The curious fluctuation in
the frequencies of infinitives with subjects seems diffienlt to explain.
A statistically significant increase in Grade 1 was followed by a
significant drop in Grade 2; the rate of occurrence in Grade 7 was
almost identical with that among kindergarten children.

TABLE 14—Non-Headed Nominal Constructions Formed by Sentence-
Combining Transformations in Speech of Boys and Girls at Six
Grade Levels: Rate of Occurrence per 100 T-units

garten 1 2 3 5 7

Noun Chinse

Kinder- Grade  Grade  Grade  Grade  Crade
o ; &

Boys S.80 7.13 6.50 8$.71 4.56 992

Girls 233 7.40 7.50 S8.13 7.07 7.92

Both 5.57 7.97 T.00 S8.42 5.51 8.87
Infinitive Phrase

Bovs 3.67 4.47 3.29 271 2.56 4.00

Girls 93 447 4.19 231 314 Ririrg

Both 230 447 374 2.51 285 3.39
Infinitive with Subject

Bovs G.87 12.20 7.29 7.21 3.38 4.33

Girls 297 13.06 5.19 G.56 4.79 41.15

Both 4.57 12.63 6.24 6.89 4.07 41.34
CGerund Phrase

Bovs .60 A3 1.07 1144 S8 S8

Girls 53 - .25 .88 .86 i

Botl 57 22 .G6 1.01 87 53
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TABLE 15—Non-Headed Nominal Constructions Formed by Sentence-
Combining Transformations in Writing of Boys and Girls at Three
Grade Levels: Rate of Occurrence per 100 T-units

Grade 3 Grade 5 Grade 7

Noun Clause

Boyvs 4.86 5.00 8.18

Girls 10.63 10.00 6.77

Both 7.73 7.50 747
Infinitive Phrase

Boys 1.29 2.50 4.29

Girls 3.75 3.21 4.54

Both .32 2.85 141
Iufinitive with Subject

Boys 4.71 6.87 8.06

Girls 7.06 6.36 6.08

Both 5.59 6.61 7.07
Gernd Plisuse

Boys 36 . b a2

Girls 1.25 1.36 3.31

1.31 271

Both 81

The facts about nomiusal constructions in written composition
are quite different. Among headed structures, only the noun4-infini-
tive phrase failed to show at least slight gains in frequency fromn
grade to grade. Non-headed nominals containing infinitives showed
consistent gains, and the use of gerund phrases increased in Grade 5,
though nomn cliuses lost a little ground in both fifth and seventh
grade compositions. With four exceptions (three of them in Grade 3),
headed nominal constructions were used ore frequently in writing
than in speech. Considered as a single set, headed and non-headed
uominals involving sentence-combining transformations occurred with
significantly greater freguency in writing than in speech in Grades
5and 7.

The differences in rates of occurrence of nominal constructions
in oral and written discourse at three grade levels are made clear
in Table 16, derived from Tables 12 through 15. The figures are
obtained by comparing the rates of occurrence per 100 T-units; a
plus sign indicates greater frequency in writing and a minus, lesser
frequency in writing than in speech. If it can be supposed that pro-
duction of nominal constructions describable as resulting from
sentence-combininy transformations are indicative of syntactie con-
trol, it may be inferred from the data arranged in Table 16 that
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TABLE 16—Differences in Rates of Occurrence of Nominai Constructions
per 100 T-urits in Writing and Speech at Three Grade Levals

Grade Level Third Fifth Seventh
Noun+Noun 118 +3.82 +2.90
Noun+ Adjective 12 2.20 +1.32
Noun+ Genitive Form =225 $3.22 +5.36
Noun+Relative Clanse - 1.6 S | + 36
Noun * Prepositional Phrase + 75 .63 $2.62
Noun+ Iafinitive Phrase 08 = A6 .23
Noun+Participial Phrase 58 66 +2.82
Noun+ Adverh = .10 S B + 18
Noun Clause - .67 +1.69 - 1.40
Infinitive Phrase + .01 - +1.02
Infinitive with Subject - 1.00 42,54 <373
Gerund Phrase = .20 444 ~1.88

Note: Plus sign indicates greater frequeney in writing;
minus sign indicates lesser frequency in writing.

there was not much difference hetween the degree of control pos-
sessed by third graders in writing and in speech, but that in the
upper grades developinent of mastery in writing ontran  growth
toward maturity in speech. This statement is made without the
implication that a common level of usage would be found in fully
mature speech and writing.

In an interesting way, the findings related to writing reported
here complement those of Hunt (1964). His study of noun modifiers
fornined by sentence-combining transformations in written  composi-
tions showed that fourth graders used all these structures only about
63 percent as often as twelfth graders did, while children in Grade
S nsed them about 83 pereent as often as twelfth graders did.2 On
more specific matters, too, Hunt's findings parallel those of this study.
He reported (1964, p. 94) that the use of prepositional phrases to
modify nouns donibled from Grade 4 to Grade 12. Such a doubling
occurred between Grade 3 and Grade 7 in the writing analvzed
here, the greatest inercase appearing in Grade 7. As a more trivial
item, he reported only fourteen instances of modification of a noun
by an adverb in 54000 words written hy children in Tallahassee,
Florida. The children of Murfreestoro, Tennessee, also used such

2The percentages noted here have heen worked out from data given
by Hunt (1964), p. 104.
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constructions very sparingly, and not at all before the third erade.

Less revealing than the account of structural types of nominals
bnilt by sentence-combining transformations is the classification of
grammatical functions performed by those constriictions. Yet it is of
legitimate interest, for it tells something about how the transforma-

YABLE 17—Grammatical Functions of Nominal Constructions Produced
by Sentence-Combining Transformations in Speech of Boys and
Girls at Six Grade Levels: Rate of Occurrence per 100 T-ynits

Kinder- Grade  Grade  Grade  CGrade  Grade

garten 1 2 3 5 7

Subject

Bovs S.07 10,07 7.00 9.71 8.31 11.47

Girls 913 7.53 10,75 1081 8.71 12.38

Both S.60 8,80 8.57 10.25 8.51 11.95
Direct Object

Bovs 3457 10,87 35.-43 H5.04 32.25 42.24

Girls 21.27 42.53 33.36 31.50 37.36 35.23

Both ATR/T O ALT0 3149 34.07 3481 38.73
Indirect Object

Bovs _ 21 - - - 07

Girls — .23 - — 1

Both — 21 - — 09
Subject Complement

Bovs 3.27 3.47 2,43 1.79 1.00 224

Cirls 3.27 2.53 1.38 1.25 1.79 1.31

Both 3.27 3.00 1.91 1.52 1.39 1.77
Object Complement

Boyvs — — — — .0y .29

Girls — - -- - -— .22

Both — —_ — — .04 25
Appositive

Bovs 32 A3 A9 35 3 65

Girls — A5 — — — 76

Both A1 A4 .24 A7 22 71
Object of Preposition

Bovs - 5.93 10,40 14.57 14,53 15.69 2276

Girls 7.13 5.87 12.19 15.06  15.43 17.38

Both - 8.03 §.13 13.38 14753 1526 20.07
Adverbial Nominal

Bovs 1.10 1.29 1.15 1.22 1.19 1.29

Girls 23 45 1.20 1.04 1.39 97

.67 L13 1.39 1.13

Both

.87 117
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tions affect different parts of the sentence. Data on this subject are
organized in Tables 17 and 18. Nominal functions not listed in those
tables cither were unrepresented in the language samples or were
so rare as to make statistical comparisons unfcasible, To make the
discussion of the data clearer, examples of transformation-produced

TABLE 18—Grammatical Functions of Nominal Constructions Produced
by Sentence-Combining Transformations in Writing of Boys and
Girls at Three Grade Levels: Rate of Occurrence per 100 T-units

Grade 3 Grade 5 Grade 7

Subject

Boys 9.07 12.63 15.29

Girls 10.81 11.00 15.15

Both 9.94 11.81 16.72
Direct Object

Bovs 29.00 38.87 4447

Girls 40,414 44.36 40.46

Both 54.72 11.61 42.47
Indireet Object

Boys — _— 33

Girls - — .-

Both — — 19
Subject Complement

Bovs 43 .56 2.00

Girls 144 71 1.39

Both 1.19 .63 1.79
Object Complement

Boys 22 — 51

Girls 44 A7 -

Both 335 08 31
Appositive

Boys — —_ 33

Girls —_— 49 --

Both — .24 .19
Ohject of Preposition

Boys 10.93 18.13 34.29

Girls 11.37 20.36 25.77

Both 11.15 19.25 30.03
Adverbiul Nominal

Boys 1.77 2.02 1.30

Girls . 2.01 2.41 219

Both 1.89 2.23 175
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nominals functioning variously  within sentences are given here.
with constructions in question italicized.

Sumject: A hunter on his way hunting sees an apple tree.

Direcr onject: A hunter on his way hunting sces an apple trec.

Inpmecy onpiar: He was going to give the little boys twa apples.

SunpeT coMILEMENT: I gness it was a wind machine.

Opject conrrLexint: The sun made it a pretty day.

Arrosimive: I made a play house, a great big one.

OnjecT OF ruerosiTioN: A hunter on his way hunting sces an apple
tree.

ApvirsiAL NoxaNaL: It rode wlong a little way.

Among the nominals dealt with here, those used as subject
showed no significant differences in rate of occurrence in speceh
subsamples, but they appeared with significantly greater frequency
in the writing than in the speech of children in Grades 5 and 7.
Subject complements did not vary significantly in frequency in either
speech or writing at any grade level, though there was a general
decline in their occurrence after the first grade.

The most important feature of nominal constructions nused as
direct objects scems to be their marked prominence at all wrade
levels. In oral samples they increased from kindergarten to Grade 7.
but only the increment in Grade 1 was significant. In writing. they
were used much more often by fifth and seventh graders than by
third graders, but the difference failed to reach the .03 level of
significance. Fifth graders used them with significantly areater fre-
quency in writing than in speech.

The nominal function that increased most steadily and im-
pressively from grade level to grade level was that of the object of
a preposition. In spcech, thongh the increment in the first grade was
small, all others were considerable, and those in Grades 2 and 7
were statistically significant. Use of transformation-produced nomi-
nals with this function increased two and a half times from kinder-
garten to Grade 7. Such constructions were less frequent in the
writing than in the speech of third graders, but were more often
used in writing than in speech in the upper arades. The difference
in incidence in speech and writing was statistically significant in
Grade 7. These facts are capable of heing interpreted as further
indications of relatively more rapid development of syntactic control
in written than in oral expression in the upper grades.

Indirect objects, object complements, appositives, and adverbial
nominals resulting from sentence-combining transformations oc-
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curred very infrequently in the material analyzed for this study.
and there were no statistically significant differences in their inci-
dence in the various subsamples. Ounly in the hnguage production of
the seventh graders were units performing all these functions to be
found.

Sex dilferences related to nominal functions appear to he rela-
tively unimportant; fluctuations rather than consistent trends were
characteristic of the subsamples. The only differential generalizations
that can be made about the speech samples are that transformations
producing subjects were used with som-what greater frequeney by
girls, except in Grade 2, and those producing objects of prepositions
were used more often by boys, except in Grade 3, In writing, however,
girls markedly exceeded boys in the use of transformations proJucing
adverbial nominals in all three grades, subjects and subject comple-
ments in Grade 3, und direct objects and objects of prepositions in
Crades 3 and 3. With the exceptions of subjects and objects of
prepositions in Grade 3, the girls also used these constructions more
often in writing than in speech. These facts may indicate that girls
make more rapid carly progress in writing than bovs do. In Grade
7, however, boys cqualled or exceeded girls in the use of noninal
transformations performing nearly every function identified.

ApveErniaL CONSTRUCTIONS

The rate of use of the whole class of adverbial constructions
identificd as resulting from sentence-combining transformations was
significantly increased over the grade spans in both speech and writ-
ing. In oral expression. significant increments occurred in Grades 1
and 7. In writing. increments were significant in both Grade 5 and
Grade 7.

Tables 19 and 20 show rales of occurrence of subtypes of adverb-
ial constructions. In these tabulations, interjected clauses (such as
I think in the sentence, “It is better, T think, to be kind and gentle™)
are included among sentence adverbials, as are absolute constructions
and other modifications affecting a sentence as a whole but not re-
lated directly to a constituent in it. The termm “adverbial clauses”
covers reduced comparisons and  expressions like “the more the
merrier,” as well as clauses that modify (or complement) adjectives
and those that modify predications. Adverbial infiuitives are exempli-
ficd by the italicized expression in “The ant went out to get some
food.”

w (>
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In oral expression, seventh graders used adverbial clauses more
than twice a5 frequently as did children in Kindergarten, though
there were no significant differences in rates of use between ad-
jacent grades. The statistically significant increment in speech of
third grade girls is due mainly to the large and unaccountable drop
in rate of use by girls in Grade 2. The speech samples showed a

TABLE 19—Adverbial Constructions Formed by Sentence-Combining
Transformations in Speech of Boys and Girls at Six Grade Levels:
Rate of Occurrence per 100 T-units

Kinder- Crade Grude Crade Crude Grade

garten 1 2 3 5 T

Adverbial Clauses

Bovs 6.27 8.53 10.36 9.86 8.25 12.549

Cirls 3.87 9.50 5.38 1038 11.56 13.08

Both G.07 917 T.8T 10,12 10.05 12.83
Seutence Adverbials

Bovs 140 1.47 2.2] 3.29 281 482

Cirls 03 1.87 3.50 3.30 257 3.69

Bouth 1.17 1.67 2.85 3.39 264 123
Adverbial Infinitives

Bovs a3 ST 1.00 1.57 237 241

Cirls .20 1.00 I .25 1.57 234

Both 27 93 1.22 291 1.97 2.40

TABLE 20— Adverbial Constructions Formed by Sentence-Combining
Transformations in Writing of Boys and Girls at Three Grade Levels:
Rate of Occurrence per 100 T-units

Grade 3 Crade 5 Grade 7

Adverbial Clanses

Bo: s 8.43 11.31 18.12

Carls Y.14 20.00 17.08

Both 8.93 13.65 17.60
Sentence Adverbials

Boys DT 1.19 223

CGirls 1.19 1.64 5.85

Both S8 1.41 4.04
Adverbial Infinitives

Boys 3.21 1.25 5.18

Cirls 3.19 2.50 3.08

Buth 3.20 1.87 4.13
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general increase by grade in oceurrences of sentence adverbials; the
increment in Grade 7 was statistically significant, though that fact
is u little less impressive when the fifth grade drop in frequency is
noted. In spite of a muarked overall increase in incidence of ad-
verbial infinitives in the children’s speech, the only significant dif-
ference in use from grade to grade was an extraordinary peak in
the expression of third grade girls.

Adverbial clauses in writing were used significantly more often
by fifth than by third graders. Thev occurred  al o stznificanthy
higher rate in writing than in speech in Grades 3 and 7 and at-
tained an wnexplainably  high frequeney i the compositions of
lifth grade girls. Among third graders these clauses were used more
olten i specel than in writing: the difference hetween their cmiploy-
ment by third and fifth graders was significant.

Sentence adverbials appeared more frequently in speech than
writing, though the difference was slight in Grade 7. An increment
in their use in writing was significant in Grade 7. Adverbial infinitives
occurred oftener in writing than in speech only in Grades 3 and 7,
md not significantly so there. There wus a significant increase in
their use in seventh grade writing, attributable mainly to bovs.

Except for sporadic contrasts that have been noted, tabulation
of adverbial constructions shows little about differences between be-
havior of boys wnd of girls. There were some divergences, but no
meaningful patterns are suggestesl.

CoorpiNare, CONSTRUCTIONS Wity T-uNrrs

From kindergarten through Crade 7. there was a significant
increase in the rate at which the whole class of coordinite constrie-
tions within T-units occurred in specch. Significant increments ap-
peared in Grades 2, 3, and 7. No such increments were observed
in writing,

Data on subtypes of coordinate constructions are found in
Tables 21 and 22. It should be remembered that coordination of
main clwses is here excluded. All other coordinations are accounted
for. however, since such constructions are seen as being always
formed from sentence-combining  transformations.

Hunt (1964, p. S1), having remarked that problems of co-
ordination within  T-units “require considerablc grammatical per-
ception,” reported that in the cighth grade writing he analyzed there
was a moderate rise in the frequency of such coordination; but

7
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TABLE 21-—Coordinate Constructions (Excluding Coordination
of Main Clauses) in Speech of Boys and Gitls at Six Grade
Levels: Rate of Occurrence per 100 T-units

Kinder- Ceade Grade Grade  Grade  Grade

garten 1 2 3 3 B

Coordinate Nominals
Boys 6.73 3.67 7.56 5.21 6,-44 15.46
Girls 3.00 8.73 AR} 2.25 7.1 11.15
Both 4.57 7.20 751 3.23 6.53 1351

Coordinate Modifiers
Boyvs 1.93 1.73 3.14 3.61 2.63 1.63
Girls 1.33 2.00 1.914 2.00 3.50 3.1
Both 1.63 1.57 251 as2 3.07 3.98

Coordinate Predicates
Boys .53 12.50 15.41 15.07 21.06 2647
Girls 8.50 5.03 1-£.506 1631 1457 1538
11.99 13.69 17.51 2243

Both ST 10.87

TABLE 22—Coordinate Constructions (Excluding Coordination
of Main Clauses) in Writing of Boys and Girls at Three Grade
Levels: Rate of Occurrence per 100 T-units

Grade 3 Grade 5 Grade 7

Coordinate Nominals
Boys 3.93 AT 9.18
Girls BIE R S 10.23
Both 4.19 75 9.71

Coordinate Modifiers
Boys 2306 3.56 2.71
Girls .41 B! 2.585
Both 1.0 3.3 278

Coordinate Predicates
Boyvs 12.07 384 30,41
CGirls 16.30 813 28.23
33,43 29,32

Both 14.29

that the use by twelfth graders fell helow that in Grade 4. A gener-
ally similar kind of phenomenon has been identified in the writing
samples analyzed in the present study: the findings here reported.
together with those of Tlunt, may indicate that maximal use of
coordinations within T-unils in writing develops at about the fifth
o: sixth grade level.

inspection of Tables 21 and 22 will show that these con-

£ .
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structions without exception occurred less frequently in writing than
in speech at the third grade level. but that while there were slicht
increases inoral use in Grade 5, in the writing of fifth graders the
increments ontstripped those in speech. The increases in rates of oc-
currence of coordimate nominals and  coordinate predicates in the
writing of fitth graders are statistically  significant. On the other
land. only  coordinate predicates are more frequent (and signifi-
camtly so} in writing than in speech of seventh graders. White
seventh: graders showed a significantly greater use of all types of
coordinates in writing then did third graders, they used fewer co-
ordinate modificrs and coordinate predicates than did fifth graders.
The increment in use of coordinale nominals in writing in Grade
7 was not significant.

In speech. coordinate nominals were used by seventh graders more
than two and a half times as often as by preschool children, hut
as between adjacent grade levels, only the inerement from Grade
5 1o Grade 7 is statistically significmt. Frequencies in Grades 3 and
5 were below those in Grades 1 and 2, but the differences are not
significant.

Coordinate  modifiers in speech subsamples were  remarkable
for the steadiness of their increased use. and the overall increment
from kindergarten to Grade 7 is statistically sienificant, It there
were no significant differences between adjacent grade levels, There
wis an overall incremeni in the use of coordinate predicates in
speech by grade, and here the difference between Grades 5 and 7
is significant.

The only significant sex-related difference in use of coordinate
constructions in the sabsamples was the nore frequent use of coordi-
nate predicates in speech by boys than by girls in Grades 5 and 7.

Structural Patterns of Main Clauses

As explained in Chapter I, this study, unlike these of Strick-
kind, Loban, and Hocker, is not concerned with minor features of
sentence patterns, most of which result simply fromn varied positions
of modifiers. Rather, it identifies the “fixed slot” structures of main
classes and reports their relative frequencies. In this respect, it is
comparable to the investigation of children’s writing made by Sam
and Stine (1965). The distribution of clausal patterns in subsamples
is specified in Tables 23 and 24.
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TABLE 23—Structural Patterns of Main Clauses in Speech of Boys
and Glrls at Six Grade Levels: Rate of Occurrence per 100 T-units

Kinder- “Grade " Grade Grade Cradc G m(lc

garten 1 2 3 5 7

Subject-Verb ' o

Boys 34.07 31.87 34.07 40.93 46.63 43.12

Girls 38.27 34.13 43.56 44.69 45.14 16.23

Both 36.17 33.00 38.81 42.81 45.89 14.67
oubject-Verb-Object

Boys 41.93 46,40 47.86 44.71 42.19 40.94

Girls 38.93 46.53 40,75 43.88 42,21 42,23

Both 40.43 46.47 44.31 44.29 42.20 41.59
Subject-Verb-Predicate Nominal

Boys 6.13 4.07 3.14 .79 1.88 3.29

Girls 4.00 2.93 1.25 1.69 1.93 1.54

Both 5.07 3.50 219 2.94 191 241
Subject-Verb-Predicate Adjectival

Boys 2.40 1.93 3.64 2,14 3.56 4.06

Cirls 2.60 +27 3.56 2.81 3.21 2.77

Both 2.50 3.10 3.60 2.47 3.39 3.41
Subject-Verb-Indirect Object-Direct Object

Boys A4 43 33 22 42 50

Girls —_ 1.12 1.05 11 93 43

Botls 23 a7 .69 17 .67 A7
Subject-Verh-Object- Ol)jcct Complement (Nominal)

Boys — — — - 14

Girls —_ — — — —_ Al

Both 11 —_ — — — A3
Subject-Verb-Object-Adjectival Complement

Boys —_— 43 49 .56 Sl 1.44

Girls 47 .67 .60 23 .84 54

Both .23 .55 .55 .39 .67 .99
Adverbial-Verb-Subject

Boys 44 43 49 —_ .09 —_

Girls .23 — 15 — — .22

Both 33 23 32 — .04 .09
There-Verb-Subject

Boys 87 113 100 357 213 265

Girls 2,53 1.53 2.75 2.19 1.93 2.54

Both 1.70 1.33 1.87 2.88 2.03 2.59
It-Verb-Subject

Boys — .64 .33 22 25 21

Girls .23 .90 30 - .23 19 22

Both A1 77 31 .23 22 21
Passive Constructions )

Boys 1.07 .20 79 43 —_ .76

Girls —_ T3 44 .38 .86 92

Both .58 47 .61 41 .40 84
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TABLE 24—Structural Patterns of Main Clauses in Writing of Boys
and Girls at Three Grade Levels: Rate of Occurrence per 100 T-units

Grade 3 Grade 5 Grade 7

Suhject-Verh

Boys 34.86 40.31 41.12

Girls 33.56 38.43 45.61

Both 3.4.21 3937 43.37
Subject-Verh-Object

Bovs 50.50 485,19 42.82

Girls 50,44 49.93

Both 3047 49.06
Subject-Verh-Predicate Nominal

Boyvs 1.50 1.23

Girls 2.24 A3

Both 1.97 .84
Subijcet-Verb-Predicate Adjectival

Boys 4.64

Girls 3.19

Botl 391
Subject-Verb-hadire et Object-Direct Object

Boys 1.01

Girls St

Batl 91
Snbject-Verb-Ohject-Object. Complenient (Nowminal)

Boys .25

Girls —

Both a1
Subject-Verb-Ohject-Adjectival Complement

Boys 51

Girls .81

Botht .66
Adverbial-Verh-Subject

Bays

Girls

Both
There-Verbh.Subject

Boyvs

Cirls

Both
11-Verh-Subject

Bovs

Girls

Both
Passive Constrctions

Boyvs

Girls

Both

(CRUFT)
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In the following list of clansal patterns found in the material
analyzed, the descriptive labels are followed by examples.

Semprervens:  The bird flew away.
Senprer-vins-onjrer:  The ant found another hall.
SuspreT-VERB-PREDICATE. NoMINaL:  They were friends.
SUBECT-VERB-PREDICATE. snprcTivaL: - Evesything was calin,
Semprer-veErgaNvizer omjrer-omect:  The dove threw him a
leaf.
StyEcT-vErs-onreT-omECT coMerLemeNtT:  Fd oeall it a flute,
Sumrcr-vErp-onjrer-anrerivar: - That made him hapyny.
AvveEnmar-vern-senjrer:  Here caome a hanler,
ExrLunve-vErs-senjrer
(a) There-verb-subject: There was a bird in the tree,
(b) Hverb-predicate  adjeetival-subject: It is belter to e
zentle,

Passive constructions (The trees had heen blown down) and gram-
matically incomplete constructions (Because the sun was hotter)
arc also reported, the latter in Table 25. It is probably unnccessary to
point ont that dependent clanses may operate as units within the
patterns that arc described here.

Most of the main clanses in the language production studicd
conform to the subject-verh or subject-verb-object patterns. These
patterns acconnt for abont 80 percent of all T-mits of the three
vounger groups of children, and about 85 pereent of those used in
both spcech and writing in Grades 3, 5, and 7. Less than 10
pereent of the T-units had linking verbs followed by a predicate
nominal or adjectival (types 3 and 4 above), Of all the other
patterns, only the expletive-verb-subject ocenrred in the language
of a whole grade as often as once in 100 T-units. Most of the normal
clause patterns, however, did occur at all grade levels sampled.

In oral samples, the subject-verb pattern showed a slight de-
crease from kindergarten to the end of Grade 1, bt a significant
increase from Grade 1 to Grade 2 and further, but smaller, in-
creases in use in Grades 3 and 5. Tt was nsed oftener by girls than
by hoys at all grade levels cxcept Grade 5. In writing, however,
hoys in Grades 8 and 5 used it more frequently than girls did.
Its ratc of ocenrrence was consistently lower in writing than in
speech, and particularly so in Grade 3. This may be an indication
of greater syntactic complexity in writing,

Within oral cxpression, the subject-verh-object and subjcct-verh-
predicate adjectival patterns showed no remarkable differences in vse

:.-«:": 82
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by grade or sex. The first of these patterns, however, was used
with significantly higher freqpieney in writing than in speeeh in Grades
3 and 5, while the second was more prominent in writing tan in
oral discourse in all three grades from which writing samples were
obtained,

It may be a revealing fact that kindergarten children used the
subject-verh-predicate nominal type of clause proportionately more
often than did amy of the more advanced groups. This pattern is
one that perforins the simple functions of identification or equation.
The steady decrement in its use up through the fifth grade is per-
haps an indication of development of concerns that go heyond mere
labeling. If we assume that growth toward maturity is character-
istically accompanied by decreasing use of this clasal type, its
less frequent appearance in writing than in speech particularly
in CGrades 5 and 7, would support the inference that development
vroceeded more rapidly in written expression in the npper grades.
Admission of that assumption, of course, requires the interpretation
that in this respect girls demonstrated superiority to boys. In speech,
the boys consistently used linking verbs followed by nominal com-
plements at a higher mte than did girls; the difference was great-
est in Grades 2 and 7, In writing, the contrast was less notable, and
the relation was reversed in Grade 5.

None of the other grammatically complete patterns identified
(including passive constrnctions) appeared very frequently in main
clanses, and there were no significant differences in use among snb-
samples. As might be expected, the pattern used least at all grade
levels was that in which a factitive verh is followed by both a direct
object and an object complement; such constructions are relatively
rare in adult specch and writing, Of the minor pattern types, the one
most frequently cmployed was that in which the initial expletive
there is followed by verb and subjeet, in that order, Tt “vas used at
about the same rate in all grades, but a little less often in writing
than in speech. The expletive construction was reported by Striek-
land (1962) and Loban (1964) as rarely observed in speech of
children up through the sixth grade, and Sam and Stine (1965)
apparently found no examples in writing samples obtained from
the interinediate grades. Riling (1965), however, noted it fairly
often in speech and writing of fourth and sixth graders, and she was
led to account for that fact by reference to regional langnage hab-
its. Tt may secem more probable that the use of expletives was

e




76 SYNTAX OF SCHOODL CHILDREN

encouraged by the nature of stimulus conditions cliciling language
samples studicd by Riling and by the present investigators.

Only in the speech of kindergarten children, in third grade
writing, and in speech and writing of seventh graders were found
all the clausal patterns here identificd. Perhaps the generalization
suggested by these facts and by a close study of Tables 23
and 24 is that some preschool children, at least, have command of
all the commonly used structural types of main clauses, but that ready
exercise of such command, as well as discrimination that suppresses
use of some patterns, develops most markedly in the upper grades—
and particularly in writing,

Table 25 shows that there was a steady decrease in rate of use
of incomplete clausal patterns through the sehool vears, Thongh dee-
rements from grade to adjacent grade were not large, overall re-
ductions in both modes of expression were statistically significant.
The higher frequencie: of incomplete patterns in writing than in
speech are not siguificant, aithough the difference in Grade 3 is notable,
It may be another indication of relatively weaker control of writing
at that stage. Interpretations of data in Table 25, however, must
take into account the fact that the partials recorded there are not
incoherencies; they are usually cxpressions such as are normal in
English when a previous question or other feature of the situation
may justify syntactic incompleteness of a language response.

The differences in use of incomplete patterns by Loys and by
girls were far from being consistent. Boys produced them in oral
expression more frequently in Grades I, 2, and 3, but not at other

TABLE 25—Grammatically Incomplete Clausal Patterns in Speech

of Boys and Girls at Six Grade Levels and in Writing at
Three Grade Levels: Rate of Occurrence per 100 T-units

"~ Kinde- Grade Grade Grade

Kinder- Grade  Grade
garten 1 2 3 3 7
Speech
Boys 933 9.87 7.36 4.00 1.8l 1.59
Girls 10.47 6.40 4.94 319 2.64 1.54
Both 9.90 8.13 G.15 3.59 2,93 1.57
Writing
Boys 3.29 3.44 2.00
Girls 5.25 2.00 215
Both 2,11

4.27 272
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stages; they nsed them oftener than girls did in writing only in
Grade 5. Girls in Grade 3 produced more partials in writing than
in speech, but the reverse was truc for boys: in Grade 5 the boys
used them more frequently in writing (han in speech. Tt is dif-
ficult to attach inuch importance to these and other smaller dif-
ferences.

SUMMARY OF FINDINGS

Characteristics of Language Production at Various Grade Levels

1) False starts, abnorinal redundancies, and word-tangles have
in this report been grouped together as garbles, but the classification
does not include audible pauses in oral expression. Relative to
total amounts of language produced, garbles in specch were some-
what reduced in Grade 1, were increased in Grade 2, and then
were moderately deercased in each succeeding grade. They occurred
infrequently in writing at all grade levels, and their incidence
(relative to length of compositions) was lower in Grades 5 and 7
than in Grade 3. The rate of use was a little higher in the seventh
grade than in the fifth. In both modes of expression and in every
grade, most of the garbles were attributable to a few individuals.

2) In both oral and written discourse, total length of responses
increased with every advance in grade level.

3) Word-length of T-units also increased in hoth modes of
expression with every advance in grade. In speech, the increments
in Crade 1 and Grade 7 were statistically significant. Except in
the speech of fifth graders, the percentage of short T-units (less
than nine words long) deercased in hoth modes of expression with
every advance in grade level. Partienlarly striking was the signif-
icant decrease in fifth grade writing.

4) The numher of sentence—combining transformations absorbed
by T-units increased (proportionally to the number of T-units) with
every advance in grade level. In speech, the increments in Grade
1 and Grade 7 were significant; in writing, the same was true of
increments in Grade 5 and Grade 7.

5) The rate of use of main-elause coordination in speech in-
creased steadily through Grade 5. and increments in Grades 2 and 3
were statistically significant: reduction in the rate in Grade 7, how-
ever, was also significant. Fifth graders uscd such coordination in
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writing oftener than third graders did. but seventh graders reduced
their rate of use below that of third graders.

6) There were significant overall inereases in the incidence of
three major types of constructions formed by sentence-combining
transformations (uwominals, adverbials, and coordinations within
T-units) in speech from Kindergarten throngh Grade 7 and in writing
from Grade 3 through Grade 7. Tn speech, increments in use of
the nominal and adverbial constructions were significant in Griue
1 and Grade 7, and the same may be said of the coordinate con-
structions in oral cexpression of the seventh graders. In writing,
there were significant increments in the use of nominal and adverhial
constructions in Grades 5 and 7. Frequeney of coordinate construc-
tions within T-units increased significantly in fifth grade writing but
declined in the writing of seventh graders.

7) Among subtypes of the nominal constructions studicd, those
in which a noun is modified hy another noun, an adjective, a prep-
ositional phrase, a participle, or a genitive form showed large
overall inereases in nse by grade in both speech and writing. Nominals
containing adjectives and prepositional phrases significantly increased
in frequeney in speech between Grade 5 and Grade 7. Inflocted
genitives showed a significant increment in Grade 2. In writing.
significant increments were observed in the nse of genitive modifiers
and relative clanses in Grade 5, and in the use of prepositional
phrases, participial phrases, and gerund phrases in Grade 7. Other
nominal constructions, though their use gencrally increased (partic-
ularly in writing), reflected no statistically significant differences
between adjacent grade levels. Relative clauses were nsed more often
by kindergarten children than in any later grade. ’

8) Only a few notable variations were observed in frequencics
of syntactic functions performed by nominal constructions containing
sentence-combining transformations. In writing, the use of such nomi-
nals as subjects incrcased significantly in the seventh grade. Those act-
ing as direct objects increased in both Grade 5 and Grade 7, but not
significantly. Increments in use of those functioning as objects of prep-
ositions were significant in both of the upper grades. In specch.
such subjeets, dircet objects, and objects of prepositions increased
markedly from kindergarten to Grade 7. The direct objects, however,
werc used most frequently in Grade 1 (where there was a signif-
icant increment). Increased nse of the objects of prepositions was
significant in the sccond and seventh grades. Subject complements
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were used less frequently at cach succeeding stage up to Grade
7, where their incidence rose slightly. In both speech and writing,
the uses of trunstormation-produced nominals as indirect objects,
object complements, appositives, and adverbial nominals were in-
frequent and fluctuating, thongh some showed slight overall in-
creasces.

9) With few exceptions, there were steady but moderate in-
creases from grade to grade in the use of adverbial construetions
formed by sentence-combining transformations. In speech, the fre-
quency of adverbial clauses doubled between  kindergarten and
Crade 7, and adverbial infinitives were used more than cight times
as often by seventh graders as by kindergarten children. Neverthe-
less, there were no statistically significant differences between ad-
jacent grades. There was also an overall increase in use of sentence
adverbials in oral discourse; the inerement in Grade 7 was signifi-
cant, but that fact is partly explained by a slight drop in fre-
quency in Grade 3. In writing, use of adverbial clanses and sen-
tence adverbials increased in both Grade 5 and Grade 7. The
increment in adverbial clauses was significant in the fifth grade, as
was thet in the use of sentence adverbials in Grade 7. The statistical
significance of the increased use of adverbial infinitives in the
seventh grade is partly due to a reduction in their use by fifth
graders.

10) Frequencey of coordinate nominals and coordinate predicates
within T-units in specch increased significantly from kindergarten
to Crade 7, and the increments from Grade 5 to Grade 7 were also
significant. Oral use of coordinate modifiers increased steadily from
grade to grade; the overall incrcase was significant, but differences
hetween adjacent grade levels were not. In writing, coordinate
constructions as a whole were used with significantly greater fre-
quency by seventh graders than by third graders, and seventh graders
used coordinate nominals somewhat oftener than fifth graders did.
Fifth graders, however, used all three types of coordinations more
frequently in writing than did third graders, and increments in
the use of coordinate nominals and coordinate predicates were
significant. It appears that coordinate constructions attained a fre-
guency peak in Grade 5.

11) Rates of occurrence of the various structural patterns of
main clanses differed only a little from grade to grade; these dif-
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ferences may he inconsequential. Atlention, however, should  be
called to the following Facts:

a) All the clausal patterns identificd were used by at least
some kindergarten children, and this can be siid of no
other group except seventh graders.

h) Two favorite patterns, the subject-verh and the subject-
verb-object sequences, acconnt for about 80 pereent of
the T-unit structures at the three lower grade fevels and
for about 85 pereent of those in cither speech or writing
in Grades 3, 5, and 7.

¢) Kindergarten children used  the  subject-verh-predicate

nominal pattern with relatively greater frequency than did
any other group. The rate of occurrence of this pattern
deereased significantly, though not steadily, from the kin-
dergarten level through the fifth grade,
In writing, there were significant increases in the use o
the subject-verh pattern from Grade 3 to Grade 7 and in
the use of the subject-verh-predicate adjectival  pattern
from Crade 5 to Crade 7. There was a significant de-
crease in the frequency of the subject-verb-object pat-
tern in Grade 7.

12) With advance in grade level, there was a steady decrease
in rate of occurrence of grammatically incomplete clunse patterns.
The overall decrement was statistically significant.

-
~

Difference Between Oral and Written Discourse
in Grades 3, 5, and 7

1) Garbles were infrequent in the children’s wriring; they were
plentiful in speech at all grade levels. (One must remember that
the term “garbles” is not applied to audible pauses in oral expressicn, )
Relative to total amounts of language produced, the rate of oc-
currence of garbles in speech ~ompared to that in writing was more
than nine times higher in Grade 3, a little less than nine times higher
in Grade 5, and seven times higher in Crade 7. The incidence
(again relative to total length of responses) was significantly re-
duced in speech of fifth graders and less markedly reduced in that
of seventh graders; in writing, a considerable reduction in Grade
5 was followed by a small rise in Grade 7. Though a very few
children were responsible for the largest number of garbles, the
individuals who produced them most frequently in speech were gen-

&8




Q

ERIC

Aruitoxt provided by Eic:

FINDINGS AND INFERENCES 81

crally not the ones who most often dlowed them to stand in their
writing,.

2) Oral compositions were longer than written  compositions
at every grade level. The diference was least marked in Grade 7.

3) Word length of Tamits was significantly greater in oral than
in written expression in Grade 3; it was greater in writing  than
in speech in Grades 5 and 7, thongh not significantly so. T-units less
than nine words long were much more frequent in writing than in
speech of third graders, It they were by about the same amount
less freguent dn fifth and seventh grade writing. The reduction in
the rate of use of such short units in Grade 5 writing was greater
than was their decrease in speech over any four-year span.

4) The average number of sentence-combining transformations
per T-amit was significantly  greater in writing than in speech in
Grades 5 and 7, and nowsignificantly  greates in speech than e
writing in Grade 3.

5) Initial coordinating conjunctions appeared in T-units in cach
of the grades abont three times as often in speech as in writing.

6) The rate of occurrence of nominal constructions produced
by sentence-combining transformations was higher in written than
in oral material, and differences were significant for Grades 5 and 7.
There was no significant difference between oral and written com-
positions in the rate of occurrence of adverbial constructions re-
sulting from sentence-combining  transformations.  Coordinate  con-
structions within T-units occurred at a significantly higher rate
in written than in oral material in Grade 5. The slightly higher
rates for coordinates in oral expression in Grade 3 and in writing
in Grade 7 were not statistically significant.

7) Of the subtypes of nominal constructions formed by sen-
tence-combining transformations, only those in which a noun is modi-
fied by a genitive form, a participle, an infinitive with subject, or
a structure containing a gerund phrase showed significant differences
in rate of occurrence in written and oral expression. The noun--
genitive transformations appeared more frequently in third grade
speech than in third grade writing, but they were used with
significantly greater frequency in writing than in speech in Grades
5 and 7. Participles modifying nouns ‘occurred more frequently in
written than in oral expression in all three grades; the difference
was significant in Grade 7. Constructicns containing an infinitive
with subject had a higher incidence in written than in oral ex-
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pression in Grades 5 and 7 and the overall difference was significat.
Gerund phirases oceurred at a significantly bigher vate in written
than in oral compositions of seventh graders; they had been non-
sigmificantly more frequent in writing in Grade 53 and  non-
significantly more  frequent in speech in Grade 3.

8) Among nominal constructions  produced by sentence-com-
bining transformations, those functioning as subjects ocenrred signifi-
cantly more frequently in writing than in speech in Grades 5 and 7.
Those functioning as direet objects also had a higher rate of ce-
currence in writing than in speech at all grade levels, and significantly
so in Grades 5 and 7; the difference was most marked in Grade 5.
Those which were objeets of prepositions ocewrred  nonsignificantly
oftener in speech than in writing of third graders, nonsienificantly
more often in writing than in speech of fifth graders, and significantly
more frequently in writing than in speeeh of seventh graders.

9) Transformations producing adverbial c¢hnses ocenrred at a
significantly higher rate in written than in oral expression in Grades
5 and 7. Transformations forming sentence adverbials had a higher
rate of nse in oral than in written materials in cach of the three
grades, and the difference between the modes of expression s siznili-
cat when all the grades are considered together. The difference,
however, snceessively diminished in Grades 5 and 7.

10) Among the types of coordinate constructions within T-
mits, only those combining predicates significantly marked a dif-
ference between oral and written discourse. They were used at a higher
rate in written than in oral expression in CGrades 5 and 7.

11) Main clanses of the subject-verh pattern ocenrred signifi-
cantly more often in speech than in writing in Grades 3 and 5,
while the subject-verb-object pattern occurred at a significantly
higher rate in writing than in speech at these grade levels. Main
clanses with noun complements after linking verbs were used at a
significantly  higher rate in speech than in writing, while those
in which the linking verbs are followed by predicate adjectives
occurred  significantly more frequently in writing than in specch.

12) Clause patterns that are grammatically incomplete were
a little more frequent in writing than in speech in all three grades
that produced writing samples, but not significantly so in any onc of
them. The difference was gremest in Grade 3.

S0




FINDINGS AND INFERENCES

Differences Correlated with Sex

1) No clear pattern of sex differences in production of garbles
can be inferred from the data collected in this study.

2) The mean length of oral responses of bovs was greater than
that of oral responses of girls in all grades  exeept Grade 5,
differences in Grades 3 and 7 were statistically significant. Girls
wrote longer compositions than hoys did in Grades 3 and 5, while
hovs exceeded the irls in composition length in Grade 70 none of
these differences was sienificant.

3) The average word-length of T-units was significantly great-
er in the oral expression of hovs than of girls, when the grade
range is considered as o whole, The larcest (and significant)  dif-
ferences were found in kindergarten and in Grade 7. In writing,
the average length of Tamits produced by the girls was greater
in Grades 3 and 3. hot not in Grade 7; none of these differences
was significant, Short T-units (those with less than nine words)
were more frequent in the oral expression of girls in Kindergarten,
Grade 2. and Grade 7: they were more frequent in the wridny
of girls only in grade 7.

4) The sex differences in the mean numbers of sentence-com-
hining transformations per T-unit exactly paralleled (in both speech
and writing) the pattern ohserved in the word-length of T-units,
except that they at no point reached the .03 level of statistical siunif-
icance,

5) The incidenee of coordinating conjunctions initial in T-units
was higher in the speech of hevs in kinderzarten: in Crade 3 it was
abont the same for hoth sexes: in the other grades it was higher
in the expression of girls. In writing, initial coordinating conjunctions
were used more frequently by hoys in Grades 3 and 5 but by girls
in Grade 7.

6) Among the three genera! tyvpes of constructions produced
by sentence-combining  transformations  (nominal.  adverbial, and
coordinate), fairly clear and consistent sex differenees were ob-
served in the nuse of nominals and eoordinations. In speech, boys
used the nominals with overall frequency significantly greater
than that in the use bv girls; in Grade 5. however, the relative
frequency as Dbetween the sexes was reversed. In writing, the
girls nsed these nominals much more frequently in Grades 3 and 5.
but the use by bovs in Grade 7 exceeded that of girls by an even
greater margin, Boys used coordinale constructions within T-units
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in speech consistently more often than did girls, and the difference
attained s Sstical significance in Grade 7. In writing, however.
the boys  .d the coordinute constructions more frequently than
girls only in Grades 5 and 7, and only the difference in Grade 5
had a magnitude worth remarking, Fluctuations rather than over-
all sex differences were found in the use of adverbial constructions,
though the singic significant difference produced by high incidence
in the writing of filth grade girls shonld be noted.

7) In the use of various subtypes of nomimals produced by
transformations, there were a few consistent patterns related  to
the sex (hﬂ'oronlml but differences at partienlar grade levels were
usually not significant. Over all grades and considering speech and
writing together, the more frequent use of prepositional  phrases
as noun muadifiers by hovs was signifieant, thongh girls emploved
such phrases more fre qu(-nll\ than bovs in speech in Grade 3 and in
writing in Grade 5. Participles modlf\mg nouns were consistently
but nonsignificantly nsed more frequently by bovs than by «irls.
with the sole exception of writing in Grade 3. Boys gcnor.lllv nsed
noun clanses more frequently than girls in speech, and in kinder-
garten they used them almost four times as often. Girls nsed noun
clauses twice as often as bhovs did in writing in Grades 3 and
In various grades, however, these general relationships were re-
versed, though by smaller amonnts; across grades, the differences
did not attain statistical significance.

8) Nominal tunsformations functioning as direct objects were
nsed in speech more frequently by hoys except in Grades 1 and
the most striking differences heing seen in the laingnage of kin-
dergarten children and seventh graders. In writing. such nominals
were used with significantly  greater frequency by girls, and  the
difference was oespecially great in Grade 3. There was a large
difference in favor of the bovs in the use of nominal transformations
functioning as objects of prepositions in seventh grade writing.
Other differences between the sexes in their nse of nominal trans.
formations performing various syntactic functions were generally
small and inconsistent.

9) There were no generally significant sex differences in (Fe use
of subtvpes of adverbial constructions, but two items must he noted
as out of line with the general pattern of incieases from gride to
grade. Tn speech, the nse of adverhial clanses by girls in Grade
2 fell helow their level of nse in kindergarten and was little more
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than hall as great s the use of such clauses by second grade
boys. In writing, the use of adverbial chinses byvoairls in Grade 5
was alnost twice as gieat as that by boys. and it was considerably
greater than that by cither bovs or girls in Grade 7.

10) Boys used coordinate nominals twice as often as girls in
kindergarten, but no further marked  difference bhetween the sexes
in the use of such nominals was observed nntil the seventh grade,
where the higher incidence in the expression of bovs was once
more notable. Also in speech. the greater use of coordinate pred-
icates by boys was significant. In writing, thonah cirls nsed coordinate
predicates (nonsignificant!y) more hequently in Crade 3. the nse by
boys autran that by girls in Grades 5 and 7. ond the difference in
Grade 5 was particularly notable.

IT) Except in Grade 5, virls consistently: nsed the snbject-verh
sentence: pattern in- speech more frequently than did boys, but the
differences were small. Again, exeept in Grade 3. Lovs consistent-
v nsed the subject-verh-predicate nominal vattern in speech more
frequently: than girle did, and the differences were fairly Lirve in
hindergarten and Grade 7. Other sex differences in the ke of
grammatically complete sentenee patterns wwere nat remarkable,

12) In both specch and writing hotly sexes consistently reduced
their use of grammatically incomplete wentence patterns, bt the
points at which tiic greatest reductions came  were  different. In
speech, the partial patierns ocenrred about as often in the ex
pression of hovs as of girls in both kindersarten and Grade 7.
I the bingnage of girls, however, the most dramatic drop in inci-
denee came in Grade 1, while in that of bovs the Targe reductions
came in Crades 3 and 5. In writing, the frequency rate of partials
in_compositions of wirls in CGrade 3 was abomit 60 percent higher
than that in compositions of hovs i the same grade. Girls in Grade
3. however, ent their vate of nse of sueh clases o Tess than half
what it had Deen in Grade 3. while boys did not reduce their
use of partials nntil Grade 7. As in speech. the overall oceurrences
in writing amounted to about the same for hoth SeXes.,




CHAPTER IV

GENERAL CONCLUSIONS AND IMPLICATIONS

Several considerations ought to be kept in mind when find-
ings of this investigation are applied io the questions that motivated
it, or when further implications are drawn from those findings.

The language samples analyzed may be supposed comparable,
for they were produced under similar conditions as responses to
moving-picture cartoon versions of Aesop’s fables simple enough
and lively enough to be followed with interest by even the youngest
children, It is not, however, certain that the 180 white, middle class
children in six grade groups in Murfreesboro, Tennessee, spoke
and wrote about those films in March, 1965, in language just like
what would be used in such discussion by other children at other
times and places.

In the second place, this study did not by any means deal
with all aspects of language that might be of interest, or with
the full range of grammatical structures and functions. Except for
main-clause patterns, the s. .~tures and functions selected for
attention were only those taken to be dependent on sentence-com-
bining transformations.

It should be remembered, too, that though the children in Mur-
freesboro were encouraged to interpret and support their inter-
pretations of two stories seen silently enacted, by far the largest
part of all responses simply recounted the stories as they had been
understood. Language used by children for different purposes would
very likely display somewhat different patterns. General repre-
sentativeness of the behavior of subjects of this study is at various
points suggested by remarkable parallels with that reported by
other investigators of the language of other children under other
circumstances, Nevertheless, it is with due tentativeness that, on the
basis of observations made in the course of this research, answers
to some broad questions are offered.

Are Measurable Differences to Be Found in Gra_mﬁgatical Structures
Used by Children at Various Age-Giade Levels?

- Taken in its simplest possible sense, the' first question motivat-
ing this study is gratuitous. Numerous researchers have given quan-
titative accounts of syntactic differences in language used by chil-
dren at varying chronological and educational stages. The problem
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was whether or not the particular series of analyses contemplated
would reveal significant ditferences among the particular gronps
of children to be studicd. So understood, the question was a real
one, and it has been affirmatively answered.

Implied ir: the question was concern not only with the nature of any
differences that could be identified, but also with comion features of
children’s syntax that might be disclosed where variance was not found.
Special importance, indeed, may be attached to the fact that little di-
versity was observed in relative frequencies of grammatically com-
plete basic structure patterns of main clauses. The eleven patterns
identified in the language samples (see Tables 23 and 24) were
all used in the speech of kindergarten children, although six of them
oceurred very infrequently. Two of the rarer ones (that involving an
object complement and that in which an initial abverb is followed
by the inverted order of verb and subject) were sometimes missing
in oral responses in later grades, but all the patterns were used by
seventh graders at about the same rate as they had been used in
kindergarten—with one exception. The one significant difference was
a 60 percent reduction in use of nominal complements following
linking verbs. This pattern, incidently, was used still less frequently
in Grades 2, 3, and 5 than in Grade 7. In writing, all eleven patterns
were used, at least occasionally, in each of the three grades studied.
The only three significant variations in frequencies all related to
the commonest clause structures. It is probably more revealing to
note that there was a steady and significant reduction in incidence
of grammatically incomplete patterns in speech from kindergarten
through Grade 7, and a significant reduction in their use in writing
in Grade 5.

The suggested generalization that relative uses of basic struc-
tures in main clauses do not vary much through the elementary
school years is not necessarily invalidated by reports of differential
employment of “sentence patterns” that have been made by certain
other investigators. Strickland (1962), Hocker (1963), and Riling
(1965) distinguished such patterns not only by reference to basic
structure but also to various types and positions of adverbial modi-

: fiers and to connections betwecen clauses. Sam and Stine (1965)
: tabulated total occurrences of six structure patterns such as are
dealt with in this study, and they reported large increases in the
use of four of them in fifth and sixth grade writing; but they did
"not take account of the fact that children in successive grades wrote
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longer compositions. Loban, who identified “patterns of communication
units” roughly comparable to main clause structures discussed here,
computed their use in percentages of total amounts of oral language
produced, but his reports (1961, 1963, 1964) are almost wholly con-
fined to comparisons of behavior of the most and least linguistically
proficient children in the various grades. Nevertheless, it is per-
tinent to cite his conclusion (1963, p. 84) that, except in uses of
linking verbs and in general decreases of incomplete structures,
“differences in structural patterns are not notable” He remarked,
“Not pattern but what is done to achieve flexibility within the pat-
tern proves to be a measure of effectiveness and control of lan-
guage. . ..”

Numercus notable grade level differences were found in the
course of the present study in proportional uses of syntactic struc-
tures describable as formed from sentence-combining transformations.

i To speak first of one of the less impressive, after a constant rise in

the rate of main-clause coordination in speech through Grade 5,

I the trend was significantly reversed by the seventh graders. Seventh

' graders also employed such coordination in writing less frequently
than did either fifth or third graders. What is probably more im-
portant, in both speech ard writing there were significant overall
increases across the grade spans in the use of the whole classes
of transformation-produced nominals and adverbials. The overall
increase in use of the whole class of coordinations within T-units
was also significant in speech, though not in writing.

The statements just made do not imply that notable increases
were found in the use of all construction types distinguished within
the three general classes. Nor do they mean that the classes as
wholes were more frequently represented in each successive grade,
though that was true in all but four instances. Increments were
not equal in all grades where they appeared, either. Statistically
significant increases in use of the nominals and adverbials (as
whole classes) occurred in speech only in Grades 1 and 7; such in-
creases were found in writing in both fifth and seventh grades.
Coordinations within T-units increased significantly in seventh
grade speech; in writing, their increase in Grade 5 was significant,
but the rate of their use was reduced by seventh graders.

Among eighteen specific kinds of structures comprised in the

three general categories, some were used little more in one grade
than another, and some were used less frequently in more advanced
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grades. Three (the gerund phrase and nouns modified by adverbs
and by infinitive phrases) were used infrequently and with little
variation over the grade spans represented by speech and writing
sainples. Noun clauses were a little less often employed in the
writing of fifth and seventh graders than in that of third graders.
Relative clauses were used in speech at a higher rate by kinder-
garten children than by any other grade group. There were wide
fluctuations in the incidence of infinitives with subjects in speech,
but fifth and seventh graders used them a little less frequently than
kindergarten children did.

With these exceptions, however, the specific constructions
identified showed marked overali increases in use in speech and
writing across the grade ranges. The greatest and most frequently
significant increases in speech occurred in Grades 1 and 7; in
" writing, increases were common in both the later grades but were
most impressive in Grade 5.

Greatest overall increases and most frequently significant in-
crements from grade level to adjacent grade level were found in
the use of adverbial infinitives, sentence adverbials, coordinations
within T-units, and modifications of nouns by adjectives, participles,
and prepositional phrases. In the theory of transformational griun-
mar, all these constructions are explained as being produced by
application of deletion rules. They may be contrasted with con-
structions that require transformational substitutions or additions.
Relative clauses, as we have already noted, were used in speech
most frequently by kindergarten children, though in writing they
occurred least often in the papers of third graders. Noun clauses
were increased modestly in speech from kindergarten through the
seventh grade, but they were used in writing most frequently by
third graders. Though adverbial clauses were used twice as fre-
quently in seventh grade specch as in kindergarten and almost twice
as often in seventh grade writing as in third grade writing, at no
point was there a significant increase from one grade to another just
above it. To the group of transformations requiring addition and
possibly substitution, but not deletion, must be added the coordina-
tion of main clauses. It has been shown that the rate of use of such
coordination was increasingly high through the fifth grade, but that
it was significantly reduced in Grade 7.
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Is It Possible to Define a Sequence in Children’s Acquisition of a
Productive Repertory of Syntactic Strucfures?

To speak of children’s acquiring a syntactic repertory docs
not here imply any notion that they mechanically accunulate a
structure-hoard. Without concern, at the inoment, about how child-
ren come by their competence to use syntactic resources in speech
and writing, the question asked is simply whether we may discover
a characteristic order in the development of actual uses of those

resources. Do soinc types and functions of structures typically
appear carlier and others later?

A general kind of sequential development in productive com-
mand of syntax has been indicated by studies of very young
children. Individual rates of advanccment vary, but the order ap-
pears remarkably constant. Brown and Fraser (1964), for examnple,
found that among thirteen two-year-olds they studicd, use of be in
progressive verb plirases was delayed; it never appeared in speech of
children whose utterances had a mean length of less than 3.2 mor-
phemes, but was used by all the others. Use of can or will as
modal auxiliaries developed still later, and only when utterances
had reached a mean length of at least 3.5 morphemes. Lenneberg
(1964) has also shown that among single-base transformations,
the passive presents particular difficulty to immature minds; it is
always late in appearing in children’s speech. Menyuk (1961, 19634,
1964b) has identified soine sequential trends in syntax of children
from nursery school age to first grade. Can further evidence be
found relating to order in the development of older children?

This investigation offers no simple, direct answer to that question.
If some item of syntax had been found absent in the speech of
younger children but present in increasingly frequent use in more
advanced grades, it would have seemed evident that it was a
characteristically later acquisition. No such instance was observed.
Among the thirty-nine specific structures and functions identificd
for attention, the three completely missing in kindergarten specch
were not much used by older children, cither. We could argue that
these items (noun modification by an adverb and transformation-
produced constructions used as indirect objects. and object comple-
ments) had not yet been firmly incorporated into repertorics of
cven the seventh graders. It secems more ‘probable that the sit-
uation the children responded to furnished. little opportunity for
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their usc--or, indeed, that expression generally makes little use of
them.

An inference, however, may possibly be drawn from the fact
that some items were used much more frequently in kindergarten
than in the later grades. It can be reasoned that these features were
carly incorporated into the children’s cxpression patterns and were
partially displaced by others later added. Items in question were
the relative clause, noun modification by an infinitive phrase, the
main clause in which an adverb is followed by inverted order of
verb and subject, the main clause in which a linking verb is followed
by a nominal complement, and the transformation-produced nominal
functioning as subject complement. To this list, as an obviously carly
acquisition, we may add main-clause coordination, which was re-
duced in frequency only in the seventh grade.

On the other hand, there was a group of items that appeared
more than sporadically in kindergarten speech but were used from
about three to ten times oftener by seventh graders. At various
levels, there were significant increments in their use. These would
appear good candidates for identification as generally later ac-
quisitions. They were noun modification by a participle or parii-
cipial phrase, the gerund phrase, the adverbial infinitive, the sen-
tence adverbial, the coordinated predicate, and the transformation-
produced nominal functioning as object of a preposition.

Theoretically, it seems reasonable to suppose that these con-
structions (unless acquired as formulas) would be mastered relative-
lv late. Transformational grammar derives them all by application
of deletion rules, and some of them indirectly from their sources
by way of strings that could more directly yicld subordinate
clauses. Thus, The man wearing a coat . . . may be more difficult
than The man who was wearing a coat . . ., and A bird in the trec . . .
more difficult than A bird that was in the tree . . . . Noting that
noun clauses did not vary much in frequency after the first grade,
while participial modifiers of nouns were used by seventh graders
three times as often in speech and nearly eight times as often in
writing as they were used by kindergarten children, we may
contend that such clauses (The dove saw that the ant was drowning)
are easier to manage and earlier added to the child’s repertory
than is the reduction of them to a single participial modifier (The
dove saw the ant drowning). And common observation supports
the supposition that conjunction of two independent clauses as
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wholes is easier for children than deletion of the subject of one and
coordination of the predicates. All such argument, however, goes
beyond the data collected in this study.

Inconclusiveness of the findings bearing on sequential enlarge-
ment of syntactic repertories may indicate that study of individual
language production would be more fruitful than a cross-sectional
investigation.

Do Children Develop Productive Control of Syntax Gradually,
or Do They Go Through Stages of Relatively Rapid Development?

The data collected and analyzed in this study indicate that there
may, indeed, be particular periods when children’s expansion of
their use of syntactic resources proceeds at a relatively rapid pace.
Among the children observed, such periods in oral expression were
located at the extremes of the grade range—the time spans between
kindergarten and the end of the first grade, and between the end
of the fifth grade and the end of the seventh. Progress, of course,
was made between Grade 1 and the end of Grade 5, but it appears
to have been slower and fluctuating in rate. In writing, development
was impressive in both of the higher grades, but the overall ex-
pansion was more striking in Grade 5.

In first grade speech there were numerous increments in struc-
tures and functions dependent on sentence-combining transforma-
tions that may reasonably be supposed to reflect syntuctic control.
Increases large enough to be statistically significant were observed
in first graders’ use of two of the general classes of constructions
studied: nominals and adverbials. Significant increments were found
also in the use of adverbial clauses, infinitives with subjects, and
nominals functioning as direct objects.

Increments of such magnitude were not again so frequently dis-
covered in the speech of any grade group before the seventh.
Seventh graders showed very large gains over fifth graders in the use
of all three of the general classes of constructions, and also in the
use of noun clauses, noun modification by means of adjectives and
prepositional phrases, adverbial clauses, sentence adverbials, coordi-
nate nominals, and coordinate predicates. Further, they notably ex-
ceeded fifth graders in the use of transformation-produced nominals
functioning as subjects, direct objects, and objects of prepositions.

|
|
\
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It is certainly not assumed here that multiplication of uses of
any particular syntactic structures or functions is always a mark of
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language control. Naturally, cffective lunguage varies with circum-
stances; appropriateness depends on such factors as subject, context,
purpose, and anticipated listeners or readers. In this report, it las
only been supposed that when large groups of children respond
under similar circumstances arranged to give them considerable
scope for expression, if older groups more frequently employ fea-
tures of syntax such as have been mentioned in the last two para-
graphs, they demonstrate (as groups) their firmer command of
resources of the language. Admittedly, the supposition is related
to some subjective notions about adult skill in handling langnage.
Those notions also suggest that restraint in the use of some syn-
tactic possibilities is a demonstration of control.

In the first grade, development of control may be seen in re-
duced frequency of grammatically incomplete clause patterns,
though similar decreases were sumewhat greater in Grades 2 and 3.
First graders also reduced by about 40 percent the use of main-
clause patterns in which predicate nominals follow linking verbs.
It is argued here that this fact reflects growth toward maturity, for
the simple pattern in question serves the very elementary purposes
of indicating identification or cquation. (Examples: It twas an ant.
He was a hunter. It was a rainy day.) This pattern was used still
less frequently in later grades than in Grade 1. Another, though in-
direct, evidence of first graders’ marked growth in manipulating
syntax is their more than 10 percent reduction of the proportion of
clauses containing less than nine words. No other equally great re-
duction was found in speech until the seventh grade.

Besides thie decrcase in the proportion of short T-units that has
just been mentioned, the speech of seventh graders was distin-
guished by an equally great reduction in the incidence of main-
clause coordination; it was the only such reduction observed.

In writing, the syntax of third graders could be judged inferior
to that of the older children at almost every point at which analysis
was applied. It seems possible to conclude, also, that the advance-
ment gap was greater between Grade 5 and Grade 3 than between
Grade 7 and Grade 5. That judgment is based in part on the more
impressive fifth grade decrements in incomplete clauses and short
T-units. It is aiso supported by the facts that, though significant
increments in the whole classes of transformation-produced nominals
and adverbials occurred in both grades, there were much greater
fifth than seventh grade increases in the use of genitive forms,
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relative clauscs. “dverbial clauses, and complex structures function-
ing as direct objects.

In fifth grade writing, there were also significant increments
in the use of all types of coordinations within T-units, by contrast
with a small gencral reduction in their use by seventh graders.
The handling of such coordinations, however, is not here interpreted
as showing differential devclopment of writing skill in the two
grades. It seems more likely, as earlier discussion suggested, that by
about the fifth or sixth grade, children exploit such coordinations in
writing at a rate they will not exceed in later years.

Are There Significant Differences in Children’s Handling of Syntax
in Speech and Writing?

Distinct and dramatic differences were fouad in the syntax of
speech and writing in all three grades from which writing samples
were collected. On almost all counts, it was clear that where notable
differences appeared in Grade 3 (and there were many), they
indicated weaker control in writing. The one important exception
was in coordinations of main clauses, which occurred more than
three times as often in speech as in writing.

Unexpectedly uniform evidence, however, showed that ad-
vances in the control of syntax in Grades 5 and 7 were accelerated
in writing far beyond those r-dected in speech. The crossover in
the relative degrees of skill in the two modes of expression was
marked in the later grades by a lower proportion of short T-units
(those less than nine words in length); by significantly greater use
of the whole classes of transformation-produced nominals, ad-
verbials, and coordinations within T-units; by notably more fre-
quent use of seven of the twelve specific types of nominal struc-
tures identified; by greater use of adverbial clauses and adverbial
infinitives; and by much greater usc of coordinate predicates, par-
ticularly in Grade 5. It may also be reflected in the lower incidence
in writing of clause patterns in which linking verbs are followed by
nominal complements.

It seems quite possible that general trends described here may
be characteristic among school children. Lull (1929), on the basis
of quite different, essentially subjective observations, reported that
children in Kansas began at the 5B grade level to write better than
they spoke. Harrell (1957, p. 70) concluded that Minnesota chil-
Jrep 2ged 9 through 15 demonstrated greater control of syntax in
«.ir "y than in speech on almost all the measures he applied.-
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Do Boys and Girls Differ Significantly in the Use of Syntactic
Structures at Various Grade Levels?

Numerous differences were observed in syntactic structures
and functions in the language of boys and girls at the six grade
levels studied, and a good many of them were large cnough to be
statistically significant. In speech, however, the differences so fluc-
tuated that no distinct, consistent pattern was indicated. About the
only gencralization warranted is that when the honors were not
even, they more often favored the boys. Taken as a whole, the
findings of this investigation do not support the widely held r.otion,
formulated by McCarthy (1954, p. 577), that among American
white children the development of girls characteristically outruns that
of boys “in nearly all aspects of language.” Absence of clear, con-
sistent sex distinctions can also be noted in recent repu:is by
Templin (1957), Harrell (1957), Strickland (1962), Loban (1963).
Menyuk (1961, 1963b), and Riling (1965).

In writing, however, girls in Grades 3 and 5 appeared to be
clearly superior to the boys. Their greater writing skill would seem
to be reflected in their less frequent coordination of main clauses,
the smaller proportion of their T-units containing fewer than nine
words, and their greater use of transformation-produced nominals
and adverbials (considered as whole classes). Among specific struc-
tures, noun clauses were used with significantly greater frequency
by girls in both Grade 3 and Grade 5; adverbial clauses were used
oftener by girls in both grades, and significantly so in Grade 5; and
coordinate predicates had notably greater use by girls in Grade 3.
All these facts suggest that girls more readily adapt themselves to
the practice of writing than boys do. The suggestion is reinforced

by various data offered in the study by Hunt (1965) of compositions
written in Grades 4, 8, and 12.

In the seventh grade writing reported on here, however, the
relative positions of the sexes were clearly reversed on the scales
taken to indicate syntactic skill. Differences almost uniformly fa-
vored the boys; some of the most impressive are seen in the much
greater use of transformation-produced nominals and in the con-
siderably less frequent use of short T-units and main-clause coordi-
nation.- The comparison of the sexes in Grade 7, of course, should
take into account the fact that the mean age of the boys was seven
months greater than that of the girls.
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Is There a Simple Objective Measure That Has Special Claim
to Validity as an Indicator of Children’s Development
of Syntactic Control?

Both casual observation and carcful studies, many of themn re-
viewed by McCarthy (1954), indicate that mere volubility is a fair
measure of preschool children’s devclopment of a productive mas-
tery of their native langnage. Obscrvation and common sense, on
the other hand, prevent us from supposing that it is a very meaningful
gauge of control of syntax by adult speakers and writers. The
present study confirms earlier comparable rcports in showing that
up through the elementary grades there is a general, positive cor-
relation between age-grade advancement and increasing word-length
of total rcsponses to a particular stimulus situation. Does this mean
that for such children volubility is still a uscful index to the degree
of linguistic maturity attained?

This study, in fact, appears to justifv an intuitive reluctance to
regard a gross word-count very scriously as a imncasure of language
mastery in school age children. Quite apart from such matters as
appropriateness of word choice, pertinency of remarks, and gen-
cral organization, it shows that dcvelopment of power to manipulate
syntactic structures is very imperfectly reflected in comparisons of
mean length of total responses at various grade levels. Evidently,
development of syntactic control may be most clearly marked at
stages where increases in total wordage are least notable, and
vice versa. If this is true of groups of children, it is no doubt more
conspicuously true of individuals. The length of total response is
probably a function nf complex interaction of many factors, among
which control of syntax may be one, but one of quite limited ex-
planatory significance.

The claims of clause length as an easily observed, objective indi-
cator of development in syntactic control have not been explored in
this investigation. Ohjections to the validity of length of “sentences”
or “phonological units” as measures of such development, however,
were inferentially supported by obscrvation of very high rates of
main-clause coordination in both spcech and writing. Those rates
increased regularly up to the seventh grade, and even there they
were (by any conceivable standards of educated adult usage) ex-
cessive. Whatever ordinary practice of identifying “sentences” might
be adopted, it can surely be presumed that such coordination as
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has becn described here would adversely affect sentence length as an
index of syntactic skills.

Various calculations based on relative frequencies of subordi-
nate clauses in children’s language have long been favored devices
for gauging development toward maturity in use of syntactic re-
sources. That they have some discriminative power has been re-
peatedly demonstrated. Findings of this study, however, raise a
question about their sensitiveness as measures of growth. Nominal,
adjectival, and adverbial clauses were all used quite often by
kindergarten children, and none of the types was employed in
speech in any grade at a rate significantly higher than in the grade
below. Relative clauses, in fact, were used most frequently in kinder-
garten. In writing, therc were no significant increases in the use of
noun clauses; significant increments in adverbial and relative clauses
occurred only in Grade 5. If the older children had improved their
command of syntax, they did not show it very clearly in expanded
usc of subordinate clauses.

It has been pointed out that with advances in grade, the
children often increased significantly their use of certain types of
structures that can be identified as transformations involving deletion
rules. It might reasonably be proposed that growing power to manip-
ulate syntax is better measured by relative uses of such structures
than by subordination indexes. Better still, we may argue, is a com-
putation of the relative frequency of all sentence-combining trans-
formations, including subordinate clauses—but excluding main-clause
coordination. Such a measure is objective, and there appear to be
good grounds for believing it to have a high degrec of validity. It
is, however, far from being simple and casily applied.

The readily performed calculation of mean lengths of T-units,
however, appears to give a close approximation to results of the more
complicated accounting of sentence-combining transformations. Dif-
ferential lengthening of T-units in successive grades studied in this
research reflected varying degrees of cxpansions in the exploitation
of syntactic resources. Comparisons of subgroup means of T-unit length
also indexed just such distinctions between the speech and the writ-
ing of boys and of girls as were observed in the more detailed
analyses.

This investigation supports the finding by Hunt (1964, 1965)
that when fairly extensive samples of children’s language are ob-
tained, the mean length of T-units has special claim to consideration
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as a simple, objective, valid indicator of development in syntactic
control. Confidence in its usefulness when applied to the language of
children is enhanced by evidence that 2ven high school students
typically write in T-units shorter than those produced by skilled
adults. Hunt (1965, p. 57) has reported "a sampling of articles in
Harper's and The Atlantic in which T-units were 40 percent longer
than those in the twelfth grade writing he studied.

Some Implications for Teaching and for Further Research

Unlike earlier reports on children’s langu.ge, but confirming
more recent accounts, this study found in speech no evidence of
linguistic superiority of girls over boys at comparable ages. It seems
possible that changes in social, cultural, and educational environ-
ments have reduced differential behavior of the sexes. If there are
English teachers who assume that they must naturally expect less
language maturity in boys than in girls in the same grade, they
may need to reexamine their assumption,

Judging both by syntactic features and volubility, however,
girls in Grades 3 and 5 appeared to be a good deal more adept in
writing than the boys were. If the findings of this study are gener-
alizable, they raise the question of why girls acquire writing skill
more rapidly. Is their earlier adaptation to writing related to finer
motor adjustment, or do the school's methods better it them?
Could, or should, special planning be given to the initiation of boys
into the practice of writing? These questions probably deserve at-
tention, *

As Loban (1963, p. 87) has pointed out, earlier research (in-
cluding his own) has not resulted in identification of clearly dcfined
stages of development in language proficiency in the elementary
school years. Techniques of analysis employed in this study have
led to the observation that in the population sampled, the first
grade year was one of rapid and extensive development in exploiting
language structures. Then, from the end of Grade 1 to the end of
Grade 5, growth in control of syntax in speech proceeded at a much
slower pace, though advances in writing were very considerable by
the end of the fifth grade. Approaching adolescence, the children
apparently made most important advances in the handling of oral
expression; their growth toward physical maturity was accompanied
by a corresponding development in language structure.

If the periods of striking development identified hLere are in-
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deed stages of natural growth, it would seem appropriate to take
advantage of them. Teaching materials and techniques designed to
heighten awareness of the structural resources of the language might
be particularly effective at those stages.

On the other hand, it is not impossible that the generally
unimpressive progress in syntactic control in the middle grades may
be in part a function of the educational program during those years.
Would more carcfully planned and efficiently managed programs
in the school accelerate development of syntactic mastery in those
grades? This is a question that calls for experimental investigation,
Some other questions demanding research are these: Does deliberate
instruction at any level contribute a great deal to mastery of syntax,
or does the child just absorb a functioning knowledge of language
practices from his general environment? If deliberate instruction
does result in increased facility with language, what materials and
methods are most cfficient and effective? Is the gap between devel-
opment of syntactic control in speech and writing in the upper grades
desirable? If not, is it possible to close it by accelerating growth
toward mastery in speech?

The present study provides valuable information about types of
grammatical patterns and constructions that are used often and
with increasing frequency by children as they advance in school, but
perhaps equally valuable is its evidence of infrequent uses. Relative
to the amount of speech and writing analyzed, the variety of sen-
tence - patterns and the variety of constructions filling the pattern
slots were fairly restricted at all grade levels. The fact that at each
level, however, most of the possible patterns and constructions did
occur in the language of some of the children suggests that it is
reasonable to suppose they would have been useful to others aud
that their use is within the potential capacity of elementary schoot
children.

We need, of course, to know a great deal more than we do
about the hierarchy of difficulty involved in both the production and
interpretation of various grammatical structures. Results of pene-
trating research on this subject could surely improve the designing
of instructional materials to develop systematically the child’s
ability to manipulate structures and thus to increase flexibility and
power in expression. Naturally, the development of judgment about
what is appropriate ought to accompany growth in ability to
manipulate syntax. It is also obvious that concern with structure
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CONCLUSIONS AND IMPLICATIONS 101

must not be separated from concern with other aspects of lan-
guage growth, but improvement in control of syntax is certainly
a crucial interest of English teachers.

Fuller understanding of the nature and implications of transfor-
mational grammar will probably be a valuable aid to the perception
of problems and possibilities of English teaching. That grammar
generates insights into language structure not easily accessible by

other means; it also suggests techniques of language analysis that
seem efficient and productive.

Such techniques have been applied within a limited scope in
this investigation. Their application has led to at least tentative
answers to a number of questions, but it has left many others
untouched. It has not, for example, explored stylistic differences
between oral and written uses of language. Very probably, methods
used in this study could be further refined and applied to many
other aspects of language behavior. Similar research conducted at
the high school and college levels might also have an important
bearing on language instruction.
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APPENDIX A

Schedules of Instructions Followed by Interviewers

(Each interview was conducted immediately after the child had
seen onc of the fiims.)

o

-

o

l. “The Ant and the Dove”

. After brief conversation to put the child at ease, turn the

recorder on.

. Record the child’s code number on the tape, so that his speech

sample can be identified.

. Ask the child to tell in his own words the story of the ant and

the dove.

. When he has finished telling the story, ask the child: “Do you

think this story shows that one good turn deserves another?”
If his answer is yes, say: “Explain why you think so.” If his
answer is no, say: “Explain why you do not think so.”

. (For third, fifth, and seventh graders only.) After giving the child

a pencil, extra paper, and the question sheet, say: “Now, I
want you to write the story and yow answers to the questions I
have asked you about it.” Read each item to him and e sure that
he understands what he is expected to do.

Il. “The North Wind and the Sun”

After putting the child at ease, turn the recorder on.

Record the child’s code number, so that his speech smnple can be
identified.

. Ask the child to tell in his own words the story of the North

Wind and the Sun.

When he has finished telling the story, -say: “Which do you think
is more powerful, the North Wind or the Sun?”

After he answers the question, say: “Why do you think so?”

Then say to the child: “This story is supposed to show that you
can sometimes do more by being gentle than you can by using
force. Do you agree or disagree with the idea that gentleness
is sometimes better than force?”

Ask him to explain why he agrees or disagrees, and ask him to
give examples from his experience showing .that gentleness is
more effective than force, or, vi‘ges‘pcrsa. These examples could

'\.".11. -
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. (For third, fifth, and seventh graders only.) After giving the

come from experiences in his family, his neighborhood, or his
school. Encourage the child to talk freely and at length.

child a pencil, extra paper, and the question sheet, say: “Now, 1
want you to write the story and your answers to the questions 1
have asked you about it.” Read each item to him and be sure
that he understands what he is expected to do.
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APPENDIX B
Examples of Typescripts of Oral and Written Discourse with Marking of
Material to Be Excluded from Further Processing

I — Interviewer
C — Child
Subject: A male pupil in Grade 3, aged & years, 7 months.

I. Oral Discussion of “The North, Wind and the Sun”
[I: may I have your code number

C: 316
I: now in your own words tell me the story of the north wind
and the sun] .

C: well one day uh the north wind and the sun were uh the north
wind came along and uh uh asked the sun to for them to have a test
to see which one uh was the strongest and most powerfulest so uh
uh uh they saw they looked down in the valley and they saw a man
coming and the uh uh the wind said we'll uh test to see who can
make the man take off uh most of his uh jackets and coats and stuff
and so they started and the wind went first and kept on blowing
and he blew down a couple of trees and blew off a house top and
blew and he made the frog have to jump in the water and the
waves started blowing and after his tum the sun’s turn came it uh
made all uh some plants come up the people were build uh putting
back on their roofs and uh then it shined down on the man and he
threw off his coats and uh coats and stuff and uh he uh threw
them on this tree and hang them on a tree limb and hanged em up
up and uh they lived happily ever after that’s all I can remember
[I: which do you think is the more powerful the north wind or the sun

C: thesun

I: why do you think so]

C: because it uh made the man take off his coats and stuff
[L: all right this story is supposed to show that you can sometimes
do more by being gentle than you can by force do you agree or
disagree with the idea that gentleness is sometimes better than force]
C: uhit is gentleness is better

[I: will you explain why you agree and give me an example from
your experience showing that gentleness is more effective than force

109.
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now these experiences uh may come from your home or your
neighborhood or school]

C: what do you mean tell why I think it's better

[I: yes uh uh maybe you have had some experience by being gentle
and finding that you can get morc out of a person or you get along
better by being gentle rather than using force just give me some
example that uh you have had along that line]

C: well uh you want me to tell about me and my friend or somc-
thing like that

[I: that’s right]

C: well uh onc day my friend and me were having a race he asked
me to have a race and see which one was the fastest and whoever
was the fastest if I beat he had to give me a nickel or if he beat I
had to give him a nickel and so we did it and uh he said that he could
probably heat me because he had beat lots of other kids and he
ran down there and said ah come on scardy you don’t want to race
and then he went down there and he got beat and I told him just
not to give me the nickel cause it wasn’t that much important

Il. Oral Discussion of “The Ant and the Dove”

[I: will you please give me your code number
C: 318 '

I: all right 316 now in your own words I would like you to tell me
the story of the ant and the dove]

C: once upon a time there was this ant that lived in the forest
and uh one day it found this uh apple laying on the ground and it
rolled it into its house and put it on uh close to its bed where some
others were and when it went out well it got a ride on this thing
uh locust or something and uh then it it uh got on to this snail
this snail was supposed to be first and after it got on the locust the
locust went flying up in the air well uh he fell on to this leaf and uh
close to this river and then he fell down into the river and uh he
kept on thinking that he was going to drown and uh this dove was
up in a tree watching and she came down with uh a leaf in her
mouth and laid it on the water and the ant climbed up on it and got
ashore and uh she got this other apple and broke it in two and took
it into his house and one day uh he came out of his hole and he was
just coming out and he saw these big fect walking by and they were
a hunter and the hunter saw the dove up in the trec and he was
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getting ready to shoot him and the little ant ran back into the
house and got some tweezers or something like that and he ran
up to the man and at the very sccond when he was going to shoot
well he pinched the man on the leg and the man dropped down
and the dove woke up and flew away

[I: is that all you remember all right do you think this story shows
that one good turn deserves another

C: (no sound)
I: explain why you think so]
C: well because the dove helped the ant so it should help it

Ill. Written Discussion of “The North Wind and the Sun”

Name 316 SexM  Age8 Grade 3
[(1) In your own words tell the story of the North Wind and the Sun.]

One day the North Wind asked the Sun to have a test to see
which one was the best. So the Wind went first and blew some
trees right out of the ground and knocked off a louse top. Then
he knocked a frog off a rock and into the river. Then he made some
great big waves. Then it came the Sun’s turn. The sun made some
flower plants come up and it was getting warm for the man in all
his wraps so he took them off and threw them on a tree lim. Since

the Wind had lost he went off griping.
[(2) Which do you think is more powerful, the wind or the sun?
the sun]
[(3) Why do you think so?]
because the sun waz hotter and made the man take off his
wraps
[(4) This story is supposed to show that you can sometimes do more
by being gentle than you can by using force. Do you agree or disa-
gree with the idea that gentleness is sometimes better than force?]
gentleness is better '
[(5) Explain your answer and give examples to support it.]
because you might not be as smart as you think you are. One
day my friend asked me to have a race and If he won I would have
to give him a nickel but if I won he would have to give me a nickel.

We raced and I won but I told him not to give me the nickel.
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IV.  Written Discussion of “The Ant and the Dove”

Name 316 SexM  Age8 Grade3
[(1) In your own words tell the story of the Ant and the Dove.

The Ant and the Dove]

Once upon a time there lived a ant. One day when he was walking
along he found an apple and took it back to his burrow, and rolled
it over close to his bed. Then he got a ride on a locust. When they
got up in the air the ant fell off onto a long peace of grass that was
hanging across a river, then he fell into the river and stayed for
about five minutes. A Dove saw him almost drowning. The Dove
got a leaf and dropped it into the river and the ant got on and
reached the shore safely. Then the ant got another appie and broke
it into peaces and put it where he put the first one. When the ant
8ot up out of the hole he saw great big feet on the other side of
the bushes, he watched the man and saw him aim the gun at the
Dove. So he got some tweasers and just as the man was about to
shoot the Dove the ant climed up the man’s leg and peanched the
man, the man droped the gun, the Dove woke up and that’s all I
can remember

[(2) Do you think this story shows that one good turn deserves
another?

yes]
[(3) Explain why you think so (or do not think s0).]

if the Dove did something for the ant the ant should do some-
thing for the Dove.

[THE END]
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APPENDIX C

Samples of Processed Analysis Sheets

LINGUISTIC ANALYSIS WORKSHEET

1.2 _grade 2 Z&student number
3

11-2_mazes

12_© false starts

13— _uttention claimers, etc.
14-9_redundunt subjects

15,16 Sentence Patterns

~ 18V

—28VO
—3SVG.
——4SVC,
——5S8VIO
——686SVOC.
—T7SVOC.

—— 8 AdvVS

— 9 There VS

— 10 ItVvSs

—11 NOVa

__12 Nle

———18 Question

——14 Request, command
— 15 Partial, Non-standard

17, 18—L_SENTENCE

COMBINING
TRANSFORMATIONS

Description of
Transformations

19, 20—I Nominal Structures

A Type
1 Headed
2l _a N+N
- 22 b N+ adjective
28 ¢ N + possessive
24. _d N + relative clause
25___e N + @ relative clause

Rl

W

4_X male

5. X oral

—female ———written

T-UNIT: well (uh) he fell on to this leaf and (uh) close to this river

68-8 £ T-unit number
9, 10_£2_words in T-unit

26—f N + prepositional
phrase

27——g N + infinitive phrase

28—_h N+ participial phrase

29___i N + adverbial

30— other

2 Non-headed
31——a noun clause
32__b prepositional phrase
33——c infinitive phrase
34— __d infinitive with subject
35— gerund phrase
36—_f other

B Function
871 subject
38__2 object
393 indirect object
40--.4 subject complement
41__.5 object complement
42.__8 appositive
43___7 object of preposition
448 adverbial noun
45—9 other

48, 47—__II Adverbial Structures

b

48____A Adverbial Clause

49 1 time

50— 2 place

51— 3 manner

52____ 4 cause

53— 5 condition

54— 6 comparison

55— 7 reduced

© comparison

56— 8 the more the

merrier
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57—— 9 adjective 68—Z_2 adverbial
complement )
5810 other 69.__B Nominals

59 __B Sentence Adverbial 70——C Predicates
60_—_1 absolute Nn__1v
construction ’ 72._2VO0
61____2 interjected clause 73—3 VC.
62___3 other 74——_4 VC.
63—_C Adverbial Infinitive ;6 8 x(l)g.
64,6511 Coordinate Structures 77—7 VOC.,

78—_8 oth
66_L_A Modifiers omher
67——1 adjectival 79 Analyst: D. S

LINGUISTIC ANALYSIS WORKSHEET

1«2 grade 22 student number 4 X male 5——orul
3 ——female —A_written

T-UNIT: One day when he was walking along he found an apple and
took it back to his burrow, and rolled it over close to
his bed.

6-8 -#_T-unit number 17, 18.2_SENTENCE
9, 10.4< words in T-unit COMBINING
TRANSFORMATIONS
112 mazes

120 false starts Description of
132 .attention claimers, etc. Transformations

P )
14-€-redundant subjects 19, 20_€2_I Nominal Structures

15,16 Sentence Patterns A Type

Sv 1 Headed

SVvVo 21— _a N+N

SVC. 22 b N + adjective

SVC. 23 ¢ N + possessive

SVIO 24 d N + relative clause

SvVOC. 25——e N + @ relative clause

SVOC. 26——f N + prepositional

A‘dv VS phrase

There VS 27— g N + infinitive phrase

Itvs 28 —h N+ participial phrase

—11 NoV, 29___i N + adverbial

—12 N/ V, 30——j other
——13 Question

——14 Request, command 2 Non-headed
-——15 Partial, Non-standard 31— a noun clause

TR
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32___b prepositional phrase
33.._c infinitive phrase
34___d infinitive with subject
35——e gerund phrase
36——f other

B Function
371 subject
38___2 object
393 indirect object
40—_4 subject complement
41— _5 object complement
42___6 appositive
4327 object of preposition
44____8 adverbial noun
45-—9 other

46, 47711 Adverbial Structures

482 A Adverbial Clause
49_/_ 1 time

50— — 2 place

51— 3 manner

52____ 4 cause

53— 5 condition

54— . 6 comparison

55— — 7 reduced
comparison

56— 8 the more the
merrier

115

57— 9 adjective

complement
58____10 other

59___B Sentence Adverbial
60.—1 absolute
coustruction
Gl 2 interjected clause
62.._3 other

63——-C Adverbial Infinitive
64, 65.€-11I Coordinate Structures

66——A Modifiers
67— _1 adjectival
68——---2 adverbial

6Y-.——B Nominals
70-€.C Predicates

MN——1V
72222 VO
73—8 VCa
T4——4 VCa
75—5VIO
76—6 VOC.
777 VOC.
788 other

79 Aunalyst: D. S.
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SOME CONCLUSIONS OF THIS STUDY

],

This study confirms earlier comparable investigations that among schoo!
agz children there is a generai positive correlction between advancas
in grade and increasing wo:d-length of tolal responses to a situation.

Largest overcll increases and most frequent statistically significant incre-
menis from grade level to grode jevel were found in the use of coordi-
nata constructions within clauses, of subclausal adverbial constructions,
aud of nominal constructions containing adjectives, participles, and
prepasitional phrases.

Deletion transformations may be better indicators of development than
cre subordinate clauses.

The fastest progress in development of oral expression appears to occur
in the time spans betw2en kindergarten and the end of first grade
and belween the end of fifth grade and the end of seventh.

Unexpactediy uniform evidence shows that in the higher grades advances
in control of syntax in writing are accelzrated far beyoad those re-
flected in speech.

A simple, objective, and apparently valid measure of development of
syntactic control is mean word-length of T-units (single independent pra-
dicztions together with any grammatically attached subordinate clauses).

Ecrlier studies indicoted the linguistic superiority of girls over boys
at comperable ages. Contradictory evidence now accumulating probebly
reflacis a change in environment that has reduced differential be-
havior.
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. The lenguage o Elamentary Scnooi Chiidran by Walter lozan

. Tira Respanses of Adolescants \Whila Reading Four Short Storiss

. Grommatical Structures Written at Threa Grade Llevals

. An Examination of the Attitudes of the NCTE Towcrd Language

. Prodlems in Oral English by Walter Loban

. The Effect of a Study of Transformational Grammar on the Writing

. Responses of College Freshmen to Three Novels

. Syatax of Kindergarten and Elementary School Children by Roy
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by James R, Squir2
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by Kellogg W. Hunt
Stock No. P56-101. Price $1.75
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Stock No. P56-103. Price $1.50

Stock No. P56-1035. Price $1.75

of Ninth and Tenth Graders by Donald R, Bateman and Frank J.
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