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ABSTRACT | ¢ ,
The conv1ct10n that a complete reform of ‘'the ,
educatlonal system was necessary has won over the minds of the+: . !
"Spanish peopleé and the government. The. observatlons made from all
levels about the bases of the educqtlonal policy were borne in mind
in the preparation .of the Draft Law\of Education and F1nanc1ng of the®
- Educational Reform, which, having been approved by ‘the government in
‘September 1969, was presepted to Parliament by the Ministry of ., ’
Education and 'Science in April 1970; 13,000 amendments Were\made to
the Draft, publlshed August u,.197o. The Spanish Reform Bill  is.
inspired W1th the conviction that all.those who share in educat1qna1
tasks must be committed:to the;success of educational work, and that
those who are respon51ble for these tasks must- have their minds .open
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to experlment, reform, and collaboratlon from whatever source this

- -keystones of the reform. The legal-methods for achrevrng ‘it’ are that '
General Basic, Education shall be compulsory and free in all publlc
and - prlvate sectors.’The inter-r latlon between the different \
educational -levels is another. of 'the notable characteristics of the
new systemsS.' It is ‘also sought to 1mprove the y1e1d and qua11ty of .
the educatlon system. (Author/JM) v s - S
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ANALYSI OF THE PRESENT EDUCATIONAL SYSTEM TAKEN AS THE STARTING
POINT OF HE 'REFORM - ; ' _ - . o e
\ | , . | . . ;_t‘ .
The legal establlshed order that has governed our educatlonal system in-its
entirety conformed to the: scheme, now some hundred yeard old, set. out in the’
Moyano Lew of 1857. Educational objectives at -that time _were conceived. in a

©

very different way and reflected a class custom opposed to the deslre today-

generalized, to democratize education. It was 'a matter of dealing with the
needs of a sociéty different” from that of today: a country .of fifteen million
inhabitants, .seventy-five per cent of them were illiterate. two .and athalf miliion
farming workers and two hundred and sesienty thousand destitute persons, with
a pre-lndustrial .socio-economic structure« in which a.few isolated attempts at
nndustrnalnzatnon could hardly be noted. It was an educational system, for a static
. ' o ' soclety which has .been largely overtaken by the evolution of Spanish society.

) o “ The part|al reforms that have been introduced into our educational system,

) especially inY the last thirty years, have _enabled the social demand for education

. to be satnsfied in growing mepsure and have .enabled the new requnrements of

‘Spanlsh society to be met. But it has not kept up with the social demand, as.in

~ - 7 most other countries. Therefore. the educational problems which our country

B ' ' . 'has at the present time need an extensive and through reform that may provide
" for the new needs which cannot be superficial and hasty measures.”

- ween the different levels and methods of education, fitness for the psycho-
biological evolutionary cycles of the student, a clear realization of the intended
social "and ‘political purposes and a close connection wuth the occupational struc-
- ture— the organization of education in Spain until 1970 leaves much to be
-, S desired, : * -

-

The disharmony between the different educational grades was shown in
ot Lo several Important aspects. The absence of a, basnc Law which would make sense

' ' of the whole educatlonal problem has meant that each of the- Laws correspond-
v o ing to each educational grade caused a/ more marked sepdration between them,

P : ~ which made it impossible- to state accurately and with an .overall view, the

’

This divnalon of the structure- of the educational system into isolated com-

partments (see "graph 1) affected the separation between{Tthe teachers in the
different cycles. The curricula and study programmes also. suffered from” an:

" If we consider the essential and necessary conditions that the structure of -
an effictent educational system must combine -—harmony and inter-relation bet- °

. pugposes they ought to .fulfil and the’ spécific ‘contrlbution which each must
. : . " make to the unitary training of the students ) -

or(ginal -defect: they did nqt take into .account, at, least to a sufficient extent, the -

%
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.contents of such curricula and study programmes at the"previ.,us {evel. The
“transition from primary to. secbndary educatlorr, for example was rather sharp:

the child, at. the “age of ten, passed from one. course of unltary educat|on in
charge of a singlg‘teacher on .to another under seyeral teachers, each one with.
d;fferent requirements ’ and work methods, arid thus tire responsrbllrty for the
mtegral training of the student was diluted.

* A vety serious anomaly could be observed in the basis of the strucqlre of
the Spanish educatlonal system: the existence of two different levels. of primary
education. For children whd enter’ Centres of Secondary Education, primary
.school instruction lasted only until thé.agé of ten; for the-others~ it lasted
until \the _age of fourteen. There was no logical justlhcatlon for “ this' ‘double

© systetm and it arpse an unfair 'discrimination in respect of the posslbllltles of
-access to educatlon for a very large part ‘of the population. Society therefore ...

jost the. contribution, whlch was potenclally so important, of the minds whlch'
did .not get their benefit due fo he dlfflcultles which the sector.of the populatlon
"that continued in the primary school after the age of ten encountered, in order

" to continue s;udylng at secondary level. From the pqlnt of view of soclal Inte--

gration, the deplorable consequences were obvious «arising from.a- differentiation

established betweenachlldren of the same counfry in ‘the very same basis of the :

educatnénal system. ‘ / TN

On the other hand, admlsslon lr\ General %econdary Educatloh at the age’
of ten. was premature. In the process “of psychologlcal development df thé child

~ and of the capacity of learnlng, the age of ten does not have a speclal signi-

Q@

- ficance. On the contrary, at about the age of eleven or twelve, as-the studles .

of evolutlonary psychongy have proved, a- new psychologlcal phase generally
begins, which is characterized, amongst -other thlngs by a greater gapaclty to

understand abstract thought whlch is of great lmportance for learnmﬂ This .

early leaving from the primary school compelled the centres of Secondary Edu-
cation to fulfil functions which more properly belonged to the primary cycle, in

order to fill .the gaps in’ their knowledge which the students had at that time.

In. the 5dm|sslon from primary- education  to 'the Centres of Professional
Training, existad dlfflcultles in-addition to those outlined' in connectlon with the

General Secondary Educatlon. The most lmportant ones lay on tlte fact that the

curricula In the Professional Yraining schools were not synchr.omzed with*Gen-
eral. Secondary Education and that there was very little conneCtlon with other
educational leVels. which conslder'Biy llmlted the students' opportunltles for
promotion wlthln that .system. . ;l .
" The lnflexlblllty of the structure of the system-’ also, showed |tself«.WIthln
the second'ary and higher educational levels. In the secondary education and

. especlally in the speclallty technical sub]ects. the, passlng from one speciality”

subject to another involved a tirésome process dug to the lack of a rapid and
flexible system of lnter-relatlons.-whleh is absolutely necessary at a stage in
-student llfe when the Vocation -and aptltudeé of\t_he student have not been
cleariy’ defined. Furthermore. in certaLn cases, existed superpositions which are
hardly” ]UStlfled In Higher E'ducatlon the v/ery .rlgld and dlfferenclated curriculd
which supported the traditional careers of-long durgtlon did -not permit either

€ . . .
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. Y ’ o Lo the éasy transfer from .one- speelallty to another. ~In thls\&ay. any vocatnonal

’ — . % . hesitation (so frequent m‘6\reover, in youth) could cause \disastroys’ conse-
quences for the individual and, in the end, for society. Neither -did. easlly ac-
cesible poss|b1l|t|es exist to rejain the educational system from the worklng' :
world. Lastly, the lack made itself felt permanent educational act|vit|es within -
. . ) - the educational syst'ér'\ which would permit the bringing up to date of knowl- Voot
. ' - s .~ e ‘edge and skills and profess|onal reor|entat|on ' i g b

-

LY 4 .
\v ‘ . R et Mobllnty Wlthln the educatlonal system was affected amongst other factors, _ R
) B by two internal problems of the- system: exams and the tack of educatjonal and
. » ‘ professlonal orientation services. The problem of exams in Spain required a . L
o I ) . senous re\new. since, in certdin cases, the genulnely instructive purposes of ' :
B edycation were being subordinated to lmmedlate success in fixed tests which
~ ( o produced large blockages. Thus‘ the Elementagy Grade exam was passed by
TN less than 50,% of the\s'fudents registered in the 1965 BG.cburse and the maturity
_ - test (pre-unnversnty] was passed by 42.6 % of those reglstered Although concrete
..+ -, - data are not avallable. it can_be estimated that / |n Higher Education, between
. '_ : .'50 °/o and 60° °/o are lost in the selective courses Summing up: of each 1Q0
N _ ' ! - studerits who -started Prlmary Education in 1951, 27 were able to enter Secondary
S Lyt : .,*  Education; 18 passed the Elgmentary Bachilierato final exam and 10 the Hther .
L " _Bachillerato; 5 passed the Pre- unlverslty and 3 students completed" unlve sity ) o
o stud|es in 1967 s e ST : . I
SO N - ;“ The lack of~ approprnate educatlonal and vocational or entatlon serwces also *
unfavourably affected the total sltuatlon of the educat _pal system ‘Many di-
ficulties and ‘failures would have undoubtedly been avoided if the student would
have‘felt that ‘he was be|nq helped "and guided at certauﬁtuhes during his
o . ¢tudent life, both as regards problems of learnjng . and any situation “of a-per- - --
o o L sonél nature, \ ,‘ . : .
. ~"  The need for orlentat|on was eqUally imperative at the time of chooslng L N
, B .7 between the speciality which the educational system offered at its secondary - S
oo ' A. “and hlgher levels. This orlentatlon could not be thought of as something sporadic, . '

~ but as a continubus process . .

-~
-

(Y

ar®

. e _' The.posslbllltnes of access to education were very much conditioned because .
L ' v of the socio-economic class of the family. Il might be said' that. unt the: enacting

o . of the Law, two educational'systems xisted in our country: one for the families _

AL ' of the mlddle and upper socio-economic cl{ss. and anothet forythe less favoured - v .,
] * ° $ocial ‘sectors. In the first case, the families usually sent thejr childrep to .pri- oy e
vate centres of Primary of Secondary Education and subsequently. they had the S,
5 possibility of pursuing unlverslty studies. From the second soclal group came :
B : i the students of the. Government Primary schools. The possibilities which these ¢ .
' L i students had to study after Primary Education were fairly limited for economic ~  , R I
. o _ 7?; * reasons, and generally, they dropped out at ‘the secondary level of education S
' ’ - -:;' or at the leve] of professlonal training. Wlthout ignoring the effort made in ' ' -
PO f:_ relation to-the expansion of educatlon and the policy of stholarships or-assist- =~ |
r oo ange: for the student it can be stated that our educational system is still only '
. half-way to achlevlng its two-fold objectlve namely, ‘to"be a decisive instrument

5o
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of social mobility and/that access to the highest levels of education_should be
given having into_consideration " the apt|tude for study and not the econom|c
cnrcumstances of the famiiy : : K

T : :
. ' .'\ -
v, §
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PREPARATION OF THE REFORM .~ " |

T

~v
BN

The conviction that a complete reform of our educatronai system was neces-

sary. has ‘won over the minds of the Spanish people and the Government. The

Reform has come as a resuii; of-the clamorous ‘popular desrff to give our country .-
- a faiter and more efflcient edticational system and one more:in accord with{ the

_aspir tions and with the dynamic and creatjve spirit of Spam of today

r

To start the Reform the advice of the most able professronai sectors and

of ti-) most representatrve bodies of Spanish society were counted on. In 1969,

as a/result of such advrce. the study entitled «Education in Spam bases’ for an
educatlonal poI)t:y- [White Paper) Spain. was published. The summai;/ of the

-Spanish educational s))stern which the White Paper presented and the develop

.

ber 196
“in April 1970, 13,000 amendments were made to the Draft and after submittai

‘ment of the ‘general lines of educational policy which the Government proposed

to follow have formed™a plan to guide the consultation with Spanish society,

which’ hat responded with an unprecedented comprehension and enthusiasm °
and has contributed to a wealth of criticisms and suggestionss This process of

coliective participation in the Reform started .in 1968. After a first preparatory

meeting which took place in. Buitrago in October of that year, numerous woork- .
ing meetings on a technical level took pIace with teachers and speciaiists from .
. the different educational Ievels to consider the bases of a: coherent educationai o

policy. .

All that cuIminated in 1969 with the publication’ of the -Whlte Paper- {Educa-
tion in Spain, bases for an educational policy), which after approv,ai by the
Spanish  Government, was presented to Parliament, and submitted to ‘a-full na-
tional debate. The -White Paper» was shaped by sectcrs representative of nation-
al life, by teaching institutions and" by the the teaching profession, etc., and its

publication stimulated fuii public participation through the communication media.

The most outstandipg reports ~were’ published\ in two volumes by the Ministry
of Education and ‘Science. The general lines of the Reform were also shaped,
after its meetings in March and November 1969, by the Committee of Interna-
tional Cooperation for the Reform of Education in Spain. :

The process of public particrpatron to which the Spanish reform was sub;ect-
ed has contributed to a great popalar awareness -of its necessity. The observa-
tions made from all levels about the bases of the - educational policy were borne
in mind in the preparation of.the Draft Law of Education and Financing of the
Educatuz (al Reform, which, hav\ing been approved by, the Government in Septem-

was presented to Pariiament by the Ministry of Education and*Science

« . Lo
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“ to the- Parharr;entaIy Educatlon Finance and Budgét Commlttees for thelr opinions .

.was approved by the|r Plenary Meetlng on 28th July and puBhshed on 4th

August 1970. v -

¢ . /. N .
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L -l GUIDING PRINCIPLES AND STRUCTURE OF THE NEW EDUCATIONAL SYSTEM

1. GUIDING PRINCIPLES

- \

‘e

'~ ‘-

v i

. . R . .
The. Spanlsh reform concenves education as a conhnuous un completed task
in-view of this, the Bill contained within its elf the necessary, mechanisms of
self-correction and erleIIIty, so that, with the. desire tp attain success,_there
as no teaching hypothesis which ‘was rejected, except after trial, nor asslstance
\‘IIhich was' not thanl‘fully accepted since, in short Educatnon is the task of .tho
whole country. R ‘ :

" v . ' : Y

The spmt of the Reform does not therefore consist in the establlshment of

. a body of teching dogmas. recognlsed by all, nor in the authoritarian lmposltlon of

-

l-vf‘xed criteria. Rather, it is inspired with the.conviction that all those who share

m educational tasks must be submitted to the success oft educational’ work, and
that those who are responslble for these tasks must have their minds open to

'experlment refotm and coIIaboratlon from whafever source this- may come.

-An essentlal characteristic of the new educational system will be itg flexi-

. bility in adapting itself to the continuous social -and economlc transformation

of the world of today. The educational system shail not. be as.it was before,
to a large extent, a rigid and'cIosed system, related to .its environient, but a
creation open and subject to consant evolution .and- innovation and which cap the-
refore-be moulded to the ang‘ng c|rcumstances of the countfy's, development
The reform does not col ve,the educatlonaI .system as a.hard and. fast intans

ngle modeI but as.an elactlc organlsm adaptable to the natural evolution of -

.

. ‘I'PJ"< .

humafi life. Thus, Yhe juridical worklng of the Law shall be submittéd, at all’

times, to the demands of teaching tecniques, and therefore, the -elacticity which

i possesses, and the lee-way it allows should not be regardéd as deficiencies

of what a rule ought to be, but, on the contrary, as positive and endouraging

_ requnrements for the regulation of. such a delicate matter as-education, In this

way, and apdrt from Its ~«open» drafting, the Bill provided in article 8 for a
periodical revislon mechanism, whlch must be. at Ieast ohce a year,

The concept\ of social |ntegrat|on is one of the ideological keystones of the
reform. The Iega,l methods for achlevlng. It are that General Basic Education
shall be compulsory and’ free. With 'the implementation of the Law, General

~ Basic Educatnon ishall Be compulsory and free_ in all publlc and private sectors.

Thus, there .will \be brought to an end an -anti-soclal and traditional. dualism,

which, through the so-called feepaying schools, gave rise from childhood to a’

division contrary- to every social rule of coexistence. The Law of Education

,provndes for the extenslon when economic resources so permit, of free school-

. Ing at “the ather educatlona: levels especlally at Bachlllerato and Nursery levels.

.

. ot} L. . : 11
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_oIn addmon to free Generai Basic’ Edusatnon tne Bill of Educatlon in' order to -
‘guarantee sthe r:ght to education at\he higher levels made provisions for the
N establishment of a system of financial assistance, subsndnes and loans to students -
. who lacked the necessary. economlc means. These. ands will be granted with
due regard to the aptntude |nte'lectual capacity and proficiency of the students
_+«in need df such assistance. - . ‘ L .

This reform’ .envisages - education as a uniform proces_s without slackening
continuity., The..uniformiity of this. proce"s affects man's whole life and esta-
" blishes harmony between his ‘cdpacity and his vocation. This nmplles that , all
stages of education should- be linked to ohe line of development one standard o
and one objetive and that each one should ‘serve as the basis ;and support of ‘ R o

the, next higher, =tage. ‘The conception of th educational syster"n‘ as-a unified R *f:}
.process: creates an Internal connection between its different. lgrades In this o0 T
way the -serious dnfficulties of dnsharmony are avolded and the | objetlves which ‘ ’
each, educational level seeks to fulfnl and the partlculart contribution whick: each D '_

‘must make to the, overall educational formation of the, students can be fnxed
and arranged accurat ely. ) .

The inter-relation’ between the different educatlonal levels is anotlier of the T
notable characterlstlcs of the new system. With such {nterrelation, the educa- "7 - - -
tionalsand foimative channels which the Bill of Education provided for, are inter- - - = - . . =
connected, 'so that the student can pass easly from one level or educational S
'actlvlty another, taklng\every advantage of the’effort and time spent. Through -
these means of reorientation many “uses of vocatienal frustatlon are avoided, o L
and the necessary means of readap..-tlon w;th regard to employment struoture Pt
are- facllntated This nnterrelatlon involves a very, Important change in the matter '
> of Professlonal Formation This is nd longer special’ teachlng at one side of/ the
educational system so that it will unke itSelf, through the means of access in
its varlous grades, with the other levelxor academlc cycles andadapt itself to
© - the, strlct transmission oh\skills belonglng to a certaln work level.

«

- Amongst the objectlves }Nhlch ‘the Bill proposed the followlng are partlculary : N
\prominent to make the whole Spanish’ populatnon participate in -education; to
‘complete the general, education with a professlonal preparation which will enable
"the individual to be usefully incorporated into the working world;. to offer every-- _
- . . body equality_ of educational opportunity, wlthout any other limitation than that K

of studying capaclty, -to set up an educational system which Is, characterlzed
. by*its uniformity, flexibility and inter relationship at the same time provldlng
- a full range of posslbnlntles for permanent eduéetlonal and a close relationship
with the requirements of the dynamic sqglal and economic evolutlon of the coun-
try. In the jast analysls, it Is a matter. of building up a permanent educational

system which Is not cuncetved as a‘ selective sleve for students, but _rather one , ; & )
which is capable of developing to'.the utmdst the capaclty of each and every " -2
Spanlard N

The pew structure of the system {see- graph 2) accords wlth the objectlves
previously ment’»ed.: The first e;lucatnonal level will be Nursery Education, the |
- basic -object of wiich be to develop harmonlously the personality - -of the child, o
including his mental and spiritual- development The period . of General Baslc . -

' . 3




. other levels of education. The uniform and

.

Education hich will be -the same,’ cornpulsory,_and free ‘for all Spania'rds. is’

intended to end all discrimination and forms the ‘essential basis-of equality of
educational opportunities This equality will be brought about throtighout the

\allspurpose Bachlllerato. since it offers
a wide range of practical and professional educational possibilities - allows the
best use to be madé of the students’ aptitudes, and avoids, the excesslvely
theoretical and academic nature which has characterized it.- It should be free .

/Wlthln the next ten years. University education will be enrichedand wull‘acqunre )

the proper\ﬂexiblllty on |ntrodUc|ng into it different cycles and better prospects

of -professional . spec|aI|zat|on At all times durmg the educatlonal process, once
the General Basic Education period has been passed professuona} training pos-

sibilities will be offered to the student which are inter-connected with the'other
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educational levels, as well as the possibility of recommenclng studies at any-

time during his worklng life. N

It is also sought to |mprove the yield and quality of the education system.

“In this respect, the continous traiping and umprovement of the teachmg profes-

sion ’is considered fundamental-as _well as the improvement in its social. and
economic status, In order to achneve the firt of .these objetives, the Institutes
of Educational.-Science will play a part of the greatest importance. Such Insti-

tutes, established In each and every Spanlsh University must perform sérvices

of immeasurable value to the educational system, thereby fulfilling the govern-
ing mlssionr of the University must petform services of -im‘measurable value
to the educational system, thereby fulfilling the governing missnon of the Univ-
ersity in the educatlonal plan. In ‘order to increase- the efflclency of the educa-
tional system, ‘it encompasses reVnsion of the content of educatign, ornentatnng
it more towards the formative aspects and "the training of the student to’ learn
for himself than towards memory learning,"in order to_ establlsh a‘closer rela-
tionship between curricula subjects and the requirements of the modern world.
At the same time, it will avoid the growing scope of programmes and will provide
for the.introduction of new methods and techniques of educatlon.’Also included

will be the careful evaluation of scholactic yield orsthe creation of educational |

and professional orlentation Services and the rationalization of various aspects
of the educational .process whlch will prevent the latter from being ‘subordlnated
to exam success. . N

-,

The reform is Insplred by the analysls of the educatlonal sltuatlon which
exists .at present in our own country, and confrasted with the experiences _of
other countries.. The Law will allow the necessary reorientations and Innovattons
not only for the appllcatlon of the reform which it Involves, but alsq for .Its

adjustment to the changlng circumstances of a very dynamic soclety like that

of today. However, this flexlblllty “will- not prevent the State from dlrectlng all

.educational activity, and thus he essential taslcought to be stressed of formulat-

ing pollcy in this sector of pannlng educatlon and evaluatlng It at all Ievels
and- centres R
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2. STRUCTURE OF THE NEW EDUCATIONAL SYSTEM

~ The new structure of the system (see Appendsx 2) is in conformutﬁwuth
: . / . . the objetives ‘previously mentioned. - . AS : ,
U . V . L ** The new educational system is developed at these levels: Pre- School Educa- C
£ .~ tion, General 'Basic Education, -Bachillerato, Unnvers;ty Education, Proféssional
' . Training, and Permanent Education for’Adults. The education system also mcludes
{ L g ’ other types of instruction required to meet the peouliar needs of pupils (Speclal
' Educatnon) and content (Soeclallzed Education).

.
~
s ' 0 > R . .
. .
. .

-

t - . i

2.1. Pre-School Education. C

' f . .
v

.. N [

" . : o The Pre-School Educatnon period lasts four years, for children between two , ,‘

N and six. . ‘. ' :

. ! - Mt fundamentaI ijectiye is to achieve' the harmonious- evqution of the child's

' ’ - personality and his or her mental,'spiritual and social development. .Its content

v includes games, language activities, rythmic expression, nature® observation, lo-

y " . gical and pre-numerical exercises,’ad development of the senge of community. ,

Pré-School Education covers two stages: the furst stage (Nursery School), i

~ for two and three year old children, in which trainlng. ‘though systematically °
B . ‘organized. wnII follow the pattern of home lifé; the second stage (Infant School),
B ., ' ior five and six. year old children, where instruction becomes more' and more
' ' ystematic and orlented towards developing the childs personalnty and to facil-

itating the free outlet of his posslblllties

Y .
Pre-School Education will be vquntary and free in state centres and may
be so in non-sate, cohcerted centres. :

\ ~

'2.2. General Basic Education. - : s
* . -, o B .

~ .

General Baslc Education covers an elghtyear per|od normally intended for
- children betwken six thirteen years, It seeks to give integral, basic, non-special>
ized educat|on. fundamentally the same for all and ‘adapted to the individual
. - aptitute and ability. . ‘ .
e Its content comprises the foIIowmg areas of knowledge:

, —,_Kno&vledge of the language (national language. the study of a foreign
. e ' ‘. " ' language, and the use of the vernacular In bilingual areas). .
. — - . . © -— Initiation to the ‘knowledge of the physical, mechanical and mathematical ’
v et 2 ' world.. "~ ) -
— Development of artistic abilities. ,
. — Religious instructioh. - . . ’ oo

N — Vocational work and development of physical skills, ‘ / !

. ' General Basic Education is evolved at two stages: in the- first stage (from
six to ten years of age), concentratnon is, on teaching the materlal as a whole;

-in the second stage (from eleven to thlrteen years of age), the areas of know::
/ . 7 . .

~. 14 : . | ‘ :
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ledge . are gradually diversified and instruction adapted to the pupil's mental
_evolution and to the development of his perception, of abstract thinking.

General Basic Education will be compulsory and free in all state’ and.non-
state centres. Lv . . : s

Final evaluation of each course dunng the first stage will be made by the

" teacher based on an appraisal. of the resuits obtained by the pupll in the"educa- , .

tional process. During the .second :stage, evaluation will be made through'.
flexlble tests prepared by a team of teachers in each centre.

At the end of General ‘Basic Educatlon pupils will receive a degree as School
Graduate or a- Certificate of Schd’olmg. depending on the Ievel of proficiency
shown, The former gives access to the Bachillerato and the Iatter qualmes for
entry to first grade Professional centres,

2.3. Uniform, Multi-’Purpose Bachillerato.

2.4. University Education and Orientation Course:

24.1.

University Orientation Course

The Bachillerato has a duration of thiree years, from forteen to sixteen years
of age. Its objective is to continue the humanistic education of students and,
further, by buildmg up their information, to.prepare them for higher ediication,
second grade ‘Professional Training, and for an active life within the community.

It is uniform in that it leatls up to a single degree (thus eliminatmg the old
duality of ‘Arts’ and Sciences] and it is multi- purpose in that it offers, apart
from common and optlonal subjects a technico-professional instruction.

The Bachillerato comprises cqmmon subjects (soclal anthropological and
Ianguage areas, mathematlcs. natural sciences, /and artistic, religious and phy-
sical instruction), optional subjects and an occupatlonal activity.

Assessment of pupil's achievement is made:

— In state centres and in non-state homologated centres, based on a joint
grading made by aII the pupil’'s teachers. . -

— In non-state’ qualified centres, based on the appraisal of a mixed Examin-
ation Board -formed by teachers from the Centre concerndd and from
-state centres, having regard to the achievement of pbpils throughout -
the course. s '

Appralsal of extra-mural students will be based on tests taken in state cen-*
vtres at the end of each course.

The Bachiller degree gives accessibili.ty of sec:on'd grade Professional Training.
and to the University Orientation Course.

»

[ ) . -

University Education will be proceded by a one-year orientatlon course open
! to those who possess a Bachiller degree or who have successfully completed

<
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2.4.2. University Education.

[

'°econd grade Professional Training. The content of this course is deslgned to
“further. develop’ the personality of students who with to pursue higher education,

and to complete their* training under a coordinated program which includes
fundamental human and natural Sciences so as to orient them towa‘l'ds the. pro-
fession for which they show best ablllty and vocation. . \

The university orientation course- _mcludes.

-

"—— A plan of studies with a nucleus of. common 'subjects’ and other optional -

subjects, to facilitate vocational orientation.

. -=< Common lectures and sel"ninars conducted by experts in thé:different
disciplines, to give a picture of the sciences and professions.

— Instruction in the acquisition of techniques for intellectual work.

Evaluation in the orientation course will be based on: the quality of the

activities performed by the students, using as evidence their oral or written

résumés of explanations given, the acqulsltlon of techniques for intellectual

‘work and any other tasks which may be laid down.

The Orientation Course will be programmed and supervised by the University
and given in state Bachillerato Gentres and in non-state, authcrized centres.

yl “

The objective of University Education is to complete the integral; educatnon '
of the young, to train for the’ pro‘fessuons needed by the.country, and to provide
in-service further professional training. Other objectlves of the Umverslty are:
the development of cultural progress and of scientific research\ as well as the

improvement of .the- natnon s educatnonal system.

University educatnon is opento those who_have passed the orlentétlon course °
and to the over 25 years old who, not having taken Bachlllerato studies, pass -
é on .the proposal of the -

the tests:to be “stajutorily provided for this purpos
Unlversltles. . i = - i
University Educatlon is organlzed as follows:. »/' - 7
— Umversnty Education given "at . Faculties and Techmcal Colleges. “This
includes: : ,4 - .

.

1) A first cycle devoted to )he study of basic dlsclpllnes wnth a duration
‘of three years. Those who conclude he studles in tl;lsrcycle and

pursue third/ grade professional tralnmg will receive the degree of -

Dlplon‘iaté. echnlcal Architect or Technical Englneer.

2), A second cycle of speclalization, lesting two years, which leads to- '
the degree of Licentiate, Engineer or Architect, quallfylng to pracjise *

the professlon conoerned and glving access to the third cycle.

3)VA third cycle of speclfic speclallzation and tr\rnlng for a teagh(ng
“career. The completion of this cycle. and subsequent preparatlon and
approval of a thesls leads to a Doctors degree -

i
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' , : _ C— University Educatuon given in university Colleges, which consists of a
! - ' smgle cycle, normally with a dur!atlon of three years. The completion: of
. ‘these studies leads to the degree of Dlplomate Technlcal Architect or
Technical Engineer. . ” :

_ ) .The plans of studies in umversrty centres will comprlse a common nucleus '
' R : of compulgory” subjects and other optional subjects and will be prepared
‘ . by the Umverslties in compliance with the general lines laid down by
" the Mmustry “of Education and Science which will approve- the currrcula
on the report of the National Board of Universities. Ly " .

Evaluation of students achicvement will be conducted as statutorily pro-
o - . vided by.each University, taking into consnderatnOn the followrng guldelmes
- - : : “1) Priority’ to evaluation made throughout the course so that fmal tests

.

will merely be complementary. s
2y, Jomt eVaIuatlon to be made by aII the students teachers

. “ .-

ex’

\

2.5. Professional Traihing. v o, N

-
. .

-
-

- ~ Professional Training has as its specific: objetlve the instruction of students -
’ S ‘ . . for the exercisg of their chosen career. Its organization .and yield will bé” kept
) in close relation wrth the structure and prospects of employment. Professional
. A / Training will be oriénted to the instruction of the pupil* in the specific techniques
T , . \ ’ ’ of the profession chosen by him and in those social, economic, rnanagem_ent
~and labour questions which usually arise in it. )
It consists of three grades: , ‘ SR
.-1)  First’ grade Professional Training which" should be taken by those who
have completed the studles aof General~ Baslc Education and do not pursue
~ - ‘ those- of Bachilleratg. This' grade shall be free. ! Ct

. S 2) Second grade Erofesslonal Training, open o those who possess a Ba-
X . - N chiller degree and to those who after completnon of first grade Profes-
S e . sional Training, . take the necessary additional instruction. Successful
. L e completnon of this grade gives accessibility of the Universlty Orientation

Course. - '

o : ~ *3) Third grade Professlonal Training, open to those 'v?ho passed the first
B C a ~.cycle of University. Education, and o alt unlversity graduates and Profes-
. e ) "« sional Training graduates who _will take complementary instruction.
"y ) o . Retransfer from any of the three grades to other academlc levels will be
o . : =™ . provided for. . P '
4 . . o Professional training will have the duratlon required for the acquisition of the
. ) - » speciality conterned, however’ not exceeding two years for each grade.

<

-

+ . 26. Permanent Edueatlon,\Specialized Instrugtion., and Spécial Education. @)

. ., The plannlng' of curricula for ‘Permane_nt Edooation for adults will~be l)ased on-

VPRI, investigations concerning the needs ‘and aspirations of the different social groups
- . _' and the varlous! reglons, the content of programs for professipnal improvement,
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. the methods which this action demands in view of the varying nature of the

+ undertaken by any person who for whatever reason could not take them

‘in due .time. ThlS type of permanent educatuon offers. other- studnes for

' ’ professnonal improvement, promotion, up-dating, ‘and readaptatlon and
R ' .o the starting of new activities for cultural extension at varrous levels.

N . v
. .

- The educatlonal-rsys.em |s also foreseen to offer several types of speciallzed

levels, cycles and grades which constituie. the general.system.

. . = ¢

«
. .
- " - . *
] ’ . B ..

‘ R BN L o
—_— . ! c The Education Bill passed the problem of movmg into the new educational
_ system provideg by the Law is the fundamental task to.be accompllshed in the
N next few years. The Education Law itself —in-4ts* first transitory prov:suorl—
' . " - anticipates a ten year per|od for the enforcement “of the - reform. This legal
provision is entirely reallstxc it is necessary to draw up a plan of action which
. Lo will allow to set up the new educational patterns through an experlmental
) ~ process lasting the foreseen decade. This need stems from the very deep’sig-
) ‘ ’ nificance of the teaching innovations introduced’ by the Law which call for .a

careful lnvestlgatlon testing and assessment’ of the results.

This is the spmt" whnch has prevailed in the statutory development of
the Law. . ) . ﬁ .

Thus, the Decree 2459 of 22 August 1970, dealing with the time-table for the
application of the Reform fixes a chronological order for.the enforcement of the
N . new educational levels, taking Jinto consideration both technical and economlc
\ . criteria and the situation of students who carry out studles under programs

.

previous to the new Educatlon Law. .

. The establishment of free General Basic Education complies with the second
. \ ' . transitory provision of the General Law on Education. Free instruction shall be

- . education which because of. their special haracteristics are not _included 5n the |

. IV. INTRODUCING THE REFORM . -’ S S

effective iminediately for the periods of compulsory schooling in state centres

‘ ‘ " proiessions involved and ’the specific cohditions of communication “techniques. o
' - adult psychology and the basic cultural values of the community. g . . R
A . ' . : Two systems for action with, respect to- permanent education fo adults are
' < . laid down by the Law. . .- -
0 St l ° _.a) ln-servnce occupational reconversion and updating whrch will be provnded
\, ) d ‘ - through courses organized by the Mmlstry of Educatior.and Science and -
: : ; ‘ " other’ Department's and. by the Syndicate Orgamzatron and interested '
. _ T4 - Bodles Enterprises or Sectdrs. Co . -
) b} Remedial studies and for professional |mprovement or readaptatron which -
\. . ‘ - . ' will.be available .in centres especially created for this purpose or, through
N : specific groups or sactors in the ordinary.centres. Thus, the studnes’of ,
) \ - B General Bisic Education Bachillerato. and Professional Training ‘may be

<
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S T ) ' and in other non-state centres - prev;oﬂsig operating . under this system Free
. : . ¢y o schooling will be extended to other centrés during the next ten yéars ) .
' ""\ On the other hand, the Decree 2480 of 22 August 1970, dealing with the ' . .

planning of the 1970-14 academic year, Established on a general basns the first

With regard to expenments. so important ‘for a coherent appllcatlon of tl'ig
) [ new educational. system the Decreé 2480 of 22 August 1970, has issud regul-
: ahons on experimental centres apd experiments in the-ordinary centres, For this
. .purpose, three experimental channels have been evoIved, Qn the one hand. the
o " pilot Centres, -put under\the direct control of the Institutes of Educational
Sciences, will be state centres. The experimental Centres.ﬁ der the su'pervision

,of the Institutes of Educational Sciences, will IukeW|se beqinstitutlons (public
X or private) designed for edycational experimental work, however not on a per-
manent basis, as they may at any time revert to the ordinary educational ‘system.

- The possibility of conducting limited tests in unreformed. centres is also’ foreseen

based on specific programs approved ‘by the Institutes of Educational Sciences.

The Decree 2480/70 has been developed by the Order of “30 September 1970

-~ which containg \the rules and regulatlons pertaining to thé mentioned Decree
S and establlshes the procedures for the approval of pilot and experimental céntres.

Also’ by Decree of 22 August, the Elementary Bachillerato final exams have
“' o been-eliminated, “the evaluation system replaclng them. This wnII be a continuous,
i‘e. follow the pupil's general progress, and’ |o|nt evaluatuon re made| by all the

PR .
i . *

=~

— teachers concerned ~rather than separately by each of, them "This evaluation*

. . represents a real appraisal of the personality of the’ pupul including hjs “or her
. attltudes to the teaching m‘aterlal‘and contlnued .work. In this way, the rigrdity
- a given time, is -avoided. The Decree gives the Ministry..,of ‘Education authority
" to extend, even if in princ:bie referred, to the BachiIIerato tests the achievement

-, evaluation to other educational levels. ° .
' g, The Ordér of 16. November 1970 has systematized the general rules for the
evaluation, regulatlng both the guiding pruncipies‘ and the technical condituons
to be ‘complied with. Thus the Order foresees the formation of evaluation

i

nvironment, and acddemic, psychologjcal and medical

. * - period ‘and at evaluation sessions. The Order also regulates the-functions of the

' Education Technical Inspection and claims on grading results. B{\ rules issued

. . by the Directions General of Primary mnd Secondary Education,’ of 17 and of
' November repectivelyL sgecific instructibns are given “for thé application” of the

contspuous evaluation at Secondary EduCation Centres and in the Genéral Basic
N Education.

- . Of special interest is the Order of 1;September 1970 which deals with one
of the most important democratizing principles in the Education Law: the access
to university education for the over 25 year old Wwho have not undeptaken Ba-
chillerato studies. This measure became effective during the first quarter, of the
1970-71 course. = i 2

; .

. L
i .four cousses of Genetal Basic Education. ! ' _ r~

of the previous methods, which solely measure the_information level existing at’

. . 'groups’ aqd ‘teams’, thesinitlal ébunding of the pupil (to gain information on .
\, 7 Ko _their personality, family

" background), +and the development of the evaluaticn process over the tuition °
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The university Orientation Course became operatlonal on an’ experlmehtal
“  basis ‘during the 1970-71 academic year. (Order of’30 September 1970). The’

I

J ) ' . experience .will enable to compare results m,v:ew of regulatmg its definite ap-

o © - ! plication. :_ e . aaa

. On the other hand, the ,Order of 2 December 1970 passed the teachlng orlen-
,,7 tations for the General Basic Education. These’ orientations.are primarily ‘experi

' e . - ' mental in character,_ the object of which is to supply educators with an indicative .

. _ line of action in teachlng the material. The cultural and sclentlflc content of the '
. : - teachnng material lS |ncluded in- two large learn|ng areas:- ‘areas of expresslo
. leadlng to thepcqunsntlon of language _9rms‘ (verbal, mathematlcal plastic; and
" .dynamic language and ‘areas of experience’ the object of which is the knowledge
. “of ‘the cultﬁral spiritual; sdcnal and natura:, world. The contents of ‘the different
. levels of the General Baslc Educatidn ade also fixed, diversifying and systematlz-
. " ]mg the' khowledge from the second stage to -adapt these' contents to the devel- .
s ) opment of-the pupil's- 'understandmg capac:ty - !

e . Based od these gundelmes and :ip order to study the plan of actron for 1971
at this “educational level, Workmg Sesslons on General Basic- Education “were
N o < held in' Malaga on 1722 Dqumber 1970, with the* partuclpatlon- of two_ hundred

pectors, ang educaters. . - .- < - =

Dur|ng 1971, snmnlar meetmg will be held at a. provmclal level, w:th the par-
2o ' ticipation of over a hundred thousand Genera Basic Education teaéners

With regard to contfol of educatlon fees and the ‘appllcatlon of free schooling.

. two rules have recently, beeg published:- the Order of 19 October 1970 which

e establlshed administrative control over fees- charged by non-state educational
' . " centres by making such fees subject to the approval of the Ministry of Educatnon .

- ., .and Scignce, and the Resolutlon .of the’ Direction General of Primary Educatlon

: " . =" * of 5-December 1970, which gives instructions to the effect that the first four

' courses of General” Basic Education” shall be free and that no fees whatever

° . shall be charged té pupils who follow these courses in non-state centres whlch

L S \ o prevnously functioned as free centres. “ ' .

’ T As to, the establishment of university ‘adtonomy, special merition should-be
« Mmade of'the approval, by Decreé 2703/1970 .of the Provisional Statutes of the
) University. of Santiago.*The -remaining Statutes have now been approved and

> are ready for publication. ) X /

, ) It should also.be mentlonbd~that the coeéflclent for General Basic Education -
At " “ . teacher$ has been fixed by Decdge-Law 16/1970 which further issued the reguta-
A tions and time-table for 4ts application. This has come as the logical outcome
of economic studies made for the’ financing of the. reform. The teachers «<con-:
cerned are allocated a 3.6 coefficlent, *which wlll become effectlve in 1971,

_based on a percentage of 90, wih Increases of 25 during the next years to
reach 100 In 1975 . .

O}

.. - -speclallsts,.dnreators of the Institutes of Educatnonal Sciences, Educatmnal lns-)\ i

e




- Yz, ACTIVITIES WITH REG‘A’RD TO THE REFORM =~ “ " « R

4

o 1. EDUCATIONAL REssApcu T T T

. . . » . Amongst the operatlve _measures -for putting the reform in mdtion, theére - L
- o S ’ " stands " out (Pecree of’ July and: Ordér of November 1969) the creation of the ( '

' . . - lnst:tutes of Educational Sciences. (l. E. S.) and of the National Centre of Re- . L
" search for the Development of Education (N.C:R.D.E). - - . = < -

- : L i > The Insti utes of Educatuonal Sciences ar@ concetved as technical organlza-
. ", ’ . tions for the study and management of “all* aspects regarding educatlon such as ~

P / ‘ T dnscuplme and educational and social actions It is a matter therefore, of creating

) ,a real- coordnnated network capable of providing the “educational system with

, research facilities and straining and dperating schemes fitted to the: educatlonal _ _ i
o _. reform and which are top priority needs ,of the country _ . ’ . -

o To the 1. E. 8. are ascribed the jobs of training, |mprovement and.'retraining . .
" . L n of the teachnng profession at. all educatlon levels; of active research in the, ' .
c \ '_ . field "of. educatlonal scuences and of stechnical advice -on leducatlonal problsms ] \/
<o . , ’ * .. “% The N.C. R D. E.is an organuzatnon which is entrusded with the Coordmatlz .
] - of'the I. E. S. resqarch plans, the training of the latters’ teachmg staff and
g;— . general, the sclentrf;c coprdlnatlon of the Institutes’. work -

- / The 1. l‘:' S and the N; C. R. DE. are already realities. At the third meetung. .

. ' of N. C. R. D..E's Board oF Governors, the first resgarch programmes to be un- <

v T ..\ . ,' V" sdertaken by the 1. E. S. were exammed and.op 16 June 1970 the Board of Go- . :

. L L . vemors of the ‘Natiopal Centre of Research for the Development of Education
) ' ap;roved the(Natlonal Plan for EAchtlonél Research., Thid is a programme in- )

> o R volving, for fiie first time in oy country, “the coordmatlon of all the educa-’ .

T » . " *tional research projects. From this coordlnatlon there LmhLdlately emerges the Py

- - : : advisability of del'mntlng the connexions exlstlng between projects deafihg with * . -

e ‘ - ' related® research areas, by fnxmg. starting - kom thepse connexions, a system-of

) " " . ' collabdrations a{ld coptacts among the different Institytes of Educational Scien: ¢ o

A : ces to achizve, ch case, optlmal yleld fr?m the rbsources ernployed.. ' o \ -

3 ' : P : The starting pount for the programmlng has been the prolects of studies sub
) L .. mitted tq the National Centre of Research for the Development of Education by -
- * ‘the Institutes of Educatiohal Sciences; these projects follow a pattern allowing
R the application -of the cost analysis system and the programmmg of activities A
v - : . . based on the PERT. system. . 4
& ' .

. L4 . —
The projects::forty one altogether ‘are grouped under nine general themes:.
—_ Education and Society * lnc]udlng projects- devoted to educatlon with re--
ference to the different economic sectors of production, achlevement of
school educationufor professlonél work and social conditioning of edu-
: o, _ -,  cation, - - :
’ - Contents, methods and means bf teaching ‘including studles of the rela- ‘ _ '
tionships between different’ cutural” spheres, structure and connection of -
s...entlflc knovgledge, the problems of subnormal educatnon bilingualism,
ot co-educatlon. ete. ,oo “ . .

" e e . - S F -
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. — Teachers, mclud‘ ng mvestlgatlons concerning origin, orientation, selection,
and tralnlng r

pects of its twor stages and to pupils. failure.

- — Unified, Multi-Purpose Bachillerato and Professional Training comprnslng,
research projects devoted to evaluation of general education and to pre-

. Profess"o'hal Training. . C ,

- ' S . — Universlty Orientation Course and University, with studies relatlng to
+ evaluatien’ of U. O. C. expernence and to various S aspects of umversnty o
education. .

. L . — Permanent Education Includnng research projects an accelerated tranmng,

out-of-school Iearning, and formative value of r"ass communication media.

. ‘ ' ' o — Educational Admlnlstratlon and Planning comprlang several rébsearch pro- -
* .jects on level of nnstructron of the working populatlop school plannihg,
. e educatronal statn‘!stncs Unlversity management, and cost per family of
\eoo- ' ’ education’ . .
R : —_ Research Methodology including a project on adaptatlon of operatnonal
' o engnneerlng techniques to educational. planning o :

. The ,. E. S. are also carrying out Important work in connectnon wuth the
. o - . - programming and organization of pilot or experimental reform centres and in the
: ' ' development’ of curricula for the trannlng of the teachlng professnon,

R K -
- -

2. PLANNING S T ‘ ‘ e : L

LA Co ’ ' "~ “Planning action hag”become very important at the\ present time‘fn Spanish

) . ) . . ‘educational policy° For the purpose of knowing beforehand the possible impli-

. catiofis of the Reform In, a series’ of highly relevant quantntatnve aspects, .such

: * as the numerlcal yleld of the educational system, the needs o§ the teaching pro-

. fesslon, the costs of financing- the Reform, etc., the Mlnlstry of Education and
\ . . Science has started a series of plannlng studies:. , -

' ) ..
. ) ' : .

- - . . .

. 2.41. Analysls of supply of the educational system o . v .

. .. .
. - . . .
. ] A . . ' *

_ - . The first task undertaken In this connection Involv the preparatnon of the
o - . : - "Spanish model for educational development? which, taklng the mat:roeconomlc
4 . - :‘} Model of UNESCQ; as a starting point, analyses the evolution over the next ten
' 1. - - ¥ ‘years of educational supply and:enables to estimate aggregate current expen-
3 diture on education for this period, the needs ,of the teaching profession, and
‘the numerical* yield of the system. The Spanish Model for. educational develop-
) _ ‘ment thus becomes a scientlflcally rigorous instrume t which'makes it posslble

' to analyse the repercussions of any educational po! Y‘decislon

: »
o > .

.. - S ‘up estimates of the growth of the educational system allowing to study the

A : '
'Y N . . 'l

L. ' : ’ ' _—‘ General .Basic, Education with research projects devoted to varlous as-

e ) paratnon\of questuonnanres and texts for the first course of fnrst-grade '

|9

- Thr:ough the application of this model, the Minlstry has been able to draw . .

-

-
.
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2.2. Analysis of Educational Derhand. : ) o

4

23. Regional and - Protincial Educational Plans.

*

mcldence of the Reform on each educatlonal level, to anhlyse thgb structure of
the trans|t|on towards the new system and-to obtaln data’ on such sIgnlflcatlve
- variables as norms for current- cost, evolution of the needs of the teaching pro-
fession, determination of nomi for capltal ‘costing; etc.

On this basic, it has been posslble to prepare.the schedule for lmpleme-ntlng

the Reform. . _ . . -

Preparatory work has also-been undertaken for a PEF'IT program for lmple-
menting the Educational Beform which will make it possnble to anticipate, .with
full technlcal guarantees, the measures to be, taken at.each educat|onal level.

1

.~
~

“For a more adequate knowledge of social‘demand for education. the Mi-
nistry is now completing work on a.School Map. The "School Map is a technical
- Instrument of great importance for putting the educational Reform in motion, as

]
. |t will allow Yo analyse on the territorial variables, any adjustments of the school

" population with the services of the educational system, based on an accurate

knowledge of the location of centres, theIr state of repair, equipment available,
the e teaching profession, and the number of students.

he school Map will determlne the optImaI IocatIon of educat|on centres in

To Iincorporate _the estimates of growth jof the educational . demand <in _the
ish Model for educatibnal development, studies are now being carried out
for a recasting of: the magdel which will also be expanded in relation with the

deggregation of current ‘costs and ‘the incorporation of ew analytical conc_epts.‘
.o - oS ‘ -

‘ 4 .
- -

3 ) ‘?\‘ [} . , -
( . " . .

_; Plannmg activity has also been geared to the development of regional and

';provincIaI educational plans In March 1970, the fundamental aspects of regiopal

planning in Galicia were reveale_d to the publlc, and a final study published in
'the month of August. At the present time, the Ministry. is.preparing the second
edition of this plan which will include a programming of school buildings up”
to 1975. s : . ' n
New projects are being prepared for reglonal ‘plenhing In East Andalucia and
the Canary Islands, and for provincial planning in the Balearlcs Céadiz and Viz-
caya. Special pIans have also been undertaken for the Tierra de Campos and the
Tajo-Segura water transfer areas. — . ’

Y
. ) ‘ i . \ . .

3. CREATION OF AUTONOMOUS UNIVERSMES ~  * - % . L

\ . . - L. P
The gravity of -the probleué raised by the concentration of university - edu- .

cation in the big towns, through a higher educatlon structure . conceived accor-

ding to the prInprIe of unIversIty districts, with a’ slngle UnIversIty and wlthIn' v

- -
,._‘
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in 1968. The Decree Law of June’ 1968. on measures for the- urgent reorganiza- |
. ' tion of university structure, ; finally met this problem through the establishment
v of. Autonomous Universities. Is its-operative part, the Decree—Law creates a new
O N _ Madrid University which will consist”of the Faculties - of Polrtrcal Sciences, Eto-
' nomics and Busnness (Economlcs Section), Law, Philosophy ‘and Letters, and’
, .. Medicine; another new Barcelona University. It also empowers the Government
s . T (1 decide ‘on the faculties which will have to be |ncorporated in ‘Bilbao Uni:
' g , L versity which mrtrally will have the Faculty of Political Sciences, Economics and

’ . Business (Economrcs Section) and the Faculty of Medicine. The. establishment -
A o "“of a Faculty in Sdntander, San Sebastian, and Badajoz is also authorized, and

) Poiytechnncal Institutes are being founded in Barcelona and Valencia. The _go-

.verning bodies of the new centres are ordanized so that, strengthening their -
‘ r ' ) functional and financial autonomy, the typical tasks. of teaching are separated

: i i . . . from those Wwhich are administrative. '

[T

5
(8 : <, ’

4. DATA, PROCESSING ‘CENTRE. INSTITUTE OF INFORMATICS

. o /\ To achieve an mtegrated management of the whole educational system.
. ! . processrng of data and the automalion of administrative tasks, the Ministry
"of Education/ and Science has created) within the Subsecretariat, the Datd Pro- -
‘cessing Centre.The Centre has- been equipped with a UNIVAC 1108, Il computer.
Also, the installation. is provided for in the Provincial Delegations, as peripheral
equrpment intended for the collection of data, of 50 Philips P-351 and 30 Facit

i .6.201 machines’ .o - . v

/ ' t
. o In connection with reseath and teachrng of -the Sciences of Informatrcs. 0
? there ‘stands out the creation, by Decree, of March 1969, of the Institute of In-
‘ formatics. the basic function of which, apart from belng a pilot centre.in the

’ ‘ the existir/rg d|redtrices in this matter .coordinating the’ tasks of - research and
- Unrversity vand private centre teaching - -

_ . The Institute gives secondary Tevel instructron (codlfication of data and Ins-
. truction for operators) and higher level instruction” (programmers and applica--
t|ons or systems and system techniques analysts]

{

.’s. FINANCING . - - ' -
. ! ) . . . |
. - With regard ‘to finance, the following tables show the development of the -
budger allowances for the Ministry of Education and Science for the years 1968,
Lt ) 1’969 1970 and 1971, and the percentage increases of public expenditure on
’ “ education’ for these years. . '
04 A ' : o K4 * :

a unif'orm system of management started the urgent re\fsnon of thrs structure - .

o

based on the use of an eIectronrc Eomputer as a necessary instrument for the N

. teaching of/ the sciences related to the processing of informntnon. ‘is to unify' )

F X
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DEVELOPMENT OF BUDGET COSTS ON EDUCATION (in 000s pesetas)

o _ © 0 198 " 1869 1970 L L. 18

Amount . % ‘Amount % Amount . % Amount . %

0 - " COMEAT UOSTS. .. 16,030,400 64.88 22,381,783 64.42 27,882,463 65.68 38,703,101 65.68°
. CAPIAL COSTS ... 8,675,250 35,12 12,357,050 35.58 14,564,600 34.32 19,428,500 33.42°
: , TOIL (TS ... 24,705,690, 00 34,738,788 100 42,447,063 100 58,131,601 -100 .

PORCENTAGE INCREASES : _ .

’ . . .
.

> . 1968 - 1969 1970. Cm 8

[

CURRENT COSTS ... ... .o . 100 v 13962 - 17393  241.43
TOTAL' COSTS ... ... v Moo oo 100 14244  167.88 ° '233.95

- -
-

6. STUDENT PROMOTION oo . |

With regard to pupil protection there stands out the approval by Order of
27 July. 1970, of the 10th Investment Plan of the Principle -of. Equal Opportunity
scheme with a total amount of 3, 000 millron pesetas.

el

Of this amount, 577 million pesetas correspond to Primary Education (school P

meals, holiday camps, sghool transport, education of mental deficient chil-v

o dren, etc) 1, 193 million pesetas for Secondary and other assimilatzd Education
(stucfy scholarships, meals, and transport); 472 million pesetas for-.Professional
Educatlon. 87.2 million for School Teaching and Special Education studies, and -
469.3 million for Hngher and Middle Grade Technical Education. For graduate .
grants and for registration allowances and Pupils Insurance 40.5 and 105 mi-
llions pesetas are provlded for, respectively.

- Scholarship grants represent an important increase, with respect to the pre-
. : vious year. Thus, in Primary, the allowances will cover the individual cost of the S -
- . service. In Secondary, the allowances will range from 4,000 to 28,000 pesetas,

’ and in Higher Education, from 6,000 to 42,000 pesetas. T

\ - \, ’ ‘ ~ The management of the 9th Investmen Plan .{(1969-1970 course] showed the '

following results: ', 4

1. Individual allowances: 235,541 aIIowances amounting to 1,943 684 900 pe-
-2 ‘ setas. .
- - 2. Allowances for primary eduoation pupils; 230,423 allziwances amounting
- to 883,441,000 pesetas. -

_ 3. Workers' professional improvement: allowances for a total amount of
\ . 79,500,000 pesetas. ©
‘ . 4. Pupils Insurance:. payment of "pupils fees for a total of 100 milllon pe—
' : o , : setas,
N : : 5. Other allowances' for an amount of 55 million pesetas.

- . 25
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7.. eu;‘,i.omc, AND INSTALLATION OF EDUCATIONAL AND CULTURAL CENTRES

7.

A ,v -/.‘
Buildings. - e PO Co .
MR | ! . o . »

In 1971, the polucy of bunldmg new educatidnal centres of all ‘ypes and levels
. has continued at a fast pace, with application of- ‘credit- allocatlons from the
A ) .' Soclal and Eg¢onomic Dévelopment Plan. ..

® . Thus, in hl/her education, building of the‘ three big Adtonomou.. Uni\;ersities'

in Madrid, Barcelona and Bilbao has started In 1971, these wull be.completed, in’ ]
: their first phase, wnth a total.of 18,900 new places.

v During 1970¢ the new buildings for ‘Salamanca Faculties of Séiences; -Philo-
sophy and Letters, Barcelona (Autonomous), and Medicine, Madrid (Autono-:

" mous), as-well as trose of Madrid Literary University, Valladolid School of Te-
chnico-Sanitary Assistants, Residence of”the Clinical Hospital and Granada uni-
versity Polygon came into service. Further, works were completed for ew‘ﬁsnon
of Zaragoza Faculty of Science and' of Phllosophy and Letters, as well as the
building for the Lahnrétory of Geologics in Madrid Faculty of Sciences, ..

Building work has continued for Cadiz Faculty of Medicine; for seminars at
Cadiz Political Sciences -and Economics Faculty; adjustment works at Murcia
Faculty of- Sclences at the Anaya Palace to serve as Salamanca. Faculty of Phi-
losophy ™ and Letters; building of Santiago™Faculty of Pharmany and Biological °
v .~ Sciences: Santander Sciences Faculty; - expansion o)f Valladolid Faculty of Philo-
sophy and, Letters; building adjustments \qu Library and seminar facilities at
Santiago Fdculty of Philosophy and Letters; l)ulldlng of Technico-Sanitary Assis-
tants Schools In Santander and Valencia, and of a pilot processing plant at’
Cérdoba Faculty of Vetermary Sciences - .

:In the coursé of 1970 other lmpo;ta(t umverslty “works have been initiated: -
" Badajoz Facultx,oY Sciences Bdfcelona College’of Stomatology; expahsion of Bio!
logics and ‘Mathematics Sections .of Granada Faculty of Scnences. reconditioning
of Madrnd FacuI}y of Médicine and. of Salamanca, Faculty of Scnences. reform
and recondltlonmg of Santlago Facully’ of Medicine; a huiltin swnmmlng-pool at
Santiago University; buildihg of Sevilla College of Fine Aks; Valencia Faculty
‘6f Political Sciences; _construction of Zaragoza University lnter-facﬁlty building
. * and Adrhinistration Ward,-and Faculty of Medicine in the same University. .

o

. Total mvestment in the above—mentloned works, completed or under constru-

' ction, togethér, with the cost of furniture and equipment available .at the new-
buildings puf into operation, has amounted to 2,777.09 millton. pesetas plu
another 494.200 cor espondlng to works in progress at the now Clinical Hospfﬁsiq
% ! ) . in Granada, Madrid, /Seviila, and Zaragoza, and expansion of that in Barcelona’

~ Alsn, the building of Salamanca Clinical Hospital has been undenaken .

Specnal attention has ‘alsp been given to higher technical edueation. New 6uil-
dings Have been added to Madrid College bf Higher Studies for Civil Engin
, and to the Enology planhIn that of Agricultural Engineers, and Valencia Institute
of Hngher Polytechnical Studies completed and made operational in their first
phase including urbanlzatlon. N - > o

1
t
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Works are under way for néw Laboratories at the College of ‘Forest Engineers,

N o ‘for expansion of that of/Architecture, and, constructlon of a new Ward in.that of - - '
Lo T - : ining in Madrld ,

'/_ ' T The JInvestment in works carr|ed out in higher technlcal educatronJG%‘t'res _— \ )
_ amounts . to . 201. A7 mlllnon pesetas plus 357¢88 miliion for nnstallatlons both in , ’
T S ) new buildings and in Centres already in existence. . - : ’

4

o ' o Buildings of Resldentlal Colleges and Residences has proceeded to the extent ' .
of the financial means availahle Building activlty has continued: for the Residen-
\tial Colleges «San Jerénimo» .in* Granada, and u0vledo in Salamanca» and the :
AN ' _ " building of new Residéntial Colleges in Ledn, Murcla and Zaragoza started. Other . i
. L [\_._/‘ . works undertaken include the reconditioning of the «Burgo de las Naciones» ‘
S -building for the Unlverslty Residence in Santlago a new Students House m Ma- . :

laga and unlversny refectories in Salamarica and Santiago. The aggregate cost has K

- ' . ‘ . been 786 million pesetas, plus 384 mlllion in grants to pnvate |nst|tutlons6
" New buildings for mlddle grade techmcal education were Sompleted dur|ng .
. 1970, as follows: Busines Colleges in Murcia, Vitoria," Cnudad Real and Ceuta;> ° : h
Technncal ({olleges of Industrial Engineering in Bejar; of Archltectur ‘in la La- . .
. " guna, anc'/of Mlnrng Engmeernng in Torrelavega In all, nine Cent es at this . -, o
- 7 level. . ;o . . , . T

i e

. . At varying- stages of constructlon are the .new Technical Colleges of Mn-' S, e e
o ning.Engineering in Almadén, Bélmez, Manresa, Mieres and Cartagena; of Agri- - .

cultural Engineering in Badajoz and Ciudad Real, of Architecture in Granada, of . C :

K Topography and Aviation and of Communlcation$s in Madrid-Vallecas, and the

Language School in Zaragoza In addition, there: are the bullding pro]ects. started

“in 1970, for Industrial Englneerlng Technical Colleges in Madrid and Valiadolid and

. for the expansron of Sevilla College of- Archltecture These ' projects, lncludlng

. a the cost of furniture and equipment for Centres.at this level .have represented an
, # mvestment of 421 99 million pesétas.

“ To meet the growmg demand for Bachillerato schooling the following action . )
has been taken: 78 new Institutes have been brought into operation, providing
. 1,546 new places, and the building of 40 more hﬁs been undertaken, apart from
. ) ' . contmumg the construction of another 24. Also, other works have beencarried

ut for additional facilities in five lnstltutes -and in seven Delégated Sectlons :
) t into lnst:tutes : , _ :

. e _ These and other adaptation and repalr works exg'cuted in various Centres A
’ reached a total value of 1,003.61 . million pesetas. Furniture and materlal supplled
came to a total of 458 49 million _pesetas.

. . L4 - |
o . : In connection ‘with industrial occupatlonal tralnlng. bulldlng activity has star- : o 3
T ‘ R . ted for *wo Schools 'in Madrid, one especlally intended for mental deficient pu- ¢ Yo 1 ';‘
. “pils capable of recelving occupational lnstructlon. as well }s the. School of In- ’ ' {
. e dustrial Apprentlceshlp in Aranda de Duero

- . .
. - ¢

_ In the ‘sphere of Applled Arts and Artlstlc Occupatlons new’ bulldlng are ln o
s constructlon for Schools in Burgos. ‘Madrid, Pamplona. Tarragona and Motril, - ! ;o
B wnth"a total lnvestmen 5?11791 million. ° - - - S : S




At the level of primary education, progress has been made towards the crea-.
tion of. new -places planned to fully cover the demand for schooling in buildings .
fitted to the population in compulsory schooling age. 597 new Centres have been _
completed with a total of 4,933 .units and 197 320 places. Further, 1,545 dwellings
' for teachers Have been built. At the end oj’the year, 665 additional Centres were.

in the progess of construction wlthqa total of 8,799 unlts and 351,960 places. At
the same time, 1,588 dwellmgs for teachers were being erect% In the prlvate..
. sector, With grants given by the Ministry of Education and Science, 1,000 school
places ‘have been created, in addition to four Subnormal Educatlon Centres, three
Home-Schools, 20 refectoris, and 74 dwellings for teachers. All of ‘this has repre-
" sented an investment of 4,083 million pesetas. '

The reconditlonmg of the buildings of Teacher Tralnmg Schools is in its fmal
stage. In 1970, this work was concluded In Segovna and CIuda" Real, continued in
Santiago and "Huelva for completign in 1971, and that started in Tarragona will
be finalized in 1972. Consequently, the 55 Teacher Training Schools wlII each
dlspose of a buiiding perfectly equlpp/! .

i

It is important to mention the cgriing into operation of the National Centre *
of Pedagogics for the Deaf in Madfid. - '

£

Plans for the bunldlng 3&5 nish educational centres abroad were considerably
advanced durnng 1970, bBth in countries with Spanish population and in ‘other
countries to which we are linked with ties of brotherhood.-In Morocco, important
undertakings are in progress (Casablanca'. Tangér, Rabat, etc:). In Portygal, sites
have been acquired for a new Institute ‘and a General Basic Education Centre, the
building of which will be initiated in 1971. In Equatorlal Guinea, within a program
of assistance to that country, a 16-section Primary Education Echool has been
set up, in addition to over 200 boardlngl places In'§anta Isabel and .a similar
Centre in Bata,' involving a total investment of 96.37 million pesetas. In this
aspect of the Department’s action abroad, the creation of-a Prlmary Sehool Board
for Emigrant Education should be noted. In cooperatlon with the Ministry of
Labour, primary schouls will be created as required fgr the Instruction of emi-
grants’ childten and for the former's cultural promotion. IR

In the sector of cultural action, works were, initiated - fér a National Museum
of Contemporary Art and for new exhlbltlon rooms in the Museum of* Decorative
-Arts in ‘Madrid, and carried on for erectlng a Museum of Fine Arts ﬁi AIbacete
Works for Improvement and safety of the Prado National Museum and for a
refprm .and expansién of the National Archaeologlcal Museums and Sevilla were
also undertaken.

Progress™has been made in the bunldlng of new Admlnlstratlon General Archlves'
at Alcald de Hemares, iR the reform of Awila Historical Archives, .and |n the
modernlzatlon of the Nati'o_pal Historical Archlves in Madrid.

In the Naflonal lerary, work is belng carried on for its recondltnonlng In the
. provlnces 18 new Publlc Libraries have been bullt and the building of another
© sixteen Initiated. ‘ r’k\ : ot

-The construction .of elght Cultural Houses has p>oceeded and the bulldmg
of two more inItlated

1
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7.2. New Rules on Educational Building. .

‘.

N

The educatIonaI Reform has made it necessary to revise architectural criteria
for the building of educational centres to .adapt them to the new teaching tech- )
niques and methods and to the new eeducational system laid down by the General
Law on Education. For this purpose, a Coordinating Committee for the Standard-
ization of Educational Buildings and Installations has been’ set. up and entrusted
with the preparation of reqmrement plans, Jorganization outlines and technical
conditions for the new. centres. By Order of 10 February 1971, these plans were
-approved for General Basic Education centres which call for.the determination
of the’ necessary educatnonal areas. the composltlon of each aréa‘and the space .
required. ‘ “a w

In- General Basic Educatlon. based on a differentiation of its two stages, the
" centres are designed o meet a general need for flexibility in th grouping of
puprls Consequently, a series of spaces.and environments are planned to facili-
tate the different learning s|tuat|ons through the follownng distinctions: 1) space
for the large informational group which) consists of a large number of puplls.
2) space for the@:ndard conversational group made’ up by the pupils.in an

.. average class; 3)- 'space for the small group doing team work: (about six 1o eight—

*  pupils), and 4) space for the rsolated student doing independent work.

The planning of Bachillerato Centres is based on the existence, at this fevel,
of compulsorywand opt|onal subjects and the influence of new teaching methods
which impose a dynamic grouping system in which, in contrast to fixed groups
_with rotation of ‘teachers, the pupils themselves get together in different ways
“and occupy different places according, to the activities to be undertaken Conse-
-quently, the centres are architecturally conceived to offer new characteristlcs
in the planning and qualItatlve and quantitative distribution ‘of spaces and intended v
to- provnde an environment adéquate to the task of learning. The four, groups are
he same as those mentioned for the General Basic Education Centres. v

. [

o
°

8. REVISION OF EDUCATIONAL 'ADMINISTRATION REORGANIZATION OF THE \MINISTRY OF' [EDUCATION

AND SCIENCE

>y

o
-

The struqt‘ure of educational .administratlon has also been, the subject of
revision to adapt it .to ‘the growing ‘responsibilities whlch the new educational
.  systemi demands.. '

The White Book and the General Law on Educatlon itself anticipated this need
for zeorganization so that the administration wolild be -able to serve efflclently
the new orientation of the educatlonal policy, take on the groWing and complex
reﬁp’)nslblhties which belong fo wl';lch in connection’ with the country s education .
and obtain“the greatest possible yield from the human and economlc resources

avallable . g

For such—purpose a working group and a management committee for it was

set up by Order of the Cabinete Office in January 1970 in order to prepare a

N study with regard to a new functional reorganlzaﬂon of the Ministry of Education
‘ and Sclence to adapt the admlnlstratlve structures to the needs which will arlse :
S - { : S
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from. putting the educatlbnal Reform in motion The working group has already

prepared its study proposing the bases for a functional regrouping of the services *

of the Ministry of Education and Science. N

In its conclusions, the report ‘of the Working Group underlined _the lncom-
pleteness of the traditional orgamzatlon and emphaslzed the need of a de%ep
reform of the Departments organization . . ~ts

“This reorganization was made by the Decree 147/1971 of 28 December iThe
fun,damental principles of‘the new structtlre have been: unity, functionality, and
1ationality. The principle of unity conveys the reed to adjust the Administration

to the new unitary concept of the educational system introduced by. the General '

Law on' Education. An educational system unitarlly understood corresponds’ with
an administration based on unity of directlon In this way, the competences of
the new. Directions General have been established' in conformity\wnh a func-
tional criterion ‘which gives them some homogeous functions in connectlon with
the educational system. Thus, a higher technological "level has been attained in
the ‘various facets of educational administration and it has been posslble to,

approach with a unitary criterlon the adaptation of the present system, to the |,
principles_of the Law and to plan its development with a cémplete knowledge
- of its requirements and a more rational dlstributlon of the resources. Thus, in

accordance with the Decree, the Mlnistry pf Education and Science, under the

high direction of its Minister, has been organlzed with the followmg branches

1). Subsecremrlat .with functions as per the Law on Legal Status of the Admi-
nistration and with the> mission of coordinatlng the actitvity of the remainnng

. .Executive Centres of the Department. This division is also in charge of conductlng

matters to be submitted tq the Cablnet or to the Government Delegated Comnit-
tees. 2) Direction ‘General of Professional Traming and Educational  Extension
which will' have the responsiblllty of -the protection “and assistance td students,
the development of out-of-chool l_actlvitles the programming -and extension "of

Professional’ Training, Permanent Educatlon, Special Education and long-distance"

Educdtion. .8) Direction General of Educational Planning, the functlons of which
are: the preparation of curricula, the ratification of studies, research work and
advice on teaching methods and medla. the development of programmes for the
training of teachers aand evaluation “of pupil achievement. 4) Direction General
of Personnel entrusted with the: development ‘of studles and norlms and the
exercise of the Departments.competences with regard to personnel./ 5] Diréction

,General of Programming and Investments which has among other fdnctlons that
of - planning and drawing up estifhates in cohnection with the .growth. of the

educatlonal system; “the study of budget policy and the drafting of the Depart-

‘ment's budget. 6) Direction General of Universties and Research whlch has -the
responsibility of exerclsing the’ Department's competences 'in connectlon With
‘thé Unlversltles and the present Polytechnical Institutes, and the promotlon and -

coordination " of scientiflc research at a natlonal level. 7 General Technical
Secretariat, the dutles of which are lald down In Article .19 of the Law on the Legal

‘Status of the Admlnlstratlon 8) ‘Directions General of Archives and Librarles

and of Fine Arts which retaln thelr previous competences although their orga-

|
nizatlon is sub]ect to future revision, particularly In connection with educationa(

planning, educatlonal centres and personnel ‘ [




s

‘9. DECENTRALIZATION AND UNIFICATION OF PROVINGIAL EDUCATIONAL ADMINISTRATION
- The reorganization of provincial educational administration in order to endow \4
. .it with a greater degree of functional rationality, was started by the Decrees of
i ' November 1967 and September 1968. These Decrees shape provincial educational
. ) - administration by combining the different provincial departments of the Ministry
. o “into Provincial Delegations. Subsequently. the Order of February 1969 concluded o
; . this process of organizational consolldatlon .and began another -that of decen- o )
tralizing the decigsion-making powers, up to now éxercised by the central bodies . R
« of the Department, to the Provincial Delegations This second' process has cul- = o >
- minated with the approval of the Decree 3855/1970 which, in accordance wlth .
' the General Law on Educatlon. makes the Provincial Delegations responsible for., : A
. . ' . managing, coordinating, programming. and carrylng out the admInIstratIve activity - '
: : " of the Department on a provlncial scale. The new structure’ laid down by the ! y
Deciee will allow to approach educational administration’ with a complete -picture ’ ‘ ..
of provmclal nees, jacllltatmg a more agild management by decentralizing or ‘e ’
delegating the competences up to now held by the central departments of the *
Ministry. Further, a wide channel is open for the participation of the community

v in the educational reform through the Provincial EducatIonaI Boards. and through
the University District Board. o= L

[ .
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Vil INTERNATIONAL COOPERATION IN THE SPANISH EDUCATIONAL REFORM

.

1. COMMITI'EE OF INTERNATIONAL COOPERATION IN ‘THE EDUCATIONAL REFORM IN SPAIN

1

o

»

The General ’Conference of UNESCO in 1968 approved the incorporation in K !
» i its programme of activities, the co-operation with countries. which because of . \ >
‘\;’ : : . their level of development are normally not granted technical ald for the appli-
W - catlon of educational reforms and” plans. The Spanish Government based on-that- _ ;
) _ : . . . ’ agreement, requested the assistance of UNESCO to set up a Committee of Inter- ' .
. national Experts in edycation, ‘sociology, psychology Aand economy who would
! cooperate with the Mhistry of Educatlon in the development of certain aspects .
T & of the educatlonal Reform and promote international support for it. UNESCO
agreegd to this request, providing the necessary technical assistancé for the se- ' .
lection of lnternatlonal experts and supplying part of the financial means, needed .’ S
for the formatlon and functlonlng of thls Committee. ' [ |

The first meeting of the Committee was held on 3-7 March 1969 A regport ¢ a .
on_the Meeting was published including some views on.the 'White Book' on 3

— Lo . Spanlsh education and recommendations oh educational research, permanent Ll
: o ' : .educatlon, evaluation of educational achievement, International co-operation in- )
the Educatlonal Reform, strategy and tactics for the appllcatlon of the Reform.

'— . A second meetlng was held Jn November 1969 to study especlally problems ) 4°
i . .concerning the-training of teachers, experiment and research, whlch are entrusted -
) . to the network of Institutes of Educatlonal Sclences

. . ' - A third Meeting of the international Committee is scheduled to take place . o
v - In Madrld duringithe first half of 1971." . : oo
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2. PITOG;RAMME OF THE INTERNATIONAL BANK OF RECONSTRUCTION AND DEVELOPMENT

o .
-\\'/ “ " ‘ ,\On 30 June 1970, the Spannsh Government signed a credit agreenZent with
’ 3 the IBRD for the joint financing of a project for building and putting into opera- -

\ tion. nineteen General Basic Education Centres, twepty Unified Polyvalent -Ba-
o chillerato Centres, and eight Institutes of Educatlonal Sciences for the training
. ) . of teachers. The project also includes the purchase of equipment needed- for

o ' research work at the NCRDE and technical assistance essentnal for- the applica-
tlon of the educational reform.

- Pl . v

TR Cor % The total cost of the mentioned project is’ 24 milllon dollars, of which 12 is
- ' fmanced by a Ioan from the World Bank which became effective at the beglnning'
. - T a of 1971. This loan will be repand oyer a period of twenty years. starting after

’ ' the first five years. _ -

L]

The most salnent feature- of the. pro;ect lies in the fact that for the f|rst
. ’ * time, the World Bank is directly financing the establishment of. General Basic
o . Education centres, first level of educational training, which up to now was only

. L indirectly flnanced through the trainjng of teachers. 4

vl The Plan covers the whole country, though mainly concentrating on the)Galicia
region, and the.centres are on an experimental basis. -

s-

IA . v, By Decree of 22 October 1970 an adminnstrgtlve Unit was set up in the Minis- R
N St try' of Education and” Science and commissioned, with the operation and super-- .

L " vision.of the educatlonallprogram financed by the world Bank.

-
N o

3. cdopt-:nATloN WITH THE EDUOATIONAI. m_-:FonM IN SPAIN. FORD FOUNDATION R

.In order to cooperate with the Educational Reform in Spaln the Ford Founda-

tion has approved a grant, the funds of whjich will be'used for scholarshlps to .
- Spanish educators to pursue studies in the United States and.in Europe, -and for’

financing*a small number of foreign consultants who will be able to do specific
technical tasks for short periods _

~ This grant represents, therefore a contributlon to the NCRDE and to the IES

. and offers opportunities for improvement particularly to those who are bound

© to play an important role in ‘the reform of .educational methods and innovétions

A in the training of educators, including specialists in teaching -and educational
e research and- in educational financing and administration.

Some thirty to forty scholarships will be granted to NCRDE and IES “staff ~

members and to other academic staff cooperating in the Reform.

Of the total funds granted —some 28 million pesetas (S 400 000]— 23 million

have already been selected by the National (‘:ommittee.‘

“«

will be used for scholarships to ‘Spanish educators, and the remaining 5 million )
pesetas for the financing of consultants. The first grantees for these scholarships

133
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VI INITIATION OF PREPARATORY 'WORK FOR THE THIRD SOCIAL AND ECONOMIC
' PLAN ON EDUCATION o

. ¥ . 4 .

.In order*to accomplish the necessary work -for the pl;eparation of the 3rd
Social and Economic Development Plan, a‘Committee - for Education and Profes-
sional Training has been s&t up. This Committee is formed by over two hundred

, persons coming from different Organrzations and’ Bodies, both ‘public and private.
For the purpose of ensuring the utmost efficacy in this work, it has been deemed
advisable to form seven Sub-Committees: General Basic Education, Bachillerato
and Universrty Orientation Course’; Higher Educatron. Professional and Adult

* Education; Research; Archives and Librgries and Fine Arts. These Sub-Commit-

reports to the Plenary Committee which is entrusted wrth the coordination and

. . \\ draftnng of the definite Plan for the Sector
VIII TOWARDS HAPING 'OF A NEW SCIENTIFIC POLICY
ParaIIeI to the Educational Reform. a process of analysis of the present.
. / _ . situation of scientific and technrcal research in Spain: has also ‘been started.

The work on this matter whnch is very advanced at this time, is leadnng towards
the® publrcatnon m the near future of some bases for. a scientific policy.

- For such purpose, varnous activities and meetings have taken place both~

at national and international Ievel In May 1969, the 'National summary, of the

a preliminary work . to the main informative document of the Conference of
Science Ministers/of the European area of UNESCO. . . Co

*
e

Already in 1970, the:'NationaI examination of Spanish scientific policy" took

P : ' place, in collaboration’ “with the OECD,and the cooperation of UNESCO, in a

A . * similar manner to the Examinations which the Committee of Scientific Policy

- of the OECD has previously carried out in Switzerland, Belgium, France; England,

- Germany, ‘the USA, Italy, Canada, Japan, and Norway. The experts appointed by

the OECD carried out their first mission to Spain in February 1970. On this

o occasion, an OECD document was examined entitled 'Report and recommenda-
tions on Spanish scientific policy »

It is hoped that the bases for a scientific policy will’ appear, after the nu-
S : . merous consuitations which its publication involves, in the near future.’

- A new study, now in preparation reiating to cultural action will not be Iong
s v ' in coming. : s ,
RS i # :

Ca . tees will do work and studies referred to their levels and will then submit their

present situation and prospects of Spain's scientific policy' was prepared as‘

1
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INTERNATIONAL 'SEMINAR ON PRO§PECTIVE OF EDUCATION
- With the Co-operatlon of UNESCO o

Madr:d Monday 12th- Saturday 17th Aprll 1971

Place: National Centre of Résearch for the Development of Education. University City -

(Access close to the Faculty of Law, Universidad Compllute'nse)

< e

Time: ‘Morning: From 10 to 13.30 hours -

Afternoon: From 17 to 19.00 hours ~

i*

THIRD MEETING OF THE COMMITTEE OF INTERNATIONAL
COOPERATION FOR: EDUCATIONAL BEFORM IN SPAIN

P [Extraordmary Me,etmg] N

Wednesday 14th and Thursday 15th Apnl 197‘f in th?‘ afternoon .
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Proyegto de Calendario o oL
N - . v
8 . Maiana Recepcion . Visita CENIDE . -
. LUNES |2 : : T e
: Tarde GRUPO | TEMA | GRUPO 2
v ~ Maana - GRUPO1 . TEMA1 GRUPO 2 . ’
MARTES 13 : : -
! ' Tarde GRUPO | TEMA Il - GRUPO 2
- . p . N H 2 . o
MIERCOLES 14 Matana GRUPO | . TEMA n GKUPO 2 o
' Tarde = - LIBRE _ v .
’ : - Maiana PLENARIO ‘ T .
: JUEVES 15 .
? ' * Tarde LIBRE ) T,
... Maitana PLENARIO T it
VIERNES 16 Tarde EL PROYECTO DE INVESTIGACION rsm.s 2000 '
o ° *__ INSTITUCIONALIZACION DE LA PROSPECTIVA
SAB/\DO 1, Manana CLAUSURA . ST . W e
- Tarde . : . : S ’ :
. . . ¢ N - . * .
Proposed Timetable - :
' N Morning - Reception Visit to CENIDE .
MONDAY -
i / . Afternoon  GROUP | TOPIC' B GROUP 2 de. .
. v ing ) ' P2 L
TUESDAY 13 Morning GROUP | TOPIC | GROUE -
. . : ‘ * - Aftemoon  GROUP1 - TOPIC 1) GROUP2 . §
i ; Y3 . . ) '
WESNESDAY 14 Moming\  GROUP I TOPIC 11 GROUP2 .
Afternoon FREE ) : ‘.
e " Moming  PLENARY « T, I
.. . HU Y :
. THURSDAY 15 Afternoon § FRBE - R N i
' FRIDAY 16 Mormng PLENARY . : - ) " .
. A ‘ Aftenoon  PROPOSED RESEARCH ON ESPES 2000 | ST, .
s ‘ . TUTIONALIZATION OF PROSPECTIVE STUBIES * : 4
194 SATURDAY 17 Momu’lg 2 . CLOSING . .
) -~ Aflernoon - v .
- &2
. X 4
A Y £ . . ‘ .
: ) Projet de Calendrier o ! . =
hd LS - .- 4 i
. ' ; - Matin - Réception 'Visite CENIDE M % q
LUNDI 12 . - - s )
R . Soir * GROUPE,1  THEMEI GROUPE 2 \
: R - Mati PE “ME Ea i
MARDI 13 l\_la.lm . GROUPE1 , THEMEI GROUPE 2 ,
: Soir GROUPE | THEME Il _ GROUPE 2 :
oy ra Matin GROUPEI'-. "THEMEN . GROUPE2 . o
MERCREDI 14 v <o
R 4 Sor - LIBRE }
. ' " Matn___REUNION PLENIERE . R \
3JEUD , — .
. . 13 Soir < v \,___ LIBRE’ R )
- ' - " Maiin ~ REUNION PLENIERE - A R T
§. - - - VENDREDIIG L LE PROJET DE RECHERCHE ESPES'2000 INS. - e
N : ;70" v o " TITUTIONALISATION DE LA PROSPECTIVE
- SAMEDI 17 .Q?;r.n -_ . -vCLOT.URE- . : L
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