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ENGLISH FOR YOUNG SCHOOL LEAVERS'

“In the last number of Teaching English, extended coverage was given to the principles of the
C.C.E. Bulletin No. 3, the cefisiderations that have to be taken inté account when translating. the

principles into practice, and.some of the kinds of classroom work that have been evolved. Because

of the interest in that coverage and the necessity 10 have teaching matefial ready for the opening

cof the 1972-73 session, it was decided to devote a considerable part of this number of the maga-

zine 1o examples of lessons. These exaimples-are all drawn from the extensive portfolios itssembled in
Workshops held in the past year in Dundee, Ross and Cromarty, Banfishire, Stornoway, Dumfrics-
shire, Kirkcudbrightshire, Wigtownshire and IZdinburgh. any have been successfully tried out
with classes of young school leavers. We are grateful 10 the Directors of Education, to the L.D.C.'s,
and to the Workshop members for permission to make use of the materials. .

In offering these examples of three types of approiach we are aware that they do not cover all the
work in English that a full curriculum would need to encompass, but the basic principles under-

lying their-construction may well be applicd when lcachcl;s are considering how 10 organise and

present other arcas of an English programme. ~

The immediate value of the examples is lessened by the restrictions imposed by the Copyright
Act. Tt has not been possible to reprint the copyright texts or illustrations. However, nminy of the
texts will be well known to teachers and others will be veadily available for consultation. The hope

~is that teachers may find an acceptable methodol ogy for work with young school leavers and i body

of lessons they may feel to be wt hand for trying out in the classroom either as they are or adapted to
suit local circumstances., ‘

SINGLE UNITS

Banfishire: Blind Date Do we have to know somebody very
I INrUT ELEMENT well, then, before we can talk easily?

Extract from Captain Cat by Robert (b) Turn the class discussion towards
Holles. : the story, '

“ She wasn’t any conversationalist cither How is the boy in the story manag-
+ . . take the words right out of your ing to. make conversation?

mouth.” ' When might he have helped the con-

it e
II AmM oF SiNGLE UNIT ' versation along!

. - it (Discussion of the books.)
¢vTo read a passage’ describing a * blind Is he taking advantage of the girl
date " and to discuss tac diflicultics the =

b il f o . with his wisccracks? _
oy and girl met in making conversation. When only do we find jokes like his

I'T SUGGESTED LINES'OF DEVELOPMENT ' amusing?  (Possible answer: when
1. Read the prose extract with the class. g‘slﬁtlllll(:a;gy 'sls'l?lsi‘l‘llll()]lés?g\d\"a)rds the girl
2. Open up class discussion on the situa- likely to {'ncl[; her to talk casily? g

tion described in the passage. It may . -
be useful to divide the class discussion (c) What is the girl like as a person?
into the following stages: How does she manage to turn the
(@) Ask the class to provide their own t{}blcsdm 'h& C'Ld Ofd";_e (sitc;r_y ? 19
cxample of cxpericnces or sitiations - wow hocs.. o oy? clend himseft:
where talk does not come casily as she victorious?
(c.g., with strangers or perhaps with : :
teachers in some situations). ASSIGNMENT :
How arc some pcople casicr To talk Devise a situation where two strangers
to than others? _ meet and improvise conversation, c.g., in
Does it depend on the type of person :a railway carriage, -a waiting room, when

you arc yourself? . ' waiting in a queue. Script the conversation.

ER N Y
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l.dmlmr;.,h' LonclmLss

b InvuT ELiME N}

-, Song. Ruby Tuesday (version on . L.D.
Meclanie 2318 Q09 super).

Il Al oF SiNGLE UNiT: To present the idea

of loneliness and develop into an explori-
tion of the desire 10 be free or non-
conformist.

\
SUGGESTED LINES OF DEVELOPMENT
(1) Teacher plays the record of Ruby
Tuesday,

y . )
(b) Oral dlscussmn on what the song is

about,  The ‘following questions are
suggested :

- (i) What sm\cl did Ruby ’l‘ucsd.l)‘

keep?

-(ii) Why did sht keep her. secret?

(iii) What did sin. think she'd lose. by
being one ‘of, a group?

(iv) What do you think of “ Lose your
dreams and S’ou might lose your
mind "?

(Remind class, of Bench I)nam.s)

(c) Through oral discussion the theme is
broadencd. The following qucsuons
were asked:

(i) Do you agree that peoplc should

. conform?

(i) What are the ad\dnlagcs of con-
forming? What disadvantages?

(iii) What would society: be like if
nobody conformed?

(iv) What would you do, given your
choice?

(d) Oral “discussion on non-conforming
types, e.g.. hippics, flower people.

ASSIGNMENT

Notis - "~
This unit has been done in the classtoom
hence the reference to the unit with the
stimulus Bench Dreams, which had been
done previously.

Divide the class into groups. Ask them to

make up and pcrform unscripted scenes
showing non-conformity, whcther involving
loncliness or not.

(e¢) Play the record again.

~. Wigtownshire: Social l'rqudlu.

I

\
v

\
“

INpUT LEMENT

Extract from You Should Ilmc Sccn the
Mess by Muriel Spark.

™ Liveryouc admires our flat . . . 10 the

Darby’s very much then,™
At oF SINGLE UNit: To present a situa-
tion” in which prejudices are shown iu

“action and to get-pupils 10 examine their

own forms of social prejudices. "+

SuGGESTED LINES OF DEVELOPMENT

1. Teacher reads the 'extract. aflerwards
explaining any vocabulary necessary for
understanding.
Teuacher, through oral discussion. leads
the class 1o sce the various attitudes
taken by Lorna, by means of the follow-
ing suggesied questions:

(i) Why was Lorna proud_of her own’

home?
(ii) What 1hmgs did she ﬁnd 10 dis-

approve of in the Darby home? = -

(iii)) What did she find odd about the
Darby children?

(iv) Why did she gm. -up assocmmu,'

with the chemist’s assistant?’

. Throukh oral discussion pupils are led
to examine thei®own prejudices of this
domestic kind. The following questions
may prove helpful:

(i) Which house would you rather live

[

“in—Lorna’s Mum's or Dr Darby’s?

Why?

(i) How iniportant to living do you
think are the “ shabby ' detils of
Dr Darby's liouse? Why?

(iii) What do you“think about-the Kind
of childhood Lorna and Trevor
had?

. (iv) What do you think of Lorna’s using
the Darby's to meet people of a
better class? - Is it right 10 use
people in this way? Can anything
be said in favour of it?

(v) Was Lorna fair 1o the chemist’s
assisiant?

Through oral discussion the pupils’ own

prejudices are brought out by the follow-

ing suggesied qucsuons

(i) How important is the housc you

live in to you?

‘w2

e
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5 (i) What do you think are the im- *° 2. Teacher reads the poem. * -
_{ "Of.'“l"; f]";:ll.',"cs of a boy friend or 3. "Teacher _develops “class discussion on )
b L agirtinends ' issuc of responsibility - and irresponsi- ,
3 (i) How important is it 10 you what bility by a series of discussion points as '
¥ your friend’s father does for a : follows: .
R, iving? oo . .
4 . “V"fg‘. ance have ficial (@) Is the poet being serious or funny
‘ (iv) What importance have superficia .or what? s he angry? If so, how
. things such as clothes, hair, accent, . does he show it? .
b s in o friendshin? . 2! , docs he show it?
: l"l] "' ric '](1'1 ;l ! ellc R (b) Take 'in.lum cach example of irres-
¢ W °‘l‘ "‘,‘."‘l' r_‘."s 'I"I‘: ect or manners ~ ponsibility-used-in_the poem. Make
; to do with.friendship? : sure class understands ¢ach example
- © AWRITTEN. ASSIGNMENT - R g - and coriments on the results,” " Why,
. 3 ‘ Lorny's 15-year-old daughter talks about - / gcc)f:f::lt"ﬁu;;) ::_‘: S p)g::ll;;iﬂ::k? ?:;)ple
’ 4 Lornh. her mother, twenty ycars later. : 4 ¢ irres| iacts:
a \ . / (¢) Lead the class to produce and talk
. . Nores _ v Ve - about their own list of similar
p . : . . ] . exampics.
g cd that this single .7 . . .
v L. Mgnﬂu;rs consnficr ¢ his g c.g., free range chicken as against
o mit would take cither one or two . o e
E reriods. depending on the class y battery reared chicken. Is the com-
' o ' I » depending T ment i V.8 true of any or all of ’
g 2. Further texts that might be considéred .~ these examples?
B fire: , .. (d) Is all scientific farming as bad as .
o L My Parents: Stephen Spender’ the pictore painted here? r
) A French Girl's Clul(lhgod: from 4. Read the poem again.
. I Under Twenty. S ' :
N . el A . ‘ s o
.( 3. The l!l].ll ll]i{!hl be Cx‘/cndCd by ﬂ_ SC.CIIOH Du“][ricsshirc: Values ’
X cxamining other forms of unfair judg- .
ment. P | ‘ I INeUT ELEMENT _
q o : i . Extract from * Schools Council Enquiry 1
-8 , : - —Young School Leavers.™ . A . -
. Proportions of 15-year-old leavers saying
; Ross and Cromar y lrrcsponsibility ) that various issucs were.very important :
} . , ~ . ’ o
I INrUT ErEMeNT :  Boys . . /o
Hymp’of the Scientific Farmers by Clive ' Having a-job you like . . . 96.
B Sansom. . . Your family . I
3 , ' _ Being trcated as a grown-up . . 74
i . 11L7AM oF SINGLE UNiT ; Having a good time when young . 71
g To allow the class to examine a situation To be carning money . . . 70 T
e , \Ylg!;{h ~highlights certain issues of respon- Having fricnds to go around with . 70 '
E I lsilviln“) and irresponsibility in modern ' Clothes. hairstyles, appearance . 56
. I & . . Starting work as.soon as possible . 53
i3 HI SUGGESTED LiNES OF DEVELOPMENT Sport L 39
5 1. Play tape-recording cf one versc of ** We Having a girl friend . . . 21
3 . plough the “fields and scatter . . . Getting married . . . . 2
—~ L R (Church Hymnary No. 618). This is , Pop music . . . . . 20
D A familiar to most pupils. -~ Dancing. .. . . . . 7
P < Only the bricfest of comment nced be - Girl
R I made on this harvest hymn before s . %
=3 seting in front of the pupils Hymn of Having a job you like . . . 97
g the Scientific Farmers by Cliveé Sansom. ‘ Your family . . . .. 94
i 6!
ig !
i ‘
g \
R AN
3 ‘
N
AL o 3 S e ” 20 Ske R v} 7-__,:-.v.: .__, “ RN nan oot e T
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Clothes, hairstyles. appearance . 86
* Being treated as a grown-up . . 80
Having a good time when young . 80
Having friends 10 go with . i
To be carning money . . . 68
- Starting work as soon as possible . 51
Pop music . . . . T 35
- Getting married . . . - . K
Having a boy friend ~ . . .27
Dancing . . . P X
Sport . . . . . . .15

11 Ayt oF SiNare Unit: To lead pupils to an
awareness of their own values,

Il SUGGESTED LINES OF DEVELOPMENT

1. Class study the items in the extract,

2. Class individually put down their pre-
: ferences in an order from 1 10 13.

3. Table of class preferences made in order
from 1 10 13. ~

4. Class discussion on individual pre-

ferences and on differences between the -

individual and the * standard ” gradings
for the class. :

5. Discussion may be broadened along the
following lines:

(a) What makes a person an individual?

(b) Arc thcre any other “wvalues™ or

“interests ”* not mentioned that you

would have included as important
for you?

.

Diindee: Foothall-—Emotion and Violence

I INpUT ELEMENTS
1. Song Football Crazy.
- 2. Extract from Sunday Mail, 9th May,
1971, headed 200 Fans Arrested.

3. Andy Capp cartoon with caption *It
. couldn’t ave been a foul, ‘e ’ad the ball
when I kicked him.”

4. Extract from Sunday Mail, 9th May...

1971—Two Booked.

S. Extract from Sunday Times, 9th May,
1971, about Callaghan and Macdonald
being booked.

6. Extract from The Sporting’ Spirit by
George Orwell. T am always amazed
. . . minus the shooting.”

1T SUGGESTED LINES OF DEVELOPMENT

Step [

Play recording of Football Crazy. Follow
this with general discussion of the song and
its humour.  Draw attention o lines five
and six and to the final verse, Introduce
the topic of foothall fanaticism. Elicit
examples of this from class, especially rele-
vant personal experiences, although reported
incidents will serve.

ASSIGNMENT |
Oral Assignment

(@) I. Discuss the motivations of people
who appear to he fanatical “about
football.

Written Assignment

(a) 2. Using your knowledge of football
supporters and any reports read or
heard, write an account of why
people behave emotionally or even

violently during or after football,”

malches.
Or
Written. Assignment

(b)  Write about anyone you know-/ or
have heard of whose life scems 16 be
ruled by his passion for football (i.c.’
a‘“fan). He nced not be a violent
verson, of course,

Step li

Read the front page article on the Rangers-
Celtic football match from the/ Sunday

Mail, 9th May, 1971. Note the report on

the weapon-carrying supporter, /

Written Assigmmnent

Imagine you arc in court when the axe-
carrying fan is sentenced six days’
imprisonment by a city magistrate. Script
the address made by the mggistrate to the
supporter as he sentences him.  (The
magistratc gave his opiniog of the * fan”
and rcasons for passing gentence in care-
fully chosen words, uscd ?or all to hear or
rcad about later in ncwsﬁapcrs.)

Step 1l
LLook at the cartoon arld rcad the two short
extracts about the sgme football match as

v
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“in Step I One veport is from the Sunday

Muail, the other from the Sunday - Times,
Read also the fiont page article again,

Weritten or Oral Assicnment

1. Why did the violence breal:
before half-time?

Which newspaper report makes it easier
to find reasons for the terracing disturb-
ances, for a reader. who knows nothing
about foothall?

3. Congider the cartoon and the two match
reports, Do vou think violent incidents
among spectators are always caused by
the behaviour of players on'the field? 1
not. what other causcs can you think of?
Discuss or note ways of preventing
violence and crime arising from football
matches. :

Step 1V
Read the extruct from 7he Sporting Spirit
by George Orwell. :

out ju.sl

19

-
-

ASSIGNMENT-

Lead class discussion along the lines that

will try to answer: o

(i) That losers feel disgraced and vioience
follows from this,

@ii) that football is an absurd contest,

(iii) that football is a game in which every-
one gets hurt,

(iv) that supporters want to sce one side
winning and the other side humiliated,

(v) thatitis not * sporting ** for spectators
to cheer and boo, elc. .

Written Assignment

Write your own condemnation of football as
a national and international sport, using
your own knowledge of the game. (You
may use the above points also if you wish.)

Kirkcudbrightshire: Irresponsibility and Waste
I INruT ELEMENTS

1. Cartoon .and text from Drivers Wild
Wilder Wildest by Red Daniclls—Pen-
guin, 1965, pp. 16/17. .

2. Extract from The Waste Makers by
Vance Packard — Pelican, 1967, PP
52/53.

A\

\
\
\

s \ : e

3. Extract from a short story The Last
Lesson by Alphonse Daudet in 40 Short.
Short Storicg-=-Arnold, 1971, pp. 60/62.

GENERAL AN To  ‘consitler  various
examples and [types of waste. and some

factors bearingjon it, and 1o lead pupils to

consider their aititudes towards it,

NI SuaGrsn Ln,\l-:s 0¥ DEVELOPMENT

I Material Waste
(a) In the sensc of damayge.

. -~ Introduce Invut Eveseny |.

1. Connect sketeh and wording.
Read extract, General question:
what sort of a driver is she?
Fairly detailed examination of
fext, .
Elicit improper things this driver
does, Where does she place the
blame?  Where should it fall?

N

LLES
How docs she probably behave™

after an accident?

Suggestions for an appropriate

name (Mrs Reckitt?),

If class had cars, would they let.

her drive them. Why not?—

mal(reatment, * wasting it,” etc.

Buief aside on how she might

maltreat other equipment—toich,

cainera, wireless, clc.

Lead on to responsible treatment

of (1) borrowed cquipment: (2)

. cquipment in gcncra_!%..

FoLLow Up '

(if desired) Written (or recorded?) y

(a) Report on car, -detective-style, connect-
ing cach defect (more to be invented)
with something the driver has done.

(b) Warning notice (Police ** wanted **

notice style). ** This woman is danger-
ous .. ."-listing possible hazards.

>

>

e

(c), Guidance for looking after some fairly

; simple picce of equipment,
IL Material Waste

! (b) In the sense of throwing things

away.,

./ Introduce INPUT ELEMENT 2.

1. Introduce passage—written about
America of 1960, but similar
tendency here.




2. Read.

. Consider the passage, cencen-
“trating particularly on - tie first
and last paraeraphs,

“Collect reasons why people use

made-up dog food in preference:

to scraps.

What happens to waste food
scraps? “I'race their progress., .
What could be done with them?

:“

Any points from intcrmediate
paragraphs,

w

Consider the case of the paste
bottle,
Suggested solutions? (Imagining

themselves with a bottle of this.)

&

wasted.
Devcelopment along 2 lines: -

(@) Who profits from all this?
(Introduce phrase ** planned
obsolescence.™) .

As a counter, the idea of
compctition: among manu-
facturers.

(b) Do we want to avond this
loss.
‘Value of time as a factor.
If so. how can it be com-
bated?

7. At this noint, it would be vseful,
I think,.to get the class to make
a LIST of all the products which,
by virtye of their nature or pack-
ing, ar¢ rarcly completely uscd
(from czgs to toothpaste).
Suggested solutions?

8. Maay people might wish (o

bring in the problcm of litter/
pollution here, /

FoLLow Upr
(if desired)
Write a letter to 2 manufacturer complain-
ing about a product which could not be
used in full or in which the contents were
deceptive owing to wasteful packaging.

Loss to the purchaser of what's -

_Nor:

1 Waste of Opporticaity
Introciuce INPUT ErEMENT 3.
. Bricf outline of the situation,
2. Reaid fext,

. Questions on passage, to bring out--
the anusuatl b.lcklem(l ete., and its
cifcct on Franz: the dramatic ellect
of M. Hamel’s stitcment: its further:
cffcct on IFranz—how things appear
“in a new light; how his scnse of TN
shame increases., :

4. Docs M. Hamel paint an accurate
picture of I‘ranz's feclings and past
actions?

He doesn't punish Funz,  Does he
think, then, that it isn‘treally IFranz’s
fault that he has cirried on like this?

5. Lewling on ta more genesal ques-
tiofis—
Why did Franz dodge schocl and
work before? (skive?). )
Does this mcan he didn't like
French?
—realisation of impending  loss
revealing unsuspeeted true value.
Similar situations in class's experi-
ence?
—(Examples from teacher's experi-
ence might encourage class,)
Docs it/should it . ncc(Limpcnding
loss to make us realise value?
What can be done about it?

6. Is this a form of waste?

‘>

§

I feel that after this there should be a
general discussion, dcaliné\wuh-— :

(I) other forms of -wastc.
(Charge of the Light Brigade, misusc of
talent),

(2) the distinctions (if they can be drawn)
—criminal  waste [ waste / justifiable
expense.

NOTE:

Members of the workshop felf that the 3/4
periods cnvisaged for this short theme was
too short a time. Thcy felt it would take
5-6 periods,

ERIC
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11 A oF SINGLE UNIiT

Notks :
1. Record is EKL 277 —Tom Paxton’s-

-

Kirkeodheipht: Uncmployment
1 INvUT ELEMENT

olk--song A Job of Work by Tom
PPaxton.

To present the pupils with one attitude
1o unemployment and lead them 1o
formulate their own attitudes.

N1 SucGESTED LiNis OF DEVELOPMENT

(a) Teacher-plays record of song.

(b) Brief oral discussion on the pupils’

attitude 1o being out of work. . The
following questions may be helpful :
(i) What would be your reactions if
no job was available to you on
leaving school?
@it What advantaxes would you see in
being unemployed?

(ii) What disadvantages.are there? In

the short term? In the long term?
(c) Through discussion the attitude of the

singer is brought cut. The following
questions may be helpful :

(i) What altitudes to work are con-
tained in the first verse of the song?

(i) What does the singer feel about
state welfare help? And why?

(iii) Should a man have to leave his
home town or district to get work?

(d) The general situation of the un-

employed is dcveloped. The following '

questions may prove helpfui:
(i) How do people feel if they have
to accept charity — even slate
N “ charity "? _

" (ii) Do you know of people who have
refuséd any kind of charitable aid
or aid they have not worked for?
If so, account for their refusal.

(iii) Should ecvery man work? Has
ecvery man the right to work?
(Relate to the U.C.S. work-in, and
the threat of B.M.C. Bathgate
workers to do a work-in.)

“(e) Teacher plays record again.

Rambling Boy.

2. Some members felt that the song could
be sung by a pupil, or taped by a pupil.

3. Some members fclt that it would be
more effective 10 have discussion under
111 (b) first, followed by the playing of
the record. :

4. The record EKL 277 is recommended as
a rich source of other input material.

Dundee: What a Job!
I InvuTr ELEMENT
EXTRACT FROM A LETTER TO THE ELITOR

oF A NATIONAL. NEWSPAPER

“Take those pictures of strikers and
demonstrators. Sceing them almost every
night on television, as we do, has made us
feel that this is the normal state of afairs
in Britain. If indusiry has a peaccful day
(which happens quite often) it isn’t riews.

*“ The answer, | suppose. would be for
some enterprising group of workers to
march up and down outside the studios
with slogans such as ‘I Likg- Work!® or
*My FirM 1S Griat!®  Alas, there’s a
shortage of volunieers.”

1l SUGGESTED LINES OF DIVELOPMENT

I. Guide discussion along following lines:
Is writer -being serious?  Why would
there be a shortage? Can you {hink
of anyone who enjoys his work? Why
does he like it? High wages? Satisfac-
tion? Is he proud of it? Take someonc
doing a job not usually highly estcemed :
Why does he.do it? Let’s make a list on
the blackboard of all the points in its
favour. :

2. Have vou ever felt sorry for anyone who
has an unpleasant job to do? Why?

. What does that person think of it? Why

does he do it? Is the job really neces-
sary? Make a list of all the jobs you
would not like to do, no matier how
highly paid.

ASSIGNMENT

Individually or in pairs, script the argument
between two speakers: 1 wouldn’t like
your job!™ * Oh, I don’t mind—I like i.”
Tape-record the finished efforts.

e me——
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Stornoway: A Woman’s Place
I INpUT ELEMENT
1. Andy Capp Strip cartoon.

2. Poem On a Tired Howusewife—Anon,
(included in The Faces of Womcn by
Jennifer Curry).

I AiM. To lead the class t0 an awareness of
- the responsibilitics of cach mcmbcr
of the family to the home.

. b

IIT TREATMENT
1. Study the stimuli with class.

2. Lead class to a discussion of the role of
father, mother and children within the
. family.
IV SUGGESTED POINTS FOR DISCUSSION
(2) Mother: Is'she taken too much for
granted?
Is too much expected of
her?

Is house-keeping a full-time
" job, ete.?

(b) Father:  Should he mercly be the
bread-winner?

His role as disciplinarjan in
in the family?

Should he help in the homc"
¢.g., washing dishes, hoover-
ing, etc.?

Bring out the differences
between the hienpecked and
the considerate husband.

" (c) Children: In what ways should . they
help? e.g., clean their own
room and the house; the
‘washing; dish washing; mes-
sages, ctc.?  How much
should working
contribute  towards
keep, etc.? -

their

(d) Consider the case of working mothers.

SHORT THEMES

Edinburgh: 'The Child Becomes the Man
I IneuT ELEMENTS
1. Mother Wept: Joseph Skipsey.

2. Three short extracts on initiation cere-

monies.

(a) From Four Guineas by Elspeth
Huxley.
“At the end of the boys' xmtmuon
period . , . borne without fighting.”

(b) From The Mende of Sicrra Leone
by K. L. Litle.
** Each boy is secized in turn ., ..
especially women and children.”

(c) From
James Fraser. |
“In certain districts of Viti Levu
. of death and resurrection.”

3. Slides of the Aboriginal initiation rites
—with appropriate music.

4. Extract from Love on the Dole by
Walter Greenwood.

“A more humiliating experience . . .
sheepish grin on his face, following.”

The Golden Bough by Sir.

AN
\

1

.

5. Tape of interview with young apprcn-
tices—recently young school lcavcrs

6. Taped extract from Noah phy.\ The
Second Chance, Act i, done by 3E

boys.
* Joscph and Shem appear. - Thcy
wander in . . ." to the end. A

II Aim or Suort Tuemi: To cxamine the
moment of change over from adolescence -to
adulthood in our own and other socicties
with a’ view to allowing pupils to estimate
its special character and importance.

‘111 SuGGESTED LINES OF DEVELOPMENT

1. Read the pocm, Mother Wept.
2. Discussion to bring out
(a) The allitudes to this moment in the
_ boy's life of his parents, neighbours,
. friends, and the old woman.

(b) Why do you think that his parents
were sad at this.time? :

(c) How did the boy himsclf fecl?

tecnagers
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Aruitoxt provided by Eic .

to work in the same place as his Dad,

4. Show slides of the Aboriginal initiation
rites with appropriate inusic: then read
the short prosc extricts, -

. Discussion along the following lines :

(1) What is the purpose of this rite in
primitive socicties? :

(b) How might a boy fecl before his
ordeal?

(c) How would he-feel afterwards?

(1) In primitive socicties the moment
after  the ceremony the boy s
accepted as a man with all” the
rights and privileaes-that go with it.
This must help to avoid some of the
tension between generations.  Would
it help if this were soin our society?

A

,f
/

6. \WRITTEN ASSIGNMENT
Do r.tus go on treating teenagers as
¢hilisen ooy long? .

1. Reau the etract from Love on the Dole
by Walicr Greenweod. e

8. Dnstlvnssion'l: :
(a) Why did the boy want to black his
face? .
() In some respeets what happencd to,
him was like an initiation ccremony.
©  Inwhat respeets? . -
(¢) The boy is humiliated and cri¢s, but
is he really sorry that it has hap-.
. pened? )
(@) How do you ‘think he felt going
home that night? - '

9. Play the tape co ining the comments
of some young apprenticgs.

10. \WRITTEN ASSIGNMENT

What Jis your opinion of the tapc you
have Just heard? Did it contain any
surpriscs for you? If so tell of them.,

11, Play the recording of the play by 3E.

12, Discussion to bring out the relevance of
this play to the theme. For example ;

12

e ) ’

(@) This is a version of the Noal story
set some time in the future. 1f can
also be scen as being a picture of
that moment when a young person

" grows up and takes his life into his
own hands. Do you agree?

(b) Noah takes a back scat on the new
Dlanct and lets his sons take over.,
Do parents in our socicty give up
their authority at this stage in a
boy's life? Should thev?

(¢} What do you think was Néah's atti-
tude 1o the boys when they were all
“in the rocket before landing? How

" . did they all get on at that time?

- (d) The landscape of the planet is barren
.and wasted; why then are the boys
so thrilled with™ it?  What does it

represent for them? _

(©) In whiit sense could it be said that
life really docs begin all over at this
stage in life?. - ‘

Dumfriesshire: The Feelings of tiie Young
Towards the Old
I INnvuT ELEMENT

(@) Pocm—Childhou:!

(b) Picture of Old Man.

() Pocm — In The Snack Bar, Edwin
Morgan,

(@) Mrs Brown—From S.C.E. Essays—
S.CEEEE.B. o

I A or SHORT TurME: To present pupils,
with material involving . attitudes to old
“people and lead them to a better under-
~standing of their situation,
HI SuceEsTenp LINES 01 DEVELOPMENT
L. (a) Teacher shows picture to the class.
() Teacher asks class for their ideas on

the nationality - of the subject with

their reasons, .

- (c) What are the physical characteristics
of old age as shown in the picture?
(c.g. bent posture, baldness, wrinkles,
greyness, ctc.) ;

ALTERNATIVE OPENING
1. (a) Teacher reads the poem Childhood.

(b) Through ~ oral discussiori teacher
brings out an attitude of the young
to the old. “The following qucstions
may be helpful :

R
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() What attitude did the young girl « (i) What @ilfercnce docs the old + ¢
have to old people? _ man’s blindness make to (his :
(i), What changed this attitude? T situation? Why do people (end i
(i) What was her new attitude to to he much more sympathetic (o ;
the old? - ) the blind than (o the deaf? ‘
Poem read - : o © - (iv) Why would many people rather :
() Poem read again, avoid the old man.  Arc we !
e T Ay P . guilty of this kind of action '
_AI\IVI;.I:I-IBOHI Picrure AND Por:m Diavi sometinies?  Why? i
* 1. Morc general “discussion is developed © fl;c' pl;\pils loglivc exam‘nl?s of plclo nle .
o . S . A Icy Know who are either old .or e
The following questions may be helpful: handicapped and who need a lot i
(@ What features of old age have you done for them, e}
- noticed from your own experience? (i) How arc they treated? '
(b) What diflicultics have you noticed : (i) .Who looks after them? )
. old people have? (i11) Whose responsibility are they if
+ (©) Are such difliculties sad? fu"fmy? : ;‘!ll::lilll‘:rsc’ not cared for by their
: . o . . 9 . . ¢ > . [ .
| irritating cte. . : (iv) Assuming the pupils all will be - -
(d) What diflicultics have younger people old some day how (and by
. in dealing with the old? whom) wonld they expeet (o be
(o) Possible Assignments, . Jooked after? . ;
f (i) Written account of a personal @ @ ll.alk lhy lics}llllv Visitor.  Ques-
experience involving old people ..y JONS by pupils. .
g : ) x,orr::'n old person, g peol . (i) Visit 10 Old Folk’s Home.
Cor - - ‘ " (e)* Written Assignment, <0
A (i) A poem cntitlcd “An Old Per- ; ,s'}),lc_lflc;'olso‘g:l‘ql;l pcr.:on (a};]l]uz'x!l_rgc rrv
\ son ”’ (Ol' u My Grandfﬂlhc" " n l. | Sl. C, 1l NOt {0 an.l ﬂv.l. Hig
otc.) ‘ , ! onc in a given and described Ssitua-
' . tion). :
or ) .
@ii) A dramatic sketch, after a story 3. (a) Teacher rcads the story Mrs Brown.
has been worked out, involving - (b) Teacher ‘through class discussion
young and old. (This may be . brings out the situation described. ‘
- acted out or put on tape by - - The following questions may be
! pupils, or put on tape by senior : helpful: .
pupils Sr local dramatic group,) () What shows that Mrs Brown is -
. ; ' ‘ old? ‘
', 2. () l‘;:lcshc': r>er"::vsi\o ’J' ’:{“' )g”l{lci‘korl(;l‘i:l’; O('}f (i) What shows that Janc is young? B
&;c’;n ‘ (lUsc m s’ E)!: made of ﬁ)c'nl (it}) Just why.'ls Jane helping?.
, ‘ amatour (lr'lma’u)~ l'llcm‘ 10 do th . (iv) What different  attitudes  docs
: rcc;)r ding.) ‘ \ ¢ Janc adopt towards Mrs Brown?
. S . (v) What do you think of these
- . (b). Class discussion onthe particular — ——~—— “TUTAllides? T T T e e
\ form of poem involved. The follow- . (iv) What is diffcrent in Mrs Brown's
Ing questions may prove helpful: situation from that of the old.

() What docs the poct feel about - man in In the Snack Bar?

the old .‘man? Is it\just pity? - (c) Through oral discussion, the class is
Is-he angry and if so, at what? led*t0 ‘explore the different_motives

(i) Why does the old man feel “no for helping the old.
. embarrassment ™" or *“shame "? (i) Just for pay. ' .
& ~r . Would this always have been —_ (ii) Family obligations.
{ ) . the case? - : ~ (i) Kindncss of heart.

13 . : N
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B.

C.

D.
E.

-

(vi) Hopes of reward.
(v} As professional duty.
(vi) Neighbourliness.

IV Notrgs

Possible other texts suggested by work-

“shop members. were James Rankin's

Grendma, Elizabeth Iennings, My Grand-
father) sclected items from the Reader's
Digest, on My Most Unforgettable
Character.”  Jack  Cusick's Mrs  Bell.
Material also_available in Things being
Various, ' :

. Performances on tape might bc playved at
Ol Folk’s Home. if visit had been paid

m‘\ one. N

. Alternative visual material might be pro-

vidled "by co-operation with the art

department--either a drawing by an Art

teacher or drawings by pupils,

. Another form of malerial might be in

the form of 1ape recordings of old people
talking, ’

. It is possible 1o co-operate with the

Modern Studies Department 1o obtain a
follow up with an investigation of the
services provided f05 old people by the

State, by Local Authorities, by various.
voluntary organisations,

Wigtoswnshire: Gang Violcncn\
T INeur ELEments -
A.

Poem by a schoolboy; Leather-jackets,
Bikes and -Birds by Robert Davies.

Extract from The Desperadoes by Stan

Barstow from 7'he Hiumax Element.

Account of murder triaj of five youths
in Glasgow Herald, Tuesday, 7th Decem-
ber, 1971,

The Jet S()ng from:West Side St(;\ry.
Building a Wall for Kicks—cxiract from

- Glasgow lierald, 29th February, 1970,

IT Ain oF SHort TueMme: To exhibit situations

which people are members of gangs and

. 1o lead pupils 1o think of why gangs form
' and why violence follows, especially unpro-
voked violence.

IfI Sucgrsrl-:l) LINES or .DEVHLOPMENT
A. (a) Teucher reads the poem.

B. (a) Teacher reads the extract from The

14

(b)¥Throngh oral discussion the question
of wheiher this is a realistic picture
of teenage leisure-life is raised and
how much of this is pure facade/
bravido. The following questions
are suggested : :

. (i) What connection do you scc in
‘these three quotations?

*“ Pretending they are looking

for trouble,” -

“They pretend not to notice
the drizle.”

*““Acouple . . hope the strect

lights will not be dipped too .

much, so that the others will
see them,”

. @) What is it they all_.want (recog--

nition, . attention to then
- selves)?

‘(ili) Do you know any local gangs \_ "

.of this kind? - .
(iv) Arc there any similaritics in
their behaviour -with the gang
“in the poem? )
—{v) Can you give any examples of

' members  of a/your gang
. # “puttingiton 9 T — |
. (vi; For what rcasons, including

*“ showing off " to others, do
people join gangs?.
(¢) Teacher reads the poem again.

Desperadoes. . .
(b) Oral discussion on the theme of the
~ latent violence in’ people and if gangs

tend to bring this violence to the’

surface. *The :following questions
may prove helpful :

(i) What sort of things make you
\ . .

- angry?

(ii) What sort of things have turned
your anger into violenee?

(iii) *“The Old Man never talked
to you—he talked at you.. . ."
Is this the normal attitude of
parents? Is it the right one?

(iv) What cffect has what is experi-

cnced at home on tcenagers' -

violent conduct. outside the
- home?

. ey
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' (v) What would bc the fun of D. (a) Teacher plays - rccor(l of The Jet
- smashing up “ a few chairs, at Song twice. . N
” . .
. . the Youth Club "*? (b) By oral discussion teacher establishes
A (vi) What can one get from mak- what membership of a gang gives:
ing people walk in the gutter (i) A sense of hclonung _ .
and what other tricks can (i1) T'he idea of ** f"m"]y protec-
trouble makers_get up to? tion and sccurity,
(vii) Are there any better ways for (iii) ‘The ability to *“walk tal).”
tecnagers to shine and to lcl (iv) The loss of personal responsi-
; ... off stcam? bility for action for/ * the
g (viii) Are country teenagers " better gang " docs cverything.
: off "‘9”"5 way than city teen- (¢) Teacher replays the record.
i aeer: . "(a) Teacl Is f
; () ‘Teachér reads the extract again. - E. (a) Teacher reads extracts from Glas-
: gow Herald.
; WRITTEN ASSIGNMENT Note: The aim here is to get.
;v Script (and act out) the argument between away from gangs and back to the
i Vince and his Father before Vince stormed idea, whicli has been established
B ‘ + out of the house. , carlier, . that we all have violence -
s . C. (a) Teacher reads. the accoum from the | within us that can be released.
Glasgow Herald. (b) Teacher feeds in information about
Note: The aim is to turn the literary the Easterhouse problem and pro-
situation of Vince into fact. ject.  Frankie Vaughan will prob-
¢ () Through oral discussion th.cA)i- ably be remembered.
' laritics between Vince and the boys (c) The following -questions are sug--
o in the newspaper repory are cstab- gested : , ]
" lished. The following questions arc () Do you think the wall will do
suggested : any good? (because no crime
() How.do you think the. lccl}~ l?k 2"'5‘,;‘ committed -— no .
agers’ evening started out?,’ (i) Wolclds ther use som
(i) What might be the causes of n by « VI?" ra lncr o \Shve"
. the gang’s turning 19 viblence? ... one’s wall to painton? Why
(Dances, drink?) ! (iii) What facilitics do you think a
' . . 2
(iii) Why do gangs ]Vc - - Youth Club should have?
torics " (iv) How can a Youlh Club be a
(iv) Why do gangs /have slogans? . :lu’bjm:;“l(l: r‘::‘l‘ 5‘[‘]','}4 in lll?:f‘
What is the effect of mindless ‘. ci]ly" all rural 1o s
. chanting of slogans? Lo, . -
N (v) In what other situations arc v X/h(:i“rls )]’O"f‘::]‘(;‘l)gif]"f Railie
: A . slogans chanted and to what- ., fndcrson's standpor
T - _ effect? (vi) What success do you ll'}mk
(vi) What do you feel towards the mlﬁm (c;cl)mc (\)\f ;’hi ra.:\‘vl‘h :U::
. men who were attacked, 'J ]I(E:;sl aslgo °r'°.‘éc‘,,‘° < '
: towards the boys who attacked 1€ Lasterhouse project :
. lh?m" ) WRITTEN ASSIGNMENT
(vii) g‘y‘d'd the boys z:nack Tell how you would deal with a gang of
.. (Frustration at not mecting up / boys who. had been caught spraying paint
. with the opposing gang") b
on a bus shelter.
" (viii) What do you do when-{gis- _
. trated at not gctting your own ~ Notes
_ ‘ s way? (Break somgthing, kick . 1. Some members f¢lt that this short theme k
N ' 4 furniture, hit soméone, stamp - would take about 6/7 periods, others 3
: fegt, scrcam?) . that it would require 9/10. ’
RPN | s {
b
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pantishire: Conflict with Authority
I Invur ELEMENTS: The input clements
used in this longer theme are :

(1) A monlage of newspiper headlines

(taken from Speak pamphlet) on the
theme of young people in trouble.

(b) Pictorial representations - of - young
people at odds with the law, Teachers
will want 10 find their own examples
from current newspapers and maga-
zines, v

(c) Prosc passage —“ A Young Offender
Speaks.” ' ‘

(d) Letter from “ Agony Column” of a
magazine. :

(¢) Prose extract from 7he Diary (from
Never Till Now). .

< (f) Diamatic extract, A Raisin_in the Sun
(Speak). (A wpe is available.)-

A or LaunGer Tieme

To make the young school leaver more
aware of 1he existence of “possible conflict
between individuals and different kinds of
“authority,  To bring out the importance of
trying: to understand the other point of
view where conflicts exist. To bring out

»  the need 1o recognise standards of right and

wrong, : ‘
I SuGGESTED LINES oF DEvELOPMENT
Unit 1. Entry to Theme.
StimuLr
(2) Montage of newspaper headlines on
theme of young people in trouble.

(b) Pictures from current newspapers and

magazines of young people at odds with
the law. : .

DEvELOPMENT
Exiended class discussion (o ‘examine the
kinds of conflict 1ouched on in the montage
and portrayed in the pictures. The teacher
should be alert 10 bringing out’ the deeper
implications of the theme- during " this
discussion.

Since UNIT ONE is* concerned only with~

gaining entry to the theme. no wriiten or
oral assignment is set at this stage.
(Possibly 2-3 periods.)

LONGERI THEMES

Unit 2. Learning the Hard Way.
StimuLus
* A Young Offender Speaks.”

DrvELopsiNT
. 1. Read the extract with the class.
2. Class discussion to bring out ;

(@) How the youth had come 1o go
wrong,

(b) The youth’s idea of what the hearing
should hive been like — critically
viewed. :

() The sentence—punishment or treat-
ment?

(d) Effects of sentence.

ASSIGNMENT
Introduce the assignment, opening it up
by extended class discussion.
A boy in a detention centre writes a letter
to his best friend about what is happening
lo him and how he feels about it. Write
the letter.
(Possibly 5-6 periods.)

Unit 3. Children and Parents,

StimMuLl

(a) Letter from Agony Colunin of magd_—
zine, \

(b) Extract from The _,Di('.:v'_\,- (from New;
Till Now). .
Deveiopment -
1. Read the letter from the Agony Column,
2. Class discussion 10 raise the following
points:

(a) Are the parents of the lelter writer
reasonable or unreasonable?

(b) What are the parents’ motives for
acting as they do?

(© If you were Phyllis Wood, what
points would you make in answering
the letter?

3. Read the extract frdm The Diary.

4. Class ('iiscugsio'n to bring out
(@) It is clear that Ellie is not going 10
give in. Why? c
(b) What does her mother really want?

e
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(c) Do you think that her mother is fair
‘in the way she goes about persuad-
ing Ellic?

(d) What can we sce that is right fmm
the mother's point of view?

“(¢) Which of the two is in fact right?

5. Are there any similarities in the two
, situations? (i.c.., between the writer of
the letter and Ellic). This could lead
to a wide-ranging class discussion,
" ASSIGNMENT _
Introduce the assignment, opening it up by
extended class discussion.
A young person has thoughts of lc.lvmg
home. However, he/she considers the
difficutties and the possible hurt 10 his/her
. - parents, He/she unburdens himself /her-
< ‘ self in a diary. Write the entries.
(Possibly 6-7 periods.)

» Uit4. The Need for Understanding. .
SyimuLus: A Raisin in the Sun.

DEVELOPMENT )

L. Play the tape, with the cl.m follo“mg it
on their scripts.

2. Discuss the stimulus in this unit, bring-
ing out the state of tension in the family
and its causcs.

3. Could onc of the causes be lack of

- understanding?  For cXample, Mama
says: Why you got to flit’so from onc
thing to-another, baby?™ ° .
Docs this show a lack of understanding
of a younger person by an older person?
' , 4. Converscly, does Bencatha show a lagk
' of understanding of her mother’s
: attitudes as regards the now-unused 55
dollar riding habit and the\ expensive
camera cquipment?

' S. Refer back to Young Offen

N\ understanding—in the court?
correct in this?

6. Refer back to Mum and Ellic (Unit
Three)s> Bring out the failure on both

- sndcs to move to scc the other pomLof
~ - view.
A
)

17

7. Bring out the gengral need in the’ pupil’s
own world to see the point of view of
others, c.gi. pupils and tcachers, house-
holders and young people at dances,
shopkeepers and customers, cte., clc.

ASSIGNMENT
Introduce the assignment, opening it up by
extended class discussion.

A boy from a o strict home, -with less
pocket money than his friends. and no
parental understanding of his needs, breaks
into & tobacconist’s shop. A sympathetic
probation oflicer tries to find out why he
has gone wrong. Script the conversation
between the probation oflicer and the boy.
(6 to 7 periods.) :

-

~

IV NoTES 10 TEACHERS

In discussing and planning the above pro-
gramme, the Workshop came to realise
that there were various ways in which this
topic could be developed.

Conscquently, teachers should feel free

cither 1o use the programme given above

or to develop their own programmes along

any of the following possible lines:

(a) Using any ONE UnNiT in the longer

_ theme as a SINGLE UNiT.

(b) Using, perhaps, UniTs ONE and Two
as a Snort THeME. Similarly for Uniis
Ture: and Four.

" (c) Kceping-the form of .programme as a
LoNGER THEME but regrouping the
. UNrr HEADINGS in some such way as:
(i) Unit I —Introduction: Various
kinds of authority.

(ii) Unit 1I —Parental authority,

(iii) Unit III—The authority of the
law.’ :
(IV) Unit IV—Lecss obvious authority,

c.g.. football referces,
R ctc.
N.B.—Additional stimuli would be necded
. for Units ONE and Four.

" The Workshop felt that, ultimately, the
teachers must be responsibic for deciding
the fornof programme which he uses.
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