_ | DOCUMENT RESUME _
ED 069 798 S - ~ TM 002 286

AUTHOR ©  Morgan, George A. . : : :
TITLE Effects of a Less Prescriptive, Student-Centered
College Curriculum on Satisfaction, Attitudes and
g g - Achievement. ' o ' '
. SPONS AGENCY Office of Education (DHEW), Washington, D.C.
PUB DATE "3 sep 72 P T
GRANT - OEG-5-70-0018 (509) S
NOTE : 13p.; Text of paper presented at meeting of the
American Psychological Association, September 3,
1972 IR - ' SR :
EDRS PRICE MF-$0.65 HC-$3.29 L ' :
DESCRIPTORS _ *pcademic Achievement; Cognitive Tests; *College

Freshmen; College Students; Comparative Analysis;
Curriculum Development; *Curriculum Evaluation;-

Educational Research; Higher Education; Instructional -

Innovation; Interdisciplinary Approach; Statistical
Analysis; *Student Attitudes; Technical Reports; Test
Results; *Tests - R o
IDENT IFIERS CEEB English Achievement; *Hiram College; Ohio;
‘ ' omnibus Personality Inventory; Satisfaction with
Hiram Scales; Survey of College Achievement Scales

ABSTRACT -

College in 1969, which emphasized interdisciplinary studies,
increased freedom and responsibility, and eliminated traditional
graduation requirements in favor‘of‘nondepartmental_cqurses, more
electives, and more individual faculty attention for treshman, were
studied. The research strategy was to compare the development during
college of old and new curriculum students in the areas of (1) :
satisfaction with various aspects of the college; (2) intellectual,
social, and emotional attitudes and values; and (3) academic
achievement in English and in traditional general education fields.
The data were collected over a three-year period, using the 9-item
Satisfaction with Hiram Scales, the Omnibus Personality Inventory
(OPI) , CEEB English Achievement, and five Survey of Ccllege
Achievement scales. .Three freshman groups, one old curriculum and two
new curriculum, were tested for satisfaction and English achievement
before and at the enid of the freshman year. In additian, attitude and
achievement scores of -the last group to spend two years under the old
curriculum were compared with corresponding scores of the first group
to finish two years under the new program. Only standards admissions
data were available as input measures for the old curriculum
students. Study results showed that: there was significantly less
.disillusion and more year-end satisfaction with the new program among
freshmen; new program sophomores were higher than the old on several
OPI "intellectual" disposition scales and felt better adjusted than
did the old group; new program freshmen scored higher on English
achievement than did the old group; and new group sophomores scored
as high as the old in five traditional academic areas. (See ED 059
695 for study final report.) (DB)

The effects of a new‘curriculum,'introduced at Hiram -




-~ -

ED 069798

a® K

.....

U.S. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
. : OFFICE OF EDUCATION
“THIS DOCUMENT HAS BEEN REPRO-
» OUCED EXACTLY AS RECEIVED FROM
. _ _ THE PERSON OR ORGANIZATION ORIG-
. ‘ :gﬁ;mscr lf POINTS OF VIEW OR OPIN-
) . _ ATEO 00 NOT NECESSARILY
ABSTRACT * REPRESENT OFFICIAL OFFICE OF EDU-
—— : CATION POSITION: OR POLICY.

Effects of a Less Prescriptive, Student-Centered College Curriculum
_on Satisfaction, Attitudes and Achievement
George A. Morgan

Natijonal Institute of Chjld Health and Human Development

'In 1969 lliram College launched & new curricuium which emphasized

interdisciplinary studies and increased student freedom and
responsibility. All traditional, discipline-oriented graduation
requirements were e11m1nated in favor of new nondepartmental courses,
more electives, and more 1nd1v1dual facu]ty aLL..ntmn for freshmen.

During the first two years of the new program there was 1gn1f1cant1y
less disillusion and more end of freshman year satisfaction with the
faculty, courses, adv:.sexs, and graduation requirements. Generally

. higher sophomore - genior and facull.y satisfaction was also found

New curriculum sophoﬂoxes were higher than' the old on several OPI .
"intellectual” disposition 'scales (e.g., thinking introversion,
theoretical orientation,. complexity, and autonomy). In additien, the-
new curriculum sophomores felt that they were better adJusted and less
anx:.om than the old rurrlculum sopho'nores :

New curriculum freshmen scored higher on English achievement, relative

to their high school senior scores, than the old curriculum group which
had had the presumed advantage of two terms of college English. In spite
of the absence of disciplinary graduation requirements, the new curriculum
sophomores scored as high as the old in five traditional academic areas.
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ﬁffécts of a Less Prescriptivc;-Sﬁudont-Ccntercd Collége Curriculum
| on Satisfaction, Attiﬁudeé and Achievement -

Géorge A, Morgan |
‘Nationnl-Institute of Ch;idﬂuealth nnd'HumannDcyelopment

A recent méjor curricular change at liram Collegebprovided an

oppoxtunity to gather cvidence about the extent to which a rather

typical liberal arts énllgge could change the impact it was having

on student;deyelbpment, without substantial changes in the types of
student enrolled or in the composition of the faculty.

e o o O ST

~ When it began in 1969, the Hiram program provided students,

especially freshmen, more frecedom and‘responsibility than was typical

“at most collegés. Table 1 provides a comparison of the requirements

of fhe old aﬁd thc'néw ;urricula. Perhpps the most salient featu:e df

the new curriculum was the climination of all of the usual; geperai, B
discipline-oriented graduation requirements, which at most colleges occupied
the bulk of the students' first two yecars. At least half of a new curriculum
student's freshman and sophomore courses werc clectives and the remainder
were non-traditional, intcrdisciplinary courses among which he had
considerable choice. Most of the new courses were ungraded and placed

heavy cmphasis on class discussions and personal.poéition papers. Noug

resembled the usuvally required laboratory scicnce, foreign language or

IThis is the text of a paper presented at the American Psychological

Association on September 3, 1972. = The data werc collected, while the
author was on the faculty of Hiram College, with the partial support

of a grant from the Office of Education, OFG-5-70-0018 (509).
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mathematics courses.

Table 2 shows the design of‘the study. The research strategy

was to compare the development during college of old and new cu;riuulum

students in the three broad areas of: 1) satisfactfon with-various
aspects of the college; 2).inte11ectua1,‘so¢ia1, aud emotional attitudes
and values; and 3) academic achicvement in English and in the traditional

general education‘fieldsl

The data were collected;ovur a threé-year period betwecn September, 1968,

the beginning of the last yeaf of'the old ,cyrriculum, and May, 1971, the end

of the second year of the new curriculum. Three groups of freshmen, one old

curriculum group (which entered in 1968) and two new curriculum groups

(whlch entered in 1969 and 1970) were tested for saLlsfactlon and Engllsh

achleVLmenL before and at the end of the fxeshman year. In additlon, nttltudc

and achievement scores of the last group (;he_196? entrants) to spend two
ycars under the old curriculum were compared to corresponding scores of

the first group (1969 en;rants) to finish two years under the new program.
Unfortunately, since the:study was not begun until the last year of the old.
curriculum, (the fall of 1968) only standard admissions data (SAT's and high

school percentiles) werc available as input measures for the 1967 entrants.

2Somewhat more complete descriptions of the curriculum and analyses of the
relative success of the various components of it have been published several
places (sce Morgan 1971 a, b and c). Complete unpublished reports to the
National Endowment for the Humanities, who partially supported the first
three years of the program should be available for loan from the Hiram
College Library and/or from NEH in Washingten, D.C. (Grant numbers
H69-0-121 and E0-93-70-4178). The complete final report to the Cffice

of Education for their support of this research can be obtained from the
ERIC Bocumoent Reproduction Service, Post Office Drawer O, Eethesda, Maryvland
20014, (LD 059695--Microfiche, $ .65; xerox, $3.29, 82 pp.)
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The ggne:ai procedure was to wrige a. letter ﬁo éach of the
students in a class exblaining th@ importance of_thé study and
explaining that they were_expecteﬂ to participate at a cértain'p}aée
énd time. The.percentage of the total numser of students Qith‘pseable data
ranged frpm'GS to 58, dependiﬁg on the instrhment, with a median of
84 pexrcent. In general; barticipaﬁion was highpsﬁ for enteriﬁg ffeshmen
and léwest-forbsophomores. |

. Table 3 shows thc results of students' responses to the

Satisfaction-with-Hiram Scales. These nihe-item, local ratiﬁg scales
N . . ' . . - .

measured either exbéctéd'satisfactions of entering students or actual

satisfactibns.at the cnd of the freshman year. The "expected" and "actual'

scales were identical except for the wording of the instructions. 'Respondents.’

WQfe asked to fatc‘each aspect of the Cpllege on a six-point scale, from
l.for very dissatisfied éo 6 for very Sagisficd. ’ __///ff-*\\N-

' You cén sée from ¢olumns oné and thrée'fﬁa£ expected satiéfaction'
with Hiram scores were generally high for both old and new cufriculum
entering freshmen. New curriculum entrants did expect to be more

satisfied with the grﬁduation requirements and courseé, but did not expect
to be"more satisfied with the faculty, adviser, administration or courses.
At the end of the freshman year, new curriculum students were more satisfied
with all six of these aspects of Hiram, but not with the social life and

facilitics, ’
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Morg hnportantiy, aé you can see from the 1ast two columns of,Iable 3,
there was signifipantly lqss freShnwh disillusion (ﬁhat is'ncgativé |
change) with‘tﬁc acadqmic progfam under the héwvcurriculum.’ This was
Aeséecially thé.case on ratingé of §atisfactibn Qith the facul;y)‘adviéers,
and coﬁrses; "On the other hand; disillusion with the town, soéiai life
.ahd facilities was cpnsideraﬁle under both curricula, and not significantly
different under the new frbm Qha; it had béen uﬁder ;he old. .

" Table 4 shows théh_the new.qur:iculum sophqmorcsygcbred;

significantly higher than the old group on four out of the six

Omnibvs Personality Inventory "inteliectual disposition" dimensions
(i.e.,.Thihking Introversion, TheqreticaLFOrientation, Complcxity and

Autonomy), but there waé»no‘difference between the_grdups on the other-

two "intellectual" dimensions. (Estheticism and Religious Liberalism). ‘New

cufriéuiuﬁ studen;s were.also_lowét on Practical Outlook; which is usuélly
invérsely relaﬁéd to the ihtéilgctﬁal‘dispositioﬁ.éétegories. Invadditibn,
the new curriculum sophomores were higher on Personal Integration and lower
on Aniiety. ‘

Table 5 shows that new curriculum students who took the CEEB English
Achicvement test both in high school and at the .end of their freshman
year showed more improvement than did the corresponding old curriculum

’,

groub, which had had the presumed advantage of two terms of Freshman

English courses.
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Table 6 indicaLes that when high school percentilc and SAT scores
were used as covariates in multivariate analyses of covariance, the only

significant difference on the five Survey of College Achievement scales

wae that the nev curriculum sophonort mathematics score was hlgher.

The many methodologlcal difficultics 1nherent in field stud1es nake
oue cautious about 1nferr1ng that the new curricule was the cause 5-
even those diffnrcnces in which gieater change during college was‘

demonstrated Factors such as the "Hawthorne Effect, non-curricular

-,differences on the campus, and differcnces in the cultural milieu may have
produced at least part of_the effect. These possibilities cannot be denied

‘but several counter-considerationq should be mentioned

Flrst, students enterlng Hiram dur1ng ths perlod were quite sinilar on

a W1de range of variables, including expected satisfactions, OP1 aLtitude

scales, achievement and aptitude scores. Second since the first new currictltmf

‘group continued the1r relatively higher satisfaction at least through the

sophomore year, a short term elation effect could not have been the major

factor. Neither could a generalized halo effect have been a key factor

because the higher satisfaction (and lower disillusion) scores were concentrates

on the academic rather than the social aspects of the college. Third, althouz:
attitudinal development was no doubt influenced by cultural changes, the
measures were taken only two years apart (1969 and 1971), and reflect

development during’ similar periods of student ferment. Finally, the use

of traditional academic achievement tests to measure learning under the

PR, >
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more attitude- and value-oricented néw program would seem to have biased
the.results.agaihst the new cufficulum. Yet achieveﬁgnt was at least -

‘ 'as high. |
Althdugh each result by iﬁéelf has to be considgrgd tentativé, the
_combined resqits of higher satisféction‘vith_the acédemié program, stronger é

. intellectual values, better feeiings of adjustment, and equal or better

¢ et sy 5 Nopn wS T e e

academic achievement;'strengthen the overall concluSionvthat a less

prescriptive, more student-centered curriculum can contribute to

increased student development. This study seems to indicate that how
: . S : 4 ' . .

things'are done at college can @ake a difference and it should provide

encouragemént_to educators who hope to make academic changes of this type.

.
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