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’ ; A number of different methods have Leen used by
1nsttuct1¢*nal television (ITV) pro;ects to obtain audience feedback,
and some of these are now being used in-the ITV system in El
Salvador. We know that pretestmg programs on a representative sample .
can bring considerable gaJ.ns in learning. Another feedback source can o
be & classroom of puplls in the production studio, or a small-number

- of students participating in programs on camera. Some projects
teaching advanced material have used a talk-back system that permits 3
students 'to use remote microphones to talk to studio teachers ‘and to \
have their guestions or comments broadcast to the whole audience. A '

\ device found on almost all projects is classpoom testing. Because

tests are time-consuming they are often .,eparated by wide intervals.

However weekly €ests can be provided over te evision, and the results 4 .
guickly integrated into -program content. Finally, regular comments

from classroom teachers, supervisors and u€11 ization workers are

common to many projects. And although ITV. ‘in El salvador uses some of

these techniques, current ‘feedback channe/ls shouid be strengthened,

_and new ones developed. (MG)
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"FEEDBACK" FOR INSTRUCTIONAL TELEVISION

A teacher in a classroom is}in gooé positioﬁ to know how tne
lesson is~going. He can;see whethér his pupils a;e paying attention.
By watchjng their fé;eg and their movements, he can make a good\éuess
as-to whether they are intéresféd. If he has any doubt as to whether
they are undersﬁanding, he can‘ask é.few-questigns. If he bant§ﬁ;o.
Jknow whe;her everyone has learned the day's.lesson, he can give a
brief test;\,And if the pupils themselves are having any difficultiee;
they can asi\for help or explanation. Thus the'teacher is in poéition

\ K -
~t all times to know whether learning is going on, and, ¢ :.,t, what -

to do about it: moree explanation, more drill, more examples, a dif-

- -

ferent’ approach, slower rate of exposition, orlwhat.\ 

A television teacher, om the other hand, does not have instarn:

\

hpcess to such information. Even if he has pupils in the studio, and )u”ﬁ

'//

can.watch them, still he cannot possibly watch all the.classrooms”’
wherewbis-progrém is being received. Usually, he;teaches'td the

camera rather -than to students. No one can ask h;m/é question during

/

N

the program, nor can he see whether attentiqp'fé good and interest is
- '

high in the clﬁssrooms. He'cannot asE/a”dﬁick‘question to find out

viiether students are getting his point.. He cannot help an individual

student who is in_difficulty. Often he has to wait weeks or monthsq

for commenté from the classroom, or for test results.

For this reason, most instructional television projects maicc

<special efforts to obtain "fecedback' from the 'classrooms that are




o’

using the televised lessons. Feedback is a word borrowed, from elec-
croniey-end.used by communication-tiicorists to denote th: information
that comes back’to a communicator by wiich he can judge the effective-

ness of his message. 1In an ITV project there is nothing "theoretical"

)
.

or impractical about a fecedback system: It is simply a way to, substi-
VAN . o
tute for the kind of information on pupil response easily available to
B A
N A
a classroom teacher. It is immensely important to the studio teacher

becausc he fs vesponsible for a great number and Jarie;y of pupils, ' T
: . / e mamen -y e e

—— [o— RN OSTR

"and the effect of a mistake or misjﬁdgﬁent in tacti€s is therefore

multiplied. ‘ ,
The purposé of tﬁis memorandum is to déscribe briéfly a
. number of the different methods that.have been used by tnstructional
teovision prbje?tsito obtain fggdback in%érmation. o

Needles§ to say, mno cngoing ITV project has ever claimed to
have achievéﬂ\anmidealysyépeﬁ~of feedﬁack. The‘enormous'inigial
cffert required to master the technique and techndlogy_of ITV usually
lgaves all too litt}e time and money foru"softwére" need;, and amongst
. these the need for feedback usually ragés.far.below the nééd for
programs. Nevertheléss, most of the recent major ITV projects in’
faQeloping»countries have built in some kind or kinds of provision

for fcedback. The most common one (as, for example, in Samoa) is to !

~

ask classroom teachers each week to fill in checklists of comments

on the television programs. Some prujects (for example,.Colombia) -

N

\

have provided for a group of utilization spebialists to visit clas--

rocms at regular intervals, both.to assist the teacher in solving




- . ' : .
* . the problems of using tclevision and also to report back on classrcon
'; responses to the p'rograms. A very feu projects (for example, Niger,

in the carly years of the t‘ielevision'exi)eriment Athere) ‘have proi}ided

for. fgsearch pers;onnel to observk and study closely what happens in '\‘\

the classroom. - " o \

'Ihe. architects of the El Salvador e'd:scati_o'nal reorm program
. have been avare of thesc‘précedents, and have built séveral feedback

channels into their plans. The following pages will serve as a check-

\ -

list by wh_ich‘___ltolcompare what "E1 Salvador is doing in Fhi:s re;p-ect
against what might be done. Let us hast.en to sa.y, however, that no
ITV project up.ttia. Ehis timé. has ever made use of all the methods
listed in tt_ﬂ.s mgmox‘anglgm_,;,amd'{i)‘f&blably‘no -project ever wil¥ or
should. _Thé'preferr'ed gtrategy isl tm select some comb‘inatl f\
feedback methods;;_‘to serve loc‘all needs and- fit lo.cal capabilities.

For El Salvador readers of-i:hi's memorandum; let us suggest two

cuestions: Are there-'additio"nalﬂ feedback channels that shouid be

added to those presently in use? And, what, if Q_‘_‘_Y_t.hing-;-vn‘e'éd‘s‘fé o

-~
- .

"2 done to make existing fgg_d.back chanh‘é’lsbwork mb;éméff_ic_iently?
The"methods' to bg described im.this memorandum' are:

1. Pretesting programs

2. Teaching to pupils in the studio -

3. Imme&iate electromic féédback from the classroom

4, _Tést_iné at frequent imtervals on lear_ni.ng of program

content

5° Obtaining regular comments from classroom teachers : .
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6. DMaking regular observatiqns of.classroom activity

7. Obtaining regular reports on attitudes of pupils and
teachers

8. ~Obtaining repértsgon-specific problems

9. Expert reviews 'of programs and materials
: \ :

Pretesting programs

I3

N

Ideally;-every ITV program should be tested on a representa-
tive sample of the intended audience before it is broadcast to the
entire school system. We know that pretesting and revising can bring

about spectacular improvement; evidénce of this is the Lumsdaine and

.Gropper experiment of 1961, in which students learned a great deal

mere from science lessons that had been pretested and revised than
fron the lessons in their original form. When the:lesson was tested
and .revised twice, ﬁhefé was still more learﬂing. No teleteacher,

noznattgr how expert, can be completely confident that his televised

-programs will accomplish everythihg'they are expected to until they

* by program personnél in general who are awatre of the artistic elemqpﬁ

have been tried on styﬂents: That is the reason for pretesting.

»

"However, pretesting and revision are expensive and time-

consuming. @hey are often resisted by producers who are tfying to /////,

keep a schedule, by teleteachers who are sensitive to criticism, ani ,
. : ' . 7

i
- ,,r"

in programming and don't want to see it diluted by a scientifigyﬁT Lo

\ R

tude toward the effect of teaching. Therefore, the usual compromi:e

is to test a few prototype programs -- programs that can be made far




enough in advance to leave .ime for testing, and aregsufficiently

repreéentative so that the results of testing them wﬁll throw light

/ on the way the entire series should be taught.” I

Pretesting is research, and should be planned and conducted

-/ ‘by persons trained in research. //;sé:;tially it is a simple process,

3

y however. The prototype is s;r/éned for a classroom or several class-
/ / pud .
! . rooms of students. It’}s/necessary to know enough about the students

// to make sure they represent other students, or different groups of

the students, r whom the programs are being made. It is necessary
' \ [ . . ’ )
to ha:i;ﬁ/Spread of abil}tieskin the sample, so that the teacher can

-~

be sure he is not overreaching or underreaching. It is necessary to

’ N - . ° "\

vd ' : . .
ave a clear statement of what the program is expected to teach, so \

. . \

e that tests can be based on these objectives. Unless the subject

///// matter is completely new to “the students, 1t is customary to give o

/'matched tests beFLre and after the showing-so as to measure the
/( " change brought ébgut by the pfogram. The attention and interest
of the studeﬁts are Abservéd or measured by whatever method:seeﬁs
best-to the researchers. If there is any considerable misunder-
standing or failure to learn, students who have:dOAe poorly are
often interviewed inaividually in ordef to find out where the _ “~.“\
teaching hasfgone wrong. Then the results and recommendations . ' " i
arc presented to the prograﬁ'pefsonnel.

Even a single prototype program from each series, cgrefuily
tested long enough in édvanée to influence the rest of the series, N o

.

can make a notable difference in the effectiveness of a televised"

ERIC | \

s : . ;
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course. When the ideal project, if any, is designed, a program of.

testing prototype. 'prob'ra_ms Qill' probably iae combined with an ongoing
program of basig rese.arch, s0 fhat teéching problems. revealed b); thel
' _prototy.pgs can~ be .studi‘ed. in depth, ;lternative solutions can be

‘fried, and the results of tﬁe basic studies can be incorporated into
gengraliza’ti'o.n‘s on ITV method. But this is. ideal; even a féw _proto-

type tests are as yet uncommon in ITV p'i'ojects.

Pupils % the studio

’
’

One of the feedback devices most cBminonly used in instruc-

tional television-is’ the ﬁres;ﬁée of pupils in the ‘stuc\l\io,. This has
the advantage of giving the te‘acher much of tﬁe' same .infdr\mafion he
iould get if he wgre teaching in the classroom: Hé can "qbserve the
r-esponses. of his pupils, he can sometimes:as‘k them quest__ion'é,'. if he
. requires ‘respo‘nses from his televi.s'i'.on audienc‘e he can time t‘hos‘e
responses 'by his studio class. The disadvan't'agc_r'of ‘this metehod is

=hat some pupils may get shortchanged. For example, if one teachc,s

isn't

CO 4 camera so as, to be looking at his c,_1a~ss;'o<':m 'audieﬁ'ce, he'
likely to be teaching 'dir,ectly to His stuaio audience. If he allows
lils studio audience to interrupt ahd ~ask questions,i'als ‘a cl‘assroom
audience might, he may very well lose scme of his clé.f;sroom audie'nce."
And although the research seems to show_that a s‘tudio'claés lcarns

as much from the teleteacher as does ‘the classroom érouﬁ (sec

Wolgamuth, 1961), still it is clear that moving a class into the

kind of studio typically used for taping ITV.broadcasts, full of




N

cameras, lights, and cables, Qaqld disrupt not only the school hours \

AN

adjacent to the .television, but also the classroom tcacher's contri-

bution to the course.
Recently; a variant of the studio class has come into wide "

usc. This is the selection of a small number of students -- generally

from one to six -- to participate in the program, on camera. . (Studio
classes are us&ally,off-qampra.) The teleteacher .uses thege students
to help him conduct experiments or demonstrations, to respond where

class response is expected, somctimes to ask questions or answer

questions. Thus he is able to time his presentation, and to address
his remarks to persons rather than to an impersonal camera; and the

students themsclves provide a focus of interest for the classroom

‘vicwers. So far as we know, no research has been done directly on

tnis/practice, but in general the reports on it are favorable.
|

‘\ .

Jrmediate feedback from the classfoom-

The more advanced a class' and the more complex the subject,

/ .

[ : .
the more frustrated a classroom pupil becomes:at not being able to

ask questions or otherwisg¢ speak up during a television presentation.

[
!

[ . : ‘ s '
/7sr this reason, a number of two-way communication systems hzve bee

tried in experimental ITV projécts. At Pennsylvania State Univers’ty,
for example, several versions of a classroom '"talkback" -system were '
tried (see Greenhill, 1964). These permitted any student to signal

that he wanted to ask a question or make a ccmment, and at an: appro-

priate time the teletcacher could give him permission to speak into




et —
)

N . ;
5 a classroom microphone and, in effect, go on the air. These systems
R Y , . \ :
PR

secmed to be Ee*f{éb'f:i'ye in reducing the frustration of articulate
‘college students \being taught by télevision, and- also furnished a. .

certain amount of feedback to the teleteacher. In a large educa-

L - tional \s‘jrs-te;rl\, like that of El Salvador, however, they would prove

~

~.

~— . ~ ) .
infepsible both because of the cost of the_ feedback link and. because .,

.

any considerable number of questions and comments from so_ma class-

- N N

“rooms would disrupt and disorganize the relat"/i_yelt}.’/ bl\'ief and condensal P

television presentation. -

/ ’ ‘ ' A few projects have itnstalled a television monitor in the - i /

\ O

studio presénting picture of one of the classes to whom the tele-

vision prégram is being shown (for example, see Bretz, '1967).. In -~ /
. ~ N o i
some cases, a loud-s;;-{ker, tuned loﬁ, also_hés_been‘used so that - : / )

* S ' N S kN i — - N .
the teleteacher can time class responses. This requires a low-cos}t
. B i :

-

camera in the classroom, and a clo§ed-c'i'rcuit‘ or other carrier from ‘ !
" - . . 14 N : L . . /
~lassroom to studio. The advantage is clear; the disadvantage 1is ;

. . that the sample classroom may not' represent others. _ : o

Resrular testing on program content

Any ITV project. gets. some feedback from clas.sr‘oom testing.

-

sually this comes so late (at-the end of the year or'of a term)

that the teleteacher and the production staff can no longer correci ...

anv problems that are revealed. However, there is no reason why @
o p . . . 0

weekly test should ﬁ'pt- be given, preferably using five “minutes of

the teLeviéion itself, so that questions can be presented in the

\‘l~'/ ' . ' to . . ~ -;"-”‘.

- v »
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'Same way and at the samc time -to all classes. It would be possible

\

' to make the tests brief and correctable by the students or very

‘quickly by the teacher (multiple-ch'oic.é or sho_f't-answer tests) S0

[ 1

that résuits of the tests could. be known, if r{ecessary thrdugh

v

television reports, within a few hours. Thisiwoul'd allow time to

review subject matter, if necessary, or to inft:roducc different

i

approaches to the tbpic. .
. i

Such tests, of cburse',": would- require ;'the program people to .
. | .

decide clearly and sharply what they expeét'the students -to_ learn
_ : : T !

. from a given week of television, and what ahs‘:)'rers/‘will ;est whether

‘

the desired learning has oc_c'urred. The e'xperieﬁce of S_c,hool systems

| l.as been,.however, that it is more difficult to get learniné ob jec-

tives stated in behavioral terms, than to frame questions to test

o | .' . \

+he desired behavior..

y

If a quick-feedb.a_gk S);stem'like this \gne is going to work

\

‘atmosphere in which

+

wffectively, it will be ;necessary to create an
o . , ’ . . . A l\. ] .
: i:ne classroom tcacher does not think he is being tested, but rather

\ ’ B . o, \ ..
. /7 -

. is furnis'hing inf\ctrmétién to help the teletga‘cher do.a better job.
L SN T : . - .

1

5imilarly,. if the tests are o be graded b'y the students it will be

aecessary to separate them from grades in the courses., so that the

— . studcnté will not be tempted to copy answers or to report falsely

high grades.

v LRegular comments from classroom teachers

.

~

[ S . . . .

T, - . ' | \

Kl

!,
[

aneldt
4
-
.

T . This is the feedback device most commonfy used in ITV projects.

P
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Once a week or once a month -- in a few projects, after every 'tele-

_vised class -~ the teacher is asked to fill odt a report blark for

- ——— e,

the studio teacher .and‘ .other program personnel."'" In order to save

the classroom tcacher s time, the report is; de51gn N 'S0 that most’ e
- v~ e N\_. . ) N ' ;.
rcsponses can be made by checking a statement rather than by vrlting /
a comment. - I : \ \
) S . -
: / ' : ,
An example of this kind of report form is the c\ne used in - 7
_ Ve / o ///' : - . tG
American Samoa: L s '
Classroom feedback form (Government of Ameru:an Samoa, : .
Department of £ducatibn) . \
\_ ..‘\
. CLASSROOM TEACHEP..-FE_EDBACR
[Mak}:.a scparate sheet! for each sub- i v
A ject. Please give complete forms. to . .
. \ your principal.)] :
You, thé classroom teacher, are an important part of the television

‘tcaching team.. You are the one who works directly with the children. T
Wi are working together to teach them better. Will yoy help‘us do cur ‘ /
~art more effectively by complctlng this feedback? :

“lassroom teacher: . i ._ : evel: \

bate: " . chool: .

Subject: - o A nit number: v

Studio®teacher: =~ : ' ' Lesson number: = . ..

) Yes . No

Before the telecast .

1. 1 was able to get materials lizted. 4 (1. [

2. The directions were clear to me. .~ ()] (]

3. I had enough information to plan well, (1~ .01

- o RO
" The- telecast. \\

1. The main idea was clear (1] (] e e

2. The pupils understood the main idea.. (] [ ]

3 (1 1

The pupils were interested.




\
AN

- N L e g
— . . /’—/_._4.- - R RSP ___:‘_, e e P R E . 4 P
The telecast (continucd) . Yes No™
S~ 4. 'Thg pupils could s‘ee:clearly the things on 'the
’ - screen. — SR N R B
J ~ 5. The pupils could hear what was said. : A O R O
~ ’./ : * 6. The pupils understood what was said. : ~ [} {1
Co 7. The pupils had time to say or to do what the .
.studio teacher asked. . . ’ [} 11
“ 8. The pupils had time ‘to read wha_t was written ‘
by th. studio teacher. . . - {1 []
== - _ ___ After_the telecast e S
1. There were enough activities listéd—tO“keep X
< - . all of the children busy. . . j B O ER A
2. The pupills were very interested. . [ ] [
3. The pupills wanted to study more after the o
. B - telecast. (] [}
4 I could use the follow -up materials. ) (]
'5. I had time to do the activities. (] []
. /o . i
B {If lesson was not suitable, please say why. Suggest other activities
t:at you have used, Yor this ‘lesson or that you think would be helpfu‘.
Usc back of page if necessary.]
‘. ™ ’ . / ¢ . . . "...

Note that this form tries to obtain feedback, not only ot the ~
- televised class, but-also on the materials furnished the classiroom

teacher for his part of the class hour. Note also-that the most

S r——— L A . - V

- commonly expected problerﬁ"s"a‘t:e;represented~in ap inventory which can

\. . be answered by checkmg, and that, i\l addition to this, the teachei

has’ “an opportunity to state at greater length—any{gee}ions he ras,
e .( _/'

or problems he. has encount_e/red.\xutl] the lesson. . / L

Vo e
/

~ -

The problems encountered with.a form 1ike this are in (a)
° N\

zetting prompt and regular responses from classroom teachers, (b)

getting information in sufficient detail to know what changes to

- . ‘\ L . )
\ . v v , 5y
A . . S '

.
~
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make as a'result of it, and (c) relating the often rather generalized
remarks on the form to specific programs or parts of programs. The
best solutions to the first prdbleﬁ have usually been to have visiting
gupefvisbrs or school principals collect the fofmsf No completely
éétisfaétory solution has been found to the second problem. Teachéis ‘
are much less willing to set down a_thoﬁéﬁtful comment or suggestion
than to check a set of skatements. When they Qrite a comment it is
most often something pleasing (''Class going fine," ;'Like thé way you
are teaching,”), rather than suggestions for improvement. Yet the
most usefﬁl information'usuaily cﬁmes from'speéific comments and
cugrestions. If there is a rash of comments that "the tclsvision
tcaqher went too fast," or that '"materials were not availasle;“

then

thk«. central office knows what to'do;» But if a number of the blanks

‘report, for example, that 'the pupils,did not understand the main

idea," then moré investigation is called for. Someone will have to

talk to teachers and students, in order to find out why the lack of ™~
. ’ S . ~
underétanding'ccqurred. "On the other hand, if teachers could have

reported, for examplé} that pupils ' did not understand the Pytﬁagorean

“theorem because they did not clearly understand the idea of squaring,

then the teacher would havé\known that some réview was called for. A

combination of this technique with short quizzes to pinpoidt studeat-

_problems suggests itself here.’ Business and industry often encourage

their employees.to submit.thoughtful suggestions by offering rewards

for the most useful ones. Some version of this might be. tried in

school systems. .

NS
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The third problem -- relating comments to a particular program

[ S TCR IV I U B D

~6r program segment -- becomes more difficult the more programs arc

.covered in a single report. Yet most schools try to protect their

= R SRR teachers from having to fill out a feedback report oftener than once

a week for any course. One solution for this would be to divide the

. - > .
work -- in a course with three television classes a week, for example,

ask one third of the teacher corps to fill out reports on each day.

'y

Reguiar observation of classrooms

-

‘ Television instruction is a.kind of team teaching, in which

some of the responsibility is carried by the studio teacher, some by
ro the classroom teacher, and some by the teacher th“pfepares the

matorials and outlines for class use. Yet, unlike what happens in

-~

sost team teaching, these three teachers do not meet regularly to
plan yhat each should do in relation to what the other is doing.

- Zather, they count on the ‘makers of the curriculum-outline and
.~’/ : ‘ . N
— o teachers guide to ensure that the classroom teacher will fit his

part of .the teaching to what comes in on the television.

"Jhe ther -

this actually happens is in doubt as long as the team teachers are

isolated from each other.

_—

~When supervisors or utilization officers observe classrooms,

they are able to bring back not only a report on what the classroom

3

' ... teachers think of the television teaching, but also a description of
vvhat happened during. theit time in the classroom: how the 'students

reacted, how the class went, and, pefhaps most important, how the
.. A3 .

(3 ' ‘ - '
ERIC o | .
e :

¢

TR
oy |
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classroom teacier is conduc;ing his part{bf tﬁe class period. . For
commentg ori how ; clasgroom obscrvation can be conducted, see ée§earch
Memorandum No. 1 -~ "Measuring Educational Development Through Class-
room Interaction," Septembér, 1969. |

.A simpler, less systematic, but highly effeckive form of
classroom observation can be accomplished by the tglevision teachers
themselves. If the televiséa classés'a;é transmitted from videotape,
aé mosic of them are today, every studio teacher 'can visit a class --
ﬁérhaps once é week “- .to watch what happens when his own program is
broédcast.. Some teleteachefs worry lest tﬁeir presencevin'a c}aséroom
wou%d dgstgoy thé'"liveness" of the broadcast; others have been known
to‘worry lest their appearance in life detract from~the personality
they have built up aﬁ television., So Far as the second objectionris‘

concerned, the result is usually the opposite:l»?bgzﬁagg;ggggived as

e — e

6id friends, éhé.sooﬁ.find, as tele;ision entertainers have long
known, that 'personal appéarancés" help rather than hurt their tele-
vision reputation. So far as the first objectioﬁ goes, no negati?e
effects have been reported, and even if there had beén some, they-
would easily have been counterbalanced by what fhe studio teacher
learns by seeing his own teacﬁing used in.an actual clgssroom.

A

~

Reports on attitudes

Several of the feedback methods we have mentioned provide

4

indirect information on whether studerts like televised teaching,

what they like or dislike about it, whether teachers feel comfortable

Y
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with it, degraded by it, or threatened by it, and what they find
helpful or difficult, desirable or undesirable, about. it. These

same questions can be answered directly and more systematically by

administering attitude scales. The tests must be made carefully and
skillfully so as not to encourage answers that might be thought to be

. self-serving, or to,represent what the tester or the supervisor wants . ' 4

to hear.

Reports on_specific problems - o

T v | _ . _ ' .
Very often, feedback informatibn points to a problem but not

i . : :
to its solution. Test grades at the ‘end of a unit are uncommonly ) T

low. Students are showing lack of intérest in a certain topic. Many . T

classroom teachers report that thelg/pupils did not understand the

“main ideas»9§“g_wg§k_pﬁ,;glgvi§e§_Qeaching. And so fArth. These are
clearly problems, but to know what to do about them it is necessary :

to gather more information and perhaps even to try out a solution oi
- » . 4 ' ' . .\\ '
two. : N . .
. '

: o ’
This is the most dommonly neglected aspect of ITV feedback

’

systems, probably because it takes time qéd personnel and has to be

Jdone on call, rather than on a regular schedule. Yet some nations

4 [
think "cducatibnaleiremehq'are so‘essghtial that in some gf its
. 7 oo
schools'théy have institutionalized this role in the form of

. snecialists who will come on call to he1b solve the problem when a

L. ji . ) ]
number of pupils are .not learning ag they should: 1In El Salvador
recently, Help-was sought from fhe;evaluation'fesearch team when
W . i '

eane

S
B
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second-term tests revealed a high incidence of failures in mathematics.

Q?ésgﬁonnaires and interviews with teachers and students showed that

among other problems students had simply been unable to keep ub with

the pace cf the course. ~ This finding was fed back to the program
staff quickly enouéh so that, instead of introducing additional new
material during{the last month of the following term the teleteacher

‘used that'time for review of the year's work.

'

Not many ITV projects have cither '"firemen" to put out "fiye:'

that are discovered, or resident research teams to make studies on
. . \

order (indeed, this latter cannot be done very often in El Salvador).
. '\ - , ' .
The problem is, then, who can be assigned to look into and diagnose

u

problems that the feedback reports turn up? The supervisor is most

often given this task, but if he is to do it well he must have time

. available and he muéE be trained for this kiad of prdblem-solving.

-

-

Roview of programs and materials

Thé most valuabie feedback comes from studie§'o§ observation
6n the actual use of broadcasts and related materials in the,cléésroom.
Howevef,lthere is also a great anllto be gained by éxpett review of
fapes and- materials.

This typically happens at the end of the yéar, when it has to
te decided what programs to reﬁake and what class and teacher materials
to re@ise. It 1is typically done by members of the program deparfment.

A great deai can be gained by adding certain gther viewpoints to the

AN . -
o - /

Ll 1
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reviewer group. The most obvious addition is teache~s and super-

.

visors, who. can speak-ofAth.materiais from their experience with
them. Anothei.importéht viewpoint is that of expérts who are
familiar with television teacﬁing in other cpuntries, and ban
introduce.informationlas to how éome of“the problems of the course
have been solved elsewhgfe, and how»some.of the §ubject matter 1is

" taught on television/elseﬁhere. It is, of course, extremely hard
L 4

@,

. . - ) D :
- . . A
for programmers and teleteachers to look with a fresh viewpoint at

their own work. Addition of experienced reviewers from outside the

program group would be of great help in this respect.

/An ideal program of feedback for ITV

- There probébly,is no such thing as an "ideal" program for
obtainiqg feedback inforﬁation, because information from the different
chahéels begins to overlap, and at some pdint the planners and admin4_
istrators of an ITV project must decide how much overlap they wan& to

say for, and what combinatich of methods -- within their capabilities
. . o,
-- will most efficiently give them the amount of feedback they feel

they need. Therefore, rather than ideal sys;ems{'there are adequate
- ) . E . !
or inadequate systems, efficient. or inefficient ¢ﬁes:

. Iﬁ;eétima;ing the adequacy of arrangements for feedback, an

~

[

ITV project director might well raise the following questions:
1.  In preparing instructional programs to be televised, doeu
'he have the guidance of previous tésts of programs of the same kind

‘. .
"“on the same type of pupils?

19
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2. 'Does he use'pupils in the stutlio frequently enough so -
that the te1_eteacher can pace his teact;ing? ' |
3. boes he get test resuits back from the classroom frequently
enough so that the television teacher caa be guidecl by'then‘\?
4 Does he obtain regular coqzir;ents and evaluations, in a useful
form, from the classroom teachers? ,-/
7

T 5.. Does he really know what kind of teaching is going on,

,
/
! +

aroucd the te1eVi‘aion, in the cias‘sro‘om? ~
6. Does he haire- su.ffic/ient information on attitudes of.pu'piis

.;and teacher’s toward telev1si5n teaching in general, and their te1ev1sed
”'. courses in particular" A / |
_7.> when he discc:/;/er's a learning or‘ attitude ‘problem, does he
ha\'e someone to study i/t sufficiently to 'find out what to do about it?

’ '8. When' the/time comes to review the program in order to
decide wha't’ changes shail' be made ‘and whet programs remade for the
sext year, is he/able to bring to that review process not only the.
judgment of hig program peop'le, but also the’experience of his teachers

. and sopervis/d/rs; and the experience of skilled observers who have .knc:'.»:llt
1TV elsewhe’re\? |

The feedback system in El Salvadgr
’ - %
/ . RUEV N

./ Checking what El Salvador has so far done to provide feedback

/
o}ts 1TV programmers, this is what we find:

// - Pretesting programs -- not presently done in El Salvador:

Pupils in the studio -- there are no studio classes,.but pupils

/are occasionally used on camera to take part in programs.

-
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Inmediate electronic feedback from the classroom -- there are
Y

no provisions for this system in El Salvéq?r.

\

Regular testing on program content =-- the schools themselves

give achievement tests at the end of each'trimester; the research and

evaluation' tecam gives achievement tests at thé\beginning and end of

\

|

each schboliyear. Classroom test results. are, therefore, available
. s, ‘

~

to the studio teacher not oftener than every three months.

Regular comments from ¢lassroom teachers -- classroom teacters
= A

have beén asked to fill out a_ feedback form on courses about once

every two weeks.

Regular observation of classrooms -- a utilization supervisor
visits each classroom once a week, on the average;.these supervisors

are now trying to perfect a guide for classroom observation. Some

studio teachers visit classrooms often enough to see how their progre:..

' /
are being received and used.

Reports on attitudes -- the research and evaluation team give:

attitude tests to pupils and teachers at the beginnir.g and the end of

each school year. "

Studies of specific problems -- the research and evaluation.

team has investigated one such preblem, but has limited time.for such

work., , : \

Review of programs and materials -- this is undertaken by tne R

wrogram staff at the end of the school year; an average of one-third

to one-half oi programs are being remade from last year.

\

21
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Some suggestions .

It is cvident that El Salvado? already has z number of feed-

.back channels -- in fact, more’ than most ITV projects because of its
strong utilization program and the.presence of a research and evalu-

ation team. We venture the following suggestions:

(1) Because of the number of feedback _ch:annels,already

, .

available in the El Salvador project, it would seém desir'éble to make

v

sure that these channels are working as efficiently as possible.bef'or::
adding new‘onEs. For example, there might be an effort to péri:gct the

téachers'_' feedback form to make it as practically useful as possiblec.

The presené effort of the utilization group to perfect their classrocn
observation guide is obviously of imp'ortance.v Different ways of using!

students to" furnish incidental feedback és participants in programs

might well be tried. And studio, teachers might well.be encourage;:l to

PR 4

visit classrooms as often as possible. : '

. (2) The easiest and probably most practically useful additicn P

to the present feedback program would'be a five-minute test in each
telaevised course eaé!} week, so ~that it céuld be knt?wn whether. at legf,:
the ‘essentials of the ¥Ydurse are being understood and learned -- in
time to do something about it. Needless to sa&, this kind of feedback
would. be more usgful', du‘ring 1970, in the eighth grade, where programs
are being mad; >;1ew", tl;an in the seventh, wher\e p‘flog-rgﬁ\s"will already
have been revised and taped on the basis of the previous year's

experjknce. ‘ o .-

0
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(3) When it becomes possible, El Salvador should consider

pretesting prototype programs for each new series.
N

\

y ! ‘ ‘\
, o \ .
¢ . \ .
[Reference to research reports in this memorandum are to titles which

are listed and described in Chu and Schramm, Learning from Television:
What the Research Says. Washington: NAEB, 1967.]
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