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ABSTRACT
a descrzptlon of the Kramer Progect to improve the
general welfare of children and families is given. The purpose of the

" project is to provide age-appropriate developmental guidance from

early infancy through the end of childhood years. The school, located
in the heart of Little;Rock, Ark., provides an educational program
for children from 1nfancy through sixth grade. It involves 250
children from 127 families and two foster homes. Approximately 150
.additional families:are involved. through home visits and other
research’ progects. Sixty percent are black. One-—third are from
families receiving some type of welfare. Components of the program
include a comprehensive early childhood program beginning in early
infancy; a dynamic elementary program offering continuity of - -
developmental support; day care for all children who need the
service; a broad research program in child development and education;
a comprehensive array of supportive family services; and a tra1m.ng
-program for staff anl students. Though the program is still in the
_experimental stage, it has engendered a great amount of :mterest
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. KRAMER SCHOOL--SOMETHING FOR EVERYBODY

Bettye M. Caldwell 1’2 :

Theice is an old Journalistic slogan which suggests that the way- to write

a'guaranteed-best-seller is to write about God's mother's dog s flag. As each

ot these topics is in itself appealing, all of them together should be irresis-,
tible. _ In some ways, this formula applies to Kramer School -- or, more formally.
to the ‘Center for Early Development and Education Jointly operated by the
University of ;Arkansas and the Little Rock‘Public Schools. We h'ave come to- be ._
~kno‘v‘m as the Kramer Project because the public school in whic'n our program
lyvoperates is the'Frederick“W. Kramer School. We are content with.this designa-
tion, as Athe label accurately describes our functional identit'y_. even if it

does not connote our full range of activities.

Some Background Information
' The Kramer Project came into being in 1969 through what was known as the oo

"Speciai Facilities" grants 'program.of the Children's Bureau. Each funded

facility had to have demonstration, research, and training functions, and ec.ch

had'to_relate in some 'way to/ the goal- of improvement of the general welfare of

children and families.

The author had previously directed a resear_ch-based day care-and education
program that offered comp):ehens_ive services to infants and 3.(oung children and
their families but 'which lost contact with the children when they 'reached public
school age. During that time her conviction had grown that ear-lf childhood
education ‘w_ould never significantly impact the children of Ameri_ca until it
became part of public education. Also 'she'was becoming increasingly aware that
the chasm between'early childhood education and elementary education had to be

bridged. Accordingly she was resolved to try to help design a new progran -
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special fac111ty indeed -- that would prov1de age-appropr:.ate developmental

'gu:.dance from early ‘infancy through the end of the childhood years.

of that goal, as personnel in the Department of Elementary Educati‘.on of the

o,

\ o - A move to Little Rock, Arkansas proved to be propitious for the pursuit -

University of Arkansas expressed interest in the"idea and established contacts

with the admini'stratiye staff of the _l"..ittle Rock Public Schools, who pledged ‘." ';

cooperation provided outsi'de fundj_.ngv;could be se}cured. An a.greem'ent was

reached to desidnate one of the Little Rock element_:ar:{_ schools as-._the pr'oject

school for a perJ.od of fJ.ve to seven years. Responsibili.ty for'.implementing ) . . .
" the program in that school would be shared by the dJ.r/."ector of the project and"

the prJ.ncn.pal of the school with the help of gu:.danq/e offered by an Adv:.sory

Councn.l consJ.stJ.ng of representatJ.ves of the Un:.vers:.ty, the school dJ.strJ.ct,'

and the State Department of Educat:.on. For the better part of a year a plan-

ning committee (see Footnote 1) met to work out deta11s of the project, and

\

f:.na1 ly a proposal was subm:.tted to and approved by the Office of ChJ.ld

‘Development.

‘\
\

T selection of a Project Site ;
..The'project school vWas to beone wh.ich; (1) was "located. in a sec::t'ion of
the city likely to have a siéeable proportion of low—i_.ncome residents;ta"%:_ (2) had
a racially integrated. population; (3) was in reasonably good condi.tion:;'z,._ and
(4) had incomplete occupancy ‘whi'ch would allow room for the early childho"od
‘units. There was really only one school in the comniunity that met all o?f .those
__cr:.ter:.a (except the one a.bout beJ.ng in reasonably good condJ.tJ.on ) - Kramer
School, sJ.tuated squarely in downtown Little Rock, built in 1895 of an archr-

v tectural style that can perhaps best be described as "American Ugly." ‘:jI‘ll'xe
$

ne_ighborhood its_elf“is very interesting.

Although technically integrated, it
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_really contains assorted pockets of whites and blacks. It is surrounded on

‘

two sides by_luxury hotels and apartments, and on the other two by a ”cs urch

and reasonably -adequaée h"ous-ing. Around one corner ‘is a fire station th.ch

: every Wednesday at noon tests the cJ.ty s c1v11 defense s1rens at such a

a

' dec:.bel level that anyone hav1ng a tendency to audJ.ogenJ.c seJ.zures had best -
‘ go for an. early lunch.". One block d;stant 1s the c1ty s Museum of Natural
TR ) \
HJ.story, and Just beyond that a beautJ.ful art museum. Mov:.ng 1n another

d1rect1on we cross a busy interstate hJ.ghway th.ch off1c1a11y bJ.sects the

commum.ty into east and wes“ (and our populat:.on into black and white). -
Moving in- anothe_r dJ.rectJ.on we have the_ma.1.n hangout for the local hippie

. colony and the ‘publication he'_‘adqua,rters of the underground newspaper..

Still anothex di'rect:'i.on we'find Little Rock's ‘most famous house - an ‘ante- E

———

bellum mansJ.on occupied hy a grac:.ous and alert 90-year-old woman who ‘graduated .

. .-‘i.- before 189 from the wooden school th.ch preceded Kramer on 1ts s1.te and wh&ch

S

burned down before the present school was bu:|.1t In short, it is an 1nterest1n\g o
nelghborhood, with many excit:.ng tlu.ngs to see- and do w;*m.n walk:.ng\dn.stance. N\

'I‘here 1s no comparab"e ne:.ghborhood in the entJ.re c1ty. v T ., A\

«

}"'amer zontains 11 class‘.ooms pl\.s an aud:.tor:.um and a cafeterzla and is N
considered a JOO ~-child school. At the t1me_the proJect was launched, there

were only 150. elementary,children in attendance. We havé now added/ to that

total approtimacely 100 children under si_"x'. This involves a total of 127
families and two foster homes. In a_ddition_ to these children_ who are enrolled

in the school' on a daily ‘basis, approximately 150 additional families are
involved with the project through. home visits 'and other. research activities..

Thus, aItogether _the project touches the’ ‘lives of approylmately 400 children

-

. and their families. 'Of the total number of ch:.ldren, 60 p°1cent are black and
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40-percent are white. . One-third of the children are f‘rom‘ families receivingl_ some

type of viel_fare (AFDC, 15_1\) , -and only_," three-fifths of the children residein_ t‘.vo-.
parent families. Sixty percent‘of the mothers are emplo'yed or in a training '

o

progjram. The modal occupation for both motheré and fathers is semi-sk‘il'led.

‘ ‘e

Only 35 percent of the mothers and 59 apercent of the fathers have a hJ.gh school

.o

e S

’ educatJ.on or beyond.

. s . L ‘ .
o o . N N ‘

8oL : . : . - Components of the Program ) AR

.. . : o \

: SR - - . In Kramer we have blended together \a number. of program components, ‘each of

ta
A
L.

-~

th.ch .in isolation would represent a. worthwh:.le educatlonal endeavor _'but”all of

. ° ‘ . . . -
wh:.ch put *'ogethev in the r:.ght come.natmn represent some"hlng more. ~~ an

. B

exciting program model worthy of cons:.derat:.on for adopt:.on in- other communities

concerned with des:.gn:.ng a school env_:.ronmen_t_ capable of _»meeting the' needs of

young ch,_ildren' and their families. - - b . R

'

What are 'the/se components that make Kramer a special. schesl? No one. in
“itself is unique; but,A 'at the time the 'program'was -1aunched in'1969 (and even

at the tJ.me of thJ.s er.tJ.ng J.nsofar as the author knows) s DO school had put

them all together in preclsely th:.s way.

v
\ B

-- .;l, A ccmpreher-s;ve ear_x childhood progra.m beginm.ng in J.nfancy ~:For over

- a decade now we have been aware of the mportance of exnerlence dur:.ng the early

years of life in enabling chi-ldren to achieve their full develbpmental potential

!
[

{(Hunt, '19'6l; Bloom, 1964), Dur:.ng thJ.s decade early chJ.ldhnod educafmn, always

either a step~ch11d or a petJ.tJ.oner for educational lethimacy, has gained a\new_
V

61@4]f7,

-

@ lease on /lJ.fe. Exper:unental early enr:.ﬂhment programs (Gordon and w:.lkerson,
/

u

@ 1966) appeared in a few settlngs d?he early s:.xtles and, with the launching

of Progect Head Start in 1965, be e available to large numbers of children in

w2 |
R
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America for the first time.. ‘Almost never, however,\have programs tor children

younger thaa five been accepted as an integral part of public education.

.

Most of the new programs."backed down" gradually from public school
entrance age which, depending'on whether the state had public kindergartens,

1

LTRSS

meant’ either five-vear-olds or four-year-olds. An interesting paradox in this

order of program development,is thatLHunt and-Bloom were Widely quoted as
having marshaled'evidence.for the validity of educational intervention in this
upper range of the traditional preschool years.‘ Yet Bloom's widely-cited

L]

apothegm reminded us tnat approximately 50 pexcent of the. development of a

child s intelligence ca;q:ved Ey age four, not between four-and five.A Simi~-

larly, Hunt (1964) speculated that from about 18 months onward the soc1al

'env1ronment was particularly important in shaping the behaVior of the young

\
child. Had we not at that point‘in history,been so_justifiably phobic about

" the possibly'deterious'consequences of=putting children younger than three

into groups, more people would probably have moved promptly to design programs
based on correct inferences from the data summarized by Hunt and. Bloom.

These were'espeCially meaningful in terms of conceptual analyses of early

'development of the situation of the young child from underpriVileged backgrounds.

Vit is during the early years of life that the child himself has’ the least

capability of selecting or influencing his environment and.is, at least physi-

" - cally speaking, a prisoner of his home environment. .Por years it wasfassumed

that most home environments were equipotential in their pattern of influence .

during infancy and that is was only in'later years that differential influence

. patterns could be detected. The absence of good-descriptive data about the

early home environment permitted this stereotype to persist.' Now, however
(Calctc 1 Heider, and Kaplan, 1966; Wachs, Uzgiris, and Hunt, 197l), we have

eVidence that, quite apart from any inherent dimension of "goodness" or‘

S

- : o _ . : . L :




"badness," early environments contain as.much diversity as is found‘in social
'and physical enVironments available to older children. It is in enQironments
.that we have come to deSignate by that curiously misleading term,_“middle class,"
'that those characteristics associatedeith developmental acceleration are found,
with'greater:consistency and»in‘greater'abundance.- Quite apart fromfany argn-
ment as.to nhether home enVironments‘that lack these characteristics are
adeficient or simply different, one needs to -be concerned Wlth arranging for-h
_these characteristics lfllt can be demonstrated that young children need them

in order to have an opportunity to develop skills and personality characteris-i
tics adaptive in the larger society to which all subcnltural groups’within a
regionfbelong; | | “

Shch‘is the'strategy of the_early education'conponent’of Kraner School.
It is based on a literal»reaction to the lines of.evidEnce that.giQe us a
'rationale for early interventionvprograms (see Caldwell 1970), and that
"eVidence unmistakably implies that ‘the earlier' the intervention the better.
Although at this p01nt in time we' do not. have empirical eVidence (Caldwell,
1971) *hat enrichment efforts begun in infancy accomplish more than‘appropriate
‘intervention begun-later in the early childhood period e~/say at age three or
Vfonrv-épin'terms of,the,theoretical-rationale for such endeavors the potential
valuedoflbeginning during the earliest years cannot.be ignoredt. Accordingly,
Kraner does.not involge.backing down from'first grade but rather moving.forward
_fron\birth'with activities designed to provide age-appropriate developnental'
supports. - : ‘ 'c % |

- In the early childhood component of,ogr program; carefully arranged”

educational experiences are provided young children from'early infancy right

up to the age of formal entry into public ‘school (In Arkansas this is still

\

.




age six,ias public'kindergartens are permissible rather'than'mandatoryvand‘are 4
available largely through_private sources or through federally funded prograns

for children. in low-income families.) From the age of six months:onnard this

may be either in the form of home interventionvoffered on ‘a biweeklybbasis or

4in_the-form of-enrollment in'the £ormal educational program offered on the'
P . 'yschool premises. "For those participating in'the onﬁsite;school program,-enroll;
‘:*[h L _.mentymay.be either for half a day or.for the full day,;depending on the‘family ]
| employment situation. In terms of the amount’ of physical space available in i;
the building and the size of .the available staff, approximately lOO children

9

can be enrolled 1n the school program.v
6ne of the thlngs:that makes Kramer‘unigue is that these‘lob children
; younger than six;golto schoolyright:in the same buildingIWith'their older-
“brothersdand_sisters. _This; of,course;‘has:been true for public kindergaiten

.~ for many years and even»for'pre-kindergarten groups (usually just‘four-year-olds,V

though occasionally incluqingbthree-year-olds) since the establishment of -

1
‘Head Start‘ As Kramer is. essentially a big cube holding up an assortment of

. i
the turietr and towers and g?bles considered arch1tectura1]y stylish in 1ts

~ day, there are no separate Wings into which the little ones can be secluded ’
.~ and no. partitionable playgrounds that can be as51gned separately to older and

-]

younger groups. Rather the classes for the younger children are geographlcally )
contiguous to those of the older children. *The only exception to this arrange~.
ment is‘the contingent_of babies, who, because of lack of suitableuspace in

the main building that met fire and safety standards, attend in'a portable 2
classroom situated on the school campus.[ lhis immediate proximity‘of younger » .

'and older children facilltates many types of cross-age activ1ties which. in a.

more architecturally ideal physical setting, might be arranaed only with

t




’ d1ff1culty ‘ ltmmeans'thatmtwomor“three'éhildren‘from‘special education-can helph
.in the toddler room dur1ng snack time or lunch, that several k1ndergarteners
»can»do‘the,same th1ng _for the bables,-that ‘the f1fth graders,can arrange and

H

. g1ve a Valentine. party for the three-year-olds, and so on. And, indeed,c
< -

) act1v1t1es such as these are everyday occurrences at: Kramer...It,alSo means
" that when werhave aSsemblies.or special‘programs, the sixthagraders{can give

) - © . the caregivers from Baby House a'rest, and feel very'grown-upland‘nurturant at. -

i o . the same tlme, by hold1ng babies on the1r laps dur1ng the program ! And 1t

means that parents who are also encouraged to attend all such programs can -

s - . . gather'together'all of the1r,young chlldrenvand part1c1pate.1n the'experience~

as a'family group.

-

!

|

f'mg:{ ‘ : In terms of the stat1c aspects of the early childhoed part of: the program,
| the chlldren are enrolled in groups that are reasonably homogeneous 1n terms
§

~'of developmental level -- bab1es, toddlers, threes, fours, and f1ves;_-There

are 12 bables and l6 toddlers in the two youngest groups, and anywhere from

20 to 25 in each of the three rema1n1ng groups. rr'he adult-chlld rat1o is

kept at l 4 in the two youngest groups, l 5 in: the threes, and l 6-8 in the.

- two, oldest groups. As absenteelsm tends to be' hlgb in the youngest children, »

'we del;berately over-enroll in both the baby and toddler un1ts in order to . 7

s

avoid under-utilization of the facility.

' If in our old building we had more open space areas we would encourage
multi-age grouping more than we are now able to do. However, in many ways we

had to design our program to fit our building, and our cube is divided into

.

self-contained classrooms. In such a setting, activity and rest cycles corre-

.~

lated with age are hard to ignore, no matter how much one might wish to group
" children heterogeneously with reSpect to age. Last year, for example, we found '

. ourselves in a disastrous'situation with our infants'and toddlers who were

8.




together invthe sane pottahleICIassroom. Qne-small'bedroom'containing'six
crihs had been partitioned off-so‘that the-younger’infants in the group'would .
have'a separa e piace to sleep. On.paper it:should have'worked. -Eut uhat
defeated the arrangement was the fact that mbst.of_the babies wanted_to go to
sIeep around llzou.or 11:30 a.m..j- which they.were:permitted to do -- whereas

'the toddlers were not ready for a nap unt11 12: 30 or 1 00 p m., by whlch time

the 1nfants were ready to get up and begln to play. In the absence of an area

o

._ large enougn to pernlt separate sleeolng areas for both the early and the

o

late resters these 1ncompat1ble act1v1ty cycles.made it necessary to d1v1de
,'_the.lnfants:and toddlerswlnto-separate geographic:areas'for the major home
. base assignments.' Héwever,‘in‘our'setting it is easy'to £ind opportunities
to bring'varrous gfoups'together for parts oévthe day. In fact; all of the -
'chlldren except . the youngest 1nfants.who come to school before 8:00 go into.a
common-rece1v1n; area, and.alljwho remarn atter.3}30 are regrouped into a
heterogeneous.age grouplwhere they - remain untilstheir parents come'to.take

. them home. ' .

Becatse our entlze educat10nal effort, 1nc1ud1ng our home 1nterventlon

3 . v -
(o4 . . . L.

.program, operates out of a publlo school, wn have eechewed the- Labels "pre-

.school and "preschoolers.? It seems rather foollsh‘to speak of our-todd]ers
preschoolers".when they attend school every dayydjust as do the1r older

brothers and s1sters. Also, as pa1t of our conscious effort to un1fy the.

entire program and to break.down the implicit chasn that all too often appears N

to‘separate early.childhood education from eiementary education, we did not

wish to refer to part of?the program as "school" and*to another part_as

"notschool"A(which.is a logical translation.of "preschool") . .Occasionaily,

however, it is necessary to refer to that part of the program which deals with




‘children under six, and‘unless’we wanted'to-remain'unified to the'point“of

.would solve all.of the problems oproverty,'would eliminate school drop-outs,

.
(Y

.

K

semantic absurdity we had to come up with.a descriptive phrase.- ACtordingly )

I

- we refer to the children simply as- "younger" and "older" and ‘the’ program

components as "preparatory“ and "elementary Although the term "p:eparatory"'

has within.it some of the same contradictory elements as does the term "pre-

‘school” (we are notftechnlca;ly preparing’the children.for.school or life» as

‘_Athey are partiCipating in school Just as. they are liVing life), it was the

o
best compromise we ccxld come up with at the time we needed a desiqnation.

- We ratherjlikebit.

2, ngdynamic elementary'program offering'continuity'of-developmental

N

"support A few years agofmanybof us who were impassioned advocates,for more

¢

""early education made it sound as though we believed that enough programs

v '
-4

- -

and .would make equal_educational opportunity more thanfempty'rhetoric._ By

K}

be.changed in such a way as to make him thereafter more receptive to whatever

‘educational fare might be forthcdming,7 This assumption rested on the translaw

/

'.tion of what has been Called the l‘critJ.cal period hypotheSLs“ into the field
-of Human development (see Caldwell, 1972).  As the early years weremcritical-'
‘ffor supporting cognitive and motivational development,fcprrectiye programs

A instituteddduring;this critical period woulduhopefully produce changes which

would sustain the child through.any subsequent experiences. When early evi-
dence began to accumulate that it was not,that'easy XKarnes, l969; Westinghouse
Learning Corporation, 1969); some pushed the panic button and began to claim .

that the early experience-was not. critical after all.‘ But, with the wisdom

-

‘that comes with hindsight,'it_nowrseems naive to have assumed that a small

‘ creativefintervention during the early years of life, the“child'could possibly




: changes.' If behav1or at any po1nt in time is an 1ntegrated functlon of the

and of his current-en?ironmental situation, then it.is~fa11acious to assume

. that one could ewer expect the work of the enwirdnment to be completed.

.ments and the exper1ences offered 1n the new env1ronment. If ch11dren who do
. make substant1a1 ga1ns in an early ch11dhood programbare piaced 1n an elementari
] program planned on the basls.of prev1ou= expectancxes rather than on the actual

"achlevements of the ch11dren; then the same rate of progress should not‘be ajuh

expected. o B SR -.__;-k .uﬁ-._‘ T

'vUpon completlon of the early ch11dhood program, the Chlld 51mp1y goes r1ght on

‘forth between the‘two areas for part of the day; In our-setting_this made more_*

require each one to complicate her teaching strategy to accommodate the children

" whose deviation from the performance levél of the remainder of the group is

-

s11ce of enr.chment early 1n the 11fe cycle could have produced permunent

:

individual's genetic potentlal, hls_pool of accumulated‘attitudes and’ skills, |

cna

' The program 1mp11cat1ons of this polnt are -obvious : Lno:matter how , -

effectlveran early enrlchment program. m1ght bef‘it’must‘be foilowed by exposure

'to an env1ronment offerlng a proper match between the chlld's prevxous ach1eve- Q*“A
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This cont1nu1ty 1s the second major component of the Kramer program '.5~g;

vz

- -: v :
]

up the educatlonaliladder. By consc1ous des1gn the klndergarten and the f1rst

P

prlmary classroon are adjacent to ‘one another, and some ch1= rﬂn move back and

sense'than_having the two classxooms.duplicate one another in.certain!respects.‘
For exampie,.there are several children in the kindergarten'who,'by,anywstandards¢.i?:-é«
e b . : = '

are "ready" to learn to read. Likewise, thers are a number of children in the
primary who need a great deal of readiniss work. Rather than either permit each

teacher to ignore these indicators of developmental progress in the children or

extreme, we have arranged a simple exchange. The main work period in-the

-

311
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kindergaften happens to coincide with the reading period in the primary classroom,
so the kindergarten readers. and the primary non-readers simply change places.

The teachers on either side of the exchange remain alert to indicators that the

arrangement is indéedupfoviding a proper match for the children's continuing
devélopment, and change can be made quickly in the event ié shoula be neédea.

| In limited space it is not possible to describe all components of our
élementary program. The underlying educational philosoph& is identical to that
which guides the preparatory progr#ﬁ. We have referred to our program as repre-
senting an ecological mode:i ~- i.e., one which is concerned with environmental
design rather than curriculum development. Our ambitions for fhat environﬁent\\\
are dguite ekpansive.' Wle want it to be one in which the children can develop ,
ma;imally as integrated social—cognitive-emotibnal-physical-moral human beings. ~- —
in short, a supportive environment. Furthermore, we want them to be happy in

the process, and‘we want their behavior to be so reinforcing to the teachers

and other personnel in the school that their jobs are perceived as rewarding

and fulfiQiny.

We conceptualize the school environment as corsisting of human, physical,

aﬂa EEEEQEEL factors, all of which taken together comprise the ecological system
of the school.

Human factors involwve all the social interanticns hetween adélté and children.
children and children, and adults with one =2nother. They include the emoticnal
tone of the interactions, the extent to which encounfers betwesen children and

teachers will be pleasureable rather than painful, and whether they convey mutual

‘respect and love or disdain and hostility. Physical factors include all the

teaching materials and equipment and the artangement of space ir the school,

Although we think of physical factors as being less important than the human
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factors in the school, they do indeed set limits for prdgram operation and must
be given careful consideration in environmental planning. Temporal factors

refer to the organization of events throughout the school day, to the way things

- ’ are put together. They can thus be.consbnant or dissonant with the child's

f : needé for activity and rest and with limits. of attentivenesg;set by his own
physioloéical m;turity and étyle.of reactinq.“" R
i The ecological ;ystem of the school overlaps and m@st be cooréin#ted with
the e;osystems of the home and the larger community. One pf.our operating
premises is that the gfeater the consistency among these ecosystemé, and the

greater the extent to which all encbu:age and support. the same patterns of

development, the easier will be the develonmental task of the chiidren. 1In

allltraining endeavors, an attempi is made to help staff members think creatively
about how these factors can be programmed to hélp the children progress at their

5

optimal rates. .

our'plgnning er “he elementary program has been sensitivé_to the voices
of responsible criticism ;{ oubilic education fe.:: , Pruner. 1960; Creﬁin, 196i{'
qudlad, 19695; Schaefer, 120L7: Berman, J32o8: 3ilberman, 197d). 1t miéht be -
described as cﬁrrently tying about midwey on 3 zuntinuun ranging from a highlf
structured program on the right <o a completsiy open prbgram, and moving towa;ﬂ

the left. oOur task in the 2lementary division has been entirely different from

our ea;ly childhood task. The latter psogram we develioped and.étaiteq; the
former we have hqﬁ to influence. It is not eas} o chaﬁge a school, a§ thousands
of people who have trigd-in>thé past will testify.

We have been at the task for about 18 months at the time of this writing,
and we have ﬁ#ny tangible resﬁlts to shbw for our efforts. The tot&l eiementary

school is now non-graded, and there is considerable movement of children from

ERIC S 13
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.. one classroom to another’ for partic1pation in aCtJ.VltleS that might more appro- ' “

priately match their interests and achievemente .The old. library has been

converted to a Learning Center (similar to what is called a Media Center in

e . . rob '

most schools) where remedial work is offered in reading and math and where /

‘ children can pursue interests 1ndiv1dually We have added an exc1ting and highly
-] ' } .

appealing physical education program and ani art program. We have arranged weekly

assemblies during which- ethnically relevant and culturally enriching programs

are presented with the children themselves involved J.n ‘many of the programs.
° i

One classroom has been set up and called the Alternative Room. The activities
of this room are highly - fluid and last only as long as needed to trouble =shoot
" some particular problem. For example, for an e‘\tire semester it operated as

a transition classroom for approxi'nately half of the early primary children who

vere not able to respond to instruction in reading and math within the _range

: appropriate for the remainder of the class and who were so volah.le and 1mpnl-

.

sive as to need a more carefully controlled class'oom ‘and more bnhaVioral supports

in order to show develoornental progress. ,This year"the Alternative Room is being
. used for children who 2re simply unable to function in their regularly assigned

L (Y]

. home classroom, generaily because of behavioz problems, We find this an extremely

valuable adjunct to the program and now wondar how any school can ‘function without,

such a service,-- . B -

-

‘Teaching activities for both elementarv and preparatory divisions are guided

by a lengthy list of objectives~formu1ated in the areas of communication (reading

s
and’ language arfs) » math, social liv:Lng (soc:.al studies), and nersonal developmﬁ\\n

The objectives are stated in the first person and are intended to serve as pro-
gress reports to children and parents as well as teachino C."\lld°S for the

instructors, The lists of objectives are not considered to be exhaustive, as it
. . . . )

Q - . - | ' ‘ 3_1 .. 1

ERIC | ‘ | -
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is expected that every creative teac;her wi-ll permit the children to pu'rsu.é their
own individuai interests in every aépect of the cx_n;'ricuiuni. Nox in.mény instance's
are .they presumed to ‘have been sequenced perfectly. Most emphatically, a stated '
objective is not expected to carry with it a prescription of how t}.1e objective
is to be achieved. Quite the éontrary. One of our instruct’iopal premises is
that there is .no one tephnique that will work with every. chi:l_d, ghd'we are organ-
'izing a chrriculmn.liiarary around fhe_se objectives to provide hirit‘s"a’gs tp.mﬁitiple
wa-ys of approaching each objective. Furthermore, it is expected that, insofar as
possibie, achievement of thé objectives should permit the child to take the
initiative, wj.th teacher intervention offered only as needed. . -

As stated above, we still have a long way to go in making our vision for
the elementary divisio come a full realit}. If will be some time before the
full educational impact of the program caﬁ be understood.j- At.: t.his time, for
example, we have achievgment‘_ data on only‘(‘ one group of children who ha.d partici-
pa.ted in at__least .ohe yvear of the prepératory program and who h;ve gone'.' through
at least 6ne level of the élementary program. These children testegl higher on
a group 1Q test than a comparable grou? of controls attending another Little
Rock schobl‘ but did not show any subétantiai. acceleration in reading or math.
We are convinced that there are dramatic differences. in the children's attitudes
toward adu;l.ts and toward authority in general. ' Almost every visitor comments,
for example, on how friendly and loving §he children are to their teachers and
other projec_.t staff members. As we are constantly inonitoriné their developnent
in many a.re___as, we will soon be al:fle to substantiate what kind of change is
occurring, how much ";x‘xd wﬁat type of this change is associated with participa-
tion in the early c});i.ldhood éomponent of the school and how much is due simp;ly

- ' . ’ 3
to changes \being instituted at the elementary level.

-~
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. very young children, although a number of primary children remain for the

»

One of our mostﬂdisconcerting problems is that there is less'geographic. 

stability'io the_participating families than we had expected. Recently, the
Little Rock‘Houéihg Authority took oyé? six squaro blocks éhat lie within our B
attendonce boundaries, an act whioh involved 77 chilaren.enrolled in Krameg.

An interesting comment on the extent to which the families perceive oor program
as offering them somethihg of value can be found in tho soatiﬁoic that the
families of 83 percent of the children undéfvsix found wéyé to contioug to

-

bring ;heir ch}ldren;to Kramer, whereas only 20 percent of

children were returnéd, even though in some instances a family might have been

transporting youngér children fo the school. Granted that there are important

N

feélity factors in the situation (wantihg children to establish friendship pat-

terns in the new neighborhood, convenience associated with attendance at a

school closer to the new address, etc.), we have ihterp;eted'this as indicatiqg

- that as yet we do. not have a community image of being an elementary school worth

taking extra effort to attend whereas we apparently do have that image at the

preparatory lewvel.”

3. Day care for all children who need thislservice., Those who are at all

familiar with this author's point of view that day care can most logioallyiand

economically be expanded by establishing a liaison with public education (Cald-

weil, 197]a, 1971b) will not be surprised to learn that Kramer is an extended

4da§ school. The school opens at 6:30 a.m. and closes at 5:00 p.m., and all

children of whatever age are welcome throughout that period. As would be
ekpectgd, greatest use of the day care component is made by the parents of the
extended day. One of the criteria by which the appeal of the school for the

childrén can be determined is that the great majority of them arrive by 7:30

36

the elementary R
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'Street, happens to be teléc’as't inour area in the late afternoon,.

'ré'quirements are not identic&l in s_choc;l -facilities and day care

17

to 7:45 in the morning, although school does not officially begin until 8:30.

B_r'éakfast is served to the early arrivals who indicate'thaf.they 'v&ere not fed

"at home. In the late afternoon many children who do not actually need after

-
»

" school care remain in order to'participate in the o;génize‘d playgroun&‘actglvi--

t_iés. The boys have had an opportunity to participate in a 'E:ity_Boys" blub

intran.m.ral sports i)rog'raim, and, because of the exéert coaching théy recéive
from their pl'.xysical educati"qn instructors, have walked away with ﬁost vlocal'
sports_trophies sihce the program began.

| _.:Ge had c?riginélly plann;-:d to 'usé the surplus time in- part to strength;-:n
the» cogniti;re program -- i.e., offer tutori.alv'help, remedial classes, etc‘. '

_ i ) . . . :
During our first year we found’'out what we should have been wise enough to .

want at that time of _éay. The older children in particular need to be active N

and free of too much supervision, and we have tried to accommodate those needs

while still gnsﬁring safety_, The most popular late day activities are organized

]

gmnes and recreation, 'usually foliowing a seasconal pattern, and art. S‘esai'ne

[SERY

3 . LT

" children.who remain late are encouraged to watch that.

The school {s licensed as a day care facility by.the Arkansas Department

~

of Social and Rehabilitation Services, and all the traditional day care supports

are offered.as a ;egulai part-of the pr_ogfan_.. in our early -days we ran into

some interesting pi:oblemg associated with the fact that Health Department
facilities. .

Sometimes we could meet one but not the other, and, whenever there was any

. '
e

disparity, we were expected to meet the more stringent of the two. Reconciling

such qifferences'was_acthally a fairly easy job, however, and we heartily

. recommend more unions of this sort.

17

and the younger.

~anticipate even without the experience -- tutorial help is not what the children.
p ol e e . . N + “ N .
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It has not been a marriage without problems, however. For example, when

school holidays come around, it is always hard to.remind the staff that the

day care facility must stay open in order to be of service to our 'fa'unilies.

Similarly, those who must come to work;'very early can feel resentment when

>

tﬁey see other staff m_embers come in _lateg and poésibiy éa‘ve ea’rl.ier. Also,

- . for the first yéar of our operation, it was hard to get across the idea that

it was ail right for the_el.lemen.t'ary children to retﬁain after the formal school .
'hours.' In most of the s.chools acrdss this nation, there is almost aiways_one
staffx member whose duty it is to get I.t}.\it\e children out »the dooxr and off the
campu§ as quickly as possible! It .is m::t-T easy‘ to.j’break up old pattérns such

" as this one.

New ideas usually sell themselves when they are recognized as offering_

soﬂethini of value, and the day care component of the program has gradual.y won

Q

isnver from amony the traditional school personnel in terms of the service it

of.fer:g..’ Rgfore the project began, the principal used to .come to work and find
» . L _ -

507‘75 children standing outside the door wanting to come inside, no matter what

-the temperature or weather. Similarly, in the afternoon, there were hazards

associated with unsupervised play activities on the school grbunds. Now the
a\;_ailability of qualified personx'\el‘to érovide a program for the children early
And late so .that.the regular teachers need not feel either guilty at not
respﬁnding to the children c;r frustrated that they cannot plan and get ready
bec_:a-use of the prematgre presence of children in the classrooms has conyinced
esseni;ia-lly everyone that all schools should offer extended day programs.

"One final point .shoulci be made about the day care program. Unless their
parents work so that there is no cne at home to care for them, children are not

encouraged to remain at school for the extended day. This applieé to the younger

-
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as well as the oldéfhchildren."Thatlis, we have as 'a strong compohent‘of'oﬁf

philosophy the importance of strengthening'familﬁAties, and we do'not wiéh to

’

encourage dilution of pagent;éhild contacts mereiy by the évilabilitybdf the
extr& schooi coverage;. An occasional exception is made for childfen who
especially.need to be in khe program whose ﬁothers mighg dgcline to enroll .them
for a half-day only, claiming that it is too much trouble to get_them dresséé
for suéh.a short time! |

"As staéed earligr,"admissioﬁ to Kramer waé originally deté;mined sélely
by geographic residence. Previously the population was well-balanééd‘racially,

»

but during the present year there has been a slight decrease in the proportion

of whites in attendance. As we want to.-keep a population that includes a social .

class mix as well as a racial mix, wehfelﬁ the need to enroll a few more middle
class white children. Several of our teachers who were seciring day care for

their own young children elsewhere were very eager to enroll them in Kramer.

-We saw in their interest an opportunity Qoth to be of further service to our

staff and help maintain a racial balaﬁbe. This is working so well that we

would like to evangelize so that the service could be available to all young

teachers. There is something very heart-warning about seeing a {young mother-

teacher go to play with her baby on her break rather than rush to the lounge

"for a cup of coffee.

4. A broad research program in child development and education. ' Reference

was made earlier éo the. fact that the Kramer project,ig jointly sponsored by the
University of Arkansas éndfthe Little Rock School_Distrigt. Although the~univer—
sity was obyiously interested in the challenge offered.by the.opportunity to
influence pﬁblic education and participate in the endeavor to design a model

school, the opportunity for the conduct of significant research in the setting

y
I

e N A S

-3




-\;h.

20

.

was an even more powerful determinant of university interest. In‘this paper it
is no£ possible td g;vé mbge than a brief-description of the many research
activities that are part 6f the érojeét. Théy range from the mac:ostudy -- the
developﬁenétand evaluation of thé impact of the total project concept -- tb
microstudies which may ﬂe carried out over fairly ghor£ pe?ioés of time and -
which deal wifh circumscribéd questions of relevance for the total project.

The leitmotif of the research progfam concerns the influence of the

environment on the development of the child. More specifically we are concérned

with such research topics as: home.factors influehcing early learning, énter-

relations among different types of learning (cognitive, social, emoﬁional); the

predictability of early performance; the development of internalized behavioral

‘contiols; naturalistic studies of classroom and home behavior; the relative

effectiveness of different iypes of enrichment models; the development of a

~
¢

" human relations program for the elementary school; the utility of,pre-rSQAiné

trainipg‘designed to foster the acqﬁisition of conseryatioﬂ;'the development Qf‘
a langﬁage laboraéory for two- and three-year-olds; consonance and di§sonance
between values for ioung child;en espoused by parents and advocated bf the
échool. Different people on the staff are reéponsible for the direction and
conduct'of the:various stpaies,'and reports will pe‘forthcoﬁing as ‘the projects
are completed.

We are especially pleased that our research is conducted as an integral part
of the school program, not as an extra feaggre that has to be grafted on to the

regular activities. A possible reason for this is our ded;cation.td a funda-

mental policy relating to all research personnel: everyoneé, including the

director, .is expected to give some time to working directly with the children

in a service capacity. All full-time research staff are required to spend at
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least one hour perfaay in such work. This sharing of what the teachers clearly

regard as the most demanding.part.of the work loéd helps create and maintain

good mbréle and.helps to keeg teéchers and researche;s:gttitudinally on the
same side of thé fence: We ?eel that it helps to avoid the frictipn ;hat can
develop when_one group is seen as "doing research" on thef;ther groﬁp. -?hié
imprqvea cameraderié~is essen£ially a bonus—from the policy; it was instituted

primarily because of the director's conviction that one learns about children

and generates researchable ideas.only by interacting with them.

5. A comprehensive array of supportive family services. As would be

expected from the description Gf the Kramer neighborhood, the school. ‘is not

~
’

situated in a part 6f the city with cohesiveness among the residents and a
strong feeling of community. Although the school is raciallyiintegrated (as .
ekt otl s Sl . : ‘ .

are vigtually all of Little Rﬁék's schools, contrary to the national steréotype),
the neighborhood is not;A,Bgthé; it contains pockets of white housing and
pockets.of black,housihg, sections inh&bifed by stable, long-term re;idénts( ahd
sections where people éome and go when the rent is due. 1In addition to the

lack of cohesiveness, it is An area in which most of the mothers work. As

the situa£ion chaﬁges from time to time it is difficult to give a definitive
figure, but about .75 percent of our mothers are employed most of the time. 1In
one of our current classfcoms, for example, we.have one ﬁon-working mother, and
in the Baby House all mothers either work or are in training. These data are
mentioned at the outset to make it-clear that it has not been easy to develop

a dynaﬁic family éefvice prﬁgram.

. The staff assigned primarily to family-oriented work consists of two

.social workers, one school psychologist, and one aide. Within the project they

. are referred to COllegtively as representing "supplementary services." One of

21
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the social workers handles the enrollment of children into the program, serving -'*1

as an information officer who lets the parei.ts know what can be expected in thé

.school, fiilé'vacahcies when they occur, makes_home visits‘both to obtain ahd to
_give»inforﬁation.

Internai duties involve such things as enrolling children in the pfogram and
maintaihing.contact with families on the waiting list, contagting families of
chronieally absent childreu {of ehom we heve‘very-few), helping acquaint families
wtth community_teegurees that the family might beheﬁit from, arrang-ing for
»elothing-and food'distribution to needy famiiies‘and cpordinatiné periodic
tummage sales, maintaining and opeteting.a toy iending-iibra;y, providing a

school guidance service for all children showing learning or beha?ipr problems,

offering ‘individual or group therapy to disturbed children, coordinating coffee
hours for alleparente R ahd.on andlon. .
But the'supplementary service petsonnel also have duties whichideel with
L f' the interface between‘the community and, the families. Monthlyﬁneetings are
held with a émall.group of parents who serve in the capacity of a “perent

'5 .

Community Advisory Council). The purpose of th{e group is to.bring to the

sounding board” (the qreub was originally designated by the formal title of

attention of the family service worker who serves as chairman and thence to

o
&Y
. ‘l 3

the project director ahy develophents within the community thet have reievance
for.the project. Although subtle‘efforts have been made to encourage concerns
with the larger community, most of the tOplCS brought up by this parent group
iclate to the school -- whether the teachers are too easy or too hard on: the
children, how the groups-can be monitored as they walk to or from school/

what can be done to improve the playground, etc.
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In a programrsuch as we have at Kramer, it is possible for family-oriented

" activities tp touch many families lightly or a few with intensity. Although

hppefully there ié.some imp&ct in even the fairly superficial eqﬂtacts we havé
with families in such activitie§ as en;olling a chiid 6r cheéking on an abséncé,'.
our own percepﬁiﬁn is that our pattern of significant ihfluedce'inyoiQes a veryi.
small number of parents, mainly mothegs; Esséntially it is the gg@g;mot;;rs
who h&bitu;lly volunteer to help arrange céffees, who-turn‘up for the parent

. . .

discussions, who sit on the advisory group,’who check out toys for their

children. From what we have read (Chilman, 1972) and heard from others engaged

" in similar ventures, most other programs have the same experience. How to

reach the unreachable families remains a big chailenge for the future.

6. A trg;nihg_ggpg;am for staff and students, Ouf training activities ﬁay
be divided‘;nto the tradiglonai pre-sérviée and in-service activities. As the
school virtually never closes, it is difficult to find a time for the p%é<service>
program wheﬁigii_staff members can attend. We have managed to find this time
in the iace summer each year. This is a time wheq many families are away on
vaéatiqn'and when thé need‘for day care is diminished. At this time the Luilﬁ-.
ing ¢z4%e o Llnm oo cléan‘nz an’ ke “loars are'freshly varnished, and the»staff
holds a one or two-week traihing workshop. There are always'some carry-ovér
personnel and some new persohnel, =1} in these training.sessions an attempt is
made to give new personnel short courses in the histofy and phi}osophy‘of the
project and then have all participants conéider together the important plan-
ning'andklearning aﬁd preparation that need to be undertaken prior to the fall-

opening.

.

The in-service training goes on throughout the year. To be on the staff

of Kramer is to assume the attitude of a student -- we are all learning all

~y
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* the time. This attitude Appears.to come rather easily to people in early

childhood education, as, having been sfep-children of formal education for so -

. long anyway, they’tend to be a bit*self-effacing and to assume that they cannot -

know anything very E@portant! Fé@@tioﬁénesé aside, in the author's experience,

most teachers of young cﬁ?idﬁen appear to enjoylseekinq new knowledge and trying

to develop'néw skills. - Ouryéredentialing_éystem'makes things somewhat different

v
-t

e

with ouz~elemen£ary ;nd secondafy teachers —-- they know how to téaéh, ané.théy
haQe certificétes tp prove it! And,.of course; they are right. They do know
hbw to teach, and_ﬁhé eduéati&ﬁal Céssandras who ﬁre crying oqt that they are
doing everything wrogé.propabLy ﬁa&e spent‘pfecious ;ittle time in'a.claSSroéﬁ
and.haVe perhaps not'éopea without interfﬁption fof a éiﬁglg.day with afrobmful
of children. |

Even though ghig author doés“not cbnsiéer hersélf_to be a harsh critic of
our school systeﬁ, and though she‘decries dramatic declaration§ thét'&uf
schoolé are sick, or dead,.or are killing our chiidren; the.Qery idea of this -
préject implies that somehow the elemgntary schopl must not be doing a gooé‘job
of there would be no need to try to modify.it in order to pquide cqntinuity of
enrichmenp for the children who had been i? the early childhood progfam. Thus
it would appear that a social scientist might expect frdm the outset differences .
in the attitudes toward the projéct shown by the preparatory and the elémentary

teachers. To the one group, the idea of the project translates to the third ear

as: "What we do is jreat. There is not a program in existence that gives endugh

o

children exposure to our tglents and skills; therefore, we must develop such a

_program.” To the other group the project concept translates more like this:

"There is something drastically wrong with the way we are now doing things. If

’ .

this were not so, the children who go through our classes would not have so much
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trouble and demonstrate so many learning difficulties. If we were doing things
X .

properly, certainl& the little children who have the necessary experiéntial back-
ground wouid_continue to make progresshand would pot de?e;op academic and °
behavior problems." | .

These ﬁypotheﬁical messages are elaborateq here, as it is our conviétion
that our aim’of developing a unified early childhood-elem;néary school program
was placgd in jeopardy from the outset by.these different implicit attitudes

called forth from_pefsonnel in the two divisions. Therefore, one of our major

txainihg aims has ba2en to help us all see our task from the same vantage point.

In a day care schéél, this is not as easy as'it miqht sound, as it is
virtuallj:imposéible ever to get eve;§qng together . Ou? partial solution has. -
been ﬁq.arrange movies for: the child:gﬁ once a week an hour before reqular
dismissal‘time so that the bulk of thé‘staff can get together for a Faculty

, \ _ Ny
Forum, ' Teacher .aides and the part-time physical educaticn teachers supervise
the children during this time. This does not solve the problem of gettiné
teachers and aides tegethér at the same tiﬁe, but it do2s at least get the

teachers from the lower and upper divisions together.

Topics for this Forum are about evenly divided between Sessions in which

L _‘ new ;éeas ar2 introluced (either by-a staff member cr an outside speaker)nand
sessidné in which problemé are dizcussed and solutions sought. Bacause of her
own lack of experience in public school settings, the author was unaware of the -
extent to which this sort bf'"lukury" was unusual (at least in ou; comﬁunity)
for elementary teachers, Most schools have faculty meetings only once.a month,
and these are largely consumed by announcements and discus;ions of assignments;

they ‘are seldom forums for the exchange of ideas. In our meetings we_have pro-

ceeded from polite listening to a willingness to bring up controversial topics
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and to be critical of séme aspect of the program.’ (There'mhsﬁ still be some
: . - i
- feelings of inferiority on the part of the preparatory teachers, for, while I
‘can think of‘instances in which an elementary teaéhér crit?éiéed something
being done in tpe‘preparaéory divisiog, I cannotlrecalllany ipstances of’fgverée
criticism.) iﬁese sessions in ggner&l have beéﬁ extremely stimulating aﬁd.
rewardiég, so much so tha£ they are _now being attendedvby SUperiéory'pérsonnel'n:'
from the Little.Rock School District and by other interésted persons in the
commpnity. Inraddition to these lérge group sessioné, many ad hoc trainin;:
sessions are arrangeé throughéut the week to'make new plans‘bg try to .work out
prob;ehs. Finally, staff training includes the pfovision of training modules
of ;arYimg diﬁensibné on request_f; e.g., a four-week unit on béhavior NGaili -
'céﬁioni a‘ten—Week refresher on methods and méte;ials,‘a semestér éourseyon
undgrstanding.eleﬁentary statistics. It has been bur goal to arrange for all .
'staff members who pérfi;ipate ih these training‘éessions to receive’apprbpriatg
university credits Eo;_théir invqlvément; to d&te; howaver. this has not been
ﬁossible. It is easier to anfluence an elementarytschcol than a universitf!

Although it unpleasantly suggests a “separate but equa2l” pnilosophy, the -

necessity that someone must always mind the 'store has mandzted a different

©

training'proqram for the teacher aides. _This is true only of in-service tréin—

iﬁg, inc¢identally, for in the annual pre-service -workshops the entire staff

meets as a single body. Our experience has been that, short of having a skilled

\

discussion leader symbolically pull their teeth, the aides will not talk when

the training session includes the teachers and other professional staff members.

In the Aide’'s Fbrum,.pfactical skills have been emphasized, but at theisamé

“time they have received an excellent-background course. in child development. A%’
. . ' ) . . . L . A ’

the time of this writing, the aides themselves-are in the_pioéaSs,of wfifing a

training manual for others in similar situations.

r .
N
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The remaining majo‘f component of our trainix;g endeavors invﬁlvesf university
sﬁu_ciénts. ’Thes‘e are either graduate students who téke courses ﬁaugﬁt by _oné
of the staff members who also hold {academic-‘pc_:sitions in the univei:'sity,
‘advanced .doc‘i:c}ral candidates éoiné .their diss"erﬁati..oh research under the guid_anée
of the author, or 'Vundérgraduate student.s_ doif:g» pragtyice téac_hing. It is only
with >the last grczpp that ou.r'training program is unique and mé:its description
here. E . . ‘ . | ‘ .

The practice' teaching s{tu’dents come to us dﬁring their J.ast _sémester -,
after havihg corhpleted all their foundations and methods coﬁrs_eé but often with
1little or no practical ’.exp,erience in working with children ‘v(c‘ertainly Qith no’
su'staip‘ed.ex.p_:erience) . All stticients declare in advance the gradé level (though
;ve are nongi‘aded) with which they prefer to work. In Addition to. thei:; tea.ching

internship, the students also take with us a nondescript course called "Senior

Seminar," intendé=»d to be an introduction. to the world of the professional teacher.

‘_ Obviqusly the ‘mos’r'.' salient f'_eature‘v of Kramer is the wide age range of
children ‘participating in-the program, What better environment could one find

’

to help give students that -often praised but seldom achieved "devélopmental

orientation”? Thus, even. thoﬁqh the: stﬁd_e}xts had requested a 'éafﬁiéuiar legi
in advance, wé wished to expose'thefh to childré_};h.:o,ughout the 'availab'lélage
.v:ar‘fge.. The two major di-vis.i.ons.'(preparatory and elementary) were each s'.1bq§yifled
aééih, resulting in‘fou;' quadé:: babies~toddlefs, ‘th;re'e's‘ to five's. érimary; |
upper elementéry. Eac‘h student eléc_ts‘.to major in one of thesé qu&ds and to
minor in. anothgr, and eaéh ig 'assighed i:_o all four quads‘ for somé 'pef‘i.oﬁ of
time dur:.ng .the: semes‘ter,. For the first .'.mox'\th t'he.studénts rotate navmong the ’

P

quads, getting to know the children and mainly observin'g.‘_t_hev teachers. During

- the second month théy move into their major classrooms for three days a week’

ray




_someone is going to go right home and get to work.

staff no less than to the _6hildren and parents. -In its program design the
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about Kramer and want the same klnd of opportum.ty for theJ.r chlldren, of persons

\

who want Jobs, of classes of nurses or home econom.sts or undergraduate teachers
or psych:.atr:.c resJ.dents, we are espec:.ally pleased when we have school supern.n-
tendents, model cJ.tJ.es coord:.nators, Deparunent of Welfare personnel from C
.other;'states,' Four-C coord:.nators,_ leg:.slat:.ve. aides,. and others who can dlreo_tly
lnfluenoe their' 'com\un.itj.es to try_ to establish 'such programs in other areas.

'rheir gquestions are alw'aysl‘ cogent: How lmuch does it cost per child? | (A lotf) ' " |
How did you get the university and the sehool distrii;t to cooperate? (It was'
easy.) How do y.ou inanage in a buildlng like this? (1t isn't eaSy.l lﬂhere do
you get your money? (The Office of Child Development mainly', with 'some from
both \operating -sponso;s‘.-) | V‘How. do yo‘u'st'aff, the long dav? (Stagqer the work
hours, find some: people who can work Spllt sh:.fts 1f poss:.ble.) What would
you do d:l.fferently if you coula start all over agaln" - (Bither begin with a
totally new elementarv staff.that would not have previously taught in ‘t‘:he.
project school, or else involve all ex1st1ng staff in the plann:.ng from the.
~f1rst stages.)_ _For how long’ was your grahtapproved? ..(Flve years.) What

will YOu do when it runs out? (Like Scarlett O‘Hara, I"ll think about that *

tomorrow.) Do you ofrer consulcatlon to other communicies that want to try

. — «
- - L ———

to do this k:.nd-of thinq?' (Have speech, will. _travel.) 'rhey all J.mply that

R . : . .o ' N . . . N
L : ' : ' Summary T :

In »thls paper I have attempted to present the major features of one

e

ototype of a school for ..omorrow wluch has the good fortune to be in
iy

- operation today. In the words of my tltle, it 1s the k:mo of school wh1ch

. of_fers soinething of value to everybody_ assoc:.ated with the endeavor,, to the

W~

.
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. one could ‘hardly claJ.m that it has been. truly d:.ff:.cult

' viz., can an environment Le designed which will provide the experiences neces- -

.

school links together early childhood~ education; and elementary education,.

education and day'- care, education and research, and the home andv.the school.

Each ‘of these l:.nkages forms a symb:.ot:.c relat:.onsh:.p in wh:Lch eacy component )

enr:.ches 1ts opposJ.te.' Although keep:.ng it all together has not been easy,

Th:.s\descr:.pt:.on, is _being written' befbre _enoug_h time has elapsed to

demonstrate whether'the major question 'posed by the fac'ility can be answered --

sary to nourJ.sh development dur:.ng the early years and necessary to sustaJ.n

that development dur:.ng the years of mJ.ddle ch:.ldhood Therefore, perhaps it -

.9

would be appropr:.ate tc conclude w:.th a parc.graph from our or:.g:.nal proposal

Lo .

th.ch, better than any we have manaqed to er.te smce that t1.me, effect:.vely

commun:.cates Just what it is we are try:.ng to do .in the program here descr:.bed.

"Before be:.ng promoted out of the school, 1t is hoped’ that
each child will have acqmred a love of learning, will.know ‘how to
adapt to group experience, will have mastered thoroughly the rudiments
of read:.ng and mathematics, will have exper.tenced a cultural milieu
‘rich _enough to enable him to meet all subsequent school experiences
without -apology, and will have made substantial’ brogress toward .
becoming a respons:.ble cxtlzen. ‘Similarly -it is hoped that each
chiléd's f,.mlly will have realized that education is not «omothmg that .
is done- for a child by a school system but rather is a contmu:.ng
process in vinl...h/zkre child, the parents, the school, ané the com-

“.munity work cooperatJ.vely toward the goal of further development .
for all who are 1nvolved in the processr“ '
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Footnotes

.1 center for Early Development and Education, College of Education, Un1vers1ty
of Arkansas, 814 Sherman, Little Rock, Arkansas 72202. The author's work is

_ supported by Grant No.‘SF-SOO from the Office of Child Development, Department

of Health, Educatlon, and Welfare. Although this paper carries a single author-
sh1p, the project described represents the work and the ideas of many people,

at least some of whom: the author would like to mention. Important contributions
to the original plans for' the project were made by Dr. Irvin L. Ramsey and Dr.
Robert M, Ro€lfs of the Unlverslty of Arkansas, by Mr. John Fortenberry, Mr.
David C.-Wallace, and Miss Imogene Hines of the Little RocL School District,

and Mr. Lowther Penn of ‘the Arkansas State Department of Education. -Within the
staff special appreciation is expressed to Dr. Phyllis T. Elardo and Dr.

Richard Elardo of the Researc h/§erv1ces, to’ Mrs. .Elaine Barton and Mrs. raustenla
Bomar, Pr1nc1pal and Vice-Principal, respectlvely, of the school, and to Mr.
Stephen Lehane, Training Coordinator. 'The author would also like to acknowledge
the contrlbutons of former starff members Dr.-Jerry D. Perrin, Mrs. Martha Jane"
Moose, Mrs, Rosanne Gmuer, and Mr. William S. Parker. MNost importantly it

should be recognlzed that the project could not operate- a single day without

the work.of the dedlcated teachers, aides, research as;lctants supplementary
Service and clerlcal personnel.,nFlnally, to the Kramer . chlldren and their
parents goes my appr=c1atlon‘Fur remaining such good sporis about berna
visited, interviewed, and innovated. From all of these -components has the

¥ramey model emerged, and without any part the system woula break . down -}
"E plurlbus unum." - : :

® To appear as a cnapter 1n Blaun, S.=Jvy and Equrds, E. P ’ HJstory _and

Theory of Early Chlldhood Education, Worthlngton, Chio:  Charles A.TJJnes
Co., 1972. : - " ' ' '

2

s perceptions of operational realities are always interesting.

in terviewed & group of our sixth grade Chl_uren, all of whom had
efore Kramey became a sp931a1 project school, te find out what they’
tbcLah: zbout the chool. ‘In response to my question, “riow is Kramer olfferent
now from the way i€ used to be™" the chlldren gave the foliowing responses in
the order given: "We change classes mcre; we go from room to room; we get to.
watch TV some: we g5 on educaticnal trips; the preschool; wa got. two coaches; -
we changed the rules from girls playing on the girls® side and boys' on the

" boys* side to all the kids playiwg everywheve- the azt; day care: and the

school is open all summer.” No talk about a supportive evv1ronment, but . -
they sszemed to be picking up the "ancrete changes that ’Pr‘ﬂPt cur attempts

- to devnlop a more flexible program offering greatar frzedem to the *hildren..

‘ f. oo '*":' - f S Z?\'
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