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'IAJUAL FOR CODING ACADE.fIC SURVIVAL SKILL BEHAVIORS
‘ AdD TEACHER/PEER RESPONSES
Joseph A. Cobb

University of Orewon and Oregon Nesearch Institute
Introduction

This.hanual has been written to'prbvide observers with a detailed
description ;f the ptoce?ures and techniques requirgd for academic

™ survival shill data col}éction.._Standardized procedures are necessary

for the gathering of obiervation data to maximize the likelihood that

results based upon the data have wide éradtical and theoretical appli-

cations. By minimizing procedural difference it.seems possible to

compare data collected by different observers. The procgdureq include
interactions with academic personnel, timing vithin observations, and
reliability checks. It is honed that this manual will provide the
frameworik from which excellent data can be generated.

The observer is vieved as the keystone of data colleccing in the
.Behavioral approéches to problem solution. In more traditionu«l -ap-
proaches the use of tééts have served a similar purpose that now is
gerved by observers. The test c:aminer used 5 étandardized brocedure
for administering a test to reduce differences in the test situation
from subject to subject. In’'addition, subjects were required to
respond to similar test items. In observation work the procedures used
Ly observers parallel the test administration procedures and the be-

h ) havioral codes used by the ovservers parallel the test items. The

Q . ——
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observer needs to consider that procedures remain invdriant.from ob-
servation to observation and that the ”?est items" remain the same. Thé
“test item” definitions.must be cléar and'conciﬁe in order that within
and across observefé the same ”tes;'items" arenﬁeféétapplied. 1f the
definitions are unciear then the'ﬁ;ssifility arises that.different o J
observers may use the same. "test item" for different behaviors. While

the test items in traditional assessment are set, the possibility exists

that the ''test items”.Ean fluctuate day by day in aﬁ observational pro-

cedure not because the definitio& uas changed but that the definition

used by the observer has cuanged. Thus there is}need for cbnstant and

systematic feedbggk conceraing auv discrepancies or lack of discre@-

ancigsjbetween an observer's definition and those specified in»thel

manﬁal. In order to determirne if such}discrepancies exist a plan for

‘(checking reliability will be detailed.

Procedures for Observing in an Academic Situation

The following are a list of guidelines to be followed by the
observer to assure smooth data pathering throush proper equipment
functioning and by establishing and maintaining excallent elations

with school personnel. : . ‘ ) -

Al

A. Before an Observadion
an :

1. Check that thb timing device used to produce auditory

signals is set and working éqcurately. The device should be routinely
checked at weekly intervals ana*at any other time that the observer

thinks the device may not te functioning. Yhen the auditory device is

not being used make sure that it is disconnected. The device runs on
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batteries and can drain tue batteries rapidly if left on for any neriod

of time. : T

2. Be sure you knov where the tuchool is located before leav—
ing the office. The use of a map or a check uvith otier people tho have

beea to the school slhould reduce the chance of missing an observation
. v
because of getting lost. i{lave tlie name, talephone number and the address

of tiie school on a sheet of paper that is to be taken to the observation.

ﬁgib If lost, telebhone the school and a member of the school staff can

direct you to the school. ,

3.. Check before leaving the office that you have/an auditory

'

device, an earphone, a clipboard, two sharp pencilé; and aﬁ adequate

. I
;

2

supply of coding sheets.
4. Plan on arriving on the school grounds te& minutes priovr

to the time tﬁat an observation is to begin. This wili allow enough

time for preparation so tﬁat the observation can progéed on schedule.
5. Follow the rules that apply to visito é to a school.

a.’ Chegk in witH,the secretary at he office and tell

-~

3

her that you are from Dr. CoblL's office ani/yill be observing in

such and such tecacher's room from to + taen coing into a

new school, in addition to the above, givé/your name to the

. | / )

secratary. - /

b. Some schools have dress/codes so it 1s important
tiat the obscrver dress in a manner cceptable to the school
official, e.g., dresses and not slacks for women, and shirt and

tie for males rather than T shirfs. Additionally, groomine is

important, long hair and beaﬁ? for males are acceptable if they

Q /
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are trim and neat. The schools have agreed to'péfticipate in

J
projects and in order to maintain satisfact?ry relationships it
is necessary that adults in a school buildihg follow the same

rules that apply to the teachers.

-

c.  After reporting to the office the observer goes di-. ..

fectly to the clqssroom,.arriving approximately five minutes .
before the scheduled observation. The observer checks that all
childrén have numbers pinned on fhcm conspicuously, if not, EH;‘“
teacher is informed. The ébserver checks with the teacher on the
seating arrangement for.the observational period: éé soon as the
children are in un activity area tbe observer makes a secacing
plan, putting the children's number on tge apbropriate spaces.
Once observations have been made in a classroom the obsegﬁﬁr can
have a diagram ready before entering the classropm so thatE%#e
children’'s number is all that has to be filled>in.

| d. When the observer enters the claésroom.a minimal
amount of conversation should occur with the teacher and students.
This rule is to be applied at aly}times. Some observers have
teen placed in difficult positiﬁks wvhen ‘they have been asked
advice of a professional natufé‘by teachers concerning their

difficulties with children iq/the classroom. Iv order to avoid

that possibility, the Qbserv@r primarily talks about the simple

mechanics of the observation, e.g., vhere to sit, what the seating.

plan «ill be, who is absent, and not about particular children's
food or bad points. Thi’s Joes not mean that the observer is

unsocial; the usual social amenities are exhibhited, e.s., "Good

.. 6
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morning,’’ but no extended conversations. Teachers know that these
rules are in effect so.they do not expect langthy interactions with
observers. Likewise conversatious with the children do not occur so
that the oiservation is As little.affected by the observer's présw
ence as possible, As soon as an obseéyg;_becomes an active part
of the environment, i.e., children reépénding to the observer
through initiation of interagtion the neutrality of the observer's
presence no longer is maintained. Children accommodate quickly to -
a neutral observer and continue their activitie; as though the

observer were not present.

B. During an Obsérvation

1. As‘soon as the observer begins coding there should be as
few interruptions as possible., The' importance of.gaﬁheping a c;ﬁtipuous
flow of data as the students interact with one anotﬁer and with the‘
teacher is based upon consideration of situational yeriables occurriﬁg
in the environment. 1In the classroom the situation can change very
rapidly from one in which the teacher is lecturing go one in which she
may be asking questith and in the nekt'few moments having children
read aloud. Because/of this phenomena it is necessary to sample as many
children as possible urider eaci of these conditions:; if time is spent
in preparatory gctivities,'e.g.;‘qumbering pages, sharpening pencils,
etc., then data is irretreivably lost on some children, and as a resuit

the analysis will be less complete. .
2. Children should be coded in the most convenient sequential
manner for the observer to produce maximum data. The ‘teacher may not

"have the children in order by the assigned numbers, the observer should

7
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take the ex:;Let:ir’is" order ahd u;:e .that as the particulafr sequence. For
.example, in individual seat work the children may be in rows and ‘the
numbers of the children in the fn:st: rov are 1, 12, 8, 3 4 and 7, the
observer should code by that arrangement rather than coding number 1,

and going to number 3, then to l\umper 4,. etc. This arrangement will vary
from day to day as t:he teacher chenges the é}lildren's seats. 'f!xe in~

nortant aspect is to have, the data collected on all children seauentially.

\ So, in the above example t:he observer would code each child and after
t:‘le first go around would t:hen begin coding in the same _sequence again
until the observatious were completed for that day, or the children

moved into another activity area. If t:he latter occurs the observer

PN

would begin a different sequence depending upon the placemert of children.
in the new area. TFor example; the children may go from individual seat

" worl to a readinr group_end be seated in a different order,; rather than
sticking to the former sequence of coding chiildren that t}ad been used
in individuval seat work the observer codes the children according to
the new seating arrangement.-

3. then two observers or more ere coding in a classroom there
should be as little interchange as possible. Talling among observers
should only occur in unusual circumst:anccs, e.g., 1if an observer has
broken both pencil points.:  Talk about the teacher, the ehildren, the
‘rmle‘-:_. the functioning of auditory devicrs should never occur. The
less the distraction caused by, ob‘server'"interaetion the less the possi-
bility of obtaining biased data. By having prepared for most con-
tingencies that can occurﬂfdurin'; an observation the observer is freed
from the necessity for interaction during the observation itself.

'
- i




C. Following an Observation

1. The observer leaves the classroom as quietly as possible,_
stops ‘at the office before leaving the schobl and tells the secretary
that- tﬁe observation is complete.

2. All'equipm'ent should be returned to fhe. office and
information completed on all sheets,

3. At the office the observer can make any corrections that

were not made in the classroom. Sometinﬁg in thinking about a parti-

)
PR3]
Kl

cularf coding sequence the observer mav vant to replace the code that
was used with one better giescri‘uing the behavior exhibited by the nerson
in the classroom. |
4. Enter any coding questions into the log book;‘ these vill
be answered and discussed during observers' meetings. It someti-me'g -
hapnen; that an existing code does not seem to describe the situation |
that is being observed; b‘y writing these down immediately followirg an : 1
. . ! 1

observation the 1likelihood of forgetting decrenses and the information

. R :

gained regarding the incomplete{xess of the current system will aid in

N
N

making subsequent revisions. .

5. In o notebook record the inpressions received during' the
classroom 6bservati§t1. A paragraph or two describingl‘the situation
as Specificaily as possible will help the psychologist working with

the teacher in the classroom.

Use of the Coding Shect -

. The coding sheet, an example of vhich is nrovided at the end' of : IS

the mapual, nas a heading which describes the situation in which the

v

~re
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observation occurred. Iq addition, theru. are 33(];;%3 cbnt:ainim; 19
behavioral codés.‘

The first 1ine of the'headiﬁ-p nas spacez beside the words
“Observer,* ISheat #," and “Classroom Mo." Beside the word, '‘dbserver,"
the initials of the observer are_‘&gcl__o_n,each coding sheo.t._ Tae
saeets should be numbered sequentially for cach observation, beginning
witih the number one; these numbers should be placed alongside "Sheet if."
A nunber is assignad to eachi.classroom by the project and should be

. placed besi;ie ‘Classroon Ho." The second line of the heading has space
for the date and academic activity. The date should be given in full,
iﬁbl\qdi_ng thie year, as data may be gat:hered from one classrcom over a
two o;\:t:hree vear span. ité name of t:lle acadéwmic activity in which €he
observation oécurs_ silould be iucluded, e.g. ,, arithmetic, social studies,
etc. Snace is provj..ded'on the third line of the heading for the stvruc-
ture provided by the teacher, and the ¥ind of work (groun, indivi-:iual,
and t:ransit:iona.l) that vas occurring at the time of coding. When
.

changes occur in either of the two areas while the sheot is Leing coded.

a syubol is to be placed at the beginning of the subject line in which

tue change occurved. The symbol should be the first lettex of~ the five
categories used to charactetize the situation. For instance, if ‘the
teacher is lecturing to the class and then begins to héve them work on
ir)dividual \o.'ork’__g,ss‘ignmontis‘ at a boint where only part of the ciass; has
been'codeil', an “'I'" 1s Placed in front of the éuild's number at which
point group work changed to individuzl vork.

The definitions for desctibmn tbe strurture provioed by the

— ‘ . teacher, and the kind of ‘Jork are as follows ’ .
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w.Structured: The teacher has srovided clear and Spécific guide~

lines for the children‘s activities. For example, the teacher has

_ given clear instructions to the children about the work to be done at

their desks and the acceptavle activities that can be engaged in once

the work has been completed.

14

-Unstructured: The guidelines for the children's activities are
e e e - 1 L

vacue and non-specific.

. Waat they are geing to do.

2% -

3

-

+

For example, the children are enpagéd™in™
o
numerous non-supervised activities in the classroom and they determine’

Groun- The majority of children being observed are engased in a

group acti;(ity. xamples include children é:l_.t:ting in a small reading

group, and the enffire class listening to the teacher lecturing or a

' .

L}

child recit:irig.

.

3

‘Individual: The majority of children being observed are engaged
N

in C:nd:’}\(idtml as opposed to group activity. " Individual includes not

only sol&ary vork, but also two or' three children working together.

\ e
\
pairs on assignments are some examples.

-'hchildren wonl\cing on assignments at their desks and children working in

»

gransitioné_IT The majority of students beiﬁg observed are between

activities within a neriod, or between academic and non-academic periods.

’

vidual assienments during a reading veriod; at t!

Examples include children moving from a reading group to work on indi--

1e end of a reading
AN

period tiie children are preparing to go to recess; the ch}\ldren are

’changiné from a reading periol to an arithmetic period.

S

The observer should code each sgudent's behavior sequentially.

Each student is assigned a number according ‘to the teacher's seating -

plan. If a student is absent drav a'line through the approoriate °

[
A

o -
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')('9\ in front of the student number and drawv a liné through all behavior

creating a meaningful data bank: The data vank is used for analysis

. \ .
auditory clicl which occurs every six seconds the odserver savey time and

" can immediately bepin observing the interaction that is to be coded..

Cobb 10
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nunver and all behavior codes for that student on 'all observation sheets.

[}

If a student leaves the classroom during an observation session place a !

codes. The observer will code the appropriate behavior by placing a

circle around the category on the coding sheet. ¢If there is a resnonse

'\t:o the behavior by another person which can be discerned by the subject,

f:-he response 15 tc be coded. A verfic_al line (/) is to be placed

\

through the symbol of the response on the coding sheet 1f the response

is by the teacher; if the response is by a.peer, a horizontal line (~)

is used.

-

~——

Procedures to Follow When Coding T

The proper secuencing of coding behaviors is imperative not only

for observer reliability to be maintained at high levels but also for

of int:érvent:ion effectiveness, of perr and/er teacher behavior on
subject behavior, and of other quést:ions both pract:icai and theoreti-

cal. The seque.ncin\g should fellow as outlined below. o !

1.” Locate the Child: When coding, the first task is to locate -

the child to be coded. 1In some cases this act will take a second, in
that tone child will be in close prokimit:y to the child for which coding
has heen completed'rﬂ{‘ setting up the observation (see page 5) to ~

-,

ninimize the time spent in locating children more data can be gat:hé;'ed.

2. Neset the Time Device: As soon as the observer locates the

child the reset button should be dep're.ssed. Rather t:h'an't.-rait:ir)_'g"‘\gor the

¥ : L

! s
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3. Observe the Subject's Behavior: As soon as the observer has

pushéd the reset button it is necessary to look at the child for abouty

three seconds anid determine whicih codes depicﬁ the‘ belhiaviors exhibited : -
by the child. —?;-iost of the time only one code is applicable but in other

cases more than one behavior is exhibited during the three éeconds.

4. Observe Teacher and/or Peer Responses to Subject's Behavior:

-After de't:ermining tile subject's behavior the observer should scan the

classroom environment to determine if any response was directed to the

subject from the teacher and/or the peers.

5. Code the Subject's Rehavior and the Teacher/Peer Responses:

Code t:l;e behavior of the subject and the responses dir“t‘acted especially
to the subject.

a. If the subject has exhibited more than one behavior during
tiie three seconds g_qg the behaviors occurred sitﬁultaneously then the
vtehaviors and responses should be coded on one line.

b. If the subject exhibited behaviors sequentially durihg
l'he.A tliree seconds and there were o teacher and/or peer responses tﬁe
behaviors can be coded on the same line.

| c. If the subject exhibited bchaviors sequentially during the . -
three seconds and there was a response toAé-r;l_‘v one of the behaviors, two .-
lines should be used for coding; the first. line for the first'observed
behavior‘(s) ar‘d the second line for the next observed behavior(s). The
response slhould be placed on' the line in which the behavior to which
the response was directed is co'E!éd. For example, the sul;j'éct may ‘have.
attended to the teacher for a second thlen made loud noises to which the

teécher responded by telling the subject to be quiet. The attending

[y

\_
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behavior would be coded on one line and the noisy behavior with teacher
response on the second line.

6. Continue to QObserve the Subject’s Pehavior: Tor the remaining

| pafc of the six seconds the observer should look at the subject. If
the squect's behavior remains the same then the observer begins at
step #1 ang locates Fhe‘next child. liowever, if the subject’s behaviér
changes then the c¢bserver should check if there are teacher and/or

peer responses. o~

~
o

7. Code’ tuie Subject and Teacher/Pecr Response:

a. If-there have been no responses from peer or teacher to
the subject's previous beﬂavior(s) and tﬁere is none to the new behavior .
then coding of the new behavior on the same line is permitted.

t. If there have Leen no responses from peers or teacher to
the subject's previous beﬁavior(s) and cheré'ig a response to the new
beﬂavior then the new behavior andlresnonse are.coded on the- next line.

c. If there have been responses coded for the previous be-
havior(s) then the new subjéct behavior is alwvays coded on the next

line whether or not a response occurs.

’

Definitions of Codes

In the following list the code definitions sre applicable to both
behavior of the subject and to responses f;om teachers and peers unless
noted otherwise:

AP Approval. A person gives clear verbal,/gestural, or physical

approval to the students. The verbal includes statements containing

praise for a person’s work, attitudes, anpearance, and conduct; it does

14
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not include siwmple feedback_ as to tﬁe correctne;s of an academic response,“
e.g., "That answer is right," unless the statement is saidkwitﬁ emphasis,
"That's right!" Gestural behaviors igélude smiles, nodding of the head
and clapping of the hands. Physical approval includes hugs, pats on t#e
back, and other physical contact.of a positive nature.

CO Comnlies. This category can be checked each .time the person does
vhat anoﬁher person has requested, e.g., teacher asks class to take out
notebooks and pupil does; she asks for paper‘to be turned in ana pupil
obeys: pupil asus fér pencil and teacher or peer gives him‘ohe; teacher
tells pupil to be quiet and pupil i; quiet. Wwhon the teacher gives a
command to the entire class the observer should code all students imme-
diately. The observer disregards the timing device of six seconds and
codes every studént becinning with the one that was being coded when

the command occurred. !hen all students have been coded then the ob-
server returns to the hoEmal routine and codes thefstudent folloéing

' AN .
the one that had been coded when the command was issued. For example,

the teacher tells tlie children te take out their books and turn to page
53, the first child to be coded may just be reaching in the desk and the
‘behavior is coded Co,uthe second qhild.might have the book out of the

~desk and the code is CO and a‘third‘child is sitting in the chair and

had not reached into the desk, the code is NC (non-comply).

IT+ Aporopriate Talking with Teacher. This category can be cheéﬁed :
. 2 \‘t
vhen the pupil talks with the teacher about academic mate}{al vhether
" \
in private as in independent work situations or answers questipns in

" other situations. If the teacher is interacting with the ¢hild when

the child is talking appropriately, .the resnonse is coded TT+. The

Q '
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~
reason for coding the suoject's behavior and the response in the same

category is the difficulty 6f differentiating other responses in quick
verbal interchanges; of coufée, if other responses are apprépriate, e.g.,
AP, Di, or AT, and can he clearly differentiaﬁed, they preélude coding
the response as TT+. ‘ -

IP+ Appropriate Interaction with Peer. Coded when the pupil is inter-

acting with peer about academic material and is not violating classroom
rules. Interaction includes verbal and non-verbal communication, e.g.,
talking, handing matefials, working oﬁ project with peer. The response
for the peer is IP+ if they are talking to ‘each other ér organizing a
notebOOk«Eééggggz but }f the students are not actively iqteracting, e.g.,
bothbmight be working on parts Sf a common notebook but they are working
separately with no vergal or non-verbal interchanges thcn.the appropriate
codéAis AT.

VO Volunteering. ﬁy verbal or non-verbal means the student exhibits

behaviors associated with volunteering information of an academic nature. .

For éxample, thg student raises a hand in'response to a group directed
question by the teacher; the gtudent answers a question directed at the
group; the student calls out an answer or'provides other info:mation
pertinent to the discussion.

IT Initiation to or by Teacher. Pupil or teacher initiates or attempts

to initiate interaction with each other, but not in conjunction with
volunteering. Pupilima§ go to teacher's desk during independent study
or raise‘his hand and seek.assistance in solving an arithmetic problem.
As a response teacher may initiate interaction with pupil, e.g., teacher

may approach student's desk durinp independent study, teacher calls

.. 16
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student to her desk."If the;c is a verbal interchange then the content -

of the interchange determines the codinz category which;will be TT+‘or
TT-. For example, if the student asks the teacher for help with a
reading assignment the tlie code is TT+, on the other ﬁand,'if the stu-
dent}asks what the lunch menu is, the appropriate code is . TT-." Likéﬁiée
for ébe teacher's response: 1f the teacher asks the student to pick

A

up class papers the code is TT+, if the teacher tells the student to

s

find out what the lunch menu ic the anpropriate code is TT-.

AT _Attending. To be a subject response the subject is 1§oking at the
_ teacher when the teacher is talking, looking at any materials in the

classroom that have to do with the lesson, workiﬁg on assignments,.and
engaging in other behaviors appropriate to the academic situétion. "To
Le a teaclier or peer consequence the behavier need not‘be in regards to
academi;s, i.e., teacher or peer looks at the child or engages in other
behaviors that indicate they are paying attentiop to the child. For

example, the subject can be engasing in horse play and the teacher and/or

peers: look at the child; the child is reciting and the teacher and/or

peers look at the child or follow along in their book as the child reads:
both cases would be coded AT for the peér and/or teacher consequence.
Examples of the subject response are the child looking at the blackboard
vhen the teachgr is going over'words; watéhi;gféther children when they
are writing at the blackboard, walking to the pencil sharpener, takiug

materials out of the desk to use in the academic session.

‘

PN _Physical Nepative. Use of this category is restricted to times when

’
’

a person attacks or attempts to attack another person with the possibility
of inflicting pain. Example$ include slapping, Spanking, kicking, biting,

throwing objects at somcone, etc.

17




Q

ERIC -

R A v ext provided by R

[*2)

Cobb . 1

DS. Destructiveness. Use of this category is applicable when a person

destroys or attempts to destroy some object, e.g., breaking a pencil in
half, tearing a page from a book, carving name on desk, etc. This
category is not to be used when the person is wvriting an answer or work-

ing out a problem or a desk with a pen or pencil.

DI_Disapproval. A person gives clear verbal or gestural, or nhysical

disapproval of another person's behavior or characteristics. The verbai
include statements containing dislile, disgust, dismay, unhappiness, and
perturbation over a person’s vork,'attitudes, or appearance; it does not
include simple feedoack as to the incorrectness of an écademic response,
e.8es “That's wrong'' unless the statement is expressed in deroéatory

tones. ixamoles of statements that fulfill the criteria are, "I don't

like that tone of voice.' "I hate vou."” "You didn't pass in your home-

‘work on time.” I don't want to-do another stuoid math assignment."

N

"Yéu.always let Mary go first in the lunch line." ‘“Your-work is sloppv.":

"Why don't ycu get a haircut.’ '“Can't you ever sit nuietly; just for
one minute." Gestural behaviors‘include frowns and shaiing of the head.
Physical includes hitting, spanking, pulling hair and tﬁgging at the arm.
1Y Noisy. This catepory is to be used when the person talks loudly,
yells, bangs books, scrapes chairs, or makes any sounds. that are likely
to be actually or potentially disruptive to others.

s

NC_ Homcompliance. To be coded vhinever the nerson does not do what is

requested. This includes teachier giving instructions to entire class and

the subject does nct comply.

PL Play. {Coded whenever a person is playines alone or with another

C S —————

person, e.g., playing tic-tac-toe in class, throwing a ball in classroom,

pushing a model car across desk.

N
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- IT- Inappropriate Talk with Teaclier. Use whenever content of conversa-

tion with teacher isAnegativg or non-academically oriented or when

classroom rules do not allow interaction with teacher. Ekamdies are 'I
don't want to finish tiis lesson.”” "I won't go. to the principal's office."
“I had pizza for lunch.” As a response from the teacher the.same defi-
nition holds, e.g., if the teacher talks about non-academic material as

a response to student's behavior, the code is TT-.

IP- Inapg;;priate Interaction with Peer. Coded whenever peer or pupil

interacts vith or attempts to interact with each other about non-academic
8, \
mattprs or when classroom ruleJ\are being violated. Examples include
behaviors aud/or responses °uch as touching a peer to get his attention,
calling peer by name, talking to peer, looking at peer when the student
should be working.

IL Inappropriaté Locale. Code this category when student is in class—
gory s

room area that is inanpropriate for academic activity that is occurring,

e.n., student walks around the room while individual work is going on.

88 Self-Stimulation. A narrov class of events in which the person
attempts to stimulate himself in such ways as swinging his feet, rubbing
his nose, ears, forehead, tapping nis fingers, ecratching, etc., to such

.

an extent that attention to other activities is precluded.

i LO Look Around. The subject is looking aroupd the classroom environment
or staring at something or sémeoﬁe that is not relevant to the current
academic activity. For example, the subject is looking out the window
as other children aré playin%_during their recess: the subject is

staring at another child across the rcom when individual seat work has
been assigned; the subject looks around the room from object to object

L . " vhile another child is reading aloud.

19
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NA Not Attending. The subject is in the appropriatc area and is looking

at other things in the immediate enviroument than those aspects that have

~—
to do with the current academic activity. For example, the teacher is

explaining a lesson and the student is thumbing pages in the book: .anothar N
student is reciting and the student is vorking on academic material from
a different academic period witﬁout the nermission of tﬁe teacher; the
student ties a shoe while other children are reading silently in a
reading group. The distinction between A and the category, L9, is the
aspect of the ;nvironment that is being investigated by the child. For
L0, the enviromment is more than a few feet‘away from the child, and

for NA the boundary is inside that few feet. Thus the child may be
staring at the desk and that would be céded WA bﬁt if staring was di-

rected at another child's desk then the code is LO.- Additionally, the

criterion of the appropriateness of the work that is being performed

\
s

distinguishes NA from LC.




~ OBSERVER SHEET # a ” CLASSROOM NO.

PATE | ACADEMIC ACTIVITY L
tructured  Unstructured _ Group_ Individual . Transitional
PUPIL _
.1 AP CO TT+ IP+ VO IT AT PN DS DI __ 1  NYNCPLTT- IP- IL SS LONA -_1
2__ AP CO TT+ IP+ VO IT AT PN DS DI _ 2  NY NC PL TT- IP- IL SS LO NA _ 2 e
-} 3 AP COTT+ IP+ VO IT AT PNDSDI _ 3  NY NC PL TT- IP- IL SS LONA _ 3
4 AP CO TT+ IP+ VO IT AT PN DS DI 4  NY NC PL TT- IP- IL SS LONA
5 AP CO TT+ IP+ VO IT AT PN DS DI 5 NY NC PL TT- IP- IL SS LO NA _ 5§
6 AP COTT+ IP+ VO ITAT PNDSDI 6  NY NC PL TT- IP- IL SSLONA . 6 .
3 : 7__ AP CO TT+ IP+ VO IT AT PN DS DI 7 _ NY NC PL TT- IP- IL SS LO NA 7
' 8 AP CO TT+ IP+ VO ITAT PNDS DI 8  NY NC PL TT- IP- IL SSLONA 8
9 AP CO TT+ IP+ VO IT AT PN DS DI 9  NY NC PL TT- IP- IL SS LONA _ 9
. 10 AP CO TT+ IP+ VO IT AT PN DS DI  10°  NY NC PL TT- IP- IL SS LO NA 10
;gg__ AP CO TT+ IP+ VO IT AT PN DS DI _11  NY NC PL TT- IP- IL §S LO NA _11
j 12 AP CO TT+ IP+ VO IT AT PN DS DI 12  NY NC PL TT- IP- IL SS LO NA 12
! 13 AP CO TT+ IP+ VO IT AT PN DS DI _13  NY NC PL TT- IP- IL SS LO NA _13__
| 14 AP CO TT+ IP+ VO IT AT PN DS DI 14  NY NC PL TT- IP- IL SS LO NA _1u
< 15 . AP CO TT+ IP+ VO IT AT PN DS DI 15  NY NC PL TT- IP- IL SS LO NA 15
16 AP CO TT+ IP+ VO IT AT PN DS DI 16  NY NC PL TT- IP- 1L SS LO NA 16
. ; _17 AP CO TT+ IP+ VO IT AT PN DS DI 17 NY NC PL TT- IP- IL SS LO NA 17
\\T\*-. 18 AP CO TT+ IP+ VO IT AT PN DS DI 18  NY NC PL TT- IP- IL SS LO NA 18
" '~ 19 AP CO TT+# IP+ VO IT AT PN DS DI 19  NY NC PL TT- IP- IL SS LO NA _19

20 AP CO TT+ IP+ VO IT AT PN DS DI _20 _ NY NC PL TT- IP- IL SS LO NA _20

21 . AR-€O TT+ IP+ VO IT AT PN DS DI _21  NY HC PL TT- IP- IL SS LO NA 21

22 AP CO TT+ IP+ VO IT AT PN DS DI 22 NY NC PL TT- IP- IL SS LO NA _22

23 AP CO TT+ IP+ VO IT AT PN DS DI _23  NY NC PL TT- IP- IL SS LO NA 23

. 24 AP CO TT+ IP+ VO IT AT PN DS DI 24 ° NY NC PL TT- Ip- IL SS LO NA 2

’ 25 AP CO TT+ IP+ VO IT AT PN DS DI _25 _ NY NC PL TT- IP- IL SS LO NA 25

26 AP CO TT+ IP+ VO IT AT PN-DS DI 26 _ NY NC PL TT- IP- IL SS LO NA 26

27 AP CO TT+ IP+ VO IT AT PN DS DI _27 _ NY NC PL TT- IP- IL SS LO NA 27

28 AP CO TT+ IP+ VO IT AT PN DS DI _28 _ NY NC PL TT- IP- IL SS LO NA 28

29 AP CO TT+ IP+ VO IT AT PN DS DI 29  NY NC PL TT- IP- IL SS LO NA 20

3 30 AP CO TT+ IP+ VO IT AT PN DS DI _30 _ NY NC PL TT- IP< IL SS LO NA 30
31 AP CO TT+ IP+ VO IT AT PN DS DI 31  NY NC PL TT- IP- IL SS LO NA 31

AP CO TT+ IP+ VO IT AT PN DS DI _32 _ NY NC PL TT- IP- IL SS LO NA 32 y

AP CO TT+ IP+ VO IT AT PN DS DI 33 'NY NC PL TT- IP- IL SS LO NA 33 ‘

il




