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ABSTRACT |

‘ -~ Intelligence tests should be used to help persons;
they should not be used to penalize persons. Furthermore, our focus
should be on treatment; it should not be on labeling. IQ testers
often stigmatize young children and poor persons (children, -
adolescents, adults). Large groups of Black Americans, Spanish
'Americans, and Indian Americans are probably mis-classified as to
ability because of a differential society and culture. This paper
attempts to develop a better understanding of tests and testing. If
intelligence testing is to continue, it should be done intelligently.
But the time, effort, and money could be better spent in treatment
procedures: developmental, corrective, remedial, ‘educational,
vocational, personal, social..(Author) - '
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Morefworkfhas teen done in practice than in theory with intelligencq"
vesting, Learniné or achievement plays‘é ma jor fole in intblligencé test-
ing.' Basicior native dilferences existytut ﬁow can one rule buﬁ or éobtrpl
the so;called nurture'qucstion in most instances? And would so-called
naturé (physiological, reurological, ciochemical, synaptic, genetic, or
- what have you) give a definitive point or level or wbuld‘it‘give‘us é |
gfoss range? In ouf-opinion; it would only te a gfoss ranéc. Vari- -
'ability would te inclﬁded within and cetween naﬁﬁre aﬁd nurture. ,Tﬁere
“are differences aﬂ cirth and throughout life; - Persons should ce equal
‘tefore the law (vdting, court prdéedureé, etc.),'éhould have adequate
educatianal‘opportﬁnities, ard shouldvhave adéquate'&dcational qpportuﬁ-
ities--ﬁut differences are fJagrant{ Let uS‘noﬁ deny the differénces, tut -
let us understand them, and Lhén iet us do something positive abtout then.
And digtimquish cetween iaeél and real (Plato), tetween noumena and pheno-
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So long as testfméasuremenﬁ is failible, pecgable, intéiligent
. behavidr as measuféd,Cy IQ_or any other stéhdard scbre is faliicié,_
pecééble. Only when we realize the personél—social cqnﬁext (of a
sampling or.samplings) of intelligent behavior>can Qe:afrive at realivy.
In short, intelligenceftedting should help peoﬁle achieve_greatep‘heights.
and not penalize them. Calling someone retarded who isn't, or misplacing
someone in a class, grade, or institutionbcan te catastrophic for that
individual.

Consider the validities, feliabilities, stendardizaticns, normatiza-
tions, and weaknesses of tests. Consider the kinds of intelligence testing,
(vercal, non-vertal, etc.), the levels (chronological age)of intelligence

testing, estimated or measured Intelligence, group or individual tests,ete,




Ccnsider the persona--sociai ‘contex;t. | Consider the iest, the cxaminer,
the cli’ent. the sim::a‘.;ion. and their interacticns.‘ Consider_'the pr'eycipi-”
ﬁating and predisposing factors. Then and only then, way one make an
educated juége:nenﬁ.. In our compulsive, docr :oéicty, tesis haﬁ helped
some individuals and-sbme groups, cut t.hey_h‘av‘e also harmed too .mé_'_ny
indiyiduals and too many grbupﬁ (mof'e on this later). The si.gns are

there, i.ts up to us to interpret trem. Hofstaetter (J. Genet, Psychol.,

]_.951&, 8y, 159-167) said that as far as the chrvonologicai‘age (Chj

level of ‘the testing: |

"a) Test.s‘up tc age 2 or so seem to have 2 factor of "sensory-nbtbr

' alel'tneés N

&) Tests from atout 2 to 4 deal with a factor ¢f "persistence" or
"goal ovrilenta‘tibn "

_€) ‘Iests alter acout year 4 ceal with a "pr-ov1szoxlai acuoh",b symcb.t '
processes, varying hypotheses, inanipulatioﬁ of symtols, or projt:l'em-
. sblving abiiity. |

Tésts such as administered in the Beikeley Growtn Study ‘(Bayley,

Nancy "On the ,gz“owthvo'f intelligence." Ainer. Psychologist, 1955, ‘10,,
805-818, and "Consistency and variacility in the growth of intelligence

from cirth to eighteen years.”" J. Genet. Psychol., 1949, 75, 195-196;

Pinneau, S. R. Changes in Intelligence Quotient, Infancy to Maturity.

Boston: Houghton Mifflin, 1961) e.g:, California First Year Mental Scale,
California Pre-School Scale 1, Stanford Binet (form L & M) indicate
that c¢hildren at:

a) 6 months had an almost .00, slightly negative , correlation with

the same children at 18 years.
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b) 1 vear had sbout a .25 corrclation (thus accounting for 67 of the

varihnc;e) vith the same children at 18 vears.
e 2. and 3 vears had :ﬁmult a .50 correlatien (thus nccounti.néz. for
2."."4'04’ variance) vith ti';«:-' same citdldren at 18 \;ears.
d) 4 vears had a c(.»rx.'r.'lnt'[on in hish .fvﬂ.":qlxbvitvh the same children
at 18 vears,
e) 5,‘ 6, and 7 vears had a correlation in the mid .;I_ﬂ's with the
szﬁné (_:‘ni.].drenvat 1° veavs.
And‘thcsc vere the bhetter rq's;»u.its.' '!‘hc"ln.rcdiut.iou then in the context of ‘ |
snctif‘i.c tcéts ;ziveﬁ to erouns of inr’.iv*i.ﬁﬁa]s over a period of time
increases mar!:cd].& frém carlv in!';mc,v. to .f;choovl ape vhen thc:[r previous
scores are pomnared with the _childi.’on's scores at ahout véar 18. The nre-

dictab<litv is far from ideal, but it mav still he wseful as long. as one

is positively concerred with goals of the tests, of the ch.’i.].dren, ete.

The correlation and scores hetween voune-school-age and voung-adulthood

may be rather consistent for the groun, but rather inconsistent for the

individual. Chanres betveen 6 and 18 venré of aec on ¢ata sunnlied bv

.t:he'Berl-:e_l(-.-v Crowth Studvwere 20 points or more for almost GOZ‘of those

taking the tests. Some children varied 50 noints--it seems impossihle,

doesn't it? But this is realitv,
There are no real culture-free or cnlture~fair intelligence tests.
They can he annroached hut it's like takins one step where one thousand
steps are needed--we fall far short., Clients .fron noorer socio-economic
environments do noorer than children from hetter (e.p., middle-class) ;
environments. This difference thoush real in test scores mav not he real

in terms of nature, hasic intelliiecence. Afr this time re can not mensure
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native, basin, svnanse, reflex intellipence, ~or se. A1l one can do is

apnroich the nroblems with experimental controls and statistical astute-
ness,  And then we are still not usually snealing of the individual, hut

of the aroun, Clinical judpnent nredi c:zt.'c_‘.cli‘unon‘s:or:g sci(:ntiFch‘-knmrlcdge
is q-ssen,t:iqi( fhstract vords s a‘.m‘tract.: _rcnsoni_nﬁ, freater breadth of ‘
experience, tast t:n.!'.in_q cf:nar':i.cnce.—--'al]. :;ffcct ncores advén:é]._v for noor
chi].dr_'eli. Mininmal exmericnce and exnosure 1s nceded before a client should
even be given a test, And nost ‘i.r;nt:]fl _§.gcaxlce tests aré hl'c!ﬁisb.d on middle-

clans referents and middle class values.,

Our focus:ought to be on trecating vathev tliziu testirp, classifving,

~or diagnosing. What is imnortant is trving to solve the nroblems, not

labeling it. Most of the cffort n.n.d tine that consultants (nsvcllomc;:ri,sts,
psvcholb;!i.é ts, readine specialists, .cte.) ’spehd in schools ‘shc‘m]d bcfvwith‘
troarmant proocdures {derilonndutal, .cci.i;'u, LemedLal) . Ana one should
not vbc unrcalistic and/or thcoretica].~-6ne should be -bractica].. One
should not accépt a. student's lack of behavior,ér mis'heliav:‘.of but accent
t:hc‘ child for vhat he can become (and we can Iiclﬁ him) . Ong élloulfl not
sav ."rip,ht or vrong mv child,',' but, b"‘ho"w can I heln this child get the
mos L out of his educational and vocétional ‘envirorf_ments."
}"ollmrin‘g are sorme sbtntervnc‘nt:s \~:h”1'..ch cast light unon some nroblems
in arnraising intelliscnce:
1) Adopted children arc on the whole hrighter than our own hiological
children. Why? Consider selectivity.
2) 10's of identical twins p,ér.ernll_\' correlate in the .80's and .90's
if tbey arc reared toscther.

e

N 10's of frateynal tvins eeneraily correlate sn the .70's if thev

are recared topether
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IQ's of non-twin sii:lings reared more or less togcther generally

corfglatc arcund QSO,V

1Q's of twjnsireared separately generally have a lower cqpfeiatiqn
(than those lisied ACOve), Why? Cbnsider models.

Thzre are corrclational and mean-differcnce statistics; Both

should ke considered in the same research.

‘Children trought up in conventional institutions have less

effective intellectuality and emotionéliiy?. Reniove phem
and-they can:iﬁprovc; at.lcast invpart.

Children crought up in deﬁrivéd.(poor) areag havq-less effective
achievemént motivétion, Imprové their setting ahd you
méy help them; }bdeling (as parﬁ of operant conditioﬁing)
is‘Very important here. |

Nursery-schooi éttehdance'can help IQ scores for some children:
—especiallyvdeprived, neglecied, ete. But tﬁé incréasés
ma& not laét;v Enrichmént‘in a life-experience approﬁch
needs to g6 on. | | H

Cultﬁre-free 6r culture-fair tests‘aré a hope r&ther_thaﬁ a
fact. Some are moreiéuiiure-fair than others, Eut nbne
:is adequate.v_Ihe nature—nuftﬁre protlem is Ver& complex
and has not ceen solved.

éocio-economic level is definitely related to IQ scores.. The poor
are penalized. The poor ( the so-called lower-lower class,
the so-called disadvantaged) are penalized 10 to 20 points.

Poor Whites are penalized cn IQ tests, generally 10 to 15 points,

Remember that two-thirds of the poor are White.




13) Poor Blacké éré penalized'on IQ tesis, generally 10 to 20
- points, ﬂCCUL.]/3 oftﬁcBlacks are poor, end they tend
;to be’the'abysmally poor. That means that atout 1/3 of‘
. the Blacks could te erroneously classified as educabie
reiardcd.in most statcs;
' lh) ‘lgdians and Spanish Americans‘are p&br and penalized 10 to 20
poiuts on IQ tests. Many pf them could ﬁe erroneously
) “classified as educacle retarded in ﬁost stafes,
15) Retarded children whose IQ's pangé from 50-70 wvho do not
| show ﬁeurﬁldgical»deficitiprocably ha&e some cuiﬁurai
v,‘retardationf |
16) Languageiis.the most imporianﬁ elémenb in IQ tésting in dﬁr
| culture aﬁ this.time for school predictioh purposes.
I Languége in a lifec-experience approachn need§ to te
,emphaSized. '
17)' an must.cqnsider fhe test, the child. the examiner, the sitﬁa;
. tion, the persénal-social contcxt gnd their interactioné
to avoid.éeing derelict in‘oncﬁs worii. And fﬁeatméht
éhou1d bc émphasized. |
‘1‘_8) i The "R°.s¢"‘.’hél efi‘ec;f_.'_'l' shows thdt a izoat}l\exj's. atti.tzﬁde éa.mi
critically effect a studeni's performance. We should'
emphasize positive reinforcement. The 4 R's are reading,

'riting, 'rithmetic, and reinforcement.




