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Pt B

. A dlscussi'on of ‘those programs "and- act1v1t1es of
1nstltut10ns of higher educatlon— —ofﬂemployers and of pro ess:.onal

~ © associations. which . involve some sort'of joint. action or-al
AN collaboratlve effort. on the, part of any combination of two-or -more of
~\x, any of the. three is presented.. The focus of this discussion is on
~ "/ = 'those tf:alnlng programs which require released tme, depend upon .

' cooperative decision" maklng patterns, and th.Ch are clearly a1med at
: 'systematic-career development. The three major forces--the |
_ university, -the professional association and the employer--are
frequently—completely '-'.eparate, and' unrelated to each other: \\Bnef A

" description-is. given of the Adult’ Bas:.c/ Education Professional Staff
Development Program in “the southtastern states .and administered by
g ~the Southern Regional Dducatlon Board. There were two main elements

: - of the program plan: (a) a major rﬁle for higher ediication .|

‘institutions and (b) a'leadership role within each state for the

. state director of each state and for members of his. staff. It\was
: found that the process of sharing resources, of planning together,
‘ B and of learning from each other can only.take place within a.
S F deliberately developed 1ntellectual climate which supports
—fact—fi\ndlng, systemat:.é problem 'solving, and rational
self—evaluata.on. (CK)/ ) :
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" How can a teacher o o OT a nurse < . or a medical practitioner . .

e

or a member of any'prof0551onal group coatlnue hlS profe551onal educa- L

i tlon by h1mself? The most llkely answer is that except in the rarest B

of c1rcumstances, he cannot. He can, of cours?, obse1ve the practlces'

e,

'of hlS colleagues, attend conﬂerences, and read profe551onal Journals.*
Beyond that, ho“ever, he usually rcqulres the techn1cal and scholarly o
resources-of a colleae or. un1ver51ty and 1t helps to have the support

-

and encouragement of one's peers.' Frequently the employer, in a- var-

¥ Tl

'1ety of wonderous ways, "mot1vatos" the de51re ﬁor cont1nu1ng plofes-

o 51onal development and often prov1des fac111t1es or 1nstructorsL\or'
g both, for cont1nue to learn thle you earn profess:onal development
| : . R o . .
opportun1t1es. : o . R /”

While most efforts at stimulating professional growth are directed

/at 1mplov1ng an 1nd1v1dual‘s competency the individual, as an individ-

ual, usuall) ‘has little to say abont what he wlll learn or how he wlll -

T ATy A YN AT R T TR O
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.

lcarn it. Influenc1ng un1ver51tles and employers--the customaly spon-

S

-~

"sors of professional development programs--is too dg{ftcult a task for

cach worker to undertake‘on his own. As a way ‘of compensating for his

.

ﬁ'\Q 1nd1v1dual’lack of power he is 1nc1ea51ngly looklng to his prof0551oral

15 et SR A DAV S T

ssoc1atJon to speak for him or to prov1de tailor- made training oppor-

ZA

‘tunltles for h1m. s

|

;\J' *011g1nally prcparcd for dellvery ds one of a series of papers on
Continuing Professional Development conducted by the University of

Illinois College of Education during the sp11n§ of 1972. The.. - 1;
original t1tle of ‘the presentatlon was "Nu t1p ¢ Sponsors".
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dofﬁprofess1onal development programs._ " The usual sponsors .are the : )

_so doing he enrolls at a university and receives a promotion or other

o e ST T

‘with.

we

Other strong 1nf1uences on patterns of continuing profe551ona1

tra1n1ng are accred1t1ng agencles of all k1nds,,11censlng bod1es,-_

’

mandated-1eg1s1atlon»\agd/the<ever-changlng pressure of public opin-

[ [

ionQ_ These latter forces, however, seldom, 1f ever, act-as SPONsoOTs

s

'un1verslty, the employer, and--to a greater or 1esser degree depend-

1ng on the profe551on--the professlonal assoc1at10n..

-

.Three Predominant Sponsors

n

BecaUse'of-the'specific nature'of the assignment given me I willy
11m1t my discussion to those programs and act1v1t1es of 1nst1tut10ns
of h1gher educatlon, of employers and of profes51ona] assoc1at10ns e
whlcthnvolve some .sort of 301nt action or collaboratlve effort on f
the part of any comblnatlon of two or more of any of the three. }ur-
ther, I am arb1trar11y exc]udlng from cons1derat10n the 1nd1v1dua1
ch01ce pattern of cont1nu1ng plofesslonal development whereln an in-

d1V1dual elects to takc a year off from work. to earn an advanced degree,

or go to summer. school, or.attend a Saturday morning class--cven "if by

reward from his emplOyer.~~In other words, the focus of this discussion.
will be-on thosc tralnlng programs whlch require relCaScd time,. depend
upon cooperatlve declslon maklng patterns, and whlch arc clearly aimed '
at systematlc“career,development. In all thcse-respccts they represcnt

somcthing vastly more significant than the “professional.day a year"

approach that thosc of us who have been teachers are all too familiar
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"To a considerable extent Jin, terms//f effectlve collaborat1ve
cefforts focused upon cont1nu1ng profess1onal development the three b o

malozuionces-th6'un1ver51ty, ~the professional assoc1at10n, and the

employer--are frequently completely separate and- unrelated to each

' other. . This 1s true even though to a con51derable extent each one | R
s - .

of these potentlal'tralnlng resources de11vers tra1n1ng'programs to

‘about -the samé clientele.’

A §ponsor's.Soliloquy
":? | ''So far -as I know, there is,no‘carefully investlgated and fully

. documented'supportvfor the generallaations advanced in the'preceeding
'paragraph ' Yet, I would suspcct that the experlence of all of us tends

-to conflrm them to some extent. However, to g1ve these assumptions
/

ok some empher1ca1 examlnatlon, let .me paraphrase what I conslder to be

+

some fa1rly typlcal comments from somc la1rly representatlve plofes-

'sional types: F1rst e o . [: I T

% |~ The Practitioner: - (Thé teachcr the lawyer, the nurse, the medical. -

Ageneral practitioner).n_"’

“"We- apprec1ate the need for fulther research, for {urther theo-

ret:cal development and for the dlsscmlnataon of new conccpts. That

~.

is thc _job~af the un1vers1t1cs. We want to do ‘all that;we can to

'support their wo L\and we wclcomo to our profession. the!newly trained

~

’ t——— i . .
. young people who have been exposed to new théory ,lowcver, for those : ~

‘us us, prescntly on the erlng 11nc--what we need i 1n£ormat10n about

a widex range of new tcchnlques, new 1deas that cany\be— translated di-

s rectly into some practlcal app11cat10n. For our con ‘nu1ng prof0551on-

T T e e e s T e /
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- al development we don't need lectures that raise ba51c questlons to _ cT

S
'”whlch there are no- 1mmed1ate ansmers--glve us 1llustrat10ns or ex-

changes of. experlence wlth fellowlworkers that show us how to better

‘meet the da1ly demands of our job

LeLontTon . . Py

The Bmployer. (The school adm1nlsSrator, the general manager, the
I elected publlc off1c1al the hospital admlnlstrator)

. "We are the ‘ones’ who are accountable, we are the ones who lose

our JObS, our contracts, or the election if. we don t dellver what our

bossestbe th y stockholders, board members, or the electorate--want . S
;»and>expect, A< adm1nlstrators of a p ogram we are in a p051t10n to .
. see the whole picture. We are the ones who usually secure--and then

L account for--thc funds uscd in -in- serv1ce professlonal development. S
T WAL oL
oMW )

We must therefore be the ones to dec1de what tra1n1ng 1s needed,

P who wlll do 1t, and what are. the ways of carrylng it out most efflc-‘h( K

: 1ent1y."v

.

The  Scholar: (The college professor, su Ject matter spec1allst 1n a R

(L

professional organlzatlov -the consultant) ' - B

r '

"We recognlze the need for the extenslon of practlcal appl:catlons

i

of tra1n1ng and for a contlnuous 1mprovement of operatlonal technlqucs.

But, 1deally, this can~bcst be donc in the sett1ng of a guldzng theore-

\
1
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j‘ t1cal construct. There is no one answer that fits a_varlety of pro-

' blems. To pretend that there is is to deljhe. As new knowledge be-

' comes ava11able as a result of experlmentat on or conceptuallzatlon,
we have an obl1gat10n to make it 1mmed1atcly avallable to the field. o

<. AR

But thls must . be done in a settlng that stlm'lates d;agn051s, analy51s,/ - !
Y, :

' . /// ( B

Q - e xpc ct at ion .o f_p atwanswers M s m e et
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Perhaps these 't pical" comments are a bit overdrawn; but in the .
P ypic ! _

fields Isknow“hest--general'education and adult education--such-con-

'.

flicting p01nts of view do exist. As a br1ef case reference, permlt

_me to refer to the Adult Baslc Educatlon Professlonal Staff Devélop-

I

| ment Program in the southeastern states and admlnlstered by the - South- Bi:::"*‘
S ern Reglonal Educatlon Board.- ?X;ﬁ;:i:t_vﬁq*;'fff?“""hz f///“-'.~ '~-~jm¢~w~5
Voo ) . "A‘Case Example : - -~-_';;/// o
o : ' o CT . ; L s o :

In 1965 and 1966, with the passage of the Econom{é Opportunity Act

and the allotment of large amounts of money to all”southern states for

Adult Baslc Educatlon Elasses, the' need for "an addltlonal suppl) of -
\
tra1ned\;eachers became acute. Efforts of the state directors of adult
S educatlo --the admlnlstratlve employee//of the State Dcpartmcnts of

Educatlo\--led to the developmeni/o}/ﬁ proposal for funds to pxov1de'

1-regu1ar staff tra1n1ng throughou an elght state reglon There were

3 L

' \
’,two main elemonts of the plany” (a) a maJor\role for hlgher educatlon

S/

1nst1tut10ns and (b) a leadershlp role within each state for the state

\
dlrector of each state/énd for members of hls\staff

._\ B

For the reasons 1mp11c1t in the sollloqu1es suggested above--the' : -

dlfferlng percepfibns of varlous pro£e551onal groups about . tra1n1ng .
/

goals and tra1n1ng needs--confllctlng polnts of view ovcr/tralnlng

s

curr1culum and methodology were soon in ev1dcnce.

e hre s s AR I NS ST,

As the pro;ect developed two other major grouplngs of 1nd1v1dua]s

~

became involved anh the potentlal for furthcr confllct about goals and

expcctatlons was,_ Stlll further h01ghtened The t“o new grcabs werc

graduatc assistants in the expandlng profes51onal txalnlng programs~of R
./, ,
- the- 1eg10n‘and”local d1rectors of adult educatlon--the men and women

- = e . . N » ‘
. . . . ) . . . N - . - -. ! !
. ’ ’ ) . ° : : ’ " i N ‘A ' AN " . . v . .
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on the firing 11ne who - ran the programs, the improvement of whlch was .

the target toward wh1ch all the profe551onal development was ultlmatej

}; o ly directed.

While 1n1t1a11y,'at ieast, the'graduate stodents ma; haie had
'more'philosophically in . common wﬁthvthe professors than.with the other
n a"\ two groups»-and the local directors with'the state directors--it soon
| : ----became . clear ‘that these were four different groups with four di fferent
goal structures and four dlfferent scts of necds seeklng fulfillment.
Worklng out an accommodatlon of these dlfferences W1th1n a common goal

,structure became one of the maJor challenges and although-never fully

resolved; a credlble accompllshment of the project.

The national, state, and local profe551ona1 assoclatlons had some

role in bringing this about. It was, howéver, w1th the exceptlon of the

part'playod by the Council of State D1rectors--a natlonal affiliate of

v the Nat10na1 Assoclatlon of Pub11c Contlnulng and Adult Bducatlon--a

generally m1nor role and in a number of statcs,’a non- ex1stent rolc.

—

In no case were teachers d1rect1y glven a volce in the determlnatlon of

thelr own.tra1n1ng. The pr1mary catalytlc agent was the reglonal sp01?
sor, the Southern Re01ona1 qucatlon Boa1d " One of the great 1n51gh s

“of th> proJect was the- recognltlon and acceptance of the role--and

~ _
- definition of the functlone;_f the catalytlcﬁagentlln bringing about a
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.The Role of the Professional Association

t “

Y In the field of general education it is the state and local edu-

Pr

I3 cation association that is beginning to emerge as the force that can

facilitate the 1ntegrat10n of the resources needed to br1ng about in-

structional 1mprovement through more effectlve continuing profe551ona1
.dereiopment. ’ |
| InstruetionalpCouncils—-regﬁlarly constituted committees of re-
presentatives ofnthe employer~and.the-iocalVassoCiation and designed
to 301nt1y plan professlonal development programs—-are already 1n
*operatlon in many local communltlos.: lhls trend toward.deeper involve-
ment in all aspects of 1nstruct10na1 1mprovement by local education

-g"assoc1at10ns can be expected to contlnue. For one reason, the funds i

ava11ab1e for a continued escalatlon of econom1c beneflts are not w1th-

et et e e T T

'r}_out 11m1tat10n. _For another, as the trend toward more and more barga1n-' f;
ing for salar1es and- gencral f1nanc1a1 support for the schools is sh1fted;A,
to the state 1eve1 the energles of more and more 1oca1 educatlon .asso- -

‘c1at10ns w111 be d1rected toward serv1ng as the change agent in-bringing. »

about more meanlngful approaches .to cont1nu1ng profess10na1 development.bb

More 1mportant than e1ther of these is the genuine concern of ymost teach-.

ers for finding better ways of brlnglng about more effcctlveflearnlng.

., So fayi as adult cducatlon is spec1f1ca11y concerned, mzlcolleague
at the NEA Rlchard W. Cortrlght has been 1nstrumenta1 1n/he1p1ng bring.
,about in Caflifornia professional development courses 301nt1y sponsored
by the statc and . local profe551ona1 assoc1atJons and by ‘the Un1v0r51ty ' . %
of California. The purpose of these courses is- to proV1de useful univ- ?

*

ers1ty credit activities for teachcrs which are de51ngd by teachors

AN
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and staffed by teachers.‘ They represent both the react1on of teachers

AR e, SR P ST

aga1nst much of trad1t10nal education and the effort by teachers to
i meet the1r own profess1onal educat1on needs., ‘f | -
‘The first of- these courses taught the methodology of adult edu-.
cat1on~-the methodology ‘required for deallng w1th a non- captive aud1ence--
tos secondary school teachers. The second course is de51gned to. aSSISt

: teachers of adults re1nforce and’ supplement the ‘offerings of the new
natlonal telev1s1on.ser1es for adults who have not completed high school
.PIOJeCt STRIVL a program of ‘the Corporatlon for Public Broadcastlng
The most 51gn1f1cant development of all however, is the program
of the NEA's recently reorganized D1v151on of Instructlon and Profés--
sional Development, set up to generate plans for up to four natlona]
'.NEA profes51onal development centers--tentat1vely called Teachers
Centers;-whlch will hopefully, 1n the words of the D1v151on s new
i.~-d1rector, ‘James Becker, "proV1de teachers with protracted per1ods of
in- depth study " Dr. Becker further dcscr1bes these new centers:
"In real settings, classroom teachers work1ng with other classroom
. teachers could learn about the latest 1nstruct10nal technologyv meth
"ods,band materials avaflable, as well as ‘begin’ the process of learn1ng ‘ s
how to construct the1r own. Genu1ne par}hcrshlps 1nvolv1ng a varlety " ‘
of spec1a11sts could be ut1112ed ‘and our learners would beneflt trom

X

the best we can produce.; Teachers,,learncls, rescarchers, developcrs,.

professors of'educatlon, admiﬁistratprs, board members, and parents

could begin cooperat1vcly to develop better programs." o . ' P

e LT L N :
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As thlS program develops an essentlal part of the plan is to ex-

bN

i
L | Yadinh

plore and ti r.Uine ways whcreby the state and local arf111atos of thc
\

N,
“a

NEA can. negot1ate w1th ,state and local school boards to re- d1rect at

' . . ’ ) : . -.. L - : v Lo
. - ) o . . T . e
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B 1east some in-service. funds now being spent by state "and local school

systems 1nto Teacher Centers managed and staffed by teachers and draw-
i N

ing on the resources- of school admlnlstrators, un1ver51ty professors,'

and others as they are needed.

: N - N . ‘ .

1 . \\ : R - . . .

; - . ~_ Factors Affecting Multiple Sponsorship. .
/ ' ' 7 . : ]

In a str1ct sense, in the various 111ustrat10ns used in this paper,

\
\o
S

only the- Southern Reglonal Educatlon Board acted as"a true cata1yt1c g o
'agent--that is, rema1n1ng re1at1ve1y unchanged in the process ‘of br1ng- N
. ing about change in others. In the other 111ustrat10ns the profes51ona1
'assoc1at10n acts. not on1y as a catalyst but is acted upon and 1tse1f
, changed ;ﬂ :,d i S, ‘J;J -
Analyzlng the complex SOCldl process that takes p1ace in mu1t1; -.;

e s

'sponsored programs is beyond the scope of this paper'- Some attentlon,

A
2 77

.however, must be given to what 1s requlred to make mu1t1p1e sponsorsh1p

- afwork Is it predetermlned and preclse role def1n1t10n° Is it accurate
F . d1agnosls of the soc1a1 and p011t1ca1 prcssures 1nf1uenc1ng each poten-‘
»E : ' t1a1 sponsor° Is 1t 1ncreased awareness of--and he1ghtened competency

1n--the basic sk1115-of~co11aborat1on? o ﬁ"-

- “ RoIe“Definition

N

At f1rst thought it would seem. that of fundamental 1mpoltance to

o et R NTRE T, T AINTIY

" building effectlve JOlnt sponsorsh1p of profe551ona1 devclopmcnt pro-.
grams would be some self ~conscious examination of the appropr1ate role

of each agency in st1mulat1ng, prov1d1ng, 01 f1nanc1ng programs. Some - v

P reflectlon, howevcr, po:nts to the fact that even, nore’ 1mportant than
this is a w1111ngness to dealwith the troub]esome~phenomena that 1n a

; Q ... dynamic and effective paftern of 1nterdependence role changes w111 con-

e o . s 9 - ) " P e T
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:_‘j;j:'.-; 1tself op'. rate tra1n1ng programs. Dollars from members' dues should

- : . . - =10-
't1nue to .occur and may vary W1dely from sett1ng to setting. In ‘these i

days of. 1nten51ve development of staff tra1n1ng programs by employers,

v a growmg "intellectual sophlstlcatlon on the part of profe551ona1 asso-

, c1atlons, and the 1essen1ng 1nc11nat10n of institutions- of h1gher educa- '

\

‘tion to corral the1r resources w1th1n ivory ‘towers it is d1ff1cu1t to

generallze about any one: agency necessarlly haV1ng any greater compet-

1

ency than any other in theory development ‘change potent1a1, research
capab111ty,vthe prOV151on of techn1ca11y well equlpped tra1n1ng fac11- '

'1t1es, or any of the other 1ngred1ents that go together to make up an

adequate cont1nu1ng profe551onal deve\\opment program. o
\ - ’ ) B
Insofar as generallzatlons can be\made 1t 1s my v1ew that except

o

L for demor uL*atlon purposes,' the professmnal assoc1at10n should not _\
. not be spent in hiring "out51de".experts, professors--or thelr own mem- ‘
bers--to prov1de tra1n1ng In most 1nstances 1t is- the employers'

dollars. that should be so spent /Membershlp dollars can best be spent

in- maklng certaln that employers prOV1de meanlngful professmnal dcve-

.. L
P ,u , o

.llopment programs, )that un1ver51t1es and other tra1n1ng resources acqxure

the means of 1dent1fy1ng pract11 1oncr needs and a more sophlsttcated

, awareness of how to meet: them, and for use: 1n lobby\ for an ever-

. increasing percentage of the pub11c and corporate dollar to be spent ,'

for- professmnal development programs. It 1s to everyone s advantage

assoc1at10n can - assume leadershlp in moving the tnrce agenc1es most

1nvolved 1nto an 1nterdependent, 1nter 11nk1ng conf1gurat10n. ¢

)

v , | 'Intern'al and External Pressures .

0of conclderable relevance to the success of any cooperatlvely
Q

:[Kcsponsored program is some understandlng of the varlous k1nds ‘of soclal

o et e : A
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- this this’ be done. By concentratlng on thls role the, professmnal \“'

4
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pressure which uniquely'-operate upon universities, employers, and
St e \-, . i S

oy

profe551ona1 associations. IR R T

[t ine N

It has been my experlence that 1n terms of unlver51ty 1nvolvement )

[ISrIORR,

" in contlnulng profe551ona1 development the one forco that has the
"greatest 1mpact upon them 1s the avallablllty-*or lack of ava11ab111ty--
- of funds for tra1n1ng Un1versa.ty boards of trustees ‘do not seem to be

¢ 1

inclined to voluntarlly allocate funds for cont1nu1ng professmnal deve-

lopment--partlcularly 1f 1t is a program 1nvolv1ng multlple 'Sponsors.

v e et o i chm e e

one of its greatest achlevements is that it has successfully 1nvolved

R
i

l

| 23 1nst1tut10ns of hlgher educatlon 1n carrylng out cooperatlve pro--
fessmnal development programs in the field of adult educatJon. When
b

. " compared to the pauc1ty of 51m11ar tra1n1ng opportunltles at the univ-

erslty level in some other® egions - of the country, \thlS is indeed a . .....

remarkable achlevement.-‘ On th other hand the greatest threat fac1ng ’

> the full contlnuatlon of the program 1s the uncertalnty of adequate

[P

’.'_state and 1nst1tut10na1 fundlng now that federal funds have been w1th-
- ‘drawn._ To a Iarge extent I thlnl\ it fa1r to say, that 1f programs

_oi{' thls klnd do. not too greatly tax the unJver51t1es' avallable re-“
sources for regul ar graduate or* under- graduate tra1n1ng, pre51dents of
many of the unlvcr51t1es and boards of; trustees are willing to go along
It now remalns to be seen how many of them W111--or can--mal\c the de-
cisions. requlred to comm1t unlver51ty i'unds to’ the support of . coopcr'l-
.tlvelygdeveloped professmnal ‘traJ.nlng‘programs in" the 'areazof.adult

.education.
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In: the southeastern states reglonal tra1n1ng program referred to ear 11er, .o



:The em 10yer--1n most of the 1Jlustrat10ns I have used

" _|o"~': ‘0

Spends féderal funds._

.

1

- epcourages 1nstead
. ‘i R

1I i

0

extenslon program.u”

¥
: °

'fy need to do and expect them to follow through'

.7 -

hin,.
'1 ‘ ~ !
bers.# ]t 1s for thlS reason that in the econonlc f1e1d

1

[

L S
jeducat1on.assoc
PEE : . -\

;suaﬁlon.,

. v "

[}{}:'demand rtgivant tra1n1ng, the use of up- dated tra1n1ng methods, ‘the

S AL "

-

Under the enormlty of these pressures, 1t

taff to forego cont1nu1ng profe551ona1 development altogether.

°

bueh cont1nu1ng profe551ona1 development as does take p1ace WltA n!_
ﬁtlme and space at the control of the employer frequently is - done

"“;hhllttle commltment to ut11121ng problem solv1ng or dlscovery meth&ds.

the school

";of educataon,_and to gu1de11nes of the 1edera1 government whenever it

il
some-

.

tnmes 1s the 1nc11nat10n of - the school board and its admlnlstrativet

It

through salary: and tenure 1ncent1ves, contlnlingj

f;profe551ona1 development wh1ch ‘the teacher pays for. h1mse1f does on

l D . «

‘hls own t1me on an- 1nd1v1dua1 ba51s ‘at. a un1ver51ty course he takes

. -

ar

1
}

1

-t

';h many pressures--and 11tt1e t1me--the tendency is to- tell Tem what

e
-

Most of the pressures on the profe551ona1 assoc1at10n come from
‘Its offlcers are, or should ‘be, respon51b1e to tnelr own mem.-
the 10ca1
:n has recently become h1gh1y effectlve in br1ng1ng'

'Vhas used str1kes and. work stoppages a few tlmes and s

In the {uture these same pressures can. be counted upon to

1

‘ln'l’l{'nl noare. £ram. whnm ‘Irmrn*nno can he ohta1ned

L
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f'\?n the part of"unlver51t1es and state d1rectors of adult educ&tlonffn
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and--ln general--a v01ce 1n tra1n1ng pollcy U ¥ s
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I Skllls of Collaboratlon o

A th1rd element in 1nsur1ng the success of mult1ple sponsored_ -K
‘ profe551onal dEVelopment\programs is the levcl of sophlstlcatlon and A

\
; Sklll requ1red of those who\would collaborate. As frequently as- not

\

1t is assumed that common sense -and bel1ef 1n a’ good cause will’ over-—
1 3 / N

".—~_'come the problems groang out of the stress of ma1nta1n1ng establlshed
\ ~

role 1dent1t1es, of coping w1th }urlsdlctlona1 r1valr1es, or the need

vﬁﬁto establlsh compet1t1ve f1nanc%al -advantage. D1ff1cult ds these pro-

fj~blems are to overcome, they represent an area to wh1ch some soc1al

sc1entlst5~have g1ven attention anu where some sc1ent1f1c dlsc1p11ne--
. \ .

‘as well as common sense--has pred1ctable usefulness in ra151ng~the level

of effectlve problem solvlng

4

S

A In dlscu551ng the development of collaboratlve tra1n1ng programs

the southeast I 1nd1cated that an. 1n1t1al--and to some extent con

,} t1nu1ng“d1ff1culty--was the development of .a process whereby “the var-

1ous groups learned to work: and cope w1th each other.‘ In retrospect

!

it seems regretable that. 11ttle attentlon was g1ven to systemat1cally

\,‘

observ1ng and documentlng this process. Had thlS been done the staff

‘of the Southern Reglonal Education Board and its consultants might haYe
,had useful data 1n he1p1ng accelerate cooperative programs. o

/
1

In another federally funded proJect such observatlons were made.'

In 1965 the Un1ted States government funded a three-year- 1nter--

un1verslty, mult1ple school system prOJCCt which had as’ ltf aim the
"development and testlng of strategles for planned change in educatlonal

systems. In an artlcle in the Journal of Applled Behav1ora1 “Science

O Y - SN U SPU Pnnanf1um £far Educatlonal Chango". vol

4]
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7, no. 2, 1971 Roberf(h Luke, Jr. and Dorothy M1a1 descr1be the/1nter--

organlzatlonal issues of power and - 1nfluence,-the 1nst1tut1onal and - T

/ -

'1nd}v1dual needs for’ autonomy, and the consultant cl1ent relat1onsh1ps

Sy |-

~ thdt had .to be dealt with in ma1nta1n1ng the consortlum. Although the

'_artlcle does not 1nclude an. analysis, of the d1ff1cult1es of ma1nta1n1ng

another, and therefore, for those of us who ar

the un1vers1ty school system relat1onsh1p the art1cle clearly outl1nes

"Vthe complex1ty of inter- un1ver51ty collaboration and describes. how th1sw

'part1cu1ar consort1um del1berately undertook to f1nd the means of solv-

/ . . 5

1ng the problems Ihstr1ns1c to inter= organlzatlonal sponsorshlp

But ‘what worked. for one 1nst1t1ona1 conf1gurat10n may not workffor;i
b conv1nced of the. im-_ o
portance of encouraglng mult1ple sponsorsh1ps, tra1n1ng for ourselves )
in the s ¢ills of working with others may be the place ‘to begin.

- 'Withln my own field I am comm1tted to- strengthen1ng the role of

themprofesslonal assoc1at1on ‘in br1ng1ng about a cont1nu1ng 1mprovement

in the measurable effect1veness “of in- -service profess1onal development

'programsL__Ih1s 1s but an-’ extenslon of what is at th1snmomcnt taklng/

\

. place all over our country as teachers, nurses, and tradesmen--to name L

‘but a fe --negot1ate w1th their’ employers for more su1table condltlons =

. for the1r serv1ces.'
]

of work r what they. conslder to be more equ1table econom1c retarns‘

(o

-~

~

Bmployers, 1nst1tut10ns of hlgher education,. and 1nd1v1dual workers

all have ‘the need--and the r:ght--to l1sten to ‘each other, to 1nflucnce

I o

each other, and to learn from -each other., This process of sharnng re-

sources, of plann1ng together, and’ of learn1ng from each other can only

'take place w1th1n a del1berately deve]opcd 1ntcllectual climate wh1ch

e S|
1Tt o Fnrf-F1nﬂ1no_ <vquma¢1c nrohlem salvinge. and rat10na1 self-\
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' ingly;soph@stlcatedvtra;nlng"needs-of workers,and employers alike. . -

. .
e e - e e o e
.

- Jul)’ S.,

In thevprocess, those of us who fee1 a concern for more effectlve

contlnulng profe551ona1 developmenf “will ourselves 1earn.

k)

cannot~he1p but be more workers teachlng as- we11 as 1earn1ng, more -

"The result

<

employers 1earn1ng as we11 as. teachlng, and the unlver51ty dolng what

1t asp1res to do--extend the scope of 1ts ab111ty to meet the 1ncreas-
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