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. 1.
valid SThEST RECEPTICH CENTIES: - ' ) -
T v o .
R THPRGIICTION.

s .

S Gn Loril 14, 19069, the mduesting ﬁew_bauadians Committee" of

the foard ‘of Hduenticn fer the Clty of Torento requeste 1t the resea rch
‘ re v ( g

.

Department provide information abvout students who hadAattended Regional

Reception Centyes. The study reported on these’BE§S§“wagﬂhndertaken in |

order to comply with the reqve;u.

Philosovhy of the Programmes =~ - o
4 "

ot . ’ . o

. Both. Main Street School and:the flegionual Receuvtion Centres provide

special programmes and settings for the education of newly arrived immigrant

» i

studenis. Alt hough uhey are referred to as "programmes' throughout this = L.
N e . .

- paper, this is not an entlrely approprlate label as it implles a highly

organized‘sequence and structure that is not present 1n‘either situation. More

prooerlj they are "aoproaches" i "methods- of npproach" based upon a similar

‘pnllosophv ang sev of-objectives, but operaulny in dlffereut nhyﬂlcal

.
’

.settings. - . - — o

The philosophy underlying the srogrammes is as much concerned with
I : g prog ,

introducing the child to the English-Canadian eulture as it is with introducing

hinm ‘o the #nglish language.  In part, 'this idea arises from the position
oy LR . . - B —‘ )
that, i1 cilture and the language used by it are inseparable....” and in

part from an awnreness of the challenge of acculturation.

S

1 Gladstone, J. R.. ﬂlanguage and Culture." English-Language Weachlnr
January, 1969, op. 114~117, (p. 115). This reflects Wittgenstein's
mosition: "Language is culture.” ‘ :
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+he epecial programme wher. he has achieved self-contidence, velurlty

PRIy

ané hasic an'ulst1c and cultural skille =dv _;.tva‘m'nﬁpn with the regular

gehor boénvironment. ' .
The difference in the physical cedripee o7 “he wa oprogrammes - R
ig auehl that the question arises as towhetier hers nre dii'lerences in ouj-
i . \ .
conec, degpite the philosophlc éimllarlt “re independence of linin 3treet
School is both PhYSICal and apparent 4% ie on school davebed ent u'ﬂ]" . ‘ .
. ¢ R,
to some cOO Hew Canadlans (flgures reporied i s perionnd oonversasisn
with the principal, April 30 1969) Regionnl +tion Contees operate
in classrooms, usually portables, attached *o reguler sehaels. Thuz, it
iﬁ_ﬁi icult to determine the actual derroc o lrolscion or insulation R
they maintain; certainly transition classes Pn such o setiing, ns described.
above, are a logical evolution {rom their phyilenl conneclion to a regular
school.
\ . ’ » . ) .
The Study Design o , o
L& . . . _" |
. 7
In decldlng the methods by whlch questions akoul Hain Street
School and eg¢onal Receptlon ‘Centres mig h, Laugt be answered, several 4 . ///4/
factors were taken into account. o A o ' s
: o ‘ R . ’ . . L -~
A major considerationh was the inforralion already available from ///
ongoing researcn. ‘The massive New Canadian study, Tor wiil h data were ’
. . s s . . . VoS
- gathered in the Spring of 1968, anluded provisions to compare gradu nuesuy» ‘
. . * )

3 . R

. al v ) L3 . - [TILY ,l (3
of Main Street School with graduates of withdrawal clusses. ‘he stre®s in
¥

this comparision was on school-related abilities and nspects of ool success.

&

Although the Main Street School approach axnd wit“cgw"l ciosses seem different

3 In withdrawal classes, also in operatiocn in the iy, students alienc
a regular programme but are "withdrawn" on a regular basis lo receive
special English instruction. This special instruction is often as
{requent as two hours a day, but this varies {rom school to schoo., and
also according to the needs of each pupil. f
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From one nnother in pllL]u sophical tasic andvare very G0 Merean . o operdtion, ‘

results o bhe dutoc anadysed ndiented v oS eants aiiterenes botween oo
/ cradici b with ome creepbion, Inoavichmet e clU ML ey 1 teenesd
P . ) ..
-7 o ddkely that there would beo 14476 G ereseen cnt et ez Letween
A . - . L] . .
“ e . . . —

ity Strect Scheol and Che Repional 'Ev)Ap?.i.on ventyion yhero 'xln lTeonphy wins

similar. ‘ o7 :
;- : . ‘ P . B e

Tnowag ddecided, thérefore, Lo coneentsute it rnldde mors
d

.4‘ " . . | ] ‘ [ 0' o . .- C . !
nebulous question of H}l'é and objectives, e, whelier or N they wepe

Lelng met, b;',f Loth7ur elther progsramme, and i so; e whint cxtent, 4

ossible disgdvan‘aie Ln making ko decision o chat the olon st obieetives

ol n vpr</c,hes such as Main Streel’ Cchool mwd be Lepglonnl becention Cenlres

are -ouc_hed in ambiguous Lerms, Coneephr sueh sr osecultursstion, cecurity, y

4elf-cbnfidence, hnve meanings whieh vnry ne'”oaly wioh peonle whe mlghy
use these terms but also in t::ir appliculion to varlous ::‘.uc‘eui,.,. I
i8, therefore, dii‘fj/!cult »0 de'ermine Lhe ;).L'é%ciaiu degree Lo which any of.

‘ .
l.he:sc abtributes might be present in a ggiven situalion. ‘Theretore, the
x'e::onrcher who sets out’ to.denl with them musl be prepaved to accept, and

muke, r-:‘uhjective‘ judgements. A possgible wivantage in making ¢ this flem..ion,
N . . v .
“liowever, iz that.it enables the study to desl with individuals in n personal’

fashion, providing information nbou's liew {iznmdiunsz, of a dirterent kind .
{rom that of the mazcive study baced on cltandardi zed Lerhingg, . ' -

. : It was decided to focus on individual students who had nurticipated

. ) in and graduanted from the programmes. [hese s :,udect.s: wortld be interviewed

about. their rchiool experiences and Lheir feclings about ihelr wineation,
To provide the necessary counfex' balunce for this studen'—cen'red view; it

3

s *

wes decidoed to ask each interviewee's bnelish Leacher, in Lhe ryalar sehool

\ N [} . . . >. ' .
programme, Lo complete a se’ ol ratings. of the student in ruch cenernd areas

ng dinaipline, neceptance of schiool proals, languaye, reading, ete, Ao Lhc

)
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. o car Pt ,
: ~bases of S€¥, motuner Longue, and e,
v . - : H
. - } ,
AN
L T 2 PRI .
“he Interview Schesfule .-
. . .
o intawverd o "1 Fis - e o] o [ W
e interview scherd ule was comprrnaed ol lour zechlons whinn
.

h

the lesearch Departmen* hyp shestzed wonld deal wish "arens of importance.”

The Sirsy sectisn inquired abeus “he L“nnr.ance which studen‘z S

’

attached to the "aequisiition” of culiure and language. They were askes

-

what the schools should s for liew Canacianz, and vhat help Hew Canacdiané

A ' in general and each interviewee in particular needed upon arrival. The negd
question concerning the mosi 4if fieult thing eusth student had %ad o rc

v ' . . > .
S . since coming to Canada was an attempt to obtain more specific information

J

Jin this same area. The greaiest ben it of the prograwne as perceived oy
each student was covered by the last question inihiz section: how §id

-

Yain Ttreet School, or. the Region al Reception Centre, help you?

v . . i
In cection, two the siudent was asked Lo recall relevant experiences
with the intent ol aetermining the exten® o ihe similari-ies or #4ifferances

between the twe programmes which operated under such different phirsicsl

L4
‘" conditions., The first, questions deslt with Lhe general "™nsod" of he
. | N
programmes and the interpersonal relations of the students, e.g., wha' it

they remember cf

: o PR Y
ohe tirstht aay’y

had they ever helped other lew {anadians who arrived ai-er vhem?  The Iatzer
two questions had anou er purpose as well, ihan of providing Information

O

Aruitoxt provided by Eic: ' . .




.. ~.

about the extent and lnatu.re of\tle__ help which longer established students\
S ‘ '- ! \\ . o ‘ - . ‘ i "\._'.
could give'those more recently arriv\e'd, thus, facilitating the schoolls” = |~

\‘vn

: accultu.ratlon programme
‘The three quest:Lons in ‘'section three dealt spec1f1callj wlth uhe
‘ 1earn1ng of English. Because it was suspected that the degree of 1ntegrat10n |
with Engllsh-sperklng pup:L.Ls and/or the actual use - of Engllsh fiigtht vary” .

between the programmes, students were asked how much English they had to

-
’

; use, and wh‘ether or not they had any Engllsh-speaklngvfrlends. A final

- question a"s_ked whether learning English was difficult.

The questionsin the fourth. section, including a number which were
asked in previous sections, dealt with the student's experiences in the

regular sc“hool which he now attended. Under these circumstances the

“questlons that were repeated took on new significance. Students nere asked
| flrst of -all .what they remembered of the1r f1rst day at the regular schoo...
'they now attended. These statements were to be analyzed not .only in terms ok
of how th,e& compared to statements about the first day at_.MainaStreet School
or ‘the Regional Reception Centre, but also in terms of the students' feelings . -
of sel-f-confidenc‘e, security and ability to cope’ with the new enviromment.
Because one programme goal was to prepare the student to cope successfullv
) wlth‘the new school the fc:llowln%g“questlon wvas an attempt to determlne in
whrch areas; if any, the student felt his prepdratlon had been weak dr
inadequate.-. was the new school what they had thought it might be? Further
clues might be provided by answers to another question concerning differenc:es
between the special English programme and the new school.
|

Interaction with English-speaking students in the ‘new school

env1ronment another posslble index of the 1mm1grant student's integration,

- -

was taken into account in two questions: do you have any hngllsh—speaklng
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L Y A, - : . s
 friends now?, ano\do BEnglish-speaking students ever tease you or make

'wnat adv1ce each student would give a Juet—arrived New Canad.;

-7 -

"
LUl

Y

.

AT \

~of you? Cthe !’"‘enevul’ 'P.'ssessments of i:‘z‘.egrntion were td-be provided by

‘ R

_answers LG questions ;‘egardlng what things rnuade the students lonely or unhappy,

- Sy

vhether they were doing well in school, and, if applicable, wnnt shingr were

holding the'ih'\baek .

\
\

Concludlng the interview were four general ques ulom,, concerning
~ B :

. (N -

PRI

- R . ~ .
he saw between 'school here and school in his mative land; and whe had helned

him the most since he came to Cunadd. Answers to the middle two ques tic

would p'rovide not only zm/"'indi'cation of acculturation and integraiion,

but also ano ther hlnt ‘as to whau aspect,s oi‘ Canadian society were significan®

selan

B

to New Canadia:: t.:";u:‘ents.-\

The specific questlons used - 1n the- 1nterv1ew (see Appendly),

and their sequence vere evolved through a- serles of pllo.. run.; with

individual students who would soon be leavi’ng’ Ma~iQ Street Schbol; This

prjoeedure helped..',to minimize ’the use bof difficult vocabuiary .and roncephs

in tﬁe_ :questibns.k | | |
‘l The inf.erviewer. was instiructed ‘to probe on any questions where

she felt further information could be gained. The interview schedule was
, , .

¢ - . .
to be used only to initiate the questioning on each topic and to ensure

coverage of a common set of topics.

In one sense the expectations of the department were not quite

~..

realized. As the interview transcripts were analyzed, it was noted tha
to some extent responses to the questions were not falling exactly into
the predetermined categories. . Stiidents frequently mentioned problems, or

impressions, of which the department had "been quite unaware when it designed
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. sach stnvlent!'s tencher in 4} :{rm'mz * schonl which ©
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in nine kaleyp ories: dielnll R A
abiiits o aceaptance 37 ¢lassromn ,:_;P:.tls: peneral adjiustmen
~ reading; languaare: use of cul-o-zchoel *('wrwtz: wes inoo LT
. . I8 i
. ) i . L
. verie :'.'“.rmce'lev 2ls-and a prodiction of how Say In the studant o100
* . I ’ . . . ’ :
gc.~ for each caie w vhere was o choice of five ratingt, ransing
I"O" the lowest, %o "3" The-hizhest.
. ) .
s . " . " . e Y
. Simiiar rating forms have bheen '15;'-::'\ by the ‘m:c(nc Depar
in other studies. '-uev have been fcund to proyide a, good estimate of
: “how uhe ctudent ig getiing along in school in 1\ eacher‘s percem,wn, '
. * : R . - “ : ) . N ) . ‘ N
) l.e. the studeni's "school success" or. achievemeni. "he form u. L,u\v-’::
x , the same ds used in the other concurrent MNew Canadian subsiudics mnd
! , ‘ \ L L ’ . . Ly e . e
omparzble Toronio data exister from festing done in the Spring ef [9¢r.
The nilich teacher was zelected %a complete this for o
. number of resgens, including the {act that everyone takes imglisl, and, .
: therefore, has an inglish teacher: more to the point, English clasrus ' .{
. provide nppor*tm‘r_ it.-:: for considerntie 11. guage ucage, and the lngileh
o n s ‘. 1] . s . ’ l‘
teacher is probably in 2 good pesition to prcvz.de ratings on lanzuaze aud "
rargas e IS . D '
reading. :
Al . - .. \
| . P :
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:; ,. S\< | uhe t sie o ine ”'Lowﬁ

. . ! — \ : ° , .
sdentifiecation and Degeription of. the Fample . e e e

: el : APV timd O Vet i I N R
N Lhoarria, GARY, Maln Bireel LCLoT L DOV ren a 1&“u off~axl shlurenia )
v N . - 2
" odn ey T T . oy . L A [} i K AL e . -
whe nnn Levt the seleol, 1.e. "graduated" since Je sember, 1968, Cince

“

-t S sve e e Cre e [ e £ S lare b " siaage 1 v e e
mothaer toncud wse Lo be a mabéhiag factor, Jive s tucdents cpeaking langunses

hnownt e be relatively rare in Torento were dropped,because.suitahle matcher

i \
- o -
were unlikely. “hree. studenis vere Jhot yet in secondaryischocl ang oiher oo
gradusies. were not currently attending the ,£econdaty schﬂol'to wnich *hey L
o Y . ) . . . ) . . . = .
hud ranzlerred resuaiting in a Durther 'xi inution of ihe lsample. Ultimavely,

T ede d R -t -
RALIIUN S5 SENCRISAL 13 RARISE PRR AL e f‘"ﬂl“zhﬂ\ wars A\‘ ervi ch’d

~hen the next step began, telephoning schoels k

~eons€;on Sensrac te find mateches for"the Main Streed chool studen,u, no mumber
s L '3 .'.% . - "
of problems became apparent. In some casea ident f c“,lon of appropriate -

— . . - : . : .
- sLudents was dependent more upon the.memory of pr1nc1pa13 and beachers than

’ !

upon acitunl records; therefore, information needed for matching could n

1
.

. : ) ,

alwe;rz be provided.  Secondly there was a discrepancy in{ages bevween crudentis
e -1 a e ye 2 . 'ri + o . X : S )
in the twe progfammes. Hain Street School studTnts are 2 years

|

while ! :g*onu* Recept. ion Centres, whichare usually part pf a =eni r school;
SR RS ,

or older

.

l
. ] e e
nave Jew citudente as olq as mosi of ,nou, ay itain Street School. - Jltimarely,

1 '
i was necessary ho abandon plang to maind tain a strict %ge match.
[ : ‘ . ! . e
; : ' . . i
’ e -.' 2 [} ! 2
The third problem was iiore serious and had to do with the demogr oKL\
characler of the City. Hain Sireet School”is located in the east end of the - -
. City end educales many Greek—speaking students; whereas the Regional Recep ion
Lenurcq, Wcub of which are ¢ocaued west of Yonge Street have very few such h )
suuonnz..‘ Plndlng Greek-speaking matches. was to prove the hardest ‘task
=
4 This.may be because withdrawal classes also operate in the public schools, "
» as well as the Regional Reception Centres, and which one a student attence -
“.  is often a matter of ‘geographic chance. Regional Reception Centres,
therefore, are not necessarllyﬂoperatlng in major reception areas of any
) pvarticular ‘ethnic group—"’For a discussion of the location of-group
‘reception -areas, .sée Mowat, S. HReception Areas of Non-Bn(ilsh opgaklgg .
, Pupils: An Extension of Cost Analysié Data. Toronto: ' The Board of Education ’ :
V ~ for the City of Toronto, Research Department, 1969 (”73) .
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in the enilre study. Finally = ‘ool of 44 interviews wereconduo -u
\\\7 ' : All interviews are ’ncLJ1c¢ in the digensrion of interview resulis; enly

/ ~ the matched pnirs are used in comparing .i= Leacher ra: ru

. , : e

mterview transcripts and a reugh scademic héogrpphy fer each o
¢ ‘ . - ’ . L - ’zY
student made 1% clear that' the Lwe programmesr were not che only sowrce of

'langua~e ingiruction. 4 great muany shugenis knew some Fngiish when they

arrived. 44 Toronte.  Thiz was®espeeially urue of the Hain Streel Jeheol

- _grou where only 12 of the 22 studenys interriewed reported knoving ac
N = ? o | i 5

LR . Serae VN 1. ey - eyt PRI
sSnpiich when uney arrived. ¢ these who spoxe a cerbain amount of Ingllioh,

v

twg or three were cuite iluent, cthers less #o.  Of the Regienal Pecupiicon

-
’

L " arvival.

Th? st@dents‘qannot fightly be called "graduaies" of a specif§¢
,prégramme; many’Stuﬂents have at;ended more than one cenire of specinl
. English in;ﬁruqti%n in Torontq. At Main S3itreet School, . two @{ ﬁhree mént;”wci
Ihaving attended night gchool, or summer school; -one attédded claSsgs at

the Internatiohal Institute; one sp:nt some time at a Regional Recepiion

. o™ +

]

Centre before going to Main Street School; one spent several months at work . -
during which time he acquired consideyable fluency in English. As iain

Street School opﬂrates in July and hugyst for those students who wish %o
e : L :
"~ . atténd, reports of having attended "summer scho81™ may or may nos oe{mlslead ng. ..

The lensth of tlme gpent by students at Main Street Schgcl,’

. N - /
using the students' own estimates, are as.follows:
N

\.

ERIC .
P i) .
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’ .
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[#]
, tionths He.o of Students
. ) m
1 A
- N o . .
3 3
. A 3 ‘
R 5 " O /‘ .
— {’) .I - _ "
7. 1
8 T3
G o
10 1 )
1 1
i 12 . 1
13 1

~——

[y

stimating how.much time a shtudent has spent in a New Canadian

.
c¢lass ig more difficult in the case of the Regional Fecenticn Centres.

. . . e s \ L, .
First, their degree cf integration into the regular programme’ is unkncwn .

.

and varies greatly from student to student and school to school. Jecendly,
an unknown number of students had been in Canada long enough to have

received some special help at their junior public schools as well. Furiher-

more, three or four Regional Recepiion Centre graduates mentioned that .
’ g < g .
: ) ‘ L

. . : AN
. FE . : - AR .
they had attended summer school; one had attended night school and swmner,

N

school; at least two attended a parochial school in thefCity for periodé ‘ \\

of 7 and 18 months ré;ééctively,vby_tﬁeir own éstimation, béforé enteripg .F\\
publid school and its Region?l Reception Ceqtfe; aﬁ least one pupil spent T \\\\
five months in another Canadiﬁn city befére céming to Toronto. | ‘ /r\\\

Based oniy_on the students' estimates of how much experience.
they had had'in the Regional Reception Centre they last attended, Lie

figures are as follows:

N

Py
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the City. It would appear that there is flexibility in the applicaticn

N

D0 -3 G

oGt

Y

—

{
T R R U o

=~

N

. »
R . . .
4

. I% should no® be concluded ‘ha’, zpecial
N .

Y 1l knglish instructicn

necessarily ended uponw'graduaiion" -from either programme. It was

h N

Lugenss

discovered *“hat many cf the

. -

on

2

are nowin llew Canadian “ransit

. pde

-
W

classes in their secondary schools, or are receiving some special Snglich

either ac a supplement to their regular curriculum or as a replacezent

a regular subject, mosi often English., I would be impossible to give =

- . -

firm estimate of how many are now rcceiving how much of what kind of hneip;

although at least half and-prbbably more of the students in this study

fall into this category. Arrangements for instruction in special &nglish
. N . :

vary from school to school, as do the criteria used for deciding which
03 N hed . . 0y . ' . . ‘ . o -
students should receive therefore, receiving special help is nov

necessarily a the language abilify of the students involved.

from a regular teacher.

-

Furthermore, many students are probably receiving help on an informal basiz

PRy

. “hile such variation in special English instruction, past and present

.may prove awkward for research designs, or for those who would wish precisce

’ Q . . .
estimates of length of attendance in special English programmes, it does

give an encouraging overview of the state of second language learning in

.0f various programmes and that,,in some degree, the system does resprnd

to the individual needs of its New Canadian students.

L e e e L

I | Y A
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The age the studenis interviewed {rom bolh groups v

o

) . . . . : - “r . e . da (al =~ ] )
iL years,tc .0 yanre € 1ly, the Dalin Sireesy School pracuates

clier: wherens ‘he m e ol ifegional iceplion Cenwre greduales W

years, Loe mean og ' treet Jehocl sroduntes was 1704 venrs.  In

Ay

addition, whereas ail Heékional Recepticn Centre graduates were in Grade 9

Main Street School graduates were distritu‘ed as

Grade No. of 3tudents

13

12

11 |

10 T
9 _. . ' 16,0

These statistics are based on the aje of the students recorded”in terms of

—

. e

years, not of months. It will be ncted that there is some difference in

average ages for Grade 9 between the two groups (15.6 versus 16.0)

. "7 ' In both groups the largest number of interviews was obtained
(=] .

from Chinese-ﬁpeakihé students:.inine-from Main Streot School and nine
from the Regional Reception.Centreé. Three Pdrtuguese-speaking ¥ain Sireet
‘School g}aduates‘wefe interviewed’ and. {five Hegionél’ﬁééeptiod Cenhtre
gfaduatéé. BEight Greeks weré in éhe ain Street School group and only
four from the Regional Reception Centies.i Three Italigns and three Polés"

were also interviewed, the "exitra" Pole was from Main 3treet Schocl, the

"extra" Italian from a Regional feception Centre. . - cate

A}




171'-1- ten
Ll L

43l intervisws, conducted in inglish by the same interviswer,

were taned and transcribed. Although some tock over half an hour, mon-
lasted about 20 minutes. #&n overail 1 fference Letween the tvo arour:

can be discerned Irdm the iranseri pts, protably ai least partialiy

. s . Ca S A .
attributable to the overall age differences ncied above. . Responses Trom
the Main 3treet School siudents on the whole were somewhat longer, often
.more considered and articulate'(althoiﬁh,no more {luent in English), and
often more concerned with acadenic and\scholasuic pursu ts. liore of ilhe

v

Main Sireet bchool graduate group is currently enrolled in collegiate N

institutions and academic programmes. /'Because the Regionial Teception

Centre group was not °elected at ranéom but to match on certain eriteris,

.

Y

———— --—thelr-academic placement is not necessarily reoresentative. IB is probuily

true that a 17 or 18 year old immigrant who decides to continue his or her
schooling in this country is a more academically inclined student than

the'%yerage. Obviously this'group of the immigrant poﬁulation will be!

) . . v
: disprcportionately reprerented at Main Street School, which only admits
1

students over 12 years of age, ani whose studen’ body is to some extent

-

drawn from over.half the City. :
Main Sireet School graduatesfdre all describing the same school

-

more or less., The aecional Feception Centre graduates, on the other hand,

are from different classrooms in dieferenu schools. An unfortunace

consequence 1is that bain St reet Sckool ma tend to have failings or virtues
{ ' k

magnified while.,the diffusion of gbcus for the Regional Reception Centres

. s : .
may tend to de-emphasize failings .,or virtues.
) - 5 .o R
i' o
Q
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0

’ -
AD

ihe mother tongue of Lie .siwisnt being interviewed slsc influenc

“th \du;qulcr and depth off the interview. Ii'was the interviewer's’ cul feolive
pi\;ox that she had the greatest difficuliy salking wiith the Chinese

\ A ' ‘

tudents, éven some of those who claimed te have spoken ¥nglich before “hey

came %0 this country. ler fluency in Italian and limited knowledge of

some other Huropean tongues as well, made it noesitle for her ‘o promp:

and help students speaking these tongues when the need arose, a: 1% of‘en
did (e.g., no siudent in either group knew ire meaning of iLhe word "advice®),
Py — 5 .

The organization of responses in the following pages arcce

naturally {rom the categories of issues discussed by. the students tham-

selves. Quotations.used as headings are taken [rom the interview ‘trancerip:.
Quotations used in the body of the report are identified as "MSS" (for Main®

Street School) or "RAC" (for Regional Reception Cenires) followed by =

number assigned to each transcript on an alphabetical basis. Therefore,

B}

C miss 16ﬁ_folloﬁing‘h Quotation indicates %o the reader only that the

statement was made by a Main Street School student ;- the numberical codings

indicate the extent to which each'student's responses are quoted. lords

~of uhe 1nterv“ewer represenued in capltal letters, are.used only where

'they are neceSsary to provide continuity. ' o

" - —_ - : @&
What Help Do Hew Canadians Need o

From the.beginning of the interviews, there could be no cdoubt
that thelstudents‘cbnsidered a knowledge of English important. Asked
what help théy had needed when they arrived in Canada, 15 of the 23 Main
Street School students, and 17 of the 21 Heggonél Reception Centre studenus
mentioned nothing"ei&e: They Aéeded help in Engiish. The proportion of
students who said uhat the mosu 1mporuant *hlng a school co 1@ do for
E . : \

o

Pe




AN Ny 32 Ve T+l Tl =T LS . . . ot - -
New yanadlans wans-o e Lencr LYhem elieh owac abaul She wamne, a vizw pDernans

~
s ‘ .. . e
bes. expressed Ly a laln Sireen ehiol s anne .
mosh Lmportant thias o -
i icnh for Hew Canadiang,
-t 3 v Tl T30 :
. v ¢ nglich, life i nod -
Jou donth.  ind you ean't,
‘ 2lze until rou know Tnciiszh,
Cr, as ancther Msin irect :Luocr.'. pus bh, with admirable simplieiiy, — 7 . )
"Te know werdes mikes Ahings ensier.” (358 2z). ,
. B PR “
. . . v - : A
Only a minority of suuden’s -- =six Trom Main 3ireedt Schocl and
. . y
three from the hecephtion Cenirec —- mentioned the acculturation
issue, and spoxe o “he impcriance o¢f an introduciicn te the Canadien vay o .
life, or of the imporiance of o warm snd fri n6ly ainosphere.  With cne
exception, however, this =oncern was combined wi-kh a concern for th ndy-
: . . , . '.
\ ledge of English: - . "
""irsi teach [the New Canadian] Znglish, and afier
teach him the things he wanis o learn. Let him
-know what Canadian pecple are like. Because ‘they
: are very-different from us, and the way they ieach .
. ) _ is different too....I needed friends. I had no : :
friends. I a person doesn't speak English he .
can't “alk %o anyone here." (RRC 4)
- ; . " [The most important, thing] is te give him
' friendship. The teacher musi give him
freedom, bui he must als tel/l- him what to
do. «\;nd he must always be =iught 4 lot of.
® English.™ (383 9) E . ' \

Evén students who spoke of more particulur aspects of acculiurasion

Ttee g

con.nected thelr dlfflculties to their 1'1ade1uate Lngllsh languarre abili . .
. 7 "First I needed to learn the language and
o secondly, I needed money. Because I didn't
; speak English I couldn't work." - (M35 10)
( .
VA

English was equally important-to the siudeats from both, programmes,
whether it was to get a job,. to make friends, %o find their way around the

City, or to continue in school. In this,regard, graduates of the iwo

pro'grammes were virtually indistinguishable.

ERIC | - - B
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sl

ks

heY

Iuhcupn the ﬁ‘uae“t‘ were unanihous in siressing she imporiance

.
-

. -

svhey were less unanimous in Lhelr «

pon

iscussicns of what nelp

their rnawfc ive prograres had-actually given them.  TDesponses to the

question, ow did Mnin Owreet Schcol/?e"'01al Heception CeﬂJre hexo your"
. 7 2
fell rour”l inte the fellowing cptegorias: , .
' . /
?&va Sireed Fegi Oﬂal ccption
‘ __Jchool Cenure
/ . .
;anvnﬁ ne ‘mngllsh.” // Q ' . 13
- - ey 2
"Providnd conlact J,n /
others of my ethnic /. - :
“group.” // - 1
"Taught me ong '
prov;ucj an i
ducticn %o thi e Z -
' "Prcovided iﬂtrodﬁction
. to this cilture." 3 -

"dag like a family o
me,"

"o help /J all." ‘ E A . 1 |

/
Uncodable 2 6
It will be notved that mesi of the Regional Heception Cenire »
/ ' ’ ' :

/

responses ‘e%}/‘n;o the simple "Taught me inglish." category, whereas <he
Main Street/uchool responses were more varied. Attempls to explain this
! ’ . . .
/ ' . .
scattering/would hdve to include the fact, already ncted, that half the _ .

Main Stgégt studenis reported that they knew some English when they arrived
/ . .

‘
l . .
/ . . i .

in Cangda (a view, .erhaps, that an impartial observer mlght not share);

virtyally none of he HRegional Reception Centre graduauec reported havin ng

kngwn English. nus, at least two of the four negative reactions to Main

treet School: - T

/ . e CE .. e e




however,
from two

+

first day
revealing-
the kinds

the programmes.

rer

provide a valuubie iniroduniion

students who attended

G

nin Shreel? To iidnt't help me ia anything. ... ‘
T had al"ea iv stulied ¥nglish in Yong hongo" (MaD1)

"iain Ghtreel dis ‘n' Lomahner fer me...Jihatts
;’ne b::st school {or thae '1(,\ shuadents who
o

never. learned inglish belore.” -
AND YOU ENEY ENCLITGH ALMADYY S s
':‘ . ) ~
"Yes, T um a student oo, you l:nr?w, in ileng heng,
g0 I don't need Lhat school." (Wi 7) - ‘
: . o
‘. ) ot

+ . / " e leym s Py SeeyreT Ve s . b ee .
vhese who aiready knsw rseme mciish Madln Jtreel chocl could,

i to Toronto schools. «.; ctaticns

(8] .

PN

tréey School, one month and three

months 'respectively, prohbably full inlto this cabtegory.

"They helped me to. adapt Lo the new sysiem.
if I hadn't gone there, I wouldn't rave had

a teansition period : r‘:. rithouz; that period

.T. would have teen shocked by the sysiem here Co
i because back home we don't have the, same

Jlberuy at scnool...." (MES 3)

"They were really very frieadly. I have tc say
that. - lney are a family really there. ‘They made
‘me feel at home. When we were there we didn!
feel like we were at school. They were so

friendly. So I think they helped me a lob." \I 9, ‘
()I"S A) . ' t‘\ﬂ -

Answers to the guestion of whal the students remembered of tneir

at Main Stree: School or the Regional fieception Centre were a

of the students! feelings and of what made them happy. Furthermore

b e—

of answers given differentiated to some extent the gradua‘es of

Lo e

Of 19 u<ab1 e Pegional Reception Cenure resnonses, 15 descrlbed

rtheir feelings, of unhappine_ss and pessimism, One can’ imagine them ‘entering

various classrooms (sometimes, they say, the wrong ones) feeling "a bit strange,"

LS




N " SO 3 * . 4 2 I e d - e o . s ~ e ¢
'mervous," "scared," Ysorry," "lcaaly," Ushy," and "afraid.? Only one . _ |

- 4
student reporved anr opilimism in vhe fwee of iLheze f Equg., and only
., ) . R
three,el~“ouzv»: ah nll upon -why ithey were confured or wWnhappy .
o Py ownderstand
H ney Were calling e
ol ked Lo me buy 1. .
The nen'! eany other
“len e dave, anchher
We et inga" {RRC 10)
Jhe first doy T didn'h hoave any pirl friends. !
cried au Iirsi becnuse in Fertugal we didnts
ave swimning and showers and [ was shy of the .
showers, so 4 eried, buv now [ am.just like all
- e wagmaed M ERANETA N
tu 5] -(:.'..“‘-'o (a.u,.. 1// ) l
. - , . .
~In coxtrast more oi the Main Ulrees Jchool soudents, narrated
a nunber of exﬁarlence"; oniy five or sixz simply told the interviewer! C
they were lonely cor afraid. any of them reporicd o ver"~haup first
impression. Only four told of confusicn or- sadness; nlthough this puts =0
. LtE
: , ; .. )
in a distinect minority, three of these tales arg worih.repeating, as tvuy ,

tell of the kinds of adjustments lew Conadian students have to make, \

. .
N

happy or not. . : "

"Tt was terrible. The téachker was irying to

WA S -

teach me something bus I didn't understand. i '
£ 3 \

ind we had to make some pronunciation, you ; .

know. iAnd in.Italizn we don't have 'h! and
I had to Sry and say 'h.'! And “when I went
home I sturted to cry and I -said to my aunt, .
'why did vou s&f me there?' 4ind she told
me it was for my own good. And so I went . ’
back." (MSS 12)

"Very confusing....l was very afraid because in
the room where the students could eat their
lunch everyone was. happy, and ‘I didn'%t hgve the
courage to eat....l didn't know where the lockers
wvere, I didn't know anybody, T didn't know the
teachers, I didn't know how to speak English."
(MsS 14)




- ’ "T.4icdn
' ‘zll"
Cana

- Lher

dn't feel so well., - T went
L wne a very young teacher
vou huve very young *
saw people sit
leud. In Europe you wouldn't
‘ ro't go te the clasaroom you hav
i techure Main Sireef is

ind the teacher said to me,

That was G.¥y T said that.,
what, my name is and
VOh oy goodiness

bnen I gol used

kS
da ~e—

. .
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raeddl 'u‘

, 'l']‘ “}
£h

studenis th
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snastasia .
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ning uo read throu
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e

treet School' student

v

of liain They may’ susg

was a higher properiicn of responses Srom Main

than from the Hegicnal Recevtion Centre graduat

faw nany o uropean b
atmosphere. .. -he Luropean peop
friendly. The Eurcossn peopie,

- T T T I B
\ Whe hupuy tone all Lle

"

friendlinccs.,
triendly."

"The |

. . averybody,

6)

Lhing in Ha
5 yery be uubi‘ul teacher.
xind nnd very ;ood.

¢t they 4o nob
(

. . Was .

1reny

ne 1
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She
fad in my

¥now

+ e
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: .
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HE nll
.

. " t
’W%en I went Lhers
Syllon and Lhe
Lo Enow my way
helned me

Greek guys,
arount the ‘CLUO
LG 'ﬁpet..n I l ]’

Tiret &

but af'ter
Telt better.m

"('n ihe
lonely
and I

ee¢ing
re

R
Q

acculiuration in

a special

it.w (i

0ys and nLﬁ

LY.
Jlie

I dign!l know a% ali

Hulti-Cultur

‘into the cl
That's i .bouu

tenchers. And I came
ere and talking too
¢ that you know. -If
e o lichen. leybe
school i% happens.

hat is you name?!

e hold the other
ey Jjust shouted loud,
I was -so shocked ab

35 9)

.
o,
ala

gh the "happy" £

. i
the reader why &

e b
e..:t [7]8]

i Q

Street School graduate

es.

everybody

slreet wacs

wae very .

ch

“aie

Engli

quite friendly with me.

the'

Lthey helped me

1 anc

Ters 44
[AFYeRTn I

they

)

a little
ek glrlﬂ'

&

al

ciely .

(a)

st lI'lDI‘CS

nere

clase my . v

. | ' | .
"They treatgd me very well-becauge_they were all New Canadians too."

7. siow.d come as no particular surp

.

+
7Y ot sd

°
rise that one of zhe th

ings

.
1ONE

t makes a ilew Canadian feel at home is the presence of other Hew Canadians.
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i a

All the gruduwtes were asked how the other s4udents in either lain Sireed

Scheol or ‘the Hegionnl Hecepiticn Jenrres Sreated them; with a high cegree

of unanimity it was agreed thai the others were {riendiy. _ .
Main 3treet  Regional Reception
Zchool ! Centre-
. 1

Cthers were extremely

friendly 12 12

Others cuite friendly g g, : .
, Relations with obher" o ,

imperfect L 3 A

\ . .
‘As the interviews pr'ogressed ,-’however, it became evideni that -

-
although the d ifferent cultural rroups at both Hain Stureet School and ihe ' '
Regional Reception Centres co—exist.ed_ in relative amity,” friendships tended
to exist within one ethnic group. ./
"[The other studen /,s treated me] very well, ] ’
especially the spudents of my country.. Lhey,
helped me. Thewf told me anything I dldn'ﬁ' : . Y g
know." (¥SS 14) - ‘ i '
This phenomenon of "students from my * country” belng the ones that
offer uhe help and provige the initial introductions was common o -both
groups. B N
/ .
(b) "But the bad uom’ﬁ is that'. wnen a Greek -is with a Greek he speaks
Greek and this is bad." ' o : .
\ Half the /graauatee fro'n lMain Street School and just over half ,frm*“ .
the Reglonal Receptlon Centres 1naicafed that. whlle partlc:n.patlng in upeir \ ey
, . PR N
‘ . BN
‘respective prog('ammes, they spoke very little English.  Instead, they “said, i
they spoke Chiné_se to their Chines_e_ friends, or Greeic to thejhreek friends ,
or‘whate\'/er the case might be.
/ ~ HOW MUCH ENGLISH DID YOU HAVE TO USE?. ' SN
//’ "Not very much. I spoke Polish to the ’ ' '

7. Polish boys.", (RRC 13)

. 4 . " - o o PN
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With few e\cceptlons, the only ones who did sueak English did so in order

to communicate with members of other ‘ethnic groups.

HOW DID lHE ot ‘I‘I‘l\ /,TUD‘* NTS ‘?hsJAT You?
"Some Portuguese boys helped. me to learn

English. They wanted to learn 'tallan.
so they helped me with my inglish..

~ HOW MUCH , b'!GLIb‘I DID.YOU HAVE TO UoE"

N lot, because there was no other Italian . -
in my clglss " (RRC 1)

-

The only excepulons noted were two .other students from Regional

So

Reception Centres: ' ' , v .

-;-';-"‘;Y "At first I knew none but I had to learn
L . because the teacher wouldn't let us speak
oo Portuguese in the class.". (RRC 17) o

;o . T “upAt first only a few words because the

teacher asked us the names only of the

ol - - . things around us. We often spoke Greek

o+ ‘ . ‘but then we spoke-some English because our

o " teacher told us that if we spoke another

. y*"' ) SR language we would have to pay-10¢. A day.

LA ~ - We tried to speak English then." (RRC 18)
No students from Maln Street School mentioned such events.

At Main Street School ‘however, the s1tuat10n is slightly more

E ' ‘éompli.c‘:ated. It should be remembered that about half the students 1nter-
viewed in this group_ knew some Eng'lish’ when they arrived. . The interviews
suggest-that only about e(ight of these stude,nts actually used English
while attending the school and some of them not to & great extent. &

sampllng of q'uotatlon from the students who spoke li vtle or no English,.

while there, indicates that a certain\ amount "of peer group pressu.re was

7

at work in some cases. : - SR

"The others didn't speak very often, just
: : their own language and I was very sorry about , ’
L ) : ' ~this. I tried to speak with them in English )
- and....Sometimes I didn't have anyone to speak ot
_to .in English and I used to go to the llbrary
.and study." : (MSS 10)




/

"I wanted to speak English but my friends were
Greek and they wanted to speak only Greek and.
I couldn't speek all by myself, you know. So
I toc spoke mostly Greek." (MSS 13)

"I used to try to speak English but they would
answer in Greek and say to me, 'Are you trying
o be a Canadian now?' So, I spoke Greek
sometimes too. tHere I speak Greek sometimes
too because if I speak always English they will
say, 'So now you have forgotten your Greek"'"
(MSS 22) . .

In light of these responses one is tempted to wonder wheoher tbe

.L&Ck o; Engllsh speaking students in Main Street School 1s at fault. Students

in-nttendance there, have little or no opportunlty to become friendly with

En‘glish—speaking Canadians during the s‘chool day. .However, answers to the

quesction of.whether or not each student had any n.ngllsh-speak ng friends |

indicates that Regional Reception Centre students vere only slightly better

: off in this regard.

_Main Street .Regional Reception
School Centre

No | TS g
| e

w

Only at home . 4 _ 1
Yes, at school ‘

Yes, at school and
at home . 0

Total . 23 -

* Includes "only the teacher."

3 Inciudes MJjust my sister." /

v

.Fdr students in both groups who answered "yes ," most of the

“'English—speaking friendshcited were other New Canadians|
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"[ht Main Street Sch coé] I Juystu speak wvery shorih
English. Untii my summer holidays. I go with
my Japanese girl friend. 3he speaks Japanese

but I speak Chinese so we oan't speak the langu

34}

together..,.So we have vo ncak ingiish,
the summer holidays we try to speak knglish e
when I go back to school it is Leptember and

can speak Eng 71qn bet er than before.® (1783 18). .

Language is more complex than- the =imple guestions &nd answers

- . .

suggest: does the learner's feulty Zngliish provide a good model for his

friends? It is both improbable and undesirable that a New Canadian s*udent’

w
ty

simply not sey anything uantil his Znglish is perfectly adequate. for ihe
. . o [} )

purpose. Access L0 other persons who speak one'!s mobher tongue is undoubtedly

a source of comfori, and very possab;y a necessary one, for the newl arrived

-y

immigrant student. Yet it does seem unforiunate, espec1all in light of

the students' expressed-céncera for learning Eaglish, that“this access

to phe mofﬁér tongue works so often to negabe'access to English,
Stuaenus from bOuh groups are aware of these problems. "One of

the peneral questlons 1n *he interview asked what advice the siudenis

[y

would give anether -lew Canadian studeni who had just arrived. Once again,

the majority of students*in both groups talked only of the importance of
arnin ish. even students, fo rom th ional Re idn Cenires
learning English. Seven students, four f the Regional Receptiidbn Cenires

and three from Main Sireet School, spoke of this in the. context of what
has just been discussed.

R "EL would tell hlﬂa to not speak like in
Main Street, to not. speak their own language.
"mhey have to speak English as much as they can."
(MSS 12) L :
"Don'thspeak Greek or your own language. Speak
P only English. Because at ___ I spoke Greek and
S~ my sister, at the same school, spoke only English
and now she is much better than me. She was in
another class and there was no Greek there. She
speaks much better than me." {(RRKC 10)
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Aruntoxt provided by Eic:
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"T would tell !im Lo never

sp=ar his own language
at school, to speak only ingl
LN

ish, IZIwven if he
lish, he should
c

only knows a few words in s
her will under-

say what he knows and the -we
stand." (RRC 17)

H
.

"...if you speak ycur own language always it won': .
help ycu very much." (RHG 8)

One hopes-that other students will find it possible Lo fellow this advice,

[7289

-

(¢) "The English of lew Canadians" ' : -

Just as there is some ques®ion as to the guantity of Enzlish sporen
‘ . . 4
1

L hs e i . . i » .
in these particular settings, there is also some question as tc its qualizy.

One wonders, for exemple, about the guality of ZLnglish spoken by the Chinecse
’ 2 /’ . " B Al

student and her Japanese friend. Although no questicns abcut the quality

of English were included in the interview, some of the more articulate

students who made the most suggestions:for improvement and expressed the :mcst

' . to. o : = T i @ LT
complaints volunteered the following statementis (a1l four were Main Siree: ) —_

_ -

graduates): . .

e

"...at Main Street the English they speak there

- is the English of New Canadians. When I went---

. there,_I-was the one in the class who could
speak the most English, because I had learned it
before, but my problem was not getting to know
Englich but pronunciation. And that was a
problem I could overcome only with Canadian
_peorle, English-speaking people....So the English
T used was really only with the teacher because I
could speak more than most of the other students.
I diin't learn from them. A% lanch time or breaks,
where I met some Portuguese boys or girls I found
it easier to speak:to them in Portuguese." (MSS 3)

"At the beginning [learning English] was not hard,’

but now it's getting harder and harder. It is more
 @ifficult now because in Main Street I didn't have ,
" to pronounce the words quite well. All T had to do

was just say the word. The other boys and girls

would understand me because they were of other

nationalities.  Hg;e, if ‘'you don't pronounce the

words very well ydu are in trouble because people

won't understand you.:. Canadians won't understanq

‘ a5 Baman o
, .o s COTIVLITUGG

‘a.




you....There should be some Canadian students in
Main Street so-that-the lew Canadians can have a
wvay of learning how to talk tc them. They talk
tq each other. But they just say the word anc
say it the way they think it should be pronounced
but if they say the word to a Canadian he will not
understand." - (MSS 14)

.
e

"Tc learn mere Jngllsb New ”anad*ans] =houla'trv
to mix more with Canadians and talk to-them...s
You will'get friends at school,/probably, at
schools like here but not like Mein Street because
students there go to learn English and if they
speak to you they/mlght teach you the wrong words
and urong,pronunc1ation." (Mss 9)

-

There was another 1nd1cation that New Canadians tend to assoc1ate
/przmarily with those speaking thelr mother tongue. Answering the question
‘of whether they had ever "helped" another New Canadian, all but three

replied that yes,ﬁthey had given<iirections, explained school rules, etc.
Houever, only twoFof“the.Regional Reception Centre graduates, and only six
from Main Street School volunteered-the *nformation\that they had given
this kind of help to members of all language groups, or to others bes1des
those of their own language group. Under these circumstances the temptatlon

for newcomers to speak only the1r own language is more than understandable.

What results accrue in terms of the learning of mngllsh has already been

suggested.

- Entering the Regular School

Leaving the)special atmosphere.of Main Street School or a Regional

Reception‘Centre, and entering a large secondary school-"where everyone
speaks English," could be and often is an unsettllng experience. To some
. extent too, the ease with whlch a student adjusts to the new school is a

reflectlon upon h1s previous preparation.'




_As far as immediate reactions to the new school are concerned,
the two groups were about .equall); distributed. Answers to the question
concerning the students' first day at the school they now attend can be
coded roughly as fcllows:f

Main. Street Regional Reception
School : Centre

. No answer 2 o &
Positive, e.g., "I : .
was very happy." 6 : g .

~ Negative, e.g., "It ‘ v
was terrible," 5 ' 5

S oAl right, e.g., : ¢
. "I was scared, :
. but...." o . 10 -§

o -7 Total | 23 21

Students who- were unhappy were lonely and insecure, and felt

very much out of kplace:. R ! ; e

" "I went to the Vice-Principal's office and

waited for a while...then a student came -

and took me to the classroom. And then I

started. I was very frightened. Everyone

was. strange to me and looked at me, some

strangely. I didn't feel very comfortable....

I didn't understend the lesson the first ;

day. It was English-literature and they took |
: . ballads and I didn't understand it at all.... = .

L I : I was so frightened that I cried and the teacher
said to me, 'Don't worry.'" (MSS 2) - : -

",..a girl came from my class and took us up to .
- our classroom. And I didn't understand the teacher ' -
when she was talking because the teachers from
Main Street School. were from Europe, maybe born
in Canada, But they understood us. When I came
- here I couldn't understand the teacher. And
VIR . " everything was hard because in Main Street we
‘ ' ‘learned only how to speak English...." (MSS 23) \) .

. "I came here and went to the auditorium and.then .

I met some Italian friends from __ .and they took.

me somewhere and I got lost in the building. And S :

.I didn't want to go anywhere so I stayed in the . e
‘ _ - washroom for two periods. Then I met another T
SO : - -girl and she saw my crying. She was a Greek girl
EMC I o I - and she helpéd ‘m:‘e'." (RRC 10,) ' o

T 30
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t should be noted thet these reactions were tied by the

students to language. In “he same way thosefwho reported gquite a happy

£1rsu day often said that this was because they could-speak Englisn, and

—

\

understooa what wes said to them,

[

"I was all right because I could speak a little
tngiish., In the class there is nc Polish guy
except one who was born here and dcesn't speak
Polish very well. So we only spoke English in
this school. T was all right." (RRC 11)

It is interesting to see as well that the students continue o

refer to their friends, or acquain*ances, with an ethnic label attached.

"] felt quite good because I had a Polisn friend
here.” (RRC 13)

Another cause of happiness, for two or three students, was crossing ethnio,”/
barriers, e.g., "I liked it. I made two Canadien friends the first dayi“
: . . . /

(RRC 9). It would be interestinS to see how long the identification-by- ’ "/

ethnicity habit is -retained by tkese students, just as it 1s 1nterest1ng

to speculate on its possible causes.

e (a) "Lorely is to hear the teacher and not to undersuand....
/

*lwb : ' Of the problems still facing the students, lack of adequate know-

ledge'of»Engllsh is the most commonly mentioned. Seventeen of the Regional : ‘l
Reception’Cenf e graduates and 18 of the'Hain Street School graduates.

said that they were still having problems, sometimes of a severe nature. | v

One major problem seems to be adequate vocabulary for particular subJect
‘areas. Not’ surprisingly history and geogranhy are mentioned most cften as
.courses where adequate vocabulary is hard to acquire. English courses are
mentioned less often, chemlstry less often yet and one student commented

- : ' S

on the‘special‘vocabulary necessary for nealth.
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It saj ke that theée currentvprcblems are the tasis of the opinion
expressed by one or two students at the beginaing of ihe interview thar
schools should previdé New dgﬁadians with "lessons in all subjects...guz
where the books are easier"_(MSS'i),'i.e. conceniration on regular sutjects
‘on an introductory basis. Xlsewhere in the interview, three or four Yain

Street Schgol‘students had mentioned‘in an indirect ﬁénner that Main Street
] ’ ‘
School.intfoduced vocabulary necessary for some subjects such as history
and geégraphy._ The indirectness of these few references leaves doubi as
to the extent or success of this prepdration.- ;
Many students just state that they cagft spéak English, or tha®*
they can't understand enocugh. ‘Some of these_—— véry few -- single out with

gratitude régular subject teachers who will helpﬂtheg after class but an

almost equal number refer to a teacher who, for one reason or another,

wouldn't or didn't give them extra help. A great many students from both

~ groups are, of course, enrolled in special English classes. Still, one

;

can only have sympéthy for the student who is quoted at the beginning of

-
1

this section. ' . 2

A

"Lenely is to hear the teacher and not. ‘to
understand and ask the teacher and he doesn't
understand.” (MSS 19)

Only a very few students in this sample, about five‘fromfRegional
Reception Centres and two from Main Street School, are willing to state

outright that they are completely happy; although quité a feﬁ more say they

would be ifinot.for their problems with the'language. Although about half

admit to oqcasionai twinges of homeéickness, only a very few -- two or three -~

vst;te outright. that.that they would iike;tongo home, a point of view.raiher.

:pdignantly-expresséd by cne Main Street School student:

32
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"when I first came here I was only 12 years ° Nl

old and T was guite happy bui then afier a T
while you realize that you are far away from ’
your country. You have a language probi 8 O

+ and then a school problem. last year I didal's v . -
care very much but this year, ihis year I am : -
dying to go back to Greece. I wan% to go |
back and live there and go to school +here. |
I don't want to go to school kere any more," ‘

(385 13)
Other students who express causes for their unhappiness refer to
things that must bother almost all iew Canadian students, at one time or

another, to one degree or another. For this reason they deserve guotation.

"In Toreonto the schooling is better. You
don't have to pay for it....You don't even
» have- to buy your books. In Hong Kong we - : N4
. had to buy books, everything. But still I ‘
) would like to be in Hong Kong. I had friends
there. I could understand the language but
‘here I feel stupid." (RRC 6)

"They say I'm good [in school]. I would do
better if I studied harder but I don't like
to study because I don't live in my own house
but in my cousin's house and when I go home
they want to play and want me to play with
themr." (RRC 1) '

"Well, the thing that upsets a New Canadian --
I am a New Canadian -- well they just don't
ask me questions, you know. They think that

- I don't know anything. I can't write so well
and I am very bacd at spelling and I can't even
cpeak either and so they don't ask me any
questions. And so I just sit in my one desk and
Just watch. When I go out of my class I talk to
my friends. But in class I don't. I just stay
with my mouth closed....I put my hand up many
times and many times-I know the right answer but
sometimes I am afraid that I am wrong and I am
afraid all the students will make fun of me.

- —.. They might laugh at me. That's why lots of times
I don't put my hand up. At home everybody goes
out, like my brothers -~ they are always-going

' _ . out with their girl friends and they ledve me at.

SR ' ‘home with my mother and my father.. And I must go %o

e ' ' my room and‘ study. Study. Study. And nothing

else -- just go to your room and study. And I

want to go a little bit out...." (MSS 16)
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- Others pin their unhappiness 20 one or Twe school subjects thaw “hey
totally unable to master or o wha% one student callec "differen:z couni.y,

d*fferent learning.” (¥33 19).

(b) "Sometimes freedom dcesn't resllv krelp:”
A creat rany students find that scheols in Toronte are not whas
they expected. The amount of "freedom" in lanadian schools may be a blt

of a shock. The same student guoted above was also critical of lain Gireel

School on this point: . -
. . _ ..
o _ ' : "hen I firsi went hhere, I couldn't talk., I
couldn't write. Put they should have told me ,
what to do. They gave me books to wr-“e, but _ *E .
they didn't tell me 'write something.! They o

didn't tell me anytblnn...." (M38 16)

He was the only student who levelled that particular charge so directly.

Other Muin Street School students, however, commenting later on in the in“erview
on differences between Main Stireet ‘School and the school they now attend,
indicated that for some students a double adjustment must be made: {irst

: ; ,

. . . R f
getting used to Main Street School, and then getting used to the regular

~-  school.

: U
: : .s Mo .
Regional Reception Centre graduates did not make this point, even
‘ . R »
indirectly. Asked the same question -- what differences they noticed ™ o

between the recepvlon centre and Lheir present school - almost without
‘fall tbey commenued upon one or anciher of the phenomenq of more neachers,
‘harder work, more subjects, shops, or a bigger school, usually wlthnut
élaborstisn. It was Main Street Schooi studsnts'who raised tﬁe_folloﬁiné
poinﬂs: |

- 5" : : "In Main Street you play a lot. You don't
s ! have to study like here...." (MSS"13)’ : .

"The teachers are different. . They care about
you more there at Main Street." f&ss 17)

\)

we e

A -
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"I had meore friends in my class in Main Street
. but Z.e e no. Ii's bet’e*‘ this way though.  You
v re with Canadians sll
. the ,.t,.me. And you can'» fool arcurd. Main
Street is only just the first stiep...there is no
pressure on you, but here you have to siudy if
Jou want to pass the Grade." (MS3 15)
"Here tke *eachers teack very well but in Main
treet no. They don't learn you toc muck. In
this school the teacher teaches you until you
realize it." (M35 7)

o3

"Main Street is just for ?Iew Canzdian people and
- you get lois of freedecm. You can do anything you
like....But over here you got toc do it....I ’
think New Canadians should be rushed to learn,
tecause in Main oereek I saw many boys who should
be in some other scho l but they are for two
‘years there. It seems' to me an awful time waste."
(138 5) :
1
It was mostly the Main Stree'tf Schonl students who elaborated upon
\

some of the differences they had noticed between education here and in thelr
. 3
original countries. Again, some were more critical than others.

"I think this school is too cor.foruable because
' \ the \teachers are too free and that's not good.
‘ ‘ You enter a classroom in Canada and you find
the students speaking and if the teacher comes
in, ‘they don't stand up. They should have at
least a little respe\.t for the teachen because
they are not equal." (MSS 9) N
"As I said before, it's much dlfierent the |~ -
relationship between student ang . teacher.... N

It benefits tre student and the teacher. T e

‘The student tends.to become more educated
because he is friendly with the teacher and

he can go to the teacher and ask him many

things, even if it's not about the subject

they have just been learnlng....” (Mss 11)

"Over here You can fool around with the teacher
and it doesn't bother him at all. He just
doesn't care about you. Most of the teachers
don't care about you. When they see you .
playing they think, 'Oh, the hell with you.!
and let you play. 1In Greece they don't do

that. ) e.you learn. Because they want
you td learn.™ (MSS 14) " .

3

42




. - S T N .
tter.....n class they P

zychi is te

arzue....They discuss insiead-of-readipg cniy~—--""" : ~
from books. In Heng nc ' |

books...the whcle. th n |

the_beoke" (1SS 8) : ‘ \ ’ -W
T "They don't seem to care so much about ycu here. \ ' |

Like in class, if you don': dc any homework, '

they.don't care.. The teacher is supposed tC be

respensible too, vou know. o should care

whether you dc your homework., If you den'w

do it, they just let you gc and then at the

end of the year you find out you are in a lo%

‘of trouble, just because you didn't work and

no one forced you to do it." (RRC 2}.

(¢) "They don't like us here you know,"

One of the more interesting -- and surprising, in terms of gquaniity
-—— themes to emerge from the interviews were the variety of commenis

, déscribing what students felt to be negative attitudes towards themselves

held by other members of the community. Descriptions of various kinds of -

discrimination came from the following numbers of students:

’ Between Canadians and members
of ethnic groups S 15°

Between two ethnic groups,

other than Canadian 1 e - .
Within an ethnic group ‘ 2 :
— Total : N : - g | |
e K Ten of these commehts ?:ame -fr’om Regional Recepﬁié;l Centre gra‘duvates’,‘ aﬁd

eight from Main Street, School gradimtés. These 18 students are, incidentally,

now attending among them nine schools, so the phenomenon they feel 't not

restricted to any particular area_c&}(é\(}ity

v SR ‘ - An illust;rgtion of conflicts which can occ

within an ethnic

group is provided by a Chinese boy who said:

LRIC

I
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"The English people are friendly....The
Chinese Canadians are not friendly with
the New Canadians. I don't know why, they
just don't like us. T like better the
Canzdians than the Chinese Canadians who
were horn here. They don't even speak

to us. ' They say bad things to us in
Znglish." (RRC 12)

Some of the comments describing negative attitudes Irem English-
speaxing Canadians were as follows:

"I think the teachers here, some cf them, i
~look down on the Chinese....From their '
conversation, I know. One of my teachers, ]
'I'm not going to mention his name, when . !
‘he speaks he likes Lo joke about the Chinese

and 'Hong Xong specials'." '

. ARE-THERE OTHER STUDENTS OF CHINESE CRIGIN
"IN YOUR CLASS? : ' '

- "Yes."

DO THEY RESENT THIS TOO?

"Yes, of course they do because when he makes
these jokes all the other Canadian students
look back at us and it's well, it's awful and

- it's not nice." - S

HAVE YOU EVER TRIED TO TELL HIM THAT HE IS
HURTING YOUR FEELINGS?

"Yes, we did once, But I don't remember what
he said then. It's not nice to say these things
when there are Chinese people in the class. They
all think we don't understand English, and so they
, . speak about the Chinese and about the Japanese too,

’ ‘ and so on....Here if you say something wrong your

q A - friends make fun of you and laugh at you." (Mss 1) -
",,.some people laugh at us when we speak Greek.
Like when I go out with my mother,”and we speak
Greek they are laughing-at us.! I tell my mother no" . ,
to talk to me on the street in'Greek because I know C ‘. 1
people will laugh....I think some,people in my class :
hate me. Maybe because I speak Greek, I don't know...." e

BUT THE OTHER STUDENTS ARE KIND TO YOU?

< "Sometimes, but if I do something wrong they say -
oh, that stupid Greek.!' They often use words '
like that. Canadians'go with Canadians in my
class. . And the Greeks go with Greeks. They never
mix. Maybe because of the way we drass. - We don't
wear mini, you see. We are not very fashionable.

oo _. ' . ..continued

. : . " . .
. 3 . . . . . v . . . . \ . . o '
oA St S e e o . : R o - oo RV SN
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The Canadians only go with Canadians....The
Canadians...must learn to understand people
much more you know. They must not laugh
vhen we speak. I don't mean that all Canadians
laugh at Greeks, but they listen and we don't
speak good English, and so sometimes we can't
speak at all and that is why we have to speak
Greek. But they laugh at us. They could be
kind ‘to us, much more kind to us. A few of
them are kind, but many aren't...this school
particularly is unkind."

APART FROM SCHOOL VHAT ABOUT OUTSIDE? WHERE
_YOU LIVE? : : ‘

"Some don't care at all. Others listen to us
speaking and then they make fun at us and try

‘to imitate. I remember one day I was out with
my mother and we wvere talking Greek and one girl
Just came and looked at us, and.she said 'mmmmmm'
like that. She was making fun. I felt hurt." _-
_(Mss 22) . : '

"Some of the students they are not ir:.endly with
me. They maybe laugh at me. And they steal my
" books...I think because I can't speak very well
Engllsh " (MSS 20)

"When we change classroom, there is always a crowd,
you know and I can't walk very fast and -they.push.
me and say ‘ah, you stupid, move:along faster.!'
They say other things too only I don't know how

to say them....They are not polite. They only

say these things to the Chinese....I tried to

join a camera club here in school but I found

that the others didn't like Chinese so I quit.

If you ask them anything they act as if they didn't
hear anything. So I left." -(RRC 7)

"The people are.0OK. Some of them are friendly.
The Chinese who were born in Canada are not
friendly to us. They don't 1like us. They =
won't, help us, they won't even speak to us.
They ‘think they are smarter then we are
because we don't know English. When we speak
to them they don't ansver us.” (RRC 8)

. "I don't like [the English-speaking studentsﬂ

"~ They didn't treat me well and so I don't have
‘to treat them well now. They didn't talk to .
me. They would speak slowly to the other guys.
and talk about,me ...Some of the New Canadians
speak English very well and so the Canadians
are all right to them." (RRC 15) :
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Admittedly, these quotations include some of the stronger onec; '
other students volunteered the 1nformatlon that although thlngs had been
bad 1n1t1ally they were 1mprov1nlg now. "\'Ehese st’atements reflect the
Engllsh-speaklng world as it ap_pe s to the 1mmigrant student who descr* bes
it. And, to ‘quote W. I. Thomas, "If men define situations as real, they

[3

are rea1 in their consequences."

I3

A'ninteresting side issue in this context is that of friendship.
Students were asked in the interview whether or not ‘they had any English-
speaking fr1ends now, i.e.-in the regular school. The answers are at first .
glance somewhat more encouraging, for 18 of the 21 Reglonal Receptlon Centre
graduates answered "yes," as did 14 of the 23 Main Street School _graduates.
However ,.7 scattered evenly among both groups of affirmative response were
disclaimers: "a Chinese girl," "but very‘.few, " "other New Canadians,"
"including a Canadian,” "no -Canadians'," "T think," "mostly Italians, only
one Canadlan, " etc. |

It would appear that friendshlp with a Canadian is someth1ng that. |
is specifically noted. And perhaps that should:stand as the final comment
~on 1ntegration, along with a piece of advice from a Reg:Lonal Reception

’

Centre student:

"Always try to speak English. Try to
meke friends with the Canadians-because
- if you don't try they won't." (RRC 14)

Overview: Who Helped You the Most?-

Enough has been said already in this report to 1ndicate that
there exists among the New Canadlan populatlon 1n this study t only a
”w:Lde var1ety of oplnion, but a w:Lde variety of experlence as well. The _
followmg figures provide an 1nd1cation of who the students felt had helped

. ‘them the most since they came to Canada.

.Y
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" g Main Street ' Regional Reception
' ’ School Centre
Not codable’ . 2. . o0 v\
A teacher at the regular . » }
school S RS : 2 -
A teacher at Main Street ;
School 5 . -
A teacher at the Regional - . i
R:=zception Centre. . - -’ 5/
"Peachers" or "School" 6 2‘[
. . . ~
No one . \‘1,,\ -1
A family member o 1 s . g ‘
v Friend(s) o1 \-\ N
: "Mam Street School" 1 oS . - -
"Teachers and friends" = . 1 ‘ _,-s - )
‘"Everyone" o~y K C - , ; 1
- " Canadian mm.gratlon ' . . ‘ I LT
- »' . \off]_cer" A '. 1 » ' . - . . . _‘ \‘%_._*
' 2
Obv1ously t‘ﬁ"”word "help" was given a wide range of meanmgs
by the students. Whlle the varlety of ahswers is’ 1nterest1ng 1t 1s
apparent that a speci_ai study would be needed to identify the critical -
people and events involved in -acculturation. | . . b
) ‘:
./4../v""
\ . Y !
\\ - 7 ‘&? \.\k“. \\\
S S e . . . N : )
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THE .TEACHER RATINGS

L3

» ’
The results of the teacher ratdng questionnaires are presented

item by item in Table 1. Only the 15 pairs of Main Street School and

hegdohal Reception Centrebgraduates who could be matched by sex and mother

"tongue are included. They were distributed as follows:

Mother Tongue ' Male Female -
Chinese. o ; _; h.j%un . g.j» .
Portuguese /ﬂ N 1' ’
Greek : . // 1 E 3 | i |
Ttalian | s 1 - - i
Polish | - 1

"""" Total b g 9

/
-For reference the table aiso 1ncludes the ~average scores of a11
Grade 9 students ‘in the New Canadlan study as well as the scores of that
group of students, not born in Canada wvho learned English as a second
language. ‘To make compar1sons easier the average scores for these groups
are presented graph1cally 19 Flgure 1 As can be seen the rating questionnaire
did not'reflect great dlfferences between the two groups of graduates.
o On two items, however,’some difference was noted. Main-étreet-School
graduates'obtained higher scores than Regional Reception Centre graduates

on Item 1, whlch asked vwhether the student displayed appropriate classroom

behaviour but the d&fference was not statistically s1gn1f1cant. On Item-

‘-**“Q\whlch asked wheﬁher the student accepted classroom goals and contrlbu ed

actively to class act1v1t1es Regional Receptlon Centre graduates were rated

 higher than the Main Street School graduates and the difference was statistically

significant at the .05 level.

S ' 3
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If the results Qf,the‘graduates are compared with the,resglts of

as well as most students: the‘exceptions,are in the areas related to

'otherGradeS)studehtsit can be seen that the graduates are alréady doing

language where relatively speaking, the graduates do not do quite as well

as their classmates. (The rating scal
. : . . \
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e is reproduced in the Aﬁpendix.)
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SMEWRET 20 CONCIAETONA

"he difficulties of doing a compur-inive sundy of ool
the {ew Canadian population were made apparan. ac this otady war ~owdooied,

Two major difficulties gid to be taken inio acecount. Firsy, e bnoa-
Pl d -

grounds of . Hew <anadian studentis are 6o aifferent in erms of oo oand

‘kina of ¥nglish instruction required, and of. the amount and wind -7

O
3
i

¥nglish instruction received, that a "pure" exazmple of Eracin e

either_group could not be found. GSecondly, because of raricun exieranl

2 factors, to match students according to programme meant fhnt nc alctunie
/; :, : ’ . . ‘.. % . - it . . ‘ :
. : fatch could be made according to age. Therefcore, inthiz stdy, the zamples I

of Main ‘Street School graduates are older, on the average, llan i

o of Regional Reception Centre graduates.

~

“Partially for reasons inherent in lMain Street Zcheol's pelicy
‘of admitting students only 12 years of age or older, the lMain Jireet lcinel

.

G : - . ' . .
graduates as a group tend 4o be more academically oriented, e.g., mcre o

them are now in an arts and science programme, than their Hegicnal Heaeption

'
a-

Cenire matches. The Main Street School students were a2lso mere talkazive

and for this reason are quoted twice as often as the Fegional lecepilicn

Centre graduates. A deliberate attempt was made %o provide Huclatiru:

from every student; no student was quoted more than four times

Great differences between the two groups of students did nceo ' ' ,

emerge either from the interviews or from the teacher ratings. “The Leucier . T

" L] - . - v . \- - .' .
s ratings indicated that the students are faring about equally well in ‘=

S - regular school environment. The interview data suggests thui members o
X oty 1Y

-
.

both groups still have problems in Fnglish, in approximately caual number

- from both programmes mentioned negative attitudes expressed towards “liem, ’ o

;:; | »’, | - T ., » g/'

B A ruiiext provided by ric [
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or towards all New Canadians,‘by.other members of the community. PRubt these
are.all individual dffferenoes, scattered among members of both groups, o
and not concentrated in either group.

VN

tudents from both groups were unanimous in thelir desire to learn

English and nnited.in'the importance they attaChed to this knowledge They
* believed the first voal of the school should be to teach them Engllsh. o

Inadequate English is what they say is hold1ng them back now. Tnelr advice
to other New Canadians is to learn Engllsh as fast as they can. They wonld
also warn other New Canadiansnotto speak their own language, even wheﬁ
the temptationvexists as it does in.both'Main Street School and the Regignal
ReceptionWCentre. |

bne thing that differentiatedﬂthe two groups is‘that Main Street

: ol ' . N
School students, possibly for reasons outlined in the first :paragraph of

this section; were more critical of their Main“Street School eiperience

(and also happ1er when they first arrived there) than the Reglonal Reception
Centre graduates were of their experlences. All of these students had |
already had more than half a decade's experrence of education in their native

land, and it is possible that they- obJected to the greater latitudes ex1s~1ng

in Canadran school practices as compared to the structured formality they
had ¢ome ‘to associate‘ﬁ{th“learning. However, to these students there was
only one 1ssue - language, regardless of any phllosophlcal posltlons the1r
Canad1an«éducators~m1ght have. In fact, the implication of some of the
sﬁudents' statements, if oné’wishes to draw it, might be that they‘have a

_ different philosophy: one of learning the language which they identif& as

-.vooabulary and pronunclation, as efficiently as possible, and letting |
cultural integration follow ‘that. Whether or not it would be appropriate

to respond to the'students' expressed interests and needs with what might

- appear to be a more rigid and narrow_programme,-is a question that merits
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some thought in any Tuture consideration of aims and goais of prbgrammes.

'in English as a second languge, especially for the adolescent.
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ADMINISTRATION BOOKLET FOR
TZACHERS! RATING OF STUDENTS

May, 1969 ~ o »)//

. - Home’ form teachers of students in'Grades 7 or 8 and English teachers of
students in Grades 9 or above are to complete these ratings. ‘

Score sheets are already marked with the students! names on them,
Using a dark pencill or pen, place an "X" over the appropriate }ating e

number in each vertical column. Be sure only one number in each cofumn R
is marked. Erase mistakes. : R

Fléase read each question carefully. Decider.'i‘rom your own knowledg§ the
ratings for each student. i ‘
Return the compieted score sheets to the Reéearch Department, Toronto
Board of Education, in the envelope provided. This administration
booklet may be discarded when the ratings/are completed.
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/
.I
. ),
/ ' et s qs ’
e 1. Discipline
./l ' N .
Displays behavicur that you, the teacher, consider approoriate, for your
- . . i* .
classroom, - o oo
o B ‘ Rate O0: Constant discipline problem; behaviour always inapprooriate.
) 2: Frequent .discipline problem; behav*our of'ten lnﬂnnrnu“*qfr
4: Occasional discipline problem; exercises some self conirol.:
<o : o o ®& Very seldom causes discipline problems; exercises gelf
E ‘ I control most of the time. - . Ca
8: ' Never causeq dlsclpllne problems; behav1our alwajc aoorooriata,
o
. N
2. Ability to Get Along ,
. ./'. . i .
Interacts with most of his classmates in a satisflactory manner.
\ v : _ .. .o -
- Rate O //;;ver able to get along.in classroom, (or in schoolyard).
a ;“‘ : //é: Freguently quarrelsome, or limits social contacts to cne : :
. . . . P or two chosen friends. - : ' '
. 4
S 4: Gets along with most pupils, and regularly partici pates
A ~in group activities. . C
;
) ‘Q ' /f 6: 0Often shows leadership ability 1n group acU1v1tle and is

¢ ' popular with most classmates.

\

8: Consistently shows leadership abllkuy in ecnoox con‘aclz,

and 1s trusted by other nuplls
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3. Accéptance ‘.of Goals » |
Contributes to classr'oom aétivi_tieé, i.e. answers.qué.stions readily,.
-talks during dlscu.,.,lon,'makes aétive coxltributgion to class proje;:ts. E
Rate 0: Shows no mteresu,.makes no contx"‘ibu'tioi\;.; R
. 2:" Shows limited interest in a few activities.
‘ /' S : 4 " General interest- 'in classroom act1v1t1e"; contributes
occasionallx. : :
6: Wlde varle«,y of 1nuerests, contrlbutes regularlz
'8: Participates actlvely and enthusmstlcally in all acuiv1t1
contrlbutee more than do most other pupils. -
e General Adjust‘,ment Evaluaiéé’ér? | |
,Co’ns.ide‘z.'”i.ng ali'aspect‘s of the pupil's ad-justmenf to 'the clas_sroor‘n‘ '
fao;l_viromnent, evaluate his positioh.
 Rate 0: Quite out-of-place.
- ) '2: ‘ St;ems uncomfortable. )
‘4: .Adequatelf,' adjustéd. L ‘. A L T
6: -Makes conéistent, con"s.cientious efforts to improve
himself in relation to his school world.
. 8: Makes an efiv‘ortr_ to positively influence his é}assroorﬁ-'world.
ERIC




Reads .w:ith comprehensien and fluency; conveys meaning to. listeners.
" . AN
Rate O: ‘Reads with little or no comprehension, mo;tly word
‘ by word, without much meaning.

2: Reads with. word recognltion and co*mrevonqon ‘at botiom
level of class. ' :

Reads with comprehensmn and fluency; conveys meaning at
middle level of class.

Reads wlth word recognltlon and comprehem‘on at ig_g level
of class. N
Superlor reader, able to comprehend most materi al encountered,
e.g., magazines and books at hlgher grac’e levels,

[

6. Langgage'
Extent of vocabulary; correct grammatical usage of English; ability to

express self clearly, "(both oral and written) Lo I
Rate 0: Generally very poor command of the language, vequnntly
misunderstood, or cannot communicate self due to inadequate
language.

Language poor, on ocdasion is misunderstood.

Command of language adequate, Chlld still makes come
grammatical errors.

Good command of language, no grammatlcal mistakes.

. e PURTAPR

Extremely articulate for child this age; cupemor
vocabulary, clear expression of ideas.
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7. Use of Qut-of-School Experiences in Class L —_

Draws on background experiences, reading.

Rate 0: Shows no background experiences; reports no information
pertaining to the world about him.. :
'~ 2: Shows a few background experiences; reports some information.

'

‘ . 4 Reasdna'bly well 'informed; '
6: As a result of his background experiences, ‘he is often
, ab]e to contribute new 1nforrmt10n._ '
: : 8 As a result of his background expemences, eggla 1y
BV o ‘ dn.splayu a wealth of knowledge. High degree of sensitivity
S T to the world around him. ‘
./_. -
| . . . - - . : m ’
/ S 8. General Performance Level o B :
| . The quality of work; diligence in performing it.
. . T ' . . A . .
40 L o Rate 0: - Makes many errors; doesn't concentratej-seems uninterested
- in improvement.
. 2: . Makes an.effort’ to concentrate, still has difficulty with -
) 'work’ quite a few errors.
4: Listens; performs_as required; relatively neat..
6: Somewhat above average; diligent; few errors. ' —
8: Far above average; diligent; 'proauceé extremely accurate
work. - o
/




Sehool Ability

Rate O:'

o

To provide your estimate. of this child's ébi;it , try ‘to predict
"7@  o how far you think ke will go (igﬁore financial ability of parents).

Will have difficulty completing Grade 8 (for Grade 9
students: completed Grade 8 with great diﬂ;iculty).

Will not complete high ébhool.

Will complete high school,
¥ill go to university.

Will go beyond a B.A.

[
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Vhot i€ the most 1moorbant thlr:g a c=chool can do feor a ‘low.Canacdian?
What kind of help did you: 'need when you came to thiz coun v‘/‘7
‘JIM/ is the most diificul’ thing you have had Lo do or .].t:"JVI"l Tinee
cofiing 4o Canade? ‘ |

How did Main Strect School/the ner'lonal Recep! J.on CenLre heln you?

3

~
-.’hat do you remember’ of your i‘irst day atb Main Slreet u(‘ﬂﬂ()l/.n"
Regional Receptiion Centre?

How did the other studmis treat you?

Have you ever helped New Canadien students who have arriva¢ afier

you. . _ :

How much English did you have o use? :

Did you have any English-cpeaking {riends while ah iain Street Sehiool/
the Regional- Reception Cenire? )
Was it hard to learn English? '

what do you Tremember about your rirst cay at thirs schocl (.. lhe
school’ you fnow attend)? < :

Was it the way you thought it would be? :

What differences did you notice between Main Street School/the R gional
Reception Centre and this Tchool? : ‘
Do you have any English-speaking friends now? . -

Do English-sneaking students ever ‘make fun of you or tease you?
that thmgv make you lonely or unhappy here? . -

Are you c.01ng well at schoo]" (‘Jﬁat seems to be holding you back?)

What advice would you give a Hew Canadian friend who had "just arrived
in this couhtry? '

~ What- have you learned jabout this city and thic count.ry?

How is school here different from school in (your native lnnd)

Of all the people you know in.this couniry who has ‘helped you the most
that kind of helo did he/she give ydu? - :

¢

?

.

'
‘
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