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This study investigated the responses given by
fifteen- and sixteen-year-o0ld students to poetry in three
differently-directed interview situations — aifecfively-
oriented, cognitively-oriented, or nondirective -- and the
relationship of the responses to the method of d.irection,
sex, and reading level. Each individual interview was con-
ducted by the investigator, who encouraged the student to
respond freely, but made preliminary statements formulatea
respectively in affective, cognitive, or neutral terms.
Then each student read and responded to "Recuerdo" by Edna
St. Vincent Millay and t,° "Bulletin" by Chana Faerstein.

Each of the reéponses giveh was assigned one of
five categories: Personal Association, Moral Judgment,
Thematic Interpretation, Technical Approach, and Factual
Narration. These categories evolved from both a pilot study
and previous studies of literary responses which emphasized
a similar system of content analysis. The comparability
of the three groups of 64 students each was insured by a
distribution of equal numbers of boys and girls, and equal
numbers of high- and low-level readers throughout each of
the groups. Bach student was interviewed individually.

Multivariate analysis of frequency of responses
in the five categories resulted in the following findings
concerning hypothesized relationships between directive

method, sex, and reading level: Readers who were affectively-




directed resporded with highly signii‘icant frequencies in

the persqnal association and factual narration categories.
Those who were cognitivei}-directed responded with significant
‘frequencies in the categories of thematic interpretatioﬁ,
technical approach, and factual narration. The nondirected
group made éignificantly frequent responses in the categories
of personal association, thematic interpretation, technical
é.pproach, and factual narration. When the poems were consid-
9red separately, the nondirected group had an even higher
frequency of response to "Recuerdo" in the thematic interpre-
tation category than did the cognitive group. Responses
were meager in the category of moral judgment, but it was
apparent that cognitive direction increased boys' responses
in this category. Sex also seemed to alter the stability
of responses. Girls tended to be more stable in their re-
sponse frequency regardless of method of direction; boys'
frequency of responsesv in the categories changed markedly
with method of direction. . Reading level was a factor in
that high-level readers tended t9 respond more often in the
thematic interpretation category and low-level readers re-
sponded more often in the factual narration category.
Correlations between categories of response which
were generally significant were: Frequency of factual nar-

ration responses was lower when personal association, thematic

interpretation, or technical approach was highly frequent;




a gignificant positive correlation was evident in both the
cognitive and nondirected groups between personal association
and technical approach, whereas in both these groups a nega-
tive correlation existed between moral judgment and thematic
interp:=retation responses. |

When the poems were considered sepaiately, thematic
interpretation responses correlated positively with technical
approach responses in the cognitive and nondirected groups'
response to "Bulletin." These two categories were negatively
correlated whern affectively-directed students résponded to
"Recuexrdo." |

Analysis of twelve sample responses helped to inter-
pfét some of the statistical findings. High-level readers

tended to respond with ease in regard to technical aspects

of the poems. ILow-level readers were hesitant about articu-

lating their responses, particularly in the cognitively-
directed group. Nondirected low-level readers' responses
were greater in the category of thematic interpretation
than other low-level groups.

The findings of this study, derived from the statis-
tical interpretation of response frequencies and directive
method, indicate that prereading orientation in a specific
direction narrows the students' re‘spon‘s.es, whereas nondirective
treatment, allowing the student freedom to self-structure reac~
tions to a literary work, widens the frequency of responses in
many p_ategories. The findings were seen to have implications

for teaching, and to suggest problems for further research.
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CIIAPYER I

INTHRODUCTION

Staterent of ihe Frollen

Tho probler of this Investigation was to rake a study

of the responses given by teen-are students (fifteen to sixteoen

years of agze) to poetry in three difi‘erently—direc‘ted intervicw

sitvations -- affectively-directed, cognitively-directed, and
rondirected =- and to study the relationship of the responves t
the reading; ability end the sex of the students. This study seeks
to examine further the relationship between performance in a

directed cituation and nexrformance in a nondirccted situaiion.

I“motlescs

The nethodology of this siudy was desipned to teci whether
or nov the following; hypotheses were volid:
1. Tke responzes to the pocns by students in the tlxrec
treatnent groups will differ in frequency among the catesories
x
of response esiablished for this studye
2. Doys will differ frou £irls in thoe frequency of their j 1

reomonses Lo the poenms among the cetesordes in the three tfeainont

Y« liph-lovel rcaders will diffcr from low-level recaders 3

in tke frequency of their responses to the poens among the cate-

porics in all three trcatment groups.

13




The interview situations

The three interview situations which were devised for
this study are the following:

l. Affective exﬁphasis: This approach is charécterized
by instructions and questions emphasizing emotion and feeling

aroused in the reader.l

The responses hypothetically expected
from this approach would result mainly in personal and subjective
comnents, reflecting nonanalytic thinking primarily directed
by feeling.

2. Cognitive emphasis: This approach is characterized
by questions and instructions emphasizing analytic thinking,
Bypothetically expected responses would deal mainly with technique,

- structure, or evaluation of the poems in terms of selection and

classification of the effects of the external .stixﬁulus -= the

text.?

3 '.Nondirected emphasis: This approach is characterized
by instructions emphasizing spontaneous, immediate student response.
Responses would hypothetically fall into any of the five categories
of response established for this study.

The categories of response establisheé. for this study
are: personal association, technical approach, moral judgment,
thematic interpretation, and factual narration (defined in detail

on pe. and in Appendix A). Each student's responses were

lMJ.lton Rokeach The Open and Closed Mind (New York:
Basic Books, Inc., 1960), p. 391.

2Roland F. Pa,yette, "Development and Analysis of a
Cogrnitive Preference Test in the Social Sciences" (unpubl:.shed
doctoral dissertation, University of Illinois, 1967).




énalyzed for units of thought which would belong in one of the

i‘ive categories. Then the frequency of response in the various
categories of response were compared with respect to the three
different interview situations, the reading level, and the sex
of the students. The readers were classified és high-level
readers if their reading level scores were average or above
average, and low-level ‘readers if their reading level scores

were below the norme.

Need for the Study
The surest proof of the excruciating difficulty
of achieving consciousness of one's own or
another's responses is the rarity of effort
toward that end. It is much easier to settle
for public cant and private self-deception
than to reach for the innerness of man.?
Preveiling approaches to the teaching of literature seem
to support the idea expressed in the above quotation. There
has been very little research on student response to literature,
although it has been stated that these responses will influence
the student's "fubture appraisals of behavior and feeling. n
Research on response to literature has largely been ignored in
favor of research concerned with cognitive teaching goals, such
as reading comprehension and increased reading speed.
Perhaps it is because .of the complexity of the 'problem.

that there have been so few studies of response to poetry. Since

. | 5Beg;jaminRDegott, "Reading, Writing, Reality and(Unreal-

ityeeo" in James R. uire, ed., Response to Literature (Champaign

T1linois: NCTE, 1968), p. 46. . eem—= ’
*Jomn Dixon, Growth Through English, A report based on

the Dartmouth Seminar 1966 (Reading, England: NCTE, 1967), p. 58.




each statement a teacher makes about a poem implies certain
assumptions about literature, an analysis of the type of response
given to differing statements is needed in order to shed some
light on the effect of underlying assumptions on the response
given. A cognitive type of statement made prior to the reading
of a poem "focuses interest [on] the message of the poet, [on]
the details of his life, [on] the desire to explain rather than
td experience the poetr;;r.“5 Much traditional teaching of lit-
erature exemplifies this approach. In recent decades the New
Critiqs' emphasis on "the autonomy of the work once it has been

; created"6

has contributed to a cognitive emphasis. In cognitive
learning situations, "the teacher is the one who teaches a pas- -
sive person who gets shaped and taught and is given something

vhich he then accumulates and which he may then retain or lose,

depending on the efficiency of the initial indoctrination proc-
ess, and of his ovn accumulation-of-fact process...."7 Those

who criticize this approach claim that it cuts short the student's
experience with a literary work and substitutes the teacher's

critical emphasis in many instances.8

SThomas Lask, "Books of the Times," from The New York
Times (New York: March, 1970), p. 25.

1bid.
7Thoma.s D. Klein, "Personal Growth in the Classroom:

Dartmouth, Dix»a, and Humanistic Psychology," English Journal 59:
No. 2 (February, 1970), pp. 24l-42. ‘

lsBenjamin DelMott, James R. Squire, John Dixon, and
Louise M. Rosenblatt are some of the critics of the cognitive
approach. :

ERIC 16




Oh the other hand, there is a tendency to feel that

concern with affective factors in the classroom may lead to senti-
mentality, and a lack of concentration on the text.9 The New
Critics especially fostered this kind of attack. The students,

it was assertcd, may become over-involved in their own personal
experiences and forget to relate them to the poem. This confu-
sion over the poem and its effects, which may lead to the dis-
appearance of "the poem itself," was condemned as "the affective
fallacy."10 Affectively-oriented questions have been avoided

by the traditional-minded teacher because they might foster purely
subjective responses which ignore cognitive elements such as
analysis of structure, symbolism, ahd imagery.

But as Rokeach points out, "A person's cognitive func-
tioning is not a thing apart from his affective or emotional
functioﬂing. They are seen to_be.different facets of a person's
total behaviour.... We assume-that every affective state also
has its representation as a cognitive state...."11 Rosenblaft
applies this concept to the process of responding to a poem:

First, the text is a stimulus activating |
elements of the reader's vast experience--
his experience with literature and with

life. Secondly, the text serves as a "con-
trol," a blueprint, a guide for a critical
reworking and ordering of what has been

called forth into the reader's conscious-
ness. "The poem" is what the reader, under

9w. K. Wimsatt, Jr., The Verbal Icon (Lexington, Kentucky:
Univ. of Kentucky Press, 1954), pp. 30-34. -

107pid,, p. 21.

.11Rokeach, The Open and Closed Mind, p. 399.

17




the guidance of the text, crystallizes

out from the stuff of memory, image,

thought, and feeling which he brings

to it.12
Adherents of the affective approach maintain that it allows the
student to express in his own language the organization he for-
mulates from the varied experiences he encounters, and thus
promotes personal growvth. Dixpn emphasizes that in order to
aid the understanding of the basic ;earning process the researcher
must examine the way a student recalls his experience with a work
of art, "gets it clear, gives it shape, makes connections, specu-
lates, and builds theories from his experiences.“13

The need for investigation of the reader's role in the

experience with a work of art Qas first reported by Richards in

his pioneer study, Practical Criticism.14 Richards examined

responses to poems by students who had been given a week to ana-
lyze the poems. The repeated misreadings of the poems by his
students led to Richards' formulation of some of the major blocks
to sound intexrpretation. Thus, attention was drawn to the impor-
tance of the process carried on by the reader. Nine years later,
Rosenblatt explored more specifically the "transaction" between

the reader and the text.15 Rosenblatt differed from Richards

12L. M. Rosenblatt, "The Poem as Event," College English

(November, 1964), p. 126.

13Dixon, Growth Through English, p. vii.

| 141. A. Richards, Practical Criticism, Harvest Books
(New York: Harcourt, Brace & COe, 1959).

Lrouise M. Rosenblatt, Literature as Ex 16ration, revised
edition (New York: Noble and Nobie, 1968).

18
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in her greater concern with the reading process occurring during

a student's first contact with the poem and its relation to sub-
sequent re-readings.

More recently the need for investigation of student
response to poetry was expressed in a report of the Anglo-American
Conference on the Teaching of English, held at Dartmouth in 1966.
The members of this confcrence agreed that “teachers...need to
discuss the best of their practice and in doing so to discover
more of the underlying patterns that they intuitively f.‘ollow.":l'6
This reinforced earliexr suggestions concerning the need for
exploration of the "kinds of questions teachers ask about liter-
ary works in the classroom."17 -Investigations of preliminary
directive methods might reveal whether or not certain types of
critical approaches emphasized by the classroom teacher are
helpful; detrimental, or merely ineffectual for students of
varying ages, abilities, and background. The Dartmouth Conference

report concluded that some alteration in present teaching prac-—

tices was needed.. 18

Clearly both the process of interpretation as well as
the method of instruction need further research, since the ways

in which a student responds to a reading experience depend on

16Dn’.xon, Growth 'l‘hrough English, p. 91.

17Loulse M. Rosenblatt, Research Development Seminar
in the Teaching of English, Cooperative Research rroject G-009
'gggg)’fork. U.S. Department of Health, Education and Welfare,
s Pe 33,

18D:i.xon, Growth Through English, p. 9l.
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many factoré including his own previously "set views and emotions,“19
and the teacher's preliminary directions. &ome teaching methods
direct the student's thinking toward matters extrinsic to the

poem. TFor example, one¢ teacher may direct the student's thinking
along historical lines by asking, "What were the social conditions

of the people at the time this poem was Wr;tten?" Another teacher
might direct the student along biographical lines of thought by

asking, "Who lmows how old fhe poet was when he wrote this poem?"

This point has been discussed by psychologists and educators who
have.indicated that a student's perception and understanding of
vhat he reads may be severely limited if the student directs his
attention o=ly to those elements referred to by his teacher | |
before he reads.ZC

Studies of reader response to literature are scarce,
nevertheless,'in comparison with studies of analyéis of symbolic
meanings in a text, of imagery, and of literary evaluation. Yet
the -amount of research devoted to clarifying literafure is dis-
probortionate to the number of people who have coﬁtact with
literature after graduation from high school or coliege. Perhaps

this is an indication that it is time to examine the traditional

concept of the student as a sponge who passively absorbs the

19Richards, Practical Criticism, p. l4.

20 s .
Robert Thomson, The Psycholocy of Thinking (Baltimore
Maryland: Penguin Books: 1959), pp. 155-32; Paz Bartolome, ’
"Teuchers' Objectives and Questions in Primary Reading," The
Reading Teacher 23 (October, 1969), pp. 27-33; J. J. Gibson,
TATCritical Review of the Concept of 'Set' in Contemporary

E.perimental Psychology," Psychological Bulletin (1941), p. 781..

20
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teacher's values, goals, and textual analyses. Student response,

which includes "in some degree accepting or rejecting the values

and emotional attitudes which the narrative implicitly oi‘.f.‘ers,"21

may be a more valid indicator of understanding of literature than
has bveen thought. The relationship of student responses td the
text and to the method of inst.ruction needs clarification. Thus
this study focuses on student responses to specific works of
poetry in order to investigate the relationship between prelimi-
nary directive statements and those responses. The goal is to
lead to the development of a greater understanding of the process
of ini_;erpretation as it occurs under differing teaching procedures.
An improved understanding of the components of literary responses
should also enable teachers to develop their students' skills of
literary analysis and desire to exercise those skillse.

Moreover, studying the various ways in which a student
responds to his experience with a work of art reveals similari-
ties to the basic learning processes in understanding other
totally unfamiliar material. Thus this study has been undertaken
in the '_belief that its results might be valuable beyond its

specific area.

Review of Relevant Research
Most research on reading has until now been concerned
with reading speed, comprehension or recognition skills. Only

a small amount of research has dealt with processes of inter-

2lpixon, Growth Through English, p. S8.

21
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pretation of literary works or of directive influence on studant
response. A few of thése studies, although for the most part

concerned with responses to prose, provide a precedent for this

investigation.

Theories concerning resvnonse to literature

Research on recader.;' interoretation of literature has
been influenced most by I. A. Richards, who in 1929 investigated
the difficulties undergraduates encountered most often in the
interpretation of poetry. He distributed thirteen poems (no
poet's name included) to Cambridge students for written responses
produéed after repeated readings of the poefr;y during a week.
The majority of these students found he poems confusing, com-
plex, and incomprehensible because of tl;e sources of difficulty
which Richards categorized as i’oll'ows:22 '

l. Inability to graép the author's meaning at éne or
more levels of comprehension (sense, feeling, tone, intention).

2. Misunderstanding of the imagery.

3. Inadequate sensuous apprehension of the form and

movement of the poem.

4, The misleading effect of erratic associations and
stereotyped responses.

5. Distortion through sentimental or inhibited response.

6. Confusions created by the doctrinal pred.isp&sitions

of the reader, especially when the reader's beliefs conflict

22Richa.rds, Practical Criticism, p. 1l4.
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with those presented in the poem.

7« The effect of general critical preconceptions and

technical prejudgments.

The role of the reader in the transaction between the
reader and the text has been most fully treated by Rosenblatte.
The ways in which the reader and the text interact, and also
the elements which block interpretation, are examinecd. Rosenblatt
stresses the idea that valid teaching approaches to literature |
should help an individual improve his capacity to respond ade-.
. quateiy to the text.and "to develop human insights and flexible
habits of thinking."23 She urges that the classroom atmosphere
be such that the student will be encouraged to respond personally.
The studént is then led to discover whether his response does
justice to the text. "When the  young reader considers why. he
has responded in a certain way, he is learning both to read more

adequately, and to seek personal meaning in 1iterature."24

Loban, in a study of student interpretation of short
stories, rated the responses according to the sympathetic under-
standing of the reader. He found that sensitive readers displayed

attempts to understand the motives underlying the characters!

25Rose'nblad:t, Literature as Exploration, p. 26.

eh1pia., p. 70.

w3
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" actions; the less sensitive readers pronounced moral Jjudgments

on the characters, sometimes condemning 1:hem.25

Attitudinal factors affecting interoretive resvonses

Letton discovered that attitudinal factors may influence
the reader's ability. In her study at the University of Chicago,
the differences in the interpretive oral responses to poetry
of 22 ninth-graders were analyzed. One of Letton's hypotheses,
upheld by the study, was that the students who had positive
attitudes toward reading and had had past favorable experiences
with poetry became better readers than those students who had

negative' attitudes toward J:'eza‘d:i.ng.26

Using a case study approach, Piekarz found Fhat attitudes
affect reading at the perceptual level (by helping to determine
the printed words actually seen by thé reader), at the understand-
ing level (by twisting, distbrting, and coloring ideas), and at
the retention level (by specifying what will be remembered and

what will be forgott’en).27

- 25\alter Loban, Literature and Social Sensitivity
(Champaign, Illinois: NCTE, 1953).

. 26I'lild::'ed Letton, "Differences in the Interpretive
Responses of Ninth Grade Students to Poetry" (unpublished doc-
toral dissertation, University of Chicago, 1958).

27Josephine A. Piekarz, "Attitudes and Critical Reading,"
Dimensions of Critical Reading, Proceedings of the Annual Educa-
tion and Reading Conferences, II, ed. by Russell G. Stauffer
(Newark, Delaware: 1964), pp. 134-44,
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Studies 9_1."_ student response to literature

A strong positive relationship between literary judgment
and self-involvement was found by Squire in a study published
in 1956.28 Squire reported the reactions i 52" students in
ninth and tenth grade to four short stories. During their
read.:i.ng,_; the students were interrupted by Squire in order to
obtain their free responses at certain divisions of the story.
In éddition, interviews of a nondirective nature sought to
elicit feelings, ideas, opinions and reactions of the students.
Responses were segmented by thought units, and classified in
the following categories:

l. Iiterary Jjudgment: responses concerned with the
'author's ideas, style, characterization, and with judgment of

literary worth.

2. Interpretation:. responses concerning the :theme,
motivation of characters,

3. Narration: responses involving only the incidents
occurring in the story, with no attempt to interoret them
generally.

4, Association: responses generally connecting ideas

or incidents in the story with the reader's own experiences.

5. Self-involvement: responses specifically asso-

ciating the reader with a definite character or his reactions

28James R. Squire, "The Responses of Adolescents to
Literature Involving Selected Experiences to Personal Develop-
ment" (unpublished doctoral dissertation, University of Cali-

fornia, Berkeley, 1956). Hereinafter referred to as "Responses
of Adoles_;cents." :
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either by identification or rejection of the character.

6. Prescriptive judgment: responses which indicate
a prescribed coﬁrse of action a character should have taken
which would have fit the standards or the reader.

7. Miscellaneous: responses not included in the other

categories, such as irrelevant digressions.

Reliability of the statistical measures, based on a
classification by a second judge, was .83. More than 42% of
all responses vere coded as interpretational; fewer than 4%
were associational or prescriptive.

Nine case studies werc selected for more detailed
analysis. These case studies helped to explain the reasons
for some of the statistical results. Squire found that an
individual's recsvonses are conditioned by the dynamic interplay

of a constellhation of factors rather than by single relation-

ships. The fact.ors involved suggest possible clues to the
reader's participation. |

Since the quality of individual interpretation was found
to be unrelated to either the intelligence or the reading ability
of the students, Squire felt that the quality of the interpreta-
tion was based chiefly on the maturity, personality and experi-

ential background of the reader.

Another significant contribution is the work of Purves

and Ribpere, who developed an elaborate system of components

26




15
as a framework for analyzing responses to literature.29 The
four major types of critical approach to a literary work were
categorized as follows:

| Engagement-involvement: This first calegory deals with
the way in which the critic expresses his subjective experience
with a work of art.

Percention: The second category presents the reader-
critic's understanding of the literary work, and the anglé of
vision from which he discusses the work, either "analytic,
synthetic, or classificatory."ao

Internretation: This category is based on the process

of connecting the experience presented by the work with the

reader's own experiences in order to generalize about it.
Evaluation: The last category consists of responses
evaluating the literary worth of the work. This judgment would

be based partially on the first three categories.

Each of these categories was analyzed in considerable
detail by listing itemized classifications of critical analysis

for each category.

Method of teaching literature

Instructional techniques in the téaching of literature

are just now beginning to be investigated. Ziegler attempted

to prove that test-determined teaching (which includes exercises

29Ala.n C. Purves and Victoria Ripoere, "Elements of
Viriting About a Literary Work: A Study of Response to Literature,"
Research Bulletin No. 9 (Champaign, Illinois: NCTE, 1967).

01bid., p. 6.
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desipgned to improve recognition of theme and sense-appealing

words, and then tests of these skills) improved tenth-grade
girls' appreciation of literary merit.51

Pour tenth-grade classes were divided into two groups,
one experimental and one control group. The results for the
experinental group, who were given practice material based on
improving the ability to recognize themes and to select the
version of a literary selection which contained the most sense-
appealing vords, indicated a growth in these two elements of
literary analysis. The control group, which was not subjected
~to any drills on analysis of theme or imagery, sustained a loss
in their ability to select the major themes of literary works
or the version with the most sense-appealing- words, according
to the Ziegler Avpreciation Test administered by the investi-
gator. .But the reasons for the students' choices were not
satisfactorily explained by either group.

Thus, the results of this study show that although the
use of practice material leads to an increase in those a‘t_:ilities
in which the students were drilled, they do not tend to gain in
apprehension of literary value. The test given is called the
Ziegler Appreciation Test, but appreciation of literature is not
what is tested, only skill in recognition of theme and ability
to choose selections containing the most sense-appealing words.

Since neither of these skills is a measure of the apprehension

5]'Gar'oline Louise Ziegler, "The Value of Test-Determined
Teaching in Two Elements of Literary Appreciation® (master's
thesis, Johns Hopkins, 1931).
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of a literary work, further study is needed in developing

appreciation of literature.

A pmore recent study of the same kind by Smith and Burns
aimed to "investigate the relative effectiveness of various
practices on students' ability to interpret a poem from their
first reading, and on the attitudes they developed toward the

n32

poem. The investigators wished to learn whether or not the

type of instruction given before students read a ballad affects
the quality of interpretation. |
Above-averaze ninth-grade students were selected for
the stud&, and divided into four groups. Group I listened to.
a tape-recorded lecture on ballads, and then read the poem
silently. Grbup II was given the tape-recorded lecture, in
addition to an oral rendition of the ballad by the teacher.
Group IIT was helped by the teacher to mark certain importént
words and phrases :in the ballad after listening to the tape-
recorded lecture. Group IV had no prereading lecture or in-
structions; they were merely asked to read the poem silently.
The investigators found that Group III scored the highest
in the interpretation test scores, according to the interpreta-

tions set up by the investigators, but the attitudes towards

52Richard J. Smith and Thomas Burns, "The Effects of
Different Instructional Practices on Student Enjoyment and
Interpretation of a Ballad,” Journal of Reading 13 (February,
1970), pp. 345-46.
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poetry were not different from those of the other groups. It

was concluded that the type of instruction used before reading
a ballad does affect the quality of interpretation. However,
the investigators defined literary interpretation as the ability
to paraphrase the “story" of the poem, and this definition is
not comprehensive enough for the findings to be acceptable.
that was determined from this study was only that students were
better able to narrate the story of the poem when they r:d been

given detailed prereading instructions.

An interesting study was conducted by Nelms on student
judgment.of poetic quality.33 A sampling of 120 poems was
studied by a panel of sixteen tenth-graders to determine what
element in poetry would appeal most to them. Student responses
to the poems were recorded on rating sheets patterned after the
semantic differential format used by Osgood and his associates.
Three groups of poems, which had been ranked on a ten-point
evaluative scale by a panel of judges, were selected for use
in the study. Nelms concluded that students preferred poems
with narrative interest, preferably concerning unusual people,
moments of crisis, humorous events, war, or death. The appeal

of the subject matter to tenth-graders was, therefore, a strong

33Benjamin Frank Nelms, "Characteristics of Poetry
Associated with Preferences of a Panel of Tenth Grade Students"
(unpublished doctoral dissertation, University of Iowa, 1967).
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factor. Nelms also found that tae form of the poem did not

matter to the students, but clarity did.

Another study, focusing on the relative merits of
multiple-choice and oven-ended questions to determine literary
achievement, was begun under the auspices of the International
Project for the Evaluation of Educational Achievement.34 Two
tests were designed and constructed for use with two populations
of students, one aged 14, and the other, 18. These tests,
involving two short stories, were given to each group of 290
students. Choppin and Purves, who rerorted the study, found
that the use of multiple-choice questions in.evaluating achieve-
ment in literature was a valid testing procedure, since this

study disclosed no evidence that multiple-choice questions

measure anything different from open-ended, short-answer ques-—
tions. However, the authors point out that what still remains
unknovn is the relationship between verformance in a directed

situation and performance in a nondirected situation.

The kind of instruction which has been taking place in

the typical classroom for the past half century has been described

3L"B:c-uce H. Choppin and Alan C. Purves, "A Comparison of

Open-Ended and Multiple-Choice Items Dealing with Literary Under-
standing," Research in the Teaching of English ITI:No. 1 (Spring,
1969), pp. 15-2k. .
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by Hoetker and Ahlbrand in a recent study done for the United
States Office of Education.35 Summarizing the studies of instruc-
tional practices in the classroom, beginning with one reported

in 1912, they find that the roles of teachers and pupils are
firmly set, with teachecrs responsible for structuring lessons

and evoking answers to questions, and students respdnsible for
short, factual answvers.

Most of the studies described indicate that teachers
talked between two-thirds and three-quarters of the time in an
average lesson. Rarely was a lesson described in which a teach-
er's question called for anything besides "rote memory or super-
ficial comprehension." The average questioning time in the .
classroom was two questions per minute. As one of the investi-

gators for this study pointed out, "If it is contended...that

questions asked in class should require pupils to reflect, to
make inferences, and to develop generalizations, it is clear
that most of the oral questions asked by teachers...were not

satis;f.‘actory."36

As the preceding studies indicate, past research on
literary interpretation has not gone far beyond examination of

students' literal comprehension of the printed word. This

553ames Hoetker and William P. Ahlbrand, Jr., "The
Persistence of the Recitation," Occasional Paver Series No.
(8gn§ral Midwestern Educational Lapboratory, St. Ann, iissouri,
lB,p.B.

361pid., p. 16.
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investigator believes that critical reading ability requires

that a student be able to envisage, make predictions, infer,
and relate the poet's ideas to his own past experience.

It appears that the process of interpretation is influ-
enced by three main factors -- the individual, the experience
with the text, and the setting in which the first two interact.
Most of the research in the past has concentrated on the process
of comprehension, and the ability of the student to make sound
literary judegments (in the broad sense of the term, as used by
Squire) rather than on the interaction of three of the major
factors involved in the interoretational process.

The investigations of Letton, Loban, and Piekarz tend
to confirm the view that the judgment of a literary work and
the perception of its parts are influenced b;' the reader's atti-
tude toward himself and towax_'d literature. According to Squire,
those readers who become self-involved with the .literary viork

during their reading relate the most comprehensive and oba’ective

literary interpretations after their experience with the literary

worke. 57

. At present, there are few studies on the relative effects

of directed and nondirected prereading instructions on student
response. It is hoped that this investigation may aid in the
development of techniques aimed at inculcating a more valuable

appreciation and understanding of literature.

5?sames R. Squire, "The Resvonses of Adolescents While
Reading Four Short Stories," Research Revort No. 2 (Champaign,
Illinois: NCTE, 1964), p. 35.
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CUIAPZZR II

HETECGDOLOCY .

The Prelininary Investi~ction

The present study, desizned vo analyze and coupare

the responses of students in three different interview
situations, evolved in large part from a pilot study of
response to poctry of 50 high cchool students atten
a sumrer nrocran at Colusmbia University. This progren was
under the auspices of a Federal (rent, ained at improving
the reading rate and llteracy unhderstanding of underprivi-
leged high ccliool ztudents., The participating studenis,
aied 15 %o 16, Were Ironm Menmhatiten, Lroollym, ond the Lrowi.
Their reading scores on the Iowa Silent Leading Zest, Advanced
Yorn AlY, ranged {ro:a nozmal to four years telow. Thelr Ieoe's
vere 211 in the nornel range, accoxnding to scliool wccordce

The 50 ciudenis were intervicwed individually i
KS_i3amce sessions in which the student reed three POCHL
rceoponding after eack one without snecific .c:t'i"cical cuidanco
from the intervicwere After the free resnonscs, questions

erc ucked about cach pocnm. She intervicws wvero tape-rccorded

\

for omalysis frou tho transcrintions later on.




Thege interviews in the preliminary investication

answered sonc of tho questions in the investigator's mind
about the aporoach to the intorviews in {the prescnt study.
These questions concermed (1) the most effcctive inficrview
procedure to be used, (2) the proper wording of questions
askod about the pocrs, and, (3) the amount of time nccessary
for corprehenzive resnonscs,

The method followed in the pilot study intervieows
provided a busis for developing the procedures for this study.
Since sonc students responded comprchensively and others did
not \.'hcn- responding spontancously, it became necessaxry for
tke intervicwer to ask direct questions to odbtain responses,
' These questions vere an celaboration of the type of resnwonses
vhich had been given freely. ror cxample, if a student has
said that the poen had no meaning, that would be explored
further by a question sbout the sort of mecaning the student

xpecteds If a student's spontancous resnonse was that the
roea was not poctic cnourh, the rejoinder would be to ask
for a definition of "poetic," he responses ranged fron
purcly subjective ones to completely technical analyses.

These responses wvere grouped according to types in
order to obtain a clearcx picturce The interview procedures
for the present study began to crergoe as the investigator
é.i:tcmptcd to find the most effective wording of questions

vhich would elicit all types of rcomonsese. "I‘his cxpericnce
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wes vcrj uscful as backsround for tha problem concerning

tke "ippact of questions on rcsponses,.®

The amount of tinme necded to obiain the responses
also vas detcrmined by the interviews in tke pilot study,.
Responses to th:eo ponens denanded too rmch of the student's

end interviewer's time. The use of two poeus allowed for

sufficient varicty of responscs and adequate obcervation

of response consistency.

The resnoncse cate~ories

Eisht caleorics of resnonse were derived fronm the
analysis of responsos obiained in the nilot studye. The caive-
gories were:s (L) factunl reconstruction, priroxrily concexmed
with the literal statement of cevents in the poenmsi (2) norsonal
dudsmont, a sudjective eveluations (3) acsthetic responces,
an ertistic, stylistic approachy (&) language emphasis, stress
on the irpact of lansuane used in the nocumsy (5) ascociation,
comection of cxternal cvents with the poeny (G) noral juip-
rant, cthdcally based responscsi (7) technical approach,
reactions Lo the form or crafismanship; and (8) thenatic
analysis, respohses ceontering on the theues of the pocns.

Soue of theso categories of response overlapned cnd were
gcer nexied to form one caterory.

The cstablishment of response catepories for the

present study was further supported by a recent work of Purves,




who used a sinilar set of categorics to study written

literary response.l There are five categories of rosponse
used in the prasent study. The pilot study categories of
eesthetic response and languare empkasis were corbined to
Soria the present technical approach categorys the category
of association rerged with perconal Judgsment to form the
present category ¢ personsl ascociatione A bricef descrip-
tion of tho five caterories follows (and a more deteailed
analysis of cach category vill be found in Anpendix A):

(2) The caterory of perconal association includes
refcrences to emotional reaction, personal involvenent, or
identification exmerdienced during the rcading of the poems.

(v) fThe caterory of factual narration charactericzes
all paraphrases of the poewns, or narrative summaries of the
action, £iven without subjective underscoring.

(¢) The catepory of moral judrment coatains any
referonces to statements about the rorality of the autkor
or the works, which are not cvaluative, but pertain to the

- 3

writer's stoandareds avout matlters considerced external to
P

the poernis,e
a

(d) The caterory of tcchnical approach includes

211 references o style, synhols, rhythn, poctic intention,

11‘.1zm C. Purves and Victoria Rippere, "Elcrents of
Veiting," ppe 85-C0.

2T14d., pe 1le
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neter, mood, tone, use of language, and iraserye.

(e) The category of tkematic interpretation contains
any generalization or explanation derived froa the theme of
the poen, or any attempt to relate major ideas and relation-
ships within the pocn to lifce.

In addition to establicshing the categories, narrowing
the selecction of poens, and sctiing tine limits for inter-
views, the pilot study was also helpful in selecting the
voems. Pocns with too difficult a vocabulary, excessivo
use of symbolicnm, or structural complexity provoied be\a'il&er;-
rent in the students vwho participated in the prelininary
intervicws, Iencc, the pocms chosen for use in the present

study did not have these difficultics.

celcetion of +hz pncuss

The selcctioa of poecns for this study was bhased
on sevexal ceriteria, Whie £fixst criterion was that the moins
chould prescent cxpericnces basic to the adolescentts life.
For "“when creitenment about subjeet mattor ¢oes deep, it
stirs up a siorec of ati:itudes and neanings derived fron
prioxr c::'cpa:.".r.‘ic-nco."5 It follows, then, that o rcader nay
be alle to share an ocuthor's percepvions without having

had the exact cxperience denicted in the poems. The rcader

- :
“Vayne Schuraker, Titerature and the Irrational
(ilev York: iashingion Sguare rircco, 1965), Pe 126
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necds some previous basic expericncos gkin to but not

identical with those the writer presents which as a reader
he can draw on to recconstruct the literary uor.:.q'

The sccond criterion was that the poens should
possess literaxry nerit, orpmnizing forim, content and lon-
guage in a harmonious and crcative way. To reach the
adoleccent recader, it was felt that the poens chosen should
be forcoful and original in language and concept, butb
writiten in a conventional form.s The basgis of the Jjudgment
on the worth of the vnoems was threefold - the form, the
relation of the form to the content (kow the writer conveys
hig insipht), @nd the potential immort of the content %o

G

the rcadcre. An easy appeal to the wndolescent recader

throush the use of a superficial poen wog rojected in favor
of choosing onc that had litcrary nexit,

A third conczideration in rcgerd to the poems was
thie level of difficulity of thie lianjuwistic siructurc and
vocabulaxry. Ioens with stroightforwand, rather than in-
veried syntax, and nocns wlth very few difficult woxds

were soushte

2, S 2w . -
Louice iie Rosenblatt, Iditerature as S:inloration,

P. €1,

5]?. L. Rosenthal, Edl., Selechted DPoons and mo Yloys
of Ue 3o Xeatis (Gew York: The facmillen Coupey s 16327,
De AVilie

s R. Squire, Resnonses of Adolescents, pe 55




A fourth factor in the selection of the poems was

lengthe DBecause of time limitations on the students!
schedules, the pocems had to be brief enough to be read and
discussed in a 45-minute period.

The fifth criterion rcquirecd the poens to permit
flexibility of approach and response., The poems were cliosen
to allow for & varicly of affcctive or cognitive responscs,

The sixth criterion was that the poems should not
have been included in the standard anthologics used by the
city hich schools and should be new to the readers in this
study. This was necessary also becausce the uwnfoamiliarity
of the poens would aid in the mrevention of any undue teacker
influence which might prejudice +the responscs. ILyric poctry
vas selected because, of all the genres, the lyric expresses
a wnified, intense crotion in the bricfest form. The con-
plete nmeaning of {the voem will be conmunicated by how the
noet says what ke is goying and 1:/’. the harnony between the
sound and the sense.7

A vanel of judres vho have been vworlking professionally
with adolescents in the city schools for ovoz; ten ';;'ears wexre
the fiaal arbitors in the choice of poeis to be used in thce
studye “he pancl included a high school Dnglish department

chairman, a high sckool principal, and a high school English

73'1. Y.« Roscnthal ond A. Je lle Smithz'Exnlr)rins: Poctry
(liew Yorks: The laemillan Co., 1955), p. 119

40




teacher, They were given ten poems to rate for use in this

investigatione The rating system was based on the criteria
for the sclection of poetry descrited above, and on their
own profescional Judgrment. The two poems rated highest Ly
all three panelisis were the selections uscd in this s.tudy,
“Recucerdo,” by Edna Ste. Vincent HMilley, and-"Bulle‘.;in," by

Clara l’aorstcin.e

Procedures

Sclection of subjecis

Cne hundred and ninety-tvo students were chosen bty
randon sawpliag for participation in the present study. All
the students were living in Hew Yoxik City, attending iiew loxrk
City public schools in their neignborhood,

Studenis fron both gcadenic und commercial prograis
in their high schools were acconted for this stuldye. Infor-
nation about the students relevant to this study, such as
reading level, was obtaincd fron school records. The most

recent reading level scorc was accenteds Tho reoding level
tha total ponulation ranged fron 3.4 to 12,9, The are
of the students vas limited to fiftcen or seixteon, in orderx

to elininate the unnecessary variable of a wide age rangce

®5ce ppe 137 and 138 of this study. -




All the students participating in this study had

been tested for reeding
the Iowa Silent Reading
Achievenent Teste Loth

mance of individuals in

meaning, The distribution of the reading scores on these
tests indicates the normal nature of the group.

in Table 1 below illustrate this distribution for the 192

students in this study.

PADLE 1
DISTRIBUTION OF READING LEVEL SCORES ON “HE IOWA (FGRM B)

ability a year earlier by either
Test, Fornm B or tho lietropolitan
of these tests mcasure the perfor—-
tasks designed to involve such

factors as word fluency, reading conprchension and verbal

SILENT READING AND HETROPCLITAN ACHIEVEMENY TESTS
- (ADVANCED READING, IORM AM)

Statictical lie

*
13

Jure

Subdects (T = 182)

lean

lHedien
‘ode

Gl

3

10.2
11.3
11.6

Se'/

12.0

The poctry is limited to dmerican lyxric poens of The
twenticth century so as to focus attention on the responses
to a single literary genre ond literary period. The period

was chosen in order to climinate any unnccessory linpulstic

difficultics vhich might hinder the intérprctations.

42

The ficures




Tae intervisw groups

The population was divided into three (roups of 64
students each. %o insure tho comparability of all three’
groups, the came number of boys and girls, and the same
number of high- and low~level readers, were distributed
throughout each of the groups.

All the intervicws were tape-rccorded and scheduled
at a time when the students would not normally be in class
Fech student was intervicwed privately, in a room set aside
for this purpose. The intexviews took place in two 3rooklyn
public high schools, one school composced of lower- and
middle-class students, and the other commosced of middle-

ond upper-niddle-class students,

The non-directed interviecw proccdure

The inbverview for the non-~direccted (roup vas conducied
alon; the lines of »nractices reccommended vy Cannell and Xorng
Jahode, Deutsch, and Cook; and iiccoby and ¥ ‘acoby.) The rcad-

ing responses werc obtaincd by a non-dircctive technique:

9(“1'*“10" ?. Cannell ond@ Robert L. Kahn, "Iho Collection
of Jato. by Inlervicwins,® in Leon restinger and Daniel avs,
ids., Hoscoreh Methods .um the Behavioral Sciev\r‘e.. (New ¥oxlk:
Deydon 1TeSs, 1,;,), Ve Liifeieil} Larie oo od: 1y tiomGon Douiech,
and Stewoyt (,oc-x, Zoseaech Disthods in gSocial redations, Fort 1

Smasascema

(licw Yorlks Dryden J0sos, 1t ‘;TT, Chantor 63 .-J.czmoc xacob;
and iiicholes x.ncoo,; "te Inbervicew:s A 'I'ml of {ismeinl Scionce,
G, L..n*::c:,, Key Londbook of Boeial Ysycholeow (iluss.: Addl.,o*x—

tesley, 1954), pp. l+49~-ro7.




1. Each student was told: “This is a study I (the

interviewer) am doing as part of a project for the school

I an ine I would like to know more about your resnonses to
poetry. “hat you say about the poems you will be reading
vill not afieact your class morks in any waye I will be the
only one listening to the tapes when I play them back. The
rcason for the tape rccorder is :;im;)ly that it rakes it
casier to get as many resnonsca as the tine allowss writing
all your sbtatements dowm would take too long."

2. The folloving directions wore given: "I am
going to give you a poen to rcad. As coon as ybu have
finished rending it silently, pleece say whatever occurs
to you. I shall renain quict w%il you have completed
your remarks.®

3. thile ¢he student was naking his cibtemporaacous
remarks, the interviower nroupted him during pauses by wing
non-directive signs, such as the nodding of the intervicwer's
hcad or such non-cormitital remarks as "yes," or "iiwsm," or

"Co one" 10

Mo cormitivelyr-directod interview nrocedvre

The cornitively-dirccted groun was told about the

study in the same words as dcscribed in Direction lo. 1 above.

10

Jancs Re Squirc, "Responses of Adolescen®s," pe 59




Then the following cognitively-oriented directions were given:

1. "I am going to give you a poem to read. Read it
silently and when you have finished it, try to describe the
meaning, the thoughts you had or any other ideas which occurred
to you while reading it. It is only your response which is
important. This is not a test, and there are no right or wrong
answers." |

2. While the student was making his remarks, the inter;
viewer prompted him during pauses with cognitively;oriented
questions, such as, "What else did you think it meant?" and

"What else did the poem tell you?"

The affectively-directed interview orocedure

The affectively-directed group was told about the

daee A : 4o =] - caalt e ad 2. TSl . LS, AT, b ~
Souldy in the samc words as described in Directivi Noue.e 1 fus

L

the unstructured group. Then the following affectively-
oriented directions were given:

1. "I.am going to give you a poem to read. Read it
silently. As soon as you have finished it, try to describe
how the poem made you feel, if and when it aroused your emo-
tions. It is only your resnonse which is imporsant. This
is not a test and there are no right or wrong answers.”

2. While the student was making his remarks, the
interviewver prompted him during pauses by asking such
affectively-oriented questions as: "Can you tell me more

about how you felt while reading this poem?" or "Were there

any other lines of the poem which affected you emotionally?"




Check—-coding of the resnonses

To check-code tho resnonses, one independent ratex
was trained by the investigator to catepgorize the recorded
transeripts. The training of this coder followed the ruide-
lines set up by Sellitz:ll

l. The various coding category subdivisions of the
responses wore oxplained and illustrated by examples fron
octual transcripise

2+ The coder being trained or in training practiced
on several samples of the data.

3, The coding of these samples was discussed so as
to develop common rules and definitions.

4, The coders then categorized identical transcripts
individually, vith the training coder given no froup classi-

fication on the transcript to provide more ovjecctivity in

‘thc codins,

5« %Yo maintain consistency of coding, a lkey for
scoring, devised by the investisator, aided by Purves's
. delincation of literary responsc categories (see Appendix A)
was used by the coders.le '

The method of ovtaining a satisfactory coding systen,

offering a quantitative description of the rcader's responses

M61uire Sellits, ed.,y Rescarch Hethods in Soeiad
ons (ilew Tork: lolt, Iinchars, and winston, 1502),

Relat
Po 40

3
)

12A1€'-n C. I“urves’ 9_7_7_. Cito’ PPe 13-20.

46




to the poems, was based partially on procedures used in

earlier studics (Ioban and Squire, in particular). For
cach taped response, the frequency of responses in each
caterory was recorded, and their total values were conparcd.
Then a product moment correlation coefficicnt was calculated
for the analyses of responses by the two coderse. This pro-
cnrdure wos followed before and after cach conference botween
the two coderse.

Table 2 presents the degroe of agroenent in check-
coding, with colum one stating the initvial coefficicnt
of agreenent obtained before the investigator and the check-
coder had conferred. Conferences were lheld to discuss the
definition of categories whon several differences in coding
vere found. After the conferences, each coder caterorised
the responscs of the transeripts again, and after check-

coding the degree of agrecment, a revised coeificient was

outained.




\
36
TABLE 2
DEGREE OF AGREREMENT IN CHECK-CODING OF
64 TRANSCRIPTS BY TWO ANALYSTS
Coefficient Coefficient
Category of Agreement of Agreement
(after conference)

I. Personal Judgment 7338 «7765

II. Moral Judgment 8125 9175
III. Thematic Analysis «7265 .7884

IV. Technical Approach <7515 «7853

V. PFactual Reconstruction «7025 «7554

Total | o 7454 «8046

Reliability was proved for this method of check-coding.
Although Berelson found that most coefficients tend to focus
around .90, the basis of coding in the present study seems

to have more complexity and slightly lower coefficients are

not miexpect:ed..l3

Purpose of comparison of responses
After the oral responses of the three groups of 64

students each were transcribed and categorized, it was possible

1i5ernard Berelson, Content Analysis in Communication
Research (New York: Macmillzn (Ihe Free Press of Giencoe),
1952 and 1965), p. 172. :
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to answer scme of the following quostioné:

1. What is the doninant type of resnonse volced
vhen the student is in a non-directod situation?

2. VYhat is the doninant type of résponse voiced
when the student is directed to respond cognitively?

3. Vhat is the dominant typo of response voiced
vhen the student is directed to resnond affec'tively?

&, Vhich treatnent group responded most compre-
hensively?

To reitcrate bricfly, the categories of rosponse
were derived from the collected and classificd resnonses
of a pilot study group. A critical cmphasis having over
sevon responso units per student become an individual

cateorye.

Clacsificabion of resnonces into caterories

g

The investinsabor and the other data coder each
scorcd 32 transcripts and chceked their resulis with cach
other for arrecmense The method of statistical agrecnent
has been deseribed in Lhe previous scetion (sce ppe 34-36).

Turing the individual interviews, the investigator
vefxzoined fron aay vriting. Only aftor +the interviews had
been transcrived aid the investigator score the responses
and cabterorize them for cach poerm. Since this study involves
the relationship of threo indenendent variables (the trcat-

nent groups, tho sex of tho students, and the difforent
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rcading lovols) to ten dependent variables (the five cate-

gorics of response for both poems), a nultivariate analysis
of variance was used, Multivariate analysis helped to ex-
plain the differences between the responses of the three
treatuent sroups, while considering all the variables at
the same time.]'l"
It appcars that the numbér of rcsponses made in a
category is partly a function of the total number of resnonses
to a pocrm. For instance, if a student makes a total of ten
resporise units, and five are in the category of thematic
interpretation, the rcmaining four categories of response
must sharc the remainder. Thus the proportion of resnonse
units reprecent a balance tosal, with each categoriszed
response unit considercd a partial function of the tvotal
nunber of response uniis rade in the stuvdent's statenent

cbout each of <the pocus,

0]

| "A Compuber irogran for Analysis of Dota bty Goneral
Lincor flodele," by Co Fromk Starmer and Janes Z. Grizazle,
vas vsed for the multivariaic analysis of variance. Thexe
arc three rultiverietc test statictics ian coimon use, all
suxee off which are coastructed &

. e s
o vhe D5

g ond S rairices.

The By matrix is the sum of the squares and cross—products
deviations due to the hypothesis, amd the Sp natri: is the

cun of the squares and cross—-nproducts deviations used as

1' * [ (] [ ]
1 "tMe help of Dr. Irvins Bermstein, statistical

consultant, is rratefully acknowledised nherce

20




the orror term. FHotelling's trace was the test statistic

selocted for use in this study, and is written as .i‘ol:!.ox-:z::""5
Ty = Trace (Sp Sz)

vhero the trace is nmeroly the sun of elements in the Prin-

cipal diagonal of the product matrix. This sum vhen properly

_ltransformed is approxinately distributed as a ehi-square

value with decreos of frecdom cqual to the number of denen-

dent variables times the number of groups ninus 1.

Scorinz the resnonses

The aspects of the oral responses to the noemns
subjcct to content analysis were (1) what the student salid,
including his own cditinz, and (2) the frequency of responses
in occh catvegory. The student rosponses wore broien dovm
into recording units, dcfincd by Derelcon in this way: "A
single idea or assertion of the reader wus used as the
rcecording unit, this wunit teins definod as the suallest
corbination of words which scems o convey the sense of a

single thoughi." " A content analysic of the transeribed

=

15 James 3. Cricsle end Ce Fronk Starier, “A Cowmter
Frojrun for Ainalysis ol Data by General Lisdecar hodelz,
Tnabitute of “.*'-“::.:;c:'.c” fiimco Sorics e %G00 (Foreh u..rol..“:’.:
Univerzity of ilorth Carolina and Duke University, rebruary,
l/d())’ y. 1Ju.

16, .

Zermard Zerclscn, Content A (ralyais in Cere anication

ot R

lcceoreh (Glcncoc, Illinois: rxee r"c:,s, LO52) VA 1amund

toa)

For Codorsy™ ol.I'VC‘J 2es eacc"‘ Center, Institule IOI‘ wocial
Researel, wincographed (Ann Avrbor, iidchigan: Universiity of
hdchigan, .L‘OOI“L.""J 1952).




recording units followed along the lines recommended by

Berelson and others.17 Each student's resnonscs wore cate-

gorized,

Then for cach student it was determined how nany

recoxrding units existed in each of his rcsnonses to the

poens, as well as the number and the percentage of recording

units in each categrory, for all three groups.

Any self-nade

coxrrecction or addicion to a resnonse was considercd as a

recording unit, and categorized as such.

A sample response about a poen in the unstruvctured

group vas:

I like this noen, varticularly the way the
poct put bis worise I ruess he vas trying
to say that hannriness lasts too sliorts a
timce 0y I mcanseedit's not f00d o be
t00 hapny--it mclkes you sclf-centoered,

This response was divided into rccording units accordinp to

the category in vhich each recording unit velonged, in this

way s

I like this noer: /1 T 0T/ particularly the
way thc noet put nis wor / soiical/ I oruess
he was tryins {o say ha., happineoss lases too
short a twno/*,. PR ..Iv/ U0, I nCaN.eeit's not
ggood to Le too ncppy——it nmales you self-

centered/i CRAL/

-

17

James Re Squire, on. cit., p. 81l.
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After the individual resnonses in the three treatment
groups were transcribed and categorized in this vay, the
frequency of responses in the various categories was
deterﬁxined for cach of the poems to compare the tynes of
responses made in each category for all three treatnent
groups. The categorized results of the different treat-
ments used and the dominance of resmonses o the poors

are discussed in the next section,

03
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CHAPTER III

STATISTICAL RESULTS

The Findinms in Mean Resnonse Scores

To obtain responses to two lyric poems in three

differently dirccted interviews was the first step in the
organization of this study. Analyzing those responses by
conparing the frequency of responses in the categories which
) enanated from each of the three interview situations was

- the next step, and is described in this chapter. Because
the populations differed in terms of total population and
cell groups, a discussion of total scores in numbers alone
would be meaninglcss. Therefore, mean responses were obtained

for both the total population and for each cell group in

order to facllitate discussion. Stabilizing the basis of
discussion in terms of mcan scores serves to clarify the
conparisons of frequency of response, ' .

The mean scores discussed in this chapter are bascd
on the significance levels given in Tables 10 and 1ll. The
relationship of the mean proportions of responses is analyzed
for each treatment group following the presentation of indi-

vidual mean response frequencies based on reading ability

and sex to each poem.




‘The mean number of responses was obtained by first

totaling and categorizing the number of responses each
student made to the poems. The number of responses obtained
was then converted into rean scores for each group by means

18 1o facilitate further discussion

of the usual formula.
of differences betwecen the means, mean scores are stated
in percentages as well. The difference between the mean
score responses provides the foundation for statistical

analysis.

Mean resnonses of the total population

The differin(; proportions of mean response scores
in the categories for the total population reinforced the
hypothesized beliefs that (1) the three treatment groups
will respond with different frequencies in the categories;
(2) boys ond girls in all three treatment groups will differ
in their responses to the poems in category frequency: and
(3) high-level readers will differ from low-level rcaders
in category frequencies of response to the poems in all
three treatment groupse.

The mean response scores for the total population,
shown in Table 3, demonstrate that mean reéponse totals in
four of the categories were 1.00 or more; only the category

of moral judgment had a meager mean responsec,

ny

18

and John Y. Cotton, Elementary Statistics, 2d Ed. (ilew York:
Appleton-Century-Crofts, 1968), p. 58. :
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TABLE 3

MEANS, STANIDARD DEVIATIO!NS, AiID PERCEITAGES OF
RESPONSES TO ZOTH POREMS IN ALL TIREE TREATHEIT GROUPS

Category Means S.D. Percentages
Personal Association 1.42 2.10 20.89
Mcral Judgment 14 45 2.02
Thematic Interpretation 1.51 2.2% 22,23
Technical Approach 1.04 1.66 15.24
Factual Ilarration 2.70 2 a _39.61

Total 6.81 100.00

The highest mean frequency of response was 2.7 for
the category of factual narration. Transformed into per-
centages, a mean score of 2.7 means that 395 of the total
' population of the 192 students who participated in this
study responded by narrating the factual sequence of events
in the poems. One recason for the hirh narrative content
of the total population's resnonses may have been the heavy
crmphasis on ballad-like narration in the poem, "Recucrdo."
A sccond reason is that many students indicated that they
had had little experience with poetry in their classrooms

and retelling the "story" seemed the safestlmethod of

approach.




The percentage of total response frequency in the

category of thematic interpretation was 22%, This differcd
from the findings reported in Squire's study, which showed
that 427 of those students responded thematically. However,
Squire's study was based on frce responscs only, and the
students were all of average or above-average reading ability.
If only high-~level nondirected readers were considered in

the present study, the mean frequency of resmonsc in thenmatic
interpretation would be 35% in response to "DBulletin," and

2% in response to "Recuerdo." Some typical thematic responses
(attempts to universalize the poem) to "Recuerdo™ were:

(1) "The theme is that one shouvld enjoy oneself so
we'll be able to have good memories later on,"

(2) "“Material things, which the money, apples, pears
symbolize, are not as important as we think,"

The third hichest mean resnonse (26.9%) occurred
in the category of personal involvement., PResnonses which
concerncd the student's prcference for a poem or reicrences
to family or friends were coded in this category, such as:

(1) "I 1like this poen."

(2) "Very interesting.®

(3) "I don't like this type of poetry."

(4) "This reninds me of a friend of mine,"

Most of the responses coded as technical approach
did not reach a higher level of sophistication than concern

with rhyne or rhythme Vory few students discussed the poems
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in terms of fusion of form and content or use of imagery.

Many of the 155 of total responses coded as technical approach
were statements such as:

(1) "I like the rhythm.*"

(2) "This should be recad aloud.”

(3) "A poenm should not need an English teacher
to explain it, like this one,"

(4) "This doesn't sound like a poem."

The lowest total mean frequency of response (2,02%)
was in the category of moral Jjudgment. The nature of these
prescriptive comments were often similar to theses

(1) "People should care more about men dying in war."

(2) "They should have treated their mother better."
These statements concerncd what should or ought to be, instcad
of accepting the poem on the poet's terms. Ilany of these

responses were irrelevant.

lMean responses to cach pocnm

A closer look at the response consistency from poen
to poen may be seen in Table 4, which presents the resnonses
in each category for cach poem senarately. In this table
there is shown a considerable difference iﬁ thrce of the
response cateﬁories for each poem. In response to "Bulletin,"
26% of the responses in all three treatment (roups wexre
coded as personal acsociationj in response to "Recuerdo,"

only 1G5 of the recponses were coded as personal association.

o8




In the category of thematic interpretation, a wider gap is

shown in the responses to the two poems with alnost 29% of

the responscs to "Bulletin" coded as thematic interpretation,
conpared to those to "Rccuerdo," vwhich totaled 164 in all
three treatment groups. FHowever, the largest contrast between
the responses to the two poems occurred in the factual narra-
tion category. O.:=r 505 of the responses to "Recucrdo" were
coded as factual narration in contrast to the percentage of
29% to "Bulletin." The hipghest category frequency response

to "Bulletin" was interprctive, whercas the highest category
frequency resnonse %o "Recuerdé“ was narrative. These differ-
ences correlate with differences in content and style: “Bulle-
tin" is a more symbolic, condensed poem than the ballad-like,

rhymed poen, "Recuerdo,"
TABLE 4

HEANS, STAIDARD DIVIATICUZ, AUD PERCIIITAGE
OF TOTAL RESPOUSES OF ALL TIRED TREATIEIT GROUFS

TO "BULLETIN"

Category licans ' SeD. Percentage
Personal Association 1.69271 2.403534 25.92
Moral Judgment | 013542 45644 2.07
Thewatic Interpretation 1.87500 2.58199 28.71
Technical Approach 1.01042 1.62540 15.47
Factual Narration 1.81771 2.53620 27.83
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TABLE 4 (cont'd)

TO "RECUERDO"

Category Means S.D. Percentage
Personal Association 1.15625 1,761¢€6 16.28
Moral Judgment «140G3 L6211 1.98
Thematic Interpretation 1.15625 1.81142 16.28
Technical Approach 1.06771 1,70630 15.05
Factual llarration 358333 4,11678 SO.44

The responses to cach poen in the categories of
technical approach and moral Judgment were consistent. This
finding agrees with that of previous rescarch which has showm
that the style of a poem does not affcct standards and tech-
nical expecfdtions which the student brings with hin to his
experience with a poem. Morul Jjudgments, imposed on the pocm
by the student's expression of family standards or values

derived from past experience,did not change from poen to pocn.

Differins responses of baoys and irls
—“'d L] ———

Tho hypothesis that boys will differ from (irls in

their responses to poetry was borme out, as illustrated

in Table %




TABLE 5

MEANT FREQUEICIES OF RESFOICE FOR BOYS AND GIRLS

70 "DULLETIL"M AIID "RECULRDO"

" BULLETIN"

"RECUZRDO™ BOTH POLIS
Category Boys Girls Doys Girls Boys Girls
Personal 1.5729 1.8125 1.0000 1.3125 1.2864 1,.5G25
% oL 04 27.79 14,14 18,729 18.S0 22,88
Moral «0625 «2083 « 1042 «1771 « 0833 1927
% 9.55 %419 1.47 2.48 5.51 2.82
Thenatic 1.9375 1.8125 1.0521 1.2604 1.4048 1.53%4
% 29.62 27.79 14,87 17.66 21.S6 22.50
‘echnical 11,0208  1,0000 1.2292 Y05 1.12%0 «Yo51
% 15.60 15.34 17.%8 12.70 16.5% 135,96
Factual 1.9499 1.,6875 3.G875  3.,4792 2.8177 2.,5835
4 29,78 25,85 52.1% 08,76 43,39 578%
Total 65416 6.,5208 7.0730 7.,1355 6.8073 6,528l

The content and style of the poews seem to be the

variables which caused a difference between boys' and girls!

1'eSpoNces.

The responscs of boys and girls to "Bulletin"

differed substantially in the categoxry of moral Jjudcment.

Of Loys' responscs to "Bulletin," 9.5 were given in the




roral judgment category compared to 3% for girls. Since

these responses were evidently based on student belief that
this poen was about war or the destruction of the world,
there is reason .to believe that boys would be more affected
then girls. Girls responded with more moral judgments than
boys to the poem, "Recuerdo." The treatment accorded each
group also seemed to be a factor, since the highest frequency
of response in roral Jjudgments came from the copnitively-
directed boyse.

There was more similarity in the responses of boys
and girls in the other categories, although differences 4id
exist. OGirls responded with higher frequency to both poens
in the category of personal asseciation: Boys responded
with a higher frcequency in the category of thematic inter-
pretation to "Dulletin® and Girls to "Recuerdo." And boys
had a higher frequency of mean respoanses to both poems in
both the catepories of tochnical upproach and factual

narration.

lilean resnonses and roadine level

Iigh-level readers responded m‘o:;:e articulately, in
general, to both poems than did low-level readers, The
high~level rcaders achieved a total mean respdnse which was
higher in four of the five categories used in this study.
The only caterory in which low-level readers respondcd more
frequently was in that of factual narration as shovn below

in Table 6.
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TABLE 6

MEAIl FREQUENCIES OF RESPONSE

A

OF FIGH- AI'D I0%W-LEVEL READERS TO BLOTH PCEMS
BU A TRECUSRDO™ BOTH POENMS
Category H.L. L.L. He.Le L.L. II.L. L.5L.
Personal 2.,1458 1.23%95 1.2813 1.0313 1,7135  1.1554 .
% 30,88 20.66 16.28 16.04 23,09 18.27
Moral «2%596 .0313 «1250 « 1563 1823 .0938
% 3.39 52 1.59 2.43 2.46 1.51
Thematic 2,2500 1.5000 1.5208 « 7917 1.8854  1.1458
Technical 1.2083% «8125 1.2917 « 8438 1.2500 «3281
% 17.11 13,54 16.41 13.13 16.84 13,33
Factual 1.2168  2.4167  3.5625 3.6042  2,3901  3,0104
3 17.26 40,28 05,26 56.07 32.21 BEL U5
Total 7.0625 6.0001 7.8713 6.4273 7.4219 6.2137
Hean resmonses of hish-level recaders
I’ich-level rcaders had the highest frequency of

re-vonse (32%) in the factual narration category. Illowever,
most of the responses coded as factual narration were given |

in responsc to "Recucrdo." For "Bulletin,” the highest
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frequency cf response from high-level readers came in the

category of thematic interpretation.

An over-all view of high-~level rcader response to
both poens shows personal involvement to be the third most
frequent category. The fewest responscs of high-level

recaders came in the category of moral Jjudcment.

Iov-level readers

The frequency of responses fo;' low~level readers
was different from that of high-level rcaders. Almost half
(48%) of the low-level readers' responses were made in the
factual narration category. The categsories of thematic inter-
pretation and personal involvement received about 18% frequency
each. KResponses discussing technical aspects of the poetry
anounted to 13%. The lowest frequency of response for low-
level readers was in the category of moral judgment.

The large nunber of rcsnonses made by high-level
readers gencrally secmed to result from the high-level read-
ers' ability to articulate their reactions more easily than
low-level rcaders. During the interviews, the investigator
noticecd that low=level rcaders were much more hesibant about

verbalizing their responses for fear of making a mistake.

Catersory resnonses for treatrent grouns

In the next table, Table 7, results of the differing

instructional methods with low-level readers are presented.
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One finding noted is that low-level recaders tended to respond
more freqﬁently in all the categories when nondirected. In
the category of personal association, however, affective
direction made the greatest difference in the responses of
low-level readers, who responded more frequently than either
of the other two treatment groups in this category. Affective
direction also increased low~level readers' rcsponses in the
categoxry of thematic interpretation, almost matching the mean
frequency of high-level readers in that category. For example,
the nean for low-level readers was .90; for high-level readers
it was .96. Evidently, low-level rcaders responded better
to affective direction than high-level readers. Moreover,
low-level recaders, when cognitively dirscted, had half the
thematic interpretation responses of the low-level readers
who were affectively directed.

In the moral Jjudgment category, low-level readers
who were coimitively dircected had the lowest nmean frequency.
The most frequent noral judgment responses of low-level
rcaders were in the nondircceted treatment (roup. This agrees
with the findings of Loban and Squire, who also found hizh
mean frequencies of moral judgnents in undirected ¢roups of
readers. lowever, hich-level rcaders responded nost often
in this category when cognitively dirccted. Evidently, the

trcatnment method scems to function differently with students




of differing reading abilities in rcspect to responses in

this category.

In the category of thematic interpretation, low-
level readers responded most often when in the nondirccted
treatment group. Iligh-level readers responded most often
in this category vhen in the cognitively-directed group.
Both high~ and low-level recaders had a low mean frequency
in the thematic interpretation category when affectively
dirccted. As assumed, affective direction does not generate
analytic responsecs,.

In the technical apnroach category, both high- and
low-level readers resnonded nost often when cognitively
directed, snd least frequently whken affectively directed.
As technical aﬁproach is an analytic type of response, it

was expeclted that the frequency of responses in this cate-~

gory would be raised when cognitive direction was given.
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In the category of personal association (shown
above), the highest mean frequency of response in both high-
and low-level rcaders was evoked by affective direction.
The lowest mean frequency of response came from cocnitvively-
directed low-level readers. Although the affectively-—
directed high-level readers also "had a higher mean frequency
in the personal association category than the other two
treatnent groups of high-level readers, the contrast was
not as sharp as it was for low-level readers.

Affective direction seemed to aid the low-level

rcaders by increasing their ability to articulate their

responses, Consequently, ai‘fectively—dirécted low-level
teaders had almost Aouble the mean response frequency ox
the other two tresatmeni groups of low-level readers.,

A detailed examination of +the different meon response
frequencies to both poems in the different treatment groups

in each of the categories is illustrated in Table 8.
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TABLE 8

MEAY FREGUEIICIES OF RESIONSE
BY TREATIIENUT GROUPS T0 IOTI PO

DULLLTH TRE0U DO Y BOTL ronls
Category Coge LEE. N.D. Cog. Aff, H.D. Coge. AffT, TeDe

Personal 1.2500 2.1719 1.6563 ,.9688 1.4531 1,0469 11,1004 1,86125 1.3515

[+ 17.66 38,29 24,20 12,70 22.85 14,28 15.09 30.13 19.07
Moral 2031 L1406 ,0625 .1563 L0313 2344 L1797 .0859 L 14lh
% 2.87 2.48 91 2.05 49 3.20 2.44 1.43 2.09

Thenatic 2.5000 1.0156 2.,1094% 1,2344 ,8594 11,3750 1.8672 .9375 1l.7422

P4

< 35.%2 17,90 3%0.82 16,19 13,51 18.76 25.40 15.58 24.59

Tochnical 1.2188 4688 1.3438 11,4219 1,0000 .7813 1.3205 7544 11,0525

% 17.22 8.26 19.63 18,65 15.72 10.66 17.96 12,21  14.99
Factual 1.9063 1.8750 1.,6719 3,8:38 3,0156 3,8006 2,8750 2.44535 2,721

5 26.9% 33,06 24,43 S0.41 47,42 53,09 39.11 40,65  39.25
0L 7.0782 5.6719 6.8439 7.6252 6,354 7 23282 7.3517 6.015G 7.0:5C

The affectively-directed trecatment croun

Both high- and low-level affectively-directed readers
responded in the category of personal involvcment 30 of the
tine. This was approximately double the froequoncy of the other

two grouf)s.
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The affectively-directed group responded lecast

often in the category of moral judgment. Only 1% of the
total responses were meant to pass judgment on the vpoen or
the author's view of life. Therec is evidently a relation-
ship between hich frequency of personal involvement responses
and low frequency of moral Jjudsments,

In the category of thezatic interprétation, the
responses of the affectively-directed group totaled 155,
This was a significantly low response frequency in this
category conpared to the other two treatment grouns. As
thenatic interpretation is a cognitive mode of thinking,
the affectively-directed group's response was not expected
to be high in that category.

The nean total score for the affectively-directed
group in the category of technical approach was even lower
(1255)e This is a ca‘cet;ory of response which requires an
analytic pattern of thought. The affectively-directed
directions did not stimulate thinking along those lines,

The largest mean frequency for all three treatmont
grouns came in the factual narration category. However,
the affectively-directed shtudcnta! responses to each poen
differed considerably in this category. The affcctively-
directed group responded with factual narration 33 of the

tine to the poen, "Bulletin," which has minute narrative

content; whereas, to "Recuerdo, the responses totaled 477,




The cormitively-dirccted treatment grown

The cognitively-directed groun responded with a
high over-all mean frequency in the factuwal narration cate-
gorys yet an analysis of the responses- reveals that the
ncan response frequency for "Recuerdo" was almost twice
the mean response frequency for "Bulletin." Because the
narrative coatent of "Recuerdo" is larger then that of
"Bulletin," the responses seem to reflect those proportions.
then the cogmitively-directed .g-;r.'oup's responses to each
poen are morc closely cxamined, it appears that the cognitive
method lowered the response to "Bulletin®" in the category
of factual narration while raising the thematic internrcta-
tion response to 355, A comparison of the cognitively-
dirccted group with the other two groups reveals that the
cognitively-dirceted croup had the highest frequency in

the category of thematic interpretatvion.

The nondirectcd treatnent croun

In the cateriory of thematic interpretation, the
nondirected group had almost as high a frequency os the
comitive group; the cositive grous had a 25,55 freguency,
and the nondirected group had a 24.575 frequency. Yet no
cognitive influence was evident in the nondirected treatment
group's responses in the technical epproach categorys; they

responded as infrequently in this category as did the

affectively-directed group.
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.The method of dircetion prior to the rcading of
the poens affected threo of the five categories most:
personal association, thematic interprectation, and technical

approach.

Cato;;orv reasnonses of differins scr and readin~ lovel

Different responscs were found between high- and
lew-level boys and girls to cach poem in the catepories,

These differcnces arc chown in"l‘ablc 9.

TABLE 9

FMEAT TREQUITICIES OF LE5ICInE 20 BOTH FO=

S.ua\ "" READING ILSVEL

"EULLERINY "RECUZNDOY 20T 1CILs
Reacan:ss Level needing Lovel dcaaany Level
Caterory Sex d;h Low igh Low dsh Low
Personal Ii 1.,70C3 1.43575 0575 1.,0625 1.3229 11,2809
lioral i 0325 .0525 02038 <1875 LON17 1250
P 4167 0,CC00 2292 1250 . ,2 30  .C525
P Ll.G335  1.791 1. 5 /: 3 1.1250  1l.G145 1. l; ’)G’I-
Teehnical T L0575 JOOND A ,TABS A,INED3 0 1,3750 0 875D
§ 0 WSY92 L.,CECE  1.27CC L7 1.1250 ‘701 )
Foctual N L8333 3.C625  35.3953 3.97%2 2.1145 %,5209
Fl.6042 1.7708  3.7292 3.2292 2,6368 2,5000
Total Il 6.,70835 G.3750 7.3124 G.E333 77,0105 G.6042
T 7.4167 5.,6250 8.,2500 6.0209 7.8356 5.,8231
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High-level reoaders

Male high-level readers responded to both poems with
half the frequency in the category of personal association
as conmpared with female high-level reeders. But both male
and female low-level readers responded similarly to both
poems in this category. The rcason for the low frequency
of responses from boys of high reading level in the personal
association category may be related to the fact that they
had a high frequency of response in the category of thematic
interpretation. The frequency of interpretive responses for
nale high-level readers was almost double that of fermale
high-level readers, for the poen, "Bullevin," for example,
and the reverse situation was true in the personal associa-
tion category. The relationship of corrclated category
responses will be discussed in the next section.

In the technical approach category, male hich-level

readers resnonded with the same mean score (l.3) tvhat they

61

achieved for personal association. Fenmale hirh-level readers,

in the caterory of technical approach, responded with halfl
the frequency which they gave in the personal essociation
cateporye.

Factual narration responses were high for both male
and fcnale high-level readers to both poems, but a close
look at the mean scores for cach poem secparately reveals

that most ¢f the responses constituting the high score in

13




factual narrations were made in response to the poem,
"Recuerdo."” For example, male high-level rcaders responded
three tines as often to "Bulletin®" in the category of
thematic interpretation, as they did in the category of
factual narration,

The fewest responses for high-level readers were
in the moral Jjudg: °nt catezory. High-level male readers
responded lcss in this category than did any other group,

with a nmcan scorc of .04,

Low-lcvel rcaders

A comparison of male and female low-level readcers
in Table 9 shows that low-level readers who are male tend
to respond more frequently than femsles in all eategarics
but one, that of thematic interpretation, Female readers
responded to both poems with a high mean frequency in the
thenmatic interpreisation caterory.

Regarding the recsvonses to each poen, however,
responses varied considerably in the categories of thematic
interpretation and tecinical approach for male and female
readers, In the category of thematic ihternrctatioan, fermale
lov-level readers responded with a coﬁsistently hizh fre-
quency but male low=level readers responded nore frequently
in this category to the poem, "Bulletin" than to "Recuerdo."
In the category of technical approach, female low=level

readers responded nost frequently to "Bulletin." Thus sex
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difference seems to affect the low-level rcaders considerably
in these two categorics,.

Both male and female low-level readers resnonded
nost often in itke caterory of factual narration by retellinz
the "story" of the pocms, Vhen there was little narrative
content, the low-lcvel readers found it necessary to icvent
a story. For crample, one fenale low reeding level student
said about "Dulletin':

Sounds like a percon is lonely. She or he counes

o a point not (o really nake sensec. Lverything

just scemed to look the same to her., Everything

is cdead.

Another low rcading level response Irom a boy was:

That's about a radio that people who ot lost

woere trying vo muke contact with. They'»me

besinning o set a livile connection and

they're tryinc to make out what The words ai.

0f +he thrce treatuent (Toups, simdilar nean frequeacies
in the caterorics occurred in the nondirccted {roup, as shown

in Dable 1C. owever, cach vyreainont group rospondiki wilh

snecinl characieristics, as shown in the following table.




TABLE 10

MEAN FREQUEIICIES OF RESPOISE T0 ROTI IORENS:
TREANRENT GROUPS BY SEX

UL TRAGUERDoT £0%W1 POLS
Category Cog. A\ fT. IieDe Coze. -ALf. H.D. Cog. Aff, iTeDe

Personal
¥ «6250 2.59%8 1.5000 «8750 1.4063 71388 .7500 2.,0000 11,1094
2

F 1.8750 1.7500 1.8125 1.0625 1.5000 1.3750 1.4688 1.6250 1.5936

Moral _
1 0313 .0625 .0938 0.0000 .0625 «2500 0156 .0625 .1719

F «3750 .2188 .0313 .3125 0.000C0 2188 3438 .10%94 125

Thenatic
H 2.8750 8125 2.12 1.3438 1.00C0 «8125 2,109%% « 90567 1.4638
1l

F 2.1250 1.21858 2.0938 1.1250 .7188. 1.9375 1l.6250 .S888 2.0157

Tzechnical
o 1.4063 «5000 1.1553 1.6875 1.0625 «9375 1.5469 .7813 1.045%
P 1.0313% 4375 1.5%13 1.15G3 5275 «5250 1.0938 <6575 1,07¢2

Factual
11 1.8125 2.0625 1.9688 3.6250 0625 4.,5750 2.7188 2.5525 3.1719

5
F 2.0000 1.6875% 1l.35750 #4.0625 2.9558 3.4065 3.0315 2.3282 2,307

ROTAL S

F 7.005% 5.,3126 6.84%9 7.7188 6.1251 7.5626 7.5627 5.718£9 7.20c%

=
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Treatment froup and scx differences

The cormitivelv-directed group. ' — Both male and

female readers responded most often in three categories:
thenatic interpretation, technical approach, and factual
narration. liale readers, in particular, responded with the
least frequency in the categories of personal association
and noral judgm_ent. Yet when coznitively directed, both
male and femole recaders responded with triple the number
nf moral Jjudgments that they expressed vhen in the other
two groups.

On the vhole, male readers seemed to be more affected
by the cognitive type of direction than female readers. Vhen
affectively directed. boys resnonded less often in the enfe-
pory of thematic intcrpretation; when cogmitively directed,
boys responded with twice as many thematic statenments as

dia girls, but made half as nany porsonal association responsese

The affscrivelv-dirscied froun, -- he followiag
table demonstrates that male and ferale rcaders who were affec-
vively dirccted responded most frequently by making statenents
in the personal association cate(lorye

Hale readers who were affcctively directed responded
with the highest frequencies in two categorics: persgnal
association and factual narration. These two categories had
differcd in total response frequencies by demonstrating a

generally hich male factual response and & low personal
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association response. However, affcctive dircction lowerod

the technical approach responses of boys.

Female readers who were affectively directed responded
more often in the categories of factual narration and of
personal association, indicating very little differcnce be-
tween responses of boys and girls when affectively dirccied. -

The nondirected rroun. -—- Hondirected boys responded

mainly in the caterories of thematic interpretation and factual
narration, showing frequencies akin to those of the cognitively-
directed group. Iliowever, the nondirected group of students
also responded with a high frequency in the category of perso-
nal association, which the cognitive group did not produce.
In the technical approach catecgory, nondirceted boys mesnonded
alrost as frequently as the cocnitively-directed boys. ilon-
directed girls responded frequently in all catesories except
noral judgment,

The ranges of response for boys and girls who were
nondirected were consistently rore widespread and less concen-

trated than werc those of the directed treatment GrounSe

a - P ] K I . 2 -
Lean frooveonciss of m2smonze in each cata-omy

hal
10T FIOuD, 5ex, aud raawlng lovel

The responses of high-~ and low-level Loys and girls

are shown in Table 11 according to the frequency of responsc

in each category for all three treatment groups. These responses

will be discussed according to category frequency:
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TABLE 11

BT FREQUIIICIES CF RESIONGE FOR LACH
TREAWTZSHT CGHCUY:  OBES BY READING TVl

WTUTISTIIM nRIECUZRBoM DOTH I0IRS
Catesory Ceox I.Le L.L. L. Lol HoLle L.l

Perconal _
(Cogz.) 575 «5G25 « 5750 « 8750 ¢ 7812 e 71E7
5 "

14275  «GE75 2,1062 L7812

1.0G25  1,.75CO 1.8750 2.,1250
1.7500 1.2500 2,0312 1.,2137

Lor B
n

[ ]

(0a)
=J {;
\"v
C

[ ]

£a
3

" |

(fkffo }

L5 B!
PN
WO
<3

W~J
I
=N

[ ]

=\
€29
N1

ieDe) 11 1.7000 1.2509) 750 J5625 1.7125 9062
B O2.5625 1.0525 1.6L75 1.0G25 2.12%0 1.0C25

Iloral
(Coz.) 1T 0525 0,0000 0.0000 0,000 712 0,50

T L7500 « 200 «56250 00,0020 L0875 0,00

(Aff.) M 12T 0.0C00 0.,00%0 e 1250 L0325 o

P OLESYS 00,0000 0.0C00 0.C000 21T 0.CC

(CFeD.) F 0.0C00 e 1275 0035 575 0312 3125
r  ,0G25% 0,000) 0025 5750 L0025 JILYS

Thermatic

(Coze) I 4,1E75 1.5325 2,250 4375 Je2107 1.00CD
P 2.0025 2,175 1,5250  .6250 1,40352

(A£20) 1 W5R50 1.000¢ 1375 L5526 (0312 702
FOLALYS LJOT00 G50 43125 JLLGG2 1L.0351R2

(leDe) 11 %2870 1.0705 1,050 - 9EG 2,010 L7IRT
~ foud - [od - - -» 4 . - L ond

Po2.,2200  1.9575 19575 1.9375 2.,0957 1.9375

Peehnical
(Coze) 1 2,125 «HC75 1.09575 1.0575 2.0512 1,0525

T 11875 W2750 1.1875 1.1250 1.,1875 1.0000

(AL£.) 1i 6875 3125 1.0625  1.0625 8750 J6E75
FooW.A4375 4395 L4575 U575 9575 4575

(leD.) 1T 1,5000 0125 0375 9375 1.2187 6750
F

1,512 1.7500 L.18Y5 0525 1.2500 L,90G2
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TABLE 11 (cont'a)

, "BULLETIH " YRECULRDO" BOT:I POELS
Category Sex iH,L,. L.L. H.L. L.L. i, L, L.L.
Factual

(Cog.) M 4375 33,1875 3.6250 3.6250 2,0512 3.,5062
F 1.7500 2.2500 4,3950 3,7500 3,0525 35,0000
(Af£.) M 1.5000 2.62350 2.9575 3.,1875 2.,2187 2,60G2
F 1.5000 1.85750 2.7500 3,1875 2.1250 2.5312
(I.D.) M  .5825 3,3750 3,6250 5,1250 2.0937 4,2500
F 1.5625 11,1375 4,0625 2.7500 2.8125 11,9687
TOTAL
(Coge) M 97.5000 6,0000 8.6875 6.3750 8.0835 G.1874
T 8.6250 6.1575 9.2500 6.1875 S.9374 6.1874
(Af£f.) M 5.6250 G.4375 6.5000 6.6875 66,0524 5.5624
F 5.8750 4,7500 6.CC00 5.G875 6.21E5 5.,2106
(8.D.) M 7.0000 6.6875 6.7500 7.4%75 G848 7,082
F 72.7500 5.9575 8.9575 6.1875 8.3437 56,0624

Peroonnl ascocighione. ~~ The mozt fxroquent responses

in the personal association category were made by the affectively-
directed croup. Reading level did nol rake ruch of a difference
in that both hish- and low-level readers wvho were aifectively
dirccted resporded more often with personal essociations than

did any of the other two groups. The widest gap in personal
association responses occurred betwecen the low reading level

boys who were cognitively directed (.71), and those who were

affectively directed (2.12). Uhen the affective method of
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direction was used, there was a significant increase in

the frequency of personal response in boys of low reading
ability.
th the affectively-directed and the nondirected

girls of low rcading ability responded with high mean fre-
quencies in ti:e cateszory of personal association. ligh-
level fenale readers also respond:ed frequently in this
categorye Doys scencd to need more direction than Girls
in order to generate personal responses, since boys' re-
sponses varied more depending on the treatment group they
were ine Boys had frequent personal rcsponsces when affec-
tively directed, but not when cognitively dirccted.

Fenales in the nondirected treatment group had high
frequencies in the personal association category. The only
fcmale group that did not resnmond as frequenitly in the por-
sonal ascociaticn catepory as the other groups was the
comnitively-dirsctied fepale rcaders of low r»eading abilivy.
Cornitively-dirceted males also responded least frequently
in thie category, whetier they were of hish or low reading

levelse liale response in the personal associavion catejory

was high in both the affcetively-directed and the noadirccied

treatment {roups. Cognitive direction of males with hipgh

reading ability scemed to decrease perconal cornments about

the literature they recad,




joral Jjudrment. =-- The responses in this caterory

were infrequent in all three treatment groups. The most
frequent response in this category, however, was nade by
the nondirected group, specifically by males of low reading
ability. Girls had the most frequent responses in moral
Judgnents when they were cognitively directed. Squire also
found that rcaders of low reading ability, both boys and
zirls, made the largest nunber of moral .j11de;ments.19

Thematic intervretation. -- The highest mean

frequency for responses in this category was made by the
cognitively-directed group, closely followed by the nor-
directed group. Ilale high-level readers who were cogni-
tively direciied responded yith triple ihe frequency of any
other treatuent group in this category. Hondirected males
also responded frequently in the category of thematic inter-
pretation (2.2). The nondirected high rcading level nales
responded least frequently in this category.

Girls of above~average reading ability resnonded
nost with intcrprefive statenents when in the nondirected
treatment group. Oniy a snall number of resnonses were nade
in this categoxy by the affectively-dirested group. For
both male and female readers of above-average reading apility,
- cognitive dircction and nondirection achieved similar resulis

in the category of thematic intervretation.

19,

quirec, Reanonses of Adolescents, pe 134,
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.For nale readers of below-average ability, the most
frequent resnonses were nade in the category of thematic
interpretation by the cognitively-directed group. However,
female readers of below-average reading ability responded
nost in this category when not directed. The affectively-
directed group of female readers of below~average rcading
abilily rccponded the least in this category.

Generally, it epncars that cognitively-directed
groups of both high and low reading ability will respond
more frcquently in cognitively-based categories of response
than affectively-directed or nondivected groups. But it is
interesting to note that the boys in this nondirected treat-
nent group responded almost as frequently in this cognitively-
based category, and that pirls of both hiph and low reading
ability made slightly tetler scores.

Pechnical anproach. -~ The nost frequent responses

in the cogmitively-based category of technical approach were
made LY the male high-level readers who were either cogni-~
tively directed or nondirected., The only group in which
nale high-level rcaders responded voorly was that which was
affectively directed (.87). liale readers of below-average .
ability were generally less articulate in this category in
all treatment groups, tut tho cognitiifely—directed group
had a higher mean frequency response than 1;1_10 affectively-

directed male high-level rcaders, The method of direction
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was an impo:tant factor in this category; cocnitively-
directed readers of both high and low cobillty achicved
the highest total mecan frequencies, the nondirected group
was next highest, and the alffcctively-dirccted group was
lowest,

Factual narration. =—- The highest propoxrtion of

responses in the category of factual narration was nade

by low-level male rcaders who were nondirected. The sccond
highest ncan frequency recorded cane from cognitively-
directed males of below-average reading ability. As & hich
score in this category is generally considered undesirable,
the trecatnment group with the lowesi frequencies is preferraed.
The affecitive treatnent seemed to decrease the frequency of
narrative rcsponses for pale low-level readers.

Peniale low=level readers differed fron tlhie male low-
level readers in that the least narrative rcsponse occurred
in the nondirccied treatmont rroup. Also, nondirccted
fermale low-level rcaders made tlie nost frequent responses
in the caterjory of thematic intexrpretatione 4 substaniially
hicher nuaber of narraiive responses were made by cognitively-
dirceted Iemales. OSince aiffcrences betwcen meon fCores are
considered substantial only when they differ .35 or more,
the frequency range of responses in the catesory of factual

narration is not wide enough +to cvaluate diffecrences between

the three treatment roups.
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Sunmmar

‘ The findings concerning mcan frequency of rcsnonse
discussed in this chapter reveal that there were differences
between the responses of boys and girls of differing reading
ability when differcent directive rethods were used. Affec-
tive dircction resulicd in a total resnonse in the category
of personal association which was almost double that of the
other two groups, and lower narrative resnonscse  Boys, in
particular, gave substentially more responses in personal
association when they wcie affectively dirocted than when
cognitively directed.

The total response of the cormitively-directed group
in the cotegory of thematic intervrctation was more than
twice the rean frequency of the alffectively-~directed groups
wvhercas, affective dircction resulted in fevier noral judiments
and norc personal association responses. Jlowever, noral
Judgnents in all three treatnent oroups were meaner. bither
the content of the pocms did not lend itself to this type
of statement, or the studenis' resnonses reflect the lack
of cmphasis on uoral values in today's culture. IV is pos-
sible that the focusing of attention on analytic aspectis
of the poecns inhibited subjecvive rcsponses.

The noandirected group had the most evenly distributed
nean response frequencies in the categories. Responscs were

proportionately hisher in all the categories in this proup,
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especially for low-lcvel readers. There was also a substantial
difference in frequency of responses between boys and’ girls
in this treatment group. In the category of factual narration,
low-level male readers responded with twice the frequency
of low-level femalese

Responses in the category of factual narration were
sish in all the groups. A closer analysis of the narrative
responses showed that they were given in response to "Recuerdo"
more frequently than to ";-31.111<31.:in.;l One reason for this
finding muy'bc that "Recuerdo" is a ballad-like poem with
high narrative content. Another reacon for the high frequency
in factual narration was noted during the pilot study, when !
all the students were resnonding to the poems without prioxr
iastructions. lany students expressed confucion abouti where
%o begin their discuscion of the poem, and chose to rely on
the factual material as the safest mclthod of apnroach.
Anothicr rouson for the frequeincy of narrative rcsponse ay
have been the literary genre, as nost of the students suid
thatv they had had very lititle experience with poeiry in the
clacsroom, Thus, a lock of cxperience may also have resulted
in the necd to resort tvo rclelling the "story,"

Reading level differcnces resulied in simificantly
di.fferent responses in the catcgory of tcchnical approach
between the affective and the cornitive group. Iigh-level

readers who were cognitively directed responded with twice

&6




the fregﬁgﬁéy of affectively-direccted high-level readers in
the technical aporoach catepory, as well as with significantly
bigher mean frequencies than low-level readers in all the
groups. Cognitively-directed high-lcvel readers also responded
significantly higher in the category of thematic interpretation
than low-level rcaders in any of the other groups. Iow-level
readers generally wesponded morce often to the poems in the
category of factual narration. However, when low-level male
readers were affectively directed, they responded in the cate-
gory of personal assoéiation with triple the Ifrequency of
other low-lcvel male readers who were cognitively directed.
liondirectcd low-level rcaders had morc fregquent responses in
all the cabteporics, repardless of scx,

The only interesting finding concerning éiffercences

in responses of boys and girls was that boys' resnonses varied
sore than girls in the treatment groups. Affective dircciion
increascd ncroconal associatioa recnonses of boysi wliercas,
copnitive direction resulicd in significantly low mean mesponscs
in that catesorye. Cognitive direction also regulted in
sipnificantly higher mean frequency of presponsc in rmoral Judrg—-
rentc and thenatic interprectation for Boys in the cognitive
group than in the affective group. The correlations of response

among treatnent groups and the interactions of the combincd

variables arc discussed in the nexbt scction.
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MULTIVARIATE AUD UNMIVARIATE AIALYSES
OF RESrCISE FIUDINGS

Tests of hymotheses

The examination of the diffcring mean frequencics
in the caterorics for all three treatment grouns substantiated
the hypothesis that boys and girls of varying reading abilities
would rcspond dif.crontly to the pocns when differing prelimi-
nary instructions were given. Freciscly how the recponses
in the categories corrclated in each treatment group was ex—
plored next in order to determine whether two categories varicd
together in a positive or negative way. This information about
correlations between catierories completed all the aspects of

the responses in terms of interactions of the variables.

Corxelations of caberories of reasmonse .

a—

The Pecarson rFroduct rioment Correlavion Coefiticient
was calculated to deternine the lincar relutionshin hetween

sets of variables taken two at a vinees If the correlation

cozfficicent was positive, this meant that the two catvegorics

achion, i.2., »esponses

wvore varying togethe: in a positive f

by
iz one caterory inceoeascd councistently with recwonses in
anothor caberory. A negative correlation would indicate
that as frecguency of response increased in one category,
frequency of responses would consictently decrcease in another
category. Thus high frequencies of one variable ore related

t0 low frequencics of a second vexdiable, und lew frequencies
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in the first are related to high frequencies in the second.
A zero or near zero corrclation would indicate that the two
variables do not vary in any systematic way, or that the
rclationship is non-linear. Because of conventicnal use,
the .05 level was chosen as a basis for declaring a corrcla-~
tion cocfficient as significant, and a correclation coeffi-

R Many of

cient at the .01 level as highly significant,.
the correlations in this stvdy are significant at the .01
level, some of them indicating a negative rclationship.

(A pinus simm next to a correlation indicates a negative

correlation in the following tables.)

2oIni‘o“ mation about the Pcerson Iroduct Morent
Corrclation Couf:.c:.mn, and forramalas for o.)talzin:; r» atb
tho 05 level of simificonce and (01 level o*‘ s-:.::n:._lcarvce
\.as ccw:cd Lron .[fr:'r'oﬂncllon ) :.h{'tblnul(‘.'ll ; nalyed 13 3d.

77

e, VWilfred J. Ditca (il L0k 1iBGCY, Uley KiGe (u:u.vcr.,:.tj

of Galifornia: ‘cCraw-ilill, 19359).
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TABLE 12A
CORRELATIONS AlONG CATEGORIZES OF RESPONSE TO
"BULLETIN" FOR ALL TEREE TREATHENT GROUPS (N=1S2)
Personal Moral Thematic Technical
Category Association Judgment Interoretation Approach
Moral
Judgment «3081**
Thematic
Interpretation -.18908% -.0185
Technical
Approeach .0543% -. 1436 o 2UTYHE
Factual
Nerration -, 2084** -.1842 -e 3805 * -.2124%*
* Significant at .05 level, r = * .146°1
** Significant at .01 level, r = ¥ .194

As showvn in Table 12A, there is a highly significant

correlation between personal association and moral Jjudgment

in the responses to "Bulletin." When factual narration responses

were frequent, personal association and thematic interpretation

were significantly infrequent, and vice versa. This correlation

does not exist at any significant level for the responses to

"Recuerdo” shown in Table 12B.

2l1pig., p. 569.
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TABLE 123

CORRELATIONS AMOIIG CATEGORILI OF RESPONSE TO
YRECUERDO" FOR ALL TIREI TREATIZUT GRCUZS (1i=192)

Perconal lloral Theratic Technical
Category Ascociation Judguent Interoretation Approach
lloral
Judgient ~,0811
Thenatic _
In*exrpretation .007% -.0603
Technical ,
Approach . 1885* ~-o 123 .0897 .
Factual '
Harration- ~o 2l Q4R 2N e ~e3300%* -, 1705%

® Siimificant at .05 level, » = % 145
** Significant at 01 level, » = % ,104

The two pocns differed in technical approach correla-
tions as well., Pechnical approach correlated with thematic
interpretation at a hiéh level of significance in response to
"Hullesin®y but for "Recuezdo," technical approach correlated
sionificontly oanly wilth personal association. |

Correlations which were similar in the cabtesorics of
response to both poems were that factual narration hed a sig-
nificant negative correlation with porsonal association,
thenatic interpretation and technical approach. loral judg-

nenv corrclated negatively with technical approach in both

o | 91




the catesories of response correlation tables at a level
of significance which barely recached the .05 level of sig-
nificance, This last finding, together with the positvive
coreelation of perconal associatlion and technical approach
in the responses to both poems, agrees with Squire's finding
that personal involverent lcads to technical analycis of

(] 2° L3 o * L
literary worlis.”~ Some diffcring corrclations were roporte

[

in cach individual troatment group. Tables 150 and 133

deronstrate that the cognitive treatnent group had a positive

corrclation in iesponse to "Bulletin® cnd "IHecucrdo® bhetween

the categorics of thematic internretation end technical
aporoach at the sigeificance level of .05.

TABLE 13a

CONRETATIONS AINCTG RILFGUIE CARLGORILS O THE

COGNIZIVELY-DIRTC2ED GROUP ™ "BUILLi:T-IN no(I=G)

Personal ilomal Thcnatic zehnicnl
Catoerory Lesociation  Judgment Intorrotation  Lnmicuei
llorald
Judsuent «50GO**
Thematic
interpretation -o OG-, = 1213
Pechnica
IlI)!‘)roaCh -00503 ~e 1763 ° 295’7°
3
Fectual _
I!arration "01591 e 1668 e 5587‘ * ““e ')'282‘”

¢ Sigaificant at the .05 level, »
¢* Sigmificant at vho .01 level, »

"_')")

““Squire, Lennonses of idolescencs, pe 167.

g2 | '

4'_;
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TABLE 1338

CORRELATIONS ANONG RESPONSE CATZGORILS FOR TI
COGIITIVELY-DIRECTED GROUP TO "RECUERDO" (il=bl4)

_ Personal B toral Thematic Technical
Category Association Judgment Interpretation Approach
Moral ~
Judsment « 1202
Thematic
Interpretation 0550 03511
Technical
Approach -.0099 -.2107 o 3400 ¢
Factual
Harration -.0559 0 2525% -.2076 -, 2005%*

¢ Sirmificant at the .05 level, » = &
s¢ ojemificant at the Ol level, pr = & 328

he responses of the cognitive proup to both pocms were simdlax
in havih:; nezative correlations bhetween teclmical aprronch end
roral Judcment; factual narration and personal association;
factual narration and thematic interpretationj ond: factual

narration aad teclhmical approach. The nczative correlation

to both pocns for thoe cornitvive proup's-responses was simifi-
cant at the .05 level in the caterorics of factual narration

end technical apoproach.




Two diffuring sets of correclations were given by

the cornitive group in response to cach poem separately.

In response to "Bulletin" there was a highly significant
(.01) correlation between moral judsment end personal asso-
ciation, wherea‘s the correlation of thesc categsories was

not at all sicnificant in response to "Recuerdo." Ilorali
Judgment correlated posi"c:}vcly with factual narration av

the .05 level of significance in the responses to "Recuerdo,”
but to "Bulletin," there was a negative correlation.

The cffectively-directed group gave thematic
interpretation~technical approach response correlations
opposite to ‘those reported by the cornitive group. Tables
14A end 14D show that there is o nepative correlation be-
tveen thematic interpretation and technical approach when
students are affectively dirccted, which is significant

at the .05 level in the responsc corrclation to "Dulletin.”

A
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TABLE 14A

CORRELADIONS AMCNG CATRGORIES OF RESICIISE TO-
"RULLEDI" FOR TUE AFFECTIVELY-DIRECTED GROUP (il=G4)

Personal loral Thematic Technical
Catersory Association Judrmient Interpretation Approach
foral .
Judgnent «1653
Thenatic
Interpretation —e HH52N ¥ «1520
Tcechnical
Approach 2172 -.00672 ~.2702*%
Factual
arravion -o 1044 - 500 ** -.15G9 -e 176G
* Sigmificant at .05 level, » = t 250
*s gimificant at .01 level, r = *+ 325

TADLE 1433

CORRELAMICHS AMONG CADIGORIES OF RISXOUSE 70
"RECULRTO" FCR i AFFECTIVELY-DIRECTED GaOU2 (1i=G64)

Pecrsonal Foral Phenatic Rechnical
Catepory Association Jud:sment Interpretation Avnproach
lioral _
Judguent -e1195 .
Thenatic '
Interpretation -¢11S3 <0268
Paclmical
Approach 09305 * -.0022 -,0899
Factual .
ITarration - 5250%* «1725 - BN O** -e21752

——

* Sirmificant at .05 level, r = % 250

+
*o Simificant at .0 level, © = * 525
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Response correlations to both poems by affectively-

directed students were similor in many cases. Personal
associdtion correlated positively with techﬁical approach,
particularly significant in resmonse to "Recuerdo.” A
negative correlation was shown between personal association
end thexﬁa’cic interpretation and between personal association
and factual narration, which were highly sicnificant in the
response correclations to "Recucrdo." And factual narratvion
also corrclated negatively with thematic interpretation,

at a significant level of .05 in resmonsce to "Bulletine

The only significantly different correlation occurred
between the responses to "Dulletin" and to "Recuerdo" in
the categories of moral judecment and Thnehbual naveation,
Affectively-directed students resnonded with a highly gig-
nificant ne(jati\}e correlation (.01) to “Bulletiﬁ" in moral
Judgneat and factual narration categories, but to "Recuerdo®
there was a positive corrclation between moral judenent and
factual narration.

Resnonse corrclations to both poems between personal
response and factual.narrntion corrclated neratively in the
nondirected group, as shown in Tables 154 and 153, at higher
than the 05 level of sigaificance., There was a high corrcla-
tion between personal assoclation and teclmical response for
the nondirected group. 5his coincided with Squire's finding
in his study of free responses to the short story in which the
subjects who responded with personal associations also made

frequent technical analyses,

23Ivide, P 167. 96




TABLE 151

CORRELARIONS ANCIG CATIGORITS OF RISIONSE 70
WBULLETIN" FOR GHI: NONDIRACTED GROUP (1=54)

A

Pergonal floral Thenatic Teclnical
Caterory Associabtion Judpuent Internretation Approach
lioxal
Judiment « 14738
Thematic
Interpretation =.0430 -.0147
Pechnical
Approach 2674 ~-+1919 « 1489
Factual !
Liarration ~e3285%% -, 0466 - I2BLT ~o117C

® “1r'm.f.n.c:mu at .05 lovel. » = £ .2%0
*¢ Sirnificant at Ol level, r = £ %25

TADLE 153

CORRILANICHS ALCIG CARICORINS CF RIGICHEE 10

Caiep oy

WRECU. "h)J“ noR o I'VIIDI;.W.L...D GRCU.L (umyl)
Yersonal Ioxral Thenatic Techryical

Ascociation Judpmeat Inberproitotion Approach

lioral

Jud.snents - 2B

Theratic :
Interpretation « 1568 - 2741 :
Roehnical "
Anproach «J2158* -o 1244t -,0598

Factual

larravion ~e5).O5% «2170" - HELILE S - 0490

Significant at +05 lovely, r = X
e “.Lmui‘.v.cunt at 0l level, r = % ,
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Moral Jjudgment correlated negatively with thematic

interpretation in the responscs to both poems by the non-
directed group, with a correlation significant at the .05
level for "Rccuerdo.! A significant negative corrclation

at better than the .05 level was shown between the categories
of factual narratvion and thématiq interprotation.

Response corrclations for cach poem taken separately
in the nondirected group differed mainly in the category of
moral judgment. loral judmment correlated negatively with
personal associaiion av the +05 level of sicnifiéance in |
response to "Recuerdo," but corrclated positively in response
to "Dulletin." Horal Jjudgment correlated positively with
factual narration in resnonse to "Recuerdo! but negatively

in response to “"Dulletin,"

Sumrary of correlation findings

Sone correlations amon; the catveriories of response
were consisvent for all threc treatrment groups. The cate-
gory of factual narration correlated negatvively with personal
association, technical ayppreach, and thematic intermretation.
Respoase corielations were negative between the categories
of moral Jjudrment and factual narration for "Bulletbin" but
positive for "Recucrdo." A significant positive correlation
was cvident in both the cosmitive aﬁd nondirected groups
between Ghe technical approach and personal association

categories.,




" Diferences among the groups were shown in the
response correlations between moral Jjudgment and thematic
interpretation. In both the cogmitive and nondirected
groups, moral judoments were correlated negavively (infre-
quent when thematic interpretations were frequent), but

in the affectively-directed groun there was a positive
correlation betweon these two catefiorics., The correlation
between the responsé catepories of thematic interoretation
end thematic &%al'vls was different in each of the treat-

mnent groups. Thematic interpretation correlated nositively

with technical spproach when studenis were cognitively
directed, negatively when they wcre affectively directed,
and uhen nondirected, the correlatzong wcre positive in

response to "Bullevin," and negative in rcsponoo to "Recuerdo."

These differing correlations reinforce the idesa
that differont preliminary instructions altexr the tﬂpe of
responsce  The predictability of the types of resnonso

correlations obtained when treatment group and the other

variables arc conmbined is discussed in the next sectione.

D260

Jnleivariate and vaivariate temus of hypotl

Corrclabtions bebtween the categories of response
taken together and individually tended to be statisctically

nignificant, and negative, indicating am inverse relationship

between sets of categories. Eccausce the hypotheses concern
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differences in number and dominance within categories for

each treatment group, a multivariate analysis of variance
vas made for each poem, and for the total responscs to both
poems. The differcnces tested were those between treatment
groups, boys and girls, and.high- and low-lcevel rcaders and
their interactions. The multivariate tests wore supplemented
by univariate F's co that the significant and.insignificant
effects could be further broken down as a function of each
of the denendent variables, the categories of responso.
The number of responses in a particular category is consid-
ercd a partial function of the total number of responses
to a poen.

The relationchip of independent and dependent variables
in the rescponses to the poems is analyzed in this secilon.
Vhen the findings concern treatment group alone, they will

be rcferred to as a nain effect; when the findings concern

treatnent group in combination with the poens, sex, or rcad-

ing level, they will be referred to as an interaction effect.

An interaction effcet is defined as one attributable to the
combination of variables above and beyond that which can Le
prcdicted from the variables considered s:i.ng;ly.‘?br This
permits the ciperimenter to evalvate the combined cffect

of two or morec experinental variables when used simultancously.

9 ¥ . 0 ) '3 . o * o,
“qB. J. Winer, Stabtistical Peinciples in Experimental

Desirm (ilew York: leGraw—iIl, 156G2), ve L.

vt




Multivariate Q
1)

*.al;gsis of
varliance iindin~s

s 310 bouvh DoemS

The number and dominance within the categories of
response were found to differ sisnificaantly for both poems
taken together and for cach poem scparatecly. Table 16 chows
that there is a significant difference in resnonse to both
poems when all five dependent variables are considered,

except for poems and sex interaction.

TABLE 16

MULTIVARIADE ANALYSIS OF VARIANCE: XCTIH POEMS
2x2y:2::5 SOURCE TABLE VITI FIVE DEPEUDIHT VARIABLES

Hotelling Chi -
Source r Trace Square P
Pocng 5 « 28516 105.,22242 0001
Sex 5 +03518 12,98241 «0239
Reading Level 5 « 15509 5649037 0001
Treatnment Group 10 22490 82,98885 0001
Poems x Sex 5 01295 h,77785 « 55117
Poen x Reading Level 5 #0742 21.187G8 0011 .
Poem x Treatnenv 10 « 08645 51,89929 0007
Sox x Reading Level 5 « 15404 56.84256 0001
Sex x Treatnent 10 «09949 366771032 .0002
Reading x Trcatment 10 « 14590 ‘53

85849 .0001

« | 141




\

Vhen both poems werce considered together in the

2x2x2x3 multivariate analysis of variance, the main cfiect
of trecaiment yielded a liotelling's trace of .22490.2S The
associated chi-square was 82,98385 (DFel0), significant at
the 0001 level. In the 2x2x3% multiveriate analysis of
varianco, analyscs computed on differences between responses
of the treatment groups were obtained at the .0001 level.
Tables 17 and 18 show the maiﬁ effect and interaction
differences of response to "Bulletin® and to "Recuerdo,"

individuallye.

TABLE 17

HULTIVARIATE AMALYSIS OF VARTAIICE: “AyuniToLoI:mM
2x2x2 SOURCE TARLE VITH FIVE DEPEIDINT VARIADLES

liotelling Chi-

Source oy Trace Square ?

Sex 5 04245 772622 1720
Reading Level 5 27575 50.18555% Neloonk
“reatment Group 10 38186 6949925 0001
Sex x Reading Level 5 « 51426 : 5719580 «0001
Sexz x Treatment 10 « 1795 31, B40EN <0007
Reading x Treatment 10 «17268 21.42785 «0008

236rizzle and Starrmer, ope. cile, Pe 198,




Treatnent rroup diffecrences

In response to "Bullotin," there was a differcnce
in treatment geoups, poems, and reading level. Sex differcnces
were ndthignificantly different wvhen congsidered alonc, but
vhen they were combined with trcatment or reading level, thexe
wvore significant interactions.

In response to "Recuerdo," all treatment grouns
differed, students of different rcading abilities differed,
oand boyc.differed from girls at a .05 level of significance

or better.

TABLE 18

_ HULRIVARIATE ATALYSIS OF VARTIANCE: "RECUILDO"
&Xcxp SUUNCYE WALLE GlWl FIVE DEFLIDLNT VARIADILS

Ilotelling Chi-
Source DF frace Square P
Sex 5 05978 10,87¢41 0540
Rcading Level 5 « 13849 25.20599 .0003
Treatnent 10 021720 39.53039 .0C01
Sex X Reading Level 5 « 11049 20,10953% .0016
Sox x Treatment 10 12752 29, 20824 .0107

Reading x Treatuent 10 «19081 364 55435 0002




Figure 1A shows that the copnltive and nondirected

groups responded more often to "Bulletin" in the category
of thematic interpretation, and the affectively-directed
group responded norc often in the calegory of personal asso-
ciation. All three treatment groups differed in their re-
sponse to "Recuerdo" at the sicnificance level of .0001.

The ways in which the three treatment groups differed in
their responses con most easily be scen in Figure 1B,

All the treatment groups differed in frequency of
response to "Recuerlo" in each of the categories, cxcept
for faciual narratiyn. The greatest number of responscs
wvere nmade in tho factual narration category by all three
treatnent proups.

In the teclnical approach category, responscs vwere

nost frequent when students were copnivively directeds and

in the personal association category, responses were most
’ P

‘requent whean students were affectively directed.
Irequent whea students were affectively directed

Univarciate analynis of caterory findinrs e
Univariate P values and thelr associated probabilities

wvera corputed for cach of The five categorics of recnonse

for tioth poeons considered torether aad individually. For

the 2x2:% analysis of variance, showa in Table 18, signifi-

cant differences werce found for the treatment groups in their

response frequencies in the categories of personal association,
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thenatic interpretation, and technical approach, si{;nii‘icant
at the .00l level or beyonde.

When poems were considered individually, as shown in
Table 19, the treatment groups were found to differ signifi-
cantly in the categories of personal association, thematic
interpretation, and technical approach, vhen responding to
"Bulletine." In reuvponse to "Recuerdo," the treatment groups
wvere found to differ significontly in the categories of moral
judsment, factual narration, and also technical approach
(wvith “he categories of personal association and thenatic
interpretation yielding F's with probability levels between
05 and .10).
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TADLE 19

UIIIVARIATE F VALUES ANID THEIR PROBABILITIES FOR
2x2x2:x% ALALYSIO

OF VARIAIICE FOR CATEGORIES OF RESFOISE

Source DF Fersonal Moral Thematic Technical Factual
Poenis 1l 13, 5721 «01G6 24,0041 .2005 91,7874
« D005 « 5950 «0001 « G592 0001
S 1 3.5405  7.3140  .0807 1.80%6  1.6174
+0573 »0072 o 7756 ° 1765 2014
Keading Level 1l 15.5300 4,7931 25,4153 10.8725 11,7104
«000% 0274 - ,0001 «0015 0012
Treatnent Group 2  7.9043 1.8575 15,7720 7.02456  2,0039
‘ 0007 «1553 0001 « 0014 o L5H0
Poecns x Sex 1 0618 « 3127 1.2907 1,595 «0200 .
o 7994 «0208 e 2552 25679 «S826
Poenms x Reading 1 5.,0027 8.7735 .0050 LOuL  9,8408
02437 «C0%6 «O417 e 032 «0022
Poems x Treatment 2 8029 N A48  L,7583  G.AL48  5.065h
o SAP4L. .0123 «0U0%1 « 002 « QUG2
0010 + 0001 .0C02 « 5491 0001
Sex x Treatment 2 5,13G% 7.7618  4,1229- 1.2876 2,9352
. « 0066 +0008 «01G656 «27G5% «0528
Reading x Treatrn-at 2 1.0247 16,1870 6.29%4 « 27729 0301
' e 5611 +0001 0025 «OOUS «20619

Responses were differcent in the catesories partly.

because the two poems had differing forms and content matter,

and these factors seemed to affect the catesories of response
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differently. "Bulletin" had a more obscure "story" with a
public death as its theme, irregular rhythm, and no rhyme.
Consequently, the responses to "Bulletin" differed signifi-
cantly among the treatment groups in the category of thematic
interpreétation, whereas responses to "Recuerdo," which had

a sirple narrative, did not. The responses to "Recuerdo"
differed significantly in the category of moral judgment
among; the treatment groups, with girls responding more than

boys in that caterory.

TABLE 20

UNIVARIATE F VALUES AllD BHEIR PROBABILITIES ¥OR 212:3
ARALYSIS OF VARIAUCE FOR CATEGORIES OF RESFONSE T0 "DULLETIIT™

Source _ DF Fersonal Ioral Thematic Technical Factual
Sex 1 1.157% 6,.7689 « 5075 0149 1,277
«2832 .0098 « 5468 «8987 « 2580
Reading Level 1 16.5600 13,6140 11.0689 5.3704% 27.0158
.0002 «0005 .COl4 .0203 .0001
Treatnents 2  5.7388 2,1066 15,5335 10.2502 1505
« 0042 1224 .0001 .0002 6724
Sex x Reading 1 8.1411 13.8140 -9.8732 6.5702 20,0213
-0051 «CO05 - 0024 .01C8 .0G01
Sex x Treatment 2  7.5928 H,3060 2.2356 1.62%9 1.0194

.0012 0156 «1077 «1961 « 5642

Reading x Treatment 2 03216 6.,2509 4,6184 1.,9815 1.2052
«7502 .0028 .0110 1587 « 5023
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When sex was considered as a main effect, responscs
to "Bulletin® did not differ significantly. Vhen treatment
group vas considered as a sole variable, difi‘erendes in response
in thematic interpretation were significant. Vhen the inter-
action of sex and interpretation were considered together
with treatment group, responses were not significantly dif-
ferent. The same .s truc of the personal association and
technical avnproach categories. Treatment group responses
differed more in the categories when trecatment group was
isolated than when combined with rcading level or sex.

Table 21 illustrates the differcnces in frequency of

responses to "Recuerdo" in the five catepories.

TABLE 21

UNIVARIATE I VATLUES ATD TNEIR FROPADBILITIES FOR 2:2%%
ARALYS3IS OF VARIALCE IiT CATEGORIES OF RESPOUGE T0 "RECUZRDO

Souxrce D TPerconal Noral Thematic Technical Faetual
Sex 1 2,708 1.5575 1.,2872 2.97600 5253
0851 2110 2574 0327 e 5275
Reeding Level 1 1.7590 . 2861‘ 15,7512 57200 .0210
e 1CH1 <5001 «0C03 01Co e 7CY
Treatnent 2 2.5577 4.,1002 2.0027 54,0552 3.S098
.07¢9 0177 « 0515 .0189 .0212
Sex x Reading 13,9577 5.%716 6.2154  2,2576 2¢5513

0153 7,0203 L0130 L1307 L0578

8520 4.,2274  G.2250 ¢3933  2.0%44
« 5685 .0158 «0028 .G811 «1516

Reading xx Treatment 2 «8520 10,5844  3.4127 «2075 SR
« 5685 0002 <0540 .8149 6400

P

Sex x Treatnent

in




Generally, the responses to "Recuerdo" differed

significantly in all 4reatment groups in three of the cate-
gories: moral judgment, technical approach, and factual
narration. Responses to "Bullevin" alone were not signifi-
cantly different in the catepory of factual narration when
cither treatment group or sex were considered independently.
~ Vihon responscs to both poems are considered, however, the
results in the cavepory of factual narration are sigmificant
at the .05 level.

It is evident from the univariate tables that
students' responses differ in the categories when the type
of instruction, subject matter, or poetic form are changed
rather than when the variables of sex and reading ability
are considered. There were no significant differences
shovn in the response categories between boys and girls.
The only sipgnificant difference in the responses: due to
reading level occurred in the category of thematic inter-
pretation with cognitively-directed hipgh-level readers
responding twice as often as copnitively~-directed low-level
readers. (Sce Figure 2A.)

The responses differed significantly in the category
of moral judgment when treatment group was considered an
isolated variable, with the affective group highest, and
when trecatment group was combined with other variables,

The interaction of sex and reading level also resulted in

signiricant differences in this category, but showed no

s




i ies O R Co T i IEEER
“ .. ,:. L. - : ;_ . i , : : s | 1 i ! ‘ : [RE i !. _:- -f---l.- _..._; -3 .
- ceel i i I o A I Y R N IS TR S S SO S
P R o | i o l P i ] [
: ,l.._;. -1 ; : A . : E ' . ] : i : : ...; .._:.....t.. - ._'_-,I.--i-..l...
SRR [ Lo I R [ A [ I
- lgv;ﬁ ;| FIGURE 24 4%”ﬁj ' ?
A .;h....{.._;-. -k .:. .o . I — .;... -..'.-.% e
- ,: i ; b INTER.ACTION OF TREATMENT GROUP' . i i
A ] -} ., AND READING LEVEL RESFONSE 10 BOTH POEMS .. |_i_:.! .
) HE ! t | i { . : oo : P
: ceber e cbmm b O . . ! PR S RO SN SUTT PR, - ! - ———— e bt e =
T R =i = R
O IO T T I I T P DY O PO
SRR N B B I T
ST N Y O O O I ESHE
RN IO RO S O O I O TR I A A I
i o P P T -
bl - L ! !_i_ e ,Fs= Cognitive group
[ * e 4 . : g d . L:._ enem -.i_..!. O T . . e e
: ' . ) ! 1 | i i i .
T | L : 't_f - ;iAf = Aff‘ectlvel group
SN S S AP Lo ; f e : R O e P ! "
A SRS S P N B A S N L _Un.=.Unstructured group.
i ! TR oo - P oo P
Ce b . . N R B i e e b e b e
e dog vl odobiip i L H = High level readers.
b SR TR S O T A O SOV S RN IO PR
F 1 B b=t L o
- i Dt N R _g._i._i.L = Low levell readers
X I R . vl R o N
I TRV T O AL O O LS S IO T T
= T T
; , S i T T A
i A R T i 1 Rt
: !., . !. - ‘ - i - il-. ; . -i - g- —— _..?.- ..i..
v | T ! o ‘ N
L T T
R I A O O O __t-_i_- A
‘ ; | . ' Y "‘
- . o s+ i e - i ”'. o \ -
3 M- i . R
T %
. i 5“.’*- it
l . :
| |

CgchrAfUnUn

Lo

L HL H'L._HJ HLEL _H
Personal Moxral

l
i
]
1

LELEL._ELEHT
Thematic Technical .
Categories of Resronse 113

ares
n Inch

|
Factual

HLH..I:J




|
!
|

t
|
I
" FIGURE

H 1 i : | 1 . i 1] : Y
[ Pl Dot g ‘a i i ]
JORS.SUGY DUV JUNINE SN [T SR RO - — . . =4 - o
e | T T _ 8 8 AT g .1
S| R Coig 8 BOF o | i 45 Rals!
Tl e vig 8 g e | g A8
g A O B o 18 =3
o - H — o S -, — g 3N 1
pln. . N ' _W W .W W Lo i m NJ LF
B A I : 4 9 @ BT &
S S xim - : BRI SN - P, T R .
St e 2 B o] = i B & @Bzl g R
e 8 25 E R 2 ag
i . ] [l Meall At & P
i [ (O TS SO B SR O R IS S ‘m 5
T - 0« 8 Rt o b
‘ : i LI & JEIC.. - S — SN U IO U U S 5 I 0O O
LT -1 T TR o T _Ho o
SNSRI L L e L e N; R = -
i | Py i Vo P i -0 B -"n. ., O
oo B e B SR Rl (it DB
R, i — — o —— Q
/M : i iy K I* R i w . H 2=
T o R R . 5 me o
e e e = vt ¢ a et d o of oo M.llnllJu — - e f . L
; S C T < =,
[P PR SRS AP e e n = g1 —— S (]
) . mE o
cdee et - e e - — - mu _.u.m.v ot
P - =
&)
5
=
=)
o
fl.
<
2

.. INTERACTION OF TREATMENT GROUP'

=
L - - - - - 'lv.“u mo
e aem - : |. e Jo e .m ..... SO ORI . et Lw
i . . - .;n - . R L o
TR 2 ey T T | A o
Ty L | =
AR s B T Tyttt T T : o
) ) _.
PR s _ -~ ! - . m . R =
“ 1 : : ] ] ' ! : _ ; h .qiol.lluxM
SR -t - —— - -
D SO, [ o e
T A R P ! Lo
i 4 SR - M ; | 3 A
' 1 ; . s i l : ' . i 35 Hﬂ
o imnem b g e e b -1 TR R ——] e R . : 8
: P [ R B ! _. t vty : i i 1 V<t [l | 8
L T e e S o B e o e S s g S
' o T S - .- b M e
i ) , i ! ) nmvb Lh
G SRRt el el v A-
R | _ ! _ ﬂ-lvllL

e
S ilE
lee -

~.|m ﬂ . Aww

1ot fpch

Full Tt Provided by ERIC.

ERIC s




e aemec e mea s — e

i !
'
! }
i B i H l
, .
. B .
. . M
!

’I‘IGURE éc

S . INTERACTION OF 'I'REATMENT GROUP :
m AND READING LEVEL RFSPONSE TO "RECUERDO" |

- ;--IL i T (A S R S R ¢ ..:...;

;._..-_.,.,.
U

]
]
[ PO P —
. 1]
!
e -.._|
JNPUNN N S
[
!
e
.

_I_L N

] _—l Rl S R

L ! ] i
l

.

T I S
8 U T Y [ S
e 3_4..._.‘ gt

. .
1 \ .
SPOTOSPEE OIS SRS P | S
1 ' !
! ] ' i
--—T cmbal b e mw
i t '
| .
! . ]
b .
—— ..? - .' _._;. ot
1 .
‘1.. .! bome B
. . i
+
- S .
.
.

|
kD
SO P
'!
i

Cognltlve group

ffectlve group o

o

c:

chgAfAfUnUn CgCgAfAfUnUn CgCgAfAfUnUn

vELHED ELELEL HLHELHEL
Personal

[

nstructured group_;

ngh 10Vﬁ1 readers

,Inw level readers .

!

-

! .
- — |-
' U
i l B
oo |
IR DR
N H

i
U

i

v

l

Thematic

L\:‘,-Eﬁ“nﬁia_mc arid

CeCEA LA finUn CgCgAi‘AfUnUn |

H L H L: H L H L
Technical

Categories of Response

— Factual

HLH




’ 104

significant diffecrences when each variable was considered

separately. Moral judgments were substantially higher in

reisponse to "Recuerdo" than to "Bulletin,"

Interaction of trcatment
group and reading level

The highest level of significance (.0002) in frequency

difference in the categories occurrcd when treatment group

and reading level interaction response was analyzed for both
poens teken together and individually. Vhen response to
both poems was considered, treatment group and reading lcvel
interaction yielded differences among the five categories ‘
which were significant at the .0001 level. Vhen each pocm |
vas considercd. separately, the responses to treatment group
and reading level interaction yielded differences among the
categories which were significant at better than the 001
level.
To cxnlore treatment group-reading level interaction
for cach category, uivarviate F values and their associated
levels of probability were computed Tor each of the categories
of response. The total response to both poems taken together
and individually showed significant reé.ding level~tre atment
group interactions for the categories of moral judgment and
thenmatic interpretation. 'Jor reading level alone, significant
differences were found for ecach of the caltegories in the
responses to "Bulletin," and for the thematic intexrpretation

and technical cpproach caterories in the responses to "Recuerdo." ;
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Vhen rcading level and treatmont group were combined,
differences in category response freguency were evident in
cach treatment group. High-level rcadcrs who were affectively
directéd responded most often with personal associations
bigh-level readers who were cognitively directed responded
nost often with thematic interpretations; and nondirected
high-lovel rcadexrs responded more often with factual narrations.

Low-level readers in the cognitively-directed group,
the affectively~directed group, and the nondirected group,
all responded most in the category of factual narrction. =Since
the response frequencies to both poems are heavily weiphted
#ith factual narrations because of "Recuerdo," a cledrer pic~
ture of the interaction between recading level and treatment
croup emerges when the responses o "Bulletin" are considered
independently. (Sec Fimure 23.)

As shown in Figure 23, the resnonses of high-level
readers in the nondirected treatment group to "Sulletia"
werce in the category of factual narration much less often
than the respoases of high~level rcadexs in the other two
treatment groups. Resnonses in the category of thematic
interpretation were almost as fregquent for the nondirected
group as they were for the cognitive groun. Hesponses in
the category of personal association for the nondirected
croup were almost as frequent as the responses in that cate-

gory for the affective group. This finding is important
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because the high frequency in rporsonal association and

thematic interpretation for high-level readers in the non-
directed group was not influenced by preliminary statements
as it was in tho affective and copgnitive groups, resnectively.
Since nondirected high-level readers also responded least
frequently to the poems in the cabegory of factual narration,
and an infrcquent response in this category tends to corre-
late with frequent responses in personal association, thematic
interpretation, and technical approach, it is apparcnt that
the nondirected method of treatment increcased responses in
three categories for high-level readers.

As shown by Figures 3A, 3B and 3C, the most frequent
response for low-level readers in sny trantment grounp ncenra
in the category of factual narration, ospecially to "Recuerdo."
It is noticecable, however, that in response to "Bulletin,"
when low-lcvel readers are affectively directed, their per-
sonal association response frequency rises' in direct propor-
tion to the decrecased frequency of responses in factual

narratione.

Sex and readine level interazction

\Vhen glii‘i‘cring combinations of sex and reading level
were analyzed, significant differences were found between
girls' and boys' responses to both poems considered together,
in the cognitive and nondirected treatment groups, but not

in the affective group. Boys tended to make few personal
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associations, except for the affectively-directed boys,

whose responses equalled the girls! in that categoxry.

TABLE A
MULTIVARIATE AUALYSIS CT VARIAINCE BY TREATIEIT GROUP T0 BOTIH PORNS

Hotelling Chi-
Source DF - Trace Square P
Cognitively~Dirccted Group
Poens 5 37154 45,0044 0001
Sex S «20360 24,63532 «0004
Reeding Level 5 45831 55.45583 0001
Poems x Sex 5 04927 5.96195 «3101
Poens x Reading 5 .09691 11.9G828 <0355
Sex x Reading 5 o LGOI, 29.81910 .0001
Affectively-Directed Groun
Poens 5 34854 41,82440 .0001
Sex 5 «039354 4,%92037 « 5473
Reading Level 5 .07868 9.44203% .0928
Poems x Sex 5 .072G8 - 8.72165 « 1208
Poens x Reading 5 012297 1{1-.75650 0119
Sex % Reading 5 07528 9.05403 «1079
ondircected Groupn
Poems 5 LL0488 48,99106 0001
Sex 5 .09599 11.61472 0407
Reading Lovel 5 «23856 28.86571 .0001
Pocns x Sex 5 .0877% 10,61548 .0597
Poems x Reading 5 09632 . 11.65485 0400
Sex x Readdng 5 « 249082 %0.,22838 .0001




Figure 3A below shows the differences between the
responses of boys and girle in all three treatment groups
to both poems. Boys responded slightly more than girls in
three different groups, with each group responding most |
in different categories, as diagrammed in Figure 7A.

- It is apparent that girls responded more to both
poems in the categorics of thematic interpretation and
technical approach when in the nondirected group. Non-
directed and cognitively-directed boys also had the highest
frequency of responses in thematic interpretation and tech-
nical approach. In the category of personal association,
affectively-directed boys and girls responded more often,
In the category of moral judgment and factuzl narration,

copnitively-directed girls made the most resnonses.

Responses of boys and pirls to cach poem

As illustrated in Figures 5B and 3C, the responses
of boys and girls to each poem differcd more in category
frequency when brior dircction was givea than when non-
directed. Boys who were affcetively directed responded
rore often to "Iulletin" in the category of personal asso-
ciationy boys who werc cognitively directed respondcd more
often in the category of thematic interpretation. CGirls
who were cognitively dirccted responded to ."Bulletin" with

a uigh frequency in all categories but technical approach;
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girls who were affectively directed responded more often
in the categories of personal association and factual
narration. Boys and girls who were nondireqted resnonded
with similar frequencies in all the categories except for
{echnical approach, in which girls made substantially more
responsces than boys.

In response to "Recuerdo,” both boys and girls had
higher frequencics in factusl narration in the cognitive
and nondirccted groups. Responses of the affectively-
directed boys and girls were higher in personal assoclation
for both boys and girls and lower than the other two grouns
in factual narration. Also, boys in the nondirccted group,
who responded least frequently in the category of personal

association, recsnonded most often in the factual narration -

category.

Girls in all trecatment groups generally rcesnondcd
pore than boys in the personal ascociation category. In
this category, boys responded more than girls only when
they were affcctively dircceted, In this category, girls
were not affeccted by treatment group; they resnonded per-
sonally in all groups. Doys werc more affected by the

direcctive treatment they reccived.

Interaction of rcadinm level
ry .?“" = S
and sex to "iulletin"

Table B shows that significantly different frequencies

of response to the poem, "Bulletin," were found between boys
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and girls of diffcrent reading levels in each of the three

trecatment groups.

Reading level as a main effect caused sipgnificant
differences in the resnonses of the three treatment grouns
to "Bulletin."” The contrasts are shown in Ffipgure 2B, dis-
cussed earlicr. Responses in the affective and nondirected
treatment groups were not significantly different when boys!

end girls' responses were compared.

TABLE B
MULTIVARIATE ANALYSIS OF VARTAINICE BY READING LEVEL TO “EBULLETII™

Notelling Chi-
Source D Trace Square P
Cormitively-Dircccted Group
Sex 5 « 31746 19,04789 «0024
Reading Level 5 «67037 40,22244 0001
Sex x Reading Level 5 42851 25.71642 «0001
Affectively-Direcied Group
Sex 5 «15359 8.01554 «1555
Reading Level 5 « 19044 1142641 <0437
Sex x Reading Level 5 «14265 8.53575 1292
Nondirccted Group
Sex 5 »07312 4,%8718 « 5030
Reading Level 5 « 52749 31.64950 0001
Sex x Reading Level 5 «61268 36676077 0001
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Intcraction of reading level

and sex o "Kecuerco"

In response to "Recuerdo,” sipgnificant reading
level differences were found for bvoth the cognitive and-
nondirected treatment groups. For the aficctively-direccted
group, no significant reading level differences were found
in response to “Recucrdo." The hffectively-directed group
had been directed to think along the lines of personal
and emotional croericnce; therefore, it was not surprising
that the responses in the categories of personal associa-
tion and factual narration were more frequent. However,
“Recuerdo" itself secemed to emphasize those elcments as
wecll, as the pocm simply recounts the personal recollec-
tions of a romantic experience. The resnonses to "Bulletin,®
which is a more abrupt, abstiract poem, were much less fre-
quent in the catepories of versonal association and factual

narration. (See Figure 2C.)
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TABLE C
MULTIVARIATE ANALYSIS OF VARIANCE BY READING LEVEL TO “RECUERDO"

Hotelling Chi-

Source DF Trace Sguare P

Cormitively-Directed Groun

Sex 5 «13605 8.16313 <1476

Rcading Level 5 45171 27.10230 0002

Sex x Reading Level 5 «15186 9.11170 «1048

Affectively-Directed Crouo

Sex 5 07114 £.,19713 «5233

Reading Level 5 «13978 8.24719 o 1452
© Sex x Reading Level 5 .18721 11.04564 «0506

Nondixected Croup

Sex 5 «32795 19,67575 .0019

Reading Level 5 «23402 14,04102 .0158

Sex x Reading Level 5 «21914 13,1604 0224

As vwith the multiveriate eanalysis c¢f variaace,
univariate F's and their probability levels were computed
for cach of the categories in each of the trcatment grouns,
for both poems and for cach one scparately. The univariate
F's for each of the categories of response in each trecat-
ment group when both poems were considered together are

presented in Table D,
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TABLE D
UITIVARIATE ANIALYSIS OF VARTAUCE BY TREATHENT GROUP TO BOTH POEMMS

Source DF Personal Moral Thematic Tcchnical Factual
Cormitively-Directed Groun
Poens 1 11.5300 «5591 17.83E0 «7152 32,0225
2495 « 5573 .0002 . 5959 .0001
Sex 1l 8.6E853% 17.5935 2.6128 33,5389 8330
0041 0002 « 1046 U583 6538
Reading Level 1 8.6863 21,1042 19.6433 5.7933 3.6737
0041 .C001 0001 0167 0545
Poems x Sex 1l 4.,7454 .0399 .7857  .1058 « 1335
.02%4 « 8363 6182 o U445 « 7167
Poems x Reading 1 1.9868 « 5591 0580 1.5277 8.00%56
Sex x Readinz 1 7.2415 17.95935 8.8334 2.,G449  4.40G8
.0081 .0002 .00%9 «1025 0556
Affectively-Dirccted Group
Poens l 6.8495 3425970 L7947 9,0082 19,5426
.0098 0645 6220 0076 .0001
Sex 1l 1.9205 «6097 .0599 2157 .&153
Reading Level 1 1.1025 35270 1706 33,4428 4,5023
« 29061 « 0543 0761 « 0635 «0Z37
Poens x Sex l 2.6782 3.%970 365368 .0158 « 5014
«1C04% «0C45 «CCO7 «C020 « 5509
Pocns x Reading 1 1.6918 8.2919 2.2951 «65G69 .6114
19258 « 0049 12684 « 5752 « 5582
Sex x Reading 1 3.76849 3.3970 6776 G569 «2916
.0510 .0643 .5828 « 5752 « 5969




TATLE D (cont'd)

Source DF Perconal HMoral Thenmatic Technical Factual

Nondirccted Croupn

Pocus 1l 6.6602 6,0177 9.0912 5.,5624 41,5669
«0107 0148 «0035 .0188 «0001

Sex 1l 4,2080 76 5.0415 0172 5.4381
.0598 «5119 «0250 «8915 0201

Reading Level 19,6728 8.,4048 11.5605 2.0773 3.5145
«0027 -0047 .0013% « 1483 0599

Poenms x Sex 1l «5298 0497 5.6341  2,0773 «3533
, « 5250 .81856 0181 1483 - « 5505

Poens x Reading 1 1.2655 4,0284 2.5722 8412 2.8623
« 2618 JOM2 « 1073 63562 0893

Sex x Reading 1 1.9311 1,243%3% 7.6096 0,0000 19,6722
« 1636 « 2662 0068 1.0000 0001

Total interactions of
the cormitivelr-airected proun

Boys and girls who were cognitively directed resnonded
to the poems with significant differences in thrce categorics:
personal association, moral judgment, and technical annroach.
In the categorics of thematic interpretaiion and factual
narration, boys did not respond significantly different frou
cirls, (See Table C.)

Reading level differcences were significant as a main
effect in a;Ll the catecgories for the cognitively-directed
group. But when rcading level and co{;nitiv;a direction
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interadted, the only sipgnificant dirferences found were

in factuzl narration. Cogritively-directed low-level
readers respondcd in the factual narration category with
significantly hicher frequency than cognitively-directed
high-level recaders.

The only category in which the resnonsos of boys
and girls were not significantly different when interacting
with recading level was the category of technical aspproach.

Total interactions of
the afrecoively-circeted jroun

No significant differences in response to the poens
between boys and girls were found for the affectively-
dirccted groups. (See Figure 2C.) Reading level differences
which werc significant werc found in the factual narration -
resoonses, with low-level readers recponding with greater
frequeney. Figure 2A illustrates thet the affectively-
directed rroup of boy and girl rcaders of high and low
reading levels all responded most in the category of ver-
sonal association.

Boys rosponded sipnificantly differently from girls
in the nondirccted treatment gréup, particularly in three
categories: personal assoclation, thematic interpretation,
and factual narration. ligh-level rcadcrs tended to respond

differently from low-level readers in moral Jjudgment as

well es in the categories of personal association and
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thenatic interpretation. The interaction between sex and

reading level proved to be sipnificantly different in the
categorics of thematic interpretation and factual narration.
This finding demonstrates that nondircctcd low-level recaders
differed in their recsponses accorxrding to sex; males responded
with grcat frequency in the category of factual narration
but not in thematic interoretation, whereas girls resnonded
with equally bhich frequencies in both categories. Nondirected
high-level rcaders rcsponded frequently in many categorics
vith no substantial diffcrences between scxes.

In all three treatment groups, reading level was a
factor in the significantly diffcrent responses made in the
category of factual narration.

Treatnznt rroun interactions
and andividual necuy

Treatnent group resnonscs to the individual poens
elso diffcred significantly, indicating that the form and
content of the individual poems affected the responses, in
addition to the directive trecatnent.

As shown in Teble E, univariate I's were computed
for the categories of rcsponse for each of the treatment
groups to "Bulletin.," TFor the cognitively-directed group,
significant differcnces were found between the recponses
of boys and girls to "Bulletin" in the cgtggories of personal

association and moral judgment. As discussed earlicr,

131




cornitively-directed boys made threce times es many moral

judgments to "Bullctin" as éid girls. Cognitively-dirccted
girls node sigmificantly more frequent responccs in personal
ascociation than did bvoys.

In all three treatnent groups, reading level causcd
sinificant diffexrcnces in the responscs to the poems in the
category of faciual narration. ILow-level reeders in 21l
three treailment groups reshonded most in this category. How-
cver, reshonses to each poem differed significantly in 2ach
of the threc treatment groups. Thus, content naticr affccted
the category responscs in eddition to the kind of direction

given prior to reading.

Reshonse to individuanl pocms

In rcehonse to "Bulletin" alone, wivariate F's for
the catepories of r»eshonse were computed for each of the
three treatnent rouns as well, Sirnificant differcences
between the responses of boys end girls were found for the
coimitive trcatment froun in personal associations and

noral Judement, ac chown in Table o below.
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TABLE E

UNIVARIATE ANALYSIS CF VARIANCE FOR ALL TWRED
TREATMUID GROUTS T0 "DULLIRIN™

Source DP Personal oral “hermatic Technical Tactual
Conitively-divected CGroun
Sex 1 11,8227  11.415)L  2.,4552 1,551 e L5
«0014 .C01G «12C0 «2518 «6E01
Reading Level 1 8.5819 15,0834 6,764  7.2503 13,1774
<0051 0004 <0113 «C0O30 «CCCH
Sex x Reading 1 6.6502 11,4151 8.1&49 2.9963 6.ZCEH
«0119 «0016 0059 «00N9 «014:0
Affectivelv-Directed CGroun '
Sex 1l 3,903 2.005% 1.8599 « 1643 1370
L0488 1564 « 1745 «GEEY 2521
Readinge Level 1 2.3855 6.4975 e5593  1.48355 5e 5202
e 1259 .0123 5277 o259 Nexal
Sex x Reading 1 1.2171 2.0053% « 2751 1.402%5 1.5300
e 2738 « L5CH «GGB2 2259 2521
llondircctcd Groun
Sex 1 « 7163 <6977 L0080 11,0475 2.1412
« 5G4 «5C82 « 2064 5110 e 140
Reading Level 1 735552 G077 12,1550 < 11GH 9,021
«C087 «5882 «0015 7558 <0042
Scx X Reading 1 l.E328 2.7907 6.7208 2.55069 15,4270
e1'7'75 .C062 .0115 «1261 « 0004

Boys diffcred from (rirls sigmificontly in their
responses to "Hulletin® only in perconal associations in the
affectively-ddrected rroup, and not at all in the nondireccted

crovpe Significant rcading level differences were found in
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the cognitive croup for cach of the categories, for the

affective group only in the categories of moral judgment

and factual narration, and for the nondirected groun in
{hrce catesories: personal association, thematic interpre-
tation, and factual narration. Figurc 2B illustratcs the
details of the diffcrences between hish- and low-level
readers in the threo differing treatment proupce TIor ex-
anple, all low-level rcaders resionded more often to the
noen, "Bulletin” in the category of factual narration.

The most freoquent resnhonses in the categories of thematic
intornretation and tcchnical asoroach, however, were nade
by the cognitively-directed and the nondirected Ligh-level
readers. 4And the nondirected high-level recaders resnonded

almost as frequently as the affectively-directed hipgh-level

readers (who had the highest freguency) in the nerconal
essociation category.

The resvponses to "Recucrdo" were considerably
different for cach treatnent grouv. Univariate ¥'s computed
for the catcrories of resnonsc o this noem are shovm in

Table Fe.




TABLE F

UFIVARIATE ANIALYSIS OF VARTANCE FOR ALL THREE
CREATTLET GROUES TO "RLCULRDO"

Source 3 Perconal loral Themetic ‘fechnical IFactuzl

Cornitively-Di»ected Croun

Sex 1l 3346  6.,8182 <3879 2.2380 o 7171
«5720 .0110 « 5428 «1561 o SON

Reading Level 1 L.5%8% 6,.8le2 15,0290 6275 « 2559
« 25006 .0110 « 0004 H627 o SOUS

Sex x Reading 1 1.338% 6.8l82 1.3377 3795 3559
« 2206 .0110 « 2507 SNYH o SHHG

Lffectively-Directed Groun

SO:’: 1 003 ,"6 200726 lol‘ 305 ° 1161 - C"‘{'?l
«S5H2 <1546 2265 o102 e
Reading Level 1 0556 2,0726 2.,1155 2,242 o750
o CHFSE o LirHO o LEF/0 LI LU
Sexr x Reoding 1l 2.8222 2,0726 24758  2.,2429 «OGLG
.0910 <1515 «CG59 1556 « SO0
flondireccted Groun
S 14,9182 L0501 10,6351 1,1553  3.260
] 0286 L] 7895 L 4 0019 [ 28?0 ° 0722
Reading Level 1 2.509% B.764L 1.6610 33,7385 .GL28
¢ 1145 L0055 «1CC L0548 « ©065
Gex z Reoding 1 2788 0691 1.661D 3.7585 GL.%50%5
« COHE 7095 L W1S97 0540 oO1Ld

Sipnificant diffcrences between boys and girls who
vere copnitively dirccted were found only in personel asso-
cietions.s As Pipgure 3C illustrates, girls tended to res»Hond

norc freoucntly than boys with personal associations in all

R S R R e




treatnent groups, cxcent for the affcctively-directed boys,
who had the second hipghest frcquency in that categorye. For
the affectively-direccied group there. were no sipgnificant
differences between boys and girls in resnonse to "Rccucrdo.™
Affectively-directed male low~level recaders responded wit

a considerably higher frequency of personal assoclations

and thenatic interprctations than male low-level readers

in the other two groups. llale reader response, in general,
increased under affcctive direction.

Reading level differcnce.: were significant for the
cognitively-directed group in the categories of moral judg-
pent and thematic interpretation. High-level readers responded
more often in both these categorics to "Recuerdo," as shown
in Figure 2C. Tow-level cognitively-directed readers responded
lcast of all the groups in these categorics.

In the nondirected group, boys differed from girls
sipmificently in their rcsnonses to "Recuerdo" in two cate-
gorics: personal association and thematic interpretation.
As Figure 3C _illus‘cra‘aes, in both these categories girls
resoonded with a higher frequency than bo:,rs.. Respyonseg which
differed significantly because of reading level in the non-
directed treatment groun occurrcd in only one category, moral
Judgment. ILow-level rcaders rcsponded most often with moral
judgments. In the other categorics, boys and girls responded

fairly sinilarly. Nondirected trecatment inercased the resnonses
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of low-level readers in some categories.

Summary of the findings

The hypotheses underlying this study were confirmed
by the findings. The first hypothesis (that the threc daif-
ferently directed groups would differ in frequency and
dominance of rcsponse in the categories) was substantiated
at the .05 level of significance or betier. The second
hypothesis (that boys would differ from girls in their re-
sp.asca to the poems both in number and dominance of the
cetepories in all three groups) was confirmed for only two
of the groups. The boys and girls did not differ in all
the categorics in response to the poems in the nondireccied
group; they differcd only in the category of moral judgmente.
The third hypothesis (that high-level readers would differ
from low-level readers both in number and dominance of their
responses to the poems in the categories in all three groups)

was confirned,

Pindingzs in each category

One of the purposes of this study was to see whether
any rclationships existed betlween rcsn'.onses to poems when
different instructionel approoches were used to intvroduce
the poens. The method used to test whether differing responses
were due to the method of treatment consisted of first, cate-

gorizing the responses, and then applying a multivariate
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analys:xs of the variunce of these responscs to determine

the consistency of the relationship between responses e.nd
the treatment group in vhich they werc given. The resulis
of the statistical tests confirred the hypothesis that a
relationship did cxist between treatment group and responses
to the poens in ell the categories of responsec.

The first caverory which revealed marked dififcrences
in resnonse anong the three treatnment groups was personal
association. This category included responses which werce
cnotional reactions to a part or all of the poenm, or evalu-
ations of the worth of the poem which were subjective in
naturce.

The general findings about personcl assgociation in

the affectively-directed group indicated that this method
of treatment incrcased subjective rcaction to poctry. The
affectively~directed groun had the highest frequency in
this category for boys and ¢irls. An interesting finding
concerning boys was that their responsc in the category of
personal association was usually ninimal in the other tvwo
treatment proups, but rosc higher than the pirls' responses
when affectively directed. Boys who were cognitively
directed gave the least number of responses in perconal

association, as this method reinforced their usual aporoach

{0 a poen -~ an analytic one. Another i‘indirie; wos that ‘

the cognitive group of boys and girls together responded
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least of all the groups in this category. As this group

had been directed to think analytically, this finding cor-
relaves with the lack of focus on emotional, or subjcctive
response to the poems. The nondirected treatment grouvp,
vhich was given no direction, had the second highest fre-
quency of responses in personal association.

When reading level interacted with treatment groun,
the findings in this category changed. Both the cornitive
and nondirected high-level rcaders had a higher frequency
of personal association than did the low-level readers,

The general findings concerning poral jud-ment,

which included responses cxternal to the poem imposcd by
the student's moral values and standards on the imaginative
world of the pocn, were sparse in all vreatrment groupse.
One finding concerning moral Jjudrments wag that when ztu-
dents became personally involved, their moral statemonts
lessened, and their personal association resronces increased.
This indicates that vhen students identify with or ressond
cnotionally to a poem, they ere less Jjudpgnontal, and tvend
1o make morc relevant comments sbout the poeme Both affec-
tive and nondirccted treatmenvs tended to increase personal
‘response and lower moral judiments.

Vhen reading ability was considersd togeiber with
treatnent group, the findings showed that cognitively-

directed high-level rcaders responded most with moral
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Judgrents, and affectively-directcd high-level rcaders,
least. However, low-level rcaders generally responded with
morc noral judrments thon high-level rcaders, excent when
the high-level readecrs were cognitively dirccted. A related
£inding of Squire's was that prescriptive (moral) judgments
were indicative of highly structured, rigid Lh:n.nk:t.'r:tu.?6

The gencras f£findings concerning thenatic intcrmreiation

(which included these responses vhich attempted to generalize
the theme of the nocms into wniversal terns) derived the most
frequent responses from the cogmitively-directed group. This
high frcquency of thenatic responses indicated that this
method of treatnent, dlreccting the studenis to think about
the s7ymbolic meaning; of the noems, wos effcciive, Tho
affectively-direcicd group responded lecast Tfrequently in
this catcegory of any of the other two gcrouns. Reswonzes ol

the nondirected rroup had the sccond highest frequency in

ny £inding concexning;

‘Jo

thenatic interoreitation., One intcorest
the nondirccted group was that when the responscs to cach
noen vere considered separately, the nondirccted groun had

a hicher frequency of thematic 1nucrvrota 5ions to "Rccuerdo®
than the cognitvive (roun. Also, their responsc to "Bulletin'

was internretive 3155 of the time, comparcd to the cogmitive

26Squirc, Responses of Adolcscents, p. Gh.
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then redding level and treatment group interacted,
the highest frequency of internretive response was given

by commitively-dirceied high-level rcaders, closcly followed
by nondircected bigh-level readers. The nondirected group

of low-level rcaders made more resnonscs in thematic inter-
nretation than any of the other two grouns of low-level
rcaders.

General findings concerning responses in the teehnical
anproach catepory, which included responses directed to the
forn of the poem, or technically cffective noctic clements
guch as rhytbm, imegery, rhyme, meter, tonc, etc., vere
most freguent in the cormitively-directed gproup. lowever,
wvhen cach noen was considered scperately, the nondirccted
groun had the most frequent response to "Bulletin” in the
category of technical approach. Gince the style of ihe noen,
"Bulletin® was very heavily cymbolic and rhythmically abrupt,
the students in the nondirected proup were able to sce for
thenselves the technical asneets of the noem when no direc-
vion was glven. Affccetive dircction turncd the responses
into other catepories, and the fewest responses were given
in tcchnical approach.

then reading level and treatment group were considered
together, cognitively-directed hiph-level readers responded
more often with technical statenments about the pocms. The
highest frequency of low-level readers in the technical approach

category vas also made by the cormitively-directed group.
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General findings concerning the responses in the

category of factual narration, that is, responscs which

‘reconstructed the action in the poem without subjective or
interpretive comnent, were that the affective groun resnonded
more frequently in this catcgory. Ilowever, all three groups
had significantly high frequcncieg in this catepory. The
reasons fdr the high narrative frequency of all the grouns
were not tested for in this study, but one of the factors
nay have been the uncertainty of the students in regard to
poctry. In the pilot study inbervicws, as well as in the
intervicws conducted in the actwal study, students often
declared that they were unsurc of the meaning of the noenm

or how to find it. They scemed to fcel there had to be a
meaning and tried to make some scnse of the poemstby retell-
ing the story they found or consiructed from clues they
found in the pocme. lMuch of the factuval resmonsc constructed
in this way had no rclevance to the poem. In addition, a
correlation was found Letwcen hipgh narrative responsc and
low responscs in thematic inticrpretation and technical ap-
nroach, This inleraction also involved the reading abvility
of the situdents. w-level rcaders coasistently made the
nost responsces in factual narration and the fewest responses

in thematic interpretation and technical approach in oll

three grouns.




Findin«s in the resnonses Lo each poen

Vhen the poems were conslidercd sceparately, other
factors appearcd. In the responscs to "Dulletin," reading
level diffcerences were more marked than in the responscs
to "Recuerdo," especially between the cognitlve and affce-
tive trecatment groups. Responscs of high-level readers
to "Dulletin" differcd fror those of low-level rcaders in
all the categories, whereas in resnonse 1o "Recuerdo," the
only sirmificant differences betwcen high- and low-level
readors were in the calepories of thematic internretation
and technical epproach. Fenale recders who were cognitively
directed responded with a high froquency of moral Jjudoments

- r ] TIAtrAnsrAen wria s
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sex, rcading level, and treatuent group were considcered
together, high-level cognitively-directed boys had the high-
c¢ot frequency of moral Judonents. Since the ren»onscs to
"Julletin® and "Recuerdo" differcd gxreatly, the consistency
of a high frequency of moral Jjudsments to both poems was an
wnusual finding. The only other caticyrory which meintained
consistent frcquencic§ ia both noems was technical amnroach.
'I‘his indicates that the roral standerds end tcchnical pre-
spositions that a gtudent brings wi.th him to his cxpoerience

with a poem are not affccted greatly by the style or content

of a poem. Another indicalion resuliing from the corrclation

of technical approach end meral Judement frequencles, and
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the finding that high personal association frequincies
corrclated with low noral Jjudrment, scems to be that an
anelytic approach to a poenm incrcascs the tendency to pass
noral Judgnents and e subjective enpproach deters the reader
from passing moral judzuents. )

High-level rcaders divided their resnonses to the
individuel noens b, naking the nost frequent factual rarra-
tion resnonses to "Recuexrdo,' and the nmore fLrequent resnonses
to "Bulletin" in the ecategory of thematic interpretation.
Low-lcvel rcaders rcsnonded to both pocms most often in the
category of factual narrotion. Since "Bulletin" is a bricd,
synbolic, lyric poem and "Recuerdo" is a ballad-like, nostalific
story of a romantic intexrlude, it seems that high-level rocders
arc more scnsitive o the style in which the voem is writitcene.

Because the frcquency of resnonses Lo "Iulletin®
was rwoxe widely distributed anong the categories, particunlaxly
by students who were noncCirvected, cither onc of two concluzions
ngy be drawn. Bither the freeedom to structure resnonses accord-
ing; to the studeni's own nmethod resulied in a wide frequency
of wesponse in the categeories, or "RDulletin® vas a particularly
good choice of poecwm for use in ob‘l:ainiﬁgz; resnonses,  Hincce
the responsc o "Dulletin! was not as cvenly distritvuted in
the cognitive and affcctive groups, the investigator fcels

that the first conclusion may be more valid,
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Conclusions

Differing responses to the poems among the treatment
groups indicated that various relalioaships exist between
type of dircction and the type of response. fThe affective
group had the highest frequency of response in personal
ascociation., DBoys, in particular, showcd an lncrcase in
personal associati .n responscs when affectively dirccted.

The cognltively-dirccted proup had the highcst frcquency

of recsponse in both the thematic interpretation and the
technical approach categorics. The nondirected proun had

the highest frequency of resnonse in the categories of
thematic interpretation, personal association, and technical
approach, Tor the categsory of thematic internretation,

the nondirected gcroup showed almost as high a froquency as
the cognitive group in responsc to both poems, and a hisner
frequency of thematic internretation In response to "Recucrdo."
The birh frequency given by the nondirceted group in thematic
interpretation is unusual since no guidance was given beforc—
hand to dircct the svudents to think along cormitvive lines.
This £inding may have been the result o{' previous trzining
in cogndtively-oricnved clasosroons,

Further findings suggest that cormitive direction
increases the responses of both high- and low-level readers ‘ ‘
in technical approach; affective dlrection increases the

responscs of hich- and low-level rcaders in personal association
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ond factual narration; and nondirection inercases the responces

of low-level readers in thematic intervretation and girls!

reosponses in technical approach.

The over-all responses of low-level readers reflected
a need to "concretize® the poem by retelling the story. The
over-all responses of high-level rcaders reflected a tendency
towards abstract tuinlking by generalizing the theme of the
poens, The findings indlcate that the method of dircciion
variod these tendencies. This suggests a need for verying
the approaches in the teaching of poetry in ho‘cc-.;rogeneous

classroon situations.




CEAPTER IV
AMLYSIS O0F TWHLVE SAMFLE RESFOUSES

Twelve students, four from each treatment group,
were sclected as samples of the 192 students who participated
in this study. The individual analyses which follow add a
qualitative dincnsion to the quantitative analyses statisti-
cally tested and Cescribed in preceding pages. The purposc
of this proccdure is to detect possible response arcas not

fully c:mlored in the statistical evaluation.

The students were sclceted for qualitative enalysis

on the basis of clarity, inscrest, consistency of reshonse
frcquency to both moens, and revresenbuativeness of their
cell group. Six high-level reeder responscs and six low-
level reeder posponses o cach voem cre analysed, two from
each treotment group. The investigator based an.lyscs of
these responses on subjective cvalustisn, past exwerience
in teaching high scbool students, end training in the
techniquos of literary criticiosa.

In the analysis of cach student's resnonsec, both t 4

the unique quoality of the reaction and the similaritices of
the student's response to the total response pattera of his

treatnent group will be considerced.
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The resnonses will be divided into two sections,

First, the responses of all three treatment groups represent-
ing both high- ond low-level recaders in each group will be
analyzcd in relation to the poem, "Bulletin." Sccond, the
responsces of all three trecatment groupns of both high- and
low=-level rcader representatives will be analyzed in rclatign
to "Recuerdo.”" The first name of the student, his age,
reading level, and group clessification will be listed before
cach sample, The sample response will be divided into cate-
gory units by mcans of é. slanted line between the wnits and
a letter representing the category to which it belongs above
the line. The following letters are the abbreviations used
for each category:

P = Pcersonal approach

I o= lioral Judonent
™M s T

wenatic internretation

-

T = Tcehnical oonrooach
F = Tactual narration
The text of ecach moem is included in the following

pages in order 1o give vhe resnonsces moxrc reaning to the

o

readecr of this study.




Dulletin

Chana reourstein

Is dead. 1Is dead. Iow 21l

Poem not reproduced because of copyright restrictions

Is dead. Ve Imou. Vo hcard.l

.

lv\ 2 * ’
Zrvin Ae 1.1. tes end Paul Schwoder, Of Toctyw and
LT

"o (low Yol e T 4 o ——
Power (lew Yorks Deosic Books, Ince, 13G%), Pe o0s

-
vy
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2
Recueixlo

Edna Ste Vincent MNillay

Ve were very dired, we were very NopLy-——

Poem not reproduced because of copyright restrictions

P Adadh ot

ind ve cave hier all our moacy but our cubwray farcs.

o
“Cnllected Togrs of ¥ina Sihe Vincent lilloy
(llew Yorks zurper ¢ nov, 4i9%9), pe lid.
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Sample Response No. 1 .
Interview No, 6 Hich-lcevel recader
Student: Debra Treatnent group: Cognitive

Reading level: 11,7 Age:s 15
Response frequency to both poemgs: 21 .
Response frequency to "Bulletin": 14
Catcgory frequency to "Bullztin':
Factual, 13 Personal, 35; lioral, O; Thenatic, 5; Technical, S.

I think it's about 1.f.0.n;:-,1.m.ge.!/nII It all gsounds the
smne,?E Like static./P Radio speaking is like a lo.ng;'uagc
itsclf?i ond we hear the same things over a}q‘g ovc:r/.L 'Is
dead.'fh "We neek at the words like bran.';b tle don't
understand :i.t,;u ' }g‘ say words bccause w;':'rc forced 'i:o../P
It's too rhyt;ht;lic,f‘b too set, too dcad.jH Our faces oare
all the same too.'/L Ve're £finally 1};}grnin,g t0 look into
nooiry to sce }'.:ha't cverything means.;h But, welre just
beginning to.";]I

Debra, a high-~level reader, who was cognitively
dircesed, responded with thematic interpg_:'ctution five tvimes
in her recsponsce to "Bulletin." Her hiéjl frcquency in this
category naralleled that of the copnitive group, who repis— | ‘

tered the hipghest frequoency in thematic intermretation.

She constructed her own theme from personal opinion

rather than fron the poem, "Ve hcar the same things over and
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over." That her choice of théme scened forced might be
dcduced fron her statemert, "I think i{'s aboui lanruage,"
An wmnderlying reagson for her conceniration on the theme of
the poem was later given, "Us're finally lecarninsg to look
into poetry Lo sce what everything means.® Thoe copnitive
nethod of dircction cvidently reinforced her original expec—
tations alout noctry, that noctry is sormething which contains
a neaning for which tho reader rust seaxch.

Debrats resnonse also coincided with thoe f£inding
that cognitively-dirccted high-level rcaders will resohond
wvith a thematic and teclnical apnroach at the oxpencse of
personal ascociation. lier resnponse tynifics the cognitive
oporrocch in the case where the pocr is nisinicernroeted becouwse
it has not first been suvbjectivoly absorbed. The three ne-
sronsens Debra rave Lo the »noen in the cotegory of norgsonal
association vwere largely cliches, such as, "e say things
bocause we'lre forced to."

Debra's crphasic on intersretive and tecknical state-
rents was also evideat in how pesnonse o "LRecvordo.'  She
vaz consistent in her cormitive ansroach in her rcunonses
{to vovh poems in this situvdys this wus'ﬁuite typical of the
other coprnitively~dirceted wesnonsces recordod by the iavesti-

Catore
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ample Regnonse lo. 2

Intexrview Fo. 45 Iow-lcvel reader
Student: Daniel Treatment groun: Cogmitive
Leading lovel: 6,9 Age:s 15

Response {roequeancy 0 both poems:s 18
Responsce frequency to "Bullelin®: 6

Category frequeney to "Bullotin"s

Fectuzl, 1; Personal, O3 Loral, 13 Thematic, %3 Technical,

oy
it
"I{'s Just a thought of a crasy nerson,/  sneaking
D) TH
to himgelf./  Somcthing past, present, or futurc./ The

I
person's confused./ Shet's trying to find sonething,/

-«-v

neaning of life *n"ybo."/

=

This was a {ypical reswonsc of low-lovel yeaders wiio

could not dccipher the sivuation in the nocn, They then

nroJected thelr confusion onto the poem:s "It's Just a thowsht

of a crasgy norson.' Doniclls need scemed to be 1o be able
to £ind o threud of narratlve ncaning, in addition to the
theies he thourht he sawe Do "Rocuerdo" he nade cleven
nurrative responses out of a totnl of % hirteen reovonscs
ie nonaged to male rore scense out of "P.ecucrdo" thon out of
"Zulletin.Y liorc personal association responses were made
to "Reccuerdo,"

The correlation betwecen a high frequency in thematle

intornpretation with a low frequency in personal associotion

193
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for cognitively-dirccted readers vwas refleceted in Daniclts

responses to "BDulletin®; he was so obsessed with quickly
finding a paraphrasable ucaning that he could not make outb
any sensible scquence in the pocm. TFirst, he referred vo
the gpealer in the poem as "sneaking to hincelf," and thon
gsajd, "She's trying to find something."

A fragment.d cpnxrooch of this sort is tynical of
the low-level rcader's usual approachs and coramitive direc—
tion prxior to mcading YIulletin" tended to confuse low-level
readers even nore. They tried o trial-and-error apnroach
to the poenm, scarching for sone attack which might allow
them to sce some coherent narrative evente Low-level rcadens
generally were showm o resnond nore often in the CRveOX)
of factuol narration, and s0 vhen their set way of cumrouch-
ing a voon was inverfered with, by corsnitive »rior directiion,

for crammle, they lost their way.
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Sample Reannonse lloe 3

Interview ilo. 63 Low-leovel reader
Student: .Gerard Treatnont group: Ilondirected
Reading lcevel: 6,9 ge: 16

Responsc frequency to both nocmss 22
Recponse frequency to "Dulletin': 10
Category frequency to "Bull-otin':

Factual, %; Personal, 33 lioral, O3 Thematic, 23 Tcchnical, 2.
9 ? 9 y ? 9 ¢

T
"It doesn't nake any scensc/ and it's tzlldng aboub
I P
avlvardness./ ILike vhon you're deade/ You can't move or
-P II\"‘

anything.,/ It mentions 'lockjav.'/ Vthen you have loclkjaw
%

ou can't open your mouth and when youlxe dead you can't
an v oy -y

& Ly
move./ It just secems to rencal dtself./ It docentt node
I HUEY
much sonse aad/ e... Lt's talling cbout death,/ end noivhing-
ol
nesne'/

Corard made noxce zeosnhonces o "Hulletin" than wost
low~lcvel rcaders, vwho averaged about six responses. Vhile
he was runinating about "Dullceein," the thome bocare cleaxy
t0 hine Tow thia "gosialt! suddenly uwwcarod to Geroed uey
never bie lmwowa coripleiely, but there are some possibilitios
that are anparcent. Since nost low-level readers do not talk
much in responding to the pocms, they did not have as good

a chance to synthesize their recsponses in the way Gerard dide

First, hco discusscd the perts which had some impact on him,




ond comnceted then with personal ansoclations. - The words

which had the createst impact on hin were "aldvardness! and
"lockjaw," and he constructed analogles to oxpress the mean-
ing thoy had for hims: “ILike when you're dead you caa't nove
or anytlhing," cnd "You can't onen your mouth.," Then he nade
a thematic statenent, generaliszing from his cnalogies related
o the pocue Desceribing the ohycical properties of lockjow
ond ibs cimilority o death led to Geraxd's connecting those
idaecs with onc nain idca vhich the poem scemcd to cipredus.

1

Jtretehing the definivion of the theme of death a little

C’v

foriher, he neontioned “nothinmmess," as an alverneotbte thene,
9 b}

This colf-organiced ordoring of reshonses Lfron

]
dem deantmtanT and Sloavamtd m': r*'h-{- Lo A=avt o 'i
v~ LS GPPEHIEIH-28- VLI E-U- S OIEE TSR0 P Ty -y - PR

s Avimavm el Candayan
1NV W hlda g sl Wetnf W VA e

by teachers of low-level reuders in their epprocel vo the
teaching of pocetxry in ihe classroon. As this was o -
Qirceted low-lovel recdor's woy of orzentising his roononsos,

wi.th goune success, it v work for other wreaders oi liis
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Sample Responsc No. &

Intervievw ilo. 84 Iigh-level rcader
Student: Ronnie Trecatnent groun: Nondirccted
Reading level: 1l.6 Age: 15

Response frequency to both poems: 23
Response frequency to "Bulletin": 13
Caterory frequency to "Sulletin":

Factual, 13 Perconal, S; Moral, Oj Thematic, 1; Technical, 6.

"4

mo,
Ll
"The person that wrote this poem/ 1is cxpressing

k

the fecling that she hud when a bulletin came over the radio

or T.V./ 1It's about thg stunned-ness of cveryone thalt some-
one diecd, the amas omn‘t. /II Just like ypou cuc \«hcn you hear
o bulletin like i-ha'b./ You get very ticht, / ;1oc1{am-1<:a..';b
You can't believe it so you're full of des» -.i",/l and it's

19 -
TAJ {L‘.L)

written like thet :)/ It's very punctuabted./ r“‘That'ze; the
feeling you gcz"t;.,/.L very tight, and st-rai:;ht.;“ The othex e
poen flows and you enjoy it, but this voen is t:ort of stiif, }
he fceling you (;c;g when you rcad it is the samse as when you
hear a bulletin."/ .

An interesting finding concor'm.n"‘ the differcnces
between the responses of boys end ¢dirls to tho noems wags that
the nondirected treatment increascd giris' rcesponses in the
catepory of technical approach. Ronnie's response was typical

of that cell group. ©She responded with technical statements
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as many times as she rcsponded in the other thrce categories

combined. A positive corrclation between a hipgh frequency
of response in personal association and technical approach
was also a findirg in Squire's study of frece responses to
the short story. This corrclation did not occur in the other
two dirccted groups in the present study. It scems that
allowing students to forsulate their owm responses to a
litcreary work, without prior dlrectinn, fosters responses
with high frequoncies of rerasonal association and technical
approach.

Ronnie's ordering of her resvonses to "Bulletin"
began by a consideration of the poenm from thoe noet's engle,
"The person that wrote this poem in oxpressingea.." fhen
she rcporied a narrative finding. FHer third reshonse was
internretive and the rest of her resHonse units related
the theme to emotional associctions and technique: "You're
full of dcsnair, and itv's weitten like thate IU's very
punctuated. That'c the fceling you get.”

Althoush onnic bagaa her discussion of "Zulleiin®
from a technicel approach, she finished her discussion with
a perasonal resnonse, “the feeling you get when you read it

is the same as when you heor a bulletine.” The lack of scv-

cral interpretive responsce wnits in Rommicts total reaponse
is unusual for her group ccll. The nondirccted group had a

hich frequency of rcsnonse in the category of thematic

198




interprctation, as well as in personal association and

technical approach. Ronnie concentrated only on becowing
self-involved oad then evaluating the way in which the
poet achicved that effect. This is foarther thon nost of

the students reached.
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Sample Recronse Hoe S5

Interview No, 60 High-lcvel reader
Student: Andy Treatnent group: Affective
Recading level: 1ll.7 Age: 15

Response frequency to both poens: 18
Resnonse frequency to "DBulletin": ™ 9
Category frequency to “Bulletin®:

TFactual, 3; Personal, 3; Horal, O; Thematic, 23 Technical, 1.

P
WiIBulletin' is like a leader dicd,/ like in 1963
D
when Iresident Lcnnedy./ The rnews broadcast was very much

P
the same on every station,/ and it affccted everybody the
P

pane w«y./ Dverybody's stiff, they can't believe that it
hapnenecd, / Like in the last stanza, 'Locljawcd with avkward-

3
nesss ve know, we heard.'/ Everylody's aware of it and

w

stiff with disbelio*./ It might cven mean the world is
mj .

7

Ll
coning o an end,/ = and somc o~conle don't wanv Lo uccept

The poeom was taken from a collection of noermas writiten
soon after President hennedy's death about the reactions to
that cvente Since Iresident Kennedy is not nentioned in the
poen, it is an interesting accomplishment that Andy associuated
the death in the nocem with kKennedy's. Andy was onc of the
few students who made this connection,.

The number of nersonal asgsociations made in reaction

this poem came carly in the verbalized response. This




wvas intervoven with some factual data about the nocm, then

one technical comment was made, and finelly, two thematic
statenents, The sequence of this response nay be a factor
in /ndy's relevant internretation.

The general findings concering high-level readers
in the affectively-dirccted croun's response to “"Bulletin”
rere that versonal ascociatlon and factual narration had
hich frequencies, corrclated with low frequencies in thermatic
interpretation nnd technical annroach. Andy's responses
werce renrescentative of that cell group.

The responses vhich were of a thomatic or technical

nature did not anweaxr until the last half of Andy's respoasc.

Since Andy was affcctively dirocted before he recad the pochn,
that £inding is not surprising. _ 3ut Andy's way of avriving
at the thene that Ythe world ic coming to an cnd” micht be
exzaxined furbher by an alert teacher. AL this point in

Andy Vs pesponses, vhen he felf he had concluded, the develon-—

nont of his critical awarceness by the tcacher night begine

Daving resvonded subjectively, made relcovant associations,
nacrated the "slain scnsc" of the poem, and thon arvived

at a peneralizetion, Andy accouplished the preliminary anprouch
to a critical resronce. Leesding him to investigate the rcusons

for his wresnsonse would »nrovide a favorable context for dis-

covering cornitively-oricnticd concerns.




Sample Resnoncze io. 6

Intexrview No, 13 ‘ Low-level reader
Student: Michacl Treatment groun: Affective
Reading level: 6.5 Age: 15

Response frequency to both noems: 19
Regnonsc frequency to "Bulletin": 9
Categmory frequency to "Bulletin®:
Factual, 33 Pcrsonal, 5; lMoral, 03 Thematic, O; Scchnical, 1.

F P
"Something about the radio/ and to my Mmowledre/

b
bow 1t blows up all s"cories./l Like, 1f there vwere a r.;implc
fire, they would blew it up to be a three-alarn f:l.:::'o./I And
ag far ag the poen goes, it keens on saying 'is dcadl'/ The
first tho%g;hi: that came into my mind, might bors‘au;)id, was
T

Vietnam./ X thousht ‘Ei:"b would be about that./  Hut when I
read the sccond line l,}d I thought of storics they blow up
out cf wronortion."/

One of the difficuliiesc low-lovel rcadcrs. cxhibited
in their resnonse o the nocma was that of sc;lcctingg Taseanes
1o the poens which were orxpanizcd to form o wiificd, gencral
inpression. Low-level readers tended to grasy ot lines
random fashion, Jjumping from one arca of the pocm to anothers
or clse they werce sidetrackced by some external event suggested
by, but unrelated to the noem. HMichacl's resnonse to “Bulle-

tin" is an example of both maethods of approaéh to a pocn.
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His response was based on the randon seclection of the first «

e

(=t

two

o7 ]

of the noen, and his fisxed fascination by the
repetition of "Is dead." Apnarcently liichacl did not know
.where to berdn his analysis of the »ocn,

JIis reononses vore affecctdvrely bascd, concornsd wit

his nerconal ascociations. "Something about the radio,"

was the firzt statement he made, but latoer on he sald that

tl:e first thouvght thet come into hin mind was Vietnan., The

first line of the vnocm bepan with, "Is decad. Is doad,.!

Since lidichoecl read the noum before sneaking, his first con-

ment dealt with a line he had reod aftverwords, "ow all

the roedios cound the same," ond the associatvions vhicl that

lince called up. Vheon he had finiched riving kis onindisn

on news broadcasits, he recalled his first thourht which misht

be the rermonse he assumed Y was looking for. Fosi low-level

rcaders asked about bow they were supposcd to resHond, moxre

than once. fowoever, both of liicliaceld's acrocintionz woere nade

in reference to the first two lincs ol "Dullelin.® His
attention seered riveted thore since those tvo lines were

obviovily mooninsful to Min and hie did not knevw how o cone

vith tho wvest of the »ocu. Lo oo felt conahat oxd cooure

with those lines cad he necded that scewrily, as he felb
that vhat he was saying "might be situvpid."

Vith o 1little more confidence, Michacl night have

been able to organize hig thouphts about thé noem into sone

163




relationship, Since hoe resnonded to affective direction
by beconing self-involved with certein lines of the poen,
there is rcagon to believe that ilichacl would recnond Lo

othicr dircctive anproaches as well,

164

1l

2




Sample Resnonse lo. 7

Intervicw Ilo, 25 Bigh-lcvel reader
Students Charles Treatment group: Cognitive
Reading level: 11.7 Age:s 15

iesponse frequency to both noens: 18
Resnonse frcquency to "Recuerdo®: 13
Cascyory frequency to "Recucxdo®:
Factual, 3; Perconal, 23 lioral, 1l; Thematic, 23 Teehmical, S.

P
“"This one I didn't like as nuch as the other onc./

28 -
This one rhymes./ I believe a poct who does that Just sits

et B
TE '.l.‘.L’l

and thinks of rhynes./ I lilke free verse much better./
2 o
ad

thile reoding this ond »ortly ff;:om the ti‘alc,7 I folt as
if it vere about Spanish Harlem;u and the noet wasn't from
’uhere.gb It was a whole noverty arca in which 2 boy and irl
livced/ end were very much in love/ and 1:}3ey went to byy
fruit foxr their mt?:e;r and brousht it back./& They d.j’dn't
i

care abouw anything?h Lecause they had cach othe:c."/‘

Charlests responue Lo “"Recuerdo" was reprcesenisative
of the cormitively-dircectcd rroup'!s recnonses in the dominand
caicgory froequencics. The cogmitive anproach was dircctied
towards onalytic responses nrinarily focusing on the categories
of thematic interpretation and technical anproache Charles's
response to "Recuerdo" was dirccted rencatedly by analytic

thinking. Iiis flrst responsec was to make a critical comparison
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betveen .tho two poens he read for this study, explaining
that he nreforred "Bulletin" to “Recuerdo" for technical
reasons. “Recuerdo" had rhymes, and Charles did not carec
for that style of writing., "I like freoe verse nmuch betier.”
Onc of the factors vhich interfered with his wnderstanding
of the poen's literal meaning was his nreoccuwdation with
teclmique,

Anotvher factor vhich undermined Charles's ability
t. «aderstend tke "plain sense® of “Recuerdo" was his mncu-
nmonic irrelevance concerning certain words in the noem.

The rccurrcnce of events in the poem concerning "o chawvl-
covercd head," having only fruit to eat, and only cnourh
oney for subway fares nmade Charles believe that this poen
had Shanish Earlem for its seitting, which he defined as

"a whole noveriy arcu."

I'le concluded his resnonse with a thenatic intersrc-
tation Lasced on a personnl oninisn: "They didn't cove cboub
cnything becausce they had cach othexr,™

Charles's reasponse waz ynical of the cosmitive
group, for his technical apnrozch froquency waas quite high.
But he was not {tynical of the hirh-leveld rcaders vho were
copmitively directed, as that groun had a hirh frequency
of moral judcments, and Charles made nonc. And althouch
Charles was focusing his attcntion on technical elements,

he ignored the title and its rclationship to the poem.
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Thig was. a cormon happening, but in Charles'!s resnonse,
onitting reference to the title was part of tho larger
picture which included Charles's distortion of the literzal
meaning of the poem because of his preoccupation with
rhyne vs. frec verse, These abstract rcmarks about tech-
nique may have been induced by the cormitive direction
given in this study or by past teachers.

>

167




155

Sannle Resnonce lo. 8

Interview lio. 61 . Low-level rcader
Student: Iydia Treatment gxoup: Copnitive
Roeding level: 7.4 Age: 15

Resnonse frequency to both noems: 9
Response freoqueney to "Recuerdo®:
Ca’legory frecoucncy to "Recucxrdo':
FPactual, 3; Personal, 2; Moral, O; Thematic, O; Technical, O.

F
“Somebody that had no place {0 live./ I feel that
P 3

i:hey cane fron a difgercnt country./ They have no i‘ood,/‘
and no plalz)ce to go./ I don't think that they spealk English
at a2ll."/

The nethod of direction did not affcect the resnonscs
of low-lcvel rcaders to any greabt degree in the cormitively-
directed group. Cornitively-dirccted low-level rcaders hnd
{the hichoest Ifrequency of resnonse in the affcctive calerory
of personal association, and a low frequency in theomatic
interpretation and technical annroach. Iydia's responsc
rcflectvs this finding, since her reshounse units could be
coded in only two caiegorics, pcrsdnal association and factual
narration.

hctually, Lydia consiructed a pocn of her own instead
of recacting to the given one. She focused on the sad elements

instcad of the romantic ones. ILike many other low-level
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rcaders she igrored all refercnces in “Recuerdo" to beins
"merry," concentrating only on refercences to being Ytired."
lany low-level readers could not rcconcile the two ideas
as happening at the same tinec.

Lydia's discussion of the narrative everis in
"Recuerdo® were unrelated to the actual literal neaning
This noy bave sterw.ed from hoxr own ascociated cxmericncces,.
Since Lydia spoke wilh an accent, it was epharent that her
personal resnonses, "I don't think that they sheak Enzlish
at all,"” originated from her owvm life. Ecor sympathy wos
dirccted to the characters in the noem vwhom she imardined
to have the same »nroblem she had had,

Vhen e responce like this is voiced in the classroon,
teachers night use sone of the reomonse units by nressing

hone on gome noints they make, such as wvhy Lydia thinks the

L..

Mclish, in reference to lingcs

characters did not spoak
in the »noem, or vhy she fcly they heve no homee Claxifiing
thene points micht aid in developing Iydia's attention to

the lines that were writien and not vhat she irrelevantly

reads into thene
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Senple Rzsoonse Moo 9

Interview lio. 59 iirch-level readerx
Student: Janine Treatnent groups Affcctive
Reading level: 12,3 Age: 15

Resnonse frequency to both poems: 15
Resnonse frequency to "Recuerdo®: 9
Category frcouvency to "Recucrdo!:

Foetual, 13 Personal, 63 loral, 13 Thematic, O3 Technical, 2.

P
"Phe poen males you feel good./ It strikes a chord
P A
insidece./ Iike tke appropriate title,/ dit's like an cxperi-
r
ence you nicht have had yoursclf.,/  You can be out 2ll nighi
b

I
lons and enjioy voursclf without settinm tircd./ And itv's

somcthing nice to rencmber that you stayed up all Ei@t/
and as a result you made somcbody clsc feel rood./  “hose
peonle were co hanpy, they uere Just Jumping around./ I
Telt good vhen I »cad :i.l:-.."/‘L

The broad responses given by Junine to "Recucxrdo
include only one rcfercnce to the narrative asnect of the
poenry, btut her resaonses conveyed a total impression., Hex
anproach, which had been affcctively directed, enphasized
fceling and nerconal associations, without igmoring :cci‘crcnécs
to techniczl approach or factual narration.

er first resnonse indicated that the affective

dircction had turned her thoughts towards cmotional rcaction:
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uThe poer makes you fecl good. It strikes a chord inside,”
Then Janine made a number of resmonsces which described
rclated incidents in her lifc, and she concluded with a
statenment of cmotional rcaction.

During Janine's basically subjJcciive approach, she
also nanaced to refer to the title as “appropriate,” indi-
cating that both furn and content were alluded to. OCnc line
referring to the literal ncaning of the »oen was all Janine
felt necescary to her responses. A moral Judcment which she

voiced was bascd on the wnderlying assumption that it is nice

to "make sonebody elue fcel goodl"
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Samnle Resronse iv. 10
Interview Noe. 72 Tow-lcvel rcader
Students liclinda Treatnont roup: Affcclive

Reading level: 7.2 Age:s 16
Resnonse frequency to both poems: 19
Response frequency to "Recucrdo": 12
Catepory frequency to "Recvoxrdo':
Factval, 53 Personal, 43 Moral, O; Thematic, 13 Technical, 2.
P
_)“Romindcd ne of days in J%maica/ vhen I was a cud
scou.t./'L Wie used to go carping./ “It made ne nostalgice./
It's about Xkids around a campi'iro../k | They ate av*)le.,_‘o.wd
kg

pears./  Althourh they werc tired, they were hanny./ The

rorning they were lecaving they gave the apples and nears to

Iy i .
an old lady./ They thousht cke nceded food./  Rhymes
ST" mo -3
na ¥
nicely./ The rhythn is pood tos./ Sprins was comins."/

The orsaniczation of iielinda'c response rcflected
the affectively-dirceted approach, as her firsi threc resvonse
vere nersonal associations. Affcctively-dirceted lou-level
readers had vhe highest froquency in pc:.:.';onul associaiion.
ficlinda's third rosnonse was a personal one, but relaied vo
the wood of "uecucr 0," "IL made me nostalgic.”

lielinda then went on to describe the narrative action,
madcing four factual statenents in a rowe She concluded by

interwcaving thematic and technical statements with an unrelated
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factual reference about the noem: "“They thoucht she needed
food. Rhynes nicely. The rhythm is good too. Spring is
coning, "

lelinda's misrceding of the literal sense by assuming
that the poem was about "kids around a campfire" clearly
cmanated from her pecrsonal association given carlier that
the poenm reminded aner of when che was a cub scout in Jamaica.
Apparently, this munemonic irrclevance was associated with
the use of words in the poem such as "fire" and "apples and
pears.” Affective direction may also have reinforced this

subjective involvement.
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Sampnle Resnonse Ho. 11
Interview o, 52 High~lcvel rcader
Student: Janet Treatment groun: Nondirected
Reading level: 11.8 Ago: 15

Res»onse frequency to both ncens: 28
Reoponse frequency to “Recucrdo': 17
Caterory frequency to Y"Recuerdo':
Factual, 7; Personal, 23 lioral, 1; Thematic, 2§ Tcchnical, 5.

P

"I read the nocn as conpletely as I couvld/ and I
vias 1ookin§Pfor symbolism;“ because ﬂ:’« 3t poetry I rcad has
. I
symbolism.;u But I couldn't find it./ It Just secnsd to
be about a recolleciion of .omethin;_‘z that hn;vpmmr‘:_/ﬂ and the
)N 1
word ‘wec' was reneated - fcx-:ﬁtimcs.;u Vho was the twe?! /P
4
It micht be a yri»;mg ‘couplc’,/i a tecnaser like mys clf‘_‘and
hex boyfricnd,/ and they werc nretiy much in love /b and ‘

me
——

the deccription/ is of the cvening and how ihey snent it
F r
in the bhills around then,/ the food they atec./ They cave
» Fi1
cway all iheir roncy/ becaugse it didn't necan dl}"b)llﬁ';;/
L I

they had cach other,/ vhich is nore imﬁortant. 1/
4 S ,

[

This resnmonce was representative of the total response
nattern of the nondireccted group, in that all the catberori.cs
were utiliszed by Janct. Nondirccted participants in this
gtudy had the widest distribution in the categories of responsc.

This nondirccted readexr cxpleined her technical predispositions

174




about noetry before begimming ker response, letting in a
glinpse of her usual approach to poetry, <She was expecting
to find symbolism in the nocm "because nost pootry I read
has syrmbolicm," Hot being able to find it, shc then soucht
narrative description, fron which she derived ihe moralistic
theme that having noney is not as important as being in love,
lier need to find oynbolic mzaning was satisficd by this sub-
stitution of a "message" which she discoverzd necar the last
linc of the noen.

The scquence of Janct's scarch for symbolism followed
the poecn carefully froa line to line, By the timc she reached
the last line, she had slmost lost all hope of findinc the
nassage che vas looking for, and co the deeisiosn was nade to

.

he last two lines as o theme. There is no indicaticn

usc

in her response that che was adle to free herself Trvon hier

technical prasupnocitions, sctated firsiy; thercfore, she
¢lrcetod hex reononzes towards o cormitive goal, which seens
to be her uzual ennrozch to a poen. As shovm in the graph
20), the cornitive asmroach was not o unucual procodure
for high reading level girls %o use in Lhe nondirccted croupe
Pepale res»onses o "Recuerdo" made in.the nondirected group
vere noat frequent ia the corsnitively-based caiciorics of

thematic internretation end technical approach.
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Samnle esnonse iTo. 12
Intervicew ilo. 14 _ Low-level recader
Student: John Prcatment groun: Ilondirected
Reading level: G.b4 Lpe: 16

Rechonse frequency to both pocms: 16
Lesponse froquency to "Rocucrdo®: 9
Catepory frcquency to "Rectordo®:

Fectual, Gj; Porconal, O; lioral, 2; Thenatic, 03 Pcchnical, 1.

¥

It counds like somethins lile Adem and Bve./  Dut
oo @
- &d -

the top pari/ sounds like two peonle vho werc lost/ d

LE5]

had to stoy out all nichte/ I don't Imow vhere the moncy

P
cones in,/ but they stoy beecause they!zre stuck out there
I ki
all nichi./ ome narts sound lile u.’t" .ible./ Like tuwo

pconle o covzat in a teee all ni;';hf;./ They vere walizing

baelk and forth on the ferry ond comeithing must have hanveaed
(X o~ 3 e
‘l

to it because they had to et off."/

LN

In John's roswonse, as in the reshonses of oilicr lov-
Jevel readcrs, o stock respease to the woxd, "apile" and

neture inegery resulied in Ziblical ac::qc:‘«.ations. The analory
Jolim nade to Adam and Bve cevidently came from the last stanza
because he beeaue confused about the noem vhen he atiomnied
to relate his concention of the theme to the first few lines,
"I¢ somads like Adam and Dve. Dut the top part sounds like

two people vhio vere lost and had to stay ouh &ll nifhb.®
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hother factor which micht heve affccted John's
response was the repetitive use of balanced phrases comnected
by the word, "und," co often an elcucnt of the style used

in the Bible. KFany low-level rcaderz, John included, mouthed
thie words of the »noenm aloud while reading and thus the sound

of the balanced rhythris may have had a greater inpact on them
than it d&id on hich-level rcaders, who usually rcad silentlye
This tendency towards e bhigh frequency of relipfiously-based
mo:bal Judgments occurred most often in the nondirceted group

of low-levcl rcaders.

In the nilot study, which dealt only with free recponsc,
low~lcvel recaders gencrally expressed feelings of inadequacy
about their ability to reed noetry. In the »resent siudy,
this fceling scened to be reinforced in the nondircetcd (roud
by thie lack of direction towards a set goal. Vhen cosaitively
or affeetively dirceted, low=level rceders respondced nuch

lcos often in the category of moral judrment.




CHAPTER V

IMPLICATIONS OF THE FINDINGS

Implications for Teaching

The first part of this chapter will seek to develop
some of the implications of the findirngs of this investigation
for the classroom situation. The study, it will be noted,
focuses on readers' initial responses to texts when the direc-
tions to the student have been nondirective, or cognitively-
or affectively-orientcd. Since the findings about readers'
in:i.tial responses and the general findings indicate that the
instructor's directions do affect student response, it is
possible to extrapolate some implications for teaching to
the classroom. Application of the findings to teaching
depends ultimately, it is recc mized, on the teacher's
philosophy of education. The strong differences in theoret-
ical émphasis during recent decades ~- the shifts from concern
with technical analysis to concern with personal response --
are reminders that there are possible alternative teaching
approaches. It is recognized also that teaching applications
will differ according to different thedretical positions
concerning the way in which growth in capacity to interoret

and evaluate literature comes about.
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The implications fox tecaching nresented in t
chapter are based on the investigator's belicf that tcacher-
student interection and reader-text interaciion nroduce
more fully developed ond retained critical abilities than
the traditional tcoacher—centerad classroon, wilth its »rimary
gin, the transmitiing of accapted intorpretutioas of literary
voriss and lmovledre of literaxy torninology aend catesories.
Farcaret Dorly, one of the nroponents of the free resnonse
technique in the teaching of literature, poirted out in her
exordnation of staszes of prowth in literary anorcciation
that reoders who have cxperienced "unconscious enjoyment!
tend to ask themselves why they wore so delishied and then
voxriz townmds an oasver to ‘ul'za"u quection, thercby xcaching
the stage of "coasclous delishbt™ or cxrivical .':-.\:a:.:-c;«mef.s..L
Conscquently, it sceng advisable Yo aveid the traditionnd
conteont cmphasic of "getting ceross the work!" to stuvdents,
and to focus inciead ou cevoking tyses of resnonsce which
cnable the m»eader Lo eimericnce "unconseious cajoyment”
viidle allowing ihe Leacher to cxamine the student's own
neithod of orraniging lis literary renctions. “he ercacion
of a clesaroon atmosH here which nernits students to cxpress
their rosnonses honestly, vhether these be pleasure or boxce—
don, agrocment or disagrecnent with a teacher about a literary

work, is likely to »rovide greater opportunitics for sell-

1In~1‘{“'11"*‘ J. Barly, "Sta~es of Growth in ILiteroery
Appreciation," Zlirh Jowrnal 40 (liaveh, 15G0), pp. 16L-GY7. .
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constructed lecarning than the kind of classroom situation
in vhich students resoond by. trying "to give the teacher
vhat the teacher \:an‘c.ss.“2

Achievenent of relevant self-structured literary
responses calls for instruciion which builds on the provi-
ously acquired critical capabilities of the rcedcr, before
moving on to the nuxt stage, in which rcinfoxcenment of those
capabilities is :s't;:‘:'cs.s'c(l.3 tVhitehead maintaing that in
order to lay a foundation of future success in the devolon-

ment of critical reading ability .

b
It is obvious that it would be wholly micleading
vo think that the Job eof the implich teacher is
to teach in;lich in any dircct zense. Clenxly
what he Luas o do is accent as his datum-line
the »unils' already e:dotent ability to uwue thel
rother, tonpue and device ways of lcauing on fron
theree .

This idea finds further supnort in the findings of this
study vhich indicate t]:a'h. specific prercading puidence
nacrovs the shudenis! resnonses to ke bowndnricn set Ly
the preliuinary statenents, and thus reduces "ché tcecher's

opmortwmitics to discern defeets in the studenis' critical

ability vhich mirht otherwisc be vicible.

2Ros:cr:.'bla‘isia, Iiterature as Bvoloration, pe 70.

? - * [ L -
“Robert M. Gagne, The Conditinng of Icarning (ilew
York: Iolt, Tiinchart, ond Linston, L1iCey 1005), De 26
. & % -~ % e edied [ 1iCey 0/ e Qe

}
&Dcnvs Momngson, ., Dirccitions in the Tenchine
W - 9 1] i §
senridae Unuversity s1ess,

of Enrlish (Canbridge, ihglond: G
©69)y De Do
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Also, tho nondirective approach, permitting personal,
gclf-structurcd resnonscs carly in class discussion of a
poen, may allow students to discover for themselves textual
clements noted by others which they had disrecarded originally
and thus to comparc their responses with those exmresced by
other studentse The text itself can in this way serve as a
control so that the students may bo able to cvaluate their
ovm and others! rcsponses.s Establishrent of the kind of
classroom which does not have onc set goal, but where teacher
and student "are conctantly establishing and modifying theixr
ob.]'cc‘cives,"G should also help shape and refine critical
reading ability. Morcover, the kind of mowledre which is
lcarncd throuzh sclf-constzuction is belicved 4o be rotninad
Jonger and function better in new ni{:ua.tions,'? than the lkind
of Imowledpe which is ricidly structured in the studonts!?
ninds throush rote lcarning.

Fhe findings of the present study nay »rovide cluos
to vays of giving prercading assiciance to students in order
to (n) promote more sclf-constirueted »esmons 23, (b)) inercase
the frequency of nersonal association reenonses, and (¢) widoen

the range end frequency of other types of responsc.

[ o
“Rosenblatt, Literature ns Booloration, p. 110.

GR.')ber't Zoellner, "Behavioral Objectives for English,"

Collere Enalish 33 (Champaipn, Illinois: ULICYE, 1972), p. 432.

7(’.-.:15110, Zhe Oonditions of Learning, poe 27-28.
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Agssasarent of the total resononscs for cach trecatumont
grovp revealed that the cognitively-dirccted group made more
frecquent responses in the thomatic interzoretatlon categporys
und the affcectively-dirceted group nede more frequont roshonses
in the personal association catesoryy bubt the nondirected
geoup had a high frequency in threce of the cateporics: wverconal
associatioh, thomatvic interprctation, ond technical anproach.
¥urthernore, nondirected students made cven more frequent
interpretive resvyonscs to "Recuerdo" thon did cormitively-
dirccted studentse.

I¢ was wonarent in the intervicuws that the nondirecicd
group as a waole felt insccura about the lack of dircetive
cuivhagsis and soupht tiils dirccetion. Ivon after the intcevicien
finieked cumhasizing that the students were free to voice
thelr spoatxicous thoushts and feclings about the woens, nass
nondirceted studenis continued to ack, “Iut what do you e mE
vz o ooy about thooe vwoomst® Cormivively- aad alfcetively-
dircetad gtudents did not ask For further puldmice. Fron
thie, we ney conclude that the stulents are weed Lo boing
told beforckand about tvhe woy in wliich they are cxnceicd Lo

responde  liore often than nob, in the tiaditvieonal clusnrooi,
they ere acked to res»ond by paraphracing the nocm ox (iving
"$he nmecanins" in a conecise statement, The resulis of the
prezent study tend to support tho viecw that prior dircelion

vhich limits tho student to "the nlanc of vertalizotion, of
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translotion of the literary work into generalizations and

8 may also narrow the range of the student's

abstractions"
critical thinlkdng. Along these lines, even morc clearly
defined diffcercences vere demonstrated by the findings con-
ccerning nondirceted low-level rceaders who made sirmificantly
norc frcquent responses in the categorics of personal asco-
ciation and technicol opproach than did low-level readers

in the two Airccted proups. - (Resnonses of cornitively-
directed low-level rcaders, in particular, werc shown to

be nmeager in the thematie interpretation category as well,)
It may be concluded that the low-level rcader's incrceased
rcsponse in a nondirected situation results from a lack o
fecar of answering incorrectly, sincc_he is not expected to
strive for “the right answer," ond thus feels free to cxproess
his fLimediate resHonses.

Another inference which nay be derdived from the lowge
mriber of catecorised reotonses nade by the nondiroected niuv-
dents as a wvhele is that irrclevant annroaches to the literary
vork are canicy to deteet whon studeants demonatrate their
initicl ways of looking at it, and thergfore the nondirccted
epproach nay Le helpiul for diagnostic'purnoscs. Tﬁo stu-
dentts lack of tecehnical ability or insirht shoald provide
clues cnabling the teacher to help hin develon» the cbility

to orgonize his reshronses to literary worlks.

SHoscnhlatt, Litorature ag Eﬁg;nrnﬁinn, Pe 1ll.
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A consistent wositive corrclation of frcquencicex
botween perconal association resnonses and technical annproach
responses also was cvident in the nondirected prowm. This
sipmificant corrclavion suggects that a reader vho is allowed
to expericnce a work of art without prior dirvcetion cecus
likely to respond with both affective and cosmitive state-
rentse Sguire, in nis study of resnoases to the shori stovy,
alzo found that "readers whe are emotionally involved tend
to nalke nore literary judsnents. The two tynes of resionse
gconm alnost to reinforce one another."()

The results of the cormnitively-dirccied interviceus
sussest that this type of wrior dircetion distracied atton-
tion Iron a vide view of ‘chd M0CN3, Since cormitiveiy-~dixcaied

<

students rosponded ralnly wivh foctual nereation wnd thonaci

o]

inberrweotaiions GCro cormitively-dirccted student, for ciucumle,

vho rmoy have haod teachers whs annroachasd nootyy as oynhole

)

Lo

antidnig erexedaos, rostonded e “IDoouczdioh (uleh racndls b
rozantic cvendng a couslde saent tomether on a ferey) in this
vays

One thing that intercsted ne in this »oon was tha
way ke set up oppoging (orces.. From the beginniwg--
VoY uimea, Lulh onegry, and thea poings back aad ioztihe

You o ahodl nenno QF navanont Glhoow Douwt e oouie

[Y3 RN IR VIR PROWAL © ) O (RS,
Yo ploo ang the Zow foxcos——-ciantly, ady, Yimo aod
vaser--vhich soons 19

nd of —rirxitive. And the Jour-~
NCYy seens o have no
seare whia't veorning iy ascwaes later on, but when Lhoy

vorpnse to Logdn vithe I'n nod
finich thwedir Jowmpdy, iT Lhey do, thoy wurchase an
opple and 4 y Wihich is agudn, going buek to

‘o

“

.

O s’ -
‘Gaulre, lesvonses of Jdoirceenls, e 167,
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nature and the noiural vorld. Iatcr on, they buy

a paner vhich Unhiey doa't wonds They're divomecod

from twentieth coniury socicty becauae they rafuse

to read o naver vidicenh recoxxds What 1S (0in ONeeee

T don'{y know if you considar this forry ride &

voyuse to innocence or NOobLeeve

This studsnt was ¢o intent on labelling cymbols that
he micaed the fecling, mood, tone, wid c¢ven the nlain sonsce
of the rocnm. It scems obvious that this student had bsen
preconditioned to rewnond in an analytic way o poetry, and
the cormitive rrior direction he received in the present
study »robably rcinforccd thic cmphanis.

Cne notlceablce diffcrence betwecen the »esponses of
boys end cirls was that girls tended to respond subjectively
arrd Doys tended to reshond thomatleally. Dut vaocn Loye wvere
cornitively directed they nade sicmificanily nore fzequoend
noral juiements oad far fewer technicol rrononses than (2olo.
Mhe freguency of noral Jjudrmeats correlated with {the »nencon-

- -

. “ Y9 ‘. POPgN. S ,1-‘..' - »-‘-.\ as Ed Sone g PP . - .“g o‘-.‘.. o
ality chanuaicriniic of Hi Wly strvetvred, winid thinking in

10

Sguirasts study. Toscibly, cormivive dirccition in oan aclecady
=4 O ] .
iehis shruetured clasoroon situation uay resule in sindloe

bee Lo s e .
"U .’(':’ Ol I'\'!;;._..)()nSL'S.
.

in suwmaiion, this investigasion reveeled that priox

dirceciion affeesed 1he choaracier of reoHonsa to the nocus.

-y

2]

he siatistically sirmificont corrclation of nersonnl anco-

ciation vith teehnical anproach in all the trecatment farouns

I06 0oe ‘
"O;;‘qu:.ro, Resaonses of Adoleccints, pe Gh




suggests'that personal meconing is cssential for increasing
student discussion of literary qualitiecs. The nepative cor-
reclation betweoen personal association and factual narration
sugpests a nced for teachers to lessen their emphasis on
paravhrasc and factual detaila,

This study supports the belief thet teachers achieve
the responscs they cxpect from the type of insixruction given,
ond nay do this by cemphasizing one aspect of litcrature and
mininizing anotloere It also supmests that allowing initizl,
frece response to.a literary work is likely to result in a
high frequency of varicd responses. Thesc inplications nay
be uscful to those who believe that one aim of education is
student ability io conceive new naths of thourht, and that
itecaching which inﬁtially allows literaxy works to becone
personally acaninﬁfﬁl, and at the same iine aliows for con-
naricon of ideas, night scerve better than the kind of itradi-
tional, cogmitively-based Ueaching vihiich is direcied umainly
at an orderly imitation of the teacher's critical approach.

-

Inplicabiyms for Jusvme peceorch

The implications for tenching sei fdrth in the
nrceeding scction constitute, in a sense, a sect of hypotheses
for further rescarch. The statisiically sirmificant findings
of this study lcd to the nostulation that, given similar

ciphasces in type of dircction in tho clascroon, the rcaponses

/
/
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of studcnts would be similar in type and frequency to those
in this study. Resecarch is thorcfore suggpested on conmpari-
sons of student resnonsc to poens, given similar variobles

in dircction, in the clussroon.

As indicated by the mcan response scores, further
invesiiration of the interaction between sex, reading level,
and ircatrent rroup nuy »rove rewarding. The findings which
result from the analysis of response variables of differing
catepory frequencies nmay be of value vwhen considering woys
{o approach the teaching of »noctry in a heterogencous class—
roon,

Future recscarch on techniques for fostering the
develonmont and rctention of eritical ebilities which cnable
L student to cope with ncw lcarning situations arc clco

surgested by some of the findings of this study. For cxamnmle,
the general findings of the treatwnend group diffcercnces |
ccuonsizate that the charceter of »orponscs of high- ond
low-level readers ray be caticipated, dcnending on the tyme
of wrior dircction piven., Whis indormation opens the way
for ¢:mloration of sheeific reinforcement teehniques wincd
at the retention of cyitical abilities nreviously estublished,
and for the exciination of the develonment of critical abili-
tics afier prolonsed coprmnitive, affective, or nondirccted

instruction. ©This type of investigation would also shcd some

1ight on how the student's habditual existing literary apvroach
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undergoes rodification and why some habits are rctained.

Further research supgsested by' the findings concexrns
{the relations hi') of responses congistently appearing in
convination, such as the high correlation of both teclnical
epproach and personal association resnonses nmade by the
nondirected rroup. IHcgative correlations, such as the re-
vorted £inding that when readers'! responses cmdhasized
narzative and moral Jjudrments there would be few thematic,
technical or nersonal responscs, nizht alco be explored
from diffcring persneciives. A study of attitudinal and
personality factors may further reiine the f£indings of this
study.

The svudents noeticipating in this study denonsirated
@ consicderable range in the relevance of thoeir resyonues |
to the text. Since relevance of response o the ezt was
not one of the variables of this sivdy, rcscarch is sun~
cested in the zelotionsliip of tynesn of d:a recition, cabesory

frequency, and relevance of student resnonscs

fhis inveotication LA nst treat the »ossi SR Kel
tionchin beiween the ddficrences in high- and low=-level

readers' varisition dn cateporized wesponscs, on the 020 hand,

und cultural influcnce or socio-cconnnic backoround, on tho

obthere Clavification of these rclationships is nceded.
Simificantly differcent recponses 1o coch of the

{two poens werc reported in all trecatnent groups. Hondirected
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students reosnonded vwith a significant positive correlation
botween thenatic and technieal caterory frequencies to
"Bulletin,” but with a nepative correlation betwecen those
tvo cetesorics to Mlleccuerdo." Affccetively-dirccted studenis
divided thoir rcsponse corrcl ons to cach poen by showing
a positive uoral and narrative correlation responsc frequoncy
to "Recuerdo," wnd a nerative ywesponze frequency to "Dullee
tin.® Po improve mderstonding of the effect of faciors
rclated to content and form on literwry resnonscs, furiher
erploration of correlation voariation is varrontced.

The need has been urned for rescarch which vill hel
{o dovise inctruments for measuring an individuel's crowth
in critical thinking abilitics, esis neasurine '"o"ch in

copreciation of litcratuvre and critical discrmiuiination,

aftexr GANLering tyoes of dastyeiction hove beon adudnistcerid,
“eorld sicenm to be usceful for ncosuring the laryser ciffeetis

. o
of 2 schwoolts curcdcvlun ond Yenching dinnevolbionc.”™ ™ Do

present sbudy indicaien, however, the comple:zity of the
focuons involved in Lhe rondine nrocess, es~recially vhen
Liverexy tecbs are involved. Shis siudy vould tend wlso {o
ceindorce current varmings asainse redueing definicions of
ovbjoetives such a3 "rrouth in critical ability" or “rrouth
in Micerary appreciation" o the more casilyy meesurable

cornitlive aspectes of responge.

11,

w.c.r] o B Cmpc e Mlnasuring Avnreciation of
I .':f.-’r"'o'-"' A Review oF JWLC“\:I- g," heocrren in Lhe Soochinns

of i dish V (."Jp:cil 1071), ne L3
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APPELIDIX A

The Caterorics of Resnonse

The method of cstablishing resnonse catepories
conbined both original data and rescarch. The original data
wvas collected during the pilot study from the resnonses of
the students who participated in the tape-recordcd. intervicws.
fhis list was then divided iato crouns of simila: responscs,
end piven classification headings. Turther refining of the
catgories came from research into Purves! study of literary
response in which he classified ih great detail ell tynes
of literary rOSponsos.l The major divisions of literary
response in that study were combined into the five catcerories
uscd i1n thais anvestigation. ‘hesc categories of reSpénse

types ares

PERSOMAY, ASSCIIATIONS

Responses of this type exvress the cnotional effcct

of the poem on the rcader. The discussion of the poen is
based on vwhether or not the content of the-poem arouses
noving feelingse. .

le HMentions nersonal dnwact of the noen.

he studeni desceridbes the cmotionel effect
of the pocm in remarks such ase

a. I fcel lilke this sometines.

b. I really hate this kind of poen.

lAlan C. Purves oand Victoria Rippere, "Elcments of

Wrditing About a Literary York: A Study of Resvonsce to Litera-
ture," LICRE Lulletin o, 9 (Champaign, Illinecis), 1968.




2. Connects a nersonal exnexricrce with the noem.

An actual incident in a student's life, or
a nmeroxry of aa cvent told %o him, may be
rccalled by the nocm or Dy ithe similarity
of the cmotions arousod.

%3¢ Poirts ount cmotionally nowerful yords,

Centering attention on one or two affoctive
words or nhrascs which overwhelnm the recader
ray color his total view of the poen.

R, Refers bvo personal insishit affirmed by the nocn.

The philosophicel or noycholosical insicht
of tlie poetic oxperience may gstrike the rceder
as an affirpation of a belicf alrsady held.

5 Discusges soccific feclinms aroused hy Lhe nocri.

~The student may deseribe how he felb while
-reading the poem or immediately after having
read it.

HCRAL JUDCHETR:

Contients prinmarily bascd on oi‘hical, religicus, ox
gsocial beliefs which refleet the readex's and nob the nooi's
stondards -~ This tyne of reszwonse Judpes the world created
by the artist in terns of right and wrong. The terminology

rost often used in this type of resnense is, Mought to be

and “should have beene!

l. Discusses nurvose of nocnle

The student nay criticize the nocn on the
grounds that it does not have a useful purpose,
in that it does not tecach anythinge. Ox the
student night approve of a wocem solely on the
basis of wvhe values exprossed thercin,

2. Sces relirious simificance in the nocm.

This is a reference to any religious symbol
scon in the poen or om allusion to traditional
values., :
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Makea attitudinal statenents about noet,

This may be a reference to the noral intoention
of the nocm, the rced of the noet to cipress
his standards, or an allusion to the type of
life led by the noct.

&, Seccs sexual symholinm,

A statement mode by the sbtudent relating some
clenent of the noen to a2 hidden secxual meaninge
An ambirjuwous tornm nmay be internreted with a
scexual analofye.

5. Criticinres subdect of noen.

This is a stabement of criticism of the subject
of the noem on norcl rrounds. It may he a
subject which the rcader feels is norally detr
nental and should not be eired., OGCr the subjee
of the noem nay deal with social values in
which the rcader docs not believe. ' ‘

o
.'6

DUTMARIC INTERIRNDADION:

belong in this cabegory. This includes relating the thene

to a wiversal concept, anplying it to present life or to

a basic »rincinle,

Dominant responscs keyed to the theme of the poem

1. Canculines thene of »oci.

This is an atiemnt to internret the sigmificance

d

of The fusion of form and convent in the pocn,.

~
. def o . chenemrey e o} sz - - LI
Qe DRulatcn th-owo o hvinuw, vndvoronl erinapioact.

d IR s

(LY

This is a atatermen’t which implics thav the
vieion of lifc »recented in the thome off the
poen is goncrally anplicable to all of hunanity.

%o Criticizcs choice of theme.

The student may discuss the literary worth of a
thene, asrocing or disarreeing with itvs choice
as an important enough idea.

R e
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4, Relates theme of noenm o one in another mediun.

This is a statcment of comparison of thenes
in a poem and another medium, such as f£ilm or
theater.

Assoclates theme of ypoenm with other literary vorke.

Ul
.

The student moy nake comparative remarks about
the noem in this study and another one read
vreviouslye Or clse, the thene may recall a
similar thene encountcered in a novel or a nlay.

TECITIICAT, APPROACII:

Recactions to the form of the poem, ‘the rhythm, use
of rhyme, meter, and refcrences to phrases eliciting visual
or auditory imagery would f£it into this cateory. Remarks
on the craft or style with which the pocm was written also
fall. into this category, Ce.fs., "I would have chosen a better
subject for this poem," or "This poecn needs more rhyming |
vords,"

1. Sclects snccific auditory or visual imarcivy.

This nay be o rcoyonse LYo either the sounds of
woxrds or the colors and descripitions in the
poenrte Or else, the student mey ncniion & color
or a sowd that was not in the pocnm but was
broushs vo tlhidls thoughits.

2. Senarntes gpealer's voice from noet's,

The pupil differeontiates between the nerson
of the woem and its crcavor. For exannle:

a. The voet describes a man who is thinking
of cormitting suicide., (Instead of,
"He is thinking of committing swicide.")

b. I think the one who is speeking is a

woman who is middle-aced. (Instead of,
"The nan who ureote this 5aYSeees")
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entions tone of voice.

The rcader discusses the tonal quality or
cmotional atmosnhere of tho pnoen.

4, Refers Lo technique,

This 1s a statenent characterizing the tyone
of poen as to its form, such as whether it
is o somnet, a ballad, ectec.

S Discusses rhyvne, rhythnm or neter.

This is a refercnce 6o the use or absence
of rhyme in the vocm, the tyne of rhythn,
oxr the effect of thc meter.

FACTUAT, ITARRATIOLN

Riosponses which followed the sequence of thought in
the vosm without zmy subjective comments or interpretation
fall into this category.

1, Attemmts to paranhrase the noem.

The readeor delineates the plain scnse of the woem
by iollfn-'.m the uten-by-scep thoughts, or mersly
describes the literal C‘VC‘]T'Ju, Ceftey "What hannens
in this poem is that a boy Gets his hand cut orff,
and Cics." .

2. Discuasss the liveral neaning of lmcs cxcernted
fro1m Lhiz noen.

The gtudent oxamines the meaning of ccma.in
phresss or lines without xeference wo the re
of the »Hoem.

%« Reneats details in the noen,

The student may kecp repecating the nminor noints
of the action of the pocm without ever synthe-
sizing these noints in a mcaningful way.

4, Folleow the train of thoucht in the voem.

This ic a u‘ce')—b*,'—sbo*) account of the sequence
of thoughts as it is given in the poenm.




I.

IT.

APPEIDIX B

Interview Guide

PLAIT FOR INMERVIEY

A,

B.

Motivation of Subject

1. Information on purmosc of study.

2. Esplain method by whick subjects are clhosen.
3¢ Stabve confidential nature of interview.
4, Obtain apgreement o participate.

Preonaration for Recordin~ Resnhonsoes

1. Ixplain use of the tape rccorder.
2. Present d.rcctions for reading (sce nrocedurc below).

3¢ Flay back first recnonses if desired,.

FROCEDURE FOR INTURVITUING BIFORE TIIE RUADINC OF ZACI ¥GIIl

A.

B.

Initial Probe for Affecitively-Dirocited Groun

l. Vhat is your name?

2. Vhat is your official class?

3. I am going to ask you to read two poems, silently,.
After you have finished the first. onc, I would lile
you to discuss how the poem made you feel, if and |
vhen it aroused your emotions., It is only your
rcesponse which is importent. This is not a test
and there are no ripht or wrong answers.

Initial Prohe for Cormitivelv-Direciced Groun

1. Vhat is your name?

2. that is your official class?
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% I an going to ask you to rcad two poems, silently.
After you have finished the first onc, I would like
you to discuss the mecaming, the thoughts you had or

- any other idcas which occurred ¢o you while reading
it. It is only gour rccnonse which is important.
This is not a test, and there arc.no right or wrong
ansvers. |

C. Initial Probe forx londirccted Group

l. Vhat is your name?

2. Vhat is your official class?

3. I am going to ask you to recad two poems, silently.
After you have finished the first one, I would like
you to discuss the poen and your rcaction to it
without my saying a word. It is only your response

vhich is important. Thies is not a test, and there

are no right ox wrong answers.

D. Goneral Procedures During Interviewins

l. Obtain rcoponses. Encourage subjects to continue
rcspondiné; by such nmethods as: |
4. Nodding head. |
b. Statenent of agrecnent, such as."ub hunh,"
"I sce," and "Yes." |
c. Asking, "Is there anything elsc?!
2. Vthen clarification. of the reader's resnonse is
necessary, use such probes as the followings

a. YPell me more about this,"
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E.

F.

be "I'm intcrested in what you are saying.”

ce. "Could you explain that a little more?™

d. "I sce vhat you mcan. Could you give me
a little more on that?"

c. "What do you mean?"

Snecific IProcedures Durine Interviewine of Affcctively-

Diracted Geoun

1, "What other fcelings @id you have to this poen?"
2 "Did you have any other enotional reactions?"

Pnecific Procedures During Intervicwing of Cormitivelv-

" Dirocited Groun

1

1., "Did . you have any other thoughis on this poem?®

2. "hat other meanings did von find?"

1Framework for interview pulde was obtained from

James R. Squirce's Th.D. disscrtation completed at the University
of California, "%he Responses of Adolescenis to Literaturce
Involving Scleocted Experiences in Personal Developmeni" (19%56),
NDe 34’7""“‘90 .
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