DOCUMENT RESUME

ED 068 760 08 AC 012 873

AUTHOR Lowe, John

TITLE A Retrospective International Survey of Adult
Education: (Montreal 1960 to Tokyo 1972).

INSTITUTION United Nations Educational, Scientific, and Cultural
Organization, Paris (France). .

REPORT NO UNESCO-CONFEDAD-4

PUB DATE 14 Apr 72

NOTE 138p. ; International Conference on Adult Education,
(3rd, Tokyo, 25 July - 7 August 1972)

t EDRS PRICE MF-$0.65 HC-3$6.58
DESCRIPTORS Comparative Education; *International Education;

*School Surveys; *Surveys

ABSTRACT

Chapter headings in this survey include: Necessary
and life long: changing cancepts since 1960; State responsibility,
legislation and coordination; Financing and administration of adult
education; Personnel: recruitment, status and training; Individual
and group needs; Institutions and programs; Methods anG techniques;
Research in adult education; International cooperatiop, exchanges and
aid schemes. Appendices include: Copy of questionnaire; Breakdown of
replies to questionnaire by geographic area; Breakdown of working
groups formed; Breakdown of reports received. (NF)




2\5 g;iliz‘gullf;tgc‘;;it;?;;il Conference "‘O”"""S‘?‘?" “""'m UNESCO/CONFEDAD ‘4:
:;::‘ Tokyo
:“; 25 July - 7 August 1972
A Retrospective
International Survey
of Adult Education
(Montreal 1960 to Tokyo 1972)
J
) Unesco
N
‘\\
o j
ERIC




ED 0687¢0

UNESC 0/CONFEDAD/ 4

Distribution: limited
PARIS, 14 April 1972
" Original: English

UNITED NATIONS EDUCATIONAL,
SCIENTIFIC AND CULTURAL ORGANIZATION

THIRD INTERNATIONAL CONFERENCE ON ADULT EDUCATION

Tokyo, 25 July - 7 August 1972

REFERENCE DOCUMENT

A RETROSFECTIVE INTERNATIONAL SURVEY OF ADULT EDUCATION
(Montreal 1960 to Tokyo 1972)

ED-T72/CONF. 38/4




INTRGOUCTION

CHAPTER 1

CHAPTER II

CHAPTER III

CHAPTER IV

CHAPTER V
CHAPTER VI
CHAPTER VII
CHAPTER VIII

CHAPTER IX

APPENDIX 1

APPENDIX 2

APPENDIX 3

APPENDIX 4

Ceeo oo

CONFEDAD/4 - page 3

CONTENT'S

Elsinore and Montreal I‘etr‘ospect eeseleess s 0 csssssoe

Necessary and ‘Iife long: changimng concepts
since 1960 00 0 00000 06 0 000000 00 0000000006000 0 4 06008 008e0

State responsibility, legislatlon and
co-oz‘dination ...........................‘..........

Financing and administration of adult
education 00 0 000006 06 0 0600000060600 0000000606060 0 0 000 ssooe

Personnel: reoruitment, status and
trainirlg 00 0600000 06e 0 00 000006 000VSe 000000606000 0060606gs0000

Individual and group needs cecsccecccccosasccscaces

‘Institutions &m pI‘OgI‘ammeS ©e0 0006060006060 0000000000000s

Page

5
15
29
45

57
69
87

MethOdS and techniques 9000000060000 00000000000s0s000 101

Research in adult education 00 0000000000000 s0cescese 119

International co-operation, exchenges and

aid schemes 000060700 000006000600 00600000006000 0060800000 1@

Copy of questionnaire

Breakdown of replies to questionnaire
by geographic area

Breakdown of working groups formed

Breakdown of reports received




CONFEDAD/4 - page 4
PREFACE

The material presented in this survey 1s derived from the following
sources:

(a) the replies from Member States to a questionnaire distributed by
Unesco (see Appendix 1);

(b) Working Party reports submitted by Member States (see Appendix 4);

(¢) published and unpublished material preserved at Unesco Headquarters
in Paris;

(d) miscallaneous published and unpublished material.

Except as otherwise indicated all the quotations in the text are taken from
the replies to the Unesco questionnaire (hereinafter described uas the Question-
naire) or from the Working Party reports submitted by Member States. The
national source is given in brackets at the end of each quotation.

This document was prepared by Dr. John Lowe, Head of the Department of Edu-
cational Studies and Director of Extra-Mural Studies, and University of Edinburgh,
U.K. in close consultation with the Unesco Secretariat.
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INTRODUCTION

ELSINGRE AND MONTREAL IN RETROSPECT

1. The World Conference - 1929

Before 1949 when Unesco sponsored an international conference on adult edu-
cation at Elsinore, Denmark, there had been only one previous attempt to convene
a gathering of national representatives on a multi-national basis. This gather-
ing had taken place at Cambridge University in 1929. Its work has since been
unjustly neglected, but 1t did much to promote the serious study of adult educa-
tion and to stimulate international co-operation among professional associations.

2. The Elisinore Conference - June 1949

2.1 The bald title of the Elsinore Conference was Adult Education. Because of

the cataclysmic effects of the Second World War, the year 1949 seemed an
epoch away from 1939. Even so, the delegates were unaware of the sheer scale of
the political and social changes already set in train. Disturbed by the wreck-
age of the war, they were more concerned with recovery and rehabilitation than
with crystal-gazing. In his elegant and succinct account of the history of
adult education between 1949 and 1960, the late Arnold Hely observed:

The report of the Elsinore Conference gives little indication that dele-
gates were conscious of the implications of the curve of technological

and scientific change, even though the explosion of the first atomic bomb
at Hiroshima four years earlier had, in a grim and dramatic fashion, demon-
strated that a new age was opening.

e+ they were still too close to the world depression of the 1930s and the
savagery and destruction of two world wars to believe that change in the
sense of development and technological progress was likely to be a major
cause of future problems(l),

2.2 The most telling illustration of the extent to which the world was about to

undergo a8 dramatic change 18 to look at the composition of the Conference.
Out of 79 delegates and observers, representing 25 countries in all, 54 or over
two-thirds came from 14 European countries. The Union of Soviet Socialist Re-
publics and Eastern Europe were totally unrepresented. Asia was represented by
three delegates from China, Pakistan and Thailand respectively. Egypt was the
only country from the African continent to send a delegate and a solitary dele-
gate represented the whole of Latin America. Despite the new global ascendancy
of the United States of America and the USSR and the incipient emergence of the
Third World, the Elsinore Conference was dominated by Western Europe.

2.3 But Hely went too far in criticizing the delegates for clinging to the
narrow definition of adult education equating it almost exclusively with
liberal studies which had evolved in Western Europe over several generations,

(1) A.S.M. Hely, New Trends in Adult Education: from Elsinore to Montreal
(Paris, 1962) p.1l. ‘
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especially in Denmark and the United Kingdom. If it was true, as he pointed out,
that professional ané¢ industrial training and literacy prugrammes were ruled out
of consideration, it was not because the delegates minimized their importance
but because they did not wish to diffuse their deliberations over too wide an
area or to discuss toplecs about which they lacked expert knowledge and first-
hand experience. Although the Conference shied away from seeking a precise de-
finition of adult education, it did take the forward step of postulating func-
tional rdles for adult education that could be performed in any country or at
any level: "adult education has the task of satisfying the needs and aspira-
tions of adults in all their diversity"(1l). 'In all their diversity was the
operative phrase since it reminded programme planners that they must "start from
cencrete iSuations, from real problems, which the people concerned have somehow
to solve"(2),

by The aims of adult education

3.1 Reflecting the post-war mood of reconstruction, the Conference concentrated

upon two themes: the need for social justice within and a call for harmony
between nations. The first task of adult education in any country was to help
develop a common culture agd "to end the opposition between the so-called masses
and the so-called élite"(3 . The second was to give a sense of purpose to young
people growing up in an age of unstable values. Since the disposition of modern
socleties to destroy traditional social relationships was already evident, a
fourth task was to restore to the individual an awareness of belonging to a com-
munity.

>.2 Peace between nations and prosperity for every man and woman depended on
spreading the enlightened idea of one world.

3«3 Delegates realized that the prevailing tendency for adult education to

serve the interests of tiny élites was a major obstacle to the promotion of
mass education for civic responsibility, a job which could not be left to the
schools. Somehow, therefore, adult education must be made to appeal to an in-
finitely larger public. They also recognized that, despite the steady expansion
of formal education during the twentieth century, a very large percentage of
people in developing areas and a significant percentage of the population in de-
veloped countries were in need of remedial education.

y, Work of the commissions

Elsinore was planned to be a working conference. Four commissions were set
up to deal respectively with: the subject-matter of adult educetion; institu-
tions and organizational problems; methods and techniques; international col-
laboration. The discussions on these four topics were practical and wide-~
ranging. They led to the clarification of several major issues and to the
formulation of proposals for adult education institutions,to assume more varied
functions. It nust suffice here, however,to consider the question of inter-
natlional collaboration.

(1) Unesco, Summary Report of the International Conference, (Paris 1949) p.2,
(2) 1bid.
(3) 1ibid.
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5. International collaboration

5.1 The Elsinore Conference was particularly concerned to foster international

collaboration. To this end it made four recommendations: "to send mis-
sions from countries where adult education is more highly developed to those
less advanced; to organize visits, international summer schools, study tours;
to arrange internationagl seminars on vital and urgent problems; to speed up ex-
change of information“(1),

5.2 Although agreeing that adult education should become an international move-

ment, the Conference thought it premature to set up a world organization.
Nevertheless, it was desirable for Unesco "to serve as the indispensable link be-
tween organizations and leaders in the field of adult education"(2). Accordingly,
the Conference proposed that an advisory committee should be appointed to advise
not the Director-General of Unesco as such, but the Adult Education Division of
Unesco. In Hely's view this was a mischievous proposal:

The recommendations of the delegates at Elsinore strengthened the trend al-
ready present in Unesco thinking. As a result, Unesco's contribution to
adult education at the international level, though certainly important, re-
mained unco-ordinated and dispersed. To the outside world Unesco's pro-
gramme in adult education (or at least the programme given the official
title of Adult Education) was restricted in scope and size. Since resources
available to the Adult Education Division were severely limited, the divi-
sion had to concentrate on limited obJectives even within its already narrow
definition of adult education(3),

6. Non-governmental organizations

One preoccupation of the Elsinore Conference bore witness to its Western
European orientation. This was the emphasis given to the importance of financing
and cherishing non-governmental organizations, as the main providers of adult
education. Since many governments relied on direct public provision of adult
education services, this emphasis was perhaps misplaced.

7. Elsinore in retrospect

7.1 Retrospectively to criticize the Elsinore Conference because it insuffi-

ciently anticipated the great changes that were about to sweep through the
world in the Fifties would be unconstructive. The remarkable fact about the
Conference 18 not that it looked backwards but that it advanced official and
professional thinking about the aims and application of adult education to a
considerable degree. For despite the tendency of some delegates to take a nar-
row and even é1itist view of the rdle of adult education, the delegates in
general showed themselves to be flexible and determined to arrive at realistic
conclusions.

(1) Unesco, Summary Report of the International Conference, (Paris 1949) p.3
(2) 1ibid.

(3) Hely, op. cit., p. 35-36.
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7.2 The outstanding achievement of the Elsinore Conference was to stimulate an
unparalleled amount of international co-operation during the 1950s. Most

of its recommendations to this end were subsequently implemented.

8. The Montreal Conference - 1960

8.1 The Montreal Conference met at the end of a decade during which the world
had experienced more momentous upheavals than'in any previous decade in
history. Change had been a feature of the whole history of mankind, even in
pre-industrial societies, but normally it had been so gradual as to be almost
imperceptible and, rightly or wrongly, it had seemed manageable. In the western
world the pace of change had quickened following the industrial revolution and
‘noticeably gathered momentum a&s a consequence of the First World War. Never be-
fore, however, had mankind encountered anything like the devastating speed and
complexity of the changes which followed the Second World War. As we have seen,
delegates at the Elsinore Conference had only an inkling of what was beginning
to happen. Scarcely eleven years later no one could daibt thet as men and
women lived out their days they would have to adapt unciasingly to a kaleido-
scopic social and physical environment. Recognizing this truth, those who
planned the Montreal Conference selected for their theme Adult Education in a
Changing World. :

9. Membership

The very composition of the membership reflected the political changes
which had taken place since 1949. This time 51 countiies were represented as
against 25 in 1949, 46 international organizations sent observers, and the
total attendance of official representatives rogse from 79 to 112. There were
eight African, ten Asian, three Arab States and eight Latin American delegates,
and on this occasinn the USSR and three Eastern European countries were repre-
sented. The dispcrportionate strength of the Western European contingent was
much less marked. At the same time, not surprisingly in view of the location of
the Conference, there was a particularly large North American representation.

10. The agenda

Within ten days the Conference could 0t hope to consider in detail all the
issues and problems identified in working papers circulated in advance of the
Conference. Reasoning that many of them could best be dealt with in a series of
subsequent meetings confined to special topics, the Conference focused its at-
tention upon the following items:

(a) the enlarged aims of adult education

(b) relations between the developed and the less developed countries
(¢) the education of youth

(d) civic and social education
(e)
(f)
()

the role of non-governmental organizations
the training of staff and research
creating more effective machinery for international co-operation.
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11. A comprehensive definition

11.1 Between Elsinore and Montreal much thought had been given to the problem of
finding a comprehensive formula for embracing the many facets of adult edu-
cation and reducing the semantic barriers which led to confusion in discussions
between Member States. As a result, a much broader concept had emerged. Adult
education was now seen less as a marginal enterprise serving the personal in-
terests of relatively few people and more as an essential component of eny
nation's policy for coping with the pressures of change and improving the
quality of life. It transcended both liberal and vocational education and in-
cluded any organized attempt to educate adults no matter what the level or whet
the purpose. The necessity of bringing it within the recognized State strictures
of education and of allowing it open amccess to the facilities of schools and uni-
versities was generally accepted by delegates. In the words of the final report:

Nothing less will suffice than that people everywhere should come to accept
adult education as a norm, and that governments should ?rsat it as a neces~
sary part of the educational provision of avery country 1).

The warm co-operative spirit which prevailed at Montreel was mainly due to
this clarification of the nature and scope of adult education.

11.2 One of the several implications of adopting a more comprehensive view of

the functions of adult education was that a recent trend to break down the
dichotomy between general education and vocational education should be accelera-
ted. Another was that the widespread distinction between youth and adult edu-
cation should be eliminated; they shaded off into each other.

12. Relations between “+he developed and less developed countries

During the proceedings delegates were made fully aware that in many develop~-
ing countries available resources were inadequate to overgome the large social
and economic problems that were being encounterecd. They had also to reckon with
the fact that instead of narrowing the prosperity gap between rich and poor coun-
tries, it was inexorably widening. The emergency was so acute as to be soluble
only on a multi-national basis. Above all,

the countries which are better off have an opportunity of performing such
an act of wisdom, Justice and generosity as could seize the imagination of
the whole world(é).

The top priority was to eradicate illiteracy.

13. The generation gap

By 1960 the problem of "the generation gap" had already become a matter for
universal concern, calling on the part of mature adults for patience and & wil-
lingness to adjust their relationships with the young. The important thing was
to recognize that: "The purposes :nd methods of youth education and adult

(1) Unesco, Second World Conference on Adult Education (Paris, 1960), p.9.
(2) 1bid., p.8

9
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education are, in general, similar and not to be separated"(1). While giving

- young people every opportunity to run their own affauirs, adult educatcrs should
take deliberate steps to articulate youth and adult activities.

14, Social and civic education

Given the growing acceptance that women should have equal rights in eco-
nomic and political life, they should have greater access to general, tech-
nical and civic education as well as to instruction in Home Economics, so
that equality of educational opportunity between the sexes should become a
reality. Parent education was also desirable. I+t was essential to encourage
people to become active citizens so that they would not only help to improve
their own communities but also help foster understanding between nations.

15. Non-governmental organizations

Many delegates strongly upheld the princ iple of relying mainly upon volun-
tary aotivities . which had claimed so much attention at Elsinore. A%t the same
time, ®. .. many members expressed doubts as to the complete validity of the
thesis in terms of the conditions operating in an age of rapidly accelerating
soientific and technological change®(2). A compromise was reached with the
formula "that in reorganizing to meet the adult education needs of today the
real value of the voluntary organizations and the contribution they can make
should not be ignored"(3).

16. Schools and teachers

The Conference considered the r8le of the schools and the teaching profes—~
sion in adult education. It was easential for govermmenis {o include adult edu-
cation in any plans for the general extension of education and to take account
of its needs in school building programmes. Meanrwhile, pending the erection of
purpose-built premises for adults, it should be made possible for adults to have
full access to the facilities controlled by schools and universities. The con-
ference particularly urged that teachers at all levels should be systematically
prepared for teaching adults.

17. The adult education profession

An important development, to which the Elsinore Conferemnce had contributed,
was a growing sense among a number of workers in the field of adult education
that they belonged to a unique profession which ought to have its own caveer
structure and its own standards. Though the Montreal Conference was reticent
about ways and means of establishing an adult education profession, there 18 no
question that the mere experience of coming together for a pericd of intensive
discussion sharply increased the professional sense of the many delegates who
were active adult educators.

(1) Unesco, Second World Conference on Adult Education (Paris, 196G), p.9.
(2) 4bid., p.21
(3) 4bid. - '
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18. International co-operation

18.1 Delegates took the need for international understanding to be axiomatic:

®Suvival requires that the countries of the world must learn to live to-
gether in peace. 'learn'! 1is the operative word"(1), They were equally per-
suaded that the better-off countries must help the poorer ones. The question
was, what should be the specific contribution of adult education to inter-
national co-operation?

18.2 One priority at least wa3s clear and that was the need for appropriate co-
ordinating machinery. MPhere should be established within the framework of
Unesco a committee with a permanent status and a known basis of membership to
continue and extend the work done by the Consultative Committee on Adult Educa-
tion since 1949"(2). Within Unesco itself there should be closer co-operation
between the Divisions of Social Science, Education and Mass Communication.

19. Fringe conferences

Immediately before and after the Montreal Conference a mmber of ancillary
conferences was arranged so as to teke advantage of the presence in one place of
many well-known adult educators and to enable groups sharing common interests to
confer together. The deliberations at these conferences were to have far-
reaching effects.

20. Montreal in retrospect

20.1 Upon leaving Montreal most delegates clearly felt that the Conference had
been inspiring and productive and that it had laid the foundations for a
period of steady expansion. Its success was commonly attributed to six factors:

(a) the careful .preparations of the Unesco Secretariat, which had distri-
buted cogent working papers in advance of the Conference;

(b) the determination of the Conference planners to stimulate positive
action;

(¢) the experiznce and knowledge gained from a series of regional seminars
held since Elsinore;

(d) the experience and knowledge gained from a host of recent experimental
programmes;

(e) the co-operative spirit displayed by the delegates;
(£) the fact that in the developing countries adult education appeared to

be receiving much more respect than it had traditionally received in
the developing countries.

(1) Unesco, Second World Conference on Adult Education (Paris, 1960), p.8.
(2) 1bid., p.31.
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20.2 Were the participants at Montreal Justified in regarding the Conference as

a notable success? With the advantage of hindsight it may be cenfirmed
that they were. Among representatives of heterogeneous :ultures broad egreement
had been reached about the nature and scope of adult education in a technological
age. The semantic confusion which had previously bedevilled discussions between
East and West and between the developed and the less developed countries had been
reduced. The outlines of a constructive strategy for strengthening the rusition
of adult education had been sketched out for Member States. The claim thast adult
education should be recognized as an integral part of the overall educational
provision had been established. The proposals for reconstituting the Adult Edu-
cation Division of Uneaco and setting up a permanent advisory body were imple-
mented. The fruitful mutual exchanges, both at the main conference and at the
fringe conferences, generated a spirit of inquiry and a buzz of activity that
led in many countries to the organizational betterment of adult education and
its coming of age as a field o0¢ study. Finally, the Montreal Conference made a
vital contribution to the emergence of a profession of adult educators.

.Y
&N
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CHAPTER I

NECESSARY AND LIFE LONG: CHANGING CONCEPTS SINCE 1960

21l. The last twelve years

21l.1 It was a twelve-year period crammed with interest that Arnold Hely set out
to describe. Yet how much more eventful has been the period since 1960.

Both the acknowledgement of the importance of adult education in the modern

3 world and the support given it by governmental agencies have notably increased.
The amount of participation has risen sharply in almost every country and pro-
grammes designed for special interest groups have ramified and multiplied.
Within the professional field the transition from a narrow to a comprehensive
definition of adult education and from a static to a dynamic interpretation of
functions has been remarkable. Ideas and methods derived from adult education
practice have contributed towards the emergence of the concept of life-long
learning, and the emergence of that concept has in turn thrown new light on the
relevance of universal adult education to the pressing needs of contemporary
socleties. Almost everywhere growth and innovation have been in evidence. One
indication of the new significance attached to adult education has been the
formation in several Member States of public co-ordinating bodies and the ap-
pointment in others of national working parties or committees to examine the
strengths and weaknesses of the present provision and to make recommendations
for its improvement.

21.2 Necessary and life long

Whenever groups of men and women have met at the national or international
level to discuss the future of adult education, they have usually produced
visionary reports. It is cnly to be expected, that men and women who are well-
informed and strive collectively tc pool their knowledge and experience will
extend the horizons of an existing field. The trouble is, however, that their
proposals have usually been laid aside or adopted only in part after the lapse
of many years. Their most imaginative suggestions have fallen largely upon deaf
ears. This historical truism is worth stressing in relation to the evolution of
ideas about the nature and scope of adult education so that we may not lose
sight of the invaluable legacy of the pioneers. As long ago as 1919 the report
of the Minisiry of Reconstruction, Adult Education Committee, in Great Britain
enunciated the principle that learning was both "necessary and life long". Dur-
ing the first few years after the foundation of the Union of Soviet Socialist
Republics, Lenin constintly stressed the neces:2ity of educating the whole adult
population for social reapomibility. The Montreal Conference, as we have seen,
reiterated that principle and defined the aims and scope of adult education in
the widest possible terms. Thus, in 1972, to envisage adult education playing a
major part in the lives of men and the domestic policies of nations is not at
all new. What is new is the fact that the vision at last shows signs of becom-
ing reality.

21.3 What happened in the 1960s to enhance the importance of adult education?
The answer is that social, economic, political and ecological changes,

%3
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accelerated by a flood of technological innovations, forced more and more policy-
makers to the conclusion that life in the modern world for the great majority of
people is becoming intolerable without the appropriate knowledge, skills and atti-
tudes to cope with it.

Increasing awareness that learning throughout life is essential not only
for economic success but to a better way of life in a better sotlety has
marked the last decade. During its troubled years many a thought-leader
has changed his perception of adult education and continuing education
from a pleasant hobby to fill the leisure hours of the middle-class to an
essential for national survival. (United States of America)

This conclusion has led to a reappraisal of the traditional r8le of educa-
tion in generai and of adult education in particular. Education in general is
no longer seen as essentially static and terminal, but truly as "necessary and
life long", as funetionally related to the business of living.

The effect of sccial awakening and increased competence in the making of a
livelihood resulting from adult education is understood by many people.

(Republic of Korea)

It is the object of adult educationists that their work shouid bhe conceived
of as part of social policy and planning, and efforts have been made to
bring it into closer relationship with both the school system end cultural
and economic life. (Finland)

Initial education is no longer considered as an adequate preparation for
1ife. The education of adults 1s perceived as a potentially powerful instrument
of innovation and change.

Adult education in the present Burmese situation has ... become an impel-
1ling necessity. It is adult education alone which can help the country to
attain full nationhood. 1In fact, it can be stated that Burma's future lies
in the education of her people and to achieve this end all educational
provision and programmes have been integrated with economic development.
(Burma )

21.4 Towards the end of this chapter it will be convenient to consider the im-

plications for adult education of attempts to implement the life-long learn-
ing concept. First, however, it will be necessary to analyse in more detail the
various reasons why much more attention has been paid to adult education since
the Montreal Conference. These reasons involve:

1. National and community goals.

2. Individual needs and problems.

3. Harmonizing communal and individuel interests.
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22.1 Adult education and national goals

In an increasing number of Member States governments are perceiving adult
education as an instrument which must be used to help promote community action,
forge national unity and generally improve the human condition. In the develop-
ing countries the emphasis is on economic development and national integration.
In the developed countries the economic aspect - training for industry and com-
merce - 18 also important but overshadowed by the necessity of dealing with the
threatening social problems which seem to accompany material progress. In both
types of country it is realized thet suitable educational schemes are required
in order to produce a large pool of ability, to induce chenge in adult behaviour
and to assist communities tn counter the deleterious eftects of modernization.
"Not only individuals but also groups are seen as objects of adult education in
order to change not only the personality but also the social situation itself."
(The Netherlands)

22.2 Nation building

In developing countries unprecedented interest has been aroused in the con-
tribution which adult education can offer to the total process of nation-building.
"Singapore's main social objective lies in nation-building, national identity and
social cohesion." (Singapore)

Adult education in Ghana embraces the total life of the nation - to build
up a viable democratic State, to reduce the tensions of ethnic conflict, to
change values and attitudes to meet the novel challenges of a developing
nation, to bring government and people together in the process of recon-
struction. Emphaais now, however, is on rural development and the involve-
ment of the people in the process. (Ghana)

In countries where national resources are meagre, governments can scarcely
afferd to finance adult education programmes except in so far as they are rele-
vant to national development plans for increased economic production.

At this stage of Kenya's development, education 18 much more an economic
than a social service. It is our principal means for relieving t{he shortage
of domestic skilled manpower and equalizing economic opportunities among all
citizens. (Kenya)

When there is a shortage of skilled manpower, the adult populaiion must be
trained to become more productive. In drawing up schemes for economic develop-
ment, for example, building dams or cpening factories, it has become vital to
take into account the mumbers and quality of the workers who will he required.
In Nigeria, the impact of adult education

is considerably shown in new farming techniques which have increased pro-
ductivity in agriculture and in better marketing of produce through co-
operatives. Besides, the expansion of vocational institutions and trade
centres has ensured better skilled people for industry. (Nigeria)

it




¥

CONFEDAD/Y4 - page 16

But nation-building does not depend on economic progress alone, it also
necessitates the formation of informed, articulate and active citizeus and of
new institutions.

To make the people aware of their rights, their obligations, and the need
to participate in all the country's activities. (Guatemala)

Tanzania has adopted the policy of "education for self-reliance'.

In countries faced with ethnie, tribal and linguistic divisions there is
the additional need to consolidate naticnal unity. Thus in developing countries
adult education programmes are mainly designed to train agricultural and indus-
trial workers or to produce discriminating citizens or to achieve both ends
simultaneously.

22.3 Rural development: a special case

Towards the end of the sixties concern mounted in underdeveloped countries
about the impoverishmeni of rural areas and the urgent need for agrarian reforms.
Even though multitudes of people throng annually into urban areas, the over-
whelming majority of people in the Third World continue to live in small vil-
lages and isolated homesteads. The relevance of adult education to rural de-
velopment was fully recognized at the Pan African Conference held at Kericho,
Kenya, in 1966, as the following two quotations make clear:

One of the chief tools with which to achieve ... rural transformation 1is
education and training in their many forms - as muck the education of the
adult farmer in new techniques and attitudes, as much training in co-

operation and the management of credit, as mmuch the education of women as

the education of child.:en and adolescents in formal schools and univer-
sities(1),

... 8 more significant contribution to rural development can be made by a
more strengthened, more clearly thought out and effectively co-ordinated
educational service to adults, than by alteratio?s in or expansion of the
existing system of primary and secondery schools 2).

Agencies administering international aid have also begun to treat rural de-
velopment as a top priority. The World Bank %s currently financing a study of
the value of non-formal educational activities in the rural areas of Africa.
The Overseas Development Administration in the United Kingdom has decided to
give high priority to rural development when allocating technical assistance.

Though the chief Justificatior for rural development is to alleviate the
effects of under-nourishment and disease by raising rural incomes, it is notice-
able that many countries which seemed for a time to be trying to achieve all-
round economic growth are now persuaded that national prosperity depends first
and foremost upon the maximum utilization of land resources.

(1) J.R. Sheffield, ed., Education, Employment and Rural Development (Nairobi,
1971) p.3.
(2) 1bid., p.22.
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Agriculture has tended to lag behind other sectors of the economy in prac-
tically all underdeveloped countries, but still absorbs the greater ?ast
of their populations, and will long remain the basis of their economy 1 .

One arm of the campaign to enlarge agricultural yields is to improve the
standard of technical agricultural education. Recognition of this economic
truth nas led countries such as Cuba, The Philippines and Senegal to concen-
trate their educational resources on rural as opposed to urban development pro-
grammes.

During the decade 1960-1970 the Adult Education programme was mainly geared
to economic objectives, especially "the Green Revolution" and the uplift-
ment of the conditions of the peasantry. Programmes of further education
were sponsored mainly by the Department of Rural Development, through a
village leader training programme. (Ceylon)

Throughout the Indian sub-continent the implications of "the Green Revolu-
tion" for adult education have been profound. In 100 districts of India, for
example, a new Farmers' Training and Functional Literacy Project was launched
with the assistance of UNDP, FAO and Unesco. The early success of this proJject
has pointed to the need for similar functional educational programmes wherever a
technological breakthrough occurs in an economically backward country with a
high agricultural potential.

Some highly industrialized countries also stress the importance of educa-
ting their rural populations:

Adult education plays an important part in solving a number of problems
connected with the development of agricultural production, through the gradual
elimination of substantial differences between town and country and the accom-
panying changes in the rural way of life. Particular attention is therefore
given to the State system of upgrading agricultural workers, people's agricul-
tural universities, and rural schools for adults. Experience shows that a rise
in the educational level of the rural population has a positive effect on labour
productivity. (Union of Soviet Socialist Republics)

22.4 Educational planning

In many countries adult education is beginning to profit from a rising pre-
occupation with educational planning. Proposals to reconcile the goals of edu-
cation with national, economic, social and political goals often revezl that the
public investment in certain sectors of the formal sphere of education is unpro-
ductive or indeed counter-productive. By contrast it is discovered that an in-
vestment in certain types of adult education might well produce economic gains.
Alike in government publications, in-training manuals and in the deliberations
of professional staff at conferences and seminars, a constant refrain is the
under-employment of human capital and hence the necessity of investing in the
continuing education of men and women:

(1) De wilde, J.C. et al, Experiences with Agricultural Development in Tropical

Africa, vol. 1 - The Synthesis (International Bank for Reconstruction and
Development, 1967).




CONFEDAD/Y4 - page 18

All those citizens who improve their education make a notable contribution
to the economic advance of our country. (Bulgaria)

22.5 Selecting priorities

Since educational planning is largely a matter of matching resources with
specific national goals, it has enforced the selection of priorities. Govern-
ments have hal to face the following auestions: when resources are severely
limited, who shall be educated? Should the emphasis be laid upon educated
élites or under-privileged groups? Should rural areas be given preference over
urban areas? Should support be restricted to specific types of programmes? The
very process of raising such questions and trying to seek rational answers has
proved to be of incalculable benefit to adult education in two ways: (a) it has
made planners aware of the untapped productive capacity of the adult population;

(b) 1t has forced them to look at adult education as a key factor in national
growth.

One very striking illustration of governmental recognition of the practical
social and economic value of adult education has been the switch of emphasis
from general literacy to functional literacy programmes. Functional literacy
programmes are discussed below (see page 107). It is sufficient at this point
to stress that they fit in with overall development plans and entail focusing
upon local areas and economic sectors which have nigh development potential.

22.6 Solving community problems

Educating adults as a means of dealing with collective local and national
problems is by no means confined to the developing countries. On the contrary,
the ugly manifestations of affluence have been causing many governments and many
communities in the more industrialized countries to turn in desperation to what
are essentially adult education devices as a means of combating them. The chief
contemporary social evils have been given widespread publicity: poverty amidst
plenty; urban decay; racial conflicts; loneliness; anomie; alienation; the
generation gap; drug-taking; contempt for normative social behaviour. In more
than one country the breakdown of social disorder has reached a critical stage.
The blame for this social malaise has been ascribed to a2 lack of social planning
and tne inadequacy of existing educational systems. It is generally agreed that
the root of the trouble lies in the decline of regional ties, the break-up of
communities and the nuclearization of the family. The question has arisen, how
is a comwunity spirit to be restored? The most hopeful solution has been to
apply the community development principle, tlready widely adopted in under-
developed countries, of stimulating people to tackle their soclal problems
through political and co-operative action and to evoke the idea of the educeative
community, in which learning tekes place in the community as a whole.

In order to improve social relations, all citizens must take an active part
in conducting the affairs of the State and in providing guidance for eco-~
nomic and cultural construction. In order to do this they must be trained
for practical activity in the Soviets and other State institutions, and in
trade unions and other public organizations, in the realm of control by the
people, and the safeguarding of public order, in co-operatives and so on.
(Union of Soviet Socialist Republics)
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... the processes by which the efforts of the people themselves are united
with those of governmental authorities to improve the economic, social and
cultural conditions of communities ... (it is) made up of two essential
elements: +the participation of the people themselves in efforts to improve
their level of living with as nuch reliance as possible on their own initia-
tive and the provision of technical and other sources in ways which encour-
age initlative, self-help and nmutual help and make these more effective(l.\.

In the sphere of community action a new function for adult education has
been indicated. Programme planners have started to identify the problems that
beset the communities which they serve with a view to devising courses and pro-
Jects which may help to solve them.

Like her neighbour to the south, Canada is confronted by the problem of
poverty and social disintegration in the downtown area of major urban com-
plexes. Citizen organization (animation sociale) techniques have equipped
groups of citizens to realize what thelr problams are, to organize them-
selves and to make thelr needs and interests known to the decision-making
authorities.

The community action epproach 1s envisaged as the action which will make an

effective impact on ... poverty issues. (St. Lucia, British East Caribbean
Group)

25.1 Individual needs

In the past adult education programmes were often designed to satisfy the
individual as such rather than the individual as a person with community respon-
sibilities. But it was largely a question of allowing him the opportunity to
study the formal curriculum of the schools and the universities. There is now a
positive movement, however, dellberately to construct programmes which will
directly correspond with the different needs of adults at different stages in
their lives by giving them the knowledge which will enable them to make rational
decisions and the skills which wil) =nable them to function efficiently in per-
forming their changing réles. Thus tle Dominican Republic suceinctly states:
"Adult education programmes help ind:viduals to solve the problems posed by
everyday 1life". The United States of America is more explicit:

The thrust of social, ecomomic and political objectives as served by adult
education might be indicated by saying that it concerns itself with the
life r8les of the American - his r8le in his family, his relation with
other cltizens, his own personal development, increasing his Job skills,
meking his leisure more meaningfui, bringing him into the mainstream of
public life by political and soclal activity, educating him as a consumer,
taking his mind (i€ not his body) outside of his natisnal boundaries and
making him something of a citizen of the world and (since millions watched

on T.V. a man walking on the surface of the moon) a citizen of the universe.
(United States of America)

(1) U.N. Economic and Social Council Official records of the 24th session
(E/2931) Annex III, o. 14 (1956).
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Japan is concerned about the mental health of the individual:

What is most important in a materially affluent society with abundant in-
formation and leisure is "mental affluence". Ways of overcoming alienation,
restoring humanity, developing ability to make wise choices and finding a

life worth living must be sought and the r8le of social education in %his
regard is vital. (Japan)

This movement to relate eadult education programmes to specific individual

needs has been mainly inspired by public demand. Professional adult educators

! have also become more sensitive to the particular needs of individuals and have
shown a readiness to experiment with new approaches.

25.2 Social Justice

Several Member States have long believed that every effort should be made
to guarantee equality of educational opportunity to each and every citizen. At
the very least every person should be entitled to a recognized minimum of educa-
tion, and as the prosperity of a nation grows so it should raise the educational
level of the whole population. This conviction has undoubtedly geined much
wider acceptance since 1960. Simultaneously, it has become abundantly clear
that it is not sufficient simply to introduce universal primary education for
children who grow up in deprived areas seem doomed to gain scant benefit from
attending school so long as the environments in which they live and the hostile
or negative attitudes of their parents towsrds education militate against their
learning to some purpose. Governments can deal with this problem only by initia-
ting majJor reforms. Meanwhile, soclety owes it to adults who went to schools in
deprived areas to compensate for the inadequacy of their early education.

Continued efforts must be made to attract more people to adult education
and education extension, especially the poorly educated. The main lines
of approach are expected to be various kinds of outreach activities
which may help, among others, those with weak educational motivation to
start to study. (Sweden)

It is also realized that by raising the educational level of parents there
is at least some prospect of improving the educational standards of the present
generation of children. The Federal Republic of Germany is notably concerned to
promote parent education.

23.3 Emphasis on adult learning

The new concern to meet the day-to-day needs of individuals and societies,
allied with a growing recognition that most learning takes place informally vut-
side the school framework, has led to an unprecedented emphasis on the uniqueness
of each person as & learner. Adults want to learn specific things at different
stages in their lives: a mother wants to be able to talk intelligently to her
children about what they are learning at school; & worker wants to master new
skills so as tco put himself in line for promotion or another Job; a citizen
wants to play a more useful rdle in his commnity. Up to the present time, edu-
cation has been more or less teacher/subject oriented especially at the lower
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level where the great rmzes of the people are involved. The stress has been upon
acquiring and memorizing !nformation. Children and grown-ups have been expected
to learn at a2 pace and under constraints beyond their own control. Now educa-
tionists are beginning to insist that education must become learner-centred;

the learner must decide for himself what stimull he will respond to and control
his own responses. But if he 1is to learn effectively, he must know how to make
optimum use of the most up-to-date learning tools available to him. So the main

object of education is to assist people to become self-motivated and self-
directing.

23.4 Adult learning capacities

Ethical, social and economic grounds for endowing adult education more
generously have been reinforced by a growing realization of the durability of
the learning capacity of adults and the fact that multitudes of adults who
gained little benefit from their initial schooling or who never went to school
at all are fully capable of profiting from educational opportunities. Although
the mental reflexes of adults may slow down as they age, their powers of intel-
lactual reasoning increase if regularly exercised. Among psychologists and pro-
fessional adult educators it has been common knowledge for many years that, sub-
Ject to a few minor qualifications, adults can learn as effectively as the young,
but it is only recently that this knowledge has begun to percolste throughout
society. Slowly but surely, among the lay public as well as among officials, #
the adage that you cannot teach an old dog new tricks 1is being discarded and
with it the conviction that to spend money on educating adults is wasteful.

23.5 The right to leisure

For many inhabitants of the world leisure is a meaningless concept. In

technological societies, however, in which the working week is shortening 2nd

the length of holidays increasing, leisure is now treated as a right rather than
a2 privilege and this has had a pronounced impact on the scale of demand for adult
education in two respects. PFirst, many people wish to use some of their leisure
hours for satisfying intellectuzl and aesthetic tastes or for acquiring skills

or for studying in order to obtain better qualifications. As a result, they are
making heavy demands on adult education agencies. Secordly, as leisure comes to
be seen as a right, so taxpayers clamocur for improved leisure-tine facilities,
including better educational and cultural provision - more evening schools, more
opportunities for part-time degree study, more arts and crafts centres and so on.

24, Reconciling communal and individual needs

2l.1 A serious problem facing many countries is that the aims and policies of |
the public authorities do not appear to coincide with individual wants and

aspirations. In the developing countries this imbalance usually involves groups

of people, large and small, actively or passively resisting governmental reforms

and thereby retarding national development. In some developed countries it

takes the form of a breakdown of communications between the people and their

locally and nationally elected representatives. The former feel powerless to

influence decisions affecting their personal lives and their environment; the

latter complain that the people protest in private but do not voice their griev-

ances through the recognized constitutional channels.

1
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... the problems of living in a newly industrialized and urbanized welfare
State, with its related conflicts between the achievements of technical and
economic development versus existing socio-cultural value orientations, in-
creasingly called for attention. In the course of transformation towards a
newly conceived pluralistic society the authority of the State, the church,
industry, schools and universities has been increasingly questioned. (The
Netherlands)

24.2 In both developed and developing countries attempts have been made to fill

this communications gap by encouraging the practice of self-help or partici-
patory democracy, that is, the formation and development of local groups, con-
scious of their rights and duties. Such groups need guidance, hLowever, in how
to operate effectively and where %o seek information. The signs are that the
lines between adult education and community development are becoming blurred amd
that the weight of effort in many adult education agencies is being shifted to-
wards community-oriented programmes. In Czechoslovakia,for example:

a considerable section of the programme of out-of-school education is
fourded on a poll of public interests and aims at harmonizing and meeting
individual interests or group interests with the interests of the entire
society. It ls for this reason that this sphere ccmprises the widest range
of varied forms and covers bractically all spheres of social and cultural
life. (Czechoslovakia)

24.3 It is to be noted that undue emphasis upo.: collective needs may threaten
the intellectual freedom of the individua.:

At the theoretical level it was disputed how far the demands of the economy
should be allcwed to determine the planning and control of education and
how far on the other hand such dependency was Jetrimental to liberal study,
to the development of the student towerds critical independent thought.
(Finland)

25. The content of life-long integrated learning

25.1 The idea of the d=2sirability of life-long learning is not new. It was taken
as axiomatic by Chinese and Indian savants millenia ago. In the eighteenth
century Goethe wrote: "Our forebears could manage with the instruction they had
received in their youth. But as for us, we must begin our studies again every
five years if we do not wish to become ocut of date". But Goethe and the savants
represented an &lite. What is new is the democratic attempt to relate life-long
learning to the satisfaction of all individual and community needs and its
sudden emergence as a global principle.

What is meant by the phrase "life-long integrated learning"? The connota-
tion of "life-long" is not that people should experience organized learning from
the womb to the grave but that from the age of two or three until death comes they
should have access to opportunities for learning. There is no other Justification
than tradition and expedience for assuming that education should be restricted
to a limited span of unbroken learning during childhood and adolescence. At dif-
ferent times in their lives pecple have different needs and at any given moment
they have a variety of needs.

Ay
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By the word "int.egrated" three things are implied. First, that pre-primary,
primary, secondary, further, higher and adult education should be seen as consti-
tuent parts of a unified national education system. Secondly, that formal educa-
tional institutions and all the media through which people learn should be made
complementary, that the school, for example, be recognized for what it is - one
educational agency among many, including radioc and television.

The reconsideration of a conception of adult and non-adult educztion as a
functional whole consisting of interlocking standardized units ("credit
system"), where the educetion of adolescents and adults is a unity, while
lookinz upon education as a continuing process. (Austria)

Thirdly, it is essential to integrate work and leisure.

The crucial word is "learning™, which has to be sharply distinguished from
the word "education" in its traditional usage. It highlights the fact that edu-
cators should not simply be concerned with the transmission of information from
a teacher to a pupil but with the needs of learners who monitor their own re-
sponses and know how to make use of the latest learning tools. The objective is
to equip the learner with effective methods of thought, adaptive social atti-
tudes, the ability to discriminate, to select options and to be critical.

25.2 For many years adult educators and community workers have advocated the
necessity for life-long learning. In a speech delivered at a conference on

Education in the Seventies: National and International, held in New York in

1970, Mr. M.S. Adiseshiah, the then Deputy Director-General of Unesco, declared:

Indeed I am certain that the concept of life-long education would have
never been formed as an originel approach but for the tremendous expansion
of adult education which took place in the course of the last decade in
some of the more developed countries, like the Scandinavian countries,
United Kingdom, Union of Soviet Socialist Republics, Czechoslovakia, Canada,
France, to quote only a few of them, and in the developing countries, mgre
recently, in the form of literacy campaigns snd community development(1 .

Mr. Adiseshiah also pointed out that:

out-of-school groups have long known and used the teaching and learning
methodology of life-long education which is viow invading in-school education.
These methods which are traditional to out-of-3chool education include: in-
dependent study, work study programmes, community service, functicnal learn-
ing group interaction, learner-oriented instruction, self-evaluation, student
participation in design of courses, differentiated staffing, flexible
scheduling, use of businessmen and eagineers i:s lecturers, varied cycling,
multiple entry, etc.(1l).

But if the advent of the life-long learning concept is a tribute to the
pioneering task performed by adult education, it has also raised problems for
its future development. To begin with, there remains in many quarters the

(1) Extracts from a speech on Education in the Seventies: National and Inter-
national delivered in New York in 1970.

el
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difficulty of distinguishinz life-long education or l'éducation permanente, on
the one side, from adult education on the other. The difficulty seems to stem
from the fact that before its general adoption the term life-long education was
equated with continuing education, an alternative term in some places tor "adult
education", since it implied, education persevered with after the completion of
formal schooling. More seriously, it was equated with the traditicnal view that
the sole or overriding function of adult education was to remedy the deficiencies
of formal schooling. To overcome the difficulty it has now become necessary for
all who use the term to construe it as comprehending every single form of educa-
tion from pre-primary school to adult education. A model has been suggest.ed
which deplicts education as having a vertical and horizontal dimension: verti-
cally it is a continuum taking a person through ali the chronological stages of
pre-school, primary school, secondary schuol, higher education institutions and
adult education; horizontally it makes available to him not simply the tradi-

tional curricula and methods of the schools but a whole variety of learning re-
sources.

The second problem is that at the very moment in time when adult eduzetion
has at least been identified as a branch of the gsneral field of education, it
is at risk of being swamped by the attempt to work out the implications of life-
long learning for formal education structures. Already there is some evidence
that efforts to apply the life-long learning principle to educational practice
are belng made without reference to specialists in adult education.

26. A more precise yet more comprehensive definition

26.1 Almost simultaneously with the dissemination of the concept of life-long

education a number of leaiing adult educators have been co-operating to
produce a more precise definition of their field of study. They have been in-
spired by two main motives. The first is to provide a common basis for the
exchange of ideas and information both at the national and the internatio.al
level. The second is to isolate adult education as a phenomenon which can be
the object of academic study. As a result of their efforts the following de-
finition has been put forward:

Adult education 1s a process whereby pesrscans who no longer attend school
on a regular and full-time basis (unless full-time programmes are especi-
ally designed for adults) undertake sequential and organized activities
with a conscious intention of bringing abovt changes in information, know-
ledge, understanding or skill, appreciation and attitudes; or for the
purpose of identifying and solving personal or community problems.

Defined in this way, adult education would include: 1literacy and funda-
mental education; vocational or Job training; education about health,
consumer and family problems as well as education about physical and per-
sonal development; literature, art, drama, and other cultural programmes;
community development, social education, and commnity organization;
political and civic education; religlious or economic elucation; and a

vast variety of other educational programmes designed primarily for
adults(1).

(1) A.A. Liveright and N. Haygood, eds., The Exeter Papers (Boston, 1962), p.8.
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Another definition runs as follows:

In descriptive terms the expression in its broad sense designates any
organized activity whose purpose is to foster in the adult (by which we
mean one who has left the regular educational system) the development of
attitudes, knowledge and skills and the internalization of values that will
equip him or her to perform his or her r8le in society in a more or less
critical or creative fashion, as the case may be. In other words, any or-
ganized activity that enables the adult to obtain the necessary information
and training to pursue personal and collective goals. Adult education,
then; goes far beyond the frontiers of conventional academic training. It
includes vocational training, leadership training, citizen organization and
mass education, and is dispensed in the public and private educational sec~
tors, in business and industry, or by voluntary agencies. (Canada)

26.2 Two criticisms have been made of such definitions. One criticism is that
they do not adequately allow for the close inter-action between adult educa~
tion and social, economic and political development which is characteristic of
Eastern Europe and the developing countries. The second criticism is that, 1if
such non-formal educative influences as the radio, television, community centres
and the churches are to be regarded as playing a substantial r8le in adult educa-
tion, it is essential to identify, study and purposefully control their uses.

We suggest that the "status" of informal Adult Education be recognized as

of equal importance, effectiveness, and as necessary as formal adult educa-
tion. (Ireland)

Defenders of the more narrow definition argue that a line must be drawn
somewhere not only i:r the sake of academic inquiry but also for the sake of ad-

ministrative efficiency. The important thing is that no one seriously disputes
three premises:

(a) an adult is Judged to be someone who has entered upon the responsibili-
ties of maturity, including contributing to the economy either through
the family or the community at large, and who is beyond the age at
which the majority of those who go to school would normally leave.

(b) adult education is coricerned not only with the continuing intellectual
development of the individual but also with his command of occupational
skills, not only with personal needs and problems but also with civic
needs and problems.

(¢) adult education agencies are primarily concerned with systemstic learn-
ing activities but neither they nor government departments can afford
to ignore the value of non-formal learning.

26.3 The above definition has been supplemented by a successful attempt to clas~
sify the content of adult education in respect of the whole gamut of human
needs that it may be called upon to satisfy. These needs are as follows:

1. Remedial Education: Fundamental and Literacy Education (A prerequisite
for all other kinds of adult education)
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2. Education for vocational, technical and professional competence
(This may either be to prepare an adult for a first job, for a new Job,
or continuing or further education for an adult to keep him up to date
on new developments in his occupation or profession).

3 Education for health, welfare, and family living (including all kinds
of health, family, consumer, planned parenthood, hygiene, family rela-
tions, child-care, etc.)

4, Education for civic, political, and community competence (including all
kinds of educational programmes about government, community development,
public and international affairs, voting and political education etc.)

5e Education for self-fulfilment (including all kinds of liberal education
programmes, education in music, the arts, dance, theatre, literature,
arts and crafts, whether brief or long-terni. All programmes which are
aimed primarily at learning for the sake of learning rather than to )
achieve the other aims included in the other four categories above)(l).

26.4 As a generalization it is now safe to say that the broad concept of adult

education advanced at Montreal has gained widespread acceptance among pro-
fessional adult educators. The suggestion of an antithesis between a technical,
and a liberal education is generally rejectied. The vocational versus non-

vocational issue which used to bedevil international conferences 1s almost a
dead letter.

26.5 It must be stressed that while leading professional adult educators have
arrived at a sharper definition of adult education and have classified the
activities of their field, much confusion about its scope and functions still
remaeins in the minds of many professional workers as well as in lay minds. In
several countries the tendency persists of equating adult education with a par-
ticular programme such as literacy or vocational training or evening secondary
schools. Some government officials, often employed in ministries of education,
are far from clear what adult education constitutes. The continuing use of a
variety of terms to describe its sphere of actlon, for example, social educa-
tion anl further education, still gives rise to misunderstandings especially at
the level of international meetings. Some people seem to be trying to distin-
guish between education geared to qualifications and so-called "non-formal edu-
cation”. Others argue optimistically that the whole problem of definition and

terminology will become irrelevant once the idea of life-long learning has been
universally adopted.

27. Continuing deficiencies

In many respects, then, the period between Montreal and Tokyo has been one
during which many of the proposals long voiced by the vanguard of professional
adult educators have been implemented to a greater or less degree. Adult educa-
tion is visibly less of a marginal branch of education. In several countries
the scale of government support and the rate of public participation are highly
satisfactory. Even so, two features of national pclicies towards adult educa-
tion and one feature of the pattern of participation continue to cause concern.

ils Liveright and Haygood, op.cit., p.9.
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The first feature is the reluctance of governments tu treat the education of
adults in practice as an integral part of the State's provision for education.
"However, it still remains to persuade certain elements in the administration
that the education of adults has an important réle to play ..." (Nigeria)
"One is afraid that a number of promising developments with respect to the

education of adults will stagnate" (The Netherlands). The second feature is
the persistently low level of financial support.

Adult educators in most countries also face tie vexing truth that only a
small segment of the population is touched by their provision, a segment which
unfortunately corresponds to the educated €lite. The problem of how to assist

the mass of people who have experienced lititle or no education is currently the
dominant concern of adult educators almost everywhere.
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CHAPTER II

STATE RESPONSIBILITY, LEGISLATION AND CO-CRDINATION

28. Responsibility of the State

28.1 In many Member States the provision of adult education has evolved haphaz-
ardly, without much, if any, official financial support and in isolation

from the central educational system. The result is that no immediately recogni-
zable pattern is usually visible and the co-ordination of activities is minimal.
In the United States of America the link between providing agencies "defies clear
and orderly explanation". In common with many governments the Finnish government
has so far deliberately allowed adult education to flourish spontaneously, apart
from lightly exercised supervision:

"Free civic education work" is a term often used in Finland in speaking of
adult education. Particularly important here is the word "free": it indi-
cates that education ocutside the schools, university and vocationel schools
proper depends wainly on the activeness of the citizens themselves.

Soclety plays a small a r8le as possible in this work and gives adult edu-
cation maximum internal freedom. The laws and statutes on this usually con-
cern the financlal support offered by society, while the work itself is left
to those concerned, the State merely keeping a reasonable eye on standards.
(Finland)

28.2 Today, however, the sheer quantity and complexity of the educational needs

of adults require that an appropriate service should be organized on a
nation-wide scale as comprehensively and efficiently as resources will permit
and in unison with the school system. No longer is it practicable to rely upon
unstructured, unco-ordinated and largely amateur effort.

While we realize that a national system of contirnuing education will not
solve all out national problems, we are sure that none of them - poverty,

automation, expanding knowledge or economic growth - are at all solvable
without such a concept. (Canada)

Bolivia sums up the consequences of not planning: "The absence of adequate
planning and the shortage of economic resources were obstacles to the development
of literacy between 1960 and 1970". It follows that the active intervention of
governments has become imperative. Poland refers to the need "to establish an
organ endowed with the right to direct the whole field of adult education”.

It does not follow, of course, that the provision of adult education should

be a State monopoly but rather that the State should ensure that adequate provi-
sion 18 made by one means or another.

29. The returns to adult education approach

29.1 From a national stardpoint it is no longer possible to consider the provi-
sion of State education in isolation from the general goals of economic,
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political and social planning. This 1is particularly true of economic and social
growth and development. The public and private investment in capital goods has
to be simulteneously and adequately supplemented by a parallel investment 1in the
supply of knowledge and skills among the working population, for when skilled
persons are wanting, economic and social progress will obviously be impeded.
During the Sixties theve was thus growing interest in the conception of purpose-
ful planning of national education systems.

29.2 The emergence of this interest has affected the specific provision of adult
education in two ways. First, it has exposed the inherent inter-dependence
of the several sectors of education. Secondly, it has pointed to the necessity
of raising the overall efficiency of the working population by devising effective
policies for human resource development. In turn, this has caused many govern-
ments to plan publicly financed adult education progrsmmes, @specially in the
area of industrial training, within the context of projected manpower require-
ments. The urgent need to raise the productivity of agricultural workers in de-
veloping countries has been particularly recognized; significantly, it was only

in 1970 that the first world conference on Agricultural Education and Training
was held in Copenhagen.

29.3 In brief, what economists term "the returns to education approach” is becom-
ing a feature of the national planning of education.

30. legislative measures

30.1 To professional workers in the field and to a growing band of public of-
ficials it has long been evident that no adult education service will pros-
per unless underpinned by solid financial support from the central treasury and
mandatory laws and regulations specifying the minimum standards to be maintained.
Experience has shown that regulations recommending but not enforcing official
support carry little weight with ministries of education and virtually none with
local government authorities. During the Sixties there were welcome signs that
a number of governments were prepared to make statutory arrangements both to
raise the status of adult education and to co-ordinate the activities of govern-
mental and, where appropriate, non-governmental agencies. Some Member States
have set up statutory Adult Education Boards; others have appointed working
parties to investigate the whole field of adult education and to make recormenda-
tions regarding its administration. In Japan, for instance, the Social Educa-
tion Council published in 1971 a Report of Social Education in a Rapidly Changing
Society, which incorporated the findings of a far-reaching investigation.
Australia suggests the need fcr a searching national survey. The remit of an
Advisory Council on Adult Education, recently appointed by the Ministry of Educa-
tion and Culture in Israel, is to reappraise "the existing situation, the outlin-

ing of policy and the study of particular problems in the field of adult educa-
tion in Israel". (Israel)

30.2 Few Member States have so far promulgated legislation formally prescribing
statutory support for adult education. In the Union of Soviet Socialist
Republics and in the other socialist countries of Eastern Europe adults up to the
age of 35 or thereabouts are legally entitled to take advantage of any course or
courses offered by the State system of education for which the: are academically
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eligible and for which places are available. In Norway, State support for a

comprehensive system of adult education was guaranteed by Stortingsoroposjon
nr. 92 of 1964,

The adult training is aimed at giving each individual the best possible
opportunity during his adult life to satisfy his desire for knowledge and
to qualify him for his vocation and community life in general. (Norway)

In Baden-Wirtemberg in the Federal Republic of Germany the Gesamt Plan fir
ein Kooperatives System der Evwachsenenbildung issued by {he Kultur Ministerium
envisages adult education as a major institutional concern of the overall educa-
tional system, having a high claim on public finance. In some countries legis-

lative acts have been passed in support of specific types of programme. In the
United States of America for instance:

During the decade the Congress passed more than twenty pleces of legislation
in support of adult education. In the Higher Education Act of 1965, the
Congress encouraged higher educational institutions to form partnerships with
thelir communities, to mount educational programmes directed to problems of
housing, land use, recreation and adult educetion (United States of America)

In Costa Rica the law states that "technical education is open to all those

who wi?ri to pursue a career of a technical or vocational nature at the middle
level® o

30.3 In several Member States there are laws relating to literacy. In Turkey
for example:

According to existing laws, employers employing about a hundred employees
are required to provide adult education and literacy courses for their
employees. (Turkey)

30.4 Several Member States have passed laws affirming equal educational rights
for women. In Italy men and women have now been placed on the same footing
a8 regards educationel rights and there 1s no legal impediment to the access of
women to all types of technical and vocational education. The Hungarian Minis-
tries of Education, Labour and Health "...emphasize that the Constitution ...
gives women enual and identical rights with men and that this equality is car-
ried through in the Statutes governing the educational system and the various
types of educational establishment". The Constitution of the Polish People's
Republic (25 July 1962) states that "women enjoy the same rights as men in all
fields of public, political, economic, social and cultural life. This equality

is guaranteed by equality of access to employment and education, and by legisla-
tion protecting mothers and children"(2),

(1) Unesco, Comparative Study on Access of Girls and Women to Technical and
Vocational Education ZParis, 19355, p.l2.

(2) ibid., p.l2.
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31. Legislation relating to work release and paid leave

31.1 One way in which governments can encourage the educational aspirations of
adults is by compelling employers to allow their employees time off for
study on paid leave( 1g The I.L.0. conceives paid educational leave:

“..o as freeing wage earners and salaried employees for various educational
purposes during their normal working time, for specified periods and with-
out loss of income, granted under statxstory provisions, collective agree-
ments or other types of arrangements

Appropriate laws exist in Belgium, Canada, Czechoslovakia, Denmark, France,
Federal Republic of Germany, Hungary, Poland, Romania, U.S.S.R. and Yugoslavia:

Chapter X of the "Fundamentals of the Legislation of the Union of Soviet
Socialist Republics and the Union Republies Concerning Labour" provides
for privileges for workers and employees combining work with study. Accord-
ing to Article 84 of the "Fundamentals", persons studying in schools for
adults while continuing their production work have the benefit of a shor-
tened working week or shorter daily working hours and continue to be paid
the normal wages. (Union of Soviet Socialist Republics)

There are numerous facilities for helping adult learners. The main one is
that tuition is completely free. We have a system of fellowships for work-
ers which 1s planned according to the requirements of the development plan
and of the merits of the candidates. There are legal measures which govern
paid study leave and help thousands of workers to reach secondary and
higher study levels. There are special working hours for workers who fol-
low university studies. (Cuba)

The government allows manual workers who are engaged in studies a reduction
of the day or week without loss of salary, and supplementary paid leave
during the period of intermediate and final examinations. (Ukrainian
Soviet Socialist Republic)

The Federal Republic of Germany is prepared under the terms of the Federal
Law to Promote Employment to offer "extensive compensation for expenses and loss
of pay or income. Family maintenance is also to be ensured during this period .
Compensation amounted to a mere DM 4.6 million in 1962 but had risen to DM 572.3
in 1970. The total expenditure on compensation for 1971 reached the high order
of approximately DM 1,000 million.

31.2 Uniquely, in France, the legislation relating to paid leave recognizes the
individual's right to undertake full-time training for his own benefit
rather than that of his employer.

(1) It is significant that the International Labour Organisation has included
the question of paid educational leave in its agenda for the session of the
International Labour Conference in 1973.

(2) I.L.O., Paid Educetional Leave: Report prepared by the International Labour
Office (Geneva, 1971), p.l

oy ."

[P Pepee




CONFEDAD/4 - page 33

31.3 In some Member States governments recommend employers to facilitate work-
release for their employees but do not constrain them to do so by law. 1In

some countries where such a prescription exists it is, unfortunately, not imple-

mented. In Ecuador, for example, illiterates have the right to one hour per day

off from work in order to attend literacy classes but seldom take advantage of
it.

32. Centralized supervision

2.1 Virtually all governments now accept at least some responsibility for the

provision and control of adult education services. In practice, however,
there are widely varying degrees of government involvement and a gulf between
those governments which regard adult education as important a branch of educa-

tion as any other and a larger number of governments which treat it as a mar-
ginal concemn.

32.2 Clearly absolute separation of adult education and general education ser-

vices is usually impossible if only because it is a very rich country indeed
which can afford to set up free-standing buildings and to employ great numbers
of full-time teachers of adults. The problem of integration is blurred, more-
over, by conflicting interpretations of what it means. Evidently for some coun-
tries it implies neither more nor less than offering adults exactly the same
courses and syllabuses, taught by the same methods, as are found in the schools
or in higher education institutions. Indeed, several countries were obviously
puzzled by the question about integration posed in the Questionnaire, since the
duplication of the school system just described is so unacceptable to them as
not to warrant serious consideration. Some countries, however, interpret inte-
gration as implying the practical application of the life-long learning ideal.
Thus Czechoslovakia regards the education of adults as an organic part of its
global provision of education. And Austria envisages:

The recogniticn of the fact that adult education plays as important a rdie
in the education system as schools and universities, and a closer co-

operation between adult education and the other branches of the education
system. (Austria)

In Yugoslavia, in 1970, the Federal Assembly approved a resolution that
education and social (adult) education should be integrated.

32.3 The relationship between adult education and the general education service
raises an issue of fundamental importance, Four approaches can be discerned:

1. To regard all adult education services as quite distinct.
2. To distinguish between formal programmes for adults which are incor-

porated in the general service, and out-of-school education programmes
which are administered separately.

3. To embody a comprehensive adult education service within the general
service but in practice to finance and administer it separately.
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Other Member States also conceive adult education as being indissolubly in-
corporated within the total educational system.

37. Advantages and disadvantages of separation

37.1 As enumerated in the replies to the Questionnaire the advantages of provid-

ing adult education services independently of the State system of education
are as follows: it permits the pursuit of a broad spectrum of goals; 1t enables
institutions to evolve in response to felt needs and to modify their policies in
the light of changing needs; it improves no limit on the number of institutions
that may operate; it encourages democratic participation; 1t symbolizes the
distinctiveness of adult education and ensures that i1t does not become a poor
relation of the educational system.

37.2 The disadvantages of providing a separate service are as follows: it lends

to the neglect of some types of programme and to wasteful duplication of
others; 1t lends to inefficiency in the use of scarce resources; it lends to
additional expenditure. Malta points out: '"... the financial advantages of the
(integrated) system far outweigh the disadvantages™; when separated from the
State educational system adult education will always be starved of money; it
makes for difficulties in awarding certificates with the imprimateur of the
Ministry of Education or Public Examining Boards; it makes for difficulties in
recruiting competent full-time staff because educators tend to feel insecure
vwhen employed outside the State system.

38, Types of Integration

Divisions of adult educaticn

38.1 The commonest method of integration is to create a division of adult educa-
tion within the Ministry of Education. In the Philippines, which took this

step as long ago as 1947, control and general supervision of adult education on

a nation-wide scale 1s vested in the Adult and Community Education Division of

the Bureau of Public Schools. This Division consists of four sections, each re-

spectively dealing with: promotion; leadership training; research and evalua-

tion; curriculum and publications. There is a hierarchy of supervisors appointed

from the provincial down to the local level, who are required to undergo pre-

service and in-service training. In Cubag

eos there is within the Ministry of Education: five vice-ministries, one of
which 1s that of Adult Education ... (Cuba)

Nigeria states that:

The Central Adult Education Authority should be an important division of
the Federal Ministry of Education - Jjust as the States should have adult
education units in their Ministries of Education. (Nigeria)

In 1968, the Government of Colombia created a division of adult education
vithin the Ministry of Education. Other countries to have done so include
Liberia and Verezuela. Located within the Ministry of Church and Education,
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the Department of Adult Education in Norway is on precisely the same level as
other departments.

38.2 Adult education boards

In relation to the national planning and control of adult education a
notable innovation has been the creation of statutory boards, charged with the
dual function of fulfilling the State's obligation to provide a nation-wide
service and co-ordinating the various agencles in the field.

The Singapore Adult Education Board was constituted by the legislative
assembly in 1960. Its chairman is directly responsible to the Minister of Edu-
cation, who makes an annual grant towards running costs. Besides arranging a
large number of classes and activities on its own account, the Board assists

other bodies, undertakes applied research, publishes material and disseminates
information.

The aims of the Kenyan Board of Adult Education, set up in 1966, are:

to advise the Minister of any matter relating to adult education including
the formulation of courses and syllabuses, the establishment of residential
and non-residential institutions, the use of museums, libraries and the

media of mass communications, and the provision and award of scholarships
and bursariess

to stimulate and encourage activities in adult education; and to report

annually to the Minister on the progress of development of adult education.
(Kenya)

The Indian Government has recently created a Central Board of Social Educa-
tion and Zambia intends to establish a board during its second five year plan.

39, The State and non-governmental organizations

39.1 Since the Montreal Conference the assumption of the main responsibility for

adult education by the State has been accelerated and few governments ques-
tion that the educational needs of adults are too costly to satisfy and too com=-
plex to be left solely or mainly to the initiative of non-governmental organiza-
tions. Some countries, indeed, uphold the principle of planning and supervision

by the State. "In Cuba, education is a matter which concerns the government."
(Cuba)

At the same time, several governments continue to belleve not only that non-
governmental agencies should have absolute freedom to operate but that they
should be given every encouragement, including generous financial support, to
complement the services provided by the public authorities. Persuaded that non-
governmental agencies ensure a rich variety of programmes and the active partici-
pation of a host of public-spirited citizens, Denmark, France, Norway and Sweden
severely limit government interference with the content and methods of their
programmes. Financial subventions to accredited non-governmental organizations
are freely granted by the Swedish Government, which is prepared to meet up to

e
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75 per cent of group leaders or teachers' fees and to supply materials. The
Department of Education and Science in the United Kingdom contiries to meet be-
tween 70 and 75 per cent of the teaching costs of the Workers' Eiiucetional As-
socilation and to make an annual contribution to the administrative overheads of
a number of voluntary agencles. The Indian Government sets great store by
voluntary effort and subsidizes the work of many agencies. Brazil also glves
generous support to non-governmental agencies. Cyprus is prepared to support

those agenciles judged to be doing work beneficial to the community. Austria in-
tends to give:

Considerably increased financial support for adult education by the State
through the necessary legal measures, but leaving intact the freedom and in-
dependence of the existing adult education bodies. An aducation act to this

effect 1s currently being drafted by the Ministry of Education and Fine
Arts. (Austria)

39.2 Other governments acknowledge the usefulness of NGOs but insist upon co-
ordinating their activities. Peru has now established "a permanent council
for the co-ordination of educational activities - dependent on the Ministry of
Education, which 1s now required to co-ordinate and to give shape, to all the
adult education programmes of non-governmental organizations". Singapore is
anxious to preserve the autonomy of NGOs but strictly regulates their operations:

All institutions, whether public, non-governmental or non-public, conducting
classes in Singapore must conform with the provisions of the Education Act
1970, which provides for the inspection of premises, syllabuses and other
matters of the institutions by the Director of Education. ... as for of-
ficial co-ordination there 1is none, nor is there any official intention to

restrict adult education development along its preconceived lines.
(Singapore)

39,3 It 1s to be noted that in many Member States a number of non-governmental

organizations operate in more or less complete independence from the State.
These include the trade unions, especially in those countries where the unions
have traditionally provided a broad programme of adult education for their mem-
bers, and such popular self-help movements as co-operatives and young people's
and women's organizations in both urban and rural areas.

40. The problem of co-ordination

Failure to co-ordinate the activities of governmental and non-governmental
organizations is a frequent cause of duplicated provision and unfilled gaps.
"We are convinced of the need for the co-ordination of all activities in this
field so that new programmes may be introduced in the most neglected sectors"

(Ecuador). All countries agree that effective co-ordination is essential. For
example:

Perhaps the greatest need now is to get all those engaged in adult educa-
tion, in government departments, in commerce and industry, in educational
institutions, in labour and co-operatives, and in voluntary organizations,
to realize that they are working in the same field so that *hey could

-
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co-operate and co-ordinate their efforts more fully. The advantages are
obvious: avoidance of overlapping in a country where both human and

material resources are scarce, and the greater impact on development by the
concentration of effort. (Ghana)

And, in general, there is no doubt that measures to effect co-ordination
are on the increase, inspired sometimes by government, sometimes by NGOs and
sometimes by professional adult educators.

41, Collaboration between government departments

41.1 A notable characteristic of recent years has been the proliferation oi adult
education programmes under the rubric of other than formally designated
adult education institutions. Many government ministries other than ministries
of education now provide instruction of one kind or another for members of the
public. These chiefly include ministries concerned with agriculture, social
welfare, health and labour. The miscellaneous ministries and departments pro-

viding adult eduoation for specific purposes which were cited in the answers to
the Questionnaire are as follows:

Education and Fine Arts

Science and Research

Culture and Recreation

Health

Youth and Sports

Agriculture and Forestry

Lands and Fisheries

Commerce, Trade and Industry

Labour and Social Welfare

Community Development and Welfare
Information

Posts, Communications and Telecommunications
Planning, Development and Reconstruction
Housing and Urban Development

0ffice of Economic Expansion

Department of Manpower ani Immigration
0ffice of Aboriginal Affairs

Finance

Defence and Armed Forces

Interior (Home Affairs; Publi. Affairs)
Foreign Affairs

Religion

Justice

Police

Co-operative Extension Service

National Correction Agencies

National Parks Service

41.2 Co-ordination between minisiries is obviously essential: "Educational
activities are an inter-ministerial concern for they are complementary".
(Madagascar). Yet in some countries conflicts of interest between and parallel
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provision of services by ministries are not uncommon. Competition for limited
resources vetween community and adult education services is particularly notice-
able. Adult educators constantly draw attention to this wasteful conflict,
which figures prominently as an item for discussion on the agendas of profes-
sional conferences. In the Netherlands:

A government committee has advised to investigate the organization of and
the responsibility for the various government activities in the field of

permanent education and (vocational)-training in the cabinet period Just
begun. (The Netherlands)

Jamaica argues for one ministry to have ultimate responsibility:

The diversity of activity which is embraced by adult education makes it
difficult to assign to any one ministry of government responsibility for
its overall position. However, its importance as a national activity
necessitates its inclusion in one ministerial portfolio and one must pre-

sume that the appropriate ministry is that which has a major concern in the
field. (Jamaica)

41.3 As already pointed out, one of the main functions of adult education boards
is to foster collaboration among all the providing agencies.

The Board of Adult Education was never intended as an "overlord", not even
a "watch-dog" of educational ministries, but as a bridge between the
various ministries and agencies, servicing and providing advice on matters
concerning syllabus, institutions etec. (Kenya) '

The method for achieving co-ordination is to appoint or co-opt to the board
representatives of the key government ministries and the major non-governmental
organizations, such as the universities and trade unions.

42, Co-ordination by the government

42.1 In the socialist countries of Eastern Europe ihe governmert co-ordinates
all adult education activities at all levels. By a decree promulgated in

1971 Romania established the Council of Culture and Socialist Education and gave

it the express task of co-ordinating all the educational and cultural activities

in the nation. In Peru, a Permanent Council for Co-ordinating Educational
Activities carries out a similar function.

42,2 Czechoslovakia has a comprehensive system of co-ordination:

Joint plans of cultural and educational activities are drawn up in the
individual administrative unitq/districts, cities, localities, ete. in such
a manner as to co-ordinate all cultural and educational activities to pre-
vent the useless dispersion of staff and funds. At government level there
also exist agreements concluded between the individual branch ministries,
the ministries and the trade unions, the ministries and the Socialist Union

of Youth etec. as well as with other non-goveramental crganizations.
(Czechoslovakia)

{3
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42.3 In Nigeria efforts which began in 1966 to establish a National Council for
Adult Education were crowned with success in 1971. Exceptionally, this is
a non-governmental body despite the faot that all the twelve States in the

Federation are represented besides the universities, voluntary organizations,
libraries and the press.

42.4 To co-ordinate adult education programmes in Thailand, a National Committee
of Adult Education was set up in 1966 with the Minister of Education as the
chairman and the under-seocretaries from other ministries as committee members.
Norway has a State Adult Education Council which initiates and co-ordinates
adult education activities throughout the country. In France there is a National

Council for Proiessional Training, Social Development and Employment which is
presided over by the prime minister.

42.5 In several Member States some degree of co-ordination is provided by

national advisory groups advising on such matters as agricultural extension,
industrial training and higher education. Ceylon has set up a centre under the
National Council for Higher Education "to foster and co-ordinate various pro-
grammes of continuing education, to be implemented. in the near future and through
practically all the centres of higher learning in Ceylon™.

43, National associations of adult education

43.1 National adult education associations play a vital co-ordinating r6le in

many countries. Before 1960 only a few national associations were in exis-
tences the Fédération suisse pour 1'&ducation des adultes, for example, dates
from 1951. Since that time many new associations have been formed and the exis-
ting ones have been strengthened. The number now includes the Adult Education
Association of the United States, the Canadian Association for Adult Education,
"L'Institut Canadien d'Education des Adultes™, the National Institute of Adult
Education in England and Wales, the Scottish Institute of Adult Education, the
Australian Adult Education Association and the New Zealand Adult Education As-
sociation. Sweden contains no fewer than twelve adult education associations,
which recently federated into a national association. In the Netherlands:

e+ an important organization in the field of adult education is the
"Dutch Centre of Adult Education™. This centre aims at: promotion of
co-operation and of a co-ordinated poliey of the members associated with
this centre in order to stimulate adult education both in the Netherlands
and in international relations. (Netherlands)

National associations exist also in Austria, Belgium, Denmark, Finland and

Israel. In Yugoslavia there 1s an association for adult education in each of
the republics.

-43.2 Some national associations are subsidized out of State funds whereas others
depend upon membership and affiliation fees. Each performs some of or all
the following functions:

1. To provide a national forum for discussions about adult education.
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2. To collect and disseminate information.

3. To maintain a library and documentation centre.

4, To undertake research.
5. To initiate experimental projects.
6. To issue occasional reports or statements regarding the general status

or special aspects of adult education.

44, Co-ordination at the local level

Co-ordination at the local community level 18 a crucial requirement. 1In
Sweden "many municipalities have established adult education councils consisting
of representatives of the local education authorities, educational associations,
library, trade union organizations, and sometimes folk high schools". In addi-
tion, there are county adult education councils and assoclations. Norway hes
local councils to co-ordinate a broad variety of adult education programmes in-
cluding formal academic courses and vocational training. In each nome or local
district in Oreece there is an Adult Education Nomarchy Committee responsible
for the control of evening primary schools and Adult Education Centres. The
United States of America refers to the formation of many voluntary co-ordinating
councils at the community level. In Canada, "more and more local advisory com-
mittees, consisting of the people to be served, are involved in assessing the
needs of the community and in advising on matters of curriculum”. "At the small
town and village level relations between the local school and cultural agencies
are very close." (Romania)

45, Professional associations

A significant contribution to national and local co~ordination is made by
professional or para-professional associations of adult education. Such associa-

tions have multiplied since 1960 and there has been a marked improvement in their
effectiveness.

46, National consumer associations

In some Member States national consumer associations help to foster co-
ordination and to exert public pressure on governments. Workers'! Educational
Assoociations continue to exercise considerable influence in many countries.

47. Providers of adult education

A egignificant amount of provision is made by miscellaneous organizations
which do not identify themselves with the malnstream of adult education; for
example, broadcasting stations and commercial correspondsnce schools. The prob-
lem arises whether or not such organizations should be involved in co-ordination
schemes and, if so, to what extent. The Netherlands reports that provincial and
local authorities are showing interest in this aspect of co-ordination.
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48. Methods of co-ordination

Methods of co-ordination among institutions include: convening regular
meetings to determine policies, resolve problems and reconcile conflicts of in-
terest; organizing workshops and seminars on matters of common concern such as
the training of personnel; “the formation of ad hoc working parties or study

groups to examine particular areas of adult education and to meke recommenda-
tions.

kg, Conclusion

When considering the need for the systematic national provision of adult
education, it i1s necessary to appreciate that it is futile to seek for an ideal
model. Every country confronts different demands and problems and has its own
established ways of dealing with them. At the same time, the resemblances be-
tween national adult education systems are manifestly inocreasing. As national
educational systems increasingly reflect the need for life-long learning, so the
‘tendency towards greater uniformity will be accelerated.
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CHAPIER III

FINANCING AND ADMINISTRATION OF ADULT EDUCATION

A. FINANCE

50. The financing of adult education

In almost every country in the world the main problem facing adult educa-
tion institutions is a chronic shortage of funds. Nearly all educational insti-
tutions complain that they could do with more money, but there is no room for
doubt that adult education agencies consistently receive inadequate financial
backing from the public authorities. A recent survey conducted by Unesco, for
example, showed that 19 out of 39 countries which answered a questionnaire
spent less than one per cent of their total educational expenditure on adult
education; ten spent 1% - 2%; six spent 2% - 3%; four spent more than 3%(1),
In the absence of reasonable and guaranteed levels of public financing it is
obviously unrealistic to entertain long-term development plans. "Future expan-
sion will depend upon the availability of additional finance. It is little more
than a mental exercise to define additional areas of adult education, if funds
are not available to service them"™ (Australia). In countries where governments
leave the provision of adult education largely to private enterprise, adminis-
trators not only become personally frustrated but fail to offer a comprehensive

service when forced to devote a disproportionate amount of their time to fund
raising.

51. Sources of finance

51.1 Professor S.G. Raybould has argued that the way in which an adult education
programme is organized and its content depend upon the sources and methods
of financing. There is compelling evidence in support of this hypothesis. It
certainly sesms true that the main reason why, until very recently, the United
Kingdom concentrated on liberal studies was because government money was awarded
for that purpose and that purpose alone. It is also obvious that in many coun-
tries where wealth is scarce a government is likely to sustain only those forms

of adult education activity which conform with its plans for national develop-
ment.

51.2 Adult education agencies are financed from one or more of three sources:

1. Public funds. Money from this source may derive from ordinary central
or local tax revenue, or from an enforced levy as in the Gezira in the
Sudan.

2. Private funds.

Je Students' fees.

(1) Unesco, Office of Statistics: annual questionnaire on educational finance,

' 1968-1969.
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52. State financing

52.1 There is general agreement among Member States that a system of adult edu-
cation of solid substance can be provided only if the State furnishes the
lion's share of the requisite capital expenditure and recurrent annual grants.
The question remains open, however, whether the State should be a direct provi-
der or contract out, all or a part of the service to non-governmental agencies.
In practice, most States have chosen to act as direct providers. A minority
continue to act as far as possible through non-governmental organizations.

52.2 Whether the State is a direct provider or not, the key factor is the

actual scale of its financial ccmmitment. Throughout the sixties adult
educators and public officials and politicians sympathetic to their work were
repreatedly at pains to stress that it was no good for govermment spokesmen to
express admiration for their programmes unless they were prepared to release
significant sums of public money on a regular basis. Whereas, they pointed out,
the formal sector of education is sure of receiving each year a large slice of
the national cake, adult education is in receipt of a miniscule income and often
has to face up to unexpected cuts. A common complaint of adult educators
gathered together in conclave almost anywhere in the world has been that the
adult education service is the last to be subsidized and the first to have its
expenditure cut back in time of economic stringency.

52.3 Uncertainty about the continuity and size of future income has led delegates
at a number of conferences since Montreal to urge that a fixed percentage

of the total educational budget should automatically be set aside for adult edu-

cation. At the 1964 meeting in Addis Ababa of African Ministers of Education,

for instance, it was resolved that four per cent of educational expenditures

should be devoted to adult education - but that resolution has nowhere been
followed up.

52.4 To estimate even the approximate expenditure of public authorities on adult
education 1s difficult because they seldom enter it as a specific budgetary
item in their ledgers. A further difficulty is that ministries other then

ministries of education spend undisclosed sums on such sectors as agricultural
extension.

The expenditure of some local government authorities also appears to be an
unknown factor. "There is no information on this subject" (Mexico). "Exact in-
formation on this subject is not available. A research project 1is now being
planned" (Israel). Several Member States state that no financial statistics are

available. There is a notable paucity of data about non-governmental expendi-
ture.

Out of 32 countries supplying data to Unesco on the financing of adult edu-
cation, four out of seven developed countries indicated that the State provided
more than 50 per cent of the funds, the United Kingdom reported 45 per cent,
Poland 11.3 per cent and Switzerland only 2 per cent. Nineteen out of twenty-

five developin% countries reported State expenditures higher than 50 per cent
of the total(l),

(1) Unesco, Office of Statistics, op.cit.
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52.5 In 1969, ‘the Board of Adult Education in Kenya undertook an inquiry into
the financing of adult education. Two interim findings are of interest.
The first is that during:
1969/1970 there was an increase of more than 6.4% over 1968/1969
1970/1971 there was an increase of 14.5% over the estimates for 1969/1970

The second finding relates to the breakdown of the national expenditures on
adult education, viz:

Kenya government 65% Fees 1.80
East African community 5.8% Licences 2.5
Local authorities 0.6% Sale of products 1.61
Foreign aid 19.3% Donations 0.5
Members! subscriptions 0.24
Fund raising 0.6

52.6 A number of countries report a drop since 1960 in the percentag: of their

educational expenditure devoted to adult education. Thus the Colombian per-
centage for 1960 was 2.5 per cent as against 0.7 per cent in 1970. The Dominican
Republic also records a drop since 1960. In Austria expenditure on other sectors
of education has "... risen steadily ... while remaining rather unchanged in
adult education" (Austria).

52.7 The general picture is far from bleak. Paraguay records an increase in ex-

penditure from 0.2 per cent in 1965 to 0.7 per cent in 1970; Kuwait more
than doubled its expenditure between 1956 and 1971; expenditure in Greece in-
creased by more than 130 per cent between 1961 and 1970. Between 1960 and 1971
the expenditure of Saudi Arabia was almost quadrupled. Thailand reports a very
sharp increase. Expenditure within the Federal Republic of Germany has risen, as
the following statistics from Bavaria alone bear witness:

1969 - DM 2,755,000

1970 - DM 4,087,000

The United States of America reports that:

Almost every unit of the Federal Government has some funds allocated to the
education and/ or skill training of adults. The amount of funds spent for
adult education by the Federal Government 1s in excess of $3 pillion.

And Canada confirms the North American trend of rapidly increasing public
expenditure :
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In so far as the financing of adult education is concerned, the dominant
fact of the Sixties was undoubtedly financing in the public sector, which
in one province alone (Quebec), with a population of 5 1/2 million, went
from about $500,000 in 1960 to $50 million in 1970 for the secondary level

alone, plus a further $50 million in training grants to enable workers to
attend full-time vocational courses.

Jamaica records "the more than doubling of total amounts spent on adult

education and also that spending on adult education has been twice as fast grow-
ing as that for child education”.

Striking statistics are produced by Sweden where the total expenditure for
1970 on all forms of adult education reached a total of Kr.505 milllon, or ten
per cent of the educational budget. Sweden's aggregate expenditure in 1971-1972

is estimated at Kr.1l,405 million, of which Kr.1,130 million comes from State
funds.

52.8 A financial measure recently introduced in Nigeria is noteworthy. In that
country ten per cent of the income accruing from the Industrial Training
Fund 1s to be given as a grant-in-aid to other aspects of adult education.

52.9 An argument in favour of a substantial rise in State expenditure now belng

forcibly edvanced is that many adult education programmes contribute to
national development or have important side benefits:

«.. the trend towards combining all the sources of financing (including
funds from both public and private sectors of the economy, from industry,
foundations, individual contributlons, shares in profits and shares 1in
investments) in such a way that financial provision for adult education is
becoming a prerequisite in development projects, and is being included
among development priorities(l).

52,10 It is to be noted that State financing of adult education should not be
administered haphazardly:

Decisions on the allocation and efficient use of public funds for adult
education ought to rest with an inter-ministerial committee, in case more
than one department is involved. (Austria)

55. State financing of non-governmental organizations

53.1 Some Member States generously finance the activities of non-governmental
organizations. Sweden, for example, has greatly increased its grants to
Folk High Schools and Study Circles during the past decade.

Other Member States do not give any financial support at all to NGOs.

"Phere is no financial aid extended to non-governmental organizations". (The
Philippines)

(1) A. Deleon, "What's new in adult education, a tentative answer" in
Convergence, Vol. 1ii, No. 2, 1970, p.6l.
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53.2 Some Member States do not meke direct financial grants but assist NGCOs in
various ways which substantially reduce their costs:

1. By supplying class room and other physical facilities free of charge.
2. By supplying qualified teaching staff and paying their salaries.

bR By glving expert help with regard to such exercises as curriculum
design.

4. By making adult education specialists available to tender assistance.

5. By supplying textbooks.

6. By conceding tax benefits.

T By providing capital grants for specific purposes.

8. By providing foundation grants (the 1imit of the help given by Ecuador).

53.3 Canada draws attention to a decline in public support for the non-profit
type of non-governmental activity, which it considers should be arrested:

This marked drop in funds in the Sixties was indicative of an approach to
education that is being reconsidered. (Canada)

54. Funds from non-official sources

54.1 Programmes financed out of private resources are largely to be found in
Western Europe, North America, Australia, New Zealand and Japan, which re-
cords that the overwhelming proporticn of the national expenditure is privately
financed. The bulk of this expenditure is borne by industrial and commercial
firms, some of which invest vast sums of money in the training and retraining of
their employees. In the United States of America, for inatance, it has been sug-
gested that the gross expenditure on training and educational schemes by private
firms exceeds the gross State expenditure on all forms of education. In 1970,
the General Electric Company alone spent $3 million on its educational programme .

54,2 Collective bargaining by trade unions is also leading to an increase in the

educational expenditure of industrial and commercial undertakings. 1In the
United States of America:

During the decade of the Sixties there has been a trend for major unions to
write educational funding in the union contract. This suggests a combina-
tion of Union funds and business funds being intermingled in a common edu-
cation expenditure. (United States of America)

55. Students! fees

55.1 There are two extreme views about raising income from students' fees. At
one extreme there are those who believe that adult education facilities
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should be provided free of charge. "In this country education is absolutely
free. No fees are requested from adult learners, as to learn is for us a duty"
(Cuba). "Adult students ... receive free tuition, whatever form it takes"
(Bulgaria). "Students do not make any finanoial payment. Instruction and teach-
ing materials are free" (Spain). "Adul: education is free in the Cerntral
African Republic." At the othor extreme there are those who believe that stu-

dents should pay not simply an economic fee but a fee large enough to yield a
net profit to the providing agency. i

55.2 One argument consistently propounded in favour of charging student fees is
that people only value that for which they have had to pay, however nominal
a sum it may be. A second argument is that students' fees may well be a vital
source of income. There is, thirdly, the argument that fees should be charged
to thoss who can afford to pay them in order that the less affluent may be sub-
sidized. And, finally, there is the view that since competition between private
institutions ensures continual improvement in educational services and prevents

stagnation, it is necessary to leave the fixing of fees to the free play of
supply and demand.

55.3 The arguments against charging fees may be redused to two. The first is
that poor and under-privileged persons will be penalized because of their
inability to pay fees. The second argument‘is that when agencies are obliged to

raise a significant part of their income from student fees their aims soon be~-
come market-oriented.

55.4 In some countries there is a growing tendency to adopt a sliding scale of
fees. In Trinidad "... 1f the student is not in a financial position to
pay, the charge is waived". As a general rule fees are charged to students who

can be expected to profit occupationally from a course. Some countries charge
fees for secondary level but not for primary level courses. In some countries
those who regularly attend a given course and reach the highest level of attain-
ment may continmue to attend but only on condition that they pay a sharply in-
creased fee. Attendence at so-called "luxury" courses , for example, learning
how to play golf or taste wine, frequently entails payment of a very high fee.
By ocontrast, such groups as the disabled, the mentally retarded, immigrants and
retired persons are allowed to attend free of charge or for a strictly nominal
fee. Some countries, for example, in Seandinavia, will provide loans in order
to enable adult students to attend courses leading to an academic qualification.

55.5 Sometimes participants are simply required to pay for equipment and
materials. "The adult learners comtribute with a small fee which is as-
signed to pay the costs of equipment and material.” (Panama)

58.6 It scarcely needs saying that in relation to many developing countries the
whole discussion about fees 3s purely academic since a mejority of the
population cannot afford to pay them. At the same time » it is worth noting that

scme adults in rural areas are expeocted to pay in kind:

From the begimning of 1971 adults will be required, under the terms of the

regulations relating to their educsiion, to pay fees in kind (food sturts
and other goods). (Gabon)
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55.7 Loocal communities are frequently provided with teachers, teaching aids and
learning materials free of charge on condition they provide accommodation.

56. Books and learning materials

As a rule, participants are expected to buy their own books and learning
materials. Iraq, however, provides books and reading materials free of charge
and, in common with many countries, Ethiopia makes only a nominal charge for
textbooks and writing materials.
57. Tax benerits

57.1 Of exceptional interest is the Japanese practice of zllowing adult students

to claim relief from a consumers' tax against their expenditure on specified
types of courses.

57.2 jome countries exempt private educational institutions from taxation.

58. 1Instructors! fees

As with students! fees there are two extremes of opinion about paying fees
to instructors. At one extreme there is the view that adult education 1s a
social service and that teachers are under an obligation to give a class or a
leature for no more than their necessary expenses. At the other extreme there
is the view that *sachers should be paid the professional rate for the Jjob. It
is impossible to lay down hard and fast rules in this matter. In cultures where
dedication to the public interest is deeply entrenched, then teachers will give
their best for no material reward. The experience of Cuba during their 1961/1962
campaign against illiteracy and the general experience of Burma and China demon-
strates that the large-scale employment of full-time salaried school teachers and
students on a voluntary basis is possible in some societies. By contrast it is
the experience of adult educators in other countries that if teachers are not
paid competitive fees and expenses, the service will suffer.

59. Fund raising

59.1 A great many agencies try to asugment income by fund raising, particularly
by meking appeals to industry and to foundations. Agencies in developing
countries often look for help outside their national boundaries. During the
period under review aid from national governments and international bodies in
support of programmes in developing countries greatly increased but became more
restrictive. There were two kinds of restriction: the first was in respect of
the type of programme; the second was in respect of the duration of aid. In
general the new practice has been to fund an innovative programme for a specified
period of time on the understanding that the recipient country should eventually
. take it over and extend it on a regional or nation-wide basis. From the point
of view of both the donor and the recipient countries this has proved to be a
fruitful arrangement. Several of these aid schemes, involving such matters as
correspondence instruction, are referred to in subsequent chapters.
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59.2 In Brazil some income for educational purposes 1is derived from "the per-

centage of 6.75% of the gross revenue of the sport lottery, about 62
million cruzeiros".

B. ADMINISTRATION

60. The marketing approach

Having begun to look upon the provision of adult education as a consumer
service, some institutions are now borrowing organizational policies and struc-~
tures from the world of trade and industry. The word "marketing" has crept into
their vocabularies bringing with it the implication that programmes should be
directly related to express consumer needs and that they should make the same
stremious efforts to build up and retain a satisfied clientele as any commercial
enterprise. To assess the nature and scope of demand for adult education mar-
keting research techniques have been adopted.

61. Advisory services

One consequence of this "marketing" approach has been the creation of ad-
visory services designed to inform would-he participants about the classes and
activities they might find beneficial and to ensure that existing participants
receive as much guidance as possible. Some municipalities have set up advisory
centres to which members of the public may refer questions about any aspect of
adult education. Many public authorities have prepared or commissioned another
institution to prepare a directory of agencies, courses and general facilities.

62. Publicity methods

More and more adult education institutions have come to realize that they
are ultimately in competition for people's leisure with skilful and aggressive
advertisers operating on behalf of commercial clients. Accordingly their own
publicity must be as comprehensive and as sophisticated as they can possibly
make it. The result has been a striking improvement in the format of prospec-
tuses, leaflets and posters and a resort to large-scale advertising in news-
papers (by means, for example, of pull-out supplements) and on radio and tele-
vision through the door-to-door distribution of leaflets. Some institutions or
groups of institutions have established information centres at central loca-
tions in towns and cities. Making use of a computer the public authority in

Toronto has introduced an elaborate system for advertising all the courses and
activities in the city.

A number of institutions have appointed a full-time public relations of-

ficer. Others have given a staff member the responsibility for publicity among
other duties.

63. Accommodation for adult users

63.1 Many adult educators recommend that there should be free-standing adult edu-
cation centres or at least completely independent adult blocks within larger

o
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educational establishments. The arguments in favour of separate accommodation
for adult users have now been well rehearsed:

1. When adult education agencies share accommodation with schools, they
are almost invariably the victims of neglect.

2. Adult needs are so distinctive that they need to be met in a special
kind of environment.

bR Rooms and facilitlies in dual use are seldom available to adults at
convenient times.

4, Many existing educational institutions are inconveniently sited and
imperfectly coristructed from an adult point of view.

63.2 Specific objections to using primary and even secondary scliools are peren-

nial. In addition to the above points critics comment that headmasters
(principals) and teaching staff are hostile, that the school equipment. /is
usually locked away at the end of the school day, that the office and common
room facilities of the day-time staff are not avallable, that there are no suit-
able common rooms for the use of adults, that caretakers (janitors) behave like
lords of the earth - the list is legion. DBut when all these criticisms have
been ventilated, it now seems that the joint use of educational facilities is
likely to prevall for the following reasons:

1. Educational expenditure as a proportion of national expenditure 1s
escalating at such a rate that public authorities are obliged to
seek economies in building. This is as true of highly industrialized
countries as poor developing countries, where the possibility of
bullding separate accommodation is in any case demonstrably utopian.

2. New schools in the majority of countries are far more attractive to
adults than those built years ago. Moreover, many public authorities
are now disposed to bear in mind adult needs when designing new schools
(examples are given in chapter 6 below, page 87).

3 As the concept of life-long integrated education gains wider circula-
tion, 1t is becoming 1llogical to hive off adult education activities
from the rest of the educational service.

L, In at least some Member States, the training of school teachers in-
cludes an attempt to arouse their interest in adult educstion.

63.3 Meanwhile, since the Montreal Conference there has been unparalleled effort
in many countries to design bulldings for adult use or at least to ensure
that essentlal facllities are available.

All the evening and correspondence schools of the Republic are provided
vith centres indispensable for study, offices, laboratories, libraries.
(Ukrainian Soviet Socialist Republic)




CONFEDAD/4 - page 54

If one were to assemble the best architectural features of the centres which
have recently been constructed or developed, one would finish with a model build-
ing incorporating the following features: an auditorium; classrooms furnished
with comfortable chairs and desks eagslly moved around; seminar rooms; work-
shops; crafts rooms; a gymnasium; store-rooms; offices; a teachers' work-
room; a refreshment room; rooms for social groups; a library; a language
laboratory; an audio-visual aids room; a crdche; a technicians' room; an ex-
hibition area; an outside recreational area equipped with flood-lighting.

63.4 Several trends in the use of accommodation are especially noteworthy. One

is the resort to rooms and workshops in private factories and firms, not
only for adults learning a manual skill but for adults taking part in general
education courses. Another trend is to set aside a roam or rooms in which
groups of adults can view educational TV programmes with or without the guidance
of a teacher. '

63.5 An important innovation made by some institutions has been the open planning

of rooms. This often entails having no interior walls on one or more floors
in a building, ‘“hereby enabling the planning staff to exploit the space for an
ever-changirg variety of purposes.

63.6 Finally, far more care is being taken than in the past to site institutions

in places where the maximum number of people will attend them. In this
connexion the location of adult education services within factories i1s of par-
ticular interest.

64. Accommodation for administrative purposes

It is a safe generalization to state that in almost every situation adult
education agencies are short of accommodation for office administration. The
shortege 1s generally caused by the fact that aduit educators customarily
operate singly or in relatively small groups. It 1is, therefore, uneconomic
to allow them completely autonomous administrative quarters. The result is
that when they are not working from a government department or from an institu-
tion such as a school or purpose-built centre they are obliged to occupy rented
rooms wherever they can find them. At the same time, those who are attending a
public institution often find that their claims for office space are given low
priority. In the absence of a large scale adult education service with its own
network of offices dispersed tliroughout a country there is no easy solution to
this problem. But any plans for expansion must obviously include a reference
to the need for adequate administrative space.

65. Transport

Transport is often required by an adult educetion service for one or both
of two purposes: +to convey organizers, teachers and equipment from place to
place; +to convey participants to meetings. Some services organized on a
national or regional basis now have their own transport pool. In several Member
States people who want to attend meetings but who live in outlying areas are
taken to and from home by public transport, which often takes the form of a
regular bus service.

[
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66. Equipment and supplies

The great majority of adult education institutions suffer from a permanent
shortage of equipment and supplies. {averal Member States remark that public
expenditure on essential reading materials and learning aids is grossly un-
satisfactory; some Member States face a severe shortage of paper. Arrange-
ments for the storage and distribution of supplies are often rudimentary or
non-existent. There appears to be a universal shortage of "hardware" and in
many Member States "software”, except of the most basic kind, 1s not available.
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CHAPTER IV

PERSONNEL: RECRUITMENT, STATUS AND TRAINING

67. An emerging profession

For Arnold Hely the Montreal Conference signalled the emergence of a pro-
fession of adult education:

The Montreal Conference and the related fringe conferences all indicated,
by the character both of their members 13 and their deliberations, the rise
of the professional in adult education(l),

Since 1960, the practical consequences have ensued: a world-wide increase
in the number of full-time administrators and organizers; growing determination
to raise the quality of teachers of adults, the great majority of whom continue
to work part-time; the steady expansion of various types of training programmes;
the appearance of many new professional associations.

68. Full-time professional staff

68.1 Apart from the almost universal lack of adequate financing the main barrier
to extending and improving adult education programmes is the absence of a
corps of high-level personnel capable of formulating new ideas, stimulating pub-
lic interest, raising the general level of organizational and teaching competence
and conducting far many more feasibility surveys. Most Member States endorse

the concern of Iran and Turkey about the scarcity of professionally trained
adult educators.

The shortage of teachers and specialists, together with defective teaching

methods, has been one of the impediments to the development of adult educa-
tion programmes. (Iran)

In all categories we experience a general shortage of trained personnel
(Turkey)

Yet the evidence is quite conclusive that no factor conduces more to pro-
gramme development than the appointment of full-time ataff:

Experience shows that the appointment of a full-time prineipal usually re-

sults 1n a quadrupling of the centre's programme within two years.
(Australia)

68.2 Although Member States attach differing degrees of emphasis to the cate-
gories which are deficient, not one State is completely satisfied with the
current staffing situation. Mexico and Japan report a shortage in all fields
and at all levels. For Central Africa "The most serious shortage 1s at the
level of competent staff". Not faced by a general shortage of staff Peru is
concerned about the shortage of high level administration. In the Union of
Soviet Socialist Republics there ig_,g.p adegquate supply in the formal academic

(1) Hely, op.cit., p.l4. s
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sector but staffing problems exist in the out-of-school sector. Czechoslovakia
18 not bothered by a shortage but sees the need for higher quality and a tighter
professional structure. In the United States of Americea the majority of adult

educators were trained to work in other sectors of education than adult educa-
tiono

68.5 In summary, the categories of staff shortages most frequently mentioned in
the answers to the Questionnaire are as follows!

1. Senior administrators and planners.

2. Directors of training courses (trainers of trainers).
3. Resoarchers, statisticians and evaluators.

4, Currioulum design specialists.

5. Media speoialists.

6. Producers of materials, including teaching aids and textboaks.
T. VWriters of suitable reading material for neo-literates.

8. Agrieultural extension workers.

9. Co-operative extsnsion workers.

10. hra-profoniqml aides.
69. Reasons for the shortage

69.1 To Judge from the frequensy with which it has recently been discussed at
professional conferences and written about in professional journals, the
scercity of properly trained persommel has become a major preoocupation of
leaders of adult edusation opinion. There is a dual reason for the scarcity:
the lack of public funds with which to establish posts and the absence of an

attractive career structure or, indeed, in some areas any aareer siructure at
all,

69.2 The majority of public authorities continue to begrudge the establishment
of full-time posts. Even when generally well disposed towards adult educa-

tion needs, they rely mainly upon the services of part-time workers or at best

upon ad hos appointments. Very often an official with a major responsibility

for one aspect or another of in-school education is required to look after adult
education as an incidental duty.

69.3 Well-qualified personnel in educational posts or in other posts having some

bearing upon sdult education are either unaware of the existence of careers
in adult education or do not regard them as sufficiently prestigious and secure.
Young graduates, especially in many of the developing countries, see no glamour
in an adult education career by camparison with careers in law, journalism or
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similar estecmed professions. Public servants aiming at high office in educa-
tional administration regard posts in adult education as either irrelevant or no
more than oonv_enient staging posts on the long ascent to senior rank.

69.4 Nevertheless, in quantitative terms the position would seem to have improved

out of all recognition since i960. Member States which formally employed
no professional adult educators now employ at least a few. Other States which
formerly employed only a small mixber now employ three, four or five times as
many.

It 18 in comparison with the staffing complement in other professional
fields, such as social work, and with the staffing of the educational services
as a whole, that the absolute inocrease in the number of professional adult educa-
tors ceases to look impressive. For example, if within one country the total of
professional workers has increased from five in 1960 to thirty in 1970 that re-
presents a 600 per cent improvement. But such an apparently striking increase
immediately begins to look insignificant when it is noticed that a single school
or university faculty may well employ sixty members of staff!

69.5 The situation is not everywhere depressing. In some Member States and in

specific institutions in others there has been net simply a percentage in-
orease in the total of professional personnel but an inersase related to a per-
ceived need for people with particular kinds of expertise. '

69.6 The vital prerequisite for the wholesale expansion of personnel appears to
%e the oreation of a clearly defined career structure and a salary g£cale

‘oompetitive with other areas of education. The Inner London Eduocation Authority

in the United Kingdom admittedly an urmsually large metropolitan authority, has
now created no fewer than eighty posts in adult education. A cadre of this size
permits the introduction of a satisfactory promotion ladder and obviates the
tendency for ambitious members of staff to seek senior posts in other branches
of education.

T70. Part-time organizers and administrators

70.1 Overall, adult education programmes are still largely planned and adminis-
tered by part-time organigers and administrators, especially in the non-
governmental sector. A large proportion of these part-time organizers are
school-teachers anxiocus to supplement their regular salaries by earning addi-
tional income for evening and ocoasionally, for week-end work. Few of them are
trained to deal with adults and many are not truly interested in doing so.

Despite a ocontinuing chorus of criticism about the shorteomings of school-
teachers as "adult educators", they remain indispensable. In Kenya, for example,

ees the realities of contemporary Africa in rural areas, where schools are
scattered far and wide and the only readily available literate men and
women are school-teachers, are such that any system of adult education by-
passing the local teacher 18 bound to take a long time to have the desired
impact on illiteracy eradication. (Kenya) '
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T0.2 If the means were available to make a reliable estimate, it would probably
be found that a majoricy of part-time organizers and administrators are
volunteers, for a good many adult aducation activities are arranged informally.

T71l. Ancillary staff

The shortage of ancillary staff is critical. Clerical assistance 1s gener-
ally inadequate and often non-existent, especially in support of part-time
administrators. Precious few adult education institutions can call upon the

services of technicians to prepare teasching materials and look after the storage,
maintainence and distribution of equipment.

T2. Full-time teaching staff

The overwhelming majority of teachers of adults are employed on a strictly
part-time basis. PFull-time teachers are to be found mostly in institutions pro-
viding formal academic courses; they are almost entirely absent from the out-

of-school sector.
T73. Part-time teaching staff

T73.1 A striking, feature of the vast army of part-time teachers is that a good
number are employed in other than full-time teaching.

" eee the extension officer, the local civil servant, the employees of local
cempanies and local government are all members of the local community and
are a readily available reservoir of "instant"teachers. (Kenya)

Other important features are that they are in general poorly paid and that
there are variations in the scale of tuition fees from one district to another
or even within a single district. Low and irregular fees are often blamed for
the dubious quality of much adult teaching.

The organizations concerned with general academic education have great dif-
ficulty in finding teachers who are well qualified both pedagogically and
with respect to their subjects bscause they are at present unable to pay

adequate salaries due to the present insufficient support by the State.
(Nigeria)

73.2 To overcome a serious shortage of trained teachers China has mobilized the
services of skilled professional and manual workers, many of whom leave
their urban homes in order to work in soamunes in the rural areas.

74. Personnel triinigg

T4.1 Very few of the full-time staff and virtually none of the part-time staff

employed in adult education have undergone any professional training, though
many have pasged through teacher-training courses at various levels. Until re-
cently, indeed, it was commonly assumed that adult educators required nc training
at all or at least not the kind of training that neceasitates attendance at
formally structured courses. But now the drive to create an autonomous
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profession and the rising sophistication of administrative and organizational
procedures have combined to produce a demand for the professional training of
adult educators. In France, a law passed in 1971 declared that the professional
training of adult educators constitutes "a national obligation". In both
Hungary and Yugoslavia there are comprehensive training programmes at all levels.

In Finland training is compulsory for full-time administrators and teachers
employed in State-aided institutions.

T4 .2 Since about 1966 there has been & spectacular increase in many Member States

in the number and variety of training courses designed for full-time
workers. For part-time workers of all kinds, however, the present training
arrangements are minimal.

74.3 In some Member States there is at present no provision for training nor are

there any plans for introducing it. "However, the training institutions,
including the universities, are lagging behind as to their capacity" (The Nether-
lands). ™egrees in Adult Education are urgently needed" (Australia).

T75. Types of courses

The following types of courses can be distinguished:
Undsrgraduate degree courses

Postgraduate degree courses

Postgraduate diploma and certificate courses

Short, full-time perpraratory courses

In-gervice training courses of varying lengths

Part-time courses for part-time administrators and organizers
Part-time courses for part-time teachers

Ad hoc courses of varying duration for voluntary workers.

All these courses may be preparatory or in-service and may be attended on
a part-time of full-time basis.

76. University level courses

76.1 These courses are intended for young graduates who wish to embark upon a

career in adult education or for men and women who, having already done so,
desire a formal training and the valuable academic award that goes with it.
Notably in North America, but also in many countries in Europe, including
Czechoslovakia, the United Kingdom and Yugoslavia, it is possible to obtain a
doctoral or master'!s degree chiefly as a result of following prescribed courses.
In the United States of America no fewer than 75 universities now offer master's
or dooctoral degree courses; an indication of the scale of this provision is
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that during the year 1971 the one thousandth American dooctoral degree was
awarded .

76.2 In the United Kingdom, in 1960, only one university was offering post-
graduate courses. Now six universities are doing so. Here the key train-
ing course is the one year diploma course. In Japan, some universities offer
intensive summer vacation courses of about forty days for sosial education
directors. In Singapore it is proposed that the newly inaugurated Institute

of Education should incorporate an adult education wing alongside the teacher-
training programme.

76.3 Until recently, governments and institutions in the developing countries
sent their personnel for training at established institutions in the more
developed countries. Thus several university and govermment departments in
places as far apart as Hong Kong and the Sudan have arranged for nearly all
their professional staff to be trained in s developed sountry. One by one,
however, the developing countries are introducing their own postgraduate courses.

76.4 Beyond the vocational training ceurse, facilities have been extended to en-

able specialists to obtain research degrees or to undertake a major piece
of research as part of the requirements for a degree. A pattern now seems to be
emerging in which the developing countries provide their own postgraduate train-
ing courses up to the diploma or certificate level but send those who are
adademically well qualified to read for a master's or X dootoral degree at uni-
versities in the more developed countries.

76.5 Adult education i1s included as a component in some undergraduate degree

courses, in the University of Zambia, for example, with a view either to
enabling education students to acquire at least some knowledge of adult educa-
tion or to inducing students in other professions such as medicine to appreciate
that adult education is also a profession.

T7. Short intensive courses

These courses, which tend usually to last for about three months but m/ay
range in length from one to six months, are commonly offered in the less de-
veloped countries for field workers and non-graduate workers at all levels.
Some of these courses are arranged by universities but the majority take place
at national or regional training centrss under government control. The Philip-
pines has a national centre and at the national level India has incorporated
within the National Institute of Adult Education a Department of Adult Education
whose several functions include the training of Social Education officers. In
Argenmtina the Centro Multinacional de Educacién de Adultos was opened early in
1972. In 1973 the Martin Buber Adult Education Centre will be opened at the
Hebrew University of Jerusalem. One of the most original schemes for short
training courses is to be found in Senegal, where extension workers, selected

from among the natural leaders in their communities, are trained at "Centres
d'Animation Rurales".
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: 78. Ococasional seminsrs, conferences and workshops

This type of activity has undoubtedly increased at » great rate. The im-
petus has come not 80 much_from employing bodies as from adult educators them-

selves, anxious to keep in touch with one ancther and to enhance their profes-
sional expertise.

79. Mylti-purpose wWorkers

In very recent years senior offiecials employing miscellaneous types of com-
munity workers - social workers, ccemunity developers, agricultural extension
officers, health educators, adult edwcators and so on - have heen leaning to the
view that, if not trained in unigon throughout an entire training programme, such
warkers should attend certain courses in common, for example, the study of social
change, and share at least some training experisnces. Kenya, for inrtance, re-
fers to “'he multi-purpose rural training centres which will combine in economic
terms all the training facilities in rwral areas in place of the present f{rag-
mented system of individual centres generally under-utilized”. The Sudan plans
to establish a Ccemunity Development Training Centre for adult educators and
social werkers.

80. Trainipg part-tine organisers

80.1 In spite of the widsespread employment of part-time organizers, especially
in evening class centres, few arrangements are made for their training and

in omly a few Member States is training compulsory as a pre-condition of employ-
ment .

80.2 Swoh training schemes as exist fer part-time organizers generally take one
of three forms:

(a) short courses of weekly meetings usually held in the evenings;

(») residential courses, usually covering a weekend but sometimes covering
2 week Or morej}

(¢) a ocombination of a period inm residence with weekly meetings.
81. Training part-time teachers

81.1 Almost everywhere tha ratio of part-time to full-time teachers of adults is
of a very high order. In the United Kingdom, for example, the ratio is
approximately 175:1. The only area in which full-time teachers are at all widely
empleysd is that of industrial training. For all prastiocal purposes, therefore,

it can be assumed that reliancs upon part-time teachers ie a permanent factor.

81..2 Two perennial ocriticisms are levelled at the effectiveness of part-time
tenchers: (a) too many are rank amateurs; (b) too meny are school-
teachers who cannot, or will not, modify their school-room teaching styles.
Very often the low status of adult education services is due to public distrust
of the teacher!s compatence. In general, little headway appears to have been
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made in coming to grips with this problem. The public authorities ignore it or
shirk spending money on training schemes; the part-time teachers themselves see
no advantage in surrendering some of their leisure time for training when the
temure of employment is precarious, the financial rewards small and the working
environment frequently uncongenial. There are some determined government de-
partments and administrators, however, who are experimenting with a variety of
training schemes. "Training in adult teaching methods and psychology 1s to be
put on a systematic, nation-wide basis for part-time and full-time teschers, edu-
cators, administrators and organizers." (Singapore). 1In Yugoslavia it is diffi-
cult for a part-time teacher to obtain employment unless he first attends a
training course. In the United Kingdom several local authorities will no longer
employ part-time teachers unless they are prepared to attend one, two or three
year part-time courscs necessitating approximately 60-80 hours of instruction.
In Norway and Sweden there are abundant training opportunities for study group
leaders both under the aegis of national associations and at the local level.

82. School teachers and adult education

82.1 To professional adult educators it has long been apparent that, by and

large, headmasters and school-teachers are indifferent towards adult educa-
tion. The majority never have anything to do with it; many of those who from
time to time teach evening classes do 8o not out of enthusiasm but solely as a
means of augmenting their salaries. Like so many other conferences, the Montreal
Conference recommended that there should be a compulsory adult education com-
ponent in all teacher training courses. Twelve years later it is plain that
this recommendation has made only a slight impact. Ye*, in many countries their
services are indispensable. Kenya refers to the possibility of restructuring
the teacher training syllabus at all levels and professions.

82,2 Several Member States have begun to take appropriate action. The Ministry

of Education in Tanzania requires that adult education should be a compul-
sory course in all teacher training colleges with a view to producing multi-
purpose teachers able to handle adults and children alike in teaching situations.
In Sweden, a bill relating to the training of Folk High School-Teachers, ap-
proved in 1969, stipulated that in the regular teacher-training course more at-
tention should be paid to the differeat facets of adult education. Nigeria
declares: "Training in adult education methods and techniques should be avail-
able at all levels, especially in teacher training colleges, secondary achools
and universities". Venezuela states that:

<+« 8 general plan for the professional improvement of teaching staff is
under study. This plan calls for the organization of short training
courses designed to inform teaching staff of the new concept given to
life-long education and the rOle which it i1s called to play in adult edu-
cation; the importance of adult educztion as an instrument for economic

and soclal develorment; sociological basis of adult education.
(Venezuela)

The United States of America foresees the possibility of experienced school}
teachers switching to a career in adult education: ) )
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There is a surplus of elementary and secondary teachers at a time when the
population pattern is changing to a smaller proportion of school age chil-
dren and a larger proportion of adults. This resource could be utilized
by transferring teachers into adult education oparators after "recycling"
training in pedagogical skills and replacing them with the younger
teachers coming on to the Job market who might have more sympathy with
young students than with adults. (United States of America)

Austria also envisages school-teachers being employed in adult education:

Leave of absence for teachera to be granted by the federal authorities
of education, with continued payment of salaries, for the purpose of top-
level organizational and pedagogical tasks in adult education. (Austria)

Hungary recognizes that with the advent of a system of life-long education:

it 1s necessary to create a system of professional training which, at every
level of specialist instruction, is based organically on daytime schooling
and which more and more removes from the school the narrow task of pre-
paring pupils for specific occupations.(Hungary)

In Argentina teachers with at least five years experiance in a school can

take short courses covering the socio-economic and methodological aspects of
adult education.

82.3 An increasing number of education authorities are making Joint appointments
to a school and to adult education. In the Philippines the school teacher
in the rural areas is expected to act as a change agent!

A multi-purpose teacher, a catalyzer on community improvement projects.
The teacher organizes a purok (neighbourhood) association that assumes
the responsibility of carrying out projects based on the needs of the
small community. (The Philippines)

83. Other instructors of adults

A variety of persons carry out important adult education functions but do
not regard themselves as adult educators.: Often well-paid and enjoying high
social status they include the electrical engineer who becomes training officer

for an electricity corporation or the police officer who is appointed as instruc-
tor at a police training centre.

84. Content and method

84.1 One encouraging development is that the content of training courses and
the instructional methods used have changed markedly for the better. In-

itially, courses tended to consist of desultory discussions about aims, descrip-

tions of the history and organization of the local or national system a few

common-sense observations about the characteristics of the adult learner and
practical hints about administrative procedures.
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84.2 By contrast up-to-date courzes are characterized by the marriage of theory

and practice, close attention to the psychology of adult learning and the
application of progressive instructional methods. As a rule, the new-model
courses aim to furnish the student with all or a combination of the foliowing
items of knowledge or experience:

Knowledge cf the general pattern of educational provision especially at the
post-school level

A working knowledge of the laws and regulations relating to post-school edu-
cation :

Knowledge of the goals, policies and programmes of operational adult educa-
tion agencles

Understanding of the social r6le of adult education
Understanding of the factors influencing 8ocial change

Up-to~-date knénledge of the teaching subJect or agency with which the par-
ticipant 1s concerned

Knowledge of how adults learn and why they participate in educetional
activities

A knowledge of and ability to use a variety of teaching methods

A clear grasp of what his own institution could be at its best
Some acquaintance with research methods, especially social survey techniques

Some knowledge of the way adult education is perceived and organized in
other countries

Experience of doing practical work under supervision
Expsrience of observing the standards achieved by other people

Knowledge of effective publicity methods, sources of information and
practical assistance

84.3 Some countries are now providing training by means of correspondence courses,
for example, Yugoslavia.

85. Regional training centres

In several parts of the world regional training centres for adult educators
“have been established. For example, labour leaders from all over America attend
courses of between six to ten weeks duration at the Inter-Americano Centro de
Educaocién Syndical in Cuernavaca. The syllabus covers five aspects of education:
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1. Methods of organization: use of human resources
2. The work of labour unions

3. Study of labour legislation in Latin America

4, Community development

5. Cultural subjects - literature, history, art, etec.

Professional associations

The clearest proof that adult education has come of age as a profession is
the notable strengthening of the professional associations that existed in 1960
and the formulation of a number of new associations.
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CHAPTER V

INDIVIDUAL AND GROUP NEEDS

87. The rise in participation

87.1 To estimate even approximately the total number of adults who within one

country annually participate in organized educational programmes 1s notori-
ously difficult. To estimate the total number who participate in non-formal
programmes is all but impossible. Nevertheless, despite the hazards, a growing
number of Member States are now publishing annual statisties which they endeavour
to make as accurate as possible.

87.2 All the available evidence confirms that in gross quantitative terms the

number of people participating in adult education has gone up by leaps and
bounds throughout the world since 1960. A few typical statistics will illustrate
this point. In Sweden, it is estimated that out of a total population of 8 mil-
lion, 1.5 million people annually attend Study Circles alone. In the United
States of America:

Among the estimated total United States population of 130,314,000 persons
age 17 and older, 10.1 per cent participate in adult education, 8.1 per cent
were full time students, and 81.8 per cent did not engage in any formalized
education during the year ended May 1969. Of the 119,719,000 eligible popu-
lation (i.e. excluding full-time students), 11.0 per cent participated in
adult education. (United States of America)

In Poland: "During the decade 1960 to 1970 the number of people attending
schools of general education for adults tripled by comparison with the previous
decade” (Poland). In France: "... from 1960 to 1970 the number of adults being
trained grew very rapidly but scarcely represents more than about five per cent
of the active population". In England and Wales the number attending evening
institutes went up from 877,000 in 1960 to 1,415,000 in 1970. President Nyerere
of Tanzania recently stated that there were about 900,000 adults attending adult
education classes compared with almost 850,000 schoolchildren. To take a micro-
example: between 1965 and 1970 the enrolments of the Division of Public Service
of the American University of Cairo went up from 1,100 to 3,600 per semester.
The division started a summer school in 1964 with 250 students and by 1969 the
total had exceeded 2,000(1),

88. Neglect of the educationally disadvantaged

88.1 But one factor about such apparently gratifying statistics is causing mount-

" ing concern to socially conscious adult educators, namely, the tendency,
which in most countries is pionounced, for the richer and highly educated mem-
bers of society to avail themselves of most of the available services and for
the poorer and less educated not to participate.

(1) o.L. Farrag: "The Programme of Continuing Education at the American Uni-
versity in Cairo" in Indian Adult Education, Vol. XXXII, No. 6, June 1971,
peT.
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Attention was drawn during the last decade to the influence on adult stu-
dent participation of earlier education, social status, level of income and
place of residence. Thus those most in need of further education do not
participate in adult studies and are in other respects a more passive and
discontented section of the community. (PFinland)

This is not simply a tendency subJectively discerned by organizers but one
amply borne out by quantitative surveys. For example, a nation-wide survey of
participants carried out in 1963 in the United States of America revealed that
the dominant factor governing participation is educationaL/occupational status.
The higher the level of edu:ation attained by and the higher the occupational sta-
tus of a person, the more likely he is to participate in an adult education pro-
gramme. Surveys conducted in the United Kingdom also point to the ineluctable
conclusion that those who left school at the earliest possible opportunity are
gravely under-represented in adult classes. In its report Provision for Adult
Education the United Kingdom National Institute of Adult Education noted:

Among those who were attending classes when they were interviewed, the
proportion whe were at school tc 16 or later is twice as large as would be
expected from their proportion in the total sample; for those who left at
15 or younger, it is about one-third less.

The results of an investigation of adults participating in occupational edu-
cational programmes in France during the period 1959-1964 revealed tnat "access
to udult education varied according to the socio-professional categories"™. The
following table graphically illustrates the point:

Number of people who followed a
Social groups post-school education course
per 100 '

Agriculturalists and salaried
farmers 1.8
Workers and service personnel 3.8
Salaried employees, army personnel,
artisans and traders b7
Professional people 8.8

88.2 The percentage of manual workers or wives of manual workers attending
classes is universally very low whatever the political complexion of the
country. The Union of Soviet Socialist Republics illustrates this point:

In the 1960s a great deal of research was done in the USSR on the problem
of free time. This research has shown that low educational standards ac-
count for the fact that certain sectors of the population make inadequate
use of the cultural amenities afforded them by the State. A close link was
also established between educational standards, the utilization of free
time and opinions about the way in which it was used. Study of the

content and structure of the leisure of young workers has shown that 70%
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of young people with six to eight years of education are satisfied with
the use they make of their free time, 18% do not give the matter any
thought and only 13% are critical of it. Yet of those with secondary edu-
cation, only 50% are satisfied with their leisure, 20% have no opinion and
304 complain of their inability to make full use of their free time.

Of 13 free time activities, individuals with less than secondary education
have greater demands than people with more education in regard to only
three: film-going, variety shows and watching television. As to the
other activities, their aspirations are 1.5 times less for theatre-going
and sport, the corresponding figures being 1.7 for reading, 2.1 for visit-
ing exhibitions and museums, 2.3 for tourism, 2.8 for going to symphony
concerts, and so on.

It emerged in particular, that the level of education substantially in-
fluences the attitudes of adults to continued studies. Thus, of adults
questioned who were beginning their working activity with incomplete
secondary education, 46% of the men and 244 of the women were continuing
their studies. The corresponding figures for a group with secondary educa-
tion were 56% and 41%.

These details show that the more general education people have, the wider
their conception of life is.

Furthermore, a high standard of general education enables people to plan
their future more reliably and to draw up projects. Thus it turned out
that among adults continuing their education further, plans are as a rule
connected with various types of secondary special and higher education
(planned by 61.4% of the people questioned). Only 26 .4% meke plans for
their education alone, and 12.2% have as yet no precise projects. Of those
not studying, only 42.7% plan to undertake further studies, 41.9% confine
their future projects to production activity, and 15.4% are still undecided.

These details show the increasing r8le of education in forming the cultural
requirements of adults aid their aims and trends. (Union of Soviet Soclal-
ist Republics)

88.3 Except where governments have made a deliberate political decision to ad-

drese their programmes to the poorer sections of the community while leav-
ing the richer sections to fend for themselves, the situation is no better in
the developing countries. The fact that those adults who might be thought to
need education most take the least advantage of the facilities which are offered
is probably the major contemporary challenge facing adult educators.

88.4 Another disturbing factor about the rate of participation is that it variles
from region to region. France points out that regional disparities in the
provision of adult education can be very serious:

Tnequalities between East and West: three-quarters of the institutions are
situated to the east of an imaginary line from Le Havre to Marseilles. In
equality between Paris and the provinces: one-third of the institutions
are located in Paris.

Q égﬁj
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88.5 In an effort to reduce regional disparities Sweden has adopted a regional-

ization scheme under which "the cultural institutions based on Stockholm
are decentralized to some ten or so regions" (Sweden). Israel reports "bringing
theatre, music, dance and other cultural events into outlying settlements"
(Israel).

89. Identifying adult needs

89.1 It is commonly assumed that the prevailing pattern of enrolments is due to

the fact that most of the non-participants were alienated from the higher
culture of their societies and especially from the educational system at an
early age, certainly from about the time they left school. They view educa-
tional institutions as €1itist and authoritarian and it does not occur to them
that somewhere there might be a class or an activity from which they could
derive personal profit and enjoyment. The assumption that many non-
participants find the very idea of education repugnant has led adult educators
to reach three conclusions:

1. It i1s not sufficient to offer a broad range of classes and activities
which take place in a given institution. Rather it is necessary to
concentrate upon activities which will strike a responsive chord in
otherwise indifferent adults.

2. "In order to obtain the desired increase in the number of adults par-
ticipating in educational programmes, it is necessary to make the in-
struction attractive". (Hungary)

3. The prevailing methods of publicity are effective in attracting the
educated but totally inadequate in attracting the solid mass of non-
participants.

89.2 From these conclusions it follows that adult educators must maintain close

touch with the communities they serve and ask searching questions about
what these communities need in terms of education. Should a conflict arise be-
tween avowed wants and identified needs, then it 1s their responsibility to try
to lead communities to the point where wants coincide narrowly with needs. This
is the aim of the problem-solving approach now being tried in the United States
and several other countries. Manifestly, its success depends upon the ability
of adult educators to understand the nature of their communities, to discover
where help 1is most needed, to stimulate demand for help and to supply it in a
palatable way.

89.3 In Sweden the government has responded fgvourably to a petition from the

Swedish Labour Union and ABT by agreeing to finance experimental projects
designed to assist the educationally disadvantaged. In proposing that ten pro-
Jects should be carried out in a variety of working class environments the peti-
tioners maintained:

Adult education that aims at reaching individuals with brief and inadequate
schooling cannot, in the opinion of the petitioners, be conducted in tradi-
tional pedagogical forms, and it is therefore urgent that new approaches and
methods be tried out to reach those mostly in need of education. (Sweden)
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In Norway special public grants are given to adult education institutions
in new housing areas.

89.4 The remirﬁer of this chapter will be devoted to a consideration of those
individual and group needs which have become the primary targets of adult
education institutions.

90. Types of need

90.1 Human needs which adult education institutions now strive to identify and
| satisfy may be classified in several ways, none of which is entirely satis--
factory. Since individual and group needs tend to be interdependent, any classi-
fication always leads to some overlap-and the risk of appearing to overstress or
understress their relative importance. The following classification, which does
not imply an hierarchy of esteem from A to G, at least has the virtue of clarity:

A. Educational needs

B. Work-related needs

c. Individual needs and the life~cycle

D. Special individual needs

E. The needs of the autonomous learner
F. The needs of particular collective groups
G. Mass needs

A. EDUCATIONAL NEEDS

Ol. Literacy
9l.1 For many countries the main challenge to adult education has continued to
be how to reduce the high level of illiteracy. According to Unesco estim-
ates, the world in 1950 had some 700 million illiterates in an adult population
of 1,579 million; 1in 1960, 740 million out of 1,881 million adults were il-
literates; 1t was estimated that in 1970 some 783 million out of 2,287 million
adults were still i’lliterate, elther because they had never had an opportunity
to attend school or because they had relapsed into illiteracy. The recent fig-
ures underline two facts: first, that there remains a substantial number of
illiterates in the second half of this century; secondly, that there is a con-
stant increase in the total number of illiterates. Even on the most optimistic
of assumptions the number of illiterates will not fall below the 650 million
mark by the year 2000. On the other hand, the illiteracy rate is falling
steadily, thanks to the extension of primary education and adult literacy pro-
grammes: the most optimistic assumption about the mumber of illiterates by the
year 2000 would mean an adult illiteracy rate of 15% of the world's population.
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91.2 To indicate the magnitude of the crisis faced at present in many countries,
it is sufficient to consult statistics relating to India. In 1961, the
total mumber of illiterates was estimated at 295 million. By 1969 the total had
risen to 349 million; only 13%¥ of the female population is literate. Although
the percentage of illiterates in the orucial manpower group aged 15-44 declined

from 69% in 1961 to 65% in 1969, the total number of illiterates went up from
130 million to 150 million. In so far as they are reliable, global statistics
bear out the Indian dilemma of how to counter the effects of a high birth rate.
The view of the Government of India, shared by governments in other develop
countries, is that illiteracy is the main obstacle to national development and
the main cause of over-population. To abolish illiteracy is accordingly the
first priority in their adult education programmes. In combatting illiteracy
Indie has continued with the mass approach. Painfully aware, however, that in
the past mass campaigns were relatively unsuccessful, it has begun by launching
several pilot projects. In the light of the ocutcomes of these projects it pro-
poses to formulate a2 national scheme. Burma also deals with the attack on 1l-
literacy as a mass activity:

Through the stimulation of the Ministry of Education 556 Adult Education
Bagie Centres of one month's duration were set up in 37 educational dis-
tricts from 19 April to 18 May 1965. (Burma)

91.3 Some countries have selected a more intensive approach to literacy. In
Nepal, for example, the ocurrioculum is divided into two periods of six months
and three months. During the first period the participants learn the basic
akills of reeding, writing and arithmetic. During the second period they dis-
cuss local and national affairs. The instruction is given by part-time teachers
in some forty specially established intensive centres. These teachers are ex-
peocted to attend an intensive pre-service training course lasting one month. The
National Manpower Council in Pakistan considers it useless to diffuse meagre re-
sources and plain common sense to concentrate upon raigsing the output in poten-
tially tflourishing industries. It is, therefore, pramoting literacy schemes in
selected factories. A generally encoureging sign is that in many countries
trade unions, manufacturers and co-operatives are beginning to assume respon-
sibility for their own literacy schemes.

91.% An analysis of the processes of development shows that is is impossible to
isolate literacy from the general context of nation-building since illiter-
acy is in fact a barrier to progress and cannot be treated in isolation as if
it were an independent element. The most significant statement to emerge from
the World Congress of Ministers of Education in Teheran convened to discuss the
elimination of illiteracy, was to the effect that there is a double cause and
effect relationship between literacy and development: 1literacy 1is, in many
cases, a pre-condition of development, while development can, by virtue of the
sense of motivation it arouses, be seen as a prop of literacy. Functional
literacy must be interpreted as an exercise in literacy integrated with develop-
ment, an exercise which becomes a constituent part of a development plan. It
differs from mass campaigns with their uniform, standardiged programmes in that
its approach is selective, its programmes flexible and easily modified, de-
signed in such a way as to take account of the diversity of collective and in-
dividual requirements and of particular situations. Within the framework of a
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prograumme of functional literacy, the mastering of the skills of reading, writ-
ing end arithmetic and the professional, soclo-economic and civic training are
integrated activities oriented towards the solution of the practical problems
encountered by the members of the particular group in their professional and
social lives.

The concept of functional literacy derives from a governing principle ac-
cording to which literacy as the prelude to professional and technical training
can become a determining factor of economic end social development. It is with
a view to verifying this theory that an experimental world-wide literacy pro-
gramme has been launched. This programme includes the following:

(a) a small number of individual projects financed from national resources
with a large international eontribution from UNDP, plus technical aid
from Unesco and other specialist organizations (Algeria, Ecuador,
Ethiopia, Guinea, Iran, Madagascar, Mali, the Sudan and Tanzania);

(b) a project financed from national resources and with technical aid
from Unesco (Venezuela);

(e) two functional literacy projects designed as components of agricultural
development projects carried out in conjunction with FAO (India and the
Syrian Arab Republic);

(d) micro-experiments, short-term ventures with limited scope centred on
the study of a specific problem (Algeria, Brazil, Chile, the Upper
Volta, India, Jamaica, Nigeria, Tunisia).

There can be no doubt that, from the general operations of this experimental
literacy programme, some significant results have emerged in respect of innova-
tions and of modifications in administrative machinery, the establishment of
basic principles, approaches and methods, the training of personnel and evalua-
tion. Experience has shown, moreover, that the formulation and realization of
functional literacy programmes depend on certain prerequisites; a development
policy with clearly-defined obJectives, suitable machinery, up-to-date theories
and methods in administration, modern methods for the utilization of human and
material resources - all = “'bich are, moreover, necessary prerequisites of any
programme of continuous de. ° ,pment.

92. Adult 1111tergtes in industrialized countries

Evidence has accumulated to éhow that the 1lliteracy rate in several indus-
trialized countries is as high as 15 per cent among the adult population.

A reconsideration of the basic adult educational provision regarding
literacy and numeracy. Whilst the illiteracy rates at school leaving age
continue to fall, the evidence of adult illiteracy (and particularly semi-
literacy) continues to indicate alarming increases. (United Kingdom)

Adults in this category are often too ashamed to reveal their disabllity
and so go through 1life under a crippling handicap in a culture which purports
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to teake universal literacy for granted. The scale of this problem has only
recently Jolted adult education agencies into action. They have quickly ascer-
tained that the main difficulties lie in identifying adult 1lliterates and
persuading them to admit they have a problem. To provide intensive courses
for them is troublesome because of the shortage of suitably trained teachers,
but by comparison it is a secondary hindrance.

95. Beyond literacy

93.1 Since 1960 there has been a deepening realization that literacy is the

means to education and not an end in itself. In the absence of opportuni-
ties for further learning and a plentiful supnly of reading matter the neo-
literate will lapse into illiteracy. Accordingly intensive efforts have been
made in many Member States to offer follow-up programmes leading to formal edu-
cational or vocational qualifications.

93.2 These efforts have besn stimulated almost the whole world over by the

desire of rapidly increasing rmumbers of people to raise their educational
standards. Neo-literates demand the equivalent of a primary school education;
those with primary education clamour for secondary education; and those with a
secondary education want to take a degree, certificate of diploma at a higher
level. As a result of this preasure many Member States have expanded their
provision for formal educstion several times over.

93.3 In Argentina, for instance, there are at present 4,000 adult education

centres at the primary level and the government!s intention is eventually
to establish 10,000. Adults attend these centres for three cycles of eight
months each. The curriculum is adapted to adult needs and divided into four
areast

1. QGeography and the natural environment
2. Social studies

3. Communication skills

4, Labour legislation

The same four areas are treated in greater depth in each cycle. The courses
last three hours a day for four days a wesk and virtually all employers allow
their workers one day off a week in order to attend.

93 .4 Adults who want to complete their secondary education now have the oppor-

tunity in nearly all Member States. Facilities for this purpose are notably
generous in the socialist countries of Eastern Europe, where there is a common
govermmental conviction that the acquisition of a general education at the
secondary level is not only good for the individual but economically beneficial
to the State. The Union of Soviet Sonialist Republics emphasizes the fact that
there 18 a correlation between the spread of a general education and higher pro-
ductivity.
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9%.5 The scale of the public demand for secondary education in the Union of
Soviet Socialist Republies is i1llustrated by the following quotation:

In the last ten years alone, over five million people have received second-
ary education in evening and correspondence schools. Today one person in
four receiving secondary education is a pupil of an evening or correspon-
dence school. This then is one of the highways of "secondary education”.
(Union of Soviet Socialist Republics)

93.6 The expansion of secondary education for adults soon leads to a demand for
the expansion of higher education. (See below p.94).

B. WORK RELATED NEEDS

o4, The right to work

94,1 A primary human need is personal security, above all the right to work and
to obtain as much satisfaction from one!s Jjob as possible. This need, which
has long been given the highest priority in the Union of Soviet Socialist Repub-
lics and some socialist countries, is now being met in many Member States by an
impressive expansion of part-time vocational courses for young people and adults,
especially in those countries wedded to industrial and commercial development.
Most Member States stress that regular training and retraining in job skills is
essential at all levels for all types of workers. 'The wages of workers depend
more and more upon their training®™ (Poland). Vocational training centres have
been established in many countries. In Mexico, for example, employees may at-
tend courses of three months duration at Centros de Capacitacién para el
Treabajo Industria. Although its population does not exceed two million, Singa-
pore maintains four industrial training centres and three vocational institutes
besides the Singapore Polytechnic, the Singapore Technical College and Ngee Ann
Technical College. At the same time, some Member States remain concerned about
the low prestige of manual work. In Cyprus, for instance, "conscious and system-
atic efforts are being made to overcome prejudice against technical trades and
mamial work" (Cyprus).

94 .2 Recognizing that it is necessary to draw a distinction between training

given by empioyers for their own workers and training for those requiring
a new jJob, Sweden has introduced a richly endowed and extensively used "1abour
market training” scheme. Initially intended for the benefit of the physically
handicapped the scheme now assists single mothers, the unemployed without handi-
cap, and those about to lose their present employment because their skills have
become obsolete. The twin objects of the scheme are to provide suitable voca-
tional training for the unemployed and to help fill sectoral gaps on the labour
market. During the Sixties the nmumber of people using the scheme increased ten-
fold. In March 1970 nearly 48,000 adults were undergoing training, 19,000 of
whom were women. Tile courses usually last about six months and are financed out
of the national budget.

732
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95. The desire for vocational qualifications

During the Sixties the public demand for occupational qualifications was
greatly intensified. Finland sums up the experience of many Member States:

The utility motive of students in this field was also manifested in a
demand for more qualifying courses, examinations and certificates alongside
the traditional non-utility lines of study. There was a marked increase in
qualification-oriented study, which led to an expansion in the evening
class network and vocational training facilities in general. (Finland)

96. Shift-workers

Shift-workers find it notoriously difficult to pursue an orderly course of
study. It is partly for their benefit, therefore, that so much attention is now
being paid to the possibilities of self-study and that some communities have now
opened centres and workshops where shift-workers can attend at irregular hours.

97. Working mothers

In several Member States speclal efforts are now being made to assist work-
ing mothers. In the Union of Soviet Socialist Republies,for example, there is a
well-developed network of day nurseries and kindergartens, many of which have
round-the-clock services. In some out-of-school institutions helpers take care
of children while their mothers attend classes.

C. INDIVIDUAL NEEDS RELATED TO THE LIFE-CYCLE

98. Young people

98.1 In many parts of the world where a large proportion of the population is

under the age of twenty-five, young people are usually the main consumers
of adult education. During the Sixties they vosed a formidable problem, for
this was the period when they began to question the values of their societies
and vigorously to criticize the prevailing aims and forms of education.

98.2 A majority of Member States has been paying unprecedented attention to the

educational needs of young people. New measures have included greatly ex-
tending the number of post-school courses of all kinds but more especially oc-
cupational training courses, erabling adolescents to combine attendance at
school with the starting of work, opeuning new types of youth centres and clubs
and inaugurating national youth services (see below p. 91-93).

98.3 Administrators in charge of adult education institutions have also intensi-

fied their effort to attract young people by offering courses and activitie
designed to appeal to their particular tastes. The tendency to establish all-ag
educational and cultural centres discussed in the next chapter marks an attempt
to bring the generations together.

[« I/}
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98.4 Sex education and short courses designed to help young people as well as
the newly married to solve their problems have become a feature of many
adult education programmes.

98.5 In most developing countries and among some ethnic minorities in industrial-

ized ocountries the unemployed youth problem has become endemic. The Philip-
pines has made a small impression on the problem by opening "folk schools”.
Initially, in 1961, three such schools were opened but by 1966 there were twenty-
seven of them with an enrolment of 1,871. Thailand has introduced a Rural Youth
Training Programme for youths selected from rural areas.

98.6 Ceylon is disturbed about the plight of young people who have received a
good general education but cannot obtain employment:

Hence the promoters of the continuing education drive, having realized the
need to relieve the burden of unemployment, have helped by imparting some

training in usable vocational skills to thousands of aschool leavers who are
handicapped by their purely formal and highly academic learning. (Ceylon)

99. Parents

Parents require advice and information about such matters as child develop-
ment, the psychology of adolescence, family relations, domestic budgeting and
career opportunities for their children (Bee below p.99 ). As a group parents
hmée become one of the principal targets of adult education programmes since
1960.

"The reform of our schools and universities currently under way, and the
new attitudes concerning pre-school and children's sexual education have
necessitated the spreading of information on these questions to parents.
Consequently, the instruction of parents has become another important task
in adult education during recent years." (Austria)

100. Housebound mothers

Among the overlooked casualties of prosperous industrialized societies is
the housebound mother, especially when she lives in a new housing estate or a
high-rise apartment block. Better facilities for study at home can partially
overcome this problem but the fundamental need of housebound mothers is usually
human company. The solution lies, as it does for working mothers, in making it
possibie for them to attend courses at nearby centres.

101. The ageing: retirement and pre-retirement problems

In industrialized countries where the extended family system no longer oper-
ates two problems have been discerned: how can people in general be helped to
overcome or at least to adapt to the physical and psychological effect of ageing?
Specifically, how can people be helped to accommodate themselves to the traumatic
experience of retirement from work? Meany adult education agencies now arrange
special courses and activities for the elderly, often free of charge or for a
low fee. In a growing number of commmnities pre-retirement courses, sometimes
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organized in conjunction with a firm or factory, are becoming ocommonplace. Some
employers are prepared to release their employees from work in order to attend
such courses.

D. INDIVIDUAL NEEDS RELATED TO PARTICULAR PROBIEMS

102. The physically or mentally handicapped

102.1 Many people are unable to take part in normal adult programmes because of

a physical disability which ties them to their beds or their homes or pre-
vents them from climbing steps. The deaf, the dumb and the blind are special
cases.

Efforts to assist the physically handicapped include creating specially de-
signed centres, visits by teachers and voluntary helpers to their homes, the use
of voluntary drivers to escort them to and from meetings, supplying packages of
instructional material and, above all, so arranging the facilities in adult
education centres that they can move about. Adult educators concerned about
this problem insist that the disabled should be treated as normal and mixed with
normal groups as far as possible. In Norway a special subsidy is provided for
the education of physically handicapped adults.

102.2 The mentally disturbed

A disturbing phenomenon in advanced industrial countries is the high and
increasing rate of mental illness smong the adult population. As a preventative
measure many communities now offer racilities for group therapy through discus-
sions, seminars and "T" groups. Within mental hospitals a variety of educa-
tional programmes has been introduced.

102.3 The mentally sub-normal

It 1s generally agreed by medical specialists that the mentally sub-normal
should lead lives which are as normal as circumstances permit. This presupposes
making special arrangements to give them a basic education, helping them to ac-
quire a skill which will enable them to earn their own living, and providing edu-
cational and cultural facilities for use in their spare time. One development
of special interest is the introduction of courses for the parents of sub-normal
or autistic children.

102.4 Patients in hospitals

The house rules, and the fact that most people spend only a short period
of time in hospital, have in the past militated against the provision of adult
education programmes for hospital patients. There are now signs, however, of a
number of hospital boards encouraging convalescing patients to follow a course
of study and to take part in group discussions and other educational activities.
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103. The lonely

Yet another casualty of the "affluent society" is the lonely person.
Social workers are now deeply aware of the immensity of this problem and adult
educators have always taken nute of that group of people who attend evening
classes as one means of escape from a solitary existence. If not corrected, a
state of loneliness may lead not only to unrelieved misery but very often to
acute depression requiring medical care. In some commnities special attempts
are being made to tackle this problem by identifying lonely people and encourag-
ing their attendance at adult and commnity centres.

E. NEEDS OF THE AUTONOMOUS LEARNER

104. The autonomous learner

Until recently there were two categories of people who concerned the adult
educator, participants and non-participants, and his professional aim was to
lure as many non-participants as possible into sampling his programme. Suddenly,
attention has been drawn to the participant who wishes to study and perhaps al~-
ways is studying but who likes to study on his own? Such a non-participant has
been described as "the autonomous learner". One school of educational thought
believes that as the years pass the mejority of adult students will choose to be
autonomous learners. Meanwhile, local attempts are being made to cater for his
needs and there is no doubt that he is the person who is gaining most from the
advent of multi-media instruetional systems (see below p.104),

F. THE NEEDS OF PARTICULAR GROUPS

105. Group or community needs

Adult education organizations are beginning to concentrate upon the collec-
tive needs of more or less homogeneous groups or at least of groups which share
common problems. They are particularly anxious to assist rural populations in

both the developing and the more developed countries, the urban poor, women, im-
migrants and racial minorities.

106. Rural populations in developing countries

‘ As pointed out several times already in this document, the chief priority
in many developing countries is rural development. Numerous approaches are
being made to this problem. One of them is discussed here as an illustration.

In India and Nepal the governments are optimistic about the educative ef-
fects of the Panchayat system of local democracy. Through it much has been
done to raise 1iving standards and to instil in the populations living in re-
mote villages a sense of national identity. In the rural districts of India
adult education programmes are implemented under the umbrella of community
development. There is a structured chain of communication and representation
through the following levels: village - block - district - State - union.
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The moving principle is participatory democracy. As field workers see 1t, learn-
ing by doing is the most valuable kind of education. The Etawah Project, like
the Gezira Project in the Sudan, has led to the adoption of improved methods of
farming, irrigation, communications and cottage industries and to a higher stan-
dard of health. literacy, sanitation and family welfare. The Nepalese system
corresponds closely to that of India. This method of getting local populations
to run their own affairs is also to be found in other countries including The

Philippines, where the key unit is the Purok, that is, the small self-help com-
munity.

107. Rural populations in more developed countries

In developing countries rural development 1s widely recognized as a top
priority. But in the more developed countries rural areas are often victims of
neglect. The result is that in many areas the local population is starved of
educational and cultural facilities.,

In France:

More than half the adult education institutions in France are located in
towns with a population of more than 100,000 inhabitants. Yet these towns
constitute only 0.1 per cent of the communes and eighteen per cent of the
total population. (France)

10T7.2 Planners too often assume that since this is a mobile age, it is sufficient

to offer aducational and ocultural facilities in major centres of population
alone. But many rural inhabitants do not own motor cars or are too tired to
drive far at the end of a day's work, and public communications tend to stop
operating after six or seven p.m- Some communities have responded to this prob-
lem by establishing community schools or similar institutions at strategic van-
tage points and by arranging for buses to convey people from surrounding villages
to classes and meetings. In several Member States travelling theatres, art gal-
leries and libraries tour the rural districts; Norway mekes use of a travelling
"library boat". In Sweden "a Culture Bus" tours remote Lapland bringing books,
films and other educational supplies to people living in isolation.

108. The urban poor

108.1 Virtually every major city in the world, without regard to the stage that
national development has reached, has to deal with the needs of a steadily
increasing sub-culture of deprived people.

The general social and political objectives of the country during the last
ten years have been particularly soncerned to equalize educational oppor-
tunity and to minimize the disadvantages which follow upon the inadequately
stimmlative environment of many urban areas asscciated with the large in-
dustrial cities up and down the country. Adult education has gradually
accepted that there is a community development, almost a social servicing
r8le to provide remedial or compensatory education in such areas.
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In some cities such people already comprise the majority of citizens. They
live crammed together in an environment characterized by poverty, poor housing,
sickness and a high incidence of crime. It als> seems as if an inability to
escape from such an environment is passed on from one generation to the next, so
that he who i8 born among the urban poor 1is likely to remain among them until he
dies.

108.2 Apprised of this problem, some adult education organizations have realized

that traditional types of programme are utterly irrelevant. Only informal
methods and a team approach offer much prospect of success. So we see many adult
education programmes, especially in metropolitan centres in the United States of
America, taking the form of community action initiatives.

The United Kingdom refers to experiments:

ees to involve the people and the communities subject to the urban renewal
in discussions and decisions regarding the new environment to be creataed.
These latter have necessarily involved adult education techniques and in
some cases have enlisted professional adult educators to promote and devise
the discussion situations. (United Kingdom)

108.3 One urban sub-group often in desperate need of help are the newcomers
from the country areas. '

Hungary pays special attention to the problems of this sub-group:

Adaptation to the new way of life of those who come from the provinces to
live in the cities 18 a fairly long and difficult process. The education
of adults through the school system deals among other topics with the prob-
lem arising from urbanization. (Hungary)

108.4 Ceylon point out that in developing countries the distress of the urban
poor may be overlooked because of the prior attention paid to rural develop-
ment s

The obsessive emphasis on rural adult folks has led to a certain amount of
neglect of the urban working class population. (Ceylon)

109, Immigrarts

109.1 Many countries are today faced with the task of absorbing immigrants, some
of whom belong to an alien culture and cannot speak the national language.

Adult education agencies try to help this particular group by arranging second

language courses and orientation courses aimed at introducing them to the cus-

toms and legal and administrative practices of the receiving country. Israel

- has particularly elaborate arrangements for the acculturation of immigrants. In

the United States of America:

Americanization classes were expanded for nationals who are newly arrived
in the United States. Classes emphasize English as a second language in ad-
dition to instruction necessary to enable Nationals to meet the citizenship
requirements. (United States of America)
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109.2 A special category of immigrants are refugees. They pose an acute problem
when they do not wish to be absorbed into the society in which they find

themselves. Language and vocational courses are sometimes provided for them by

United Nations agencies and international voluntary service organizations.

110. Racial Minorities

There is plentiful evidence of a thrust in a number of Member States to
ameliorate the condition of disadvantaged racial minorities. Australia, for
example, has devoted much attention to the education of its aboriginal popula-
tion.

111. Opportunities for women

111.1 While there are still many inequalities of educational opportunity between

the sexes in both industrially developed and developing countries, an im-
portant new trend is noteworthy. During recent years women have had greater
aocess to adult education, especially in the field of technical and professional
training. In line with developments both in the United Nations Commission on
the Status of Women and the Economic and Social Council of the United Nations,
Unesco at the fourteenth session of the General Conference (1966) approved a
long term programme for the promotion of equal access of young girls and women
to education, science and culture. This action programme has concentrated on
the development of educational programmes for young girls and women, especially
in: the planning and administration of education; training of teachers;
literacy and adult eduoction; technical and professional education; and the
access to education of young zirls and women in rural areas.

Commissions on the status of women have been established in the fifty
States and have urged the development of a comprehensive programme of con-
timuing education geared to the individual woman's needs. At present some
500 colleges and universities offer special programmes of counselling, on
and off campus classes, part-time study and family life conferences for
mature women. (United States of America)

111.2 In many countriez the majority of young girls still leave school at the

minimum compulsory age. To help this group, meny adult education institu-
tions, with the aid of women's organizations, have introduced training courses
designed to prepare women for a career. The growth of employment opportunities
for women has also led to a parallel development of training courses provided
directly by trade and industry.

111.3 Many more women now wish to return to work after having raised their
families. Special courses for this group have begun to multiply.

111.4 In general, educational programmes for women have greatly increased since
1960. For example:

Nigerian women have shown increasing interest in adult education - many
women's organizations are involved in adult education work. (Nigeria)
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G. MASS NEEDS

112. Mass needs

Some observers believe that the non-participation problem in adult education
cannot be solved at the micro-commwmnity level. It is necessary to act:

through a mass education campaign, using face to face communication, radio
broadcasts and listening posts, discussion groups, literacy classes, co-
operative socleties, agricultural extension, community development, the

press, mobile cinemas, health campaigns. (St. Lucia, British East
Caribbean Group)

Mass participation, they argue, is a matter for national action and for mass
campaigns. All the means of communications at the disposal of the State and the
inspirational talents of its leaders must be harnessed to stir up popular enthu-
siasm for life-long education. In practice, this is precisely what is already
happening in such countries as China, Cuba and Tanzania. A number of other coun-
tries are also using mass education methods of education.

113. Conclusion

During this particular epoch even moderately active adult education agencies
have no difficulty in expending their programmes so long as they simply respond to
articulated needs. The trouble is that these needs tend to be those of the rela-
tively privileged and in many countries often conflict with the national and
community priorities. It may be concluded, therefore, that the principal organi-
zational challeng~ facing adult educators i1s how to translate the unexpressed
needs of the relatively under-privileged into demands which they can try to
satisfy.

The central problem for adult education was seen to be the task of bringing
ever wider sections of the population within this sphere of work. Such ex-
pansion is essential to the development of democracy. (Finland)
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CHAPTER VI

INSTITUTIONS AND PROGRAMMES

114.. Differentiation and specialization

Four generalizations can be made about the host of institutions, large and
small, which make provision for adult education. The first 1s that they have
multiplied at an unprecedented rate since 1960. For example, in France:

At the last count the list of the I.N.F.A. contalned 4,277 organizations
concerned with adult education. It would seem that this total, despite 1its
magnitude, is below the true total of organizations in France. (France).

To take &another example, in Burma:

The number of individuals, institutions and assoclations providing adult
education have increased and existing education assoclations have greatly
expanded programmes of adult education. (Burma).

The second is that during the same period existing institutions have shown a ten-
dency to become more specialized and new institutions have usually been created
to arrange a specific type of programme, especially in the sphere of vocational
instruction. Thirdly, as in Canada,"there has been a general ... shift in empha-
sis from private to public institutions ... during the decade!" (Canada).
Fourthly, in many Member States institutions are paying increasing attention to
the demands of the autonomous learner. In this chapter it will be possible to
mention only (A) the characteristic features of new institutions and (B) the out-
standing trends in established institutions since 1960. '

A. New institutions

115, Community schools

115.1 The community school as such is not a new conception. What is striking is _
its general emergence in several countries and its adoption in certain parts gt

of other countries. Though community schools may be found in large centres of

population, they have been established for the most part in small, compact towns,

especially in rural areas. Some incorporate all-age schools, whereas others in-

corporate only senior schools.

115.2 The basic principles underlying the commnity school system are that the i
school should belong to the community and the two should interact, that

the school should be the focal centre for community affairs, that the school

should stay open in the evenings, at weekends and during vacations and that adults

should consider it natural to make use of the school's facilities throughout their

lives. In practice, these principles presuppose that the school will be access-

ible to adults during the daytime and that both children and adults will use the

facilities outside normal school hours. It 1s also presupposed that besides
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attending classes of formal instruction, adult users will engage in a variety of
soclal, cultural and recreational activities. A well-endowed school will be
equipped with a library, a swimming pool, a clinic and a créche. In rural areas
a subsidized evening and weekend transport service may be made available.

115.3 The commmunity school has interesting implications for control and staff-

ing. To begin with, the principal or headmaster must become positively
responsive to the educational and social needs of the whole neighbourhood.
Secondly, he cannot hope to run the school without reference to the wishes of the
users. On the contrary, he must trust the local community to run its own affairs.
Thirdly, the teachers must necessarily take a more comprehensive view of their
duties. Fourthly, a reasonable percentage of the staff must specialize in deal-
ing with young people and adults. Finally, the teaching staff in general and
those concerned with the adult users in particular require a different form of
training from that traditionally provided in teacher-training colleges.

115.4 In some commnity schools adults are attending the regular day-~time
classes for teenage children.

115.5 Apart from its relevance to the life-long learning ideal, the community

school may be regarded as the m ost satisfactory type of adult education
Institution on five counts:

1. It is economical since it guarantees maximum use of existing resources
throughout the day and during weekends.

2. It destroys, or at least goes far towards destroying, the alienation
from the schools which affects many adults.

5. It faclilitates the transition from school to youth activities and
from youth to adult activities.

L. It provides a natural setting in which to bring together all age-
groups with minimum stress.

5. It allows for local commnity self-government and control of finan-
clal resources. )

Examples of community schools are to be found in Laos, the Philippines, Tanzania,
the Unlited Kingdom and the United States of America. Tanzania proposes to use
the community school as the lynch-pin of the educational system. According to
Section 43 of the Second Five-Year Plan:

The general principle 1s to place the main organizing responsibility on
the primary school. The school will then become a community educational
centre, at which the provision of primary education is only one function.
A school so conceived will increasingly become a focal point for the total
educational needs of the community, rather than es'ving as a somewhat de-
tached institution for ihe education of children(l

( ) See Tanzanla Second F‘ive-Year Plan for Economic and Social Develonment,
1lst July 1969-30th June 1974 (Dar-es-Salaam, 1969) p.157.

33
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In Laos, the Rural Centre for Community Education serves "simultaneously as a
primary school, a youth centre and a basic education centre for adults". (Laos)

116. Community colleges and post-school institutions

The term "community college", like the term "community school" was first
used in the United States of America. Tt 1s distinguished from the commnity
school in that i1t caters exclusively for those who have left school(l). Through-
out the industrialized world a large number of post-school institutions labelled
with a variety of names is growing up alongside the universities. Their main
function 1s usually to provide professional and tecimical courses for young people
who intend to work in local industry or commerce. Many of them offer pre-university
courses; an increasing number also provide university level courses, usually of
two years' duration, so as to reduce the pressure of demand for places in the uni-
versities. In addition, they are tending to arrange adult education programmes,
especially in the United States. One school of thought believes, indeed, that the
communlty college rather than the community school is the most suitable type of
neighbourhood centre and the best placed to provide an adult education service.

117. Polyvalent centres

117.1 Polyvelent adult education centres provide opportunities for working people,

including the self-employed. to update their knowledge and skills in respecot
of their variocus needs - technical, academic, cultural and civic. There is no age
barrier, emphasis being placed upon functional needs.

v The programmes of the centres are directly related to the requirements of
the neighbouring community, the functional needs of which are ascertained by ini-
tial and periodic surveys and by regular interviews and consultations with key
persomel in local government, industry and commerce, and in civic life. The
curricula, designed by the internal staff in consultation with outside experts,
is regularly revised and the duration of courses is elastic according to the na-
ture of the demand. General studies are not taught separately, but integrated
into the global syllabus and aimed at helping the participants to arrive at a
deeper understanding of the characteristics of, and the problems facing, their
immediate environment. Employed in the main on a part-time basis, the instruc-
tors are selected from among speclalists in a particular craft or profession and
required to attend speclal orientation courses in adult education methods and
techniques. The permanent staff is kept to a minimum and usually consists of the
following personnel, apart from administrative and clerical staff: a director;
specialists in technical and vocational training, social studies, economlcs and
civics; one speclialist in research and curriculum design and one in techniques
of commnication; a librarian; a documentalist. Though some classes meet in
the centre as such, many are held locally at the convenlence of the stude in

. , such places as schools, factories, trade union headquarters and communi
. ‘centres. Civic and cultural events are arranged, both witl}j,n.,ansbzoy}a’ide the
. ' centre, not only for the students, but for the benefit of the community at large.

: (l) In the County of ILeicestershire in the United Kingdom, community schools
are called commnity colleges. The,,-village colleges located in several
English counties are also essentiailly community schools.
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The financlial cost of establishing and maintaining a polyvalent centre is
relatively low because of the calculated use of exlisting premises and equipment.
The initial capital outlay and the greater part of the recurrent costs must
necessarily be borne by public funds, but many centres also turn for support to
local interests, especlally to industrlial concerns, and some require the students
to pay fees. A new centre at Cienfuegos in Cuba has been entirely financed by
the government.

The success of a polyvalent centre ultimately hinges upon the intimacy of
its connexion with the local commnity and its ability to respond effectively to
felt needs. For this reason, the governing board or committee consists of repre-
sentatives of the various interested groups in the commnity.

117.2 Versions of polyvalent centres are to be found in a number of countries

and include workers' and people's universities in the Union of Soviet
Socialist Republics and Yugoslavia; C.U.C.E.S. at Nancy in France; Shramek
Vidyapeeth in India; certain technical colleges in the United Kingdom; certain
community colleges in the Unlited States of America.

118. Centres in factories

118.1 In Yugoslavia, since 1960, 165 adult education centres run by full-time
staff have been located in factories. A main object of these centres is

to adjust the curricula to the development requirements of individual enterprises.

Thelr programmes embrace both general education courses and cultural activities.

118.2 China adheres to the principle that there 1s an intimate and absolute rela-
tionship between work and education:

Thus 1t has become difficult today to distinguish in China between a
school and a factory, a factory and & school, since there are schools in
which industries haye been established and factories which are also study
centres for workers(l).

119. Centri di lettura

In Italy a new type of centre has been introduced which is of particular
interest. This 1s the Centro di Lettura whose mein object 1s to help illiterate
people to read and write. Each centre is staffed by animateurs and consists of
classrooms, & cinema, a discothdque, a TV room and a library, with a collection
of 5,000 or so books. So far there are 80 centres but it i1s proposed eventually
to open 230 altogether.

120. Community workshops

120.1 Many people are unable to attend group classes at the regular times when
they are held; many people like to work alone; 1in several parts of the
world "do it yourself" has become fashionable. Recognizing these three facts, a

(1) Hong Q1, 1970, No. 8; article preﬁared by the Revolutionary Committee of the
© Yu-lin region and the Revolutionary Committee of Kuel-ping-Hsian.
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number of local government authurities have opened commnity workshops where
people who do not require supervision can attend at almost any hour of the day
to pursue a particular interest. The Freizeitheim in Hanover contains music
rooms, and metalwork and woodwork rooms. OQOther centres contain rooms where 1t
is possible to experiment with design and a theatre; a few even contain light
engineering areas. Usually a non-teaching supervisor is available to offer prac-
tical advice on request. A low fee is charged to users.

120.2 Arts centres are essentlally the same as community workshops with the dif-

ference that they concentrate upon the arts, notably upon painting. graphic
design, sculpture and pottery.

121. Centres for field studies

Another type of residential or non-residential centre which is geining
ground is the field studies centre, where people can study aspects of natural
history in the appropriate setting.

122. Industrial training boards

122.1 International curliosity has been aroused by the appearance in the United
Kingdom of industrial training boards. Now totalling twenty these Boards
have been established under the terms of the Industrial Training Act, passed by
Parliament in 1964 and designed to ensure that adequate facilities for Job train-
ing and retraining should be made available throughout industry and commerce, so
that the nation will have at its disposal an adequate supply of skilled manpower.

By law each major branch of industry is obliged to set up a training board
whose task 1s directly to provide, or arrange to be provided, a variety of courses
to meet every kind of training need both of the workers and the managerial staff.
The boards are empowered to raise a sufficient income by imposing a levy on every
firm commensurate with the number of its employees. The income is spent in one
of three ways:

(a) by reimbursing firms with training schemes of their own up to the
level of their proven expenditure;

(b) by arranging courses under their own auspices;

(c) by payipg the fees of employees in attendance at courses run by edu-
cational institutions, such as technical colleges, polytechnics and
universities.

One arresting fact is that the Boards have at their disposal sums of money of a
size without precedent in the history of adult education in the United Kingdom.
Thus, the Engineering Board had a gross income in 1968 of $170 million.

122.2 Other countries have followed the United Kingdom example. Thus, the Kenya

Parliament recently amended an old Industrial Training Act, as a result of
which various firms and companies are required "to contribute to a central train-
ing fund to be administered by a Board under ftki¢ same name". (Kenya).

W
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123. Farmers' training centres and school farms

123.1 In Kenya twenty-four farmers' training centres have been established at
strategic centres throughout the country. Simply furnished and serving
simple food, with accommodation ranging from twenty to one hundred beds, these

centres offer intensive courses on basic agricultural techniques lasting from
one to two weeks.

The men and women who attend come from the rural areas and pay a small
fee. Particular attention is paid to rural home economics, to which end the per-
centage of female participants is sustained at about 30 per cent. The Ministry
of Agriculture employs a team of teaching specialists. At Kano in Northern
Nigeria a farm institute has been established. There are "school" farms in

Nicaragua, which, under the terms of an Integrated Programme of Applied Nutri-
tion aim:

(a) to give technical assistance to the teachers, children, housewives
and farmers in the rural areas;

(p) to teach new agricultural techniques.

The programme involves 212 schools and 865 teachers.

123.2 During the Sixties there was a notable extension of the Farm Settlement
idea, often modelled on the Israeli Kibbutzim. Three out of the four
then Reglonal Governments in Nigeria started such schemes soon after 1960.

124. Rural cultural centres

In 1968 Iran opened a large number of rural cultural centres, each of
which is intended to serve a local population of approximately 16,000 and to
foster social and cultural development. A centre comprises "q library, a mo-
bile cinema, a sports field and a children's nursery. Vocational and literacy
classes are available and wherever possible television clubs are formed".

125, Village polytechnics

In many villages in the developing countries young people with a primary
school education have no opportunities for further education or training. As a
way of dealing with this problem Kenya has so far established over twenty village
polytechnics. "Some village polytechnics offer formal courses; others merely
offer part-time tuition to allow the students to pursue their own occupations".
(Kenya). The stress is upon education for self-employment in such occupations
as carpentry, masonry, sign-writing, tailoring, book-keeping and tanning.

126. In-service tralning centres

A considerable number of in-service training institutions for professional
personnel have been opened in certain countries newly independent since about 1960.
It is commonplace now in several African and Asian States for government employees
on pald leave to attend several intensive courses during their professional careers.
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127. National youth services

Several Member States have Instituted a national youth service, organized
on para-military lines. Young people spend one or two years in service, during
which time they attend classes in general education, learn a trade and work 1n
teams on such national projects &as road building.

B. Trends in established institutions

~

128. Evening secondary schools

In the socialist countries of Eastern Europe there was a drive in the
1960s to extend opportunities for adults to complete thelr secondary education in
evening (shift) and correspondence schools. New methods and techniques were intro-
duced; learning opportunities by postal tuition were greatly increased; the cur-
riculum was reformed. In the Union of Soviet Socialist Republies, for example,
adults now attend the schools for twenty hours a week, fifteen hours being spent
in the classroom and five hours on consultations with staff and tests.

129. People's and workers universities

There 1s a growing tendency for the people's and workers' universities in
the socialist countries of Eastern Europe to cater for the public at large and to
diversify their programmes. In 196k Burma founded a workers' college "to enable
the working men and women who had to forego education in favour of a more urgent
need for a livelihood, to:continue with higher studies". (Burma).

130. Multi-purpose cultural centres

130.1 Characteristic of some soclalist countries in Europe is the glant, multi-

purpose cultural centre, in which free facilities are provided on an
ample scale for the general culture as well as educational needs of large com-
munities. Many more of these centres were opened in the sixties and those al-
ready in existence were improved in many respects. Finland refers to the flexi-
bility of its centres:

An essential feature is that group activities can take place no matter
what the purpose of assembly, the programme, the size of audience, fre-
quence of occasion or equipment required. (Finland).

131. Commnity centres

131.1 Community centres have multiplied since 1960. They are being more and
more regarded as an indispensable means of bringing together people who have
no desire to attend formal education classes.

131.2 In metropolitan areas in Argentina adult education centres are converted
into open community centres on Saturdays, Sundays and public holidays.
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132. Television viewing centres

Television viewing centres are an integral part of the general adult educa-
tion system in a number of French-speaking countries, notably in Ivory Coast.
Here groups of men or women or occasionally mixed groups watch a television pro-
gramme related to some aspect of their daily lives and then discuss it under the
guidance of a trained group discussion leader.

153. Residential colleges and conference centres

1%3.1 Since 1960 there has been a boom in residential education both in the more

developed and the developing countries. Today there are few countries
wlthout one or two residential centres and few educational institutions with
sleeping accommodation which do not let out their premises for' vacation schools.
The practice is also rapidly spreading of educationel institutions offering resi-
dential courses for foreign visitors.

133.2 Long-term residential colleges have been opened in Kenya and Tanzania.

133.3 A world-wide phenomenon is the development of residential programmes for

and by special interest groups. These include clmurch lay training
centres. of which there are large numbers in Europe and at the last count
twenty-nine in Africa, the most well known being the Mindolo Ecumenical Centre
in Zambia.

134, The universities

154.1 Although some universities continue to play little or no part in adult

education, there is no question that their detachment is in general much
less pronounced than it was. The universities of Yugoslavia, for example, began
to play a r8le in adult education trom 1963.

Universities and institutes of higher learning should no longer be iso-
lated from the commnity and their message should no longer be confined
to the training of specialists and professionals. They have heavy res-
ponsibility towards the masses. It is their task to popularize modern
science and technology and spread them among the masses through public
service programmes, publications, etc. (Egypt).

134.2 The provision of part-time higher education, which has long been taken

for granted in the Union of Soviet Socialist Republics, Eastern Europe
and North America, is now being forced upon the universities of Western Europe
and the developing countries by the pressure of governments and public opinion.
In Britain the open university (described in detail below p.116) has been in-
augurated expressly to enable adults to obtain a university degree by means of
part-time study. It appears that other countries also intend to establish
"open universities".

134.% Apart from part-time degree courses the universities now offer a vast
number of specialized courses at the university and post-university level
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for professional and occupational groups. The volume of this work is so great in
some American universities that the total of part-time students is in excess of
full~time students.

134 .4 Special departments for organizing an adult education service have been

established in many universities. Moreover, the quantity of work and the
general efficiency of adult education departments have sharply increased. The
improvement in efficiency stems from the employment of bigger and more specialized
staff and the adoption of more sophisticated administrative methods.

134.5 A feature of the post-Montreal period has been the introduction in a num-

ber of universities of academic adult education departments whose task is
to supervise post-graduate courses, leading up to degrees and diplomas, designed
for serving and potential adult education speclalists.

135, Special degree courses for adults

Among other innovations in the adult education provision of universities
it is worth singling out the introduction in several American institutions of
liberal arts degree courses expressly designed for adults.

136. The universities and the under-privileged

One criticism persistently levelled at universities in some countries is
that they serve only the finaneially better off and the highly qualified section
of the community. Now whereas such evidence as 1s avallable does seem to bear
out the charge that universities in general are less prepared than formerly to
attract the under-privileged to academic courses, it is clear that many univer-
sities are only too anxious to employ teams of academic specialists on commnity-
oriented projects. In North America the idea of "out-reach", of reaching out to
commnlties so as to help in the solution of their practical problems, is stronger
than ever. Elsewhere, there are abundant examples of university teachers, singly
or in groups, applying their knowledge and skills to public needs. Furthermore,
there has been a palpable shift of emphasis within university extension or extra-
mural departments towards community rather than individually oriented programmes.

137. Industrial and commercial enterprises

There was & time when employers expected to appoint men and women who
already had the necessary training for a particular Job or who could be trained
by a crude system of apprenticeship. This is no longer the case. Now most large
firms run their own internal training schemes and nearly all firms of whatever
size recognize the necessity of sending at least some of their employees on regu-
lar training courses provided by other bodies. The result has been a revolution
in occupational education affecting both the scale of the operation and the in-
structional methods used.

138, Trade unions

138.1 To generalize about the educational work of trade unions in a world con-
text is not possible. In some countries they still concentrate upon the

B!
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professional training of their own pald-up members in such subjects as collective
bargaining, labour relations and office management. In others, they not only pro-
vide for the general education of their own members but also offer programmes for
the public at large and campalgn for the improvement of the national educational
and cultural facilitics.

138.2 Two features of trade union education in general are to be noted: the

first 1s the increasing complexity of the subjects which are studied. The
second 1s the growing practice of sending officlals destined for high office to
short and long courses at universities and other institutions. Each year in
Ceylon, for example, a number of workers are awarded scholarships to enable them
to attend universities.

139. Commmunity development agencles

Community development 1s usually associated with underdeveloped countries.
Towards the end of the sixties.it also became ldentified with the highly-
industrialized countries. In general there was a trend towards introdueing con-
siderably more non-formal educational activities in community development pro-
grammes.

140. Health and nutrition educational agencies

In the more developed countries health and nutrition education has tradi-
tionally been left to the schools. In the developing countries it has come to
be regarded as an essential component of initial education for adults, though
more often than not responsibility for it lies with the health services rather
than with adult education institutions.

In Tanzania and Zambia, among other States, the Government is very keen
upon using educational methods to spread information about good nutrition.

In Iran:

«es young people who have completed other studles must be sent, during
their period of military service, to serve in local communities in order
to look after their medical needs, to give them instruetion in sanita-
tion and hygiene, and generally to improve the environment. (Ira.n).

141, Agricultural extension services

141.1 Initially, agricultural extension activities were centred on telling
farmers what to do in order to inecrease production. More recently,
farming has been recognized as a way of life and efforts have been made to deal
with the general needs of the farmer and his famlly. Home demonstrations are
increasingly carried out by female extension officers. = Advisory work among

young people has also become an important function of extension services.
Young people are being encouraged to Join 4 H or young farmers' clubs and to
participate in simple agricultural proJects.

1548/
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141.2 There are signs in a few developing countries of a change from emphasis
upon the missionary work of the field officer to emphasis upon intensive

tra.ining courses arranged at strategically placed centres. In general, there

has been a marked increase in the number of structured training courses.

142, Co-operatives

In a number of underdeveloped countries steps have been taken to expand
and to improve the efficlency of co-operatives, especially in the rural areas.
Both Malaysia and Tanzania have taken great pains to organize systematic courses
both for officials and elected members. In 1970 Kenya established a national
co-operative college as a training centre for co-operative officials and members
of local socleties.

143. Correspondence schools and colleges

143.1 The value of instruction by correspondence as & teaching method is dis-

cussed below (see p.105). Here i1t is sufficient to note the astonishing
growth of correspondence ocourses within recent years, especially in the develop-
ing countries.

Phenomenal growth of corresponder’ice courses - both overseas and local -
took place during the decade. However, these efforts were by private
individuals or companies. (Nigeria).

143.2 Education by correspondence has come to have a special appeal for a num-

ber of developing countries because, well orgendzed, it can be very effec-
tive and i1t is more economical than other forms of Iinstrustion. Realization of
its utility has been widely broadcast thanks to two developments: rirst, the
creation of the International Association of Correspondence Schools; secondly,
in 1966 the Dag Hammarskj¥ld Foundation undertook a detailed study of the poten-
tialities of correspondence education in five African countries and subsequently
organized in Stockholm two intensive training courses for African adult educators
whose governments had agreed to launch appropriate programmes. Correspondence
course departments or sub-units of existing adult education departments now exist
in Kenya, the Sudan, Tanzania, Malawl ond Zambia. Meanwhile, in the Union of
Soviet Soocialist Republics, Eastern Eurcve, North America, Australia and New
Zealand the volume of correspondence courie work has increased spectacularly. In
India the University of Delhi started a programme in 1968 which now caters annually
for several thousand students.

143.3 In the past correspondence students were very seldom eligible for State
grants. There i1s now a trend in some countries to consider them equally
as eligible for finanecial support as full-time students.

144, Military service

144.1 1In a very large number of countries the military services now play an im-
portant part in the education of adults in two notable ways:
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1. By teaching i1lllterate recruits how to read and write. For example:

The Ministry of National Defence guarantees a literacy and social
studies programme for new illiterate recruits. (Iran).

2. By teaching skills necessary for military performance but also rele-
vant to eivilian occupations.

144,2 Several countries, including Belivia, Iran and Israzl, have used the armed

forces to carry out literacy and community development schemes. These and
other countries are also using the period of compulsory national service as a
means of applying the energy, intelligence, knowledge and skills of young people
to community service. In Iran, for example:

From 1964 to 1971, 3,110 officers and 10,511 diplomats were trained and
sent out to the rural villages in order to help with thelr social a.nd
agricultural development. (Iran).

145. Prisons
145.1 The old view that prisons should be nasty and punitive 1s beginning to give
way, and in a few countries has given way, to the view that reformation 1s

a far more important objective tnan punishment. Despite the difficulties many
prison authorities now offer three types of educational programmes for prisoners:

1. Vocational training for the great majority who lack an occupational
skill, so that upon release they will have at least thne opportunity
of lawful employment.

2. Formal courses designed to improve educational qualifications. Many
prison inmates are encouraged to take correspondence courses.

3. General educational and cultural facilities.

146. Political parties

Several Member States stress that the political parties played a vital
r8le in providing educational programmes during the sixties.

147. Religlous bodies

Tn some Member States religiocus bodies are providing extensive education
programmes for adults.

148. Other assooiations

148.1 Agencies formed to help the consumer to make wise and economical purchases

and to become familiar with his legal rights, are mainly confined to West-
ern Europe, North America end Australia and New Zeeland. Significantly, many
groups which started with relatively parochial aims have turned their attention
to larger problems such as safety on the roads, pollution of the environment and
destruction of the landscape through rash and unocontrolled planning.

3
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148.2 Recent years have seen the formation of many local, regional and national

groups dedicated to arousing the concern and extending the knowledge of
parents about the strong points and defects of the formal system of education.
Parent~teacher associations, formerly most strongly entrenched in North America
and the Union of Soviet Socialist Republics, have mushroomed. Japan now has
45,607 of them. One of the major socio-political obJeotives of the Federal Re-
public of Germany for the seventies 1s to ensure that ' 'almost all parents are
placed in the position of giving their children full compensatory education at
home". (Federal Republic of Germany).

148.3 Information and advice on family planning to permit couples to make ra-

tional decisions about family size and to meke use of suitable family
planning services are now glven by many voluntary associations. The success of
voluntary efforts in dealing with the world problem of excessive pomilation
growth depends above all on people's realization that family size is determined
by an individual ohoice and not preordained.

148.4 In Western Europe and North America groups and associations concerned
with the problems of the retired and those about to retire have recently
multiplied. This toplc 1s considered elsewhere (see above p.T9).

149. Idibraries, museums and art galleries

There i1s nothing original in suggesting that libraries, museums and art
galleries should not merely serve as repositories for books, old artefacts and
plctures but that they should play a positive educational r8le. Moreover, there
have always been librarians and curators who took their educational duties
seriously. What was novel in the slxties was a minor revolution in the organiza-
tion of libraries, museums and art galleries, sparked off by the desire to attract
larger attendances, and the number and variety of attempts to link their activi-
ties more closely wilith those of educational and soclal agencies. Besides lending
books many libraries also lend slides, reproductions of famous pictures and tapes.
Iibraries, museums and art galleries are also tending to become centres of cul-
tural animation for their commnities.

150. The mass media

150.1 It 1s impossible to generalize about the ways in which States choose to

make use of their broadcasting services. Some are content to leave them
at the disposal of commercial :nterprises, subject only to certain constraints.
Others control them but see them primarily 1f not exclusively as vehicles of en-
tertainment and information. Others distingulsh between radio and television,
using radio for some educational purposes and treating television solely as an
entertainment and informational medium. Flinally, there are some States which
insist that radio and television should have, if not a primary, at least a major
commni.tment to education.

150.2 One aspect of broadcasting 1s crucially important, namely, the maintenance
of acceptable aesthetic and moral standards and obJjectivity in disseminat-

ing information. "The falrmess standards of the Federal Communications Commis-

sion have a substantial impact on the access of opposing points of view to the air
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waves, which are certainly impoertant to the education of adults on important
issues of public concern". (United States of America).

150.3 The use of broadcasting as a medlum of instruction is discussed below.

151. It must be reiterated that in this chapter it has not been possible to in-
clude all the examples of new institutions and of innovations in institu-
tional programmes mentioned in the reports submitted to Unesco.

s}
N
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CHAPTER VII

METHODS AND TECHNIQUES

152. Introduction

152.1 In many schools and other educational institutions a minor revolution has
been taking place in the use of instructional methods. The impact of edu-
cational technology is transforming the customary teacher-pupil relationship and
precipitating a change in the whole organization of schools and universities.
But in general it would appear that the revolution has orily lightly touched the
methods and techniques used by adult education agencies, except in the area of
ocoupational training. Traditional curricula and formal classroom instruction
continue to predominate. A shortage of learning resources affects programmes
generally but is particularly crippling in many developing countries.

152.2 At the same time, it is increasingly recognized that how adults learn 1s

as important as how they are taught, that to select the most effective
combination of methods of commnication in each learning situation is essentlal;
as Sweden reperts: "Methodologlical questions have been central in adult educa-
ticn in recent years". Moreover, when collated, the examples of new methods,
teclmiques and devices recorded in the replies to the Unesco questionnaire form
an interesting list.

153. Reasons for adopting new methods

In response to the questionnaire Member States put forward a variety of
reasons for their adoption during the 1960s of new methods and media in adult
education. The reasons most commonly stated were as follows:

1. The necessity of facing mass problems.

2. The influence of training metheds used successfully in industry and
commerce. "The growth of 'efficienoy' courses by professional
bodies has encouraged seminar and group approaches". (Singapore).

3. The general availability and diminishing cost of "hardware" .

4, The general reformulation of educaticnal aims has entailed the adop-
tion of new methods.

5. Realization of the effectiveness of the new media.

6. The need to economize on salaries especially by limiting the amount
of face~to.face teaching.

T- Taking advantage of the positive experience gained by other countries.

e
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Other reasons given were as follows:

8. The necessity of meeting a variety of adult needs which cannot ade-
quately be dealt with by relying upcen traditional methods.

9. The necessity of meking educational services avallable to a wider
public.

10. Keenness of the general public on new techniques.

11, The spread of television sets and radios, especlally transistors.

12. "The principal reason for the adoption of new methods ané new teach-
ing techmiques in adult education is the decision taken by Togo to
pursue the new strategy proposed by Unesco in the war against illit-
eracy".(Togo).

15, The ability to reach multitudes of people at one and the same time.

14. The abi.lity to transcend parochial and national boundaries.

15. The knowledge explosion which adults can cope with only by using
such devices as computers.

16. The development of research on modern communication media.

17. The ability to deal with tiny groups in rural areas by means of long-
distance teaching methods.

18. Making optimum use of existing personnel.

15k, Information about the application of moderm media and methods

154.1 Some countries express satisfaction with the domestic dissemination of in-

formation about the application of modern mzdia and methods. The maje-ity
agree with the United States of America, however, "that there is a good deal of
raw data but not much which is organized and evaluated'. Moreover,

There are no standardized guides cr procedures available to help an educa-
tor select the equipment best suited to his needs and budget and no gen-
erally accepted and widely distributed cost-benefit studies of the many
systems on the market. (United States of America).

154,2 HMany reports emphasize the need for comprehensive catalogues of materials
: and the circulation of regular reports.

154.5 Most of the information is disseminated through the pages of professional
Journals and news-sheets, which nowadays devote much space to articles and

comments on instructional methods. In many countries, government and non-

governmental agencies arrange short-term and long-term courses, workshops,
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seminars end conferences to initiate administrators aand teachers into the use of
innovative methods and new mechanical devices (hardware). Much is learnt from
reports in newspapers and from manufacturers' and publishers' advertising copy.
Some institutions ensure that at least one staff member becomes a media special-~
ist so that he can give instruction: and offer advice to other members of staff.
Sweden is in the process of building up a documentation centre in conjunction
with the Iibrary of the Institute of Educational Research.

155. International exchanges of information

! Several Member States emphasize the need for regular interchanges of in-
formation about methods and techniques of commnication. For example, at the
national and international level:

There is a great need for information about the operational application

of modern media and methods and it was strongly felt by the working party
that there should be some kind of international clearing house for the dis-
semination and exchange of information in this fileld. (Jamaica).

156. Innovations in methods and teclniques

156.1 The main innovations in methods and techniques used in adult education
may be summarized under eight heads:

1. "Activating" forms of constructive group work, especially group work
issuing in social action.

2. Curricula and methods tallored for the autonomous learner.
3. Methois for reaching the educationally disadvantaged.

L, The democratization of institutions so as to permit greater learner
participation.

5, The use of new media and materials.

6. Increasing use of the mass media.

T Adoption of multi-media Instructiomal systems.
. 8. Regular and effective evaluation of prcgrammes and methods.

"156.2 More attention is being paid to the importance of marrying methods with

teaching objectives and subjects with target groups. There is a growlng
realization of the need to provide opportunitles for adults to learn at home,
work or play, either individually or in groups.
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l. Small group methods

157. Value of small group methods

ILearning in small groups has long been a characteristic feature of adult
education practice, notably in the Scandinavian countries. However, a broad
range of new group methods has been developed over recent years, largely flowlng
from the application of group dynamic thinking.

158. Small group technigues and devices

The following types of group activity are referred to in the replies from
Member States to the Unesco questionnaire: buzz groups, workshops, syndicates,
r6le playing, games and simulations, case studies, laboratory and T-group (train-
ing group) method.

In addition to these methods, experts have developed and classified a
whole variety of other useful activities, some of which are familiar in non-
formal education but less used in the classroom or conference. These include
the forum, tne panel discussion, the use of listening and reaction teams and
so on., :

2. The autonomous learner

159. Self-directed learning

As pointed out in Chapter 5, many adult education institutions have now
taken steps to enable learners to work entirely or almost entirely on their own.
Broadly speaking, there are two kinds of arrangement for individualized instruc-
tion: (a) learning resource centres; (b) multi-media instructional systems.

160. Learning resource centres

One way to assist the autoncmous learner 1s to establish learning resource
ceritres to which he can have access at any time during the day or night. In
Prince Edward Island in Canada, for example, the authorities help the learner.

.++ by utilizing more programmed learning material, by increasing the use
of audio-visual methods and specialized training staff. Demonstration
proJects for this are now being established.

Again, in Cenada, at London (Ontario) a

... Centre was created as a multi-media, computer assisted information
retrieval and problem-solving operation. It contains films, video-
tapes, slide-sound shows, audio-tapes, books and vertical data files.

161. Language laboratories

! Language laboratories are expensive to install and to maintain but of im-
mense benefit to the learner. They are now used extensively for second language
instruction.
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162. Programmed learning

To Jjudge from the replies to the questionnaire programmed texts and
machines are not being used to any notable extent by the average adult education
institution, though they are becoming familiar adjuncts of occupational and mili-
tary training. For example, v

In the case of European and American Airlines;,; programmes designed for
management and supervisory tralning purposes repr?ssnted a quarter of all
programmes being used or written in that industry 1 .

165. Computer-assisted learning

Several Member States refer to the potential uses of computers as an aid
to individualized instruction - even in the home by remote control terminals -
but glve no examples of current usage.

164. Gramophones and tape recorders

A growing number of students are able to study by following courses
(especially those dealing with modern languages) on gramophone and tape recordings.

165. learning by correspondence

The efficiency of postal tultion, another term for correspondence educa-
tion, has been greatly increased. Courses are planned with meticulous care so
that each unit or frame forms part of a logical progression and yet can be
treated by the learner as self-contalned. The material 1s closely related to
the student's experience and his immediate needs to an extent rare in textbooks.
Each package is dispatched at regular intervals and completed work is marked
quickly, sometimes with the aid of a computer. The course material now often
includes textbooks, learning aids such as microscopes for science students, and
casette tape recordings.

166 Modules and flexible time-tables

In the past an impediment to learning for the adult was the inflexibility
of course structures and of time-~tabling of classes. Now there 1s an increasing
tendency to allow the learmer to travel at his own speed and in his own time.
For example:

New forms of training programmes are being introduced in the course centres.
so~called module structured syllabuses. Instruction is divided into instal-
ments and pursues specific objectives. The respectlive instalments (modules)
lead step by step to increasingly advanced levels of training; tralnees
study one or more modules according to the requirements of their individual
employment objectives. (Finland).

215 See J. Maddison, New Trends in Educational Teclnology and Industrial
Pedagogy (Antwerp, 1971), p. 35.
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... Aalmost all examinations and qualifications can be achieved in small
study units and in a manner adapted to adults ... (Federal Republic of
Germany ).

167. Counselling

167.1 An accessible counselling service 1s indispensable to the student working
mainly or principally by himself. In the past, very few adult education

institutions were able to offer advice to individual students. The picture is

now beginning to change. In Cyprus, for exemple: '

An appreciable proporticn of Public Assistance recipients were rehabili-
tated mainly through counselling services and the vocational education
programmes and have become financially independent through productive em-

ployment. (Cyprus).

167.2 TFew institutions as yet, other than those richly endowed like the Open

University in the United Kingdom, have employed full-time counsellors but
there 15 growing evidence that administrators and organizers are adopting ways
and means of supplying useful information to would-be students and of helping
registered students surmount their difficulties. In Canada:

More and more, local advisory committees, consisting of the people to be
served, are involved in assessing the needs of the community and in advis-
ing on matters of curriculum. A programme of counselling sometimes pre-
cedes placement for training, particularly for these programmes designed
to cope with the economic dimension of adult education. In many countries
it is felt that programmes must focus more on the needs of learners than
on what adult educators think they need. (Canada).

In Sweden there is an advisory telephone service to which students can re-
fer at sny time during the day or night. Elsewhere, advisory telephone services
are available at specified times.

3. Reaching the educationally disadvantaged

168.1 Several Member States have devoted special attention to this central
problem.

The main lines of approach are expected to be various kinds of outreach
activities which may help, among others, ‘hose with weak educational
motivation to study. Tiring work, long Journeys between home and work,
and shift work, are often hindrances to cultural activity among adults.
An effort must be made to eliminate such hindrances, e.g. by arranging
the place and time of study to fit in with local desires. (Sweden).

168.2 Swedish radio and television beam regular programmes at factory-based
audiences. In Iraq:

Radio programmes are extended to adults in the farm and in the factory.
(Iraq).

zQ7
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Other countries also rely upon the mass madia. In the Federal Republic of
Germany, for instance, the Bevarian Telekolleg appeals to a wide audience through
the mediation of volunteer aldes.

Because of the difficulty of involving people with 1little education and
1ittle income, pllot programmes were developed to try new ways of teaching
them. New progre.mes have featured the employment of sub-professional,
indigenous programme aides who receive training from and are supervised by
a university-educated professional adult educator. Tygically, the profes-
sional recruits these aides from the group of people the programme is ex-
pected to reach. The aides are pald for the actual working time, usually
in a temporary employment status. Several purposes are served by this
arrangement. It 1s efficlent in reaching large numbers of people with
face-to-face instruction; it is economlcal as compared with the cost of
teaching by professionals; 1t reaches clientele who are not accesslble

to professionals; non-professional paid personnel aliow flexibility in

staffing for particular clientele and programme emphasis. (Federal Republic
of Germany).

169. The Paolo Freire Method

Within the last few years the ideas of Paolo Freire have aroused much
interest among educationists. Based on his work in Brazil, Freire has propounded
the following general principles:

1. Present methods of instructing the educationally disadvantaged serve
only to preserve the social and political status quo.

2. Learning should be a process of becoming aware of oneself and the
rature of one's environment (the process of concientisacibm).

3 People should learn to read and write tirough real life situations.

4, Instructors should act as catalysts or enablers and not instruct
ex cathedra.

170. Functional literacy methods

170.1 As a specific 1llustration of methods of reaching the educationally disad-
vantaged, it is instructive to refer to functional literacy programmes.
Iiteracy no longer means teaching reading, writing and arithmetic, but rather
education combined with training for economic and sociesl development. This edu-
cation includes elements such as vocational training or further training, soclal
and economic education, hygiene and the development of reasoning ability. It
calls for a methodologlcal approach having as 1ts point of departure and point of
impact, ‘man - in a group situation, as he is related to a given milieu, and in
terms of development. Knowledge of the milieu and of the adult world, 1ts prob-
lems, needs and aspirations, constitutes th: first step in this methodology.

The milieu must first, therefore, be identiried. It 1s concelved as an
ensemble of interactions between, on the one hand, the demands of davelopment

67
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programmes and, on the other hand, the social and cultural environment of the
porulation being called upon to participate in the development undertakings. In
other words. in a functional literacy project the milieu is defined in terms of
objsctives and problems. The identification of these objectives and problems is
indispensable before educational programmes of a truly functional character can
be designed. Different methods of investigation may be used: direct observation
questlionnaires, non-directive interviews, group interviews, etec. The milieu is
not merely the object of study. The community must participate in the analysis
ol 1ts own problems and its own needs.

! The object is to find out how individuals and groups perceive their prob-
lems and their needs - what they consider important. The second cssential stage
of this methodological approach involves the development of learning programmes,
the preparation of teaching materials, and the training of instructors.

First, the programmes are integrated into the activities of the milieu.
They respond - for functional literacy is an educational response - to the pre-
occupations of a community and to the way they earn their living, and are made
up of two types of educational activities:

(a) practical activities taking place on the site of work (fields, work-
shops, construction sites);

(b) theoretical activities in the classroom: scientific and technical
training, socio-economic education, book-keeping, oral expression
(animation) and written expression (literacy).

Practical activities on the job and theoretical activities are integrated
into the framework of a single unit of work and reinforce each other. Classroom
activities carry on from or precede practical activities, so that knowledge ac-
quired through practice comes back to the classroom and is the subject of theore-
tical application. Educational methods and techniques are adapted to each speci-
fic milieu, to the background of the instructor and to the national and local
resources available for creating them. It is desirable to develop educational
supports which are both varied and flexible, be they for the teacher (notes,
guldebooks, periodicals concerning teaching methods), for the individual adult
learner (notes, or reading texts), or for group use (posters, slides, film
recordings, flannelgraphs, figurines and mobile reading devices). Before being
produced in quantity this material is first tested in the field on an experimen-
tal hasis.

Teachers in the formal school system are only one of the sources, as a
soclo-professional horizon limited to children meets only imperfectly the require-
ments of functional education for adults. More and more instructors come from the
world of work (1literate technicians, workers and farmers) and these people receive
an appropriate pedagogical training; moreover their work is facilitated vy the
use of self-teaching devices.
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4. Democratization of institutions

171.1 There is a growing trend to replace with self-education ventures those

popular culture ventures which represent a manner of distributing some-
what &litist cultural goods. Called '"capacitacion" or "dinamizacion'" of eculture
in ILatin America, these ventures are premised upon the individual as the agent
of his own training and of the advancement of his community. (Canada).

..+ the needs of the individual, his attitudes and his conception of self
are studied and he 1s not only bombarded with information and other =timuli,
but 1s actively involved in the planning and execution of programmes at hi.
level. (Ghana).

171.2 This tendency for individuals and groups to become self-programming, des-

cribed in the Canadian and Ghanaian reports, is relatively widespread.
During the period under review, study circles in Scandinavian countries expanded
at an ever increasing rate. Elsewhere self-governing groups were formed to dis-
cuss communal problems and frequently to decide upon communal action.

171.3 Within institutions there was an equally striking tendency for students

to have a larger say in the formulation of programmes, the cholce of objec-
tives and methods of study, and matters affecting financing and organization. 1In
many institutions students' councils were introduced.

171.4 In some countries where the sexes have traditionally been segregated in
educational programmes, there is now a move to mix them in the same
groups.

The principle of mixing men and women in adult education courées has been
very satisfactory not only socially but pedagogically. (Columbia).

5. learning alds and materials

172. Audio-visual ailds

172.1 Since 1960 many more learning aids have become accessible and there has
been a striking improvement in the design of equipment; many Member States
refer, for example, to the value of the overhead projector.

Almost without exception Member States are strongly in favour of the ex-
tensive use of audio-visual alds. Some States ensure that they are available in
good supply to all institutions:

In so far as material equipment is concerned, there are sufficient stocks.
Even in the remotest villages there is at least one 16 mm film projector,
a mechanical slide projector, in some cases an automatic projector. The
tape recorder has become accessible. (Czechoslovakia).

Other Member States comment, hLowever, that audio-visual aids are relatively ex-
pensive to buy and involve substantial maintenance costs. There is also the




CONFEDAD/4 - page 110

problem for many institutions that when equipment breaks down, no one is competent
to repalir it or the essential spare parts are unobtainable.

172.2 It cannot be too strongly emphasized that in many countries audio-visual

alds are in desperately short supply or even non-~existent. Moreover, even
vhen they are available, 1t by no means follows that teachers know how to use
them. Thus in Kenya:

The presence of the equipment does not guarartee its frequent and effective
use! ° The teachers require as much training in the use of these aids as the
students. (Kenya).

172.3 One highly industrialized Member State 1is also at pains to point out:
The history of America has been that the technical equipment of communica-
tion has kept a few paces ahead of the capabillity of the human masters to
use 1t effectively. (United States of America).

173. Books and other reading material

173.1 In many countries the shortage of hooks, newspapers and reading materials
of all kinds 1s acute and the logistical problems involved in increasing
the supply are immense. The lack of follow-up materials continues to militate
against the successful outcome of many programmes, especlally in the literacy
field. One cause of the trouble is that publishers are not interested in books
about adult education. They point out that potential sales are commercially in-
adequate and that too little good material is offered them. The importance can-
not be exaggerated therefore of government or privately subsidized publishing
companies such as the East African Publishing House. Some Member States tackle
the problem by publishing materials directly out of public funds; i1in Cuba, for
instance, 25 million textbooks have been published with 120 different titles.

173.2 Some Member States report that ad hoc texts are prepared for specific
courses.

173.3 The spread of offset printing and xeroxing has enabled some institutions
to produce reading materials speedily and at relatively low cost.

173.4 Some Member States such as India, Nigeria and Zambia provide mobile library

services, at least in some areas. Thailand has openzd a number of village
reading centres. but cannot "expind the programme in other parts of the country"
because it 1s too expensive; 1instead the government has established village news-
paper reading centres. Wall newspapers are provided in many Member States. In
Singapore the Ministry of Education expects '"the National Iibrary and its branch
libraries to provide supporting material for different types of programmes organ-
ized by different adult cducation agencies".
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6. The r8le of the mass media

17k, FEducational value of the mass media

Member States uniformly agree that the mass media are playing an increas-
ingly important rdle in the education of adults. Young people are especially
attuned to acquiring knowledge through the media. I'inland reports:

The marked spread and development of the communications media during the
60s (the TV network covered the entire country at the end of that decade)
as well as increased intellectual contacts have brought a greater aware-
ness of the world's problems - pollution, threat of war, population ex-
pansion, etc. (Finland).

But Member States differ considerably in the degree to which they use the
mass media. Some stress the direct educational function of radio and television,
whereas others, echoing Mr. H. Cassirer, stress their indirect function:

It is not only news and documentaries, but also fiction and drama, games
and songs, that convey ?n image of the world that shapes the minds of
youths and adults alilke 1).

175. The educational uses of radio

i75.1 With the widespread sale of low-cost transistor sets, radio offers the

possibility of reaching many people and 1is increasingly a medium used in
developing countries. "Educational radio concentrates its attention more and
more upon adults." (Togo).

175.2 Radio 1s especially important in the teaching of illiterates. One impor-
tant innovation in many Latin American countries has been the radio liter-

acy school.

. The basic educational components of the radio literacy programmes are
radio cells or centres in rural areas where villagers gather to listen to
one-hour educational programmes from a station sponsored by the Cathollc
Church. While the programmes are related to basic literacy training,
they are also concerned with the practical application of education, as
well as rural and religious training. The students listen to a broadcast
and then study for an additional hour or more with tutorial support from
an auxiliary or helper, who 1s us?agly a young person aged 18-25 with at
least a primary school education.(2

(1) H.R. Cassirer, "Adult education in the era of modern technology" in

convergence, Vol. III, No. 2, 1970, p.38.
(2) J.W. Wendich, "Spanish-speaking South America" in J. Lowe, ed. Adult
education in developing countries (Edinburgh 1971) p.21k.
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More or less similar versions of the radio literacy schools exist in many coun-
tries, including the Philippines. 1In some countries, Sweden and the Uni%ied King-
dom, for example, the radio has been used to present language courses for immigrants.

175.3 Radio 1s now generally recognized as an invaluable tool of informal instr.c.
tion:

Increasingly the radio has been used as a means of communicating government
policles to the people and harnessing its potential in the implementation
of crucial development programrnes. (Ceylon).

In 3enegal radio was used with great effect in an experimental project designed
to raise the educational standards of Wolof-sreaking women.

175.4 Various steps have been taken to meke radio instruction for adults more

effective. These have included: distributing booklets to supplement a
serles of programmes; improving recording facilities; preparing cassettes and
loaning or selling them at low cost. Sweden mentions the distribution of instruc-
tional packages for follow-up teaching, containing, for example, "a textbook,
exercise book, slides, still films and teacher's guide, and appropriate training
for the teachers". Denmark reports that a tape-library for schools and for adult
education agencles has been established in all major mumniecipalities. In several
Member States an ad hoc background book is prepared for students following a sys-
tematic course. '

175.5 One obstacle to the more effective use of radio, to which several States

refer, 1s the practice of broadcasting programmes at fixed times of day
with no repeats. Sometimes this problem is overcome by the broadcasting stations
making recordings avellable to adult groups.

175.6 The use of radlo as a means of dispensing 1nformatidn or instruction may
be hampered by technical problems:

For the greater part of the 1960's wired broadcasting (radiofusion -
radio network) was used, but the efficacy of this system is now seriously
in doubt. People are therefore encouraged to own portable transistors.
Another difficulty experienced in the federation is that most of the
country's radio stations have weak transmitters. (Nigeria).

175.7 Some Member States point out that radio is a much cheaper medium of in-
struction than television:

Adult educators are, however, aware that television is a costly medium
and that its coverage over the country is limited. The cheaper and more
easily available medium of radio has to be exploited. (Ghana).

176. ‘Me educational uses of television

176.1 Many Member States already use television or are contemplating its use as
an instrument of adult education. It is significant, however, that no
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extravagant claims are made on its behalf. On the contrary, the prevailing view
appears to be that television is to be used sparingly and in conjunctio: with
other instructional media. At least one Member State, Tanzania, has no immediate
intention of using television at all. And Guatemala reports the relative failure
of a literacy course of ninety lessons provided by means of television between
1962 and 1965. The reasons for the failure were as follows:

1. Only one programme was broadcast each day.
2. The literacy centres were not inspected.

3 For a variety of reasons the students on the course viewed the pro-
grammes irregularly.

L, Because of a shortage of television sets the students were crammed
uncomfortably together in the viewing centres.

5e The viewlng groups were heterogeneous.

176.2 In 1969 the Union of Soviet Socialist Republics opened the Central People's

Television University. Hungary is on the verge of opening a general tele-
vision channel of which the first responsibility will be to provide direct instruc-
tional programmes. In Japan:

Under the radio wave administrative policy, ordinary TV stations are re-
quired to allot more than 30% of their TV programmes to the educational
and cultural programmes while the educational TV stations (one channel of
NHK TV, Public TV Station, and two private TV stations) are called upon to
allocate more than half of their weekly prograrmes to educational pro-
grammes. (Japan).

176.3 1In several developing countries educational television is now well estab-

lished. The numerous teleclubs in French-speaking Africa have given rise
to a variety of experiments. Such clubs flourish in Ivory Coast and in Tunisia,
where in 1969 educational television programmes were being followed by over
25,000 people, of whom 13,000 were adults.

177. Videotaping of TV programmes

The appearance of television video recorders has been a boon to teachers,
most of whom regard videotapes as far more useful than direct radio or television
programmes because they are under their own control.

178. Television and industrial training

Television 1s being increasingly used as a medium of instruction in indus-
trial training. A "television project” in Poland, financed with the assistance
of Unesco, involved putting out television programmes from September 1966 for the
benefit of employed people requiring higher technical education.
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«ee the very first stage - this project produced a number of significant
results. In addition to the amelioration of the technical aspect of tele-
vision programmes a great deal of experience was acquired in the planning
of curricula; the services of leading sclentists and gifted teachers were
secured; the syllabu e3 of higher education centres were secured and text-
books were modernized\l).

179. Closed-circult television

Closed-circuit television has been introduced to a limited extent both in
industrial training eourses and in general classes for adults. It is recognlzed
as a valuable way of 1llustrating small-scale experiments. It has also been
found invaluable as a means of improving the instruectional skills of teachers.

180. Cable television

In the information they supplied to Unesco several Member States referred
to the considerable potential value of cable-distributed television but few ap-
peared to be making much use of it at the present time. Several citles in North
America and the United Kingdom, which have adopted this technique in order to
provide a school television service, provide regular programmes for adults in the
evenings and at weekends.

181. Films

181.1 The use of educational films has been intensified since 1960. In several

Member States u serlies of instructional films have been made depicting the
day~to-day 1lives of a fictional family or commnity. In Gabon, for example, one
popular series is known as "O) va Koumbat" The Union of Soviet Socialist Republics
reports not only that a number of film studios have gone over to the exclusive
production of educational films but that the trend is to make a series of films
on one theme rather than a variety of "distinct" films. Film loops are also in
wide oiroculation. Some Member States refer to the great utility of the low-cost
super 8 mm film.

181.2 In many Member States strenuous efforts have been made to improve the
cataloguing, storage and distribution of films. Mobile cinemas are used
in some countries.

182. The press

182.1 In several Member States the Press is required to play an eaucational
r8le. In others, newspapers voluntarily set aside several regular columns
for instruci¢ional purposes.

{I)  Unesco, Television and higher technical education of the employed ( Paris,
1969) p.3.
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182.2 The United States of America report points out that although:
Journalists do not consider themselves adult educators, they perceive
themselves as shaping the viewpoint and values of people. (United States
of America).

T. Multi-media instructional systems

183. The systems approach

"Systems" represents an approach that seeks to model the technology of
education on the methods of analysis which have prgv’d so successful in
designing complex engineering and business systems 1),

From the available evidence it is quite clear that relatively few of the
more traditional adult education institutions have introduced the systems approach

in planning their programmes. The approach has been adopted, however, in two
areas:

1. In occupati onaJ. training.

2. Institutions such as the Open University in the iUnited Kingdom which
use a combination of methods. )

184, Curriculum design

Nor 1s there much evidence, again excluding the eccupational training field,
of a general disposition to apply the discoveries derived from research in curri-
culum planning. Some Member States are keen on curriculum reform but encounter
obstacles. For example:

The schools are asked to design their own curriculum according to local
demands. But the progress 1s still slow due to lack of understanding of
non-formal education in the public and rigid adherence to formal education
that has been practised for a long time. (Thaliland).

185. Some multi-media instructional systems

185.1 Multi-media instructional systems involve the sombination of a variety of
methods and techniques to facilitate learning by individuals or by groups
of students. Effectively used they reduce costs and yet raise efficlency.
Bayerischer Rundfunk in the Federal Republic of Germany has been providing Tele-
kolleg courses since 1967, which combine systematic instruction by means of tele-
vision programmes, correspondence courses and group meetings. In France the
Conservatoire des Arts et Métiers broadcasts on a special wavelength.

315 J. Maddison, New trends in educational technology and industrial peda-
gogy, p-15.

LY
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185.2 Currently, the most discussed use of the multi-media systems approach is

that by the Open University in the United Kingdom, which was formally in-
augurated on 30 May 1969. Every night, with repeats on Saturday and Sunday morn-
ing, students can follow & course of lectures and demonstrations on national tele-
vision or lectures only on sound radio. Every student is given materizl to be
studied by correspondence, written exercises to perform and study kits, where
appropriate. There are also specially prepared prescribed texts for him to read
and dlgest. He 1s also allocated a personal tutor who marks his written work and
generally tenders advice and monitors his progress. Each tutor is responsible
for supervising approximately twenty students. Students are required to spend
one fortnight in residence each year on the campus of an existing university,
where they undertake an unusually intensive period of study inside and outside
the classroom. Throughout the British Isles facilities are provided for groups
of students to assemble in selected study centres both to view television pro-
grammes and to enter into group discussion under the leadership of a locally ap-
pointed part-time tutor. The facilities include television and VHF radio sets,
tape recorders, proJectors, a library of recorded broadcasts and computer ter-
minals for mathematics students.

185.3 None of the methods used is individually novel. What is innovatory is

the fact that they are systematically integrated. Thus, whereas tradi-
tionally the main input in universities has been through lectures, the emphasis
here is upon stimulating the student to learn in a variety of ways. Though the
academic staff decide what i1s to be taught, the applied educational methods unit
recomnends which will be the most effective method to use, suggesting which parts
can best be dealt wilth through the television medium, which parts through a cor-
respondence course, and 80 on. It 1s also considered essential that the student
should follow a branching rather than a linear programme of study, so that when
a gap in his knowledge or a fallure to understand is exposed he can quickly be
directed to :emedial exercises. By making extensive use of computers the head-
quarters staff maintains a close watch on each student's progress.

185.4 The whole country is parceslled out into regions, each under the supervi-

sion of a director and supporting staff. The director 1s responsible for
arranging interviewing and counselling services for wculd-be and actual students,
for selecting study centres, and for administering residential schools. Counsel-
ling is ocarried out partly by full-time counsellors but mainly bv part-time
appointees, who are required to see students once a fortnight either singly or in
groups. The appointment of counsellors is a significant innovation since in the
past adult students have usually been left to sink or swim unaided.

185.5 The uniqueness of the Open University lies in its nationwide coverage,

itz intimate relationship with the national broadocasting system and its
exploitation of all the learning and teaching aids at the disposal of education-
alists.

185.6 More or less similar versions of the Open University exist in the Federal
Republic of Germany, Poland, the Union of Soviet Socialist Republics and

the United States of America. In Japan the progress of information technology

has had a profound effect on the education process. Big electronics companies
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have competed with each other in developing new teaching devices. Theories and

practices derived from computer-assisted instruction have been introduced to edu-
cators and a national organization entitled The Association for the Study of Edu-
cational Technology has been brought into being. The most up-to-date instructional
methods are being adopted by the "University of the Air", established in 1971.

8. Evaluation

186.1 There seems little doubt that the great majority of institutions make
little or no attempt to assess the value of tille courses and programmes
which they offer.

Evidence avellable indicates that no systematic research has been carried
out describing and evaluating the general methods employed in Kenya's
varied educational service. ~What is available and what subjJective assess-
ments have been made all indicate a general lack of consclous choice of
methods and a general tendensy to replicate the unimaginative note methods
the tutors and instructors experienced during thelr own school or post-
school education. (Kenya).

186.2 In many Member States evaluation would appear to imply no more than esti-

mating how many people have been made 1literate during a specified period
of time. At the same %tire, the importance of assessment or evaluation 1s now
generally recognized and an increasing number of institutions are starting to
use more or less sophisticated measuring instruments.

In Ghana:

Reappraisal as a single definitive process has not been characteristic of
Ghanaian adult education ... However, each organization and each depart-
ment concerned with adult education has keen involved in a contlnuous
process of reappraisal, finding out reasons for successes and failures

and attempting all the time to consolidate and provide a more effective

and efficient sourze to a wider group of people. This continuous appraisal
has been mainly intuitive, reinforced by experiments and trial and error.
Without discrediting this approach, there are new attempts to add to it the
empirical statistical approach of the social scientists. (Ghana).

The widespread adoption of evaluation instruments is unlikely to take place so

long as no more than a tiny minority of adult education personnel remain untrained
in their uses.

186.3 The importance of applying evaluation techmiques to adult education pro-
grammes can best be demonstrated by reference to functional literacy

proJects. In these projects a system of applied research linked with evaluation
leads to:

(a) the elaboration of a non-formal adult education programme defining
in operational terms the goals to be achleved;
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(b) the isolation of such factors or variables in the structure of the
programmes as: educational materials; participants; the teaching-
learning process;

(c) application of longitudinal and cross-sectional measurements of vari-
ables using various types of instruments which permit a more or less
exact analysis of the results obtained;

(d) permanent feedback of results to the programme specialists thereby
allowing constant readjustment of the educational inputs: curricula,
§ educational materials, training, and so on;

(e) measurement of achievements in terms of the objJectives to be reached
and in terms of the skills and knowledge acquired by individual parti-
cipants;

(f) assessment of the achievements of the programme in the larger context
of the development of the relevant commmity.

186.4 One area in which there has been a good deal of evaluation is in that of
radio and television through audience research.

186.5 Apart from their practical utility as a means of assessing the value of a
given programme, evaluation procedures oblige administrators and organizers
to define their obJectives with precisiona.

In Sweden:

It has also been found to be necessary to draw up a specification of goals
for each course, to make a selection of subject matter corresponding to
the goals and a choice of media which enables the course to be used both
for individual studies and group teaching.
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CHAPTER VIII

RESEARCH IN ADULT EDUCATION

187. The position in 19€0

187.1 At the time of the Montreal Conference few people either within or outside
universities had shown much interest in research in the theory and practice

of adult education. There was, indeed, a general feeling among professional adult

educators that research was an esoteric pursuit with little to offer them by way

of practical outcomnes.
187.2 The lack of interest was not suprising for three main reasons:
1. The field of adult education still appeared amorphous and ill-defined.

2. Ths total number of professional adult educators even 1in those coun-
tries with a long tradition of providing adult education services, was
small and these workers were so heavily ergaged in day to day adminis-
tration or teaching that they had no time to think about research. In
any case, almost none of them had received any preparatory professional
training or specific instruction in research methods.

3, Specialists in general educational theory and practice, not to speak of
specialists in other academic disciplines such as soelology and psycho-
logy, were either indifferent to or unaware of the existence of adult
education as a potential area of inquiry.

187.3 Since Montreal, however, an urgent need for research has been appreclated

not only by a growing number of professional adult educators but also by
some public officials and managers concerned to develop human resources in indus-
try and commerce. The result has been a striking increase in the amount of re-
search undertaken by university teachers and practitioners.

188. Reasons for the new interest in research

188.1 There are several interconnected reasons for this new found interest, of
which the three principal ones a:= as follows:

1. A significant number of professional adult educators have realized
that only by undertaking empirical inquiries themselves, or by com-
missioning others to do so, can they effectively appraise the validity
of their objectives and the means used to achieve them.

We cannot be satisfied with the application of ready-made answers to
individual situations; we wish to know what is meant in practice by
adult education, what particular solutions are suitable for a certain
village, a certain town, a certain social category, 2 certain person
with a particular kind of temperament.
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3.

What place 1s there for the individual in a communist society at the
present moment? How much attention should be paid to the r8le of the
individual? (Poland)

Many adult educators have also realized that they will never command
the degree of public support required for the full-scale development
of their field so long as they are unable to produce compelling evi-
dence of its practical utility. Although themselves convinced of the
indispensable rfle that adult education should be playing in assisting
contemporary socleties to overcome their manifold problems, they can
produce only slender obJective evidence to sustain their convictions.

It 1s not possible to indicate the country's main social, economic
and political objectives, which have been strongly supported by adult
education. The complexity of modern society obstructs the view on
the nature of the relation between adult education and the country's
main obJectives.

The result can be observed: but the process by which it occurred,
the 1link and mutual relation, defies clear and orderly explanation.
(Netherlands).

Canada refers to "the most significant rinding" of a recent symposium
on adult education research:

.ssthere is an almost universal absence of critical analysis of educa-
tional activities designed to measure their impact upon development.
Evaluation is too often a short-term process, undertaken from the view-
point of the sponsoring individual or agency, and frequently serving
only to provide statistical support for the spontaneous Judgements of
administrators respecting the anticipated effects of their training
programmes (Canada).

In short, in order to be able to touch public funds for much larger
subventions, adult educators must be able to adduce research findings
that will impress sceptical policy-makers at all levels.

As pointed out in Chapter V, the vast increase in the number of
adult educators has led to the creation of many professional train-
ing units, especlally within the universities. The staff appointed
to these units have been obliged to engage in research as a neces-
sary way of building up a body of tested knowledge that can be
studied by students. Moreover, as part of the training process par-
ticularly at the higher degree level, they have required their stu-
dents to learn how to do research and to write dissertations or theses
based upon specific inquiries. In many Member States a good deal of
the unpublished research and not a little of the published material
on adult education has been the work of postgraduate students.

Ve

2
L .
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188,2 Une indication of a lively interest in research since about 1965 has been

the frequency with which national and international conferences and seminars
have been convened. For example, in 1966 the Adult Education Association of East
and Central Africa devoted its annual conference to the subject of research and at
its closing session passed the following resolutions:

"l. That research must be given more obJjective prominence in the planning
of adult education since only in this way could proper planning and
co-ordination be achieved and correct evaluation be made.

That immediate steps should be taken by participants to instigate re-
search projects. A basic beginning should include the provision of a
bibliography of relevant adult education articles of research work, the
history of local adult education development with suitable evaluation
and description of organizations to highlight gaps in provision.

That pressure might be brought on governments to include more adult
educational material in their national census returns.

That emphasis should be placed upon the fullest use of existing re-
search institutes rather than on the establishment of new ones.

That external assistance should be called for from such institutions
as Unesco, Ministry of Overseas Development, overseas universities
for staff and finance to help in the research field, and that where
possible the advantages of securing secondments of suitable persons
who have already had experience of working in relevant fields in
Africa should be exploited.”

189. Types of research

189.1 The main emphasis 1s undoubtedly upon applied research, that is, research
designed to help answer urgent questions and to produce findings that can
be applied operationally by the learner, teacher, administrator or policy-maker,
In the USSR, for example, a specific goal of research 1s to enhance the effective-
ness of the evening schools. Thus the Research Institute of Evening and Corres-
pondence Schools of the Academy of Educational Sciences, founded in Leningrad in
1961, has under its wing experimental schools in Leningrad, Moscow and Voronev.
The institute now studies adult education phenomena of all kinds and has been re-
named the "General Adult Education Research Institute". It employs one hundred
research workers, representing a variety of disciplines, and has a library of
200,000 books. The United States of America refers to "Increased research on th
functional needs of adults”. '

189.2 The importance of research designed to produce practical results was recog-
. nized in the Final Report of the World Conference of Ministers of Education
on the Eradication of Illiteracy, (Teheran, 1965):

It 1s recommended that, to achleve optimum results In literaecy work, the
best teaching methods, based on scientific prineciples, be used, and that
accordingly:
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(1) before embarking upon a teaching programme, a thorough analysis be
made of the social milieu, economic and cultural level and personal
and working experlience of the adult learners concerned;

(11) at the conclusion of the courses, precise methods be used to evaluate
the amount learned, the extent to which reading and writing have been
mastered, and the learner's general progress;

(111) tests be carried out some years later to determine how much has been
retained by new literates who have not continued their studles, since
information as to success or failure will be of great use in prevent-
ing a relapse into 1lliteracy;

(iv) a series of studies based on homogeneous groups be made in order to
compare the cost and effectiveness of the different media and methods,
including audio-visual aids, used in literacy work;

(v) the successful experiences of countries which have undertaken the
eradication of illiteracy be made available to others.

190. Action research

Action research has become a feature of functional literacy and other pro-
grammes. It involves empirically assessing an operational programme while it 1is

in progress, with a view to detecting weaknesses or errors and indicating ways of
eradicating them.

101. Pure research

Pure research ylelds second place in priority to applied and action research,
especially in the developing countries. In the Socialist countries of Eastern
Europe and to 2 less extent in North America attempts have been made to formulate
theories which can be empirically tested.

192. Research priorities

Tie main tecplics that have attracted or are attracting the attention of re-
searchers are as follows:

‘1. Studying ways and means of interesting non-participants in adult edu-
cation. Poland singles out this toplic, as does Singapore:

Research into the provision of education for persons not yet in-
volved in adult education and the correlation between social
mobility and continuing education. (Singapore).

2. Attempts to discover whether or not such innovations have achleved
their stated goals. Such attempts have become a feature of pilot pro-~

Jects, especially those financed out of bilateral or multilateral aid
funds.
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Investigations of student motivation to learn or to resist learning.
Investigations of why students withdraw from programmes.

The effects of ageing upon adult learning capacity.

Inquiries intio the effectiveness of various methods of student assess-
ment, for example, the utility of final examination papers as against

sontinual assessment.

Attempts to compare the effectiveness of different methods ard tech-
niques of communication. !

8. The educational uses of mass communications and the relevance of com-
munications theory to actual practice.

9. Problems relating to information retrieval.

193. Who are the researchers?

193.1 Although research demanding advanced professional knowledge and the use of

sophisticated instruments has usually been carried out within the universi-
ties or in special institutes, elementary but valuable studies have been conducted
at the field level. Training courses for field workers now normally include an
introduction to social survey methods so that, at the very least, the professional
adult educator will know hcw to keep careful statistical records and to institute
local surveys. In Yugoslavia, for example, each People's or Workers' University
has a research and evaluation unit.

193.2 Major research tasks are mainly undertaken by individuals or teams from

the universities. The period since 1960 has seen a remarkable increase
in the number of university staff and post-graduate students interested in adult
education not only in Europe and North America but more recently in the develop=-
ing countries of Africa, Asia and Latin America.

193.3 In the past researchers in other disciplines than education very seldom
turned their attention to adult educational phenomena but more recently, they
have been tending to do so. This tendency, complemented by a desire on the part
of adult educationists to benefit from the advice of scholars in other disciplines,
has highlighted the value of inter-disciplinary studies. The World Conference of
Ministers of Education on the Eradication of Illiteracy recommended that:

In view of the interrelationship of literacy work and sociological research
.es.sthere be increasingly close co-operation between adult education ex-
perts and specialists in the social sciences.

193.4 With the support of Unesco a European Centre for the Study of Leisure and

Education was established in Prague in 1968. This centre, in common with
other recently established regional institutes, conducts major cross-cultural
surveys.
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19k, Adult cducation as an academic subject

194.1 The obligation placed upon training units to design syllabuses for training

courses and the appearance of many more professional workers has led to more
concentrated thinking about the nature of the fleld of adult education. Does 1t
consist of a host of dicparate activities or is 1t susceptible of study in the way
that history or chemistry is? Can it be treated as an academic discipline? Upon
this point serious doubts remain in the minds of many adult educators but in an in-
creasing number of countries the claim i1s put forward that adu.i education has as
much right to be considered an academic subject as any other.

194.2 In several countries the study of adult education has been given the rubric
of "Andragogy" in order that it may be distinguished from "Pedagogy". The
use of the term "andragogy" is intended te shcw that the learning capacities, atti-

tudes, needs and problems of adults are different from those of children and young
people.

195. University depertments of andragogy or adult education

Prior to 1960 there were very few university departments uniquely concerned
with research and professional training in adult education. By 1972 there were a
good number. Higher degrees in adult education are now offered at universities in
nearly all the Socialist Member States, in Canada, the Federal German Republic,
Italy, the Netherlands, United Kingdom and the United States of America. Several
Member Stetes report plans to offer appropriate higher degrees in the near future.

There are proposals to establish professorial chairs in adult education inBolivia
and Cuba.

196. Obstacles to the development of research

Despite the spectacular increase in the volume of research undertaken since
1960 there appears tov be a widespread feeling that it 1is inadequate in relation to
the scale of need. Obstacles to the advancement of research include & lack of fi-
nance and trained investigators, the fallure of researchers and practitioners to
communicate with each other, the continuing hostility or indifference towardsg re-
search of many practitioners and the lack of efficlent procedures for collecting
and disseminating information.

197. Documentation and bibliographies

197.1. The explosion of material relating to adult education has led to some sys-

tematic attempts to collate and catalogue it. The Educational Resources
Information Centre (ERIC) based at Syracuse University, United States of America,
since 1965 not only provides a cumulative bibliography of the flow of writtean
material that is pouring out but has collated and classified & large amount of
previous publications. Documentation centres have been set up in Western Germany :
and the Nec:dic countries.

197.2 In the United Kingdom the Bibliography of Adult Education (T. Kelly, ed.,

1962) is on the point of being updated and meanwhile has been supplemented
by annual lists of research i1n progress and completed publications in the annual ‘
Yearbook of the NIAE. Detailed bibliographies of adult education in Canada and
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Africa have also appeared (Lalage Bown, ed., A preliminary Bibliography of African
Adult Fducation, mimeo, 1967). A comprehensive bibliography of adult education in
western Europe will probably be published late in 1972. The Institute for Adult
Literacy Methods in Teheran is not only conducting comparative inquiries into the
effectiveness of different methods of literacy teaching but issueing regular biblio-
graphies and abstracts. Along with ERIC, NIAE and the European Bureau of Adult
Education, the Institute also provides an abstracting service.

197.3 The point has frequently teen made that because adult education is an
inter-disciplinary field there is a vast and rapidly expanding literature

} impinging upon its activities in such disciplines as sociology and psychology.

It is now generally agreed that an adult educator who wishes to be the master

of his subject must at least know how to seek information from cognate fields.

198. The literature of adult education

A large amount of literature about adult education has now begun to ac-
cunulate. The output takes the following forms: official publications of inter-
national and national agencies; theoretical studies; major descriptive studies;
articles, reviews and notes in journals; published research findings; unpublished
research findings chiefly in the form of theses and dissertations.

199. Official publications

Official publications have become plentiful. Unesco's own catalogue 1is
long and especially strong in the field of mass communications. The Department
of Health, Welfare and Education in the United States has published a series of
special reports. Ministries of Education, Social Welfare and Agriculture in
certain developing countries frequently publish reports. A growing number of
specialist agencies such as adult education boards and university departments
of adult education, publish reports and studies, which they are usually willing
to distribute among interested scholars in other countries.

200. Theoretical studies

200.1 Theoretical works about adult education have appeared in some quantity

in the Socialist countries of Eastern Furope. In 1966 a group of Yugo-
slav scholars produced a major theoretical study, Essentials of Andragogy (Sara-
Jevo). An introduction to adult education as a field of study by Professor C.
Verner and Dr. A. Booth and entitled Adult Education (196L4) is now in its fifth
impression. In 1964 there also appeared Adult Education: outlines of an emerging
field of university study, edited by Professor G. Jensen, A.A. Liveright and W.
Hallenbeck. 1In Britain & new series of "Studies in Adult Education" has been
launched under the sponsorship cf Leeds University. 1969 saw the publication of
Life-long Learning, a symposium edited by Mr. Frank Jessup and in International
Education Year 1970 Unesco published An Introduction to Life-long Learning by
Paul Lengrand. In 1970 four detailed accounts of adult education were published:
D. Whitlock, ed., Adult Education in Australia; D.O.W. Hall, Adult Education in
New Zealand; J. Lowe, Adult Education in England and Wales; R. Smith, R.J. Kidd,
and I. Akers, Handbook of Adult Education in the United States.

37290
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200.2 In relation to the developing countries two books with almost similar
titles but a contrasting approach have appeared: R.C. Prosser's Adult
Education for Developing Countries and E. Townsend Coles' Adult Education in
Developing Countries. Interzst in comparative studies has been aroused. A pos-
sible methodology was sketched out in A.A. Liveright and N. Haygood (eds.) The
Exeter Papers. Adult Education in France by Dr. C. Titmus has been widely wel-
comed as a pionzering study of adult education in one country. Adul®t Education
and Nation-Building, edited by Dr. J. Lowe, is a study of the structure, defi-
ciencies and prospects of adult education in a cross-section of developing ‘
countries.

201, Journals !

201.1 There has been a sharp increase in the number of Journals relating to

adult education. In addition to the long-established Adult Education
(U.K.) and Adult Education U.S.A. we now have the following: Notes and Studies
(European Bureau of Adult Education, the Netherlands) Continuous Learning (formerly
Food for Thought, Canada); Adult Education (Yugoslavia); Erwachsenenbildung in
Osterreich (Adult Education in Austria), Bundesministerium fUr Unterricht, Wien;
Oswiata doroslych (Adult Education), Ministerstvo Oswiaty, Warszawa; La Cultura
popolare (Popular Culture), Milano; Adult Education in Finland, Kansanvalistus-
seura (Soc. for Popular Culture), Helsinki; Professicnal 'no-tchniceshoc obraza-
vanic (Professional technical education), Vyssaja Skola, Moskva; Andragogija,
Redakcija casapisa "Andragogija", Zagreb; Alba, Direccibn General de Ensefianza
Primaria, Campafia ¥acional de Promocibn Cultural de Adultos, Alcala 10k, Madrid;
Techniques d'instr:ztion, GRETI, Groupe romand pour 1'etude des techniques d'in-
struction, Genéve; Csveta (Volosbildung), Sozialistische Akademic und Volksbildung
Institut, Bratislava, Czechoslovakia; Education Permanente (France); The Journal
of Australian Adult ¥ducation; Convergence (Canada); African idult Education;
(this journal is temporarily out of print but it is hoped to resume publication
in the near future); Adult leadership; Teaching adults (U.K.); Studies in Adult
Education (U.K., 1969). This list omits journals dealing with related fields,
notably those concerned with community development.

201.2 One notewcrthy innovation is the deecision of two journals to concentrate

upon publishing advanced research material. Thus Adult Education (U.S.A.)
has ceased to be a 1wrum for primarily descriptive writing and instead provides
an outlet for research findings, mainly derived from quantitative inquiries. The
new British journal, Studies in Adult Education, is also restricting its space to
scholarly material.

202. Major research studies

202.1 1In general it is difficult to persuade publishers to accept major research
studies in adult education since they consider the potential market too
small for commercial purposes. The situation is easiest in the United States of America
but even in that country valuable studies remain unpublished. The most outstanding
published research study since 1960 has been Johnstone and Rivera, Volunteers for
Learning (1964), a comprehensive survey of the characteristies of participants
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and non-participants in the United States of America. The National Institute
for Adult Education in the United Kingdom has been responsible for the publica-
tion of a number of important investigations, not least its own surveys of staff-
ing and training and the adequacy of the national provision of adult education.
Unesco continues to publish monographs and prorfessional reports, mainly relating
to developing countries.

202.2 The amount of published material represents only a fraction of the re-

search completed. In the United States of America there are at any given
time several hundred post-graduate students preparing doctoral theses, not to
speak of an unknown number of professional adult educators also engaged in re-
search. In the United Kingdom the amount of research in progress has increased
mere than tenfold since 1965.

203. Comparative studies in adult education

Only since about the middle perliod of the sixties has the comparative
study of adult education become a subject of interest, but once stimulated, in-
terest has become very keen. A good deal of the rapidly expanding literature
on adult education contains a sizeable proportion of contributlions on cross-
cultural themes. The Journal Convergence was launchesd in 1968 expressly to
provide an outlet for articles and comments on international topies. University
departments of adult education in Australila, Belgium, Canada, the Federal Re-~
public of Germany, Nigeria, the United Kingdom and Yugoslavia have introduced
post-graduate courses on comparative adult education. The University of Liver-
pool has founded a visiting professorship. Systematic efforts are being made
to collect comparative data. Above all, groups of adult educators are engaged
in attempts to work out a methodology for studying adult education. Pioneer
studies were stimulated by the now defunct Centre for the Study of the Liberal
Education of Adults, latterly in conjunction with Syracuse University. Some
stimilus has also come from the International Congress of University Adult Edu-
cation and the Ontario Institute for Educational Studies. Under the indirect
auspices of ICUAE a seminar was held in 1966 at Exeter, New Hampshire, United
States of America, at which one of the objects was to construct working models
which could be used by scholars everywhere (see A.A. Liveright and N. Haygood,
eds., The Exeter Papers (1967)). At the second quinquennial conference of the

ICUAE in 1970 it was resolved to form a comparative education section. But the
most determined drive to promote comparative studies has been made by the adult
education department of OISE under the energetic leadership of Dr. Roby J. Kidd,
who was Chairman of the Montreal Conference. Besides publishing Convergence
this department has arranged major seminars on methodology, notably in 1970 at
the Pugwash Centre in Nova Scotia, Canada.
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CHAPTULR IX

INTERNATIONAL CO-OPERATION, EXCHANGES AND AID SCHEMES

204, Introduction

The Montreal Conference attached such importance to international aid
and co-operation that one of the three commissions was charged with the task of
considering ways and means of fostering it. Ten years later two of the partici-
pants at the Conference expressed the view in the pages of Convergenoe that al-
though some progresg had since been achieved, it was inoommensurate with the
soale of the necd That may be so., The fact remains that the volume of

international co-operation, contacts and exchanges has grown to an impressive
size.

205. United Nations Family

205.1 The first United Nations development decade saw subsiantial growth of
adult educational activitics within the United Nations family, Through
its Economic and Social Council the United Nations promoted community develop-
ment projects with educational components, and the United Natlions Economic com-
missions for Latin America, Africa, Asia and the Far East became focal points
for regional development schemes which inoluded literaoy and adult education
programmes. Recently, a United Nations Fund for Population Activities has been
started, which ineludes projects linking adult education :with family planning.

205.2 Of the specialized agencies FAO and ILO have developed substantive pro-
grammes. Through its Human Resources Development and its Conditions of

Work Departm2nts the ILO has helped to improve practices in technical and voca-
tional training and campaigned for norms and conditions 9f work which facilitate
training programmes for workers. In close collaboration with the international
trade union movement another section of the ILO has concentrated on the develop-
ment of labour education. Since 1960 ILO has also published the CIRF Abstraots,
the aim of which is to convey up to date information about innovations in voce-
tional training, programme experience and experiments of international interest.

Information 1s also given on major trends in the development of human resources
in general,

205.3 FAO has included adult education components in its preservation of
natural resources and training of agricultural personnel programmes. It

has co-operated closely with Unesco in the implementation of certain functional
literaoy and farmers' training programmes,

(1) See E.M. Hutchinson, "Thoughts after Montreal" in Convergenoe vol. 114,

no. 2, 1970, pp. 49-55; G.H.L. Schouten, "European Adult Education ten
years after the Montreal Conference" in ibid., pp. 72-5.
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205.4 The World Health Organization has sponsored extensive programmes in
health education and nutrition.

206. Regional inter-governmental organizations

206.1 During recent years a number of international intergovernmmental organiza-
tions have taken a growing interest in adult educatlon. The Council of
Europe has been very active in promoting collaboration between Member States and
in sponsoring inquiries into various aspects of adult education. One group of
experts from Member States belonging to the Councll of Europe contributed to a
symposium on Permanent Education. Another group has been studylng the future of
adult education in the context of social and technological change. A major sur-
vey of adult education in Western Europe is about to appear under the Council's
sponsorship. The Organization for Economic Co-operation and Development (OECD)

has also sponsored inquirles and publications relevant to adult education in
Western Europe.

206.2 The Organization of American States (OAS) has been involved in adult educa-

tional activities for many years. Their programmes include technical as-
sistance and fellowships (including awards to CREFAL) and the organization of
special centres for professional and technical training as well as conferences,
seminars and workshops related to adult education.

206.3 1In 1966 the League of Arab States established an organ in its Secretariat

called "The Arab Regional Literacy Organization (ARLO) of which the obJect
was to co-ordinate literacy programmes and research and experimental projects
within the Arab States. In the short perlod of its existence 1t has drawn the
attentlon of respective governments to the necessity of creating departments for
literacy work and to the r8le of funotional literacy in socio-economic development
plans. It has given technical and financial assistance to some States ir. the form
of the servioes of experts, scholarships and equipment. ARLO now issues a monthly
bulletin whioh provides field workers with up-to-date information about adult
literacy and adult education generally. Since September 1971 ARIO has been part
of ALESCO (Arab Educational, Cultural and Scientific Organization which is now a
specialized agency of the Arab League.

207. International non-governmental organizations

207.1 The number of INGOs active in the fleld of adult educatlon inocreased con=-
siderably in the sixties. During this period a number of crganizations
which include adult education activities in their programmes obtalned Category
"B" consultative status with Unesco. Numerous conferences, seminars and study
groups were held, often in co-operation with Unesco. International women's or-

ganizations became closely associated with Unesco's Programme for the Promotion
of Women.

207.2 In 1968 the International Co-operative Alliance launched & concerted pro-
gramme in line with the aims of the first development decade (later con-
siderably expanded to relate to the second development decade) and has been
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closely associated with functional literacy and other adult education programmes
in many Member States. It has also organized for its members numerous interna-
tional and regional seminars on co-operative education.

207.3 Co-operation between Unesco and the International Trade Union movement has

also been increasing. Like the ICA the international trade union associa-
tions have extended their adult education work in many parts of the world and have
also become involved in functional literacy programmes.

207.t The World Confederation of Labour (WCL) has held a number of adult educa-

tion conferences and seminars in Europe, Latin America, Africa and Asia
for workers and peasants, concentrating especially on development problems and
trade union education.

207.5 The International Confederation of Free Trade Unions (ICFTU) in co-
operation with the Canadian Labour Confederation sponsored a world con-

ference in 1967 on "Labour Education" in Montreal and has held & number of
regional seminars and study groups.

207.6 The World Federation of Trade Unions (WRTU) has been active in the field

of literacy and adult education work. In co-operation with Unesco they
organized a World Conference on Functional Literacy (Cyprus 1969). Other pro-
grammes include seminar-workshops on aspects of professional training and trade
union education and development projects.

207.7 The Adult Education Conunittee of the World Confederation of Organizations
of the Teaching Professions (WCO’I‘P), formed only one year before the
Montreal Conference, has been extremely active. It has arranged meetings of

specialists in many parts of the world and published papers on a number of current
topies of concern.

207.8 Similarly, the World Federation of Teachers Unions (WRTU - FISE) is also
engaged in adult education work., It has been particularly interested in
research about the concept of life-long learning. Among other activities it
organized a regional meeting in Khartoum, Sudan (1971) on the r8le of teachers
in functional literacy for representatives of African teachers' trade unions.

207.9 Inaugurated in 1960, the International Congrese of University Adult Edu-
cation has held two world conferences at Krogerup, Denmark, in 1965 and
at Montreal in 1970. Forty-five universities are in membership. The Congress
publishes a quarterly journal, The Jcurnal of the International Congress of
University Adult Education. At the 1970 Conference it appointed two standing

committees, one on Comparative Adult Education and the other on Research.

.207.10 The International Federation of Workers' Educational Association, with

a membership of 15 countries, has ¢;ntinued to arrange an annual seminar
in addition to occasional conferences.
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207.11 INGOs have also been making a contribution to programmes devoted to popu-
lation control and family education.

207.12 In 1965 a group of activists specializing in correspondence education
formed the International Council on Correspondence Education.

208. Regional Associations and Training Institutions

208,1 Outside Europe and North America regioral co-operation was virtually non-
existent before 1960. But during the sixties several regional associa-

tions were formed and there was a general upsurge in regional exchanges of infor.
mation.

208.2 Tne first association in order of appearance, in 1964 was the Asian and
South Pacific Bureau of Adult Education. This Bureau is supported by

nine countries. It publishes a Journal, ASPBAE; has sponsored several regional

meetings in South-East Asia and despite its lack of resources, has done much to

interest the governments and non-governmental agencies in this region in the
cause of adult education,

208.3 The East and Central African Adult Education Association was also formed

in 1964. It arranges an annual seminar, in conJjunction with its annual
general meeting, out of which & number of published reports have appeared on such
topios as research and training. A momentous step forward was taken at the 1971
conference when the delegates resolved to form a pan-African association, to be
known as the African Adult Education Association. It is their fervent hope that
the advent of this association will help to bridge the gap between the English-
speaking and French-speaking African countries.

208.4 Representatives of a small group of Latin American countries formed in

1966 a regional association entitled Inter-American Federation for Adult
Eduocation (FIDEA), '

208.5 1In 1970 countries in the Caribbean convened a Jjoint meeting in Guyana
with financial and technical aassistance from Unesco, as a result of which
& Caribbean adult eduoation association was formed.

208.6 One area in the world where there has been an unusual amount of co-

operation is Central America. Based in Costa Rica is the Instituto
Centro-Americano para Extension de la Cultura; and in Mexico the Regional
Centre for Functional Literacy in the Rural Areas of Latin Amerioa (CREFAL)
whioh ia supported by Unesco and the United Nations Development Programme. .
Colombia acknowledges the valuable service of CREFAL: "But the most important
contribution has been given by CREFAL through its teohnical services, as many
of its experts direct and oarry out the adult education programme in this
country" (Colombia)., Venezuela reports that it has sent technioal assistance
missions to Bolivia, Colombia, Dominican Republio, E1l Salvador, Honduras,
Niocaragua, Panama and Paraguay, for the purpose of exohanging experiences and
supplying literaoy material.
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208.7 The Centro Intercultural de Documentacibn (CIDOC), internationally famous

because of the activities of one of its board members, Dr., Ivan Illich, is:

"a meeting place for humanists in every field to discuss ideological change and
development in Latin America'. The Centre provides research facilities and a
documentation service besides organizing occasional seminars.

208.8 Co-operation among the Arab States is mainly associated with ARIO (men-

tioned previously), the Regional Centre for Functional Literacy in Rural
Areas in the Arab States (ASFEC) which is situated at Sirs-el-Layyan in the Arab
Republic of Egypt. ASFEC receives financial support from Unesco and UNDP.

208.9 In 1969 adult educators from Canada, Mexico and the United States of

America arranged a regional conference which led to the formation of a
Joint consultative group.

208.10 In Western Europe, despite a continuing shortage of funds, the European

Bureau of Adult Education, with twelve members, has greatly extended the
sccpe of its services. Its Journal Notes and Studies, published in three lan-
gueges, 1s widely read, and since 1969 it has been providing an invaluable ab-
stracting service. The Bureau keeps in constant touch with the Council of
Surope and arranges freauent seminars.

209. Exchange programmes

Since Montreal there has been a wide expansion of exchange programmes
both for profeissional adult educators and for workers and members of the co-
operative movements. The former are often sponsored by universities and adult
education organizations, the latter by the big mass organizations, i.e., ICA,
trade unions and youth organizations. Unesco continued to offer travel grants
to workers organizations and adult education associations. These exchanges
are available for nations of any Member States. The candidates are selected
through workers organizations.

210. Informal contacts

Already at the Montreal Conference it was apparent that a tiny band of
adult educators had come into existence who spoke a common professional language
and who understood one another's aims and problems. That band has since swelled
into an orchestra. Thanks to the frequency of international conferences, the
increase in travel grants and the reduction in air fares, ever more adult educa-
tors are finding it possible to visit their colleagues in other countries and to
participate in regional and international gatherings.

211. International aid

211.1 Some Member States emphasize the necessity for more international aid.
For example:
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The possibility of developing new methods and techniques of communication
is not lacking. But to exploit it we need technical exchange programmes
and to profit from the experience of countries which have already pro-
gressed in this field. (Turkey)

211.2 In most countries adult education activities continue to benefit from
less international aid than other educational activities.

211.3 Following the emergence of many new independent countries in the early
sixties, programmes of international aid were considerably expanded

through the international programmes of the United Nations family (UNDP and

the International Bank for Reconstruction and Development) as well as nultilateral

and bilateral programmes arranged by Member States themselves.

2l12. UNDP

The Unesco/UNDP programmes provide experts, equipment and fellowships
for developing countries which ask for aid. A number of regional seminars and
workshops on adult education and literacy have also been held with UNDP's finan-
cial assistance. Both ASFEC and CREFAL are partly financed by UNDP.

213. Funds in trust

213.1 Since 1964 Unesco has administered certain "funds in trust" for Mumber
States. These funds are destined for the development of education in

seventeen Member States. Adult education projects have already benefited from

this scheme. An example is a project in Afghanistan on "Agriculture credit and

Related Services through Co-operatives in operation". The project is carried

out in collaboration with FAO and financed by SIDA (Swedish International Cave-

lopment Authorities). A functional literacy project integrated with agricultural

extension in Zambia has been financed by High School Students Association of
Denmark and Norway.

213.2 A proJect currently being sponsored by the World Bank and directed by

Dr. Philip Coombs is designed to assess the relevance of non-formal edu-
cation to national development.

21k, Multilateral and %ilateral aid

214.1 Numerous aid programmes have been arranged by Member States or groups
of Member States. Among these are the Scandinavian countries, the United
Kingdom, France, the Union of Soviet Socialist Republics, the United States of
America, Switzerland, Italy. In addition to providing advisors and equipment,
these aild programmes also provide a number of fellowships which enable adult
educators from developing countries to attend both short and long-term courses
and to make prolonged study tours. Among Member States awarding such fellow-
ships are Australia, Canada, Denmark, the Federal Republic of Germany, Spain

Sweden, the United Kingdom, Union of Soviet Socialist Republics and the United
States of America.
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214.2 Next, there has been a variety of specific aid schemes. Belgium has
assisted Burundi. In 1969 Spain donated one million pesetas to the
literacy campaign in Paraguay. Denmark trains workers for adult education in
rural development at a special centre in Holte as well as in special seminars.
Sweden has built and equipped a vocational training centre at Yelepa, Nimba
Country, at a cost of $2 million. In 1967 the Scandineavian countries agreed

to support a co-operative activity programme in Kenya for a period of five
years:

As a programme of technical co-operation between goveraments it is con-
sidered the world's most ambitious in terms of the nuriber of experts
and the amount of finance involved ... The nature of the programme 1s
truly collaborative, Kenya herself participating with both financial
and personnel resources. (Sweden)

The Federal Republic of Germany trains adult educators from a select number of
countries in Africa and Central America. Japan provides long-term courses for
overseas technicians and skilled workers. Saudi Arablia has provided some as-
sistance to Arab States along the Persian Gulf. Israel offers training courses
in Israel, particularly at Mount Carmel, sends ouvt experts to run on-the-spot
training courses, and supplies specialists for short or long-term assignments.

214.3 There have been several "one-off" or ad hoc projects. For example, the

Kellogg Foundation (United States of America) provided a capital grant
and a recurrent allowance for a limited period of time for the establishment of
residential colleges at Nsukka in Eastern Nigeria and at Oxford in the United
Kingdom. The Dag HammarsJkold Foundation (Sweden) financed two major interna-
tional training courses in correspondence education and assisted five African
countries in launching correspondence instructional centres.

214.4 A recent tendency has been for international agencies to finance applied
research projects. One such project, directed by Ir. James Sheffield and

Dre. Victor Diejomaoh, issued in a substantial report Nom-Formal Education in

African Development (Ostober 1971).

214.5 One negative aspect of international co-operation must be recorded.
Developing countries still display a tendency to look for ideas and

collaboration not to their neighbours at roughly the same stage of economic

and social advance but to one or more industrialized countries with which special

links have been established.

215. Reciproeal advantages

International aid does not simply involve one way traffic from the tech-
nically advanced countries to developing countries. On the contrary:

Our experience in this field has shown us that other countries, particu-
larly those of the Third World, have helped us to ask the right questions.
They have brought us as much, if not more than, we ourselves can export
to them in terms of human resource education. (Canada)

479




The answers to the Unesco questionnaire and the
report submitted by Member States contained a great
mass of absorbing material. For the purposes of this
survey 1t was necessary to be highly selective. How-
ever, 1t is hoped that for some years to come the

material, which will be preserved at Unesco Headquar-
ters, will provide adult education specialists with a

rich source of ideas and essential information.




APPENDIX 1

Subject: Third International Conference on Adult Education-
Questionnaire

With reference to circular letter ED/7526/1 of 18 March 1971, I have the
«ss honour to send you annexed to this letter, coples of a questionnaire in regard
to certain basic information relating to adult education in your country.

Many questions have not been included in this document, but we expect fuller
information to be contained in the final reports that will be prepared by the
working groups which we suggested, in the above-mentioned circular letter, you
should set up as proposed by the General Conference at its sixteenth session
(16 ¢/5 Approved, paragraph 1393).

Recommendations on the preparation of the replies will be found in the intro-
duction to the questionnaire. :

It will doubtless be necessary for the information which will be provided by
the instituticns and departments concerned to be co-ordinated on the national

level 'in cases where the responsibility for adult education has been decentra-
lized.

The final date for sending in replies is the same as that for sending in the

final reports of the working groups, i.e. 31 October 1971. It would be of great
help to the Secretariat if this time-limit could be respected.

The replies from Member States will be studied by the Secretariat and sum-

marized in an information document intended for the participants at the Confer-
ence.

I thank you in advance for your collaboration. Accept, Sir, the assurances
of my highest consideration.

Enclosure:

(signed) J.C. Cairns
Acting Director
Department of Out-of-School Education
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QUESTIONNAIRE ON ADULT EDUCATION

(in connexion with the preparations for the
Third International Conference on Adult Education)

The following questionnaire is prepared on the assumption that adult educa-
tion is considered in the widest possible sense; that it tekes into account
various aspects: school and out-of-school education for adul®s; oral, written
and audio-visual ways of imparting knowledge, skills, attitudes and values to
s adults; and that it includes numerous subjects in very different fields such as
elementary education, literacy, vocational training, liberal education, civics,

professional education, economic education, cultural development, aesthetical and
ethical education, physical education, etc.

This questionnaire is not addressed to a single authority in a country (e.g.
Ministry of Education) nor only to govermmental bodies, but should be replied to
in the same spirit as it was conceived: as an inter~-disciplinary questionnaire
addressed to various public authorities (central and local) concerned with plan-
ning, education, industry, labour, agriculture, rural development, welfare, etc.;
to non-governmental associations (workers, youth, women's organizations, clubs,
leisure time associations, etc.); to municipalities, enterprises, co-operatives,
eto.; and particularly to powerful mass-media which are playing an increasing
r8le in the life-long process of educating and training adults.

Since statistical data on many basic issues in adult education are available,
the following questionnaire mainly concentrates on certain fundamental problems

vhich are likely to be basic themes for discussion and deliberation at the Third
Internaticnal Conferance on Aduli Education:

I. THE RELATION OF ADULT EDUCATION TO ECONOMIC, SCCIAL AND POLITICAL OBJECTIVES

1. Which of the country's main social, economic and political objectives have

been strongly supported by adult education since 19607 In what ways? How
is the 1link and mutual relation established?

2. Describe any reappraisal of the contributions of adult education to develop~
ment which has taken place between 1960 and 1970.

b What are - if they can be identified - the major socio-economic, socio-
political, or socio-cultural objectives for the '70s, which will need to be
correlated with large-scale adult education activities?

4, What action must be envisaged in your country to enable adult education to
make an effective impact on the above priority issues?

5. How are adult education activities correlated to problems of the individual
(individual needs, standard of living, changes in values, etc.)?

6. How is adult education integrated into other predominantly non-educational
activities of society (for example, land settlement schemes, agrarian reform,
projects for urbanization, self-management systems, co-operative schemes,
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family planning programmes, etc.); or the everyday life of the individual (for
example, working life, spiritual iife, family roles, leisure, etc.).

II. ADULT EDUCATION IN RELATION TO THE EDUCATIONAL SYSTEM

1. Is adult education conceived and organized separately or in conjunction
with education for children and adolescents (with regard to planning,
administration, content, staff, funds, institutions, etc.)? What are the
advantages and disadvantages of the present arrangements?

2. Name the major ministries involved in adult education under headings (a), (b)
and (c)s

(a) directly by organizing courses, etc.;

(b) by providirg financial assistance, grants-in-aid, co-ordination and
inspection services, etc.;

(¢) 1n other ways.

3. What are the main non-governmental organizations active in adult education?
What are the main non-public bodies or institutions contributing to adult
education? What methods and modalities are used to solve problems regarding
the co-ordination between the multitude of governmental and non—governmental
public and private activities and resources?

4, What are the possibilities for adult learners to combine school and out-of-
school education either simultaneously or sequentially? Describe facilities
available for men and women to begin or resume formal education at various
stages of thelr lives.

III. FINANCIAL RESOURCES

1. Estimate the proportion of the total national expenditure on adult education
coming from the following sources of finance:

Public funds Other sources
(a) Central government (a) Voluntary organizations
(b) Local governments (b) Industrial and commercial enterprises:

(1) as in-service training
(11) in other ways

(¢) Agriculture (co-operatives, firms,
etc.).

2. To what extent is adult education financed by the adult learners themselves
in the form of fees, etc.?
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3.

What provisions are made for supporting adult learners, e.g., by free

tuition, scholarships, paid study leave, reduced working hours, child-care
provisions, etc.?

Is non-governmental adult education in any way financially supported by
government? If so, how?

Note, in proportion to other expenditure (especially in proportion to
expenditure on formal education), major changes in financial allocations

to adult education since 1960, and say whether significant changes are
envisaged for the 1970s.

Indicate the size and nature of external aid, if any, provided by your
country for the education of adults in other countries.

METHWDOLOGICAL ASPECTS

Describe major innovations in methodology and in the use of modern communi-
cation media which have been introduced in your country in recent years.

If evaluation of such innovations has been made, please attach documents
or reports.

What have been the main reasons for adoption during the 1960s of new
methods, media, and new educational technology in adult education?

Indicate any important changes, such as application of educational tech-
nology (particularly use of television for educational purposes) envisaged
for the 1970s. Describe as well any plans for the application of systems'
analysis for the development of adult education.

Is information about the operational application of modern medis and
methods readily available in your country? Indicate any need felt for

improving international dissemination and exchange of information in this
field.

PERSONNEL FOR ADULT EDUCATION

Considering that adult education requires a wise variety of personnel, with
different specializations, and ranging from those in face to face contact
with adult learners, to managers, planners, producers of educational
materials (including "software"), and research workers, please indicate

the categorles of personnel in sthich shortages are most acutely felt.

By which institutions, or under whose auspices, are training courses pro-
vided for:

(a) full-time;

(b) part-time;
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adult education personnel of different categories (e.g. teachers, instruc-
tors, animateurs, counsellors, discussion leaders, monitors, administrators,
planners, producers of written and audio-visual materials, etc.)?

3. Indicate approximate annual numbers of persons trained by these institu-
tions.

4, What provisions are being made to meet the need for trained adult educa-
tion personnel of various categories and levels for the 1970s?
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REPLIES TO QUESTIONNAIRE
as_ol January 1972

Names of Member States

Australia

Austria

Bolivia

Brazil

Bulgaria

Burma

Burundi

Byelorussian Soviet Socialist Republie
Canada

Central African Republic
Ceylon

Chile

Colombia

People's Republic of the Congo
Cuba .
Cyprus

Czechoslovakia

Denmark

Dominican Republic
Ecuador -

El Salvador

Ethiopia

Finland

France

Gabon

Ferderal Feopublic of Germany
Gresce

Guatemala

Haiti

Honduras

Hungary

Indonesia

Iran

Iraq

Ireland

Israel

Italy

Japan

Jordan

Republic of Korea
Kuwait -

Lsbanon

Liberia

Libyan Arab Republic

Meadeagascar

Malil

Malta

Mexico

Nepal

Netherlands

New Zealand

Nicaragua

Niger

Nigeria

Norway

Panama

Paraguay

Peru

Philippines

Poland

Qater

Romania

Saudi Arabia

Singapore

Somalia

Spain

Sudan

Sweden

Switzerland

Syrian Arab Republio

Thailand

Togo

Trinidad and Tobago

Tunisia

Turkey

Ukrainian Soviet Socialist Republic

Union of Soviet Socialist Republics

United Kingdom cof Great Britain and
Northern Ireland

United States of America

Upper Volta

Venezuela

Republic of Viet-Nam

Assoclate Member State:
St. ILuecia, British East Caribbean Group




Names of Member States

Argentina
Australia
Austria
Brazil
Canada
Ceylon
Cuba
Cyprus
Czechoslovakia
Denmark
Ecuador
Egypt
Finland
France
Honduras
Hungary
India
Iran
Jamalica

Japan

APPENDIX

WORKING GROUPS FORMED
as _of January 1972

Jordan

Kenya

Laos

Libyan Arab Republic

Netherlands

New Zealand

Nigeria

Peru

Poland

Romania

Singapore

Sudan

Sweden

Switzerland

United Kingdom of Grnat Britain and
Northern Ireland

United States of America

Upper Volta

Yugoslavia

Zaire




Names of Member States

Australia
Austria
Bragzil
Ceylon
Cuba
Eocuador
Egypt (Arab Republic of)
Finland
Ghana
Hungary
Iran
Jamajica
Japan
Jordan
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REPCORTS RECEIVED
as_of January 1972

Kenya

Khmer Republic

Laos

Nigeria

Norway

Singapore

Sudan

Switzerland

Syrian Arab Republic

United Kingdom of Great Britain and
Northern Ireland

Republic of Vietnam

Zaire
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