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In Ability To Read

This is the first In u scries of
nine arlicles on dyslexia, or
specific langusge  disability,

presented in response to in-

creasing public inferest aml
specific inquirles recently di-
rected {o Dircet Liuc.

‘Ihe scries aticmpts {o pro-

‘vide information on some of

the ways in which dyslexic
voungsiers are being identi-
fied and {aught (or vot identi-
fied aud vol taught). One arti-
cle deals with the diifering

,views in cxisting knroviledge.
* Others prescent case historics

and currcnt mcthods of re.

“search and education on the

local level.

PARTI
By Josephine Novak

* “Eight million children in

American elementary and sec-
ondary schools today will not
learn to read adequotely. One
child in seven is handicapped
in his ability to acquire cssen-
tial reading skills.”

This somber statcmient, now
much publicized, was con-
tained in the preface of the
Department of Health, Educa-
tion and Welfare Report of
1969 on Dyslexia and Related
Rcading Disordors.

The government statement
continued: *“This phenomcnon
pervades all scgments of our
society, black and white, boys
and giris, the poor a.d the
afflicat.”

Dysiexia has been defined
‘as a diserder in children who,
despite conventional class.
room cxpearicncc. fail to aftain
the language skills of reading,

- educational

wriling and spelling commen-
surate with their intellectual
ahilities.

‘The child with dyslexia, or
specific language disability,
may be found at any intellce-
tual level but he usually has
normal, pofentizlly norinal or
superior mental ability.

His particular difficulty lies
in his inability {o deal with
letters and words as symbols,
with resultant  disminished
ability to integralc the mean-
ingfulness of written material.

Dyslexic children are turn-
ing up in increasing numbers
in our schools, not bccause
there are proportionatcly
more of them tl:an there used
to be, but because there are
more children in the class-
room and the nature of our
goals requires
{hat they be noticed.

In other times, 2 chlld with
specific language disability

might have dropped ‘out of

school after only one or two
failures, found a niche for
himself in the mainstrcam of
society, and may cven have
gone on fo greatness in some
fiold of endcavor.

But today, with ous ever in-
crcasing emphasis on high ac-
ademic standards, the youngs-
ter who can't rcad, write or
spell stands in jeopardy.

Estimates vary ccnsidera-
bly on the number of Ameri-
can school children who may
be dyslexic, bul many authori-
tis belicve that 10 per cent is
2 conservalive estimate.

There is agrcement at this
point that a child with speeific
language disability nceds 1o
be taught to read, write and
spell by methods and proce-

dures which are different
from the conveniional teach-
ing methods as we know them.

Little Agreement

There is litlle agrcement on
the cauees and the character-
istics of dvslexia, cven (hough
§t hius been under study by the I
medical {raternily for more :
than 80 years. !

According o Dr. Macdonald
Critchley In *the Dyslexic
Child,” the first published re.’
port on dyslexia appcarcd in
1587,

In “Reading Disability":
Developmental Dyslexia,” &
definitive book on the problem
by Dr. Lloyd J. Thompson,
professor cmeritus of clinical
psychiatry at the School of .
Mecdicine, University of North
Carolina, the following char- .
acleristics are listed as being
frequently prescnt in some
combination in children with
language difficulties:

L Their attaimnents in
reading is considerably below
that expected for their mental
age and their years of school-
ing and is often below their .
achicvement in arithmetic.

2. They show no cvidence of
any significant impairment of
vision or hearing. or brain-
damage, or primary personal-
ity deviation, or any hlstory
thereof,

3. They show great dnmcul- .
ly in remembering whole-
word patterns and do not |
learn casily by the “snght 1
‘metkod” of reading. They
lend to confuse small words
whiclt are similar in goncral
conngurahon

4. They arc poor oral rcad-
crs and fundamentaliy poor
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spellers, although they can

sometimes retain memorized
lists of spelling words for
varying lengths of time,

5. In their carly altempls at
reading and writing, they
show marked confusions in re-
membering lhe orientation of
letters b, d, p, g, and the order
of letlcrs in words or numhers
in scquences, as in the words

- “saw-was, on-no, feltlefl,” or

as in numbers “12.21."
6. They usually show some

. evidence of delayed or incom-

plete establishment of one-sid-
ed motor prefcrence (unilater-
al cercbral dominance). They
tend {o be lcit-handed or am-
bidextrous or mixed in their
motor cholces, e.g., right-
handed and left-eyed, or they
may have been slow in the
establishment of their handed-
ness.

7 They often show delays or

- defects in more than one lan-

" handedness or Janguage disor-

guage area. In addition to
poor reading, they may have
delayed or imperfect speech,
a poor car for words, a poor

“oral vocabulary, or clumsi-

ness in handwriting or in other
molor aets.

8. They usually come [rom
families in whieh there is left-

. ders, or both.

9, They are three or four
times as apt to be boys as

- girls.

Roger E. Saunders, \'.ho

Eheads the graduate rcading

* clinical

program at Loyola College as
associate prolessor and is a
psychologist  and

teacher in the field of lan-
guage dizabilitics, points out
that one of the important
. thinga {o remember about this
; or any Elher list of character-
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Istics is thal dyzlexia Is not an
all-or-none phenomenon, '

“It exists to a varying de~
gree. Somcetimes the symp-
toins are niorc noticeable in.
writing or spelling than in
rcading,” hie explains.

“Somiciimes it is in vocabu-
lary and, in other instances, it
is in all arcas dealing with
language.”

Specific Teclniques

Teaching methods which ap-
pear to be most elfective are
speeific techniques applied to_
specifie deficits.

“In the rchabllitation of
children with severe reading
disabilitics,” Mr. Saunders
says, “it is nccessary {o al-
most teach the hands to read.
You make the memory stick
by using niore sensory-orient-
ed ways of {eaching so that jf
a child ean't recall what a:
word looks like, he rememn-!
bers what is sounds like and .
what it fecls like, and this
helps him to remember what
it looks like. i
* “The sad part is that chll-
dren with speeific language:
disubifity get so mislabeled,
Many of thein are particularly:
bright, eveu brilliant, yet the:
teachier thinks laziuess or lack:
of interest is what is keeping’
them fromn doing their home-
work, when the truth of the
matter is, they can't do their.
homework.

“It is vastly important that’
the difficulties of these ehll-
dren be recognized early and!
diagnosed correctly so that,
proper fcaching can prevent
failure and all the psvchologis

cal ramitications which fail-
ure orin3s about.”

TOMMORROW: Long slalld-
lng con[usion
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Thls is the second in a series
of niae articles ou dyslexia, or
specific lungnage disability.

PART Il
By Josephine Novak

At least part of the laxily in
providing udequate specizl ¢d-
ucation for tie child with spe-
cific languagc disability is duc
to the long-standing confusion
surrounding dyslexia and oth-
er learning disabilities.

The very definition for dys-
lexia secms to change accord-
ing to the group discussing it,
so cven though the term isin
common use, and by deriva.
tion simply means disorder of
reading, it has fallen into dis-
repute.

Obviously, the word sounds
frightening to a parent, and to
the average layman it has no

" recognizable meaning.

But, in addition, there has
-been so much disagreement
- within the scientific and pro-
. fessional community concern-

ing the symptoms whicli de-
fine the ‘‘dyslexic” child and
the possible cause or causes
of his difficuliles, that the
word has become *“loaded”
with differcnt meaniugs for
different penple.

To compound the situation,

dyslexia, or specific language

disability (preferred term),
has also been known by a be-
wildering array of other
names, ircluding word blind-
ness, strephosymbolia (from
two Greek words meaning
twisted  svmbols), mirror
reading, developmental read-
- ing disability, and central
processing disfunctions.

. Crucial Gaps

The latter term coined to en-
t compass all children with
learning disabilities, evolued
from a two-year study by the

" University of Illinois, sponsor-

ed by the National Institute of
Neurological Discases and

St.roke-—_The purpose of ﬁgls_z

© land,

work (published 1869) was not
only to swmmmarize current
infurmation, but &lsio to point
onut crucial pays in the present
staius of Lknawledoe fer those
who fry {o relate the research
findings of cxperimental child
psychology, clinical cducation
and psychology, and the medi-
cal projessinn,

In the preface to the final
report resulling from this
study. Dr. Richard L. Mas-
dircetor  of  NINDS,
pointed ¢t the project was a
remarkable picce of work in
its exposurc that “Wide gaps
of knowledee exist in every
arca, and one is almost over-
whelhed by the questions in
need of elucidation,

“The final summary of re.
search nceds highlights the
chaotic state of our current
efforts in this field. We are
dealing with a poorly defined
population. The methods for
early recognition of the chil-
dren with learning difficuliies
are still he to be worked out
and tested.

“There is no standard or
generally accepted systematic
screening  program  through
which every child could be
tt,ested for a learning disabili
y.
“The characlerizaticn of the
Individual deficit is on a very
superficial basis. with the em-
phasis dependent largely upon
the basis of one or another
special school of thought.

Shaky Methods

“Remedial methods -are
found to rest on varied and
shaky hypotheses, and have
rarely been subjected to scien-
tific evaluation even on an
empirical basis.”

Within this chaotic situation,

dyslexia is in the position of .

being a langnage disorder
lumped under the catetory of
“specilic learning cisablinies”
along with disorders which in-

-clude such condutions as brain

¢x

injury, minimal brain disfunc-
tion, and  developmental
aphasia,

Purists admit the overlap
between reading and learning
disabilitics, but argue that the
particular difficulty of the
flyslexic is in the language
and that in other areas, such
as math, he is oiten superior
and can learn as well as the
average child once he over-
comes the language problem.

The resul, from the stand-
point of educators who are
{rying to help youngsters with
severe reading problems, is
involvement in a tangled net-
work of complexity.

Add {o this the fact that any
school systern has a host of
children with rcading difficul-
ties resulting from environ-
mental causes, including poor
teaching, poor class atlend-
ance, emotional problems and
societal pressures. And there
is always the mother who
thinks her child is not reading
as well as he shou:d be.

What It I¢?

The average teacher tends
to throw up her hands in dis-
may, Dyslexic? How do i
teach this child? What does it
mean anyhow?—if .indeed she

ever heard of it, because there .

is considerable resistance to
the term within the education-
al framework.

During .a recent discussion
with Eloise 0. Calkins, who
was education program advis-
er for the National Advisory
Committee on Dyslexia and
Related Disorders, and is now
with President Nixon's “Right
to Read" program. Mrs. Calk-
ins made the remark that “la-
beling children, which has to
be done in terms of various
programs funded for them,
carries with it the difficully
that the teacher may feel she
is inadequate to meet the
child's particvlar problem.

**She hears the word dyslex-

ja as if it. were leprosy or
something. So there are times
when not enough is being done
that could be done due, partiy,
to this general reluctance to
use the term within the aca-
demie framework.

“It all depends on which
books you read, If you read
medical books you will see it
defincd. But if you recad cdu-
cational journals you 1night
think it do¢sn't exist.” g

lsdueators argue that in the
course of more than three-
quarters of a century no one
has been able to learn the
cause of dyslexia or or even
state unetiuivocally that there
is one homogenous group
which falls into this category.

Can Learn

This leaves a few.dedicated :

people who work within a part-
icular definition for dyslexia

to cope with educating these ,
children and to prove, rgainst

great odds, that regardless of
the cause of their difficulties,
they can and do learn to read,
write and spell.

The shortage of qualified
people js acute, with the result
that remedial procedures, if
applied at all, are ucually not
begun until the child is in fact
& fisilure,

Assuming a diligent search,

parents who can afford to pay
will find private help.
The question is, how long do

they ‘remain on the waiting *

list. If they are unlucky they

can go down the wrong path- .
ways with tutoring involving

random techniques which not
only may not help, but, in
some instances. may actually
cause the child to regress.

And parents can find them-
selves jn the doctor's office

with comnpounded problems re-

sulting from a youngster’s be-

wilderment by his failure to ..

reac.

Tomorrow: One Mother’s Di- °

lemma,
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This is (he third In a scries
of nine articles on dystexiu, or
specific language disabilify,

, PARTHI
By Josepline Novak

Barry is 9 now, and he is in
Charlotte, N.C., attending a
private boarding schoul for
children with specifie lan-
' guage dlsablllly.

“lle is happy there.”” his
_mother said, “that is, as hap-

 py as lie can be under the
" circumstances. e isses
, being at home with the fanily,
" and we miss him, terribly.

*“The point is, my husband
and 1 feel that if Barry had
been lested early he wouldn’t
have had to be away {rom
home.”

Looking baek, Barry s moth-
er, Mrs. Roger Hill, of Balti-
more county, says that Barry

* was always an outgoing child,
very gregarious, "nlto every-

thing ”
Was Hypcraclive
+ “He was a big child, very

awhward, and he never playg.d
with things that took a fine
hand or had to be put togeth-
er. 1 misconstrued this and
. always felt he was clumsy be-
. cause he was a large chiid
_with big muscles.”
When he was four. Barry
. went to nursery school and his
, mother was told he was hyper-

- }’1 rids What Is It7

active. At uie lime she felt
this was completely normal

for a litile boy and that he

would outgrow it. He was her
third child (she has four boys)
and she thought she knew
sainething about children.

At the end of his kinderyar- -

ten year, the report came
home that Barry was nol
ready for st grade, that he
seemed inunature Mrs. 1l
(not Ler real name) then had
him tested at the privale
school where one of her ofaer
children was enrolled, and the
private  school  officials
agreed: Barry was definilely
not ready for 1st grade.

“They showed me the (est.
It 1 had known soinething
ahout dyslexia then, I might
have guessed—Barry couldn®t
duplicate a circle or square;
all his numbers were back-
wards; there was no assocla-
tion.”

However, both the dean of

. admissions and the fanily pe-

diatrician . felt that bccause
Berry was such a big child it
would be best that he enter 1st
grade in a public school and
be retested at a later date for
the privatc school.

He went into the district

- school and lasted seven days.

" “Alter seven days the teacl.
er called and told me the child
was not ready for first grade.
But my husband was not will-
ing to acccpt this. He asked

- .

lhe cchool lo \\.'lt l\\o weeks
while 1 tutored Barry to see if
that would help. At the end of
two weeks, when there was no
change. Barry wenl back to
kindergarten,

A Relief

- *:0n his part. it was almost
with relief becantse hic couldn’t
cope with the situation.”

Again. the mother was told
lie was immauture, and as the
vear progressed there was
still no change.

Mrs. Hill took Barry to two
psvchologists. One told her he
had a very low 1Q and that he
was slow, “Not mentally re-
tarded, just slow, and that I
should treat him as if he were
three years younger than he
was and never expect any-
thing from him.”

The second psychologist said
Barry was immature, but that
in another year the family
could expect to see a change
for the better. .

'That spring, Barry was re-
fested at the private school
and once more rejected for
immaturity.

“This had to be the begin- -

ning of a big boost of fruslra-
tion that would *overpower
hiin,” hils mother said. *‘His
older brother was attending
[that schou! and yet he was
rejected—twice.”

By that summer, Mvs. Hill
knew something was really

. fe’m
Magor Step Formard

wrong. Barry was then 7. lle
still did not know his numbers,
nor {he days of the weck. “*He:
didn't know- anything,” and in |
the fall he weuld -again be
going inlo the Ist grade. "~~~ °°

The Hills engaged. Mrs. .
Frank Locke, who at the time
was a reading supervisor with

TBaltimere county, to tutor bar-‘-
ry during the summer.

Mrs. Locke worked with the
youngster for one week and
then called his mother and
asked to see her.

*Do you know why the child
can’t learn?* she-asked. “'He-
has dyslexia. e

[N

What Is It? -

“My God.” the mother re- -
counts. “Dyslexia? Ard the
first thing that lashed -
through my mind was, ‘What .
part of the body is that?’

Mrs. . Locke worked with
Barry every day through the
sumnter, tutoring him basical-
ly in concepts; i.e.. up-down,
right-lefl, because Barry was
complerely disoriented in -
space. .
In the fall, he re-entered 1st )

grade for the second time. and .
every day. after school, he.
" was slill being tutored. He :

couldn't learn. - . I
In February, when he was . o
-1l for a few days. his mother : .

asked for his math lessons. *
The lessons involved the con- -

NN I ravd




cept one more-one less. Mrs.

"Hill was startled to Icarn Bir-

“ry couldn't read the words

“more” am **less,” and there-

“fore his papers were totelly

WTeng.

*“This was another arca of

frusteation.  Surely  he  was
-thinking: - “Everyoody clse

con do it: why can't 1" llis
ene lour of tutoring cvery day
was  marvelous,  but ot
enough to compensate for the
six hours he wzs in school.
*“And then he began to take
out his frustrations in cmo-

. tional ways. His behavior at

- home was impossible.

. Uunderneaath it all, I knew: =707 _
* The Hills applied to the Bal-
" and Mrs. Locke began to tutor

e seer e met

“In the evenings he would
pick up his books and throw
then at me. e tere ais play-
things apart. In order tu tuke

him to school, it wzs neces-

sary to pick kim up badily and
put him in the car.”

Youngest Son

-Mrs. Locke, at fhis time,
{ested the Hills® youngest son,
Joey, who was 5. And the
mother says, ‘I knaw enough
by then to be suspicious. I was
hoping that it wouldn't be so,
and 1 had been fighting it. But

Jocy was also dyslexic.
Joey started kindergarten,

lim immediately.
Barry began to sce Roger
Saunde_rs..‘ clinical  psycholo-

gist, whose particular comu.it-
ment s to the treatment of
dyslexic children (After com-
pieting  his evaluation  Mr.
Saunders told the Hills that
Jarey's 1Q was aboul 10,
slightly above average in
sune areas, bul average in
most. :

“By then.” Mrs. Hill ex.
plained, “there was a feeling
on the part of the child that
nothing he did would get ap-
proval from the family, yet
here was a man who accepted
him for what he was, Mr.
Saunders: became his  only
friend. Barry was devoled to
him, and he saw him regular-
Iy during the next two vears.

“But that year was disas-
frous as far as his behavior
was concerned. He had no
time for play. He went to
school at 8.10 A.M. and after
school lie was tutored by Mr.
Saunders. We didn't sce him
at iome until 6 .M, It was
decided to send him to school
for oniy a half a day but, by
then, it was obvious that aca-
demically he could not remain
in this situation, .

Transferred

{imore county board of I'duca-
tion ior Barry's transier out of

““his school district in order to
(Continued on Page 3 4)

- 'Di}ééyeifi?zg Dyflexia Emfly

. Mwm;'A Major Step

. be sent to Rodgers Forge

where there wzs a special
¢léss for childien with severe

- reading problems.

“It took a long time and a

ot of fighting, until finally

they understood and realized
this had to be d'ne. The child
sitnply could not take another
year of regular schooling.”

In September Barry went
into the second grade at Rodg-
ers Forge, and Joey repeated
kindergarten there.

Barry did fairly well at his
new school, but whiic his re.
mediation in lcarning was

coming along, his emotional

problems steinming from his
carlicr years of frustration be-
gan to mount.

It becanie obvious,” Mrs.

[Continied From Page B 1]

Hill said, *“that even though he
was now being given the best
help available in Baltimore

-county, it was not cnough for

him.”
After discussing the situa.
tion with everybody involved,

. the Hills decided to send Bar-

ry lo the special boarding
school for dvslexic children,

- where he is now.

"He is doing well, his mother
reports. *“‘and is proud of the
fact that he can spell, read
and write. Learning {he lan-
guage still doesn't come easi-
ly. To spell a word correctly,

he must still spell it aloud .

before wriling it, but he is

happy because he feels suc-
cessful now. The school has 28
students and 8 teachers, but it
is costing a lot of money.
Tommy is now in the first
grade al Rodgers Forge and is
also doing well because the
schoo] has one class at every
grade leval for children vith
learning problems. Tommy's
problem lies more in the audi-
tory area. That is, he hears
words but translales the
sounds differently. He is being

Autored four time a week, and

the parents attribute his prog-
ress to the fact thal he was
tested at an carly age.

Tomorrow:—One young

man's struggle with dyslexia.
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Fiohis Deficiency

With Skills Talents

This is the fourth in o serics
of nine articles on dyslenia, or
specilic language disability,

PART IV
By Josephine Novak

Robert Wells, 18, will gradu-
ate this yeur from a Baltimore
county public high school.

He is good-looking and well- -

built, and is a star football
player, having made all coun-
ty for the past two years. He
excels at lacrosse and skiing.

Bob has taken and passed
the SATS entrance tests for
college, and he knows he has
the talent and skills necessary

Lo pursue a earcer in architec-

ture, his chosen field. Money

is no problem; his family is -
- well-to-do. )

But he is dyslexic. His read-

4ng level is about mid-6th
" grade. At this point he is ex-

tremely anxious and worried
about coping with education
on the college level,

“It is very discouraging,”
he said recently, “And the
schools have never done any-
thing much to help me.”

Wasn't Learning

Bob atlended a private
school in Baltimore cownty
through second grade. When it
became obvious he wasn't
learning to read, he was

. placed in a public school and
. set back to the samc grade.

“l can. remember, cven
then, I couldn't participale in
cpelling bees because I had
this problem, but ebo:ly kiew
about it. My parcats hired tu-
tors, and the tuters, iy par-

- ents, and I practiced reading
. alt through the weekends.

“When they gave quizzes at

“school, I felt 1 must be really

dumb. ‘The tcacher would ac-

.- .. - ¢ L J .

. [
tually say. *You're dumb’ or
‘You're not doing your home-
work'’. They didn’t know, and
my parents didn't know'. So 1
almozt had {o conclude I was
dumb.”

He vaguely recalls some
special assistance in reading

when he was in the 5th grade. -

“From what I can remem-

ber, we read stories and read
aloud. But 1 don’t think they
had any Knowledge of my
problem. or how to atiack it.
The trouble is, a teacher finds
out a kid is a slow reader and
she decides he is either dumb
or he has some kind of family
problem. So they just stick
him in a room with a bunch of
other Kkids who can't read and
they read out low 5 cach
other.
- Fortunately, at this time,
Bob canie to the attention of
the principal of the elementa-
ry school ke was attending—
an outstanding teacher who
took an interest in him and
found the time to give him his
tests orally. It was through his
good oral grades that he was
allowed to enter the jumior
high program.

He was still in elementary
school, when aftcr experienc-
ing complete ‘rtstration and
even set-backs aue to an as-
sortment of “tutors,” he was
sent to a clinical psychologist
who speciulizes in dyslexia.

The psvchologist recom-
mended first, thal Bob be sent
to a summer camp for dyslex-
ic children in Pennsylvania,
where the teacher-pupil ralio
was 1land where special
teaching methods for remc-
diating dyslexia were em-
ployed. -

*That helped,” Bob recalls,
and then for a fulk ycar he was

seen by the clinical psycholog- -

ist who helped him get
through his feelings of inferi-

ority and gain a new respect .

for himsell.

“Jje atacked the problemin -

an entirely ditferent way from
the tutors, but when he staried
working with me, I really

~think 1 was too old. I had

already formed habits of read.
ing, and there’s just not a
wlole lot you can do then, 1
mean they ought to give tests
in the schiools to find out if a
child is dyslexic even before
he tackles reading so he can
learn the right way.

“But nobody knew about it
in my case, so I coped with it
my own way, and it just didn't
work oul. Right now I can't do
a whole lot with it.”

He is lcarning, however,
that books on records can be
of great help to him.

“The recorded books are
really great,” he contends.
“Now I can listen to things,
and 1 really like books and
stories. I do read the newspa-
per cvery day, but even at
that level it is still slow go-
ing.

Still Can’t Read

“It doesn’t matter how easy
the words are. When I see
written words I can't take
them in fast. They might be
words I've scen a million
tiines, but I still can’t remeni-
ber them and I read choppy
and slow.,

[ like wriling. My big prob-
Tem with writing is in putting
down words I can't spell. And
when I'm writing to pcople,
soinelimes I leave out a
phrase or a word. I think fast-

“er than my hand can write it
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down, and all of a sudden I
skip one phrase or thought
without Kknowing I haven't
written it down.

Bob was allowed {0 take the
SA'tS lest for college orally
aftor being certificd as dyslex-
ic, a procedure utilized by the
blind as well as the handi-
capped.

While his vocabulary tested
below average. his wath score
was high cnougli to carry him
lo a passing gradc.

Before entering his final
high school ycar, li¢ decided
to have at Icast onc of his
testbooks put on recards by
“Recordings for the Blind” in
New York. This decision cul-
miuated in still another frus-
traling experience. As he tells

it

“At the begluning of last
summer, 1 went to the school
to find out what books I would

have so I could get them re- -

corded. They {old me they
.-hadn’t madc up the schedule
so they couldn’t tell me who
my teachers would be. and
that teachers often uscd differ-
cntbooks. -

Hed To Wait -

. “So I had to wait until Sep-
tember and then it took ahout
two months to get the records.
By that time wc were nearly
finished using the textbook.
Now I have this book on six
tapes, which took a lot of
somebody’s time, and I can't
use it,”

And he says: “I like art,
and I like working with iny
hands, like designing. 1 know
I'm not dumb; but it’s funny, I
still have a complex. The first
thing pcople say when they
see me trying to read is, ‘Boy,
are you dumb’. It makes me

. -

feel tirey have nounderstond-
ing of what Y’ve gone through
and how 1 can do other things.

“I went to alf my teachers
at the beginning of this year
and tricd to cxpluin to them
about my reading. Not onc of
fhem was aware of just what
it is. A few that had heard
about dyslexia just thought it
was a reading problen,

“I know they don’t kuow the
extent of it because they never
asked me to rcad to them to
find out. My English tcacher,
who is a very smart person
and she of all pcople should
know about it, thought it was
a problemn of writing back-
wards and that all ) nceded

was a mirror fo turn the

words around.

" Missed A Lot

“The impression everybody
gets is that I didn't practice

reading when 1 was younger. .

The fact is, 1 tried as hard as

I could. It has rcally been a -
sad thing to go (hrough, be- -
cause | know I’ve missed a lot °

by not being able to read.

‘““This kind of problemn puls -

a lot of pressures on you. You

have to go through a lot and .

work much harder than other
kids. It’s infcresting to think

of how I would have doneifI -
had been the equal of every- |
body else and still fought the :

way I've had to fight.

“T have been fighting all my .

life just to stay cqual with

cverybody. It would be great -
if a first grader who has dys- .
lexia could get (he chance to .
use his ability. I think, really,

it ought to be donc.”
Tomorrow: Unnoticed Dyslexic,
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articles on dyslexta, or specif-
. Ie language disabliity.

By Josephine Novak

Eupene Ayer Is a thoughtful,
sensitive young man of 31 who
succecded in graduating from
high school at 19, has a diploma

- Infine arts. and Is slowly work-

*ing toward a fine arts degree.

,. 1lis reading and spelling level
is mid-fifth grade, )

" About a year ago, afler

. reading a newspaper article
abou! children who have diffi-
culty in learning lo read, wrile
and spell, Eugene referred
himsclf to a clinieal psycholo-
gist wlo specializes in treating
specilic learning disabilities.

He described hiinself as a per-
son who had never been good at
rcading (Aycr 13 not his real

name), and he said he felt the

-0 mma..

Dryslexya: What ks it?

i

fuce seoking some type of spe-
cial ciiucational help.

Clinical intelligence tests given
fo him at that time (age 30),
revealed that In areas dealing
with comnion sense, logic and
abstract reasoning, Gene's basic
intellectnal ranges were in a
very stipevior leved when coin-
pared with other adulis his own
ape.

His full-eeale 1.Q. regislered
“‘ahove average."

Yel in spite of kis intclligence
and his ypraduation from high
school, his tests revealed that he
called the word “parlor” *“pa.
role”; ‘“farnish” to him was
“transit.”

He pronounced “aboard” as

“broad,” “residence” as ‘“‘re-

sistence,” “municipal” as

“multiple,” “humidity” as

“*humanity” “intrigue’” as “in-
truder.” His oral reading was

choppy and contained errors

L L I I

Despete Lag in Keaaing

¥ We m&%zﬁg For Degffee

which would have caused the
ineaning 1o be abscured.

His spelling made the pevchole
odist focl that Gene had 1.0 con-
cept of the relationship batween
the sound and the syrmbal In
laymage and that ke retied
heavily on & visual memery for
whele-word patlerns, pariicular-
ly for wmulli-syllable words.

The dictated word “train”
was written “tralned": “groxn”
was “grone”; “kitvicn” was
“kitten™; “‘bric{” was * dreast™;
“oceupy”  was “‘occupatedl;
und “institute” was “insistufe.”

Lacks Knowledge

Gene's computational ariithme.
{ic Indicated that he lacks basic
knowledee of higher multiplica-
tion tables and s unsure of frac-
tions and percentages.

His handwriling was {zst and
neat vhen he copied from print,
suggesting no problems in this

area. And his memory for de- )

. emAms o

. signs test suggesied n péri’c-ci '

performance when he dealt with
desigus which are not essential-
Iy language symbols.

The psychologist’s Impression

. was thal Gene has had a long-

slanding disability In the lan-
guage and-or learning area, The

interpretation was that he evi-
dently has anintcllectual poten-
tial which he has been unable to
fully einploy in academic pur-
suits.

Gene s a nlee-looking young-
man who makes a fine iinpres-
sion. For four years, until re-
cently, ha taught art on a volun-
Leer basis {o janer cily children
at a Safurday schoo! conducted
by a Catholic church. The school
has heen temporarily closed, but
Gene hopes it will reepen soon
because he feels “liese kids
need help.”

He makes his living as 2 com.-

merclal ertist and wanis to
make fine aris his professlon.

“I paint every night,” he says. .

He prefers olls and acrylics and
Is beginning to sell a few of his

» paintings although he has not
yel had a major show.

Alumni Board

He is on the alumnt board of
Maryland Institute and he is

* . still attending night classes at

+ the Institute, where he is taking
about one course a semester,
working toward his degree in
fine arts.

“I'm taking it slowly because

* of my problem,” he says, “but
the thing is, the courses I'm
taking keep me oriented to what

. Is going on in the world.

*  “I'm interested in everything
and I particularly like philoso-
phy and religion, I do read. but
slowly; and I can’t just sit down
and read books.

“It’s so unforiunate that no-
body ever picked this up (dys.
lexla).”

Gené ‘3 pleased that he now
has access tq recorded hooks.

Among the books on records
he mentioned having listened to
were art hislory books, “Catch
22,” *“Malcolm X" and a book
on Aristotle.

“But I stIll would like to take
some special course. I'm sure I
could do betler. Suppose I want-
ed {o go into the business end of
commercial art where you de-
pend so much on the wrillen
language?”

Lacks Knowledge

As (o how he got through high
school, (three years In a Catho-
lic high school apd two in a
public high school) Gene says:
“I can rememoer back In the
third grade (parochlal school),
the teacher said my probiem
was ‘nothing to warry ahaut’,
!lhat ‘some children are slower
than nttaee 0

“I guess I way a good student
In the sen.: :.i* { was always
there, anu i et And I guessa
lot of times I passed on my

- g/

efforts rather than on whal I
really knew. .

“But I was always petrified of
belng called on to read in class.

- The inner frustration is the blg

thing that you deal with and
have to cope with. The point :
Is, this problem should be rec-
ognized at an early age.

“In a way I was lucky be- -
causc I have wonderful parents }
and brothers and sisters. No one '
in the family ever belittled me,
and my parents never compared
one child with another, even °
though I was always very low
in my grades, )

“Inslead, they directed me ;
Into art, which I was good in, :
and my feeling Is tha! I wai
really saved by that direction.

“if I had not been encouraged ;
to take up art, I feel that by
now 1 would have been soms -

kind of very disturbed mistit.” :

Tomorrow: Some arexs of ]

research, " L
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This is the sixth in a scries of
ainc articles on dyslexia, o
specific language disability.
PART VI
By Josephine Novak

Many questions are still to
be answered by the medicai
frateinity before the causes of
dyslexia are well upderstood.

Among the theorics, and
ihere are many, is Dr. Laurel-
la Bender's suggestion, in
1958, that dyslexia involves a
maturational lag in ncurologi.
xal development and language
skills.

Dr. Bender, ncuropsychia-
‘rist and originator of the
Bender Gestait test for per-
seplual functioning, suggoests
a lhcreditary basis for her
‘heory, which has not been ex-
slicitly tested.

The  actual  processes
:hrough which we read and
\}'rite are not yet completely
Mear.

Imaginative Areas

It is known that in practical
ly all right-handed people and
in possibly 30 per cent or
more of left-handed pcople,
the Icft hemisphere of the
brain does all the work that
has to do with language
{speech, reading, writing,
spelling), while the right hem-

isphere of the brain scems to
he the silent partner or nou
dominant in language fune-
tions,

All the things that the right
half does are .uot cutirely
plain; it secms {o be the half
which deals- with music. art,
spatial orientztion and other
imagirative areas.

In some left-handers and the
occasional right hander, the
reverse is true; the right side
is dominant and the left is the
sileut partner.

In studies published in 1925
and 1937, Dr. Samuel Torrcy
Octon, American lcuropsy-
chiatrist, suggested that dys-
lexic children show poorly es-
tablished cerebral dominance,
resulting in confusion in the
selection of correct memory
images during reading.

Dr. Orton felt that in chil-
dren with specific language
disabilities thicre was an inter-
mixture of control in the two
hemispheres of the brain due
to the faiiure of one hemi-
sphere {o establish dominancc
over the other.

He " als? noted that in the
families of children he studied
there was more than the cx-
pected number of left handers
and persons with delayed
speech, stuttering, reading,

writing and spelling disabill-
ties and abinormal clumsiness.
lle couclused that such find.

Dyslexiaz What Is It?

Theoris Proposed For Cass Of Dyslevia

ings might be looked upon as .
cvidence of the absence of a

sufficiently strong hereditary

tendency to esiablish a clear- -

cut selective prefsrence for
one side. ’

Refined Technigues

As yet no one has proved
this theory, but rescarchers

hope this issnc can be re- :
solved finally, through the use
of more refined techniques for

measuring cerebral  domi-
nance.

Proved or not, Mrs. Margar- .
ct B. Rawson, of Frederick,

who Has taught dyslexics suc-

cessfully for over 35 years,’

bases certain remedial proce-

" dures on this suggestion, with

cxcellent results.

Cerctral dominance - does
not agpcar to be fairly estab-
lished, Mrs. Rawson says, un-
til ages 5, 6 ¢ 7 but if not

established by that time may -

cause trouble.
Mrs. Rawson fecls that by

teaching a child through meth- .

ods that use all pathways
(cars, eyes and hands, all
learning at the same time),
the child begins to establish
good habits of attending to
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what goes on in the dominant
. hemisphere.

“We are not certain that
this is what happens,” she
says. “but we do know that if
a child has learned in this
manner ke is more likely to be
sccure in reading and even in

~ spelling and writing.”

Several important recent
studics support the position
that a definite genetic compo-

" nent might be invelved in dys-
lexia.

Dr. Macdonald Critchley,
British neurologist. is one of

. the latest authoritics on this

:, point of view,

" Dr, Barton Childs, professor
s of pediatrics, Johns Hopiins

* Hospital, and Mrs. Brende
Sladen, gencticist, Hopkin:.
School of Hygiene and Publie
Health, arc both interested in
rescarch from the geaetic
standpoint.

Gencetic Approach

Mrs. Sladen has recently
published a preliminary paper
in support of this approach.

“The way in which it may
be inherited,” she said, “is
difficult to prove.

s -“But if it is inherited, there
_is a possibility that dyslexia
‘could be called a polymorph-
ism, which means there are at

least two distinct variants of
the same characler in the pop-
ulation—those with a fine
memory for writing symbols
and thosc without this capaci-
ty.
“The point is, both these
forms would not eceur at high
frequencics unless they were
both uscful.

“It is a good hypothesis to

* work on that the dyslexic per-

son has many characteristics
that have heena great advan-
tage, so this may be the rea-
son it occurs with such fre-
quency. '
**Dyslexic children are so of-
iy the very active type who
avz parlicularly aware of
eve!ything going on around
thow, ‘ .
“Many of them {end to be
good lcaders. often intelligent,
and have persistent naturcs.
But even when dyslexia is
overcomic they always remain
slow readers and poor spcll-
ers. .
“Ia my opinion, at least 10
per cent of the people are not
the book learuing type, but it
has been shown over and over
again that a carefully taught
dyslexic child, as an adult,
can achieve as much as any- :
one elsc.” .
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W‘I‘his l; the sevellfh'in a éeries '

of hine articles on dyslexia, or
specific Ianguage disability.

PART VII
By Josephine Novak

In 1968, the Johns Hopkins
Press published a statistical
yet personal, longitudinal
.study by Margaret B. Rawson
titled, *‘Developmental Lan-
guage Disability: Adult Ac-
comnplishments of Dyslexic
Boys.”

The Rawsons were among
the planners of The School ‘in
‘Rose Valley, Pa., which their
first child entered in 1830.

Mrs. Rawson, language con-
"sultani-teacher in private
“practice and former assistant
“prefessor of sociology at Hood
.College, worked for The
: School in Rose Valley from
, 1930 to 1947 in several capaci-
hes, including that of psychol
‘ogist, social worker, class-
room teacher and language
therapist.

Dyslexic Boys

Her book is a follow-up
study made in i904-1965 of 56
_youngsters who attended this
‘private elementary  school
during the period 1930-1947

{whe.n she was on the staff.

D“’ SLiEAY/

Among the group were 20
dyslexic boys who had re-
ceived special remedial teach-
ing according to the Orton-Gil-
lingham-Stillinan approach.

Mrs. Rawson found that
these 20 boys, by 1964-1965,
had earncd 18 college and 14
graduate degrees, and 18 were
ranked by their occupations in
the two highest socio-econom-
ic classes—the evidence show-
ing that dyslexics canuot be
judged to be poor risks on the
basis of 1anguage disability
alone.

For most of these boys, Mrs.
Rawson pointed out, any ad-
vice to kecep thelr educational
and occupational sights low

would have been enhrel) inap-
“If this

propriate.

And she. added
work f(the study) generates
the optimism which it seems
o justify, then clinicians,
teachers, parents, and espe-
cially the present day young
dystexic students should feel
both more hopeful and more

agm‘f toltackle thedpro:llem of
specific language disability.”
p%\o of the boys had become
medical dociors, and two, re-
search scientists (non-medi-
cal). There were two college
professors (one a depariment

head). a lawyer, three owners.

o
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Dyslexic Student:

of mcdnurﬁ business, threo em-

ploged in middle manage-
ment, one school principal,
three secondary school teach-
ers (one with an M.A.; two
with a B.A.), an actor in regu-
lar cmployment under con-
tract, a faclory foreman, and
a slulled laborer in training.

Orton-Gillingham

The Orton-Gillingham-Still-
man rer;vedial approach used
at The School in Rose Valley
evolved from the work of the
late Dr. Sanuiel T. Orton who
was a professor of neurology
and neuropathology at Colum-
bia.

Dr. Orton was the m'urologl-
cal adviser for Miss Auna Gil-
lm ham and Miss Bessie

tillman who, as teachers,
\\ere frustrated in their at-
tempts o cope with children
who could nol read and spell
adequately but were otherwise
normal.

The result of their joint ef--
forts was a structured se-
quence of remedial procedures
first published in the mid
1930's as a manual fitled “‘Re-
medial Training for Children
with Specific Disability in
Reading, Spelling and Pen-

manship.”
Since_ Miss Giliingham's

- eme R

eath, ther have been modifl -
calions and adaptationsof the .

method as well as additions of ’

new supplementary materials.
“There are many ways of
implementing methods for

{caching children with low -

language facility,” Mrs. Raw- -

son says. “The Orton-Gilliig-
ham approach Is thorough and
systematic, but il someone

wants to us¢ another method,

1 say fine, as long as It is also
well-conceived and structured

and can be introduced early .

and used consistently to
achieve resuits.

Particular Nceds

“It Is important to find out
what a parlicular child needs,

how he is made up, what heis .

like, and then delermine how
_we can present the language

to him in a way in which he .

can learn.”

At a recent International
dyslexia seminar held in Indi-
anapolis and attended by lead-
ing ophthalmologists as well
as doctors directly involved in

rescarch in the diagnosis and -
treatment of dyslesic chil- :

dren, tiie participants conclud-
ed that justhow children with

reading disabilities should be

A




: taught is a technical problem

" in educational science, which
lies outside the competency of
the medical profession.

Those atiending the scwminar
agreed thal whai the medical
profession could do for the
dyslexic child is to establish
an interdisciplinary approach
to analyzing his problem.

_ Here in Baltimore, the Hop-
. kins-affiliated John F. Kenne-
dy Instilute is about lo open a
-pilot clinic for children 7
through 9 who are believed to
- be dyslexic.
. After referral to the Insli-
:tute (by teacher, parent, phy-
sician, etc.) the child wil! un-
dergo physical, psychological
and neurological cxaminations
‘to determine if he best {its the
term ‘dyslexic; i.e., a young-
ster of normal intelligence,
with senses intact, who is
reading far below expecla-
tions in the conventional class-
room.

Special Class

1t initial testing places the
child in this category, he will
then be given a number of
other tests, including readifig,
and speech evaluations, and
genetic and melabolic lests

through which Dr. Robert H.

lec.«fﬂ\ OAnpfltan
3 dosn

k f’f/.}'t/.(?{a..

5 VWC-

b (Lpttlldt-

7 dldhokRyy”

U d_tanccd ol
A Luifuck  07om
QUIZ—This geography paper
was produced by n dyslexie

boy in 6th grade who tested
superior in intelligence,

A. Haslam, director of Kenne-
dy Institute hopes to launch an
all-out research attack on the
problem.

1nitially, 10 of the children
will be enrolled in a speclal
class at Kennedy in which a
variely of cducational tech-
niques will be tried'in an ef-
fort to determine -elfeclive
ways of reaching each child.

Jf resulls prove encourag-
fng, Dr. Haslam hopes to add
more classes for additional
children and to eventually ap-

.proach the disability below the

age of 7, working down lo--
wards the crib. '
Dr. John Guthrie, who will
be in charge of {reaiment, ex- -
pects o be working with many
people in the State whose in-
terest is special education.

Tomorrow: Breakthroughs i
Education -t
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"DYSLEXIA: What Is I?

Scbools Ave Pushing Programs
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- This {s the eighth in a series

" of nine articles ou dyslexia, or

specific language disabiiity.
PART VIIL
By Joscpbine Novak

Slowly, changes in education
to accommodate the language
disablcd are coming about.

Schools of education &re
being challenged, particularly
through  government-spon-
sored studies, to innovale

their {cacher training pro-

grams and to produce more
diagnostic teachers and super-
visors who have knowledgo of
test practices and remedial
techniques for a broad range
of learning disabilities.
Education is being asked to
gear up and broaden its un-

derstanding to prevent learn- -
ing digabilities from occurring

in the [irst place.
, In the past, youngsters with
specific language disability of-

ten have not been identified

accurately and have been put
in special cducation classes
which do not provide, pro-
grams designed for ‘their

‘needs. It has been even more

common for the child to re-
main in the regular class-
mmb

Modcl Program

A model group program spe-
cifically designed for the pre-
vention of dyslexia is now un-
der way in Prince Georges
county.

The program bagen with the
testing of all children in three
large elementary  public

. bright,

schools, kindergartcn through
Gth grade.

Youngsters  who  showed
some of the symptoms of spe-
cific language disability on
group festing were then given
individual reading lests.

Poor performers in reading

from the first three grades are

now grouped in normal-size
classes and are being taught
fo read, write and spell using
essentially a synthesis ap-
proach; ie., a highly struc-
tured phonetic approach 1o the
English language taugit in the
context of the multi-sensory
approach (hands, eyes and
ears, all learning letters,
sounds).

At the outset, teachers re-

ceived specific instructions in -

_both the nature of the disabili-

ty and the eaching approach
{o be used.

The program is now in its
second year and results are
reported fo be partieularly
promising.

Indications are that children
faught by this slower method
do not in the end lose ground
and they turn out to be a
lively and active
group. On the other hand,
classes from which these
youngsters have been re-
moved are no longer hardi-
capped by the presence of
poor readers.

Dr. Gilbert B. Schiffman,
coordinating director of in-
struction for Prince Georges
county, initiated tie program,
David Malin, reading special-
ist, was the coordinator; and

Roger Saunders, president of
the Orton Society, was the
consultant who effected the
{eacher training.

A film has been produced on
this prograin.

Baltimore Cc.mnl)"

At Rodgers Forge Elemen-
fary School in Baltimore coun-
1y, a tecacher who is specially
trained in remedial techniques
and matcrials is assigned as
remedial clinician for a half
day, every day. In her charge
are approximately 10 to 15
children with severe reading
problems who are taught ac-
cording to their needs.

In addition, this school has a
special program which is pre-
ventive in nature, in which all

- children in kindergarten and

first grade are tested to pick
up those with reading disabili-

. ties so they can be grouped

according to the way they
should learn. )

Mrs. Frank E. Locke, who is
now a diagnostician and ‘re-
source teacher in :Baltimore

" county, was instrumental in
* setting up the festing proce- .

dures and’ the methods and
materials to be used. Maynard
Webster is the principal.

At each grade level thereis .-

aspecial reading class. After
the children in these classes
are remcdiated they are
placed in the conventional
rcading program.

--“1f-a-chitd-is-weak-in-visual—
perception,”-Mrs:—-Locke ex--,
plained, -he-is-taught-by--an—
-auditory-modality-because hep

Correct Language Disa bﬁz@/ :

learns~more-easily-this -way:~
The-reverse-is-true. if .he-is-»

weak in-auditory-skills.” -~ -~>

Children in the preveutive
class start out with cursive
writing in the first grade and
are taught to read with a syn-
thetic phonics approach which
has some variations in il for
special problems.

The teacher of the first and
second grade preventive class-
es has the assistanee of a re-

+source teacher who serves in

an advisory capacity, assists

with materials and testing, or

works with the children.
Interested parents of young-

" sters in need of additional help

are allowed to come in and
receive ftraining in the tech-
niques being used, after which
the parent inay take the child

out of class and work with him .-

alone in a separate room, is-
ing materials which have been
planned by the classroom
teacher.

Similar Programs

In the 4th, 5th and 6th
grades, children who have dif-
ficulty reading, particularly in
the content area, are free to
go to listening posts to absorb
their lessons from material
which has been tape-recorded

. by interested parents.

Carney, Hillendale and Oak-
Teigh elementary schools have
similar preventive and reme-
dial programs.

Carney and Hillendale, this
year, have tested all kinder-
garten and first grade chil-
dren. Oakleigh, which has
been festing on a limited ba-
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' sis, is now in the process of

cempleting tiis work and ex-

peets to have teots on all first
graders  and  Kindergarten
chrildren completed by June.

Al three schools are using
1emediai teachers as resotirce
teachers to assist the class
teachers and are doing a great
deal of work with the lan-
cuage disahbled within the reg-
uiar ¢lassrooins,

‘These avc pilol programs,
bul  grodps  of  teachers
fhroughaut  Baltimare county
and Ballimore city, including
those in parochial and private
schools, are meeting regularly
{o cxplore procedurcs for {he
teaching of reading to children
who have not !earned under
conventional methods as we
know them.

Ballimore city is over-

whelmed by sheer numbers®

- and masses of children with
all kinds of lc-arnin{; problems,
who are in nced of help.
Belore the city can even dis-
cuss ils special programs for
youngsters with many differ-
ent types of learning disabili-
ties, it must cope with its 109
corrective reading classes.
(And the nine teacher vacan-
cies in these classes which
currently cannol be filled be-
. cause of budget require
ments.)

Development In Kind

The corrective reading
classes are designed to serve
small groups of pupils who
need more intensive, some-
what individualized work simi-
lar to that in the developmen-

e

tal or regular reading pro-
gram. and they arc not meant
{o serve the dyslexic chill.

- But to be eligible to enter
the corrcetive reading pro-

* gram in Ballimore city, a

child must be reading two
vears or more below grade
tevel, and there ave clhildren
in this program who are four
or five years retarded in read-
ing and who now huve com-

pounded problems.

“We have been aware, for
years. that we are liot provid-
ing the most eficctive {reat-
ment for many of these chil-
dren,” Mrs. Ida M. Johnson, ,

supervisor of Corrective Read-

ing Services, suid recently.
“They should be handled in a
clinic set up on a one to one -
basis with supportive assist- ,
ance from a psychologist and
neurologist, but we have never
been able {o get around to

this.” .

Yet the signs heralding
change are ummistakable in

* the city, too.

Mrs. Helen Vernay, a Balti-
more city social worker, has
heen wroking with a senior
teacher and a reading re-
sourcc {eacher al Armistead
Gardens Elementary School to
set up a model program there
for the early identification of

the disabled reader.

Mrs. Vernay became con-
cerned that so many children
with reading problems were
going unnoticed at the Armi-
stead Gardens "school until
they reached the second or
third grade,” at which time
there was a conbiderable

.

amount of failure and beha-
vorial problems stemming.
from the frustrations that fail-;
ure brings about. ey

Testing Devices e

“We began to fry some test-
ing devices,” she said, that

would give us some indices at-*

the cnd of kindergarten as lo.
{e children’s strengths and_
weaknesscs. -
“Tihen we placed the chil:
dren with visual and auditory
disabilities in small groups
and {ried to use remedial.
methods that would give then:
special help. The poorly coor-
dinated child was given remes:
dial excreises in the gym.”
This program, still in g
first year, has not heen evalu-
afed, but Mrs. Vernay says,
that comments from the rcgu- .
lar classroom teachiers thus’
far have been excellent. . .
““The groups have been very '
manageable, and {he children
are no lonzer acting out their,,
frustations. When the difficule~
ties are pinpointed, and,the,
{cachers know what to expeet,.
the children aren’t asked to do,,
things they are not able to do.»
“And those who are going to,.

- be slow readers are getting:

help before théy are actually

presented with a reading pro- -

gram."” Sl

Working with Mrs. Vernay
in effecting this preventive'’
program are Mrs. Mildred'
Llewellyn, senior teacher for’
the early level, and Miss Mar: -
Adele Griesacker, reading re :

source teacher. :
. ZY
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This is the [2st in a series of
nine artictes on dyslexia, or
specific lavaunge disabitity,

PARTIX
By Josephine Novak

Anril 13, 1970, President
Nivon signed into law Publie
Law 91-230 titled, ~1he Ele-
mentary ard Sccondary kdu-
calion Aot Amcndinents of
1969: Title VI. Tie L.ducation
of the Handicapped Act.”

Part G. Scclion 661 of this
law authorized a pregram of
grants for special programs
for children with specific.
learning disubilitics, including
dyvslexia. 1t also autherized $12

. million fo# fiscal year 1970;:
© 820 million for fiscal year

3671: and $31 million for cach’

oi the succeeding fiscal years
ending prior to July 1. 1973,

Term Defined
Prior to this new law, feder-’

ol legislation did not recognize

learning-disahlcd children as,
a separalc identifiable group-.
ing. Becanse it was a new.
authority. the act defined the

* handicap as follows:

“The term ‘children with'

: specific learning disabilitics’

means those childrea who
have a, disorder of onc or
more of the basic psychologi-
cal processes involved In un-
derstanding or in using lan-
guage, spoken or writlen,
which may manifest itsclf in
imperfcct ability to listen,
think. speak. read, writc, spell
or do mathematical calcula-
tions.

“Such disorders include,
such conditions as perceptual’

" handicaps. brain injury. mini-.

mal brain dysfunction. dyslex-'

ia and developmental aphasia. .

“Such term does not in-

clude ctildren who have lcarn- -

ing problems which are pri-
_marily the resuit of visual,
hearing. or motor handicaps,
of mental retardation, of cmo-
tional disturbance, or of cnvi-
_ronmental disadvantage.”.
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P.L. 91230 authorizes previ-. ...

sions for:

1. Rescarch  and  related
purposcs pertaining to the ed-
ucation of children with spe-
cilic learning disabilitics, in-
cluding proposals which em-
phasize prevention and early
identification.

2. Professional or advanced

i training of cducational per-
1 sonnci who are teaching or

are preparing to be teachers
of children with specific learn-
ing disabilities; or {or persors
who are, or preparing to be.
supervisors and teachers of
such personnel,

3. Establizhing and operat-
ing model centers for the im-
provement of cducation of
children with specific learning
disabilitics,

Model Centers
The model centers arc to:

-

. provide testing and education-

al evalnation to identify learu-
ing disabled children: develop
and coaduct model progranis
designed to mect special cdu-
.cational nceds of such chil-
dren: assist appropriate edu-
cational agencies or other or-

and disseminate new methods
or teehniques for overcoming
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ganizations in making such .
modcl programs available.and -

learning disabilities. :

What Is Je?

zes Learming-Disabled |
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Tn . addition, the law re-

“qhires the. Commissioner of

Education lo achieve an cqui-
table geographical distribution
of lraining programs and
trained personnel and “lo the
extent feasible.” eslablish a
model center i cach state.

While P.L. 91-230 can be
viewed as a major step fo-
ward imprexing educational
opportunilies For hildren with
language difficulties. such
changes cannol be expeeled to
oceur overaiZhl,

Advising parents on where
fo apply for aid is still not
easy. But wherever a severe
reading disorder exisis, com--
prehiensive physical and psy-
clological diagnostic exami-
nations are among the first
steps to be considered.

Iocal resources to which a

. parent may go for help in-
» clude the Orton Socicty which-

reeently moved its headquar-
ters from Pomf(ret, Conn. to

_ Baltimore.

The Orton Socicty, founded -
in 1849 and namcd in honor of
Dr. Samuel I'. Orton, pioncer

" in the area of language disor-

ders, is the only national non-
profit organization devotcd ex-

* clusively to helping children

with. specific language disabil-

* ity, or dyslexia.

This group offcrs helpful
guidance concerning diagnos-

" tic centers. schools, clinics

" publishes

" It docs not cspouse any par-"",

and training programs. and -
annual  bulletins
containing recent studics and’
developments in the field.

)

- .

Non-Doctrinaire .

2

ticular doctrine or prescribe ;'

any system or systems of re-4°

medial cducation. It is com-}
mitted only to the promotion »
of siudy. treatment and pre--
vention of the preblems of spe-

- cilie language disability and :

welcomes to its membership

- cducators. doctors, psycholo-"

‘these pl_‘pblcms._

gists. parents—everyonc inter--
ested in helping children with

13
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clinical
psvehelogist who heads the -
graduate reading program at

Roger  Saunders,

lLovola Colicge as associate
vrofessor, is national presi-
duetit of the group. Mrs. Regina

Cieei, assistapt professor in
dte Divigion of Otolaryngolo-
gy, University  Hospital, is
presidewt of the D.C. area
branch, which includes the
BLaltimore arca.

Mrs. Jolm H. Heller, of Bal-
timore county, is chairman of
she Parents Commiltee of the
D.C. arca branch. and in this
capacity she was instruinental
in stafling an office here with
volunteers who are available
from 10 A to 4 P.M., Mon-
day through Friday, to offer
guidance to parculs

~ Mailed inquirics to this of-
fice shiould he addressed to:
Orton  Society, §413 Bellona
Lane, Towson 21204, and ac-
companied by a stamped, re-
turn envelope.

The telephone mmmber is
available ander a new listing
for the Orton Society.

A schoal-oricnied organiza.
tiva which provides a fornun
for discustion of mew ideas

~d vescarch iu the field of

l: l C ading disahilitics is the non-

Association.

IRA Council
The membership of the Bal-

timore area council of the :
IRA, which takes in Baltimore *

city and Baltimore county. is:

primarilv made up of le'lch--

ors whose special interest is-

profit Inicrnational Reading

<

in all areas of reading, but the ©

orgunization also welcomes
parents at its meetings, which
arc increasingly concerned .
with

materials for. helping

children with reading difficul- -

ties.

Orlay Cowan. supervisor of
remedial reading for the Balti-
more County Depariment of
idueation, is president of the
Baltimore arca council of the
IRA.

Mrs, Fronk E. Locke, diag-
nostician and resouree teacher
in Baltimore county, is pro-
gram chairman. Inquiries on
mectings may be divected to
Mrs. Locke at the Special Eid-
ucation Office. Baultirmore Coun-
ty Board of Liducation.

Parents arc cautioned not to
purchase any materials per-
taining to the teaching of
reading. including  phonics
systems and machines, with-
out first checking with the re.
miedial reading depuarhnents of
their schoo! districts.

A truly finc aid for the dys-
lexic child is the recorded
book scrvice availuble from
the State Library for the
Physically Handicapped and

Blind, located at 1715 N.
Charles  slreet, Baltimore
21201.

The library furnishes the
parent with a form which may
he signed by a ps,chologls!
dector or bL'l()ﬂl diagnostician

who has tested the child and

can certify him as being dys-
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HI LP FOR DYSLENICS—-Mys. John f1. Heller discusses information on dyslexia with

Roger

Saunders, national president of the Octon  Society.

Mrs. ticller. chairman of the

Parents Commiittee, D, C, area hranch of the Society, helped establish i oifice in Towson.

/0

lexie. The language-disabled
adult. of course, may alo
avail himself of this service,
which includes the use ¢f a
record  playee  that  plays
tapes.

Oncc a wmonth, the library

furnishes a list of available

tapes or records. It will also’

send the child tapes pertaining
to his speeint interests and
witl record school textbooks
for him. ‘There is no charge
for any part of this service.




