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S(T.00L ANTI FEcEpTIoN cEmcn,
A C(....!.TAidS0:10?

On April 14 1969, the"-::;ictin-r ::ew.Canadians Committee" of

..the board 'oz Education fcr the City of Toronto requested that the Research

Department provide information about students who had attended Regional

Reception Centres. The study reported on these pageswafundertaken-in

order to comply with the reque;:t.

Phriosonhy of the Programmes

Both. Main Street School anti tree ;regional Reception Centres.provide.

special programmes and settings.for the education of newly arrived immigrant

Students. Although they are referred to as "programmes" throughout this

paper, this is not an entirely appropriate label as it implies a highly

organized sequence and structure that is not present ineither situation. More

properly they are'"approaches" or "methods-of approach" based upon a similar

philosophy and set of objectives, but operating in different physical

.settings.

The philosophy underlying the programmes is as much concerned with

introducing the child to the English- Canadian culture as it is with introducing

him to the English language. In part, 'this idea arises from the position

that, "A culture and the language used by it are inseparable...."
1

and in

part from an awareness of the challenge of acculturation.

1 Gladstone, J. R., '.'LangTuag and Culture." EnglishLanguage Teaching,

January, '1969, 1510. 114-117, (p. 115). This reflects Wittgenstein's

1:psition: "Language is culture."

4,.
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idvLdUal's born
:cud which forms his be values.,

influences- the way he feels, thinks' and acts,

and endows him with a Ianesystem which
determines the wa.,, he enks. Lanre is the

cynse...t, one cannot acdu±re
fluency in lanuare witho-ut. acdalfinr ;:cme under
stanof %he culture whirh that lani7uai:e
exnresses. ,.:reek is not a:reek'because he

has learned to sneak:the ian,-,uageof 7;r9ece;
tu7, rather he speaks the language cf Treece

1s q-:11.."'

(i'u'Cif.at'ons :,epartment, nn

The prorramm,iis, ,..:no,ourz.gt.. fluency in lan:ua::e an: an awareness of

This ib done throu!l. a series ro H!"!%.: ns to be immigrant's new worlc'

through field trips, discussions, and 21 t.71?. exper:encs with materials

as in science and art. The programme has many similarities to the "languaEe

exnerience"arnronchwhich is used !n he reru..l'ar school programme.

the child learns language and culture together. He does this at his own

.pace, stimulate bv curiosity, his .r.owing awarenesspf...similart.t.tef

and differences between ciltures and ..1.1ns sel'conf'dc.nce.

Foth prorrammes isolate the imm'rrnnt

school programme, although perhaps not to the same extent, until his

teachers feel he can fit, into a regular programme wit,hoUl undue strain.

The programmes are flexible enough to take into account the fact that

reaching this noint takes longer for some children than for others.

schools with Regional Reception Centres have created transition classes

in which children take some subjects in the regular scool while retaining

the transition class as a base. In however, the child lea%-es

2 Publications Departaent.' English as a Second Langua;7e.
7oard of Education for the City of Toronto, Publications 2epartmen7,
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the special programme whet. he has achieved s s.e(';urlAy,

and basic linguistic and cultural skills o'-pe wl." the regular

scor 1 environment.

The difference in the physical re'.'n. nrocrammes

:such that the question arises as towhe---.1.er tl,ere are eit':'erences In out-

comes, despite the philosophic sirilaritY . 'ie le-erce;:ence of lain Street

School is both physical and apparent: it Is scho.:...erteced entirely

to some 200 New Canadians (figures reported Ir. (r. no%versv,ion

w: ±,h the principal, April 30, 1969). Hegir=s1 Centres operate

in classrooms usually portables, attached %;-1 recul.%r Thun, it

difficult to determine the actual decree (f ino:aion or insulation

they maintain; certainly transition classes a as desdribed.

above, are alogical evolution from their n't!n] oonnecion to a regular'

school.

The Study Desirn

In deciding the methods by which ciLestdons nhout :ain Street

School and Regional Reception Centres might ht:n% answered several

factors wer,s taken into account.

A major consideration was the info,ia.,lon nvailable from

ongoing research. The massive New Canadian :.tudy, for which data were

gathered in the Spring of 1968, included provisions to compare graduates

of Vain Street School with graduates of withdrawal clasnes.
3 Me strvs in

this comparision was on school-related abilities and asnects of sAoJPol succes.

Although the'ain Street School approach and, withdrawal classes seem different

In withdrawal classes, also in operation in the CY,y, students atend
. .

a regular programme but are "withdrawn" on a regular basis to receive
special English instruction. This special instruction is often as
freqi:ent as two hours a day, but this varies from school to school, and
also according to the needs of each pupil.



from ,)le anntlwr- In phil..):tophic.:.a..: .1 ts1s o::,!R +rely 1R operRtiou,

re:, ul.ts of the data analysed 1.nd I (.1.a gal east i rferetwe.. betweett,

. . 4 1 1 1 .. . t4,'
?1.1( .11 OM: H.:Xi-11)11.On hi ar1.,.hmet.,,-.. .:nevertre, l seemi:d

1 1 1 ; ely he10 e luul.d bo 1 : ' , 1 . 1 o d 1 rft

:;eht.,01 in 'he Reg1ona1 1:fatre where phi insr,phy was

I was,deeiried, (ton(1211t .41 ;51, 0.0

nebulous question or nig and objecti,:res, 1.e.

//
1.4u.1.11!: !LC: t., by 1)01,1 er either programme, anu ;

Wheti:er werf;

so; to.- whf.tt. extent.

possible clis rvan..age in making I as..! ni;1 ectives

of asprcyxches :molt an 1£11.n nti,), 1,,, .,(alts(:.

/
are Rpuc,her.3 in ambiguous terms. t;oneept:s such as aceu7,J,n:ei.7.inn, v,ecuri

/:elfcirnfidence hive meanings which ...'ar/ n rl I y VierIple whc

use these terms but also in applleution to various students.

i,£1, therefore, dift'l!cult ro de' ermine the arilcise degree to which any Of

these attributes might be present lit a given 'situation. Therefore, the

researcher who sets 'out: to. deal. with them must be prepared to accept, and

make, s:ubjective judgements.. h Possible. advanttle 1n making this decision,.

however, is that it enables the. study to deal with individuals in a personal'

fashion, providing inrormation about, :iew ',:antylians, of a dl: forent kind

from that of the massive study lared nn standardized tesing.

It was decided to focus on individual students who had naticipated

in and graduated from the pros raimm:s. studer would ho interviewed

about, their school experi ences and ',her reolingr about ttei t:ducatinn.

To provide the necessary counter balance fhr this student,cenred view;
ry

was dee :tied to ask each interviewee ' ngl 1.sh teacher, i tl the regular school

programme, to complete a lie ,r ratings. of the :Itudent IN rut ,:eseral areas

as (11:1Olpline, acceptance of school _goals, language, reading, etc. 6:1 the
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ra%ing formn had bee n used'previously, were availabae fer a saenee

'-,f c,.::u1,1 se 1:oe,.:

., was planned to have completed

for an equal number of ".raduat;s'; ef

Reception Centres.

v n,..1

of the :.elonal

The student es frcm h b;`.., groups would he match,-d

,bases of sex, mothqr tongue, and %I:9.

The Interview 2chednle

The interview schedule was coMprined of four sections which

the ese'arch ',,epartment hypothesIned would deal with "areas ...importance.

Th first section-anlutred about the importance which Stuents

attached to the "acquisition" of culture and language. -They were asked

what the schools should do for New Canadians, and yhat help New Canadians

in general and each interviewee in particuaar needed upon arrival. ::cxt

question concernfnt; the most difficult thing each st,..udeht had `tad to do

since coming to Canada was an attempt to obtain more specific information

in this sane area. The greatest benefit of the PrograsIme as perceived

each student was covered by the last question in this section: how did
a

:'tree t School, or. the Regional Reception Centre-, help you?

In section, two the student was asked to recal7 relevant experLences

with the intent of determining the extent of the similarities or differences

between the two programmes which operated under such different shys'cal

conditions. The first questions dealt with the general "nod"

-

programmes and the interpersonal relations of the students, e.g., wha'. :d

they remember of the first day? how did: the other s%udents treat them':

had they ever helped other New Canadians who arrived after them? The la%ter.

two questions had another purpose as well, tha % of providin,: format!:-n



about the extent and nature ofs.,he help which longer established student
.

could give those more recently arrived, thus, facilitating the school's'

acculturation programme.

The three questions in section three dealt specifically with the

learning of English. Because it was suspected that the degree of integration

with English-sperking pupils and/Cr the actual use of English might vary

between the programmes, students were asked how much English they had to

use, and whether or not they had any English-speaking friends. A final

question asked whether learning English was difficult.

The questions in the fourth,section, indluding a number which were

asked in previous sections, dealt with the student's experiences in the

regular school which he now attended. Under these circumstances the

questions,that were repeated took on new significance: Students were asked

first of all what they remembered of their first day at the regular school

they now attended. These statements were to be analyzed not .only in terms

of how they compared to statements about the first day at Main Street School

or the Regional Reception Centre, but also in terms of the students' feelings

of self-confidence, security and ability to cope with the new environment.

BecauSe one programme goal was to prepare the student to cope successfully

with the new school, the following question was an attempt to determine in

which areas; if any, the student felt his preparation had been weak or

inadequate:, was the new school what they had thought it might be? Further

clues might be provided by answers to another questionconcerning differences

between the special English programme and the new school.

Interaction with English-speaking students in the new school

environment, another possible index of the immigrant student's integration,

was taken into account in two questions: do you have any English-speaking

. . 9



friends now?, an8\do English-speaking students ever tease you or make tun

of you? OthePThen6i,alsessments of inJ.egration were to .be provided

A..

answers to questions regarding what things :!.de the students lonely or unhappyo.

whether .they were doing well in school, and, if applicable:, thir47 wc,,

holding the-in-back.

Concluding theAmterview were four general queStions, concerning

what adVice each student would give a just-arrived New CanadiDn4C--7-7

each student had learned about this city and-Countr ;=iat differences

he saw between school here and school in .111.s. native land; and whc had heMed

him the most 'since he came to Cr.tAda. AnSwert to the middle two quecrj:

would provide nat only anindication of acculturation and integration,,

but also another hint-s to what aspects of Canadian sOciety,were sighlflcant

to NewCanadial7

The. specific questions used.in the -interview (see Appendix),

and their sequence were evolved' through a series of pilot runs with

/

individual students who would soon be leaving MainStreet School. Thit

procedure helped_to minimize the use of difficult vocabulary and noncep',e

in the questions.

The interviewer was instructed to probe on any questions where

she felt further information could be gained. The interview schedule was

to be used only to initiate the questioning on each topiC and to ensure

coverage of a common set of topics.

In one sense the expectations of the department were not quite

realized. As the interview transcripts were analyzed, it was noted that

to some extent responses to the questions were not falling exactly into

the predetermined categories." Students frequently mentioned problems, or

impressions, of which the department had'been quite unaware when it designed

10



he int:ervw reflect morerira'

sudent.s and with intent.

Interw,' caterles develHed
.

that reflex olese:y the Pattern of '"he stlicients' resa!7nset-:..

,

:.eacher

ei re.p:,,r!

0

.encher in Tegular schol. which -he

aLtenthid Na:: asktio ra:..e the s.tuden In nine ;ca ries: disc...

a("cept.ance ,)f:plassroM4)als; zeneraladjaat;

reading; lanruare; ass sf exnerihnoes in ,.!lasF; r.erv.-

1.

performancelevel;.and a-nreWotion of how 'far in schol .he stl.a.'ie \---

go.- I1'or each eXit 7 there was a choice of five ratingti,

/HO" the lowest, is t,170---highect.

Similr rating storms hnve been useq by the ..esearch
\

in other studies. They have been fcund to pro,ide a,gooci estimate of

how, he student is getting along in school in the teacher's perception,

i.e. 'the. student's "school, succese or. achievemen \. The for :;:

the same as ased in the other concurrent New.Canadian substades, on

. .

comparable icronto data existe(.: ..rom done in the Sprin77 of :9 S.r_,

The ;.:ni71.ish teacher was selected to complete this task for n

number of reasons, including the fn tl:at everyone takes En17,1!.

therefore, has an English teacher; more to the point, English clasres

provide opportunities for conkdemble language usage, and the glisn

teacher is prnobably in a good poSition.to provide ratings on languaqe and

reading.

11
4.



- 0 -

Irent fication and escniption 3f.. the

nril, ;:tree1, ah." stur3hts:

e. "gradunt snce Sept=ber, 1968.

, .

t)e a mat:Ching factor, five students speaking langua,.-7es

kn,.!ws to be tivel rare in or(.-no were dropped, because.suitatie ma',ches
i

I

were unlkeiy. ":hree,students were. not yet in secendary1school and. other

i

i-,rnl.uates-w.--re not currently attending thetecondary schoolto which they
1

ti..._.. ,_red result:ng in a further diminution of the sample. Ultimately,

? :'n'n .;trein .-',::_,(,.] adilates were :N;terviewed. 1

:IL \\,
1

1

.;'::&n ',he next step began, telephoning schools'known to
/
ha.ve :.....ional

1

;..ecept_on fln-.,res to find matches for the vain Street SchOol students, r nm.ber

a
f problems became .pparent. In some cases identification of approprin-:-e

'-- students was dependent more upon theAllemory of principals and teachers than

upon actual records; therefore, informltioa needed for matchin cculd.n:,t

alwr. be provided. Secondly there was a discrepancy.inlages between

'n the two prorramm;,.s. 1:ain Street School studrts are 1,12. yeaA,ol: older

while :.ec.onal Reception Centres, which are usually part of a senior school;
. -

have few c-,u-lent,s as old as most of those at ain Streefi School.' Ultimw,ely,

It. was necessary abandon plans 1p maintain a strict match..

The third problem was tore serious and had to 'do with the dem()graphi::

character of the City.. Street School. is located in the east end of the

City and educe.es -many Greek-speaking students; whereas the Regional Reception

Centres, most, of which are located west of Yonge Street have very few such

stUdents.
4 Finding Greek-speaking matchea was to prove the hardest task

.

4 This.may-be because withdrawal classes also operate i.n the public schOols,
as well as the Regional Reception Centres,and which one a student attends
is often a matter of geographic chance. Regional Reception Centre;
therefore, are not necessarily_operating in major reception_areas'of any
particular.ethnic group:--Vor a discussion of the locationpf%6oup,
xeception,areas5-56e Mowat, S. Reception' Areas: of Non-Endish Speaking.
Pupils: An :Extension of Cost Analysis Data. TorontaL The BoarC:. of Education
-for the City of Toronto, Research Department, 1969 (/73).
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in the entif 3tudy.' Finally 'a. of interviews were conducted.
- ,

All interviews are incluci fn the interview renits; only

the matched pnirs are used in comparin teacher rs,,ings.

interview transcripts and a roUgh ,ncademic hiogrnaphy for each

student made it clear that the twc pmgramme were not 6he only source of

"language inruction. great many.stu4entn. knew. some when they

arrived Toronto. Thin was'especially.true of the riain Street :chool

group, Where only 12 the students Interviewed-xeported. knowin

;rif..ish when -tliey arrived.. (,f those who spoke a certain amount of :]nglish,

two or three were quite fluent, others less so. Of the Regional l'.ec.pt.!..cr.

Centre gralduater, 18 of the Ri interviewed knew virtually no ';]nglish on

arm ival.

The student F; 'cannot rightly he called "Rradua:es" of a sceclf.

,programme; many students have attended more than one centre of special

English instruction in Toronto. At Main Street Schoolvtwo Or three mentInod

having attended night school, or summer school; one attended classes at

the internatiohal Institute; one spwit some time at a RegiOnal Reception

Centre before going to Main Street School; one spent several months at work--

during which time he acquired.--Faiside able fluency in English. As Mail

Street School operates in July and AugJst for those students who wish to

attend, reports of having attended "summer schoeirr-may or may not bet misleading.

The length of time spent by. students at Main Street School,

using the students' own estimates, are as.follows:



r."

Yionths r.io. of Students

3 3

4 3

5 0

7 .
"It

9
C

1I

1 1

13 1

Estimating how,much tim'e a student has spent in. a New Canadian

elasS is more difficult in the case of the Regional ReceptiOn Centres.

First, their degree of integration into the regular progranurie is unknown

and varies greatly from student to student and school to school. Secondly,

an unknown number of students had been in Canada.long enough to have

received some special help at their junior public schools as well. Fur-

more, three or four Regional Reception Centre graduates mentioned that

4
they had attended summer school; one had attended night school and summer,

school; at least two attended a parochial school in the:City for-periods

of 7 and 18 months respectively, by their own estimation, before entering

public school and its Regional Reception Centre; at least one pupil spent

five months in another Canadj'an _city before coming to Toronto.

Based only on the students' estimates of how much experience

they had had in the Regional Reception Centre they last attended, the

. figures are as follows:

4



C.

!,..onths

5

7

9

10

16

18

4

1

It should not be concluded that special English instruci.on

neerily endec! upongraduation".from ei':,her programme. T4 was

discovered that manycf the students are now in :Jew Canadian tra sition
. -

ciaL,ses in their secondary schools, or are receiving some special Enclish

either a' a supplement to their regular curriculum or as a replace: ent.for

a regular subject, most often English. It would be impossible...to give a

firm estimate of how many are now receiving how much of what kind of he4;

although at least half and probably more of the students in this study do

fall into this category. Arrangements for instruction in special. English

vary.frOm school to school, as do the criteria,used for deciding which

students should receive it; therefore, receiving.speckal help is-nn

necessarily a reflection on the language ability of the students involved.

Furthermore, many 'students are probably receiving help on an informal basis

from a regular teacher.

lhile such variation in special English instruction, past and present

may prove awkward for research designs, or for those who would wish precise

estimates of length of attendnce in special English programmes, it ddes

give an encouraging overview of the state of second language learning in

the City. It would appear that there is flexibility in the application

,of various programmes and that,, in some degree, the system does resnd.

to t4p individual needs of its New Canadian students.,

15
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The age of the student 's. interviewed from both groups 7,1nEed frm

14 years.to C years% Generally, the ::ain Street School grar2,uate were

older: whereas the mean age of Regional Rfi:ceion Centre grLduates wa:: 15.6

years, tie mean age of Y.ain Street Schocl gradte: was 17.4 years. n

addition, whereas all lidXibnal Reception Centre graduates were in Grade 9,

Main Street School graduates were distributed as fbl:ows:

Grade No. of Students Mean Age

13 20.0

-12 5 18:0

11 3 ,a 18.0

10 5

,. ..:,

17.4

9 . 9 16;0

These statistics are based on the age of the students recorded'in terms Of

years, not of months. It will be noted that there is some difference in

average ages for Grade 9 between the two groups (15.6 versus 16.0).

In both group& the largest number of interviews was obtained

from Chinese-Teaking students: nine from an Street School and nine

from the Regional Reception Centres. Three Portuguese-speaking Main Street

School graduates were interviewed'and,five Regional 'Reception Cehtre

gradua,tes. Eight Greeks were in the Main Street School group and only

four from the Regional Reception Centres. Three Italians and three Poles'

were also interviewed, the "extra" Pole was from Main Street School, the

"extra" Italian from a Regional Reception Centre.

16
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All interviews, conducted in English by he same ir.terviewer,

were taped and transcribed. Although so:c took over half an .hour, :ME%

lasted about 20 minutes. An overall difference between the t1.6 group::

can be discerned frcim the transcripts, probably At least Partially

.1"

attributable to the overall age differences noted above. !'Response:,.:' frcn ,

the Main Street School students on the whole were somewhat longer, often
.

more considered and articulate'(althclgh_no more fluent in English), and

often more concerned with academic and scholastic pursuits. More of

/Main Street School graduate group is currently enrolled in collegiate ,

institutions and academic programmes./ Because the Regiorial-Rd:dePtion7

Centre group was not selected at random but to match on certain criteria,

------------their-ffbademic -placement is not necessarily representative. I is probLI:ly

true that a 17 or 18 year old immigrant who decides to continue his or he'

schooling in this country is,a more academically inclined student than

'N.

the verage. Obviously this group of the immigrant population will he

disproportionately represented at Main Street School, which only admits

students over 12 years of age, an whose student body is to some extent

drawn from over,half the City.

Main Street School graduates/are all describing the same school

more or less. The ?Regional Reception/Centre graduates, on the other hand,

are from different classrooms in different schools. An unfortunate

consequence is that Main Street SchOol my-end to have failings or virtues

magnified while ,the diffusion of Ocus for the Regional Reception Centres

may tend to de-emphasize failings.Or virtues.
-

17
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e mo9,..er tongue of .the.student being interviewe also influenced

th -duration and depth of the interview. it'was the intervieweris:sujective

opi24on that she had the greatest difficulty talking with t,he Chinese

students, even some of those who claimed to have spoken Engl'c-h before they

came to this country. Her fluency in Italian and limited knowledge of

some other European tongues. as well, made it possible for her t,o prompt

and help students speaking these tongues when the need arose, as it often

did (e.g., no student in either group knevf the meaning of the word "advice").

The organization of responses in the following pages arose

naturally from the categories of iesues discussed by. the students them-

selves. Quotations,usedas headings are taken from the interview transcript.

Quotations used in. the body of the report are identified as "MSS" (for

Street School) or "FIT" (for Regional Reception Centres) followed by a

number-assigned to each transcript on an alphabetical basis. Therefore,

"MSS 16" following a quotation indicates, to the reader only that the

statement was made by a Main Street School student;-the numberical codings

indicate the extent to which each student's responses are quoted. Words

of the interviewer, represented in. capital letters, are.used only .where

they are necessary to provide continuity.

What Help Do New Canadians Need

From the beginning of the interviews, there could be no doubt

that the students considered a knowledge of English important. Asked

what help they had needed wtten they arrived in Canada, 15 of the 23 vain

Street School studentS, and 1.7 of the 21 Regional Reception Centre students

mentioned nothingeIhe: They needed help in English. The proportion of

students who said that the most importarit thing a school could do for
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New Canadians wasto teach them '..:m!-7:11sh was !Wout tse same, a view ner'paps

best excressed 1')y a :',t;reet Zchbol

The I;Jpst importLnt 1:; more
English for 7:Lew Can%dians. Lnce you under-
standEnglAsh, life s not
ycu don't. And you can't stUdy anyhing
else until know .1117:is.ish." (:1(7):; 4)

Cr, as another studen:, put it, with admira's7e

"To know words 'thin :s easier." 22.Y.

Only a minority of students -- six from rain :treet Schcol.and

three from the Ifei.7.!_onal leception Centres -- mentioned the acculturation

issue, and spoke c the impir!,ance of an introducion to the Canadian :a:, of

life, or of the Importance of a war. an/. friendly atmosphere. with one

exception, however, this concern was combined with a concern for the knew-

ledge of English:

"First teach the New Canadian] English, and after
teach him the thins he wants to learn. Let him
know what Canadian people are like. Because'they
are very different from us, and the way they teach
is different too....I needed friends. I had no
friends. If a person doesn't speak English he
can't talk to anyone here." (RRC 4)

"[The most important thing is to give him
friendship. The teacher must give him
freedom, but he must also tell- him what to
do. And he must always be taught a lot of.
Eng1Sh." Ms 9)

Even students who spoke of more particular aspects of acculturation

connected their difficulties to their inadequate English language ability:

"First I needed to learn the language and
secondly,II needed money. Because I didn't
speak English 1 couldn't work." .(MSS 10)'

English was equally important-to the students from both,programmes,

whether it was to get a job, to make friends, to find their way around the

City, or to continue in school. In thisiregard, graduates of the two

programmes were virtually indistinguishable.
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hit. Do tIn Porammea.

A: though the students were uwul: :.ous in stressing the importance

of Enrl-ish, they were less unanimous in their di-scussions of what he!'

their respective program:es had .actually given them. 7,esponses to the

question, "now did !!.a.in ')-oreet :chcoi/RegiOnal Reception Centre help- you?"

fell rourhly intc the 'owin g oaterori es:

"Taught Me I'inglish."

"ProvideU contact with /
others of my ethnic ./

"Taught me "C,nglish r

provide:i an intro
(Notion to this ure."

"Provide'd introduction
to this ctiltu.,--/e."

n Street
.7,choo.1

Regional Reception
Centre

9 13

.3

"Was like a family to
me." 2

"No hello all." 4
/

Uncodabl4 3 ' 6

It wila. be noted that most of the Regional Reception Centre -0

responses fell into the simple "Taught me .i.,nglish" category, whereas the

Main Street Achool responses were more varied. Attempts to explain this

i

scatterir*would have to include the fact, already noted, that half the

/Main St/etet students reported that they new some English when they arrived

1
/
/

in CanTada (a view, ,erhaps , that an impartial observer might not share ) ;

virtlly none of he Regional Reception Centre graduates reported having

kn wn English. hus, at least two of the four negative reactions to Main

treet School:

rt
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"Main Street? Tt help me in anythini-;....
. I had already.stuler.: :1nglish in 1:onc-7 Eong. ' (= 1)

"Main Street (Iidn't matterr me....That's
the hest school for the ne\ st,.1dents who
never ,learned (11.11 before."

AND YOU E:GLISh

"Yes, T am a student too, you know, In i:ong
so I don't need that school." 7).-

1

For those who already knew -me :P.:reet :chocl could,

however, provide a valuable introduction c Toronto schools. Quotations

from two students who attended Street School, one monf.h and three

months respectively, probably f.11 into this category.

"They helped me tc.)'. adapt to the new system.

If I hadn't gone there, I wouldn't have had
a transition period and without that period
1. would. have been shocked by the system here
and because back home we don't have the, same
liberty at school...." (MSS 3)

"They were really very friendly. I have -to say
that. They Are a family really there. They made
me feel at home. When we were there we didn't
'feel like we were at school. They were so
friendly. So I think they helped me a lot."
(SS 4)

The First Day

Answers to the question of what the students remembered of their

first day at Main Street School or the Regional Reception Centre were a

revealing' of the .students' feelings and of what made them happy. Furthermore,

the kinds of answers given differentiated to some extent the graduates of

the programmes.
,

Of 19 itsable Regional Reception Centre responses, 15 described

their feelings, of unhappiness And pessimism. One can imagine them entering

various classrooms (sometimes, they say, the wrong ones) feeling "a bit strange,"



"nervous," "scared," "sorry," "lc,nely," "shy," and "afraid." Cnly one

student reported any optmls:- in the f-ce f these feelings, and only

three, elaborl:.,e-1 a '.all upon why they were csnfured or unhappy.

called me 1::;.:ncyl and 1, !'dn't Imder.:tand

until a few days later : knew t:ey were oal3in
me by that name. They all talked to me but I.
,;icinlf say anything. ?here wnrn" t any other
Greek in my class. "hen af%er Iwo dvs.another
(;reek cir came star %e.: 10)

"Ca the first day T. didn't have nay iirl friends.
I cried first because in Portual we didn't
have sw-immine and showers and I was shy of the
showers, so 1 cried, but now I am. just like all
the rest.' (.Kr: 16)

contrast more of the Y.ain 2L. choel students; narrated

a number of experiences; only five or six simply told the interviewer:.

they were lonely or afraid. :any of %hem ,reported a very happy first
.....

.

impression. Only four told of confusion or sadness; although this PS
I

in a distinct minority, three of these tales aevorth_repeating, as they

tell of the, kinds of adjustments New Canadian students,have to make, V

. happy or not.

"It was terrible. The teacher was trying to
teach me something bu I didn't understani.
And we had to make some pronunciation, you
know. And in.italinn we don't have 'h' and
had z-,o try and say 'h.' And "P.Then I went

home I started ,.o cry and i -said to my aunt)
'why did you sk-,1.1 me there' And she told
me it was for my own good. And so I went
back." (MSS 12)

I'Very'confusing....I was very afraid because in
the room where the students could.eattheir
lunch everyone was. happy, and'I didn't have the
courage to eat....I didn't know where the lockers
were, I didn't know anybody, I didn't know the
teachers, I didn't know how to speak English."
(MSS 14)
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"I didn't feel so well. I went into the classroom
and it W'lF a very ycung eacher. That's it about
Canada you have very young teachers. And I came
thereand saw people sit'.in there and talking- too
loud. In Europe you wouldn", do that you know. .If
yc..z co to the classroom you have to listen. !:.)ybe

hec.ause -Itreet is a special school it'happens.
And the teacher said ';o me, 'what is you name?'
Tht C.K. I said that. She told the other
studentsrwhat, my name is and they just shouted loud,
'Anastasia.' Ch my goodness. was -so shocked at

F.ut then I f-(0 used to it.". (T.1S 9)

It is also interesting ts read through the "happy" first impres don

of :gain Street School-students. They may' suggest to the 'reader why there

was a higher Proportion of response from Yain Street School graduates

than from the Regional Reception Centre graduates.

"I saw nany EurcTeln hays and the friendly
atmoFuhere....,he Eur.Tean oeople are msre
fr.iendly. The Eurone:Jn people, they got
tho happy .(::ne all Ulie tale." g(1::::; 5)

"The 'friendlinel......:]verybody, everybody.
wa.Crlendly." (YSS'6)

."The .hin I :-.aw in ,lain Street was
a ,very beautiful teacher. She was very
krRd and very good. And in my class my

tes they do not know .;fie English.

Lhe, are all clIdte .frienijly with me.

uAen 1, went:, Lher:e (!ir.inIL know at all the"

Engli.:h and the Greek guys, they helpec' me
to know my way around the school and they
helned me to sneak English." (i :Ss 11)

"0n the first day I was feeling a little
lonely but after I met some Greek girls'
and I Celt better," 13)

Accultnration in a :::Ulti-Cultural S..cieta

(a) "They treated me very weill because they were all New Canadians too."
- ,

: would come as no particular surprise that one of the things

that makes a New Canadian feel at home is the presende of other New Canadians.

. 23
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All the graduates were asked how he other students in either Main ::%ree.,

School or'the :;.egio ception :entreF reated them; with a high-aegree

of unanimity it was agreed that the others were friendly.

Main Street Regional Reception
L:chool Centre-

Others were extremely
friendly

Others quite friendly

12 12

Relations with others
imperfect 3'

. 8,

As the interviews progressed,/however, it became evident that

although the different cultural group at. both rain Street School and the

Regional Reception Centres co-existO in relative amity, friendships tended

to exist within one ethnic group. /

"[The other studeOs treated me] very well,
especially the students of my country. They
helped me. The told me anything I didn'-t

This phenomenon of "students from my,country" being the on that

know." (MSS 140

4

offer the help and provi e the initial introductions was common to both

groups.

I

(b) "But the bad 'point is that' when a Greek is with a Greek he speaks

Half the/graduates from rain Street School and just over half /6

the Regional, Reception Centres indicated that while par-hcipating in their

respective programmes) they spoke very little English. Instead) they Baid)

/
they spoke Chinese to their Chinese friends) or Greek totheireek fri:ends)

Greek.ana this is bad."

or whateVer the case might be.

HOW MUCH ENGLISH DID YOU HAVE TO USE?.

"Not very much. I spoke Polish to the
Polish boys.", (RRC 13)

24 I
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With few exceptions, the only ones who did speak English did so in order

to communicate with members of other' ethnic groups.

HOW DID THE OTHERgTUDEfITS TRLsAT YOU?

"Some POrtugueskboys.helped me to learn
English. They' ranted to learn Italian

so they hellOd me with jty

HOW 1UCH sitk:LISH DID .YOU HAVE TO USE?

"A lot, because there was no other Italian -
in my cldss." (RRC 1)

The only exceptions noted were two .other students from Regional

Reception Centres:

,s,/ "At first I knew none but I had to learn
because the teacher wouldn't let us speak
Portuguese bathe class.". (RRC 17)p

-"At first only a few words because the
teacher asked us the names only of the
things around us. We often spoke Greek
but then we spokesome English bedause our
teacher told us that if we spoke another
language we would have to pay,10O. A day.

We tried to speak English then." (RRC 18)

No students from Main Street School mentioned such events.

At Main Street School, however, the situation is slightly more

' complicated. It should be remembered that about half the students inter-

viewed in this group, knew some English' when they arrived. The interviews

suggest that only about Sight of these students actually used English

while attending the school, and some of them not to a great extent. A.

sampling of quotations from the ,students who spoke liAle or, no English,.

while there, indicates that a certain amount of.peer group pressure was

at work in some cases.

"The others didn't speak very often, just
their ownlanguage and'I was very sorry about

-this. I tried to speak with them in English
and...Sometimes I didn't have anyone to speak

,,to .in English and I used to go to' the library

and study." ...(MSS 10)

25
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"I wanted to speak English but my friends were
Greek and they wanted to speak only. Greek.
I couldn't speak all by myself, you know. So
I tot, spoke mostly Greek." (MSS 13)

"I used to try to speak English but they would
answer in Greek and say to me, 'Are you trying
to be a Canadian now?' So, I spoke Greek
sometiMes t,00. Here I speak Greek sometimes
too because if I .speak always English they will
say, 'So now you have forgotten your Greek?'"
(MSS 22)

Tn light of these responses one is tempted to wonder whether the

lack o English speaking students in Main Street School is at fault. Students

in attendance there, have little or no opportunity to become friendly with

English-speaking Canadians during the school day. However, answers to the

quef..tion of,vhether or not each student had any English-speaking friends

indicates that Regional Reception Centre students were only slightly better

off in this regard.

No

Main Street
School

Regional Reception
Centre

r.13

Only at home 4 1

Yes, at school 6 6

Yes, at school and
at home 0 6

Total 23 21

* Includes "only the teacher."

** Includes "just my sister."
1

For students in both groups who answered "yes," most of the

English-speaking friends cited were other New Canadians!
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"[At Main Street School] I !tist speak very short

English. Until my summer holidays. 1 go with
my Japanese girl friend. She speaks Japanese
but I speak Chinese so we c'an't speak the language
to4other....So we have to e.peak Englisl.. So in
the summer holidays we try to speak English and
when I go back to school it is :.eptember and I
can speak En4lish better than before." WF,3_16)._

Language is more complex than- the simple questions and answers

suggest: does the learner's faulty ngiih provide a good model for his

friends? It is both improbable and undesirable that a New Canadian student

simply not say anything until his English is perfectly adequate- for the

purpose. Access to other persons who speak one's mother tongue is undoubtedly

a source of comfort, and very possibly a necessary one, for the newly-arrived

.immigrant student. Yet it does seem unfortunate, especially in light of

the students' expressed concern for learning English, that this access

to the mother tongue works so often to negate access to English.

Students from bath. groups are aware of these problems. 'One of

the general questions inthe'interview asked what advicathe.students

would give anp.ther,New Canadian student who had just arrived. Once again,

the majority of studentsin both groups talked only of the importance of

learning English. Seven students, four from the Regional Reception Centres

and three flm Main StreetSchooll spoke of this in'thecontext of what

has just been discussed.

--"---"[I-Wobld tell him] to 'not speak", like in
Main Street, to not speak their own language.

- They have to speak English as much as they 'can."
(MSS 12)

"Don't-speak Greek or your own language. Speak
only English. Because at I spoke Greek and
my sister, at the same school, spoke only English
and now she is much better than me. She was in
another class and there was no Greek there;' She
speaks much better than me." (RRC 10)

4.



"1 would tell lim never speak his own language
at school, to speak only English.: Even if he

only knows a few words in English, he should
say what he knows and the ,.e goner will under-

stand.". (RRC 17)

"...if you speak your own language always it won't
help you very much." (R RC 8)

One hopes that other students will find it possible to follow this ad7ice.

(c) "The English of New Canadians"

Just as there is some question as to the quantity of English spoken

./
in these particular settings, there is also some question as to its quality.

One wondeps, for example, about the quality of English spoken by ...he Chinese

student and her Japanese friend. Although no questions about the quality

of English were included in the interviv/, some of the, more articulate

s t u d e n t s who made the most suggestions for improvement and expressed the most

t

complaints volunteered the following statements (all four were Main Stre

graduate's):

"...at Main Street the Engliih they speak there
is the English. of New Canadians. When I went-

there,...1-was the one in the class who could
speak the most English, because I had learned it
beforc2 but my problem was not getting to know
English but pronunciation. And that was a

problem I could overcome only with Canadian

I

peorle, English-speaking people....So the English
n I used was really,only, with the teacher because I

could speak more than most of the other students.
I didn't learn from them. At lUnch time or breaks,

where I T!4et some Portuguese boys or girls I found
it easier to speaito them in Portuguese." (MSS 3)

; "At the beginning [learning English] was not hard,

but now it's getting harder and harder. It is more

difficult now because in Main Street I didn't have

to pronounce the words quite well. All I had to do

was just say the wokd. The other boys and girls

would understand m' because they were of other

;nationalities. He e, if you don't pronounce the
words very well yqu are in trouble because people

won't understand You. Canadians won't understand
i

...Coat ihuecl



you.....There should be some Canadian students in
Main Street sbthat- the New Canadians can have a
way of learning how to talk to them. They talk

to each other. But they just say the word an

say it the way they think it should be pronounced
but if they say the word to a Canadian he will not

understand." (MSS 14)

"To learn more English Dew Canadians] shouldy
to mi* more with Canadians and talk to them....'

You will7get friends at schools-pnibably, at
schools like here but not like Main Street because

N. students there go to_ledin English and if they
speak to you they -night teach you the wrong words

and wrong,prtinunciation." (MSS 9)

ThereWas another indication that New Canadians tend to associate

prime:illy with those speaking their mother tongue. Answering the question

of whether they had ever "helped" another New Canadian, all but three

replied that yes,',they had givendirections, explained school rules, etc.

However, only two of'the Regional Reception Centre graduates, and only, six

from Main Street School volunteered-the information-that they had given

this kind of help to members of all language groups, or to others besides

those of their own language group. Under these circumstances the temptation

for newcomers to speak only their own language is more than understandable.

What results accrue in terms of the learning of English has already been

suggested.

Entering the Regular School

Leaving the special atmosphere of Main Street School or a Regional

Reception Centre, and entering a large secondary school "where everyone

speaks English,"'could be and often is an unsettling experience. To'some

extent too, the ease with which a student adjusts to the new school is a

reflection upon his previous preparation.

29
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P,s far as.immediate reactions to the new school are concerned,

the two groups were abouteqUally distributed. Answers to the question

concerning the students' first day at theschool they now attend can be

coded roughly as follows::

No answer

Positive, e.g., "I

Main,Street
School

Regional Reception
Centre

2 0

was very happy." 6

Negative, e.g., "It
was terrible." 5

All right, e.g., 4

"T was scared,
but . " 10 8

Total 23 21

Students who were unhappy were lonely and insecure, and felt

very much out of place:

"I went to the VicePrincipal's office and
waited for a while...then a student came
and took me to the classroom. And then I

started. I was very frightened. Everyone
was strange to me and looked at me, some
strangely. I didn't feel very comfortable....
I didn't understand the lesson the first
day. Ryas English-literature and they took
ballads and I didn't understand it at
I was so frightened that I cried and the teachei
said to me, 'Don't worry.'" (MSS 2)

"...a girl came from my class and took us up to
our classroom. And I didn't understand the teacher
when she was talking because the teachers from
Main Street School were from Europe, maybe born
in Canada, but they understood us. When I came

here I couldn't understand the teacher. And
everything was hard because in Main Street we
learned only how to speak English...." (MSS 23)

"I came here and went to the auditorium and.then

I met some Italian friends from and they took
me somewhere and I got lost in the building. And
I didn't want to go anywhere so I stayed in the
washroom for two periods. Then I met another

girl and she saw my crying. She was a Greek girl
and she helped me." (RRC 10)

30



It should be noted that these reactions were tied by the

students to language. In he same way those,Who reported quite a happy

first day often said that this was because ..,hey couldspeak English, and

understood what was said to them.

"I was al/ right because I could speak a little
English. In the class there is nc Polish guy
except one who was born here and doesn't speak
Polish very well. So we only spoke English in
this school. I was all right." (RRC 11)

It is interesting to see as well that the students continue to

refer to their friends, or acquaintances, with an ethnic label attached.

"I felt quite good because I had a Polisn friend
here." (RRC 13)

Another cause of happiness, for two or three students, was crossing ethnic;

barriers, e.g., lq liked it. I made two Canadian friends the first day."

(RRC 9). It would be interestin to see how long the identification-by-

ethnicity habit is-retained by tese students, just as it is interesting

to speculate on its possible causes.
.

(a) "Lonely is to hear the teacher and not to understand...."

Of the problems still facing the students, lack of adequate know-
,'

ledge*of English is the most commonly mentioned. Seventeen of the Regional

Reception Cem!.. e graduates and 18 of the Main Street School graduates

said that they were still having problems, -ibmetimes of a severe nature.

One major problem seems to be adequate vocabulary for particular subject

areas. Not surprisingly; history and geography are mentioned most cften as

courses where adequate vocabulary is hard to acquire. English courses Are

mentioned less often, chemistry less often yet, and one student commented

on the special vocabulary necessary for health.
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It may be that these current problems are the basis of the opinion

expressed by one or two students at the beginning of the interview that

schools should provide New Canadians with "lessons in all suljects...but

where the books are easier" (NS;', 1), i.e. concentration on regular subjects

on an introductory basis. Elsewhere in the interview, three or Va4

Street School students had mentioned in an indirect manner that rain Street

School introduced vocabulary necessary for some subjects such as history

and geography. The indirectness of these few references leaves doubt as

to the extent or success of this preparation.

Many students just state that they can't speak English, or that

they can't understand enough. Some of these -- very few -- single out with

gratitude regular subject teachers who will help them after class but an

almost equal number refer to a teacher who, for one reason or another,

wouldn't or didn't give them extra help. A great many students from both

groups are, of course, enrolled in special English classes. Still, one

can only have sympathy for the student who is quoted at the beginning of

this section.

"Lonely is to hear the teacher and not. to
understand and ask the teacher and he doesn't
understand." (MSS 19)

Only a very few students in this sample, about five from.Eegional

Reception Centres and two from Main Street School, are willing to state

outright that they are completely happy; although quite a few more say they

would be if:. -not. for their problems with the language. Although about half

admit to occasional twinges of homesickness, only a very few -- two or three

state outright. that -that theywould like-ta_go home, &point of view rather

poignantly expressed by cne Main Street School student:

32
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"olen I first came here I was only 1? years
old and I was quite happy but then after a
while you realize that you are far away from
your country. You have a language probi
and then a school problem. last year I digs
care very much but this year, ....his year I am

dying to go back to Greece. I want to go
back and live there and go to school there.
I don't want to go to school here any more."
(MSS 13)

Other students who express causes for their unhappiness refer to

things that must bother almost all New Canadian students, at one time or

another, to one degree or another. For this reason they deserve quotation.

"In Toronto the schooling is better. You
don't have to pay for it....You don't even
have to buy your books. In Hong Kong we
had to buy books, everything. But still I
would like to be in Hong Kong. I had friends
there. I could understand the language but
here I feel stupid." (RRC 6)

"They say I'm good in school]. I would do
better if I studied harder but I don't like
to study because I don't live in my own house
but in my cousin's house and when I go home
they want to play and want me to play with
them." (RRC 1)

"Well, the thing that upsets a New Canadian --
I am a New Canadian -- well they just don't
askmequestions, you know. They think that
I don't know anything. I can't write so well
and I am very bad at spelling and I can't even
speak either and so they don't ask me any
questions. And no I just sit in my one desk and
just watch. When I go out of my class I talk to
my friends. But in class I don't. I just stay
with my mouth closed....I put my hand up many
times and many times I know the right answer but
sometimes I am afraid that I am wrong. and I am
afraid all the students will make fun' of me.
They might laugh at me. That's why lots of times
I don't put my hand up. At home everybody goes
out, like my brothers -- they are always going
out with their girl friends and they leave me at
home with my mother and my father.. And I must go to
my room and-study. Study. Study. And nothing
else -- just go to your root and study. And I
want to go a little bit out...." (Mss 16)
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Others pin their unhappiness to one or two school sutjecz:s that they feel

totally unable to master or to what one student called "different co=1-..y,

different learning." (MSS 19).

(b) "Sometimes freedom doesn't really' help:!'

A c-neat mar:: students find that schools in Toronto are not what

they expected. The amount of "freedom" in Canadian schools may be a bit

of a shock.' The same student qto ed above was also critical of Main street

School on this point:

"::'hen I first went there, I couldn't talk. I

couldn't write. But\theyshould have told me
what to do. They gave me books to write, but
they didn't tell me 'write something.' They

didn't tell me anything...." (MSS 16)

He was the only student who levelled that particular charge so directly.

Other Main Street School students, however, commenting later on in the interview

on differences between Main Street School and the school they now attend,

indicated that for some students a double adjustment must be made: first

getting used to Main Street School, and then getting used to the regular

school.
4

Regional Reception Centre graduates did not make this point, even

indirectly. Asked the same question -- what differences they noticed----

between the reception centre and their present school -- almost without

fail they commented upon one or another of the phenomena of more teachers,

harder work more subjects, shops, or a bigger school, usually with'Alt

elaboration. It was Main Street School students who raised the following

points:

"In Main Street you play a lot. You don't

have to study like here...." (MSS 13)

"The teachefs are different. They care about

you more there at Main Street." (1SS 17)
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"I had more friends in my class in Main Street
but here no. It's better this way though. You
can learn more when you are with Canadians all
the.time. And you can't fool around: Main
Street is only .1.14St the first s-_ep...there is no
pressure on you, but here you have to study if
you want to pass the Grade." (MSS 15).

"Here the teachers teach very but _n Main
Street no. They don't learn you too much. In
this school the teacher teaches you until you
realize it." (MSS 7)

"Main Street is just for New Canadian people and
-yot get lots of freedom. You can do anything you
like....Eut over here you got to do it....I
think New Canadians should be pushed to learn,
because in Main Stree I saw many boys who should
be in some other scho 1 but they are for two
'years there. It seems`' to me an awful time waste."
(MSS 5)

It was mostly the Main Street School students who elaborated upon

some of the differences they had noticed between education here and in their

original countries. Again, some were more critical than others.

"1 think this school is too comfortable because
the\teachers are too free and that's not good.
You enter a classroom in Canada and you find
the students speaking and if the teacher comes
in, they don't stand up. They shoe have at
least a little respect for the teachei,because
they are not equal." (MSS 9)

"As I said before, it's much different, the
relationship between student and teacher....
It benefits the student and the teacher.
The student tends.to become more educated
because he is friendly with the teacher and
he can go to the teacher and ask hini many
things, even if it's not about the subject
they have just been learning...." (MSS 11)

"Over here you can fool around with the teacher
and it doesn't bother him at all. He just
doesn't care about you; Most of the teachers
don't care about you. When they .see you
playing they think,10h, the hell with you.:'
and let you play. In Greece they don't do
that. a _e,you learn. Because they want
you t learn._ln(MSS 1 4)

4
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"Here the t.:..tuchini.7 way is bet ter 7n class they

argue They discuss instead-ofreadi;;g Only--
from books. In song i..cni7you read only from
books...the whole,:h!rng'is the book, to memorlze

the_book-.-"--(S 8)
--

"They don't seem to care so much about you here.
Like in class, if you don': do any homework,
they. don't care.. The teacher is supposed to be

responsible too, you;know. should care

whether you do your homework. If you don't
do it, they just lip you go and then at :he:
end of the year you find out you are in a 1pt
Of trouble, just because you didn't work and
no one forced you to do it." (RRC 2).

(c) "They don't like us here you know."

One of the more interesting -- and surprising, in terms of quantity

-- themes to emerge from the interviews were variety of comments

describing what students felt to be negative attitudes towards themselves

held by other members of the community. Descriptions of various kinds of

discrimination came from the following numbers of students:

Between Canadians and members
of ethnic groups 15.

Between two ethnic groups,
other than Canadian 1

Within an ethnic group 2

Total 18

Ten of these comments came from Regional Reception Centre graduates, and

eight from Main Street, School graduates. These 18 students are, incidentally,

now attending among them nine schools, so the phenomenon they feel :s not

restricted to any particular area of a City

An illustration of conflicts which can occ within an ethnic

group is provided by a Chinese boy who said
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"The English people are friendly....The
Chinese Canadians'are not friendly with
the New Canadians. I don't know why, they
just don't like us. I like better the
Canadians than the Chinese Canadians who
were born here. They don't even speak

to us. They say bad things to us in
English." (RRC 12)

Some of the comments describing negative attitudes from English-

speaking Canadians were as follows:

"I think the teachers here, some of them,
look down on the Chinese....From thei
conversation, I know. One of'My teachers,
"I'm not going to mention his name, when
he speaks he likes to joke about the Chinese
and 'Hong Kong specials'."

ARE-THERE OTHER STUDENTS OF CHINESE ORIGIN

IN YOUR CLASS?

"Yes."

DO THEY RESENT THIS

"Yes, of course they
these jokes all the
look back at us and
it's not nice."

TOO?

do because when he makes
other Canadian students
it's well, it's awful and

HAVE YOU EVER TRIED TO TELL HIM THAT HE IS
HURTING YOUR FEELINGS?

"Yes, we did once. But I don't remember what

he said then. It's not nice to say these things
when there are Chinese people in the class. They

all think we don't understand English, and so they
speak about the Chinese and abOut the Japanese too,
and so on....Here if you say something wrong your
friends make fun of you and laugh at you." (MSS 1)

"...some people laugh at us whsn we speak Greek.
Like when I g.) out with my motherl'and we speak
Greek they are laughing-at us. I tell my mother no

to talk to me on the street in1Greek because I knov
people will laugh....I think some(people in my class

hate me. Maybe because I speak Greek, I don't know...

BUT THE OTHER STUDENTS ARE KIND TO YOU?

-"Sometimes, but if I do something wrong they say
"'oh, that stupid Greek.' They often use words
like that.' Canadians'go with Canadians in my

class. And the Greeks go with Greeks. They never

mix. Maybe because of the way we drass. We don't

wear mini, you see. We are not very fashionable.

37
...continued
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The Canadians only go with Canadians....The
Canadians...must learn to understand people
much more you know. They must not laugh
when we speak. I don't mean that all Canadians
laugh at Greeks, but they listen and we don't
speak good English, and so sometimes we can't
speak at all and that is why we have to speak
Greek. But they laugh at us. They could be
kind to us, much more kind to us. A few of
them are kind, but many aren't...this school
particularly is unkind."

APART FROM SCHOOL WHAT ABOUT OUTSIDE? WHERE
YOU LIVE?

"Some don't care at all. Others listen to us
speaking and then they'make fun at us and try
to imitate. I remember one day I was out with
my mother and we were talking Greek and one girl
just came and looked at us, and.she said Inuummml
like that. She was making fun. I felt hurt."
AMSS 22)

"Some of the students they are not friendly with
me. They maybe laugh at me. And they steal my
books...I think because I can't speak very well
English." (MSS 20)

-"When we change classroom, there is always a crowd,
you know and I can't walk very fast and they,push
me and say jail, you stupid, move along faster.'
They say other things too only I `don't ,know how
to say them....They are not polite. They only
say these things to the Chinese....I tried to
join a camera club here in school but I found
that the others didn't like Chinese so I quit.
If you ask them anything they act as if they didn't
hear anrthing. So I left." -(RRC 7)

"The people areOK. Some of them are friendly.
The Chinese who were born in Canada are not
'friendly to us. They don't like us. They

/won't help us, they won't even speak to us.
They think they are'smarter then we are
because we don't know English. When we speak
to them they don't ansver us." (RRC 8)

"I don't like the Englishspeaking studenta.
They didn't treat me well and so I don't have
to treat them well now. They didn't talk to
me. They .would speak slowly to the other guys
and talk about me....Some of the New Canadians
speak English very well and so the Canadians
are all right to them." (RRC 15)

, .
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Admittedly, these quotations include some of the stronger ones;

other students volunteered the information that although things had been

bad initially they were improving now. TheiiStatements reflect the

English-speaking world as it appears to theimmigrant student wha describes

it. And, to quote W. I. Thomas, "If men define situations as real, they

are real in their consequences."

An interesting side issue in this context is thatOf friendship.

Students were asked in the interview whether or not they had any English-

speaking friends now, i.e.in the regular school. The answers are at first

glance somewhat more encouraging, for 18 of the 21 Regional Reception Centre

graduates answered "yes," as did 14 of the 23 Main Street School graduates.

Howeverl;'scattered evenly among both groups of affirmative response were

disclaimers: "a Chinese girl," "but very few," "other New Canadian's,"

"including a Canadian," "no Canadians," "I think," "mostly Italians, only

one Canadian," etc.

It would appear that friendship with a Canadian is something that

is specifically noted. And perhaps that should-stand as the final comment

on integration, along with a piece of advice from a Regional Reception

Centre student:

"Always try to speak English. Try to
make friends with the Canadians. because
if you dontt try they won't." (RRC 14)

Overview: Who Helped You the Most?

Enough has been said already in this report to indicate that

there exists among the New Canadian. population in this study, dlot only a

wide variety of opinion, but a wide variety of experience as well. The

following figures provide an indication' of who the students felt had,helped,

them the most since they came to Canada..

9
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Not codable

A teacher'at the regular
school

A teacher at Main Street
School

A teacher at the Regional
R ::ception Centre.

"Teachers" or "School"

No one

A family member

Friend(s)

"Main Street School"

"Teachers and friends"

"Everyone"

"A Canadian immigration
officer" 1

Main Street Regional Reception

School Centre

2

S1

0

5

5

1

Oviouelylalgr"Word !help" was given a wide range' or meanings

-
by the students. While the variety of answers is-interesting it is

apparent that a special study would be needed to identify the critical

people and events involved in acculturation.

0

O
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THE !TEACHER RATINGS

The results of the teacher rating questionnaires are presented

item by item in Table 1. Only the 15 pairs of Main Street School and

Regional Reception Centre graduates who could be matched by sex and mother

tongue are included. They were distributed as follows:

Mother Tongue Male Female

Chinese. 3_

Portuguese 1

Greek 1 3

Italian 1

Polish

Total 7 9

-For reference the table also includes the average scores of all

Grade 9 studentsin the New Canadian study as well as the scores of that

grdup of students, not born in Canada, who learned English as a second'

language. To make comparisons easier the average scores for these groups

are presented graphically in Figure 1. As can be seen the rating questionnaire

did not reflect great differences between the two groups of graduates.

On two items; however, some difference was noted. Main Street School

graduates obtained higher scores than Regional Reception Centre graduates

on Item 1, which asked whether the student displayed appropriate classroom.

behaviour but the difference was not statistically significant. On Item

---%\which_asked wh4her the student accepted classroom goals and contribuled

actively to class activities Regional Reception Centre graduates were rated

higher than the Main Street School graduates and the difference was statistically

significant at the .05 level.

4
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If the results of the, graduates are compared with the, results of

other Grade 9 students it can be seen that the graduates are already doing

as well as most students: the exceptions are in the areas related to

language where relatively speaking, the graduates do not do quite as well

as their. classmates. (The rating scale is reproduced in the Appendix.)
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The dif 1.culties of doing ascmpar.,t;ve of

the New Canadian population were made apparent as thir

Two major difficulties t7o be taken into accoun .he

of New Canadian students are c alfferent in terms of

kind of , ?n fish instruction required, and of the amount and

English instruction received, that a "pure" example of ;-:rnolvfe:.

either_group could not be found. Secondly, because of v'nrl!c 12 r.xternal

factors, to match students according to programme meant th:It no

.iitch could be made according to age. Therefore, F:t,z3y, the Fample

of Main 'Street School graduates are older, on the average, -.Lan

of-Regional Reception. Centre graduates.

'Partially for reasons inherent in Main Street School

of admitting students only 12 years of age or older, the Main :Street

graduates as a group tend to be more academically oriented, e.g:, more of

them are now in an arts and science programme than their

Centre matches. The Main Street School students were also mere

and for this reason are-quoted twice as often as the :-%egional

Centre graduates. A deliberate attempt was made to provide quctali:n.:

from every student; no'student was quoted more than four times.

Great differences between the two groups of students did not

emerge either from the interviews ,or from the teacher ratings.

ratings indicated that the students are .faring about equally Well

--
regular school environment. The interview data suggests that memberr Of)3

both groups still have problems in English. An approximately ed.aai numl-er

from both programmes mentioned negative attitudes expressed toward: .hem,
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or towards all New Canadians, by.other members of the community. Put these

are.all individual differences, scattered among members of both groups,

and not concentrated in either group.

Students from both groups were unanimous in their desire to learn

English and united in the importance they attached to this knowledge. They

believed the first goal of the school should be to teach them English.

Inadequate English is what they say is holding them back now. Their advice

to other New Canadians is to learn English as fast as they can. They would

also warn other New Canadians not to speak their own language, even when

the temptation exists as it does in both Main Street School and the Regional

Reception Centre.

One thing that differentiated the two groups is that Main Street

School students, possibly for reasons outlined in the first paragraph of

this section, were more critical of their Main Street School experience

(and also happier when they first arrived there) than the Regional Reception

Centre graduates were of their experiences. All of these students had

already had more than half .a decade's experience of education in their native

land, and it is possible that they objected to the greater latitudes existing

in Canadian school practices as compared to the structured formality they

had dome to associate 'With learning. However, to these students there was

only one issue -- language, regardless of any philosophical positions their

Canadian -iducators-might have. In fact, the implication of some of the

students' statements, if one wishes to draw it, might be that they have a

one of learning the language which they identify asdifferent philosophy:

vocabulary and pronunciation, as efficiently as possible, and letting

cultural integration follow lhat. Whether or not it would be appropriate

to respond to the students' expressed interests and needs with what might

appear to be a more rigid and narrow programme, is a question that merits



some thought in any future consideration of aims and goals of programmes

in English as a second languge, especially for the adolescent.
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ADMINISTRATION BOOKLET FOR

T-.1CHERS' RATING OF STUDENTS

May, 1969

INSTRUCTIONS

Home form teachers of students in Grades 7 or 8 and English teachers: of
students in Grades 9 or above are to complete these ratings.

2. Score sheets are already marked with the students' names on them.

3. Using a dark pencil or pen, place an "X" over the appropriate rating
number in each vertical column. Be sure only one number in each column
is marked. Erase mistakes.

Please read each question carefully. Decide 'from your own knowledge the
ratings for each student.

Return the completed score sheets to the Research Department, Toronto
Board of Education, in the envelope provided. This administration
booklet may be discarded when the ratings are completed.

9
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Discipline

Displays behaviour that you, the teacher, Consider appropriate, tar your

1.

classroom.

Rate 0: Constant discipline problem; behaviour always inappropriate.

2: Frequent discipline problem; behaviour often inapprcorlf,t.

4: Occasional discipline problem; exercises some rel.!' con'rol.

Very seldom causes discipline problems; exercises ::elf
control most of the time.

8: Never causes discipline problems; behaviour always appropria

2. Ability to Get Along

Interacts with most of his classmates in a satifactory manner.

Rate 0: Never able to get alonG in classroom, (or in schoolyard).

///
Frequently quarrelsome, or limits social contacts to one
or two chosen friends.

4: Gets along with most pupils, and regularly participate
in group activities.

6: Often shows leadership ability in group activities, and is
popular with most classmates.

8: Consistently shows leadership ability in school con7:act2,
and is trusted by other.pupils

50
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3. Acceptance of Goals

Contributes to classroom activities, i.e. answers question:: readily,

talks during discussion, makes active contribution to class projects.

Rate 0: Shows no interest; makes no contribution'.

2: Shows limited interest in a few activities.

4: General interest in classroom activities; contributes

occasionally.

6: Wide variety of interests; contributes regularly.

8: Participates actively and enthusiastically.in all activities;

contributes more than do most other pupils.

4. General Adjustment Evaluati&b

Considering all aspect's of the pupil's adjustment to the classroom

environment, evaluate his position.

Rate 0: Quite out-of-place.

2: Seems uncomfortable.

4: Adequately adjusted.

6: Makesconsistent, conscientious efforts to improve
himself in relation to his school world.

8: Makes an effort to positively influence his classrooth world.



Reading.
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Reads with comprehension and fluency; conveys meaning to listeners.

Rate 0: Reads with little or no comprehension, mostly word
by word, without much meaning.

6. Language

2: Reads with word recognition and comprehension at bot-tom
level of class.

4: Reads with comprehension and fluency; conveys' meaning
middle level of class.

Reads with word recognition and comprehension at Loo level
of class.

: Superior reader, able to comprehend most material encountere,
e.g., magazines and books at higher grade level e..

Extent of vocabulary; correct grammatical usage of English; ability to

express self clearly, *(both oral and written) .

Rate 0: Generally very poor command of the language, frequently
misunderstood, or cannot communicate self due to inadequate
language.

2: Language poor;,on,obtasion is misunderstood.

4: Command of language adequate; child stil] maker come
grammatical errors.

6: Good command of language; no grammatical mistakes.

8: Extremely articulate for child this age; superior
vocabulary, clear expression of ideas.



7. Use of Out-of-School_Experiences in Class

Draws on background experiences, reading.

Rate 0: Shows no background experiences; reports no information
pertaining to the world. about him.

2: Shows a few background experiences; reports some information.

4: Reasonably well informed.

6: As a result of his background experience!:, he is often
able to Contribute new information.

'8: As a result of his background experiences, regularly
disple.ys a wealth of knOwledge. High degree of sensitivity
to the world around him.

.9

General Performance: Level

The quality of work; diligence in performing it.

Rate 0: Makes many errors; doesn't concentratei-_seems uninterested
in improvement.

:.Makes an effort to concentrate, still has difficulty with
work; quite a few errors.

4: Listens; performs as required; relatively neat..

Somewhat, above average; diligent; few errors.

8: Far above average; diligent; pro1uces extremely accurate
work.
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School Ability

To provide your estimate, of this child's abilitz, try to predict

how far you think he will go (ignore financial ability of parents).

Rate 0: Will have difficulty completing Grade 8 (for Grade 9
students: completed Grade 8 with great difficulty).

-2; Will not complete high school.

4 Will complete highschool.

6: Will go to university.

8: Will go beyond a B.A.
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INTEP.VTEW SCHEDULE

1. What is the most important thing a school can Oo for a. lew.Cana,lian?
2. What/kind of help did you need when you came to this colh'ry?
3. What, is the most difficult thing you have had to do or learn 7:nce

c9Ming to Canada?
4. Hbw did Main Street School/the iegional Reception Centre help you?

(5.' What do you remember. of your first day at Main Street School. /the
Regional Reception Centre?

6. How did the other stud-nts treat you?
7. Have you ever helped New Canadian students who have arrived afur

you.
8. How much English did you have to use?
9. Did you have any English-speaking friends while at Main Street School/

the Regional Reception Centre?
10. Was it harc1to learn English?

11'. What do you remember about your first day at this school (i.e. he
school you now attend)?

12.. Was it the way you thought it would be?
13. What differences did you notice. between Main Street School /the R.gional

Reception Centre and this 'SChool?
14. Do you have any English-speaking friends now?
15. Do English-speaking students ever make fun of you or tease you?
16. What things make you lonely or unhappyhere?
17. Are you doing well at school? (Wiat seems to be holding you back?)

What advice would you give a New Canadian friend who had just arrived
in this country?

19. What. have you learned about this city and this country?
20. How is school here different from school in -(your native land)?
21. Of all the people you know in. this country who has helped you the Most?.

What kind of 'help did he/she give y u?


