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FOREWORD \

The "Dark Ages™ were not dark, and the "Age of Reason” did not seem reasondble to the pecple
who were living during that period. Rare was the person who experienced any real comprehension
of the bent and direction ais sociely was taking at any given t{ime. It has remained for the
historian writing generations later to identify and conceptualize the experience of man. This is
as it has been, but this is as it cannot remain. The knowledge explosion and the kaleidoscope of
culture change which has blended yesterday and today into tomorrow have created value conflicts
within our society. The "generation gap" syndrome now being telegraphed with such clarity demands
that we refine and enhance the abilities of our students to conceptualize more effectively the
world as it is, while they prepare to shape their world of temorrow.

Suggestions in the Guide to Concept Teaching in United States History From Reconstruction to ) ,
the Present, emphasize and encourage the development of a functional approach to learning. Rein- (
forcement of ideals, clarification of values and attitudes, as well as refining eppreciations and !
understandings, are the focus of this approach. With sharper definition of Negro visibility, the
role of various ethnic groups has been stressed in the social studies curriculum to realize socie~ (
tal needs more concretely while setting a foundation for positive action in democratic living.

We appreciate the efforts of the various committees who during the last three years have (
helped to make this guide a reality.

DOUGLAS S. RITCHIE
Superintendent (

Social Studies Committee

1966
Douglas Mullen, Chairman Alfred Colucci David Parker
Clinton Barter Garith Kangas Thomes Petterson
Charles Q. Carlson James Lake Russell Phelps
Social Studies Committee
1967
Charles Q. Carlson : Susan Felton Garith Kangas

Social Studies Committee
1968
Dougles Mullen

Arthur H. Mennes Omar N. Kussew 5
Zirector cf Curriculum Development Coordinator of Social Ztun

dies
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THE CONCEPTUAL APPROACH

The summer curricviuvm committees in social studies centered their attention on the
couceptual approach to the teaching of American history in grade nine.

Concepts are broad expanding categories of knowledge. A curriculum based cn concept
develcrment is designed to give the learner a frame of reference for thinking and under-
standing. There is agreement by the summer committee that the various social studies
disciplines merit attention in the elementary and secondary schools' social studies program.
The concept approach encompasses all social studies disciplines. The committee has selected
a number of vasic concepts which in turn have been translated into meaningful social studies
experiences.

The conceptual approach should show relationships of various subject fields. It should
expose *he student to important ideas in these disciplines. It should avoid fractionaliza-
tion of the social studies into smell unrelated compartments. More attention at all grade
levels has been given to the disciplines of economics, geography, history, political science,
and socioclogy. More intensive attention to all the disciplines should add perspective and
comprehension to the true meaning of conceptual teaching in helping the student understand
his world and in giving dimension to political, social and economic experiences. Students
should see that there are many ways of looiking at a concept, and should be able to glean
from all the disciplines new and varied understandings which are relsted to the central
ideas or concepts,

ARTHUR H. MENNES
Director, Curriculum Development

OMAR N. KUSSOW
Coordinator of Social Studies

T
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A, ToTmoonOTION

...... L e &

~ we live in a wcrld more marked by change than ever before has brought $he double
¢l the rnowledge explosion and the need %o be able to make creative, first-time

s into sharper focus. National and state efforts to re-evaluate social studies
curriculas show clear recognition of these needs. Today, an increasing emphasis is being
placed upen understanding of subject matter. This requires more than "covering the social
studizs textbock. Understending subject matter means recognizing it, organizing it, judging
it, and being able to apply it creatively to new situations.

A rapidly changing world requires that the student prepare himself to find out things on
his own. If he is taught the three reasons for the Populist Revolt, he is gaining 1ittle that
will be of use to him in the future. If he can be placed in the Populist period as a partici-
pant through the use of a variety of imaginative materials, he can be helped to ask the right
questions that are relevant to the period. He can then ask those questions to find what is a
fact and what is not a fact, to develop a tentative hypothesis and verify it through the use
of evidence, and to apply his findings 1o new situations. If we can assist the student to do
this, then we are helping him to live in a changing world.

To most effectively prepare the student to live in a world of rapid change, Jerome Bruner
and others suggest that teachers can assisi the student to collect and organize into concepts
the multiplicity of facts that confront them. These concepts can then be used to formilate
hypotheses which, in turn, will help the student revise his theory about given social phenomensa.

Rationale

The State Department of Public Instruction committee working on curriculum revisior in
Wisconsin gives the following reasons for a conceptual approach:

"In 1900 civies, history, and geography wers the dominant, if not the
only, offerings in the social studies curriculum as taught within the ele-
mentary and secondary school. The disciplines of history and geography
are still the central core of social studies instruction. However, today
with the growth and sophistication of knowledge, economics, sociology,
anthropology, political science, and social psychology have a legitimate
claim to relatively detailed examination within the social studies cure
riculum. There is agreement that these disciplines merit attention within
the elementary and secondary schoel offerings, but the question remains:
Where does the curriculum planner find the available time and opportunity

6
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JAruiToxt provided by ERIC

subjects as courses cof study? Tre concept-dsevelovment
tzd on the assumption that the =nds of sducaticn can be
cting the above disciplines and sslecting a number of
=
:

for incliuding Th
apprcach is pred
well served by ¢

experiences.”

This approach rrovides a xindergarten through twelfth grade learning evperisnce which gives
coritinuity to the social studies curriculum and thus allows the teacher and student to be part
of a logically developed, integrated system. The reorganization of the sequence, scope, and
method of the social studies curriculum in the Madison Public Schools has been planned around

this conceptual aprroach.




DEFINTHC A CONCEPTUAL APPRQACH

Understandings

Values
Learn?ng Concept
Activities

Interests
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The meny varied learning activities provide an opportunity for each student to make maximum use h

of his activities.




B. DEFINING THE CONCEPTUAL AFPROACH TO TEACHING SOCIAL STULIES

The Conceptual Approach

The conceptual approach involves the use of generalizations (concepts and understandings}

in:

F'stablishing a framework for the organizastion and integration of social
studiez knowledge.

. nstabli: hing an analytical framework for teaching intellectual skills
and cul ivating attitudes, values, and interests.

Establ!.-uing organizing principles which can be used to develop a frame
of reference or a way of looking at the world.

Concepts and Subconcepts

Concepts are those big ideas which serve as vehicles of thought. Although concepts are
conveyed through language, it is not accurate to say that words themselves are concepts.
Rather, a concept expressed through language is a man-made construct which is useful in cate-~
gorizing humen experience and helps to make our total world of experience more meaningful.
New knowledge may cause an accepted concept to become ungcceptable or require serious
modification.

While there are many types of social studies concepts, we are particularly interested in
those that are significent in the organized social studies disciplines. These should be bazic
encugh to be useful in all social studies courses and should be capable of illustration by
social data. For example, "People are more alike than they are different" is a concept. It
is @ universal that can be illustrated by social studies data and it can be applled to all
social studies disciplines and grade levels. A concept is not a value Jjudgment., For exampie,
"The American form of government is the best form of govermment” is a value judgment, not a
concept. Likewise, "The United States in the nineteenth century pursued a policy of isolation”
is more clearly an understanding which might support a given concept but which is itself
derived from certain learning expsriences. -

A subconcept is a more specific elaboration of a concept. For example, "This is a

bountiful earth but some of its rescurces are irreplaceable” is a concept. "The use of
natural resources has & definite effect on man's standard of living" is a subconcept.

9




Understandings

Through the corcentual approach those vehicles of thought which have been definci gs zen-
cepts are validated by observation. The suggested concepts found in section C of this guiis
have been identified as being among those concepts which are important to the general outcomes
of the K-12 social studies sequence.

Understandings are components of concepts or subccncepts. They are clusters of catszcrizs
that make up and define the concept. Note, for example on page & the concept "Differerc
economic ideology and distribution of wealth lead to conflicts within society." Supporti
concept are five understandings. FEach of these understandings ascribes a specific aspect

concept and gives a distinctive character or quality to the concept.

:
3
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Supporting Learning Experiences

Learning experiences provide the learner with situations in which the understandings sup-
porting the concept are identified. Instances, as learning experiences, are of three general
classifications!

. Positive instances have all the attributes required by the concept.

. Negative instances are lacking in at least one of the attributes required by the concept.

. Non-instances have none of the attributes required by the concept.

Most of the learning experiences included in the guide are positive instances. A few, depending
upon interpretation, may be classified as negative instances. No non-iistances are include3d.
Negative and non-instances should be included only when the teacher believes that the student has
progressed in his use of the conceptual approach to the point where he can effectively handls
these classifications. Hence, teacher directed activity is very important atc the learning
experience level of the conceptual approach. In other words, the teacher should either directly
or indirectly control the social data that the student will use. Emphasis upon positive instances
should remain as a guiding principle for the academically unsuccessful student. At all levels of
apility, however, the learner should be challenged within the range of his social and intellectual
maturity. If too meny negative or non-instances are included, there is a danger that these chal-
lenges will only serve to frustrate the learner and eventually encourage him to give ur.




C. BSCCIAL STUDIEZS CQICIFIS
The teacher shculd recognize that these concepts zre cniv = suggested list.
$

b
cormitiee attempted tc sslect these concepts from all the socizl studis
U. S, history from 1865 tc¢ the present.

dizeipli

POLITICAL SCIENCE CONCEPTS a=OGRAPEY CONCEPTS

Some Torm of government is cormon to all 1. 3Some geograp;
societies, must be overq
The form and complexity of govermmental material prof
systems varies in time and with societies. Uneven distr
Political institutiocns within a society interdependay
are subject to either evolutionary or inevitable.
revolutionary change. Ours is a shi
Societies must devise means of distrib- of space and
uting political power. nology of a 4§
Political power within a society tends to This is a bo
gravitate into the hands of a few, but resources arg
leadership cannot long disregard the
citizenry. .
Differences in political institutions and ]
ideologies often lead to conflicts among Historical 1lsg
and within societies. play of event
Societies differ in justification of their Human experig
political institutions, laws, and distribu- related; chs
tion of political power. human and sod
Covernments are not always concerned with The causes of
the welfare of their citizens. complex.

The concern of govermments for the welfare Present day s
of their citizens wili vary in time and in rroblems are
process. situations,
Societies develop laws and sanctions in
order to regulate themselves. SOCIOLCGY COWCEPTS

HISTORY CONCEPTS

ECCLICHICS CONC:PTS 1. It has heen %
' ment o releg
In 21l societies wealth is distributed ious social {
unequally. 2. What people b
Differences in economic ideology and distri- . more importar
bution of wealth lesd to conflicts within a determining 4
society. The rate of s
Economic systems have a marked influence on dent upon th

8 society's political and social institutions. - | and beliefs.

Conversely, political and social institutions
influence economic systems.
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Some geographic factors ars =t
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must be overcome by many othe = zz:z2%s to
material progress.

Uneven distribution of naturs> w»zscurcss =zles
interdependence and trade beiwssn scoizgiss

inevitable.

Ours is a shrinking world; hcwewer, fhs =
of space and distance is relstsd to <he tech-
nology of a society.

This is a bountiful earth, but scr2 o iis
resources are irreplaceable,

HISTORY CONCEPTS

Historical leadership results from the inter-
play of events and personalities.

Humen experience is continuous ani intsr-
related; change is an ever vresent factor in
human and social development.

The causes of history are always multiple and
complex.

Present day social, political, aznd sconomic

problems are outgrowths of previcus historical
situations.

SOCTIOLOGY CONCEPTS

1.

2.

It has been typical of society for one seg-
ent to relegate another to & less prestig-

ilous sccial position.

What people believe to be true is frequentiy

more important than existing reality in

determining their behuvior.

The rate of social change is in part deven-

dent upon the strength of prevailing customs
and beliefs.




AL TLIUSTRATION OF =OW SOCIAL STUDIZE COLCEPYS ART RELATED TO UnDzZIsZ3

The follcwing is an illustration of how social studies concepts

t¢ understandings at various grade levels.

CONCEPTS

8th Grade: U, 8. History to 1877

In all societies wealth
is distributed -mequally.

In Colonial America there always seemed
to be class differences between plante
and small farmers; indentured servants
and Tree labor, etc.

This is & bountiful earth
but some of its resources
are irreplaceable.

The southern system of tobacco-cotton
plantation farming so depleted the sol
that there was a constant pressure for
new lang.

Hist. L

Today's social, political,
and economic problems are
outgrowths of previous
historical situwations.

Many of the South's present difficul-
ties are outgrowths of congressional
reconstruction.

What people believe to be
true 1s frequently more
importent than the exist-
ing realities in determin-
ing their behavior,

Southern malntenance and defense of
slavery prevented Scutherners from
recognizing that the institution
was economically inefficient.

The form and complexity of
governmental systems vary
in time and with societies.

The Constitution provides means of
amendnent and keeping abreast of
curren: needs.
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~TIO0N OF =l SOCIAL STUDIZ:S COLCZPTS ART RELATED TO URESIZATDILGE.

of hew social studies concepts czan te meaningfully related tc

UNDERSTANDINGS

o5

8th Grade: U, 8. History to 1877

___9th Grade: U, S, History frox 1:

cieties wealth
-uted unequally.

Ir. Colonial America there always seemed
to be class differences between planters
and small farmers; indentured servants
and free labor, etec,

Frem 1877-190C the growth of ©iz
business resulted in greater irsziisy
of wealth. (Unit II)

bountiful earth

-f its resources

laceable.

The southern system of tobacco-cotton
plantation farming so depleted the soil
that there was a constant pressure for
new land.

Abuses of the land during this reriod
led to the disaster of the Dust ¢l
and resulting human misery. ({(Unit V)

scial, political,
nic problems are
s of previous
L situations.

Many of the South's present difficul-
ties are outgrowths of congressional
reconstruction.

Full employment has existed as =
desirable goal in America since ths
Depression. {(Unit V)

ie believe to be
requently more
than the exist-

W:ies in determin-

behavior.

Southern maintenance and defense of
slavery prevented Southerners from
recognizing that the institution
was economically inefficient.

Newspaper sensationalism focused
American attention on Cuba and
stirred a war fever agalnst Spair.,
(Unit IV)

nd complexity of
~al systems vary
ad with szocieties.

The Constitution provides means of
amendment and keeping abreast of
cuorrent needs.

The more complex and specialiced a
society becomes, the more it neeads
regulation. Administration orf thess
regulations increases the bureaucra-
tic structure, which in turn
increases complexity. (Unit I7T)
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E. IMPLEMENTING THE CONCEPTUAL AFPROACE IN THE SOCIAL STUDIES CLASSRI

This discussion of the conceptual approach is in-
tended to provide guidance for the teacher in implement-
ing this approacih in the classroom.

The Cbjectives of the Social Studies Curriculum.

The ohjective of the social studies curriculum is
to providz the student with the knowledge, intellectual
and group participation skills, and the sensitivities
needed to intelligent’y observe, evaluate, and contribute
to his social enviromment.

More specifically, the objectives of the social
studies curriculum can be classified as follows:

. KNOWLEDGE - attaining a knowledge of facts, ideas,
understandings, and concepts.

. THINKING ~ mastering skills involved in abstracting,
testing, reiating, and applying generali-
zations; defining, evaluating, collating,
and synthesizing dataj identifying
agssunptions; ascertaining implications.

« SENSITIVITIES ~ cultivating attitudes, values., and
interests.

« INTERACTION - developing the ability to work in
and contritbute to a group situation.

The Merits of the Conceptuasl Approach in Relation to
the Objectives of the Social Studies Curriculum.

Unfortunately, learning too often takes place in
the teacher-centersd classroom where the emphasis is
often on the memorization of unrelated data. Equally
unfortunate is the fact that too frequently values are

taught as dictums rather than as an outgrowth of the
analytical process.

i6

Hopefully, the conceptual §§
will assist in correcting thesd
practices by providing:

« A conceptual framework
studies knowledge can be logicd
related, and seguentially taugh

. A means by which the inf
participation skills are maste
cultivated.

The Analytical Process Used in

The key to the conceptual
tion and testing of generaliza{nc
standings, and concepts. The RS
the construction of a conceptus
social studies knowledge can bs LS
and sequentially taught. The 4 i1
and concepts) also provides a 1D
zation of social studies data.
zation premise also serves as 3
analytical process used in gat
data and developing concepts a

Using the generality as a
define terms, identify assumpt
data, consider implications, a
generalities. Im the process,

« Developing generalizatiq
work for the meaningful relatig
understandings.

. Mastering the intellect
the analytical process.

« Cultivating sensitivitiqg
after critical aporaisal.

. Participating in a grouj
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Hopefully, the conceptual approach, properly used,
will assist in correcting these kinds of classroom
practices by providing:

« A conceptual framework in whichk all social
studies knowledge can be logically structured, inter-
related, and sequentially taught at all grade levels.

. A means by which the intellectual and group
participation skills are mastered and sensitivities are
cultivated.

The Analytical Process Used in the Conceptual Approach.

The key to the conceptual approach is the formula-
tion and testing of generalizations, premises, under-
standings, and concepts. The generalization is used in
the construction of a conceptual fremework in which
social studies knowledge can be organized, integrated,
and sequentially taught. The generality (understandings
and concepts) also provides a framework for the organi-
zation of social studies data. Finally, the generali-
zation premise also serves as a starting point for the
analytical process used in gathering and evaluating
data and developing concepts and understandings.

Using the generality as a premise, the class can
define terms, identify assumpticas, gather and test
data, consider implications, and relate them to other
generalities. In the process, the class is:

. Developing generalizations which form a frame-
work for the meaningful relationship of facts and
understandings.

. Magtering the intellectual skills involved in
the analytical process.

. Cultivating sensitivities which are arrived at
after critical appraisal.

. Participating in a group discussion situation.

17
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| IMPLEMENTING THE CONCEPTUAL APPRCACH IN THE SOCTAL STUDIES CLASSRCQ

Illustration #1

After the class has read about the New Deal,
they are asked to suggest a premise about the results
of the New Deal, e.g., the New Deal was (1) largeiy
experimental, (2) only partially successful, and (3)
resulted in a change of attitude concerning the role of
the goverument in the economy,

The class then tests the premise by asking questions
which help to define the terms of the hypethesis, iden-
tify the assumpitions and evaluate the data on which it
is based:

« What is meant by the "New Deal™?

w« How did the New Deal attempt to deal with the

. Depression?

s How successful was the New Deal in establishing

. economic recovery?

« Did the New Deal substantially alter the
nation's economic system?

The implications of the premise are examined: what
were the effects of New Deal welfare measures on fiscal
policy?

If the class concludes that the premise is valid,
the result is the development of an understanding about
an aspect of an important era in U.S. history.

An additional comment should be made about the types
of guestions that are asked in examining the premise.
Several types of questions requiring a response on
various levels of intellectual activity are useful.
Questions which call for the review of data are necessary
in gathering the material needed to test the premise.
Question 1 in this illustration is an example. Questions
which require interpretation of data (ascertaining im-
plications) are also important. The evaluation questions
(2 and 3 above) are especially important. This type of
question requires the class to set standards of judg-
ment and then determine how closely the situation fits
the standards. 18

Iilustration #2

After reviewing the 1

pression in U.8. history,
about the role of the gov
goverrment did not assume
nf citizens affected by

The analytical proce
of the premise by asking

=« How serious were
1857, 1877, 1893
. What were the at
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. What was the rol
' crisis? Was it

The implications are
ment attitude 4id change
the change?

The result of this i
standing about the relati
citizen in times of econo
(attitudes and interests)
standing and the class mi
exXample:
the economic as well as t©
zens and unlike most tot
can government is respons
citizens to initiate grad
change.

Our American go
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IMPLEMENTING THE CONCEPTUAL APPROACH IN THE SOCIAL STUDIES CLASSROOM (continued)

#1

1ss has read about the New Deal,
suggest a premise about the results
2.2+, the New Deal was (1) largely
only partially successful, .nd (3)

.gce of attitude concerning ths role of
the economy.

en tests the premise by asking questions
‘ne the terms of the hypothesis, iden-
ans and evaluate the data on which it

neant by the "New Deal"?

the Wew Deal attempt to deal with the
mn?

essful was the New Deal in establishing
recovery?

Vew Deal substantially alter the
economic gystem?

rons of the premise are examined: what
3f New Deal welfare measures on fiscal

concludes that the premise is valid,
development of an understanding about
portant era in U... history.

1l comment should be made about the types
- are asked in examining the premise.
juestions requiring a response on

" intellectual activity are useful.

all for the review of data are necessary
nateriasl needed to test the premise.

3 illustration is an example. Questions
arpretation of data (ascertaining ime
lso important. The evaluation questions
re especially important. This type of
the class to set standards of judg-
»rmine how c¢losely the situation fits

18

Tllustration #2

After reviewing the major periods of economic de-
pression in U.S. history, the class suggests a premise
about the role of the government, e.g., until 1933, the
government did not assume responsibility for the reliefl
of citizens affected by an economic depressior.

The analytical process is applied tc the evaluaticn
of the premise by asking questions:

. How serious were ihe depressions cf 1819, 1837,
1857, 1877, 1893, 1907, 1919, and 15297

-« What were the attitudes of political, business,

" and labor leaders in each instance?

» What was the role of the government in each

" erisis? Was it similar in sach situation?

The implications are considered, e.g., if the govern-
ment attitude did change after 1933, what precipitated
the change?

The result of this inquiry is a significant under-
standing about the relationship of the government to the
citizen in times of economic crisis. Sensitivities
(attitudes and interests) clearly flow from this under-
standing and the class might consider some of them. For
exemple: Our American government can be responsive to
the eccnomic as well as the political needs of its citi-
zens and unlike most totalitarian governments, the Ameri-
can government is responsive enough to the desires of its
citizens to initiate gradual, moderate, and peaceful
change.

19
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IMPLEMENTING THE CONCEPTUAL AFPROACH IN THE SOCIAL STUDIES CLAS

Relatiqg_pnderstandings to Concepts:

Relating the understandings to social studies con-
ceptes is a vital part of the conceptual approach, for
the social studies concepts provide the over-arching
framework for the integration of the K-12 social
studies curricidum. Hopefully, these social studies
concepts will be used and their meaning reinforced
taroughout the social studies curriculum and on all
grade levels.

In most cases, an understanding can be effectively
related to a social studies concept. For example, the
understanding developed in illustration #2: ™Until 1933,
the government did not assume responsibility for the
relief of citizens affected by an economic depression"
can be related to the economic concepts "A society's
economic system can change and oftten tends to become
more complex" and "Economic systems have a marked in-
fluence on a society's political and social institutions.*
This understanding can also be related to the nistorical
concept "Most social, political, and economic problems
are outgrowths of previous historical situations.”

It should also be noted that a social studies con-
cept can be used as a premise. For example, the history
concept "Historical leadership results from the inter-
play of events and personalitizs" can be examined in
relation to F.D.R. and his influence on the nation dur-
ing the Great Depression.

Evaluation

Testing should coincide with the learning objectives
of the social studies curriculum. Further, a conceptual
approach to testing should be employed. That is,
questions should be formulated thats

'« Test for comprehension of significant factual
material and the relationship of the material to concepts
and understandings.

« Test the ability to use the analytical. process
in working with facts and generalizations, aﬁgf

Subjective, esss
test the comprehensio
if the objective is t4
process, the guestion§
data in a new evaluat
to parrot text and le

1. Discuss the j
of the history subcond
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al govermment in the
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that the only thing we

1. Tell in your
main ideas that F.D.RJ
speech.

2. In this speeq

a. attempti
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c., listing {

3. In this speeq

a. the prob
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b, that man
profit mg
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i PLEMENTING THE CONCEPTUAL APPROACE IN THE SOCIAL STUDIES CLASSROOM (continued)

v's political and social institutions."

"‘4."

Subjective, essay type questions may be used to
test the comprehension of memorized material. However,
if the objective is to test the use of the analytical
process, the question should require the student to use
data in a new evaluative manner (not merely permit him
to parrot text and lecture facts, analysis, etec.).

1. Discuss the political career of F.D.R. in light
of the history subconcept: "Leadership has traditiorzlly
been provided by those sble to recognize and take advan-
tage of opportunities inherent in a given situation.”

2. Formulate a premise concerning the effects of
the Great Depression c¢n the American farmer and validate
the premise with pertinent data.

3. What do you feel should be the¢ role of the feder~
al govermment in the economy?

Objective type questions can be used to. test the
comprehension of memorized material. Well-formulated
objective type questions can also effectively test the
use of the analybtical process.

Quote 1mportant excerpts from F.D.R.'s inaugural
address: "So first of all let me assert my firm belief
that the only thing we have to fear is fear itself."

1. Tell in your own words (a short paragraph) the
main ideas that F.D.R. is attempting to express in this
speech.

2., In this speech, F.D.R. is primarily:

a. attempting to bolster the morale of the
nation.

b. outline his New Deal program.

c. 1listing the causes of the depression.

3. In this speech, F,D.R. assumes that:

a. the problems of the depression were to be
easily solved.

b. that man is not primarily motivated by the
profit motive. .

c. that the solutions to the nation's economic
problems lie in applying tradition.l
econquir principles,

of e




IMPLEMENTING THE CONCEPTUAL APPROACH TO THE SOCIAL STUDIES CLd

Some Tmplications of the Conceptual Approach.

In using the conceptual approach, the teacher must be highly selective in d
in the course. The history teacher, <or example, will find it necessary to abarf}
approach. The conceptual approach encourages the detailed investigation of card
events, personalities, ete.

The conceptual approach is flexible. Tt can be used effectively in any sod
be used with several variations. For example, the case study and the problem ap
analytical process and have the similar objective of arriving at generalized und

Summary.

The conceptual approach to teaching social studies attempts to coordinate cj
objectives of the social studies curriculum. It provides a conceptual framework
studies curriculum on all grade levels.

The important factors in the implementation of the conceptual approach are:

Formulating premise.

Testing premise by asking guestions which define
and relate the applicable data.

Investigating the implications of the premise.
Developing significant understandings from the pre}
Relating the understandings to the social studies
conceptual framework.

Cultivating sensitivities which evolve from the
understandings.




, LA MENTING THE CONCEPTUAL APPROACH TO THE SOCTAL STUDIES CLASSROOM (continued]

he Conceptual Approach,

in d ‘eptual approach, the teacher must be highly selective in choosing material %o be inecluded

abarjR StOTY teacher, for example, will find it necessary to sbandon the "cover-the-waterfront"
ca;- ual approach encourages the detailed investigation of carefully selected significant periods,
] ete.

proach is flexible. It can be used effectively in any social studies course. It can alsc
n ar ariations. For example, the case study and the problem approaches to teaching use the same
have the similar objective of arriving at generalized understandings.

proach to teaching socisl studies attempts to coordinate classroom practices with the

al studies curriculum. It provides a conceptual framework for the integration of the social
all grade levels.

te j
work

are:BEOTS in the implementation of the conceptual approach are:

+ Formulating premise.

e - Testing premise by asking questions which define the premise
and relate the gpplicable data.

- Investigating the implications of the premise,

) + Developing significant understandings from the premise.
pr - Relating the understandings to the soeial studies
LES conceptual framework.
. + Cultivating sensitivities which evolve from the
: understandings.
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IMPLEMENTING THE CONCEPTUAL APPROACH
IN THE TEACHING OF SOCIAL STUDIES

SUMMARY

The Conceptual Approach:

1. employs the analytical process in
formulating and testing of generali-
zations: premises

d. developing the ability to
work within and contribute
to a group situation

understandings
concepts
define te
. 2. encourages the teacher to select identify
i significent;, periods, events, topics, premise evaluate
i ate. from the course material for Fascertai«
: detailed analysis,
. attempts to coordinate classroom
o practices with the objectives of e.g. The New Deal waj
5 the social studies curriculum: experimental, w:
g partially succes
% a, attaining knowledge of resulted in a cl
. # facts, concepts, etc. attitude concery
= b. mastering skills involved role of the govdl
; in abstracting, testing, the econcomy.
| relating,and applying
6 generalities
3 c. cultivating sensitivities: formulating
. attitudes, values, and a premise ti
f interests discussion
1

4, provides a framework for the inte-
gration of the social studies
curriculum on all grade levels.
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TMPLEMENTING THE CONCEPTUAL APPROACH
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IMPLEMENTING THE CONCEPTUAL APPROACH
IN THE TEACHING OF SOCIAL STUDIES

SOCTAL STUDIES CONCEPT

e.g. A society's economic system can
change and often tends to become
more complex

I

understanding is related to the
framework of social studies
concepts.

understanding, other understandings

The New Deal was largely e.g. Until 1933, the goverrment d4id
experimental, was only not assume responsibility for
partially successful and . the relief of citizens affected

resulted in a change of by an econcmic depression.
attitude concerning the I

role of the govermment in \ understanding is related to
the economy. other pertinent understandings

iT the premise is valid, an sensitivities: attitudes and values
understanding is developed
e.g. Our American government is
responsive enough tc the
desires of its citizens to
initiate moderate, peaceful,
and gradual change.

attitudes and values which are an
outgrowth of the critical appraisal
of the material
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SOCIAL STwIES SKILLS TO BE DEVELOPED AND T

Ihe accumulation of skills is a form of lzarnirg, and the systemat: &
basiz to the orderly development of fundsmental social studies ccn: =
erds desired in the social studies: acquisition of knowledge, the 1

critical thirking, an awareness of the ever changing world in whict ~n
ell aspects of the school program, The social studies curricwlum b c
those skills which are peculiar and dominant in the ficld of the s 3

teacher is keenly interested in developing skills in writing, spzel fz

ccurses forus on developlng a sense of time and chronology, a sensq -
well as encouraging the learner tc employ those intellectual and ms u
and using knowledge. g 1o

Skills and concepts are closely related. As concept development pj
archy of manageable categories of knowledge, so too, do skills pro Ane

conceptual growth. To this end, skill development ghould increase
dent achieves a mastery of earlier forms. Skills should not be ta

develuped functionally within the context of a given body of socis
as a means to an end rather than an end in itself.

In using skills to secrve this functional purpose there is = certai
skills might be left to chance as an outcome of the functional setf
placed., Systematic guidence and instruction in the development and '
learner is to get constructive firsthand experience in performing s o~
in helping the learner to discriminate between inefficient and eff th

The teacher must decide which skills are needed at any given point tm
pattern. It is necessary to relate skill development to the intel
well as the world of experiences that the learner brings with him i ;

to identify those skills that are necessary if the concepts selecte .
are to be realized. One must also remember that the continued mai [ =&
important as the effective introduction of a gkill technique. '

Skills employed in the sccial studies field can be identified in +HEEE Y

. Work-study skills =
Thinking skills

. Group process skills ol

. Social livirg skills b

<7



\ID F SOCTAL STUVIES SKILLS TO BE DEVELOPED AND REINFORCED BY THE LEARNER

emat i ills is a form of learning, and the systematic development of a hierarchy of skills is
confl-2 orderly development of fundamental social studies concepts. These skills are geared to the

the 1 in the social studies: acquisition of knowledge, the.processes of research, development of
whict Jnking. an awareness of the ever changing world in which we live, and a centinuaticn of interest in
b of’ the school program, The social studies curriculum bears the respensibility fer ths teaching of
he s s which are peculiar and dominant in the field of the social studies. Althoush the social studies
speal reenly interested in developing skills in writing, speaking, and group participation. social sFudies
cens is on developing a sense of time and chronclogy, a sense of gecgraphic lceation and reilaticonekip as

nd wuraging the learner to employ those intellectual and mechanical processes nacessary in obtaining
o' ncwledge.

nt DI concepts are closely related. As concept development promotes the orderly development of a hier-

pro :nageable categories of knowledge, so too, do skills promote a parallel ability to use and direct
sase growth. To this end, skill development should increase in sophistication and difficulty as the stu-
- ta ‘28 a magtery of earlier forms. Skills should not be taught for the skill's sake, but should be

ocis ‘unctionally within the context of a given body of social studies material. Hence the skill serves
to an end rather than an end in itself.

rtai 7i1ls to scrve this functional purpose there is a certain danger that the development of specific
set{llE: ¢ be left to chance as an outcome of the functional setting in which the skill development is
t andilF stematic guidance and instruction in the development and use of the skill is necessary if the

ing 4 to get constructive firsthand experience in performing skilis correctly. QGuidance is also needed
eff the learner to discriminate between inefficient and efficient perfermance of a skill.

“int must decide which skills are needed at any given point in the development of the learner's growth
‘te t is necessary to relate skill development to the intellectual maturity level of the learmer as
im - world of experiences that the learner brings with him to the classrcom. It is equally important
lect RN those skills that are necessary if the concepts selected for development at a given grade level

mai calized. One must also remember that the continued maintenance of effective gkill use is as
3 s the effective introduction of a skill technique.

oyed in the social studies field can be identified in the following general categories:
k=study skills

rking skills

bup process skills

ial livirg skilils




SOCIAL S1ULTKS SKILLS TO BE DEVELOPED AND REINFORCED BY

Specifically, at- the junior high school level those skills which recei
need to be maintained and refined. These include:

Within the context of the learner's intellectual maturity and experien
categories of skills should be brought to focus upon the refinement of

" developing & sense of geographic location while reading.

Work-study skills: reading, outlining, map and graph interpre;
organizing and summarizing material. .

Thinking skills: the beginnings of analysis, critical thinking

Group process skills: leadership and participant roles in gro
communication with others.

Social living skills: 1living and working together, learning t@@
taking turns, respecting right.  and views of others.

the learner relative. ta: r
A sense of time and chronology: organizing information about <0
historical change, understanding related problems and processe to:
as they might be related in time, developing the ability to ge bhy
time and chronology and the evolution of human institutions wi f& !

individusl. iv:
A sense of geographic location and relationship: location of |
derstanding geographic ‘relief characteristics as they influencd

A sense of utility and effectiveness in using individual and g
using the panel discussion technique, roundtable, forum, debat(
using the library; preparing oral and written reports; adjustij
type and purpose of social studies material used; adaptation of
techniques uged in supplying social studies information.

<9



SOCIAL SYUDIKS SKILLS TO BE DEVELOPED AWD REINFORCED BY THE LFARNER (continued)

¥y, at the junior high school level those skills which receive emphasis at the elementary level
naintained and refined. These include:

k-study skills: reading, outlining, map and graph interpretation, locating and collecting data,
anizing and summarizing material.

nking skills: the beginnings of analysis, critical thinking, problem solving.

up process skills: leadership and participant roles in group undertakings, reporting and
unication with others.

ial living skills: 1living and working together, learning tc give and take, assuming responsibility,
ing turns, respecting rights and views of others.

context of the learner's intellectusl maturity and experiences, these four general

of skills should be brought to focus upon the refinement of performance and accuracy on the part of
relative. ta:

ense of time and chronology: organizing information sbout time, understanding the sequence of
torical change, understanding relatzd problems and processes of social development and conflict
they might be related in time, developing the ability to generalize about the relationship between

e and chronology and the evolution of human institutions with their resulting effects on the
ividual.

ense of geographic location and relationship: location of different cultural and ethnic groups, un-
standing geographic 'relief characteristics as they influence different cultural group development,
:loping "a sense of geographic location while reading.

ense of utility and effectiveness in using individual and group research and reporting terhniques:
ng the panel discussion technique, roundtable, forum, debate, and symposiumj doing commit.ee work;
ng the library; preparing oral and written reports; adjusting the learner's reading rate to the

e and purpose of gocial studies meterial used: adsptation of the learner's listening to the
hnigues used in supplying social studies information.

<9 30
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SCCIAL 3TUDIES SKILIZ 7C 2 DZVEZLCPED AID REINFORCET

<he cbisetives and directions of the junicr high school skills program 8
of 2 comorehensive vertical and horizontal program of skill developmen =
meets the former elementary student where he is in terms of his skill =T
and experiences, and it prepares him for the increased dimensions and S
that he will be expoused to at the high school level. It should be hor =
teacher shares and cooperates with teachers of other disciplines in th 3
“hile serving as a laboratory for the development and application of s =S
school is serving its primary functicn of preparing the learner for 1i R in
motivated, the learner will be encouraged to meintain these skills as i
|

throughout his adult life.
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SCCIAL S3TUDIES SKILIE 7C 2 DEIVZLCPED AID REINFORCED BY THE IEARER (continued)

- and directions of the junicr nigh school skills progran in the social studies should be a part
'sive vertical and horizontal program of skill development. It should be vertical in that it
.2r elementary student where he is in terms of his skill develcoment, his intellectusl maturit
s, and 1t prepares him for the increased dimensions and more complex understandings of skills
2 exposed to at the high school level. It should be horizontal in that the social studies
and cooperates with teachsrs of other disciplines in the skill development at each grade level,
2s a laboratory for the development and application of significant social studies skill, the
"ing its primary functicn of preparing the learner for life in our democratic society. Properly

lzarner will be enccurasged to maintain these skills as a functioning part of his persconality
adult life,

¥




CLASSROOM CURRICULUM PLANNING

We can no longer look to the isolated classroom &xperience as the )
be-all and end-all of instructional practice. Those who worked to develop this
guide had this constantly in mind, and it is hoped that this section will
help users of the guide to structure learning experiences that will take their
students beyond the physical and intellectual confines of any single classroom.

Curriculum planning at the classroom level involves the same kinds of
problems and should utilize the same processes as planning on a school or dis-
trict level. The problems involved are:

Determining objectives --What educational purposes or objectives
should the school or course seek to attain?

Selecting and planning of appropriate learning eXperiences --
What learning experiences can be provided that are likely to
bring about the attainment of these purposes?

‘Organizing learning experiences into a meaningful total pattern --
How can they be effectively organized to help provide continuity
and sequence for the learner and to help him in integrating what
might otherwise appear as isolated learning experiences?

Implementing the results -~ How will the total process be imple-
mented? What pre~planning is necessary? Who needs to be in-
volved? What facilities and materials are needed?

Evaluation of the total impact upon students ~-- How can the
effectiveness of learning experiences be evaluated by the use of
observations, tests, and other systematic evidence-gathering
procedures?

As classroom teachers face these problems in their daily decisions of what to
teach and how to teach it, they should find the following sections useful. We
wish to emphasize, however, that the following materials are neither prescriptive
nor all-encompassing. They are only intended as aids, and we hope that in con-
sidering them teachers will keep the following questions in mind:

Do these situations apply to my school and subject?
How appropriate are they to the needs of my students?
Are the suggested uses practical in my particular situation?
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CLASSROOM CURRICULUM PLANNING (continued)

Determining Objectives

The first problem in curriculum planning rightly focuses on objectives or purposes.
If we recognize that learning is a cumulative, developmental process, then we must consider
the goals, or objectives, toward which we are directing our efforts. Furthermore, if these
objectives are to be useful in directing our efforts, they must be stated in measurable terms.
Much attention has been directed in recent literature to stating objectives in behavioral terms
which can be measured. Our purpose here is not to develop a list of objectives for any
teacher, but to give teachers an insight into problems involved, and procedures useful, in
developing their own course objectives.

Tt should be recognized that goals (or objectives) may be either cognitive or affective
in nature: that is, they may involve purely intellectual characteristics, or they may include
the emotional domain., They also may be lcng or short term, and may apply tc an individual
lesson, a unit, a course of study, or to the cutcomes of education in general. The criteria
for thelr development may range from the needs and desires of a society or sub-society, tc the
transmission of the cultural heritage, to the needs of individual students. As illustrations
of leong-term goals which are measurable, the following are submitted:

A. Cognitive Goals

That students possess a sound knowledge of sources of information.
That students possess the ability to read critically.

That students possess the ability to communicate an idea,

either orally or in writing.

That students possess an awareness of the interrelatedness of
knowledge.

That students possess an ability to identify and assess the
importance of the many factors involved in problems facing
humanity.

That students possess the ability to carry on independent study.

B. Affective Goals

That students appreciate our democratic heritage.

That students are aware of their civic rights and responsibilities.
That students possess a respect and appreciation for human

values and for the beliefs of others.

That students possess social competency.

That students recognize and practice ethical behavior.

That students possess esthetic appreciation.

That students make wise use of their time.
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CLASSROOM CURRICULUM PLANNING (continued)

Selecting and Planning Appropriate Learning Experiences

A.

Organization of Instruction (see J. Llcyd Trump. Images of the Future.)

It appears a foregone conclusicn that Madison schools will, in the future,
be organized around three kinds of activities:

o‘i'

LARGE GROUP INSTRUCTION: includes a number of activities carried
out in groups larger than the standard clesss size. Instruction

and discussions will be carried out by teachers who are particularly
competent, who have more adequate time to prepare, and whe will
utilize the best possible instructional aids. The amount of time
spent in large groups will vary according to subjects, at different

stages within a subject, and in accordance with student interest
and maturity.

SMALL GROUP DTSCUSSION: (Class discussions or seminar-type activities)
Here students and a teacher put mind against mind to sharpen under-
standings. They shculd examine terms and concepts, sulve problems,

and reach areas of agreement and disagreement. This should be primarily
a student activity, with the teacher sitting in as counselor, consultant,
and evaluator.

INDEPENDENT (INDIVIDUAL) STUDY: Study activities should engage students
as individuals, or in groups of two or three, with a minimum of constant
Supervision. Some suggested activities for students might be to read,
listen to records and tapes, view, question, exper‘ment, examine,
consider evidence, analyze, investigate, think, write, create, memorize,
record, make, visit, and self-appraise. These activities should take
place in project and material centers, museums, workshops, libraries,
and laboravories, in and outside the school. Teachers should serve as
consultants, and assist students to clarify gcals and content.
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CLASSROOM CURRTCULUM PLANNEM

Teaching-Learning Experiences:

KA

Large-Group Instruction

e s

LEARNTNG EXPERLENCES
Introduckion
Motivation
Explanation
Planning
Group Study
Enrichment
Generalization
Evaluation

FHYSICAL LOCATION
Auditorium, little theater,
cafeteria, study hall, classrooms
joilned via television or
remodeling, other large room

J6

ORGANIZATION OF INS

Small ~-Group
Discussion

1EARNING EXPERTE
Examine term:
and solution
lems

Reach areas
ment and dis:

Improve inte
relations

N
it
ud;
le
- the

PHYSICAL LOCATI(
Conference rd
room
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' INS

.z Experiences:

ORGANTZATION OF INSTRUCTION

Ip

n struction

A

Small -Group
Discussgion

CES

nte

oy
ATI( ittle theater,

e roil udy hall, classrooms

levision or
‘ther large room

LEARNING EXPERIENCES
Examine terms, concepts,
and solutions of prob-
lems

Reach areas of agree-
ment and disagreement

Improve inter-personal
relations

PHYSICAT, LOCATION
Conference room, class=
room

p

Individual 3tudy

LEARNING EXFERIENCES
Read

Listen to records and tapes
View, question, analyze, think

Experiment, examine, investigate,
consider evidence

Write, create, memorize, record,
make

Visit
Self-appraise
PHYSICAL LOCATION
Library, laboratories, workshops,
project and materials centers,

museums=-inside or outside the
school plant

37




_29

v

CLASSROOM CURRICULUM PLANNING (continued)

B. 8pecific Techniques

Within the organizational framework developed on pages 27 and 28, the following techniques
shoild acsist in helping students develop the desired social studies skills.

1. PANEL DISCUSSIONS AND SYMPOSIUMS

a. Panels

(1) Form and Description: A panel discussion is an extremely useful way for committee
members to present their data and conclusions to the class. The number of panel
members may vary, though four to six is usually considered an effective number. The
speakers sit behind a table facing the audience, and do not rise to speak unless
they cannot be seen and heard easily otherwise. The members explore their subject in
conversation among themselves.

{2) Topics: Topics for panel discussions should be carefully chosen. The topic
should always be one that permits differences in points of view. The guestion

should be simple and concrete, and the students should be interested in it and
capable of discussing it.

(3) Tasks:

'(a5 Chairman: The chairman is the most responsible member of the group. He intro-
duces the problem, states the issues involved, recognizes, introduces, and ecalls
upon the various panel members, directs the discussion, and summarizes the
points made. He must draw out members who are not participating, and keep
others from monopolizing the discussion. He is responsible for seeing that

the discussion develops in a logical, unified way, and that all points of value
are presented and evaluated.

(b) Members: All panel members need much preparation and planning. They should
be thoroughly familiar with the problem, and prepared on all issues to be dis-
cussed. They should have the essential facts for forming and defending a pcint
of view, and should be able to present these facts to the class clearly and
logically. No member of the panel makes a formal presentaticn, except sometimes
in introducing a problem for discussion. Rather, every speaker contributes to
the discussion informally as each issue is raised.
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Audience: The audience does not interrupt the p:ael: after the panel has
discassed a subject, the audience takes part on the invitation of the chair-
man. The open discussion period is used to clarify issues, and to ask for
additional information if needed. The audience is responsible for getting
the data presented and understanding the problem discussed.

Symposiums: a symposium IS a discussion in which several persons, under the direc-
tion of a chairman, present different phases of a suhject in separate speeches.
Each speaker gives a short three to five minute talk in which he presents his point
of view or the aspect of the subject for which he is responsible.

The chairman intrcduces the topic, states the responsibility of each speaker,
provides transitions from one speech to the next, and summarizes at the conclusion
of thc presentations. He also takes charge of the gquestion and answer pericd which
may follow the presentation.

Symposiums are more suitable than panels for younger studentz or thase with less
verbal ability. The speakers' responsibility is more limited, and they are not
involved in the free give-and-take or spontaneous thinking required of members of
a panel.

2. DEBATES AND FORUMS

e

Debates: When properly used, planned, and dire .ted, the debate can be an extremely
effective classroom technique. This is because it is a critical instrument aimed at
a reflective judgment and because when properly utilized it employs a method that is
persistently self-regulative. A debate, to be effective, should:

be employed only when problem situations have been reduced
to alternati-es.

be designed to produce critical (reasoned and reflective)
ends and megns.

be focused on investigation rather than persuasion.

be cooperative rather than competitive. (i.e. ideas come
into conflict within tre broader framework of a distinetly
cooperative endeavor. )
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If the following controls, or rules of procedure, are adhered to,
debates will prove stimulating and rewarding.

- Each party has an equal opportunity to develop bhis point
of view.

- Each party calls upon the other to set forth for public
examination the facts and reasoning upon which that view
is based.

. Judgment is suspended until both sides are heard.

- The decision that finally emerges is not made by the
contending parties themselves, but by an impartial
individual or body playing the responsible role of
arbitrator,

Forums: A forum is another type of oral presentation. Here two or four persons
present opposite points of view on a topic and then answer guestions raised from the
floor. All questions raised by the audience go through the moderator. This technique
can be especially effective for small committees working on controversial problems,

See the form on page 32 for a suggested evaluation form for oral reports,

RESEARCH REPORTS

Another useful technique for skili development in social studies is the research report.
Althcugh some teachers feel that thesge projects are only busy work, encouraging plagerism
and other forms of cheating, this is usually tiue only when there has been inadequate
planning, thought, and supervision on the part of the teacher. To be more specific, this
kind of task will fail when:

8. students are unprepared for the task.

b. the topic is obscure and not individualized,

C. there is lack of guidance by teachers, either as a result
of lack of preparation or lack of concern.

d. there is a lack of proper eveluation.




EVALUATION OF GROUFP REFPORTS

Subject or Group Report

Member of reporting group: Yes

Excellent

Was the problem or topic clearly defined?

Were the issues sufficiently discussed?

Was the presentation well organized and
interesting?

Did the presentation give evidence of
effective group work?

Did the report stimulate thinking? Did
you learn something?

Was there evidence of research?

Was the method used by the committee in
making its report effective and suitable?

How would you Jjudge the class response
to the presentation?




EVALUATION OF GROUP REPORTS

_____Subject or Group Report

Member of reporting group: Yes

the problem or topic clearly defined?

= the issues sufficiently discussed?

the presentation well organized and
cresting?

the presentation give evidence of
rctive group work?

the report stimulate thinking? Did
learn something?

there evidence of research?

the method used by the committee in
ling its report effective and suitable?

would you judge the class response
~he presentation?

Excellent i Weak Ineffective
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3. RESEARCH REPORT (continued)

The first step in a successful term assignment is to think through the reasons for
the assigiment,

» Will it add to the students' knowledge of the subject?

. Will it strengthen their abilities to locate and analyze information?

. Will it further their abilities to urganize and communicate that infor-
mation in written form?

The following suggested procedure provides an orderly sequence of steps which should
insure successful research topics:

a. Teacher should do some advance planning:
. Visit the school library - check on the available sources and references.
» Talk to the librarian - get her opinions and find out how she will be
able to help.
. Be sure that students have mastered the basic reference skills,
. Locate available community resources.

When making assignments, allow the students a considerable choice of topics:

. Guide their selections by considering such things as the level of their
ability and the materials available.

. Have them make preliminary surveys of materials before accepting final
choices.

Make sure that they understand how to take notes, footnote, and construct
and use bibliogranhies,

Set two deadlines:

. For notes or rough drafts ~ check general progress, .ve suggestions on
organization, research, etc.

., For final draft.

Establish form requirements for the finished report. A mimeographed hand-out
with examples and illustrations is helpful.

For honest work, set no rigid requirements on length or number or references
required.
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Establish, stick to, and inform students of & uniform grading procedure.

Provide follow-up. Discuss with students the work they have done, what they
have gained from it, and what they found especially difficult,

Repeat visit to the librarian. Thank her Ffor her help, make suggestions for
additiona. materials, pass on constructive comments from students.

FIELD TRIPS

Field trips are excellent opportunities for students to learn firsthand about their
community. They should be considered reel learning experiences rather than outings

or joy rides. The following gquestions should assist the teacher in planning and
conducting successful field trips:

Does the need for this field trip grow out of regular
classroom work?
Is a field trip the best method of gaining the needed
information?
Am I, as teacher, familiar with the place to be visited
so I know what is to be seen?
Have 1 made =mll of the necessary administrative arrangementsz
through the principal’'s office?
Have I contacted the place to be visited in advance, to
inform them of the needs and interests of the group?
Heve I prepared the class for the experience?
« glven them specific information as to what to look for?
. discussed the most effective ways to observe and take
notes?
Can everyone see and hear?
‘Were the observations mede while on the trip discussed upon
returning to the classroom? What other follow-up activities
were engaged in?
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5.

ORAIL REPORTS

Students should be given many opportunities to work alone, as well as in groups. It is
often more efficient for one student, rather than a committee, to do a particular piece

of research and report upon it to the class. Individual reports serve the two-fold function
of helping young people learn to speak before a group in a logical and interesting manner
and helping thke group develop good listening habits. To fulfill these aims, a report must
be well prepared; the individual giving the report should have something important to say
and should say it clearly and interestingly, and the students in the c¢lass should be held
responsible for learning the information he presents.

It is always helpful to have the class discuss what constitutes a good cral rresentation
from the standpoint of content and delivery, and to set up a list of criteriz with which to
evaluate the effectiveness of reports. The form on page 36 which is published in Quillen &
Hanna's Education for Social Competence, might prove helpful in this regard.

BUZZ GROUPS

Buzz groups are small groups of four or five students who meet for a few minutes to talk.
One member of each group should serve as the recorder, to report the group's decisions to the
class. The recorder may volunteer, be appointed by the teacher, or be selectad by the group.

Buzz groups can be used for getting a quick reaction to a controversial issue, for planning
the next steps in a wnit, for assessing the relative importance of propcsed topics of study,
and for setting up rules or regulations for class activities or materials, They are also
valuable in practicing a skill and in evaluating student work and progress.

AUDIOVISUAL PRESENTATIONS

Audiovisual presentations may be made either by the teacher, or by students in conjunction
with various presentations. When used in support of other teaching activities, they can prove
extremely effective. They should be thought of as integral parts of the total plan, selectad
because they seem most appropriate to a particular point in a lesson.

A detailed discussion of the use of various audiovisual aids can be found in the Madison
Public Schools Curriculum Department publication entitled Teaching Techniques. Our purpose
here is only to mention the kinds of alds available and which should be made a part of the
planning of all social studies teachers. They are:

FIIMS OVERHEAD PROJECTO?S SLIDE PROJECTORS DISPIAY PANELS
FIIMSTRIPS OPAQUE PROJECTORS - PROGRAMMED INSTRUCTION

et b

RECORDINGS , TAPES, PHONOGRAPH  BULLETIN BOARDS TELEVISION (LIVE AND CLOSED CIRCUIT)




EVALUATION OF AN ORAL REFPORT

StUdent presenting reportlllll..l.l...II..IIII--III....II..IIIIII.--III.--.--'Date....ll..I--..IIII..II..II..

TOpiC presented....l-..--...---.......ll.ll.llllll....lll..l.-lII'II'.II..I.I.IIII..ll.l..l----llll------l-l.

Unit or prOhlem tO WhiCh report is related.------I--..II..II..--IIII.II--II-I.II..III-..II--II--....II..II..I

Directions: Draw & circle around the dot in the column which best corresponds to your appraisal

of that aspect of the report. D stands for definitely yes; S for somewhat; N for no.

The Report

Are the facts and ideas presented relevant and pertinent to the topic?
Is the material well organized?

Does the introduction arouse your interest?

Does the conclusion draw together the ideas in an effective manner?

Is the material drawn from reliable and adequate sources?

Delivery

O o= O Flo
L.

Has adequate preparation been made so that the speaker talks without hesitation?
Does the speaker seem enthusiastic about his subject?

Can the speaker be heard easily?

Can the speaker be understood clearly?

Are the words pronounced correctly?

Is the choics of words commendable?

Is the language grammatical?

Is the speaker's posture easy and dignified?

Does the speaker hold the interest of his audience?

General Evaluation of the Report

Signed.--...lll.l.D.-IIII--IIII-D.lll..ll'.ll...l
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8.

DRAMATIZATIONS

Vaerious forms of dramatization are becoming increasingly popular as techniques for
presenting facts or getting across ideas and points of view. Because drama, in one form or
another, carries an emotional as well as an intellectual appeal, it usually mekes a deeper
and a more lasting impression on students than ordinary oral or written reporting.

8.

b.

Sociodramas, or role=-playing

The sociodrama is an unrehearsed dramatization in which the playsrs attempt to make

a situation clear to themselves and tc the audience by playing the rolss of the partici-
pants in the situation. If a sociodrama is to be meaningful and if real learning is to
take place, the problems with which it deals must be significant to the participsting
studentz. It is a technique for sclving problems, and the preblems which are meost
meaningful to students are those which frustrate them and have not been solved to their

satisfaction. Thus the sociodrama is especially valuable in the areas of interpersonal
relations and social problems.

When most effective, the sociodrama is introduced with a problen story. Tne Lsacher
reads to the class a realistic and dramatically effective account of & situation which

stops at the height of a dilemma. The students are then encouraged to act out in role-
playing sessions the way they think the story would actually end.

Using sociodramas successfully in the classroom involves the following steps:

Deciding on a problem.

Selecting the cast.

Planning the dramsa.

Getting the audience ready to observe.
FPlaying the drams.

Discussing and evaluating.

Replaying the roles.

Generalizing for future action.

Other forms of dramatization which can be used are:
. Mock conventions and assemblies

+ Studentewritten plays
. Published plays

{17{
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RESQURCE PERSONS

Resource persons are frequently uscd as speakers. Social studies instructisn presents

many opportunities for the systematic utilizaticn of resource people. Teachers and students
alike should nbtain the assistance :f rescurce peuple to acqguire firsthand knocwledge and
accurate iarurmation about specific provblems and topies. Rescurce perscens may be directly
associated with the various institutions, agencies, femetories, branches cf governmsnt,
newspapers, and museums that are found in the commenity. Learning opportunities and scurces
of new materials are provided through planned talks, discuesions, demonstrations, and dize
plays presented by such rescurce people. The human and material resources of any community,
when properly utilized, can help meet the growing needs and interests of our youth, They
are available for rich learning experiences when needed in the program.

Some criteria for the use of resource persons follow:

2. The students are well prepared beforehand with informaticn derived
from books and experiments.

b. They have questions t¢ ask and are prepared to integrate the answers
with other information. They are not dependent on the rehearsed
presentation.

¢. The contact (lecture, tour, interview, etc.) is planned so that
there is room for spontaneous questions and ideas.

d. The inquiry is conducted so that the resource person has access
to concrete c¢xemples of every point or idea he offers.

e. The use of the resource person is a natural outgrowth of the study.
The children need him as a source of information.

f. The resource person has control of his subject. BHe can speak
with experience, and he can control events to the degree that he
can efficiently contribute to the knowledge of the students.
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EVALUATION (See Bruce R. Joyce, Strategies for Elementary Social Science Educaticn, )

The purpose of evaluation is to determine what the child can do, what he knows, what skills
he can practice, how well he can think, and what he feels and values. The basic method for finding
out about the behavior of an individual is to ask him to behave. If one wants to see whether he
can make a map, he should be asked to make a map. If one wishes to know if ke can draw conclusions
from evidence, he should be presented with evidence and asked to draw conclusisns. 1f the shject
is to discover what facts he knows about something, then he should be asked to recall facts or to
associate facts with ideas. When one wants to know how he attacks prcblems, problems should be
presented and his strategy of attack observed.

Evaluation or testing should be guided by several principles:

1. It should be a cooperative endeavor on the part of both teacher
and pupil. To be measurably aware of a child's progress (or lack
of 1t) is just as important to the child himself as it ig to the
teacher. After each evaluaticn, the teacher and pupil should plan
Jointly for corrective instruction or intensified pursuit of
certain interests.

Evaluation should be closely related to the objectives of the
curricular program.

Evaluation, to be effective, must define behavioral changes in
such 2 way that teachers can recognize means of improving or
refocusing their instruction.

Evaluations should be made not just once but twice, both before and
after a period of instruction, in order to determine accurately the
effect of the instruction.

Formal tests and problem questions should measure not only the child's
fund of factual information but also his ability to use organizing
concepts and his ability to evaluate information, make inferences,

and draw conclusions.

Evaluations must further measure not only knowledge and thinking
ability, but also attitudes, which may be best determined simply
by observing each child in various activities.
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The form on pages 42 and 43 should provide teachers with both a visual and quantitative measure
of the extent to which they provide students with opportunities to develop varicus skills in terms
of the kinds of activities engaged in. These forms are available in quantity through tue Curriculum
Department, and we urge each teacher to make use of them.

A. HOW TO USE THE FORM: The form lists variout skills on the vertical axis, and different
class activities on the horizontal axis. Each form provides space to record the activitiec
for five class periods. In using the chart, the teacher would each day place 2 small check
mark in each square which represents a skill that was brcught intc play by any activity
engaged in by the teacher and the class during that class period, or in preparation cf an
assignment for that class period.

INTERPRETING THE RESULTS

1. Visual Evaluation -~ By looking at the charts over a period of time, the teacher can
see which skills and which activities he tends to concentrate on. Conversely, he can
also see which skills and activities are not being stressed as much as they perhaps
should.

Quantitative Evaluaticn -=- By counting the number of times a particular skill was
reinforced, or a particular activity engaged in, the teacher can prcvide himself with a
numerical analysis of the extent to which particular skills and activities are stresscd
or are not stressed over a period of time. This can be made morc apparent by reducing
the numerical totals to graphs or charts.

Qualitative Analysis -- To make qualitative judgments from this form is difficult
because of a lack of weighting criteria. For instance, do all skills require the sume
amount of reinforcement? Was the subject matter applicable to the development of scme
skills or activities more than others? What were the pariicular needs of the lass
over this period of time? What provisions are there for varied abilities of students?
In spite of this, some qualitative judgments can be made. If, for instance, test rae-
sults showed that students were not adept at a particular skill, the teacher could lock
at the chart to see in fact how much attention was given tc that particular skill. If
the answer is not very much, then the solution is otvious. If, on the cther hand, a
rather heavy concentration was made on the skill and the ztudents stil}l tested out poor -
ly, the teacher might ask the following questions; Was the test an adequate measuring
device? Was there something wrong with the way I taught these skills? Could I

perhaps have selected other activities more suited to the development of this particu-
lar skill? Am I expecting more than I have a right to expect from my students?

20




VISUAL AND QUANTITATIVE CHART

FOR THE MEASUREMENT OF
SKILL DEVELOPMENT
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COGNTTION - HIERARCHIES OF DIFFICULTY

o

In consideration of evaluatlon as it pertains to testing, care must be taken to distinguish
t-:twecn the test form and the behav1ors measured. Form applies to the kind of test ‘instrument msed
either objective or essay. . ) f '

The objective test, which includes multiple choice, metching, key-list, true-false, and relation-
ship or comparative exercises, has many advantages: it is easy to grade; it allows for testing ov:r
a Lroad range of materiels; scoring can be accomplished in a completely uniform end imperscnal fashion;
the tasks presentced can be made identical for all students, and when properly conceived and wrltten, it
can oblige the student to recall information and follow a built-in line of reasoning, with no evadlng
the writer's intent. ‘

T

The free response, or essay, question alloﬁs the student considerable latitude in composing his
answer. Its prime value is that it elicits a "free" response, in that the student. deldPs the what
and- how of ‘his answer, and presents.it in his 6wn words. The student dous not have' ccmplete freedum,
of course, in that thc test writer est tzbliches a setting and framework within which the student -
responds.  The essay gquestaion prov;de a direct measure of the writing #bility of the studnt, and
of his capacity bo organize material and to demonstrate knowledge ia depth. The chief weakness of
thv w3say test is that it requlires- s subjccetive ‘evaluation by the reader, and that it may fall tu
measure what the writer intends. ‘ :

In order to fully develop posslbilltles of wrltten teqtlng, both kinds of questlons, c&b&J
and. objective, should be used to complement each other, with the limitations of one being matched
by the corresponding strengths in the other. Inherent llmitations in either type should not be
confused with weaknesses incurred through poor test wrltlng ‘practices, however. In order to guari
against this, the following Sectlon ids. offered

Before any test item is constructed the wrlter should do some careful planning in terms of:
the reasons for the test and the ends to be served.
the nature of the group to be tested.
the relationship of the test to the purposes and content of irstruction.
the degree to which it can motivate or stimulate interest.
Each question must meet the tests of validity and reliabili ty In other woris, 1s the item relevant
and will it measure what is intended?

"Bloom was on= of the first to attempe to classify irtellectual processes. In his Taxonomy of
Educational Objectives, Handbook I, he develops a classitfication of cogrnitive educational objectives
beginning with knowledge (memory)} and 2xtending through comprehension, application, analysis,
synthesis, and evaluation. WNorris Saulers re-errangel Bloom's Taxonomy scmewhat, and has written
a very helpful book on how to write questions which bring all of these intellectual activities
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into play. Educational Testing Service has produced an inservice kit for teachers entitled "Making
Your Qwn Tests" that should also prove helpful to teachers. We have sy1thesized all of this material,
and have come up with a three-tiered hierarchy; at the first level is knowledge, or memory, which
rcquires only recall of information; the second level is comprehension which still depends upon re-
call of information, but goes beyond it to include understanding and the ability to grasp the meaning
of factual information; the third lcvel we call the utility level - the level at which we are able

to go beyond the simple awareness of meaning to an application of that meaning in various forms.

Here the student will bring into play his ability to apply, to critically analyze, to interrelate,

and to synthesize knowledge. The gquestions that follow will illustrate how each of these may be
tested through carefully constructed test items.

The lowest level of cognition is that of knowledge or memory. Often our ohjective test items
go beyond this level. Iwo examples of questions which rely on memorized knowledge follow:
1. Qualifications for voting in the U.S. are primarily established by:
a. local govermmental units,
* b, state legislation,
c. the Fourteenth Amendment,
d. state conventions held by each political party.
2. Which of these was president during the Reconstruction Period?
8. Andrew Jackson
b. James Polk
*c. Andrew Johnson
d. Theodore Roosevelt
Questlon number 2 might have been written as follows to require more thought on the part of the
student. TInstead of relying on memory, he must utilize his ability to comprehend information to
answer the guestion:
3. Which of these presidential powers did Andrew Johnson feel no need to use?
a. to veto legislation
-*b. to call special sessions of Congress
¢. to pardon

d. to act as commander-in-chief

Higher levels of intellectual activity must be brought into play in answering the following
questions which require the student to use his ability to a ly, critically analyze and synthesize
information:
+. Which of these would come under a different classification than the other three

when computing national income?

a. the salary of the president of the U.S.

*¥b. the interest received by a bondholder

the fees received by a doctor
d. the wage received by a factory worker
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"Happily formuiated, favored by the times, and backed in effect by the British navy,
it at once gained a potency in world affairs that went far beyond the military strength
of the American republic.”" What is being referred to in this quotation?
a. The Declaration of Independence
*b. The Monroe Doctrine
¢. The Emancipation Proclamation
d. The Fourteen Points of Wocdrow Wilson

At present, presidential electors are chosen at large rather than from single member
districts within a state. What would be a likely development if the latter hecame the
cage?

a. Only a candidate with a majority of the popular votes could win an elaction,

b. Cempaigns would be concentrated within the most populous states,

¢. The two-party system would be strengthened,
*d. The electoral votes of a state would be split among rivael candidates,

Key-list items also make excellent objective guestions.

A.

B.
C.

Key. 1. if "a" and "a" make a true and complete statement
if "a" and "b" make & true and complete statement
if "p" and "a" make & true and complete statement
if "b" and "b" wone & true and complete statement

(a. Like, b. unlike) & political party, a pressure group is likely to (a. have

a poorly defined and changing membership,

b. consistently advocate a specific legislative program.) (4)
(a. Like, b, unlike) political parties, pressure groups have tended to have

%a. centralized, b. decentralized) organizations. (3)
a. Like, b.lunlike) the political party, a major activity of pressure

groups is (a. lobbying, b. harmonizing numerous diverse interests). (3)

Key: 1. A wighed to preserve B
2. A wished to bring about B
3. A wished to get rid of B

Column A Column B
The New Deal in 1933 Looge construction of the Constitution, with
reference to the regulation of industry
Andrew Jackson The United Stetes Bank
Labor tHnions Use of the Injunction in leber disputes




CLASSROOM CURRICULUM PLANNING (continued)

Essay questions cen also be written to cause the student to perform at any level of cognition.
A gquestion asking students to describe Wilson's Fourteen Points is an essay question, but it asks
for nothing more than memorized knowledge from the student. The following question calls upon
students to demonstrate that they have attained a particular level of skill development, as well as
testing their ability to organize and interrelate test data.

Population of the United States, 1790-1960%

Increase in Increase in

Population Pagt Decade Past Decade

Year (millions) (millions) (per cent)
1790
1800
1810
1820
1830
1840
1850
1860
1870
1880
1890
1900
1910
1920
1930
1940
1950
1960 179.3
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Questions such as the following might be asked pupils to see if they understand the broad
purposes of this table:

What is the subject of the table?

For what country are data provided?

For what years are data provided?

Yhat three kinds of information are provided for each of the census years, 1800-1960?

* @riginally produced on page 71, William P, Mortenson, Donald T. Krider, and Roy J. Sampson,
Understanding Our Economy. Boston: Houghton Mifrlin Co., 1964, Reproduced on p. 107, Harry fif)
D. Berg, ed., Evaluation in Social Studies, 35th Yearbook of the N.C.S.S., Washington: NEA, 1965.




CLAS3ROOM CURRICULUM PLANNING (continued)

The teacher may also ask students to interpret relationships betwesn the data presented, either
by asking s simple questior, asking them to compare two figures to arrive at an answer, or asking
them to compare more than two figures in order to arrive at an answer:

1. What was this country's population in 18007

2. What was the percent increase, 1790-1800?

3. For what decades was the percent of population increase the same as
4

for the decade 1790-1800%
In which decade did the smallest increase in the total population result
in the largest percent increase in population?

Quite possibly the teacher will want to ask questions calling for inferences that depend on
recall of information outside the data provided. To illustrate:

1. During which 50-year period (1790-1840, 1850-1900, 1910-1960) was there the greatest
percent of population increase? Account for this.

Between 1890-~1900 and again between 1900--1910 this country had a 21 percent
population increasc. However, the total population increase for the decade 1900-1910
was greater by 2.9 million than that for the decade 1890-1900. How can that be?

This table lists both the total increase in population per decade and the percent

of population increase per decade. What are the advantages and limitations of each
as an index of population growth?

Obviously, this kind of essay exam could easily be reduced to objective questions, if the teacher
so desired. These are only illustrative test items, but the point to be kept in mind is that the
development of basic skills is an integral part of day-by-day teaching and learning. Tor purposes

of evaluation, what the pupil can do and evidence of his increasing capacity to do things well are
of greatest significance.

All test items reproduced above are taken from the 1965 Yearbook of the National Council
for the Social Studies, Evaluation In Social Studies.




CLASSROOM CURRICULUM PLANNING (continued)

SOURCES FOR THIS SECTION

Berg, Harry D., ed., Evaluation in Social Studies. Thirty~fifth Yearbook of the National Council
for the Social Studies. Washington: The National Education Association, 1965,

Bloom, Benjamin S., ed., Taxonomy of Educational Objectives, Handbook I: Cognitive Domain.
New York: David McKay Company, Inc., 1956.
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Testing Service, 1964,

Joyce, iruce R., Strategies for Elementary Social Science Education. Chicago: 32cience Reztareh
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Prentice-Hall, Inc., 1963.
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Steeves, Frank L., Readings in the Methods of Education. New York; Odyssey Press, Inc., 196k.
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Highly recommended as an additional source is Teaching Techniques, a publication of the
Madison Public Schools, available from the Department of Curriculum Development.
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AUD IOVISUAL MATERIALS ARE
A NECESSARY PART OF CONCEPT
TEACHING




MATERIALS ARE
| PART OF CONCEPT
ACHING

benialls in concept teaching?

CONCEPT TEACHING REQUiRES MANY
VARIED LEARNING EXPERIENCES.

STUDENTS ARE DIFFERENT AND
REQUIRE MANY VARIED LEARNING
EXPERIENCES.

AUDIOVISUAL MATERIALS MUST BE
USED IN WAYS THAT MAXIMIZE THEIR

EFFECTIVENESS.
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USING ST, TiONAL MATERIALS

The resowrces of the Instructional Materials Centrr are particalarly Important in the teacting

of Amcrican history. Materials availanle to gchools today arc su abundant that the teacner', wroblem
is very often onc of deciding which materials amung many may best Le uwnd to pruesent ,ghts and
sounds of the past in combination with original and interpretive decumentation fhonograph

records capturc actual voices of hastorical figuris and prescat dramatirzed accounts about dceisive
moments.  Vilmstrips contaln original photos and maps which can be wa-d with large grougs or by
gstudents alone. Newspapers in facsimile record the news of the day as vinwed by men caught up

in the midst ol :iouial drama Microfilm brings journals which were formerly available only to tow.
university scholar. The teachor-made transparency itluminates concepts which woeuld b far too
difficult to present through print slonc.

The teacher who uscs a varinty of materials for American history succceds in frecing his students
from total dependence upon one or two authoritiesz, the textbook or the teacher himgelf, and
acquaints them with the perplexing diversity of views that surround oven scemingly minor events,

STUDENT SKILL IN THEL USE OF MEDIA

Tt is the joint responsibility of the teacher and the materials center staff to introduce students
o the rezourets of the school and the community. Library and audiovisual conzuitants teach about
the organizaticn and arrangcment of materials in the IMC; the card catalog as an index to a mejority
of the materials available in the school; the purposcs of gencrai indcxes, encyclopidias, and
reterence books, general techniques of screening materialy for authorily, receacy, and intcunt of

the producer; and routines related to loan.

The teacher teaches sbout highly speclalized reference tools, such as Americen history supplemencary
paperbacks, historical atlases, and biographical dictionaries, especially at the time when students
arce ready to use them for a particular classroom purpose. He aequaints the student with resgources
of other flelds, indicating their value for inter-disciplinary interpretation and understanding of
a particular historical period. He frequently reminds them of the value of art and study prints,
filmstrips, records, motion picturas, and the local production of materials in order to hroaden
their scope of inquiry. The skills he teaches in the use of media are those which are distinctive
to the social studies.

We know today that much of what is traditionally taught to students about library end audiovisual
materials can be presented in large group instruction. Because students come to the teacher with
varying degrees of skill in the use of media, pre-tests to discover what is already known and by
whom save time and indicate to students why a review of tools previously covcred is often valuable
in view of a new purpose.

At times, instruction in the newer media must be given on a small group or individual basis,
including treining in such arcas as the use of the microfilm reader, the production of trans-
parencies, and tl.e mounting of maps and prints. iiES




PLANNING RESEARCH EXPERIENCES

Bzfore a unit begins, a teacher shouli dizcuss vith the IMC rtaff the nature of the learning
experiences he intends to intrcduce. Sometimes it is impossible under any circumstances to pro-
vide materials on certain topics he would like students to purrue. At other times, with

advance notice, consultants can purchase or secure on loan what will Ye needed. Often an
investment in multiple copies of paperbacks, pamphlets, prints, or records, most of which come
quickly, solves the delay that ocewrs in ordering standard library-bound books. Meny times it
is wise to consult with the public library staff about special items which may not be available
in the schools and to alert them about potentially heavy student use of nor~duplicated materials.

Some independent student work requires teacher guidance over a long period of time. Materials which
are carefully selected by student end teacher and used in a systematic sequence offer numerous
possibilities for creative interpretation, synthesis, or evaluation that can later be shared with
other classmates.

Use of audiovisual media for independent study can free students and teachers from the unrewarding
experiences that often result from mass assignments of term papers, hastily conceivad and written

by all during the same period of time. Under careful guidance, students can create three-dimensional
models, "new" charts and diagrams, end sets of transparencies to present concepts and display the
results of inguiry in new ways.

Fresenting a difficult idea in visual form through slides and transparencies may require more
creative ingenuity and illustrate greater comprehension than the traditional theme. Madison
students frequently demonstrate that they learn and can exhibit what they have learnad in many
ways. Some have interpreted American history effectively through tapes and 8mm films which they
have created themselves. Possibilities are often found when students relate Madison or Wisconsin
to earlier events in american history.

When locally produced instructional materials are added to the school's collections of commercial
materials, its resources soon become uniguely adapted to the purposes of the curriculum.

KENNETH I. TAYLOR
Director, Instructional Materials
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OBJECTIVES FOR U, S, HISTORY, {Reconstruction to the PreSent) Grade 9.

The second year of United States history is framed in a manner that is ra
and content of the first year's work. There is a good reason for such chjg
Stutes history, the years before the Civil War were the creative years.
mos?, of what we accept as traditional American ideas and patterns cf beli
years during which our economic, social, and political institutions werz |
befure the Civil War, we laid emphasis up 1 emergence of American patl-rn
westorn man, and we showed how Lhese patterns asswumed the hue of the Amer
envirommeat: in which they prew. [Pwn points must be kept in mind relatlivé
these idcas, patterns of belief, and institutions which developed before
American sceoiety when it was primarily rural and agrarian in nature; two,
the cxperiences of men ceping with human preblems te fall back upon as re
tation.

The years since the Civil War stund in startling contrast tc the period c
Although the geographical envircnment remained relatively unchanged, man'g
resources of nature has greatly changed. Since the Civil War we have cre:
envircament. which is new and different from anything known befors. This {
western world as well as in the United States and has had an immeasurable
What makes the period since the Civil War unique 18 the fact that those w
rapidly emerging problems born of a dynamic scciety could not turn to ear
seek and find answers to the pressing problems of their time.

Our primary objective this year is to see contemporary America in ierms o!
which has greatly altered traditional American life. Two major themes do

. The emergence of an urban-industrial centered way of life, compled
locations, and social problems.

. The emergence of the United States as a world power, complete witl
and international problems.

These major themes and their variants will be developed in the following
. The change from a rural-agrarian society to an urban-industrial sd

» The impact of ..ange upon the economic, political, social, and ing
living.

The emergerce cf tiue United 3tates as a world power with its impag

» The contemporary world in which man walks a tightrope in his searq

o
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U, S, HISTORY, (Reconstruction to the Present) Grade 9.

5 po r of United States history is framed in a manner that is radically different from the scope

*h chi the first year's work. There is a good reason for such change. In the long view of United
g, JN. the years before the Civil War were the creative years. These were the years in which

belidll accept as traditional American ideas and patterns of belief were formed. These were the

rer- J: ' ch our economic, social, and political institutions were formulated. In treating the period
4-rnfl | War, we laid emphasis upon emergence of American patterns which were rich in the heritapge of
Amer nl we showed how these patterns assumed the hue of the Americar geographical and cultural
lativilll- vwhich they grow. Twe points must be kept in mind relative to these formative vears: one,

> re atterns of belief, and institutions whick develcped before the Civil War were designed for the
two, .y when it was primarily rural and agrarian in nature; two, America had nearly 3,000 years oj

S Te 2 of men ceping with human preblems te fall back upon as resource material for their exper imen-

od cfill: the Civil War stand in stariling contrast to the period covered in the first year's work.
man ' § cgraphical envircnment remained relatively unchanged, man's impact upon the physical

> crejture has greatly changed. Since the Civil War we have created an industrial and technological
his AKE--h 1s new and different from anything known before. This great change cccurred throughout the
~able 3 well as in the United States and has had an immeasurable effect upon the whole world.

se W period since the Civil War unique is the fact that those whe had to wrestle with the

\ ear +2 problems born of a dynamic society could not turn to earlier human experience to

mswers to the pressing problems of their time.

ms o fective this year is to see contemporary America in terms of the technological explosion
s do tly altered traditional American life. Two major themes dominate our avenues of inguiry:

>rgence of an urban-industrial centered way of life, complete with its frustrations, dis-
ons, and social problems.

crgence of the United States as a world power, complete with its frustrations, responsibilities,
ternational problems,

 wit

ing 'mes and their variants will be developed in the following manner:
al scR-"ge from a rural-agrarian society to an urban-industrial society.

pact of change upon the economic, political, social, and institutional manner of American

impacii TEE:CE ¢f tue United 3tates as a world power with its impact upon American life.

seard .temporary world in which man walks a tightrope in his search for peace and plenty.
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UNDERSTANDINGS AND ATTITUDES TO BE DEVELOPED

Understandings of a General Nature To Be Gained by Student

The United States has a republican form of governmen:t with many safeguards

The United States has a superior form of sovermment which should be appreci
Being a citizen of the United States entails certain responsibilities which
undarstood in order to effectively perform in cur society.

The United States is a world power and as such has increasing international
must be understood by citizens.

Decisions of the majority must be accepted, sut the rights of the minority

Qur life has been changed and owr standard of living has risen due to the 1
and technology.

Pervsonal freedom in the United States depends upon ihe individual citizen's
to accept the worth and dignity of other individuals.

Mutual respect, equal opportunity, civic liberty, cooperation, the willingn
new evidence is presented, and the use of reason rather than pure emotion ¢
and improve our way of life.

Social, political, and economic developments can be understood properly and
them to other developments both historical and current.

Physical environment has exerted a great influence upon the development of

welfare of the United States.

Tair competition for economic gain is to be carried on with concern for the
All ethnic groups in our country have made contributions to our culture.

e e ak LRy Yo T noc L e o
-

Social Studies Attitudes

Respect for the rights, property, and personality of others.

Recognition of the interdependence of all people.

Interest in and concern for the general welfare.

Preference for and willingness to participate in democratic processes.
Belief in the supreme worth and dignity of man.

Preference for critical thinking instead of prejudicze and emotion in solving
Appreciation of opportunities available and the wiliingness to use them.
Willingness to accept and faith in social progress.

Desire to satisfy an intellectual curiosity during leisure time.
Recognition of the fact that simple answers to world problems do not exist s
these problems may be viewed from different viewpoints,
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‘LS TO BE DEVELOPED

1 Nature To Be Gained by Student

2 republican form of govermmeni with many safeguards for the rights of individuals.
a superior form of soveriment which should be appreciatel ani delended.

- United States entails certain responsibilities which must be appreciated and

h effectively perform in our society.

- world powsr and as such has increasing international responsibilities which
citizens.

ity must be accepted, but the rights of the minority must be guarded.

our standard of living has risen due to the influence of science

¢ United States depends upon the individual citizen's ideals and his williangness
11 dignity of other individuals.,

opportunity, civic liberty, cooperation, the willingness *o change attitudes when
ted, and the use of reason rather than pure emotion can begin to solve our probtlems
" life,

economic developments can be understood properly and most erfestively by relating
rents both historical and ~urrent.

as exerted a great influence upon the development of ideas, habits, and natiocnal
states.

conomic gain is to be carried on with concern for the general wyelfare.
bur country have made contributions to our culture.

s property, and personality of others.

aerdependence of all people,

n for the géneral welfare,

lingness to participate in democratic processes.

worth and dignity of man.

L thinking instead of prejudice and emotion in solving problems,
unities available and the willingness to use them.

wnd faith in social progress.

ntellectual curiosity during leisure time.

* that simple answers to world problems do not exist and that

viewed from different viewpoints.
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UNIT SEQUENCE

A Review of Issues in Unitcd States History
1787-1877

Economic and Social Change from 1877-1920

Changes in Government and Political Life,
1877-1920

American Foreign Relations, 1865-1920

A Time of Prosperity, Trial, and Recovery,
1920-1940

Themes in Contemporary United States History,
1940-Present

Suggested Number
of Days

15




UNIT T

A REVIEW OF ISSUES IN UNITED STATES HISTORY

1787-1877




UNIT I A REVIEW OF ISSUES IN UNITED STATES HISTORY 1787-1877

OVERVIEW
Thiz unit serves as a transition between 8th and 9th grade history. This is achieved by a review of

certain key issues in United States history which arose between 1787 and 1877. The purpose of the unit
is to orient the student to the succeeding units of study.

COMMENTARY TO THE TEACHER

The review is comprised of four political science concepts, each with its related understandings and
experiences. The teacher may wish to use different issues than the ones presented for consideration.
Because the time of the unit is limited the teacher might well be selective and also may only wish
to acquaint the studen* with the issues so they may be used as a foundation for the course.




A REVIEW OF ISSUES 'IN UNITED STATES HISTORY

1787-1877

The Constitution of the United States
A, Structure

BE. Reole of the Federal Govermment

C. Role of the State Government

The Sectional Issue

A, Tariff

B. Differing Concepts of Federalism
C. Sectional Crises Prior to 1860

Reconstruction

A, The U. 5. in 1877
B. Problem of Reunification

UNIT OUTLINZ




UNIT I A REVIEW OF ISSUES IN UNITES STAYES IISTORY 1787-1877

CONCEPTS

Societies develop 1laws and sanctions
in order to regulate themselves.

Differences in political institutions
and ideologies often lead to conflicts
among and within societies.

The Constitution was established
ment; problems have arisen ac tg
of authority within this structu

The concept of Fedecralism hasz be
interpretations,

As our country developed the di
different economic needs. Econo

A heightened concept of executiv
manifestations of Jackson's admil

When an issue is polarized into
mise becomes increasingly diffic

The ability to compromise the po
differences in sections broke do

The executive plan of reconstruc
plan is a good example of the =t
of the fedsral govermrent.




JOF ISSUES I UNITES STAYES HISTORY 1787-1877

UNDERSTANDTGS

W8 and sanctions
v themselves.

vieal institutions
1 lead to conflicts
B -ieties.

The Constitution was established as a broad structure of govern-
ment; problems have arisen ac to the definition and delegation
of authority within this structure.

The concept of Fedcralism has been subject to dificrent
interpretations.

As our country developed the different sections developed
different economic needs. Economic legislation caused conflicts.

A heightened concept of executive power and its use are
manifestations of Jackson's administration.

When an issue is polarized into simple and moral terms, compro-
mise becomes increasingly difficult.

The ability to compromise the political, social and economic
differences in sections broke down in 1860.

The executive plan of reconstruction versus the legislative
plan is a good example of the struggle between these branches
of the federal government.
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STUDENT LEARNING EXPERTIENCES
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Have students outline the basic structure of the Constitution. Shape the outline
the federal government and the powers given to each branch.

Select a group of students to point out areas in the Constitution where points ove
them cite evidence between 1787 and 1867 to demonstrate that problems have been cd
Have students define and give examples of reserved powers or powers not given to t
Allow a group of students to discuss what powers are best left to the states and +
construct a case for an all powerful central govermment, A debate could be arran

A committee can investigate how the writers of the Constitution considered the isci

trade. (Materials - Pages 58-64 in The American Negro by Logan and Cohen. )

Have a group of students represent sections of the country. Have them explain ho.jj -

benefit some and hurt others, (Tariff issues would be good to concentrate on.)
Discuss the effect of a single president on our government. This could be done by
Andrew Jackson with the effect of John Adams. The work could be done on the basis
individual would strengthen the executive branch,

Stage a discussion between people who would bé extreme sbolitionists and others refj

planter class, with the object being to reach a compromise on the slavery issue. (
of the following materials: For abolition - Pages 82-87 in The American Negro by
Attacked by John L, Thomas, Pages 1-15 in the Union Divides by Bedford, For defen
87-89 in The American Negro by Logan and Cohen, Slavery Defended by Eriec McKitrich
Divides by Bedford.
Trace the history of sectional Crisis between 1800 and 1860. Have students explai
reached before 1860 and why settlement could not be made in 1860. Compare the com
handling of the Nullification crisis of 1832. Determine which was the most effect
the premise that no compromise could ever be really effective over a long period o
After showing a film such as Andrew Johnson and Reconstruction discuss what the di
legislative and executive plan of reconstruction. Contrast motives and personalit
over the two plans. Decide which plan had the strongest position and why.
Review important statements and govermmental decisions made between 1820 and 1860.
platforms, statements of presidential candidates, Compromise of 1820, Compromise o
Act, Organization of the Republican Party, Dred Scott Decision, Lincoln Victory.)
they indicate concern for the welfare of the slaves, concern for the welfare of the
for the institution of slavery, concern for the expansion of slavery, or concern fq
idea. (Materials - Pages 43-L47 in Case Studies in American History by Eames and Ms
The American Negro by Logan and Cohen, and selected references in The Union Dividedf
Study the Reconstruction Period from the point of view of the Negro freemsn. Cons
explain how they supported the welfare of the Negro freeman - Lincoln's plan for Rg
Davis Bill, Johnson's plan, Civil Rights Act, Thirteenth and Fourteenth Amendments
Fifteenth Amendment, and Freedman's Buresu, (Materials - Pages 108-120 in The Amey
Cohen, Pages 57-66 in The Negro in America by Cuban, Pages 74-82 in The Negro in A

by
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STUDENT LEARNING EXPERIENCES

1ine sutline the basic structure of the Constitution. Shape the outline to depict the branches of
vernment and the powers given to each branch.

s ove of students to point out areas in the Constitution where points overlap or are unclear., Have

en B nce between 1787 and 1867 to demonstrate that problems have been caused by this,

to :efine and give examples of reserved powers or powers not given to the federal government.

and © T students to discuss what powers are best left to the states and why. Have another group

rran-R:-¢ for an all powerful central government. A debate could be arranged between the twe groups.
e is- B> investigate how the writers of the Constitution considered the issues of slavery and slave
| ‘Wlials - Pages 58-64 in The American Negro by Logan and Cchen.)

n ho. - students represent sections of the country. Have them explain how certain legislation may
) nd hurt others. (Tariff issues would be good to concentrate on.)
e by ‘ect of a single president on our government. This could be done ?y ccmparing the effect or
basic with the effect of John Adams. The work could be done on the basis of what actions of each
:d strengthen the executive branch.
s rel :ion between people.who would be extreme abolitionists and others representing the Southern
e, { with thg object being Fo reach a compromisg on the slavery issue, (Students should be aware
> by 2 materials: For abolition - Pages 82-87 in The American Negro by Logan and Cohen, Slavery
Tefen iR " L. Thomas, Pages 1-15 in the Union Divides by Bedford, For_defense of slavery - Pages
t rich :er;can Negro by Logan and Cohen, Slavery Defended by Eric McKitrich, Pages 1-15 in The Union
Jord, —_—
plai ry of sectional Crisis between 1800 and 1860. Have students explain why settlement was
. com 1860 and why settlement could not be made in 1860. Compare the compromises with Jackson's
Ffect : Nullification crisis of 1832. Determine which was the most effective and why. Discuss
od o t no compromise could ever be really effective over a long pariod of time.
e di film such as Andrew Johnson and Reconstruction discuss what the differences were in the
alit] cxecutive plan of reconstruction. Contrast motives and personalities in the struggle
ans. Decide which plan had the strongest position and why.
:t statements and governmental decisions made between, 1820 and 1860. (such as, party
se offcnents of presidential candidates, Compromise of 1820, Compromise of 1850, Kansas-Nebraska
¥.) on of the Republican Party, Dred Scott Decision, Lincoln Victory.) Rate them as to whether
Sf thdoncern for the welfare of the slaves, concern for the welfare of the slave owners, concern
:tion of slavery, concern for the expansion of slavery, or concern for some other group or
ls - Pages U3-U47 in Case Studies in American History by Eames and Martin, Pages 90-95 in
2ro by Logan and Cohen, and selected references in The Union Divides by Bedford, )
struction Period from the point of view of the Negro freeman. Consider the following and
¥ supported the welfare of the Negro freeman - Lincoln's plan for Reconstruction, the Wade-
mson's plan, Civil Rights Act, Thirteenth and Fourteenth Amendments, reconstruction Act,

nent, and Freedman's Bureau., {Materials - Paﬁgs 108-120 in_The American Negro by Logan and
-66 in The Negro in America by Cuban, Pages 7H-82 in The Nerco 1o American Ei?e by Wade.) :7:7
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UNIT T A fEVIEW OF ISSUES IN UNITED STATES HTSTORY 1787-1877

CONCEPTE UNDERSTANDINGS

ITI. Societies must devise means of The decisions of the supreme court
distributing political power. federal suthority at the expense off

As time went on the political balanf
United States was upset.

The line between federal and state
After the Civil War the federal gov

problem of re-establishing and redi
South.

IV. The form and complexity of The basic prineiples in the Constit‘¢
governmantal systems vary in powers, checks and balances, and a §
cime and with societies.

Economic cycles and structures play MeS
political life of a nation. -.

As sectional differences became morg
political power structure occurred.
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UNDERS TANBINGS

levise means of
Litical power.

.tems vary in
B-cieties.

The decisions ol the supreme court enlarged the sphere of
federal authority at the expense of state authority.

As time went on the political balance between sections of the
United States was upset.

The line between federal and state authority is unclear.

After the Civil War the federal government was faced with the
problem of re-establishing and redistributing its power in the
South.

The basic principles in the Constitution are separation of
powers, checks and balances, and a federation of states.

Economic cycles and structures play an important role in the
political life of a nation.

As sectional differences became more acute, a realigmment of
political power structure occurred.

Military government which was instituted in the South directly
after the Civil War caused friction between the national
government and the Southern people.

Special qualifications for citizenship were established in the
South after the Civil War.

States which seceded from the Federal union hed to establish
new state governments and reapply for sdmission to the
Federal union.

Southern states were able to pass laws which enabled the white
man to retain his political dominance in the South.




STUDENT LEARNING EXPERIENCES

Have a group of students examine supreme court decisions between 1787 and 1860 to

strengthened. federal authority at the expense of state authority. Be certain thaf
support its contentions.

Set up a panel which will study the question of political balance., Have them pre:
to the class: home sections of U. S. presidents to 1860; number of states northe:
orientation in 1800, 1820, 1840, 1360; attempts to maintain balance; factors whic:®
Southern fears of consequences resulting from the upset of the balance, N

Have a panel act as a pressure group wishing to clarify federal and state authorills,f
stressing need and procedure. (buciness groups, states rights groups, cte.)

Study a Southern state after the Civil War to see how federal authority was reassd
back into the Union. Investigate and report on the degree of Negro control that e
Negro contributions made during this period. (Materials - Pages 83-87 in The Neg
Pages 117-120 in The American Negro by Logan and Cohen, Pages 231-244 in Avenues t

Through class discussion arrive at a definition of Separation ol powers, checlks a
of states. As an evaluative device have the student write a specific cxample for
Have the students examine presidential elections between 1807 and 1857, Have ach
of economic influence in the election of a particular president. The same type of
to examine tariff laws and the relationship of sectional economjics to varicus tari
1800 and 1860. :
Study the election of Andrew Jackson to determine what sections vot..d Cor him and s
against him. Do the same for Abraham ILincoln and determine if there had be . ahyé
aligrment, !
Have a student or group of students make maps of Southern military districts atter
report on what martial law is and how it differs from civil law. Determine -hat )
have created in the South. Report on the relationship between martial lazw and the
Study the oath required of a Southern voter in 1868 and compare this tc a Horthern
Consider the Negro attitude about this oath. (Materials - Pages 84-85 in The Negr(
Have & group form a state convention which will apply for readmission to the Union
sections of the state constitution which have been redone to provide for readmissif
Have the students explain why in light of the 13th, 1hth and 15th amendments there
probiem in the United States today.

Assign a group to research the tenant farmer system in *he South. Have them demons
this demonstrates the reassertion of white political ardi economic dominance in the B
to the system which existed previous to the Civil War.




STUDENT LEARNING EXPERIENCES

; roup of students examine supreme court decisions between 1787 and 1860 to find decisions which have
0 to :ned federal authority at the expense of state authority., Be certain that the group is able to
1 tha i ts contentions,

panel which will study the question of political balance. Have them present the following material
f.asst  home sections of U. S. presidents to 1860; number of states northern, southern and western in
rtheIggl o in 1800, 1820, 1840, 1860; attempts to maintain balancej factors which worked to upset the balance;
Wh1°}f fears of consequences resulting from the upset of the balance.
Loy RNl act as a pressure group wishing to clarify federal and state authority. Have them make speeches
horl o8- need ana procedure. (puciness groups, states rights groups, ete.)

suthern state after the Civil War to see how federal authority was reasserted and how the state got

the Union. Investigate and report on the degree of Wegro control that existed and the signific-nt

-‘ributions made during this period. (Materials - Pages 83-87 in The Negro in American Life by Wade,
-120 in The American Negro by Logan and Cohen, Pages 231-2hlt in Avenues to America’s Past by Bowes.
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iass discussicrn arrive at & definition of separation of powers, checks and balances, and tederstion
As an evaluztive device have the student write & specific example for each of these terms.

students examite presidential elections between 1800 and 1857. Have each student find an exvample
ic influcnee in the election of a particular president. The same type of activity could be used

- tariff laws and the relationship of sectional economies to various tariff laws passed betwecn
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am. Do the game for Abrsham Lincoln and determine if there had bern any shift in seectional

went or group ¢: ztudents make maps of Southern military districts after the Civil War. Then
what martial lov iz and how it differs from civil law. Determine what problems martial law may
“ed in the South. ZAiport on the relationship between martial law and the welfare of' the ll.gro.
oath required of 2 Southern voter in 1868 and compare this to a Northern voter at the same time.
he Hegro attitude about this oath. (Materials - Pages 84-85 in The Negro in American Life by Wade,
~up form a ctate convention which will apply for readmission to the Union., Have the group present
£ the state constitution which have been redone to provide for readmission,
! tudents explain why in light of the 13th, 14th and 15th amendments there ic still an inequality
-Nere B the United States today.
roup to research the tenant farmer system in the South. Have them demonstrate to the class how
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UNIT I A REVIEW OF ISSUES IN UNITED STATES HISTORY 1787-1877

OVERVIEW

The main purpose of this illustrative lesson plan is to assist the teacher in utilizing the concepts,
understandings, and learning experiences. It will also help the teacher to relate the concepts to the
understandings and experiences. The depth experiences have been designed to correlate with the concepts
to give the individual student the opportunity to study in depth an area of history which is most inter-
esting to his personal needs. In order to make this an effective lesson plan, students will be asked to

read primary sources as well as secondary sources to insure an exciting, intellectual experience., OF
course, this excitement will also be dependent upon the motivating leadership originated by the teach=sr.

OBJECTIVES

to gain an understanding of the Constitution of the United States as the framework of American govern-
ment by a study of the document

to gain a concept of Federalism by studying its operation and problems connected with it

to understand, through a study of sectional issues prior to the Civil War that although the Consti-

tution defines powers of govermments, these definitions have been subject to different interpretations
STUDY QUESTIONS

What is the frame work of American government? What powers does each branch have?

Define Federalism. What dangers do some states see in this concept?

Define reserved powers. Can you list powers which are more properly the state's as opposed to the
Federal government's?

What areas of conflict arose between federal and state goverrments prior to the Civil Wer? Which
areas were resolved by the Ciyil War? Which problems still remain?




VOCABULARY

compromise federal system legislative branch secede
constitution federation nullify sectionalism
convention government reconstruction states rights
executive branch judieial branch reserved powers tariff

READING ASSIGNMENT

Basic Texts: The Adventures of the American People, pages L-32k
The United States Since 1865, pages 2-85
One Nation Indivisible, pages 1-312
The Constitution of the United States

Supplementary reading: Bugg, Jemes, Jacksonian Democracy, Myth or Reality?
’ Hofstadter, Richard, American Political Tradition, chapters 1-L
Reconstruction In the South
Rossiter, C., The American Presidency
Pacquin and Irish, The People Govern, pages 43-58; 60-71; 157-158; 235-238;
269-271; 287-289; 29C-291

DEPTH OPPORTUNITIES

Have the student act as a foreign political scientist. Have him pick out any particular part of the
Constitution and either praise it or criticize it. The student should then write a short paper
expressing his views and prepare a2 three minute statement he will give to the class outlining his
opinions. The class can discuss e>ch student's presentation as it is given or attempt to arrive at
an overall opinion on the merits and demerits of the American Constitution.
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UNIT I A REVIEW OF ISSUES IN UNITED STATES HISTORY 1787-1877
— LANGUAGE ARTS CORRELATTION
Approach

The writings and speeches of the period from 1600-1877 can be used to form
a gpeech unit in English to correlate with the review being conducted in
history. 2In addition, the history review presents an opportunity to use the
Journalistic s¢kills, reading skills, analysis techniques for printed
materials, and the ability to determine whether the speech is informative
or pecrsuasive,

Sources

L. Commager and Nevins, The Heritage of America
p. 140 Patrick Henry, "Give Me Liverty or Give Me Death"
p. 149 Thamas Jefferson, Declaration of Independence

p. 210 Georpe Washingten, Farewsll Address ningt
p. 616 Danicl YWekster, "Liberty and Tnion” ter,
p. 500 Jobin Brown Makes a Upecch at Harper's Forry Make
g- €% Abrahom Lincoln, FMirst Trauvgural Address .coln
p. &6 Abranan Linceln, Bmaacipation Proclanution . - cln
p. 0G0 Al sham Lincoln, Soconid Tnauwgural A ldress g .coln
2 dteynres art gthers, Modern Compositio. 9, chapter 13 . Mod
3. ®lumenthal ant others, The Fnglizh La.-vage 9, rhapters 4 and 5 P

student Activities

1. After a therough study of tho political <perchegs and lecumente freom Tudy
the 1wt above, wlect one and proesent a speech explainiing {(a) th= ST
pw poss of the speech, (b)Y the approach fo the tistepcr, anl (¢} the chy,
cceasion ol the presentation. “annt

2. Preparc a specch on a vontemporary political problem such as cuvil a v
rights, crame in “he asbrects, the Y.2u Nam Jar, or highway salety. A et
The ciazs will cvaiuate the speech accor iz toe *heapp:owsn,
suitatility, and erfectiveiess. Teet

3. Estabtlicgh a set of stariaris for exye oooracy, roioe nual:i,, ztan
gestures, aad movements to vvaluate tho sps fhos o oorr.

L. Select one ©i' the political spacihcs «+ 00wl 53 "3 UJc 1 The wlif
basis for a rewspaper story or ciitorial A

5. Prior to the spe=zches Leing presenred, Jdictrivite oopies of the -3 b

o gpecches to the class for their evaluahion anl iatalle. tual JEE K
criticism of the speeches presented. | cech
Shed
Q

ERIC

PAFullToxt Provided by ERIC
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AGE ARTS CORRELATION

SKILLS TO BE DEVELOPED
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1.

Developing a thesis state-
ment and limiting the
purpose

Preparing a cpeech to suit
the purpose and situation
Establishing raprort with
an audience

Projecting th- voice
Developing var: .ty in pitch,
volume, and rate -uitable
to material

Enuneciating clearly

Using spontancou:x and
meaningful gestwe s and
meveme nty

Writing - aqocitoery, nar=-
Liv, and oo o g n e

AT AL

S
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TNSTRUCTTONAL MATERTALS

1. Textbooks

Johnson, United States Since 186%
Groff ardl Krout, The Adventures of the American People
Heller and Potter, One Nation Indivisihle

2, BSupplementary Reading

Acheson, Patricia, Amerrica's Colonial Heritage
Acheson, Patricia, Qur Federal Covernment: How It Works

Alles, L.S5.7., Govermment through Opposition: Party
Politics in the 1790's

Angle, Paul (ed.), The American Reader

Arnof, D.C., A Bense of the Past: Readings in American
History

Bailey, T.A., A Diplomatic History of the America People

Bedford, H.F., The Union Divides: Politics and Slavery
1850-1861

Benkley, A., American Political Parties

Rliven, Bruce, American Revolution 1760-1783

Bowers, C G., Jefferson and Hamilton: The Struggle for
Democracy in America

Bragdon, H.W. et al, Trame of Goverument: A Book of
Documents

Broderick, T.L., The Origins of the Constitution, 1776-
1789

Brown, R.H., The Hero and the People: The Meaning of
Jacksonian Democracy

Buchanan, Lamont, Ballot for Americans

Canfield, Dorothea, Qur Independence and the Constituion

Carter, H., The Angry Sun: The Story of Reconst.uction,

1865-1890

Commager, H.S., Documents of Americar History

Commager, H.S. and Morris, R.B. (eds.), Spirit of
Seventy-Six (two volumes)

Corwin, E.S., The Constitution and What It Means Today

Craven, Avery, The Coming of the Civil War

¥Falkner, Leonard, Forge of Liberty: The Dramatic
Opening of the Americen Revolution

Findlay, B.A. end E.B., Your Rugged Constitution

Fiske, J., The Critical Period of American History,

1783-89 56
[

Foster, Genevieve, Birth}
America's Heritage
Handlin, Oscar {ed.), Re 3
Hofstadter, R., The Amer

the Men Who Made It
Hofstadter, R., Creat Is

Documentary Record i
James, Marquis, Andrew .

Jacobsen, J.M., The Dove T
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Jensen, M., The Articles ne
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Johnson, Gerald, This AmieE

Kennedy, J.F., Prciiles of
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Foster, Genevieve, Birthdays of Freedom:
America's Heritage from the Ancient World

Handlin, Oscar (ed.), Readings in American History

Hofrstadter, R., The Amcrlican Political Tradition and
the Men Who Made It

Hofstadter, R., Creat Issues in American History: A
Documentary Record {(volume I)

James, Marquis, Andrew Jackson: Portrait of a Precilent

Jacoksen, J.M., The Development of American Political
Thought

Jensen), M., The Articles of Confederaticn

Johnson, Gerald, America Is Born: A History lor Peter

Johnson, Gerald, This American Peopl:

Kennedy, J.F., Pretiles in Courage

Ketchum, R.M., What Is Democracy”

Krout and Fon, The Complction of Indup-adercs. T780-1830

Labarel, B.W., The Road to Irdependonce, 1703-1776

Lengyel, C.A., Four Days 1n July: The Story ol the
Declaration of Tndepenicrnce '

Main, [.F., The Antifederaliars:
stitution, 1781-1788

Miers, farl S., Rainbow Book of Americun History

Miller, J.C., Federalict Era, 1789-1801

Miller, J.C., Origins of the American Ruvolution -

Nettels, C.P., The Roots of American Civilization

Notestun, Wallace, The English FPeopl. on the Eve of
Colonization

Perkins, Dexter, A History of the Mource Doctrine :

Smith, J.M. and Murphy, P.L. (eds.), Liberty and Juitice
a Historical Record of American Con:titutional
Development -

dtreet, James, Revolutionary War

Van Doren, Carl, The Great Rchearsal: the 3Jtory of
Making and Ratifying the Constitution

White, L., The Federalists ‘

White, L., The Jeffersonians; a Study in Administra- '
tive History, 1501-1829
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Allee, Marjorie, Judith Lankester. Boston, Mass.

Houghton #ifflin Co., 1930. From a wealthy slave-
owning home in Virginia, Judith goes to live in =
pioneer Quaker settlement in Indiana.

Allee, Marjorie, Susannas and Tristram. Boston, Mass:
Houghton Mifflin Co., 1929. A 16 year old Quaker
girl gets into many difficulties in her attempt
to help out an elderly relative known as the
president of the underground railway.

Allen, Merritt, Johnny Reb. New York: McKay, 1952.
A story of cavalry fighting in Virginia under
Stuart and Hampton during the Civil War.

Andrews, Mary R., Perfect Tribute. New York:
Seribner, 190¢. _.incoln's Gettysburg Address,
and a wounded Confederate boy in one of the
Washington hospitals.

Ashley, Robert P., Stolen Train: A Story of the
Andrews Raiders. New York: Holt, Rinehart and
Winston, 1953.

Baker, Rachel, America's First Trained Nurse, Linda
Richards. New York: Messner, 1959. Linda
Richards was the first graduate of the first
nursing school in America in 1873.

Barnes, Eric, War Between the States. New York:
MeGraw-Hill, 1959. Concise, lucid, and very
readable account of the Civil War.
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Holt, Rinehart and Winston, 1955. Narrative poem
which swings into view the whole course of the
Civil War.,
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Houghton Mifflin Co., 1957. .

Malkus, Alida, We Were There at the Battle of Gettys-
burg. New York: Grosset, 1955.

Meadowecroft, Enid, By Secret Railway. New York:
Crowell, 1948. Adventures of a Chicago boy on thi
underground railway in 1860,

Mitchell, Margaret, Gone With the Wind. New York:
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Norton, Andre, Stand To Horse. New York: Harcoirt,
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Pace, Mildred, C(lara Barton. New York: Scribner,
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in the Civil War and of her labors to establish
the Red Cross in Amerieca.
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Viking, 1958. Dave MacLoren, a cub pilot on a
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Petry, Ann, Harriet Tubman: Conductor of the Under-
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Story of slavery in U. S. Harriet Tubman became
a legend feared by every plantation owner.

Powers~Waters, Alma, Story of Young Edwin Booth.
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Pratt, I'letcher, Monitor and the Merrimac. Eau
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Authentic naval history of the Civil War.
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JITRODUCTION OF SECTION OF REFERENCES CONCERNING NEGROES Il AMERICAN HISTORY: ULIT I

Due to the fact that our present textbooks do not deal adequately with the contributions or Iigr.
aericans, it is necessary for the teacher to direct students to supplementary scurces of informatic:..

William Loren Katz, in his Teacher's Guide to American Negro History, provides assistance in th.
1se ot factual materials in the fostering of healthy attitude change.* For example, he stresses th=
importance of viewing present-day racial disorder as part of a continuum: anti-Negro rioting has
-ceurred throughout United States history; Negroes have always resented being treated as less than
‘quals; some white Americans have always sided with their black brothers. Katz also warns against
over-emphasis of the superlatively successful Negro, because it makes the situation of the masses mors

lifficult to comprehend; success of the few members of a minority should not be allowed to obscure the
¥ plight of many.

The teacher will realize that the supplementation will take two directions. One will be an attack
on myths: Negroes as biologically inferior, contentment of Negroes in slavery or servitude, Negroes az
nerely too lazy to follow avenues of progress open to all minorities. The second approach will b. the
projection of a more accurate image of Neg-o by noting the contributions made in spite of restrictions,
ind individual differences occurring in spite of a legally enforced stereotype. Both approaches can b

1sed in each unit; the teacher will need to study the guide suggestions in order to structure lcarning
axperiences accordingly.

One useful activity which assures continuing emphasis on minority contributions would be the assisu-
nwent of "original text materials" on various phases of this subject: government, science, technology,
the arts, etec. If this kind of short term project could be repeated, using committees to collect the
tata, many students could be made aware of the extent of minority contributions. If the student.. i'irst
1ote the textbook references about minorities and then look at the quantities of information thav sheudl
nave been included, the class is more likely to see the importance of the task.

These are useful primary sources:

1. Meil, Alice, The Shortchanged Children of Suburbia. New York: Institute or Human Relaticns
Press, 1967. pp. 55-68.

2. Parker, Donald, and others, Civil Liberties: Case Studics. Loston, Mass: Heughton 1ifflin Co.,

1966.

3. Prejudice and Discrimination. New York: Anti-defamation League, 1907.

4. Cases and Controversy: Negrc .iews of America. Columbus, Ohic: American fducatioral Publicstienz,

1967.

* Pages 20-30 contain useful tips concerning rew materials you might consider using; pages 37-Lb
explain some specific goals and approaches tc consider in making lesson plans,

25




ADDTTTONAL REFERENCES CONCERNING NEGROES IN ALERICAN HISTORY: UNIT I

(All of these references may not be available in any one school library. It is s
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Bontemps, Arna, Frederick Douglass: Slave, Fighter,

and Freeman. New York: Knopf, 1959. Note
attitudes about slavery and whites.

Brobst, J. F., Well, Mary - Civil War Letters of a
Wisconsin Volunteer. Madison, Wisconsin:
University of Wisconsin. Note his attitudes
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Buckmaster, Henrietta, Flight to Freedom. New York:
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Cantwell, Robert, Famous American Men of Letters.
New York: Dodd, 1956. Note Washington Irving,
Nathaniel Hawthorne, Ralph Emerson, and Henry
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Commager, Henry 5., Crusaders for Freedom. Garden
City, New York: Doubleday, 1962. Pages 61-84
on freedom from slavery.

Commager, Henry S., The Great Proclamation.
Indianapolis, Ind: Bobbs-Merrill, 1960. Note
attitudes towards slaves and Negroes.

Daugherty, James, Abraham Lincoln. New York:
Viking, 1943, Nobte references to attitudes and
policies regarding slavery and Negroes.

Davis, Jobn P., The American Negro Reference Book.
Englewood Cliffs, N. J: Prentice-Hall, 1965.
Pages 25-33 on slavery and resistance to it, 33-
36 on free Negroes, 36-39 on federal policy on
Negro troops, 39-40 on Negroes fight, 40-45 on
reconstruction, 599-614 on Negroes in the Civil
War.

Derleth, August, Concord Rebel: A Life of Henry

David Thoreau. Philadelphia, Pat Chilton, 1962,

Note Thoreau's attitudes on slavery.
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Frederick Douglass: Slave, Fighter,

N -i2tta, Flight to Freedom. New York:

Deutsch, Babette, Walt Whitman. New York: Messner,

1941. Note Whitman's attitudes about slavery.

Douglus, Emily, Remember the Ladies. New York:

Putnam, 1966. References on Harriett Tutman,
Sojourner Truth, and other abolitionists.

Durham, Philip and Jones, E. L., Negro Cowbcys.

New York: Dodd, 1965.

Faton, Clement, A History of the 0ld South. DNew York:
Macmillan, 1966. Pages 337-356 on changing attitudes
toward slavery, 388-415 on Southern way of lifv, hle-

LYo on molding the Southern mind, 441-L65 on a stagu
of Southern culture, 466-491 on growing alienation,
492-511 on establishing a Southern Republic.

Hughes, Langston, Famous American Negroes. New York:

Dodd, 1954. Chapters on Frederick Douglass, and
Harriett Tubman.

Hughes, Langston, and Meltzer, M., A Pictorial History

of the Negro in America. New York: Crown, 1963.
Pages 68-227 covers such topics as Negro craftsmen,
education, Ira Aldrich - Actor, arts and sciences,
writers, convention mcvement, Frederick Douglsass,
abolitionist ideas, Jefferson's ideas, Negro aboli-
tionists, freedom journals, Garrison and Phillips,
Southern defense of slavery, more abolitionists,
songs of freedom, great reformers, antislavery poets,
& crime to teach Negrces, mutiny on the Amistad,
Frederick Douglass and Garrison, and John Brown,
antislavery politics, Republican Party, Sojourner
Truth and Harriett Tubman, underground railroad and
fugitive slave laws, the Sims case, the $40,000
slave, former slaves speak, Uncle Tom's Cabin, John
Brown's raid, Lincoln for president, secession,
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Continued -

during the war, Emancipation Proclamation, Negroes
in the war, Thirteenth Amendment, Freedmun's Bur-
eau, Negroc schools, important first for Negroes,
Reconstruction fights, Black Codes, FFourtcenth and
Fifteenth Amendments, Negroes in government, whites
gain control, exodus to Kansas, life in South,
inventors.

Lowe, David, K.K.K. - The Invisible Empire. New York:
Norton, 1967. Note attitudes toward Negroes.

McPheirson, James, The Hegro's Civil War. New York:
Pantheon, 1965. Deals with many topics concerning
Negroes from 1860 to 1865. Illote different racial
attitudes shown.

Meltzer, Milton, In Their Own YWords - A History of
the American Negro 1865-1916. Vol. 2. New York:
Crowell, 1965. Pages 3-91 on the Reconstruction
Period. Noute attitudes about Negroes and whites.

Meltzer, Milton, Tnaddeus Stevens and the Fight for
Negro Rights. New York: Crowell, 1967. On
Reconstruction fight. Note attitudes about slavery
and Negroes.

Meltzer, Milton, Milestones to American Liberty. New
York: Crowell, 1965. Pages 76-78 on Garrison,
110-117 on Thoreau and c¢ivil disobedience, 117-121
on Carl Schurz, 122-126 on John Brown's last speech,
127-133 on Lincoln's first inaugural, 134-138 on
Emancipation Proclamation, 142-145 on constitution
of Knights of Labor, 152-156 on Frederick Douglass
speech, 159-163 on platform of the Populist Party.

Miers, Earl S., and Angle, Paul N., Abraham Lincoln
in Peace and War. New York: Harper and Row, 196k,
Note references to attitudes and policies regarding
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dulan, Joannette C., John Frown. New York: Ilessner,
1957, liote attituwles abeout clavery and Negroes.

Norman, Charles, To a Difterent Drum. MNew York:
Harper, 195k. Note Thoreau's attitudes con slavery.

Horth, Sterling, Thereau of Walden Pond. BRoston, liass:
Houghtcn Mifflin, 1959. Note his attitudes on
Slavery.

Petry, Ann, Harriett Tubman. New York: Crowell, 1955.
Note attitudes about Negroes, slavery, and whitzs.

Pope-Hennessy, James, S8ins of the Fathers. New York:
Knopf, 1968. On slave trade L441-1807. Note
attitudes on slavery snd Negroes.

Rollins, Charlemae H., They Showed the Way. New Yosii:
Crowell, 1964, Chapters on Frederick Douglass,
Henry H. Garnet, Robert Smalls, Harriett Tvbman,
and Nat Turner.

Scherman, Katharine, The Slave Who Ireed Haiti. New

York: Random House, 1954, On Toussaint L Ouvertur-:.

Shippen, Katherine, Passage to America., New York:
Pages 171-179 on slavery, revolts, aboliticn, and
Reconstruction.

Thoreau, H. S., Henry David Thoreau - A Man foi Ou~
Times. New York: Viking, 1967. Note attitudes
towards Negroes and slaves.

Smith, Fredrika S., Fremont: Soldier, Explorer,
Statesman. Chicago, I1l: Rand McNally, 1966.

Note attitudes on slavery.

Spangler, E.,, The Negro in America. Minneapolis, Minn:
Lerner, 1966. Pages 16-19 on abolition and revolts,
20-22 on polities, 23-26 on Civil War, 27-31 on
Reconstruction, 32-34 on return to white supremacy.

Sterling, D., Freedom Train - Story of Harriett Tubman.
Garden City, N. Y: Doubleday, 1954. Note attitudes
on Negroes, slavery, and whites.
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Sterling, Dorothy, Forever Free. Garden City, .. =
York: Doubleday, 1963. Pages 120-197 covers the
period from 1820 to Emancipation Proclamaticn very
well.

Swift, Hildegarde Hoyt, North Star Shining. New York:
Morrow, 1947. Pages 14-23 on Tubman, Douglass,
soldier Carney, plantation slaves, and fugitive
slaves.

Terzian, James, Defender of Human Rights - Carl Schurz.

New York: Messner, 1965. Note references to
slavery.

Year, Editors of , Pictorigl History of the American
Negro. Maplewood, N. J: Hammond, 196L. (pap.)
Pages 21-29 on slavery and abolition, 30-35 or
Civil War, 36-b41 on Reconstruction and white
supremacy.

luternational Book Co., Historical Negro Biographies.
New York: Booke, Inc., 1967. Leaders of slave
revolts - Joseph Cinque, Nat Turner. C(olonizers -
Martin Delaney, James Turner, Benjamin Singleton.
Abolitionists - Samuel Cornish, Frederick Douglass,
Henry Garnett, Frances Harper, John Jones, Lewis
Leary with John Brown, Jermain Loguen, William
Nell, Ja=mes Pennington, Mammy Pleasant support
John Brown, Robert Purvis, Charles Remond, John
Russwurm, James Smith, Sojourner Truth, David
Walker, Samuel Ward, Theodore Wroght. Fugitive
slaves and underground railroad - William and Ellen
Croft, Frederick Douglass, Josiah Henson, David
Ruggles, William Stem, Harriett Tubman. In Civil
War - William Carney, Martin Delaney, James Lewis,
Robert Smalls. Reconstruction government - U, 3.
Senate - Hiram Revels of lMiss., in Congress -
Richard Cain, Robert DelLarge, Robert Elliss, John
Langston, John Lynch, John Minard, Joseph Rainey,
James Rapier, Robert Smalls, Benjamin Turner,
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SVALUATION

Tn teaching and evaluating the conceptual approach, the teacher should realize that content is still a
basic step in learning. Content here is interpreted as facts (people, places, events, dates, documents,

f ctc.). A student cannot comprehend, cannot generalize, cannot predict withcut having a basis from which

to do so. Neither can a student participate in learning asctivities without a knowledge of the content
related to those activities. From here the student may proceed inductively or deductively to the higher
levels of learning, i.e., comprehension, predictions, interpretations, ete.

Although content is a primary step in implementing the conceptual approach, there is a time factor
involved because the teacher cannot possibly cover all the subject matter. Learning sctivities, chosen

f :nd directed by the teacher, should have a content base, yet lead toward the point where the student Is

able to formulatefﬁis own conclusion based on selective facts.

To aid the teacner in evaluating the conceptual approach, an evaluation model is furnished at the con-
clusion of each unit. 1In this model the teacher will find examples of questions which could be used in
evaluating the students'® mastery of the three levels of learning.

LEVEL I LEVEL II LEVEL TIZ
Describes, defines, makes an Shows relationships among ideas, Usually erplains, Justifias,
analogy, identifies, or classifies makes comparisons, recognizes irterprets, or prudicto
{fact...specific) principles (theory...abstract)

In addition, on pages LL4-h43, the teacher will find a more complete discussion on the three levels cf
learning. Also included are forms i'or evaluating the student as the unit is progressing, such as
evaluation forms for individual and group reports. To aid the teacher in evaluating the use of varicus

teaching techniques, on pp. 42 .. 43, a Visual and Quantitative Chart for the ‘casurement of Skill Develop-

g

ment is inecluded. The teacher is urged to make use of this section throughout the w.:w»

1C<
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LEVEL I

Describes, defines, maskes an
analogy, identifies, or classifies
(fact...specific)

The author of the Social Contract
was (a) William Pitt, (b) Benjemin
Franklin, (c) Thomas Jefferson,

(d) John Locke

The U. 8. form of govermment is
(a; constitutional monarchy,

(b) democracy, (c) federal
republic, (d) limited presidency

Defiine States Rights. Then give
an example not used previously in
class discussion.

EVALUATION FOR UNIT I
(Sample Guestions)

LEVEL IT

Shows relationships among ideas,
mekes camparisons, recoghizes
principles

The Declaration of Independence
shows the concept of (a) 13ill of
Rights, (b) Constitution, (c) due
process of law, (d) The Social
Contract

Under the U. 5, Constitution the
relationship between the central
and state govermment could BEST
be described as (a) complete
dominance by the latter, {(b) a
50/50 share of power, (c) defined
authority of the state and fedoral
governments, (d) state autonomy
within the federal union

Identify t'.» following and show
their significance in the States
Rights issue: (a) Hartford Con-
vention, (b) Virginia and Kentucky
Resolutions, (c¢) Nullification
Crisis of 1832



"EVEL I

il :¥ines, makes an
gutifies, or classifies
¥ific)

' the Social Contract
lam Pitt, (b) Benjamin
Thomas Jefferson,

e

SR of government is

.ional monarchy,
', (c) federal
¢ Ximited presidency

Rights. Then give
t used previously in
ion.

EVALUATION FOR UNIT I
(sample Guestions)

LEVEL II

Shows relationships among ideas,
makes comparisons, recognizes
principles

The Declaration of Independence
shows the concept of (a) Bill of
Rights, (b) Constitution, (c) due
process of law, (d) The Social
Contract

Under the U. S5, Constitution the
relationship between the central
and state govermment could BEST
be described as (a) complete
dominance by the latter, (b) a
50/5C share of power, (c) defined
authority of the state and federal
governments, (d) state autonomy
within the federal union

Identify the follcwing and show
thelr significance in the States
Rights issue: (a) Hartford Con-
vention, (b) Virginia and Kentucky
Resolutions, {c) Nullification
Crisis of 1832

LEVEL III

Uszually explains, justifics,
interprets, cor predicts
(thesry...sbstract)

In its practical application the
statement: "Man delegates
authority to a government main-
taining the right to take it
back if the government abuses it"
means (a) all revolutions are
legal, (b) people have the right
to riot, (c) revolution is legal
only if it is successful, {d) man
never has the right to rebel
against his govermment

Which of the following are examples
of Federalism, (a) executive branch,
(b) national guard, (c) War on Pov-
erty, (d) State Department

Using your text to look at the Con-
stitution, in a well developed
essay explain the relationship be-
tween States Rights and (a) the
elastic clause, (b) amendment ten

1Cq
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UNIT II

ECONOMIC AND SOCTAL CHANGE

FROM 1877 TO 1920
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UNIT II ECONOMIC AND SOCIAL CHANGE FROM 1877 TO 1920

OVERVIEW

Although this period is, by title, confined to the post-1877 period, many of the soc®:l and economic
happenings are traced from 1865. Industrialization and urbanization, for example, cannot be treated as
phenomena beginning with the arbitrary date 1877. The social and economic events of this period involve

a2 tremendous mass of material and we have been forced to be somewhat selective. It was the opinion of
the committee that the material could best be understood if treated topically rather than chronologically.

COMMENTARY TO THE TEACHER

We have selected eight concepts that we feel particularly appropriate and have related understandings and
subject matter to them. The included situations are, of course, examples and we do not propose that we
have selected an ideal list of student activities which should be adhered to by every teacher. It is
hoped that they might be considered and a number of them found useful in your teaching situation. As
each learning experience and situation is related to a concept, it is further hoped that these will be
related to contemporary situstions in American life. Political developments of the period are lightly
treated and often ignored as they are covered in Unit III.




UNIT OUTLINE

ECONOMIC AND SOCIAL CHANGE FRoM 1877 TO 1920

I. Bconomic Progress of the Reunited Nation

A. The rise of big business
B. Bettlement of the late frontier
C. An era of agrarian unrest

2 . The growth of organized lasbor

Ly. IT. Social Movement and Problems

A. The exploitation and conservation of human resources

B. Urban growth and problems

€. The tide of immigration

D. Changes in the scientific, social,and cultural landscapes

rd
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gh- UNIT II

ECONOMIC AND SOCTAL CHANGE FROM 1877 TO 1920

CCNCEPTS

UNDERSTANDINGS

T. Jome zcographiz factors are obstacles
which must he overcome by man; others
are assets to material progress.

IT. Unaven distribution of natural re-
sourcas makes interdependence and
trade boetwecn societles inevitable.

IIT. 1u all societiex wealth is distribu-
ted unequally.

1(8

The pionrer farmcrs on the Great Pls
a new environment,

The cattle frontier produced new anc

America's mineral wealth provided a
growth from 1877 to 1920,

Geographic factors influenced the g

As the pioneer farmer became a mech
dependent on other regione of tha ¢

The geographic separation of mineral
centers created a demand for transp

The grazing lands of the trans-Miss:
packing centers of Chicago, Omaha,
as a meat producing complex.

The zrowth of big business resulted ok

Farmers in the post-Civil War period
rate discrimination, rising interest
world market.

Residential sections of urban arcas
ot wealth.



AND SOCIAL CHANGE WROM 1877 TO 1920

NGS . UNDERSTANDINGS
t Pls ooare obstacles 1. The pioncer farmcrs on the Great Plain:z adapted to the Jdemand . ot
"§&& by man; others a new environment.

Y. progress.
2. The cattle frontier produced new and sudden wealth.

d and
\d a 3. America's mineral wealth provided a baziz for the rapid industrial
) growth from 1877 to 1920.
e g L. Geographic factors influenced the growth of cities.
ne cha " natural re- 1. As the pioneer farmer became a mechanizod farmer, he L<came more
P «ndence and dependcnt on other regiong of the country.
i s inevitable.
o ral 2. The geographic separation of mireral deposits Irom inluztrial
;nsp centers created a demand for transportatios anl! comriaization.
£ oo 3. The grazing lands of the tranas-Missiosippl West and the mont
1a-' packing centers of Chicago, Omaha, and St. Paul wsre interieps (oot
! as a meat producing complex.
ted th iz distritu-~ L. The growth of big business resulted in a steator incquity of wenlry .
riod 2. FParmers in the post-Civil War period faced falling prices, freight-
,;esf rate discrimination, rising interest rates, and competition in the
C world market.
eas 3. Residential sections of urban areas reflected uneven distribution

of wealth.
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STUDENT LEARNING EXPERIENCES

Present the struggles of the pioneer and his new environment from My Antonia by Wi

the Earth by 0. E. Rolvaag.

Prepare frontier newspapers, including headlines, fashions, society, and advertisi

mining, farming, and military centers, such as Virginia City, Bismarck, Denver, and
tie reasons for the growth of Bismarck and Denver and the disappearance of Virginia
Develop problems a Wisconsin farmer would have when he moved to the frontier envirc
Plains during the 1880's.

Using maps, charts, and oral or written reports, analyze the cattle drive: its rea
disappearance, and effect on the cattle industry.

Prepare » map showing obstacles and assets to settlement in America such as rainfal
deposits, and transportation lines.

Study migrations of the Negroes to the West. Report on the reasons for going, the
way of life, and the contributions the Negroes made in the West. (Materials - Page
American Negro by Logan and Cohen.)

Trace the growth of transportation lines comparing it to the location of mineral de
Collect information on the meat packing industry to determine the reasons for the 1
Determine the degree of dependence of the mechanized farmer on the urban complex an
liabilities of this dependence.

Using How the Other Half Lives by Jacob Riis and The Big Change by F. L. Allen, arr
living standards in the 19th century America. After a small group presents the ext
century justifications for them, discuss the human velues involved in arriving at a
rich-poor situation can be described as good or bad. If the class decides the sit
them preparc alternative social structures allowing them to decide who is to implern
if it is necessary to eliminate the very poor. If the class decides the situation
them prepare some methods to maintain the status quo and allow them to decide who i
status quo and if it is necessary to have a poor element in society. In both insta]
some are poor.

From an analysis of How the Other Half Lives and the short story "Under the Lion’s
CGarland, contrast urban and rural poverty.

Trace the careers of men such asg Jim Fisk, Jay Gould, Andrew Carnegie, or J. P. Mo
feelings toward the methods they employed to create wealth. Determine whether the
negative influences on society.

After examining models of upper class residences and slum dwellings, examine the oc
education, nationality, mobility, length of U. 5. residency, religion, race, and awj
problems.

110




STUDENT LEARNING EXPERIENCES

gles of the pioneer and his new environment from My Antonia by Willa Cather or Giants in
. Rolvaag.

newspapers, including headlines, fashions, society, and advertising, for cities which are
and military centers, such as Virginia City, Bismarck, Denver, and Fort Laramie. Analyze
he growth of Bismarck and Denver and the disappearance of Virginia City and Fort Laramie.
a ggsconsin farmer would have when he moved to the frontier enviromment of the Great
18801s.

3, and oral or written reports, analyze the cattle drive: its reason for existence,

d effect on the cattle industry.

wing obstacles and assets to settlement in America such as rainfall, topography, mineral
sportation lines.

of the Negroes to the West. Report on the reasons for going, the effect on the Negro's
the contributions the Negroes made in the West. (Materials - Pages 140-142 in The

- Logan and Cohen.)

of transportation lines comparing it to the location of mineral deposits.

oh oh the meat packing industry to determine the reasons for the locations of the plants.
ree of dependence of the mechanized farmer on the urban complex and the assets and

is dependence.

er Half Livegs by Jacob Riis and The Big Change by F. L. Allen, arrive at the extremes of
in the 19th century America. After a small group presents the extremes and the 1Sth
tions for them, discuss the humen values involved in arriving at a position where the
on can be described as good or bad. If the class decides the situation is bad, have
Ernative social structures allowing them to decide who is to implement these changes and
to eliminate the very poor. If the class decides the situastion is good, then have
methods to maintain the status quo and allow Them to decide who is to poiice this
it is necessary to have a poor element in society. In both instances, determine why

of How the Other Half Lives and the short story "Under the Lion's Paw" by Hamlin

urban and rural poverty.
s of men such as Jim Fisk, Jay Gould, Andrew Carnegie, or J. P. Morgan to analyze their
he methods they employed to create wealth. Determine whether they were positive or

es on society.
lodels of upper class resgidences and slum dwellings, o¢xamine the occupants according to:
tality, mobility, length of U. S. residency, religion, race, and awareness of sociaml

11
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UNIT II ECONOMIC AND SOCIAL CHAIIGE FROM 1877 TO 1920

CONCEPTS

UNDERSTAND INGS

I1T. In all societies wealth is distribu-
ted unequally. {continued)

IV, Differences in economic ideology and
distributlion of wealth lead to con-
flicts within society.

The farmer reacted to economic abuseq

Businessmen used “Social Darwinism’
concentration.

The labor movement organized to reprg
his conflict with big business.

The control of money and credit gave
many businesses and reduced competiti

Violence marked many lsbor-menagement

112
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UNDERSTAND INGS

n is distribu-
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3.

The farmer reacted to economic abuses directed st him.

Businessmen used "Social Darwinism" to justify industrial
concentragtion.

The labor movement organized to represent the working man in
his conflict with big business,

The control of money and credit gave individuals power over
meny businesses and reduced competition.

Violence marked many labor-management differences.

V(2
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STUDENT LEARNING EXPERTENCES
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Create two fictitious city dwellers, a business man and a day laborer, s
ineluding such things as residence, income, attitudes. Explain the reasg
Compare the marketing procedures of the businessman and the farmer.

As a stockholder of the Erie Railroad, attack or defend the fact that in
stock dividend at the same time it cut trainmen's wages. Discover the e
the nation's wealth before 1920. Contrast the more successful Negroes w
(MMaterials - Pages 170~172 in The American Negro by Logan and Cohen, pagd
Equality in the Twentieth Century by Ames.)
Investigate the factors which affect a farmer's chances of profit to detd
change these factors and (2) the farmer's ability to use the same method
wage increases.

After r=ading "A Deal in Wheat" by Frank Norris, discuss the distributioj
production, the farmer's awareness of the forces against him, and the deg
actual crop production and wealth distribution.

Analyze the farmer's problems in terms of production and marketing costs

different abuses to these categories and to report on solutions considers a
From the viewpoint of the factory owner, justify the concentration of we: vi
Prepare a chart depicting tiie organization in different business organizji c
From the viewpoint of the laborer, justify the need for lasbor organizati vi

Collect 2 set of quotetions from anti~labor advocates and evaluate wheths
to organize or the possible misuse of power, or both.
Prepare an organizatlional chart of different lsbor groups.
Analyze the relative merits of competition and monopoly and determine hoy
general welfare of the nation.

Using at least three instances of violence in lsbor-management negotiati
type of situstion which is liable to lead to violence and decide how thi
Compare techniques used in the lebor movement and in the civil rights mo
Look at the increase in money and population during the period. At the
wheat. Determine whether the increase in the money supply increased the}§
Investigete the labor movement before 1920 to discover its value to the 1

and 142 in The American Negro by Logen and Cohen. ) N |

et
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STUDENT LEARNING EXPERIENCES

r, aeoc fictitious city dwellers, a business man and & day laborer, and compare and contrast their lives
reas@il such things as residence, income, attitudes. Explain the reasons for differences and similarities.
he marketing procedures of the businessman and the farmer.
-tholder of the Erie Railroad, attack or defend the fact that in 1877 the Erie Railroad declared a
he e -idend at the same time it cut trainmen's wages. Discover the extent to which the Negro shared in
eS Wil n's wealth before 1920. Contrast the more successful Negroes with the Negro slum dwellers.

pagy s - Pages 170-172 in The American Negro by Logan and Cohen, pages 21-22 in The Negro Struggle for
in the Twentieth Century by Ames.)
- det@l te the factors which affect a farmer's chances of profit to determine (1) the farmer's ability to
thod .ese factors and (2) the farmer's ability to use the same methods as the industrial worker to obtain
2a8es.

utio ding "A Deal in Wheat" by Frank Norris, discuss the distribution of wealth resulting from wheat
e defln, the farmer's awareness of the forces against him, and the degree to which speculation affects
‘op production and wealth distribution.

t in

he farmer's problems in terms of production and marketing costs and selling price in order to relate
abuses to these categories and to report on solutions considered by farmers.
viewpoint of the factory owner, justify the concentration of wealth end power.
b chart depicting the organization in different business organizations.
Lzati viewpoint of the lsborer, justify the need for labor organization by exeminin. events of this period.
heths set of quotations from anti-labor advocetes and evaluate whether they attacked the right of labor
ze or the possible misuse of power, or both.
bn organizational chart of different labor groups.
he relative merits of competition and mohopoly and determine how each can be concerned with the
telfare of the nation.
1atis least three instances of violence in lebor-management negotiations of this period, determine the
- thi ituation which is lisble to lead to violence and decide how this could be avoided.
£ mo echniques used in the lebor movement and in the civil rights movement.
the he increase in money and population during the period. At the same time look at the price of
the il ctermine whether the increase in the money supply increased the price of wheat.
the Jte the labor movement before 1920 to discover its value to the Negro. (Materials - Pages 122,
n The American Negro by Logan and Cohen. )
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UNIT I1 ECONCMIC AND SOCIAL CHANGE FROM 1877 TO 1920

CONCEPTS

Tt has been typical of society for
one segment to relegate another to
a less prestigious social position.

The move to restrict immigi
85 various groups became cq
increasing numbers of immig

The plight of the Indian bd
technology increased.

A shift of influence in godg
growing concentration of we
industrialists.

A new social class structud
wealth in the hands of a fd
industrial centers resulted
structure,

The American Negro was subj
forms as disenfranchisement]
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ECONOMIC AND SOCTAL CHANGE FROM 1877 To 1920

PTS

UNDERSTANDINGS

n typical of scciety for
t to relegate another to
stigious social position.

The move to restrict immigration began gradually, but increased
as various groups became concerned with ethnic origins and
increasing numbers of immigrants.

The plight of the Indian became more desperate as population and
technology increased,

A shift of influence in socisl class structure emerged with the
growing concentration of wealth in the hands of & few
industrialists.,

A new social class structure emerged with the concentration of
wealth in the hands of a few, The concentration of wealth in
industrial centers resulted in a more widely separated class
structure.

The American Negro was subject to organized repression in such
forms as disenfranchisement, segregation, and discrimination.
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STUDENT LEARNING EXPERTENCES

1. 7'Ising the statistical tables in th. Appendix of The Adventures of the i
justify the concern over immigration in thz 1880-1910 period and deters

2. Evaluate the words of Emma Lazarus at the base of the Statue of Libert
immigrant and an established American worker.

3. Support or reject the idea that immigration to American should be unre

4., Dramatize Jurgis' hiring from chapter 3 of The Jungle by Upton Sinclai
from a prior discussion of Job hunting practices.

5. After reading Winston Churchill's Coniston and Frank Norris' Octopus,
political effects of railroad domination on state governments. ‘

6. Explain how an opponent of social reform could use the ideas of Herber

7. Determine the effect of the Supreme Court case of Plessy vs. Ferguson
other social opportunities.

8. Through discussion prepare a list of urban problems and possible solut
priorities for implementation.

9. fonsider problems of a Polish immigrant to Wisconsin in 1900 to evalua
which would change the most radically. List the obstacles he would ha

10. Examine a social history for the listing of the more important familie
Compare the families as to basic of wealth and basis of status.

1i. After reading pages 107-135 of The Melting Pot Mistake by Henry Pratt
the U, 8. is the melting pot of the world. Determine other societies

12. Organize a panel to discuss the Indian problem. Have the panel view s:
comparing his treatment todey with earlier periods in Americen history
Dishonor would be a good reference); map the reservations today, discu
standpoint of topography, climate, location and vegetation both then =&
Indians' failure to unite politically led to their downfall.

13. Study the methods used to destroy the civil rights of Negroes in the 84
consider the effects these methods had on the personality of individua
122-124, 127-130, 136-140 The American Negro by Logen and Cohen, pages
Handlin, pages 15-22, 35-41 in The Wegro Struggle for Equelity in the
67-76 in The Negro in Americe by Cuban, pages 96-99, 85-88 in The Negr:

14, Investigate the different practices used in the North to discriminate ¢
the class consider the effect of these practices on the s2lf image of
141-143, 157, 167-168, 170-171, in The American Negro by Logan and Cohg
This Was America by Handlin, pages 285-296 in Avenues to America's Pas

15. Investigate the Negro resistance to being relegated to second class ci
reporting to the class. Focus attention on the variety of methods useq
were being resisted. (Materials - Pages 130-136, 138, 140-14%2, 143-15
172-173 in The American Negro by Logan and Cohen, pages 77-107 in The }
96, 100-124 in The Negrc in American Life by Wade, pages 22-35 in The I
Twentieth Century by Ames.)
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STUDENT LEARNING EXPERIENCES

| B

the JEMtical tables in the Appendix of The Adventures of the American People by Graff and Krout,
leterjillcrn over immigration in the 1880-1910 period and determine the reasons for the increase.
ibert s of Emma Lazarus at the base of the Statue of Liberty from the viewpoint of a new
established American worker.

unre t the idea that immigration to American should be unrestricted.

icleif’ hiring from chapter 3 of The Jungle by Upton Sinclair and compare to criteria established
cussion of job hunting practices.
nston Churchill's Coniston and Frank Norris' Octopus, report on the portrayal of social and
3 of reilroad domination on state governments.

srberjiil@oponent of social reform could use the ideas of Herbert Spencer to justify his position.
1S0n fect of the Supreme Court case of Plessy vs. Ferguson (1896) on not only civil rights but
brtunities.

solut on prepare & list of urban problems and possible solutions. Decide on a system of
nplementation.

raluafll: of 2 Polish immigrant to Wisconsin in 1900 to evaluate the elements in his environment
d ha me the most radically. List the obstacles he would have to overcome.

ilie history for the listing of the more important families in 1800. Do the same for 1890.
iies &5 to basis of weslth and basis of status.

att ses 107-135 of The Melting Pot Mistake by Henry Pratt Fairchild, evaluate the premise that
ies 1 melting pot of the world. Determine other societies which might make the same claim.

ew si to discuss the Indian problem. Have the panel view several aspects of the problem such as:
story catment today with earlier periods in American history (Helen Hunt Jackson'’s A Century of
lisculll: 2 good reference); map the reservations today, discussing their desirasbility from the
en & pography, climate, location end vegetation both then and nowj discuss the idea that the
to unite politically led to their downfall.

c used to destroy the civil rights of Negroes in the South. In reporting to the class
:cts these methods had on the personality of individual Negroes. (Materials - Pages
ages . 136-140 The American Negro by Logan and Cohen, pages 333-343 in This Was America by

the ;-22, 35-41 in The Negro Struggle for Equality in the Twentieth Century by Ames, pages
Negr{@ro in America by Cuban, pages 96-99, 85-88 in The Negro in American Life by Wade..

ate JER'ifferent practices used in the North to discriminate against Negroes. In reporting to

us,
P

he 354
ridus.

, of :r the effect of these practices on the self image of the Negro. (Materials - Pages

| Cohdll’-168, 170-171, in The American Negro by Logan and Cohen, pages 370-382, 490-497, in

. Pas by Hendlin, pages 285-296 in Avenues to America's Past by Bowes.)

'S oi .egro resistance to being relegated to second class citizenship. Use visual aides in

: used class., Focus attention on the variety of methods used and the different practices which
3.153Med. (Materials - Pages 130-136, 138, 1ho-1k2, 143-151, 156-157, 157-165, 166, 167-171,

The JE-erican Negro by Logan and Cohen, pages 77-107 in The Negro in America by Cuban, pages 88~

The e Negro in American Life by Wade, pages 22-35 in The Negro Struggle for Equality in the
- by Ames.)
10
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UNIT II ECONOMIC AND SOCIAL CHANGE FROM 1877 TO 1920
CONCEPTS UNDERSTAND INGS
VI. Historical leadership results 1. Economlc and social reformers after
from the interplay of events and union movement in response to indus
personalities,
2. Rapid industrialization created new
3. Environmental factors in frontier ai
difficult and encouraged negative fY
in certein groups.
VII. Economic systems have a marked 1. Mass production, increased wealth, 2

influence on & society's polit-
ical and social institutions.
Conversely, political and social
institutions influence economic
systems.

the U, S. with the means of ending

Under unrestricted capitalism there
servation of natural and human reso

The influx of people due to mining a
made possible the creation of new we

Because of periods of depression and|i
leaders for the public welfare, ther
regulation,

-




ECONOMIC AND SOCIAL CHANGE FROM 1877 TO 1920

UNDERSTAND INGS

Ll leadership results

interplay of events and
ties.

ystems have a marked
Bon a society's polit-

ocial institutions.

s political and social

ns influence economic

Economic and social reformers after the Civil War founded the trade
vnion movement in response to industrial, sbuses of workers.

Rapid industrialization created new leadership positions,
Environmental factors in frontier and city made law enforcement

difficult and encouraged negative forms of leadership to develop
in certein groups,

Mass production, increased wealth, and industrial strength provided
the U. S. with the means of ending much human drudgery and misery.

Under unrestricted capitalism there was little concern for the con-~
servation of natural and human resources.

The influx of people due to mining and agricultural activities
made possible the creation of new western states.

Because of periods of depression and lack of concern by business

leaders for the public welfare, there was a demand for government
regulation,
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STUDENT LEARWING EXPERIENCES

Prepare biographical sketches of Samuel Gompers and Terence Powderly, s
comparing their motives and successes.

Examine early manufacturers' periodicals to illustrate the reamction of
Beecher's statements to illustrate non-management reaction.

Trace Andrew Carnegie's career and discover how a penniless immigrant r
Relate Carnegie's career to the concept of Algerism.

Examine a lawless boomtown such as Deadwood, South Dakota to determine
and the length of the period of lawlessness and the reasons for its dec
Report on early gangs in American cities (1877-1915), including a descr
produced the lawlessness.

Describe the steps taken by the citizenry of Helena, Montana in the 187
Evaluate this code of behavior. '

Compare and contrast the law enforcement in the city and on the frontie
degrees of severity.

Examine the lawless era of Kansas and Missouri from 1870-1880 to deterr
New York City in the same manner. Compare and contrast the causes and &
agrarian society with that of a growing urban-industrial society.
Compare and contrast plans of Negro leaders Frederick Douglass, Booker
te improve the situation of the Negro people in America. (Materials -
American Negro by Logan and Cohen, pages 88-96, 108-116 in The Ne;ro in
85 in The Negro in America by Cuban, pages 22-35 in The Negro Struggle
Century by Ames.)

Discuss the contributions of specific industries to America's strength g
Report on the Malthusian principle of population. Determine the implics
general level of living if production and employment opportunities had
Examine data on the admission of states to the Union. Explain the reasd
Montana, and Wyoming gaining statehood later than states further west a
was a departure from usual procedure,

Report on J. P. Morgan's relations with President Theodore Roosevelt, e
could try to deal with the government as he could a rival business corpd
ment attitude toward business.

Explain the reasons why Cornelius Vanderbilt, the owner of the New York
statement such as, "The public be damned. If they want a railroad, let

Examine the Omnibus Bill of 1890 and decide why this departure from the
this time.

il



STUDENT LEARNING EXPERTENCES

tcal sketches of Samuel Gompers and Terence Powderly, stressing their union careers and

otives and successes. ‘ ‘

wfacturers' periodicals to illustrate the reaction of lsbor organizaetion and Henry Ward

:nts to illustrate non-management reaction.

egie’s career and discover how & penniless immigrant rose to wealth and sofial position.
career to the concept of Algerism.

; boomtown such as Deadwood, South Dakota to determine its leaders in the negative sense

" the period of lawlessness and the reasons for its decline.

‘angs in American cities (1877-1915), including a description of the conditions which
essness.

s taken by the citizenry of Helena, Montana in the 1870°'s and 1880's against criminals.

e of behavior. ‘

‘ast the law enforcement in the city and on the frontier from 1870-1900. Justify the

ty. ’

:55 era of Kansas and Missouri from 1870-1880 to determine the causes. Then examine

the same manner. Ceompare and contrast the causes and effects of lawlessness in & rural-
with that of a growing urban-industrial society.

ast plans of Negro leaders Frederick Douglass, Booker T. Washington, and W. E. B. DuBois
tuation of the Negro people in America. (Materials - Pages 147-150, 158-165 in The
Logan and Cohen, pages 88-96, 108-116 in The Negro in American Life by Wade, pages 77-
n Americe by Cuban, pages 22-35 in The Negro Struggle for Equality in the Twentieth

'ibutions of specific industries to America's strength and living standerd,

thusian principle of populetion. Determine the implications for the status of labor and
living if production and employment opportunities had not risen.

he admission of states to the Union. Explain the reason for North and South Dakota,

bing gaining statehood later than states further west and how the Omnibus Bill of 1890

‘rom usual procedure.

forgan's relations with President Theodore Roosevelt, expleining the reasons why Morgan
with the government zs he could a rivel business corporation. Show change in govern-
ard business,

: N owner of the New York Central Railroad, could make a

» "The public be damned. If they want a railroad, let them build it."

us Bill of 1890 and decide why this departure from the usual procedure was permitted at
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UNIT IT

ECONOMIC AND SQCIAL CHANGE FROM 1877 To 1920

CONCEFPTS

Vil.

VIII,

Economic systems have a marked
influence on a society's polit-
ical and social jnstitutions.
Conversely, political and social
institutions influence economic

systems. (continued)

Human experience is continuous
and interrelated; change is an
ever present factor in human

and social development.

1.
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IC AND SOCIAL CHANGE FROM 1877 TO 1920

UNDERSTANDINGS

ave a marked

ence economic
2d )

continuous
"hange is an

in human
ent.

Business changed organizational techniques in response to govern-
ment attempts to regulate it. : .

With the general improvement in living standards snd advances in
technology free public education became more accepted and more
wldespread.

In conjunction with rapid growth in education between 1870 and
1920 America experienced a wave of library construction and
expanded her contributions to the cultural arts.

In the era between the Civil War and World War I Americs bensme
& center of technological inmovation. Scientific achievement

was also marked during this period.

Urbanization was instrumental in causing many changes and inno-
vations in the living habits, mores, and amusements in the
decades at the turn of the century.

Ag America urbanized the powers of the press were greatly
expanded. The rapidly growing newspepers and periodicals had
congldersble impact on the attitudes and habits of U. 8.
citizens,
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STUDENT LEARNTNG FXPERIENCEL

7-

g
-

15,

Examine technological developments from 1877 to 1914, Compare these witl
Discover which period called for more skills from the general public., (C(
Using copy of the Shermen Act to construct z definition of the term "trud
a report to show how business evaded the Sherman Act. In your report ind
passed to curb this evasion. Then give a summary of other devices busing
tion and determine if this is done today. If so, show how modern compan
Examine materials tc discover what was taught in the schools from 1800-14
190, Give a report which describes the changes or work out a skit whicl
summary glve reasons for any changes you find in education.

Determine how many people and from what levels of society were being edud
19, constructing +the reasons for any changes you detect.

FRave a student go to the Madison Publie Library and research its history
then be presented to the class as an oral report. Be sure that the repo
creation of the library and the contribution of Andrew Carnegie.

Relate America's historical development to the literature of the late 19t
Determine what experiences the works of Mark Twain, Ambrose Bierce, and
Hlave a small group of students read The Devil's Dictionary by Ambrose Bi
represent the mood of the book. After presenting these to the class dis
bitterness and cynicism. Deseribe what Bierce found most objectionable i
Have the art teacher present a lecture on Mary Cassatt and Frederick Remi
of prints of their works). Discuss differences in the subject matter an
Describe Cassatt's style and subject choice. Describe Remington's. How
of glamour surrounding the American West? Whose work do you prefer?
Through oral reports and pictorial presentations describe surgical and d
these with the practices of 1920. Discuss the changes and comment on the
techniques. Also cite differences in the 1ife span of Americans that ca
Discuss why tooth extraction and surgery were considered last resorts in

Through the sound track recording of "The Music Man" do an analysis of sni

during the "Gay Nineties".
Prepare a report on the sources of family amusement at the turn of the cd
the saloon, baseball, the public park, ready-to-wear clothes, the band cd

automobile, and the county fair on American life. Describe the institutifi

period. Show how this concept has changed, if at all.
Imagine that you are a visitor to the 1893 Chicago World's Fair. Describ
ideas and inventions that you will see,

iz

ne

30
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STUDEI'T LEARNTNG EXPERIENCES

nological developments from 1877 to 1914. Compare these with developments from 1790-1860.

*h period called for more skills from the general public. Compare these two periocds with today.
" the Shermen Act to construct a definition of the term "trust", define a holding company. Give
show how business evaded the Sherman Act. In your report include a description of the law

rb this evasion. Thern give a summary of other devices business used to evade government regula-
srmine if this is done today. If so, show how modern companies do this.

‘rials tc discover what was taught in the schools from 1800-1860. Examine this same area in

a report which describes the changes or work out a skit which will show the changes. In your
reasons for any changes you find in education.

W many people and from what levels of society were being educated in 1800.

Do the same for
1cting the reasons for any changes you detect.

=t go to the Madison Public Library and research its history and development. Firdings should
=nted to the class as an oral report. Be sure that the report includes the background for the
the library and the contribution of Andrew Carnegie.
»a's historical development to the literature of the late 19th and pre-war 20th centuries.
.at experiences the works of Mark Twain, Ambrose Bierce, and Upton Sinclair were based on.
group of students read The Devil's Dictionary by Ambrose Bierce and select excerpts that
: mood of the book. After presenting these to the claszss discuss the subjects of Bierce's
nd cynicism. Describe what Bierce found most objectionable in human history. '
teacher present a lecture on Mary Cassatt and Frederick Remington (hopefully with a muber
their works). Discuss differences in the subject matter and style of their painting.
satt's style and subject choice. Describe Remington's. How did he contribute to the aura
urrounding the American West? Whose work do you prefer? Why?
g reports and pictorial presentations describe surgical and dental practices in 1830. Contrast
ne practices of 1920. Discuss the changes and comment on the creation of modern medical
Also cite differences in the life span of Americans that can be noted for this same period.
tooth extraction and surgery were considered last resorts in 1830.
sound track recording of "The Music Man" do an analysis of small town life in the Middle West
Jay Nineties'.
nort on the sources of family amusement at the turn of the century. Describe the influence of
W oaseball, the public park, ready-to-wear clothes, the band concert, the bicycle, the early
and the county fair on American 1life. Describe the institution of the barbershop during this
W how this concept has changed, if at all.

you are a visitor to the 1893 Chicago World's Fair. Describe some of the new and "far-out"
ventions that you will see.
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UNIT IT ECONOMIC AND SOCIAL CHANGE FROM 1877 TO 1920

CONCEPTS

Human experience is continuous
and interrelsted; change is an
ever present factor in human
and social development.
(continued)
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STUDENT LEARNING EXPERIENCES

9-

10,

11.

12,
13.

Compare the Gibson Girl to the housewife of 1870. Discuss differences
between them. Relate this to concepts of the "stylish" woman today as
Present oral biographies of leading American scientists and inventors
centuries. Demonstrate how these men helped to shape contemporary Ame
Show how social attitudes and national ambitions are reflected in the
of the new music styles introduced. {'"In the Shade of the 0ld Apple T
a Soldier", rag-time, etc.). Use these as discussion aids.

Discuss the impact of John Philip Souss and why America was so recepti
Through a history of the Wisconsin State Journal trace the development,
the information gained to Joseph Pulitzer, William Randolph Hearst, an
Journalism.




STUDENT LEARNTNG EXPERTIENCES

n Girl to the heusewife of 1870. Discuss differences in appearance which might be noted
.y asjiilllate this to concepts of the "stylish" woman today as opposed to the modern housewife.
OTS raphies of leading American scientists and inventors of the late 19th and early 20th
strate how these men helped to shape contemporary America.

ttitudes and national ambitions are reflected in the music of this era. Obtain records
styles introduced. ('In the Shade of the 0ld Apple Tree', "I Didn't Raise My Boy Tv Be
ime, etc.). Use these as discussion aids.

t of John Philip Sousa and why America was so receptive to his music.

mentl of the Wisconsin State Journal trace the development of the modern hewspaper. Relate
5, anfiillined to Joseph Pulitzer, William Randolph Hearst, and other leaders in 19th century

e 2 1




LANGUAGE ARTS CORRELATION

o

e

Approach

The eccnomic und social change from 1877 tc 1920 can be correla
effectively in the language arts area by reading ficticn of the
period, writing a research paper; speaking in round tabtle disg-
cussions, panel discussions, and symposiums; and participating
formal dehates.

Sources

1. Novels
Aldrich, Lantern in Her Hand
¥Dellamy, Looking Backward

Cather, My Antonia
*Crane, Maggie: A Girl of the Streets
Fgglostone Noosier SchooTmastor o
Ferbcer, Cimarron
“Guthric, The Big Sky (Houghton has edition for students)
*.Juackson, fentury of Dishcnor
Jackstn, Ramona
Laforge, Laughing Boy
Lane, Let the Hur:icane Roar
London, Call of the Wild
*Lord, The Good Years
*Neyhart, Giant of the Yards
*Nerris, The Octopus (A Deal in Wheat)
Richter, The Trees
*Riis, How the Other Half Lives
*Ruiveag, Giants in the Earth
Schaefer, Shane
*Sinclair, The Jungle
Steffenz, A Boy on Horsehsack
“Uteffone, The Shame of the Cities
Tarkington, Penrod
*Twain, The Gilded Age
Twain, Huckleberry Finn

Wyatt, Sun Eagle

130
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NGUAGE ARTS CORRELATION SKILLS TO BE CEVEIOPED
‘ 1. ©OSpeech skills
Rocial change from 1877 to 1920 can be correlated &. BSelect the problem
language arts ares by reading ficticn of the b. Sclect the appreach
rasearch paper; speaking in round table dis- C. Chcese a discuszion leader
scussions, and symposiumsj and participating in d. Doefine the preblem
2., Collect facts
f. Discuss collected data using logical
reasoning
£. Draw conclusions and evaluate
rn in Her Hand
ng Backward 2. Writing skills
onia &. Form thesis statement
A Girl of the Streets b. Limit purpose
sler Schoolmaster ¢. Develop library skills
on (1) Wote-taking and outlining
ig £ky (Houghton has edition for students) (?) lLocation of materials
}-y of Dishcnor (3) Construction of biblicgraphy
4 d. Organlic material
ing Bo: €. Learn expression skills
. [urricane Roar (1) wWord chaice
jf the Wild {2) Sentence gtructure
Years (3) Coherence
of the Yards (4) clarity
N topus (A Deal in Wheat) (5) Criginal apprcach
frees f. Mechanics
ither Half Lives (1) Punctuation
gk in the Rarth (2) Capitalization
Jungle 3. Reading skills

; on Horseback
shame of the Cities
' ‘rod
lod Age
' rry Finn
e

131

8.

Davelop proper rate for material
DBecome familiar with reference tools
Become familiar with referc-ce gource
Understand the overall idea '
Locate the main idea of a paragraph
Separate relevant from irrelevant
data

Understanding varying language
patterns of earlier historic

periods

Recognize propaganda techniques

s ng
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LANGUAGE ARTS CORRELATION

LANGUAGE ARTS CORRELATION

Sources (continued)

Short Stor:=zs 3.

Twain, "A rilot's Deeds", Life on the Mississippi
(Heritage of America, Heath)

Garlsnd, "Under the Lion's Paw", (Journeys Into
America, Heath)

Twain, "The Man that Corrupted Hadleyburg"

O'Rourke, "The Last Ride"

Journeys in American Literature

London, "Love of Life"

Aldrich, "Another Brought Gifts" L,

Williams, "Rural Life"

Stuart, "Split Cherry Tree"

Steffens, "A Miserable Merry Christmas"

holt, "T Heard from Heaven Today"

Bromfield, "My Ninety Acres"

Tamerz, "The Run for the Cherokee Strip"

Adverntures for Today

Kivlgaard, "Bnd of the Trail

Stuart, "The Wind Ble East"

Padjletord, "The Secret of Living"

Garland, "The River's Warning"

Student Activities

Poetry

Corbin, Richard, Poetr
Causley, "Cowboy Song
Lindsay, "The Flower-fed
Gerland, "Do You Fear t
Thayer, "Casey at the Ba
Sandburg, "All One Peop}
West, "Song of the Settij-rature

g- Life on the Mississippi
=ath )
's Paw", (Journeys Into

rupted Hadleyburg'
I

Non-fiction t Gifts"

Muller, "The Galveston T
Addems, "Forty Years of
of America, Heath
Carnegie, "The Gospel of
Americae

Ford, "My Life and Work'
Day, Life with Fath ke
Quick, "One Man‘*s Life" )
LaFollette, "Autobiograg

se"

2rry Christmas"
°n Today"
"herokee Strip"

~ail"
R.st"

f Living"
ning"

Vanguard 1.

Holt, "The Wuthless Day"
Dobie, "The Rider of Lama Egcondido"

Arnold, Blood Brothers, Duell

Ferris. The Brave and the Fair, Winston

Harte, The Luck of Roaring Camp and Other Tales

0. Henry, The Best Short Stories of Q. Henry 2,
Stuart, Hie to the Hunters, McGraw

Stuart, The Thread that Runs 30 True, McGraw

fot
G
&

From novels about the pe
thogse for student resdi
Students reading the san
panel discussion to exp
purpose and the value of
period. Encourage the s
passages to be read ors
With the cooperation of
students select a topic
& research paper based ©
class stress can be pla

skills, writing skills, §
while historical contentf
With the cooperation of §
average students select
zation, urbanization, friees
and write a comparison o}
1877 to 1920 and today.

1 Escondido”

Duell

e Fair, Winston

ng Camp and QOther Tales
Stories of Q. Henry

'z, McGraw

Kung S0 True, McGraw

3.

Poetry

Corbin, Richard, Poetgx I, Macmillan
Causley, "Cowboy Song

Lindsay, "The Flower-fed Buffaloes"
Garland, "Do You Fear the Wind?"
Thayer, "Casey at the Bat"

Sandburg, "All One People”

West, "Song of the Settlers"

Non-fiction

Muller, "The Galveston Tidal Wave", Macmillan
Addams, "Forty Years of Hull House", The Heritage
of America, Heath

Carnegie, "The Gospel of Wealth", The Heritage of
America

Ford, "My Life and Work", The Heritege of America
Day, Life with Father, Knopf

Quick, "One Man's Life", The Heritage of America
LaFollette, "Autobiography", The Heritage of America

Student Activities

l.

From novels about the period from 1877 to 1920, select
those for student reading according to reading levels.
Students reading the same novel can hold & syuposium or
panel discussion to explain and evaluate the author's
purpose and the value of the novel to a study of the
period. Encourage the selection of particularly effective
passages to be read orally.

With the cooperation of the history teacher, have better
students select a topic for independent study and write
& research paper based on the results. In English

class stress can be placed on attaining library

skills, writing skills, and organizational gkills

while historical content can be stressed in higtory.
With the cooperation of the history teacher, have
average students select a topic such as labor organi-
zation, urbanization, frontier, business, education

ard write a comparison of conditions existing between
1877 tu 1920 and today.
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LANGUAGE ARTS CORRELATION

3.

d. Life on the Mississippi

2ath)
's Paw", (Journeys Tnto

rupted Hadleyburg"
'

srature

t Gifts" L,
2e"

arry Christmas"
>n Today"

-es"

"herokee Strip"

il

w3t

f Living"
ning"

Poetry

Corbin, Richard, Poetry I, Macmillan
Causley, "Cowboy Song

Lindsay, "The Flower-fed Buffaloes"
Garland, "Do You Fear the Wind?"
Thayer, "Casey at the Bat"

Sandburg, "All One People™

West, "Song of the Settlers”

Non=-fiction
Muller, "The Galveston Tidal Wave", Macmillan

Addams, "Forty Years of Hull House s The Heritage
of America, Heath
Carnegie, "The Gospel of Wealth", The Heritage of
America

Ford, "My Life and Work", The Heritage of America
Dey, Life with Wather Knopf
Quick, "One Man's Life”, The Heritage of America

LaFollette, "Autobiography™, The Heritage of America

Student Activities

1.

Escondido”

Duell
.e Fair, Winston
ng Camp and Other Tales

Stories of Q. Henry 2.

2y McGraw
ung So True, McGraw

From novels about the period from 1877 to 1920, select
those for student reading according to reading jevels.
Students reading the seame novel can hold a sywposium or
panel discussion to explain and evaluate the author's
purpose and the value of the novel to a study of the
period. Encourage the selection of particularly effective
passages to be read orally.

With the cooperation of the history teacher, have better
students select a topic for independent study and write
& research paper based on the results. In English

class stress can be placed on attaining library

skills, writing skills, and organizational skills

while historical content can be stressed in history.
With the cooperation of the history teacher, have
average students select a topic such as labor organi-
zation, urbanization, frontier, business, education

ard write a comparison of conditions existing between
1877 tv 1920 and today.
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DEPTH OPPORTUNITIES

The teacher and students may, hy mutual agreement, select a prohlem {¢c b
get higher prices for his products in the period 1865-19207 Students sh
coneepts snd goneralizations as possible. This may be done cither thro

aritben activity. Some cxamples would include: demand, market demand,

supply, law of supply, market, market price, excess demand, and cxcess s
Depth Opportunities, Unit I.)

Dividc the class into six small groups for the purpose of conducting sma
is ko be assigned for research one of the six suggested topics in order

Wast as one of the Important influences in shaping American character an
« influence on transportation,

» influence on agriculture.

. political influence.

. characteristics fostered by the West.

» economic opportunities.

» literature and art.

A\ FLO =

The thesis concerning the influence of the frontier on American nationa
Turner, has heen seen differently by many obse¢rvers. Provide an opport
which comes closest to historical fact and to give reasons for their chol

"The existence of an area of free land, its continuous recession, an
settlement westward explain American development.”

"The true point of view in the history of this nation is not the Atl
Great West."

Frederick J.

"The frontier hypothesis represents the most attractive single expla
trends of American history." Frederick L.

"Only by a study of kthe origins and growth of American capitalism an
insight into nature and complexity ol the problems confronting us t
submit that perhaps the chief reasun for the absence of this proper
futile hunt for a unique Americen spirit‘ which Frederick J. Turne
in which he involved most of America's hisgtorical scholars frem tha

"In what it proposes, the frontier hypothesis needs painstaking revi
mention; the theory today disqualifies itself as an adeguate guide

v George Wilso]
134




port
r cho,

n, an

e Atl

ck J.

e xpls
ck L,

ot It
us 4
roper
Turne
n tha

revi
1ide
Vilsorq

DEPTH OPPORTUNITIES

.udents may, hy mutual agrecment, select a problem {o be analyzed, e.g., How could the farmer
for his products in the pcriod 1865-19207 Students should include as many of the economic
'alizations as possible. This may be done cither through small group discussion or thr

Some cxamples would include: demand, market dcmand, law of demand, supply, market

ply, markeg, market price, excess demand, and cxcess supply. {(Review Overview to
s, Unit I,

nto six small groups for the purpose of conducting small group discussion. Each groug

for re¢search one of the six suggested topics in order to understand better the role of the
important influences in shaping American character and life. Suggested copics ared

on transportation.

on agriculture,

influence.

stics fostered by the West.

bpportunities.

e and art.,

iing the influence of the frontier on American national traits, advanced by Frederick J.
2en differently by many observers. Provide an opportunity for students to analyze the one
et to historical fact and to give ressons for their cholces.

of an area of free land, its continuous recession, and the advance of American
'stward ecxplain American development."

't of view in the history of this nation is not the Atlantic Coac 3 it is the

Frederick J. Turner

nypothesis represents the most attractive -ingle explanation of the distinctive
rican history." “rederick L. Paxson

i Iy of the origins and growth of American capitalism and imperialism can we: ohltain
nature and complexity of the problems confronting us today And I am prepared to
arhaps the chief reason for the absence of this proper understanding wag the
or a unique American spirit’ which Frederick J. Turaer began forty yecars ago and
avolved most of America‘s historical gcholars frem that time until now."

oposes, the frontier hypothesis needs painsteking revision. By what it fails to
theory todey disqualifies itself as an adeguate guide toc American development."
George Wilson Pierson

135




Wi aEm =B

|
I
|
[
|
1
E

R N EE eEw S

DEPTH OPPORTUNITIES

Each student should write a short paper in which be draws comparisons between how
its basic resources in order to solve the economic problem, or tries to satisfy
resource through the private enterprise system {capitalism) to:
1. a system where the people elect a goverrment to make the principal econon
{democratic and mixed society)
2, a totalitarian system where the important economic decisions are made by
through arbitrary authority (communist or fascist-type economy)

Topics for possible comparison include: the bLasic foundations, the reliance upon
government and the degree of planning. Examples of suggested responsess private
profit motivations, economic freedoms.

Iii order to understand the nature of capital and its formation, students should b
the following and to explan how it plays an important role in increasing the capif
cconomy. This depth opportunity may be developed through committees, individual d
: 1. S8aving banks ‘
2., Commerciel banks ' '
3. 8tock exchange

In order to understand the relationship of supply and demand, the market mechanien
ment in our economy, the student should attempt an explanation of why agriculture'
employment declined in the period 1860-191k, while those of manufacturing increassd

In order to understand the forces involved in the growth of size and influence of
tions, each student should attempt to determine the factors which motivated Andrev
steel industrialists to begin acquiring other phases of steel production such as n
and railroads. The student should show the relationship of this development to mo

The business leaders, financiers of the latter part of the 19th century, have bee
barons” and praised as “pioneers of industrialism”. The student should read a bic
following suggested busir.ess leaders and be prepared to relate to the class whethe
merits praise or criticism, or both:
l. John D. Rockefeller Jay Gould

s+ Cornelius Vanderbilt Philip Armour

« Andrew Carnegie James Fisk

« J.P. Morgan Daniel Drew

. E.H. Hammon . Henry C. Frick

. James J. Hill Jay Cooke
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DEPTH OPPORTUNITIES

Jrite a short paper in which ho draws comparisons between how the American economy utilizes
:n order to coive tha economic problem, or tries to satisfy unlimited wants with limited
- private enterprise system (capitalism) to:
ere the people elect a government to make the principai economic decisions
and mixed society)
1an system where the important economic decisions are made by a small group
itrary authority (communist or fascist-type economy)

:omparison include: the basic foundations, the reliance upon markets, and the role of
cgrée of planning. Examples of suggested responses: private property, competition,
‘conomic freedoms.,

nd the nature of capital and its formation, students should be asked to select one of
explan how it plays an importent role in increasing the cepital goods in the American
opportunity may be developed through committees, individual assignment, or role playing.
s .

vanks
1ge

d the relationship of supply and demand, the market mechanism, and the role of govern-
the student should attempt an explanation of why agriculture's shares of output and
in the period 1860-1914, while those of menufacturing increased.

nd the forces involved in the growth of gize and influence of large business combina-
should attempt to determine the factors which motivated Andrew Carnegie and other

to begin acquiring other phases of gteel production such as mines, shipping lines,
student should show the relationship of this development to monopolistic practices.

» financiers of the latter part of the 19th century, have been criticized as "robber
25 "pioneers of industrialism", The student should read a biography of one of the
business leaders and be prepared to relate to the class whether or not the leader
clicism, or both:

Jay Gould

Philip Armour

James Fisk

Daniel Drew

Henry C. Frick

Jay Cooke
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DEPTH OPPORTUNITIES

The student should write a short paper in which they refute or defend o
1. The intellectual and artistic life of the so-called "Gilded Ag
that our American civilization has yet seen.
2. The city was the genesis of modern American life and culture,
3. 0ld patterns and traditions in home, church, and school were a
thus Lringing serious gocial and psychological problems.

In order that the students might better understand the nature of indusdy
the 19th century, the following depth opportunity is suggested. Divide
the positicn of lahor and management in the four principal industrial d
Strike of 1877; Haymarket Affair, 1877; Homestead Steel Strike, 1892; T
of labor and management are presented relative to each conflict, care s

these points: cause, company and area involved, nature of the conflict
the outcome.

As o means of tying the past to the present, the student should draw cqg
following pairs: craft union and industrial union; individual bargaini
shop aod open shop; union shop and "right to work" laws; a strike and s
membership non-discrimination and de facto union policies of discrimina



DEPTH OPPORTUNITIES

Ld write a short paper in which they refute or defend one of the following conclusions:
:llectual and artistic life of the so-called "Gilded Age" was among the richest

- American civilization has yet seen.

r was the genesis of modern American life and culture.

-erns and traditions in home, church, and school were altered by r3pid industrialization,
J-nging serious social and psychological problems.

» students might better understand the nature of industrial conflict in the latter part of
, the following depth opportunity is suggested. Divide the class into committees to represent
-abor and management in the four principal industrial conflicts of the period: Railroad

laymarket Affair, 1877; Homestead Steel Strike, 1892; Pullman Strike, 1894, As the position
igement are presented relative to each conflict, care should be taken that the students cover
wuse, company and area involved, nature of the conflict, role of government, how terminated,

ing the past to the present, the student should draw comparisons and contrasts between the

craft union and industrial union; individual bargaining and collective bargaining; closed
p; union shop and "right to work" laws; a strike and a lockout; official union policies of
scrimination and de facto union poliecies of diserimination.
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_INSTRUCTTONAL MATFRIALS

1. Supplementary Reeding (General)

Addams, Jene, Twenty Years at Hull House
Arnof, Dorothy, Reading in Amerlcan History

Baker, Rachel, Americe's First Trained Nurse, Linda Richards

Fwen, David, Panorama of American Popular Music

Edwards, Cecil, Horace Mann: Sower of Learning

Foster, Genevieve, Theordore Roosevelt

Ganley, Albert, Thc Progre 8ive Movement

Hogner, Doxothy, Conservation in America

Hornung, Clarence, Wheels Across Americe: A Pictorial
Cavalcade Tllustrating the Early Development of Vehicular

Supplementary

Adams, Dynamite:
America
Bruce, Robert V.,
Dulles, Lsbor in
Harris, Herbert,
Lens, Sidney, Wor
Neyhart, Louise,
Orth, Samuel, Arm
Paradis, Adrian A
the American Lal

Transportation
Jogan, Thorvald, The Century of the Surgeon
Judson, Clara, Mr. Justice Holmes
Keepnews, Carrin, Pictorial History of Jazz
lord, Walter, The Good Years
Meigs, Cornelia, Invincible Louise
Noble, Lris, Joseph Pulitzar, Front Page Pioneer
Norman, Cbarlic(s, John Muir, Father of Gur National Varks
Northr, Sterling, Young Thomas Edison
Place, Marian, Gifferd Tinchot: The Man Who Saved Forests
Riis, Jacob, How the Other Half Lives
Reynolids, Quentin, Wright Brothers, Pioneers in American
Reck, Pranklin, Romance ol American Transpecrtation
Rittenhouse, Mlgnon, Amazing Wellie Bly
Simon, Charlie, Lay of the New W_Land
Sweet, Wllllam, The Story of Relzglon in America

Supplementary Keading (Immigration)

Handlin, Uscar, The ggrooted

Higheam, John, Strangers in the Land:
Nativism 1860-1925

Pupin, Michacl, From Immigrant fo Inventor

Shippcn, Karherine, Tassage te Amoriea:  The Stery of the
Great Migrations

Patternz cf American

140

Shippen, Katherin
Organized Labor

Supplementary

Allen, Fredrick L
Allen, Fredrick L
Burlingame, Rognr
Carncgin, Androw,
Cochrane, Thomas |
DeKruif, Paul, Se
Dutton, William, /
Hendrik, Burton, f{
Holbrook, Steward
Holbrook, Stewart
Josephson, Matthed

McCready and Sage
Shkippen, Katherin

of Steel

Supplementary

Clark, James, Edud
Cremin, L.A., Pub
Eggleston, Hdward,
Johnson, Clifton,
Marshall, Robert,
Raney, william, Wi

144
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Supplementary Reading (Labor)

Adems, Dynamite:
America
Bruce, Robert V., 1877, The Year of Violence
Dulles, Lebor in America
Harris, Herbert, American Iabor
Iens, Sidney, Working Men .
Neyhart, Louise, Giant of the Yards
Orth, Samuel, Armies of Lsbor
Paradis, Adrian A,, Lebor in Action:
the American Lebor Movement

The Btory of Clsss Violence in

The Story of

hering

Labor BLY of the Surgeon

: Holmes

L History of Jazz
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r, Front Page Pioneer

+ Fathar of Qur National Parks

mas Edison

Ji.hot: The Man Who Saved Forests
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Brothers, Pioneers in American
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ick L
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Omas |
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1t they

Sage
1erin

Amarican Transportation
ng Nellie Bly

New Land

of Religion in America

(Immigration)

24

tary the Land:

Patterns of American

- Edug
- Pub
ward |
ton,
ert,
m, Wi

rant to Inventor
_ te Amorica:  The Stery of the

Shippen, Katherine, The Union Cause:
Organized Labor in America

The Growth of

Supplementary Reading (Big Business)

Allen, Fredrick L., The Great Tierpont Morgan

Allen, Fredrick L., The Lords of Creation

Burlingame, Rognr, Machincs that Builf America

Carnegir, Andruw, The Autobiography ol Androw Carnegae

Cochrane, Thomas (., Rallroad Lraders 1845-1890

DeKruif, Paul, Seven Iron Men

Dutton, William, Adventure in Big Business

Hendrik, Burton, Age of Big Businesc

Holbrook, Steward, The Age of Moguls

Holbrook, Stewart, ftory of American Reilroads

Josephson, Matthew, The Robber Darons

McCready and Sage, Railroads in tke Deys of Steam

Shippen, Katherine, Andrew Carnegie and the Age
of Steel

Supplementary Reading {Education)

Clark, James, Education in Wisconsin

Cremin, L.A., Public Schools in Our Democracy
Eggleston, Edward, The Hoosier Schoolmastor
Johnson, Clifton, 01d Time Schools and School Books
Mershall, Robert, The Story of Our Public Schools
Raney, William, Wisconsin - A Story of Progress
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INSTRUCTTONAL MATERTAT

Supplementary Reading (Frontier)

Altsheler, Joasph, Horsemen of the Plains

American Heritsge, Overland Stage, June 1957 issue

Rillington, Ray, Westward Expansion

Climens, Sanuael, Roughing Tt

Custap, Bli- auPth, Bonks and Saddles, or Life i:n
Dakota with General Custer

DLLk. :Vftlbt Sovd House Frontier

[:ohe. , Lpnghnrns

F:den 1na¢g, Wind Blows Free

Garzt, Yoris, Crazy Horge:, Great Warrior of the Plains

“ars%, Doriz, Custer, Fighter of the Flains

Cendron, Val, Powder and Hides

Growdy, UQurge, Young DBuffalo Bill

Hall -Que:st, Olga, Wyatt Earp

Herman, William, Missouri River-Roy

Honronk, Otewart, Wild Rill Hickok Tames the West
Kjelgaard, Jameos, Hi Jolly

lLake, Stuart, Wyatt Earp, Fronticr Maxshall

Means, Florence, Candle in the Mist

Meider, Charles, The Great West

Moody, Ralph, Kit Carson and the Wild Frontier
Moran, Mable, Red Eagle:; Buffalo Bill's Adopted Son
0'Conner, Richard, Bat Masterson

Osgood, Ernest, The Day of the Cattleman

Place, Marian, Hold Rack the Hunter

Pritchett, Lulita, Cabin at Medicine Springs
Proudfit, Isabel, Rlverboy - The Story af Mark Twain
Reynvlds, Quentin, Custer's Last Stand

Rolvaag, 0le, Giants in the Earth

Rusaell, Don, The Lives and Legends of Buffalo Bill
Sandoz, Marl, Buffalo Hunters

Tabbel, John, The American Indian Wars

Vestabl, Stanley, Sitting Bull, Champion of the Sioux
Wellman, Paul, Death on Horseback

Westermeier, Clifford, Trailing the Cowboy

a2
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2. Teacher B

Billington, §
Turner, F.J.
Hicks, J.D.,
Allen, Fredr
Hays, Samuecl
Lathan, BEarl
Hondlin, Oscd
History
Handlin, O=sc
Taylor, Georg
Role of thd
Hogan, Willi{
Holbrook, Sty
Mills, C.W.,
Addsms , Jane
Grecn, Const:
Nation
Schlesinger,
Burlingame,
of Mass Prd
Tuchman, Bar

3. Service
Stevens, Har:

Mowry, Georgs
Carter, Harve
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2. Teacher Reference Material

Billington, Ray, Westward Expansion

Turner, F.J.; The West in American History

Hicks, J.D., The Populist Revolt

Allen, Fredrick L., The Lords of Crcation

Hays, Samuel P., The Response to Industrialisimn 1885-191h
Lathan, Earl (ed.), John D. Kock fellor

Handlin, Oscaer (ed.), Immigration ag a Factor in Amoy:can

History

Handlin, Oscar (ed.), The Uprooted

Taylor, George Rogers, The Turner Thesis Conce rning the
Role of the West

Hogan, Wiiliam, American Indians

Holbrook, Steward, The Age of Moguis

Mills, C.W., New Men of Power - America's labor loadors

Addems, Jane, Twenty Years at Hull House

Grern, Congtanc:, American Cities in the Building of tnoe
Nation

Schlesinger, AM., The Rice of thi City, 1278-1898

Burlingeme, Roger, Background of Power: Th:o Human Story
of Mass Production

Tuchman, Barbara, The Proud Tower

3. Service Center for American History Pamphlct:

Stevens, Harry R., The Middle Vest
Mowry, George L., Progressive Movement 1900-1920
Carter, Harvey L., The Far West in American History
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4, Films {BAVI)

3638
4769
Lgok
Lhhl
8137
4627
1482
4660

ok29
1184

Gunfight at the 0.K. Corral, $3.50, 27 minutes

Settling the Great Plains, $4.50, 12 minutes

Tmmigration in America's History, $2.00, 11 minutes

Theodore Roosevelt, American, $1.75, 26 minutes

And the World Listened {Bryan), $3.00, 30 minutes

Navajo, People Between Worlds, $h.50, 18 minutes

New Americans, $2.50, 14 minutes

Labor Movement, Beginnings and Growth in America,
$2.50, 13 minutes

City, $5.00, 33 minutes :

Land of Liberty, 1860-1890, $2.50, 20 minutes

Films (Madison I.M.C.)

F-141 Tioneers of the Plains
F-540 Westward Movement, Part V
F-3104 Midland Metropolis
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ADDITIONAL REFERENCES CONCERNING NEGROES IN AMERICAN HISTORY: UNTIT IT El

(A1l of these references may not be available in any one school library. I :f
librarian be requested to develop a bibliography of materials cvailable whil e

i i,

REFERENCES
Bontemps, Arna, Story of the Negro. New York: Knopf, Gould, Jean, Tha Eﬁ
1958. Starts with African civilization and comes Biography of |
up to 1948. Pages 176-207 give short references Graham, Shirley,
to Negro contributions throughout the 1877-1920 Messner, 1955
period. Heaps, W. A., Rig
Bowen, David, The Struggle Within. New York: Norton, Seabury, 1966 £
1965. Arguments for and against equality for the Holt, Rackham, G i
Negro. N. ¥: Doubled
Cary, Jturges F., Arrow Book of Presidents. New York: Hughes, Langston
Four Winds Press, 1966, Some references of concern Dodd, 1954, {
to Negroes, T, Washington
Cook, Roy, Leaders of Labor. Philadelphia, Pa: 0. Tanner, Geq
Lippincott, 1966. Chapter on A, Philip Randolph 5. Dunbar, W.
and references to Negr-es in earlier movements. Hughes, L., and
Davis, John P,, The American Negro Reference Book. Garden City, I
Englewood Cliffs, N, J: Prentice-Hall, 1965. George M. MeC
Pages 45-65 covers every topic of this wnit. Halloway, W, H
There are other sections of the book on popula- W. Johnson, P4
tion, employment, wealth, urban Negroes, Willaim S. Br{ )
edvcation, r:=ligion, politics, protest movements, Hughes, L., and b 13
Negro women, armed forces, interest in Africa, Negro in Amer ar
prejudice, music, arts, sports, entertainment, 216-219 Exoduj N
and men of letters. 222-223 SouthdllE ©
Fisher, Dorothy C., And Long Remember. New York: inventors, 22 “é
MeGraw-Hill, 1959. Chapter in George Washington ment, 232-233 15
Carver. 236-237 indust .
Fleming, Alice, Great Women Teachers., Philadelphia, 244251 leade e
Pa: Lippincott, 1965. Chapter on Mary McLeod arts, 256-257 &
Bethune. interraciel o
Ginsberg, E., and Berman, H., The American Worker in 267 protest ma
the Twentieth Century. New York: Macmillan, Kohler, R., Story "C

1963. Note references to Negroes and case studies
about Negro Workers,

)45
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uested to develop a bibliography of materials cvailable which are appropriate to the unit.)

‘ENCES CONCERWING NEGROES IN AMERICAN HISTORY: UNIT IT

It is suggested that the school

REFERENCES
, Tha Story of ?he Negr?.‘ New York: Knopf, Gould, Jean, That Dunbar Boy. New York: Dodd, 1958.
y of ; with African c%V1llzation and comes Biography of Paul Dunbar.
rley, § nges.l76-207 glve short references Graham, Shirley, Booker T. Washington. New York:
1955 .ributions throughout the 1877-1920 Messner, 1955. Biography.
., Rif . Heaps, W. A., Riots, U, 8. A: 1765-1965. New York:
1965 e _Struggle Within, New York: Norton, Seabury, 1966. Pages 108-117 on 1917 race riot.

:nts for and against equality for the
am, Gy

oubled

gston N ° Arrow Book of Presidents.

ess, 1966.

5h, Some references of concern

netS.rs of Laor. Philadelphia, Pa:

+ .66, Chapter on A. Philip Randolph
and JEEs to Negroes in earlier movemsnts.

ity, 1 The American Negro Reference Book.

 MeclR£fs, N. J: Prertice-Hall, 1965.

. W. JEovers every topic of this umit.
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ligion, politics, protest movements,
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Souggz Uey And Long Remember. New York:
21233 1959. Chapter in George Washington
indusf

sreat Women Teachers.

leade Philadelphisa,
5257 tt, 1965, Chapter on Mary McLeod
ial o

J Berman, H., The American Worker in
Century. New York: Macmillan,

2ferences to Negroes and cese studies
orkers,

25t ma
Sto V]
wome

New York:

Holt, Rackham, George Washington Carver.
N. ¥: Doubleday, 1942. Biography.

Hughes, Langston, Famous American Negroes. XNew York:
Dodd, 1954. Chapters on Frederick Douglass, Booker
T. Washington, Doctor Daniel Hale Williams, Henry
O. Tanner, George W. Carver, Robert S. Abbott, Paul
S. Dunbar, W. C, Handy, Charles C. Spaulding.

Hughes, L., and Bontemps, Arna, The Poetry of the Negro.
Garden City, N. Y: Doubleday, 1949. Poems by
George M, McClellan, Joseph S. Cotter, John W.
Halloway, W. E. B. DuBois, James D. Corruther, James
W. Johnson, Paul L. Dunbar, Alice Dumbar delson,
Willeim 8. Braithwaite.

Hughes, L., and Meltzer, M,, A Pictorial History of the
Negro in America. New York: Crown, Rev. ed. Pages
216-219 Exodus to Kansas, 220-221 Negro education,
222-223 Southern labor, 224-225 labor unions, 226~-227
inventors, 228-229 farm labor, 230-231 disenfranchise-
ment, 232-233 Negro leadership, 234-235 white supremacy
236-237 industry, 238-239 segregation, 240-243 Tuskegee
2hh~251 leaders, 252-253 songs, 254-~255 history and
arts, 256-257 lynchings, 258-259 leaders, 260-261
interracial organizations, 262-265 World War I, 266-
267 protest march.

Kohler, R., Story of Wisconsin Women.
on Negro wonien.

Garden Tity,

Pages 101-102
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Manber, David, Wizard of Tuskegee. New York:
Macmillan, 1G67. Biography of George W. Carver.

Means, Florence C., Carver's George. Boston, Mass:
Houghton Mifflin Co., 1952. Biography.

Meltzer, Milton, In Their Own Words: A History of
the American Negro. New York: Crowell, 3 Vol.,
1964, 1965, 1966. Pages 60-17L cover Negroes’
view of segregation, Civil Rights Bill of 187k,
sherecropping, killings, resistance to lynchings,
western migration, tenant farming system, Colored
Farmers' Alliance, Douglass on lynching, Wash-
ington's Atlanta speech, John Hope for equality,
white supremacy and myth of happy Negro, Negro
farm workers, DuBois against discrimination, Ida
B. Wells on lynching, and a Negro boy in Cleve-
land.

Meltzer, Milton, Milestones to American Liberty. New
York: Crowell, 1965. Pages 152-156 Douglass for
equality, 159-163 Populist Party, 170-179 Roosevelt
and Wilson speeches.

Miller, Herman P., Poverty: American Style.
Belmont, Calif: Wadsworth, 1966. Note references
to Negroes in the pre-1920 period.

Rollins, C. H., Famous Negro Entertainers of Stage,
Screen, and TV. New York: Dodd, 1967. Chapters
on Puul Robeson, Bill Robinson, "Bert" Williams.

Rollins, C. H., Famous American Negro Poets. New
York: Dodd, 1965. Prems and biographical
information on James W. Johnson, Paul L. Dunbar,
William S. Braithwaite.

Roliins, C. H., They Showed the Way. New York:
Crowel., 1964, Chapter on Robert S. Abbott, Ida
Wells Barnett, Mary McLeod Bethune, George W,

-

Carver, Fredes
‘L. Dunbar, Arg
Matthew A, He
Norbert Rillej
"Bert" Willian
Woodson, and {
Shippen, Katheri
and Row, 1959
Spangler, Earl, 1
Lerner, 1966.
cities, b3-L4L
Sterling, Dorot
Garden City,
W. E. B. DuBod
ton, and Jamed
Sterne, Emma G.,
1957. Biograjy
Stevenson, Augusti
‘Indianapolis,
Washington, Bookd
. Y: Doubled
T. Washington.
Wynes, C. E., The
U. of Alabama
alization, soc
racial injusti
protestant rel
Year, Editors of,
Negro., Maplew
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Negro leaders
International Boo
New York: Boo
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REFERENCES

reded s Wizard of Tuskegee. New York:

. Ard 1937. Biography of George W. Carver.
2 d . Boston, Mass:
| He ce C,, Carver’s George 's] )

111ed ifflin Co., 1952. Biography.

'lliar on, In Their Own Words: A History of
énd (. Negro. New York: Crowell, 3 Vol.,
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Carver, Frederick Douglass, W. E. B, DuBois, Paul
‘L. Dunbar, Archibald H. Grimke, William C. Handy,
Matthew A. Henson, James W. Johnson, Edmonia Lewis,
Norbert Rilleaux, Henry O. Tanner, Maeggie L. Walker,
"Bert" Williams, Dr. Deniel Hale Williams, Carter
Woodson, and Charles Young.

Shippen, Katherine, This Union Cause. New York: Harper
and Row, 1959. Note reference to Negroes up to 1920.

Spangler, Earl, The Negro in America. Minneapolis, Minn:
Lerner, 1966. Pages 34-38 on leaders, 39-40 move to
cities, B3-U44 period after World War I,

Sterling, Dorothy, and Quarles, B., Lift Every Voice.
Garden City, N. Y: Doubleday, 1965. Biographies of
W. E. B. DuBois, Mart C. Terrell, Booker T. Washing-
ton, and James W. Johnson. .

Sterne, Emma G., Mary McLeod Bethune. New York: Knopf,
1957. Biography. N

Stevenson, Augusta, George Carver: Boy Scientist.
‘Indianapolis, ‘'Ind: Bobbs-Merrill. Biography.

Washington, Booker T., Up From Slavery. . Garden City,

- N. ¥: Doubleday, 1933. Autobiography of Booker
T. Washington. ‘ ) ’

Wynes, C. E., The Negro in the South Since 1865. Ala:
U. of Alabama. gSections on politics, white ration-
alization, social history, paterna‘irm, Jim Crow,
racial injustice, segregated education, Negro cowboys,
protestant religions. (Excellent teacher reference )

Year, Editors of, Pictorial History of the American
Negro, Maplewood, N. J: Hammond, 196L4. Pages 43~
L7 on lynching, segregation, discrimination, and
Negro leadership.

International Book Co., Historical Negro Biographies.
New York: Books, Inc., 1967. Biographies on Edward
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REFERENCES

International Book Co., Historical Negro Biographies.
{Continued)
Bannister, Ida Wells Barnett, Thomas Bethune,
James A. Bland, Blanche Bruce, Fanny M. Coppen,
Martin Delaney, Frederick Douglass, Paul L. Dunbar,
Flipper Ossian, Thomas Fortune, Richard Greener,
Archibald H. Grimke, Francis J. Grimke, John M.

Langston, Edmonia Lewis, Jan Matzeliger, William
Scarborough, Benjamin "Pap" Singleton, Henry O.
Tanner, Madame C. J. Walker, Maggie L. Walker,
Booker T. Washington, George H. White, "Bert"
Williams, Granville T. Woods, Richard R. Wright,
Robert S. Abbott, Claude Barnett, Mary Bethune,
William S. Braithwaite, Charlotte H. Brown,
Hallie Brown, George W. Carver, Charles W.
Chesnutt, Benjamjn O. Davis, W. E. B. DuBois,
William C. Handy, Matthew A. Henson, William A.
Hinton, John Hope, Henry Johnson, James W. Johnson,
Ernest E. Just, Kelly Miller, Garnett A. Morgan,
Adam Clayton Powell Sr., Mery C. Terrell, William
M. Trotter, Daniel H. Williams, Carter G. Woodson,
Charles Young, and many others in religion,
education, and other areas.




LEVEL I

Describes, defines, makes an
analogy, identifies, or classifies
(fact...specific)

An early philanthropist in the
big business era was (a) C.
Vanderbilt, (b) James Fisk,
(e¢) Andrew Carnegie, (d) Jay
Gould

The area of the country passed
over by early westward expansion
was (a) Central Plains, (b) Great
Pleins, (c) Pacific Coast, (d)
Gulf Plains

Immigrants to America between
1900 and 1914 came mainly from
(a) Northern Furope, (b) Asia,
(c) Southeastern Europe, (d)
Western Europe

EVALUATION FCR UNIT II
(Sample Questions)

LEVEL I1

Shows relationships among idezs,
makes comparisons, recognizes
principles

The growth of big business (a)
lead to labor violence, (b) made
labor unions unnecessary, (c)
enabled &ll people to raise their
standard of living, (d) marked
the end of the "Robber Barons"

An envirommental factor not present
on the Great Plains that was pres-
ent in other areas was (a) good
soil, (b) grass, (c) wood, (d)
climatic veriance

The problems of the "new" immigrants
reflected their (a) high economic
level, (b) lack of religious con-
viction, (c) lack of educatinn, (d)
lack of intellectual ability




"VEL I

ines, makes an
tifies, or classifies
cic)

:nthropist in the
:Ir'a was (a) C.

) James Fisk,
negie, (d) Jay

.2 country passed
westward expansion
.1 Plains, (b) Great
cific Coast, (d)

America between
came mainly from
urope, (b) Asia,
rn Europe, (d)

EVALUATICN FOR UNIT II
(Sample Questions)

LEVEL II

Shows relationships among ideas,
makes comparisons, recognizes
principles

The growth of big business (a)
lead to labor violence, (b) made
labor unions unnecessary, (c)
enabled all people to raise their
standard of living, (d) marked
the end of the "Robber Barons™

An environmental factor not present
on the Great Plains that was pres-
ent in other areas was (a) good
soil, (b) grass, (c) wood, (d)
climatic variance

The problems of the "new" immigrents
reflected their (a) high economic
level, (b) lack of religious con-
viction, (c) lack of education, {d)
lack of intellectual ability

LEVEL 111

Usually explains, justifies,
interprets, or predicts
(theory...abstract)

Define "Social Darwinism", "free
enterprise”, "monopoly" and arrive
at a description of the American
economy by 1880.

Write an essay in which you com-
ment on the different environ-
mental factors that faced the
Great Plains settler. Show how
they differed from a settler in
Central Wisconsin.

Study the following factors.

Which one caused the most antag-
onism toward the "new immigration'"?
Write a paragraph in support of the
answer you choose. (a) religion,
{(b) greater skills of these immi-
grants, (c) clannishness of people,
(d) law of supply and demand as
applied to the labor market
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110~ UNIT III ' CHANGES IN GOVERNMENT AND POLTTTCAL LIFE, 1

OVERVIEW

fis has been stated elsewhere in this guide, the rapid technological ad
country in the seconu half of the 19th century produced changes which
of American life, Some of these changes dramatically altered our poli
tion in this section will be focused on the men, ideas, and institutio
this political and governmental change.

B R A

COMMENTARY TO THE TEACHER

Teachars, in planoning their work for this unit, should first give
aud corcepts, and then identify specific understandingc from the conte
support or reinforce those concepts. Lastly, they should select learn
gtuients synthesize fmcts and information in such 2 manner as to

;
l,
£
1
]
:
T
?
:
4
i
¢
i

Tur siulent, on the other hand, will start at the opposite end of the
working aloune and in groups, students should develop skills in synthes
broadsr understandings and generalizations from specific facts and con
recognize and abtach meaning to groups of related understandings, they “c¥
ness and understanding of more universal, meaningful, and potentially nd:

1ir

No atiempt has been made in this unit to be prescriptive or all embrac =i
cepts and understandings that we feel particularly relevant to this un G0
some learning situations or activities which we feel will enable stude R &
the understandings A teacher, in selecting any of these activities, 3
abilitiae of his particular class Each amctivity may be handled in va
variety of approaches. (See the section in this guide which deals wit]ER-h:
activities.) Above all, the teacher is encouraged to develop additioniil 2
activities of his own.

DA

Lastly, it must be understood that no unit or course of study is comp1s
has gone before and will affect whé.. comes after. Conceptual learnin
as long as the individual has the capacity to learn. ZEach stage in thq
another opportunity for students to analyze the validity c¢f, and to re
perceptions.




=, 14 ' CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

1 ad 4 elsewhere in this guide, the rapid technological advances which occurred in this
1ich cond half of the 19th century produced changes which are still being felt in every aspect
poli Some of these changes dramatically altered our political life and institutions. Atten-
-utio ion will be focused on the men, ideas, and institutions of this period as they reflect

1 govermmenital change.

TEACHER
.

orsifill ig their work for this unit, should first give cornsideration to the broad abstractions
onte then identify specific understandings from the content material which will serve to
ecarnjill- c€ those concepts. Lastly, they should select learning situations designed to help
rovifi-¢ facts and information in such & manner as to provide them with viable understsndings.
the ‘e other hand, will start al the opposite end of the spectrur with learning situations,
thes in groups, students should develop skills in synthesizing, correlating, and abstracting
. con lings and generalizations from specific facts and content material  As they begin to
they wch meaning to groups of related understandings, they should gradually come to an aware-

11y nding of more universal, meaningful, and potentially applicable concepts.

bracjil:t made in this unit to be prescriptive or all embracing. We have identified some con-
andings that we feel particularly relevant to this unit of study, and have constructed
lations or activities which we feel will enable students to come directly to grips with
3 A teacher, in selecting any of these activities, should keep in mind the needs and
varticular class Each acvivity may be handled in varying degrees of depth, and from a
ches. {See the section in this guide which deals with the mechanics of various kinds of

ve all, the teacher is encouraged to develop additional understandings and learning
own.

omp LA understood that no unit or course of study is complete in itself. Tt relies on what
rning nd will affect what comes after. Conceptual learning is a growih process that continues
n thilR'ividual has the capacity to learn. Each stage in the process must be considered as merely
o re -y for students to analyze the validity of, and to reinforce, desired understandings and
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III

III.

CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

Extension ot Govermmental Regulations

A, Over Business
B. Over Labor

Changing Orgenization of Political Parties

. What is & Political Party?
National Level ' :

State Level

. Local Level

W

Political Reforms

A. National Level

B. GState Level

C. Local Level -

Changing Concepts of Political Leadership

A, Political Responsibility
B. Accountability

155
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UNIT III

CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

CONCEPTS

II.

Economic s8ystems have a marked
influence on a society's political
and social institutions. Con-
versely, political and socisl in-
stitutions influence economic
systems.

The form and complexity of
governmental systems vary in
time and with societies.

An increasingly complex eco
repid industrialization, cn
self-regulation,

Fluctuations in the econon

Tariff laws can best be und

Economic beliefs often dete

Monetary policy is, in part
upon government by the eco

The more complex and specia
needs regulation. Administ
the bureaucratic structure,

Interstate commerce and traj
create order out of an incrds
local control.

The reform movement general
democratic government.

An increasingly complex govd
expansion of civil service.

Many local reforms led to 1§
government, such as the cit;
municipal organization.
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INDERS

UNDERSTANDINGS

X ecq
m, C

e tnd

dete]

lexity of
ems3 vary in

ture, ieties.

eral

have a marked
ciety's political
.utions. Con-
b1 and social in-
onom 'nce economic

A

An increasingly complex economic structure, brought about by

repid industrielization, created the need for both governmental and

self-regulation,.

Fluctuations in the economy often serve to stimulate legislation,

Tariff laws can best be understood as expressions of national

policy.

Economic beliefs often determine political party platforms,

Monetary policy is, in part, a reflection of the demands placed
upon govermment by the economy.

-

The more complex and specialized a society becomes, the more it

heeds regulation.

Administration of these regulations increases

the bureaucratic structure, which in turn irncrease: complexity.

Interstate commerce and transportation regulations were attempts
create order out of an increasingly chaotic system of state and

local control.

The reform movement generally led to & more widely based form of
democratic govermment,

An increasingly complex governmental structure led to the
expansion of civil service.

Many local reforms led to the establishment of new forms of local

government, such as the city-manager snd commission types of
municipal organization.
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STUDENT LEARNING EXPERIENCE

A

Have students analyze such institutions as monopolies, trusts, and
inereasingly complex economic structures they represent. Show how
mental and self-regulation of industry.

Analyze the depressions of 1873 and 1893 in light of the legislati
of this legislation was a direct response to economic conditions.
contemporary documents, if available, to see what kind of pressure
Have students analyze teriff regulations from the end of the Civil
arguments glven in support of, or in opposition to, higher tariffs
followed national party lines. Determine to what extent our tarif
the tariff policies of other nations.

Gtudy the party platforms during the elections of 1888, 1892, 1896
platforms centered around economic issues. (Look especially at tea
Have students analyze the Federal Reserve Act, the Glass-Owen Bank
terms of the pressure put upon government by various groups. Show
bankers, industrialists, Grangers, Free Silverites, ete., were ref

Have students select a major city to study. (Can be done either ad
organizational structure in 1860, 1890, and 1920. Demonstrate how
Note Jdepartments active in 1920 that weren't even conceived of in
agencies formed during this period and what gave rise to all this d
they will come to an understanding of such factors as population g
techroleogical change, shifting patterns of population, and interders
regions, nations, etc.) Be sure students understand the relations
tional complexity.

Compare the expansion of civil services in our country at this time
Great Britain, Germany, Russia, etc. Show what common factors can
Have students study the so-called "Granger" Laws, particularly in 4
existed. Try to justify the Supreme Court decisions outlawing theg
Have a student trace a railroad that crossed several state lines i
ing regulations and practices a customer of this road would encount
similar situstion in 1910.

Have students support or reject the idea that the initiative, refe
process.

Ask students to analyze the 17th Amendment to the Constitution in
electing senators produces legislators most responsive to the wishe

138




STUCENT LEARNING EXPERIENCES

' analyze such institutions as monopolies, trusts, and holding companies in terms of the
complex economic structures they represent. Show how this complexity resulted in both govern-
p1f-regulation of industry.
i2pressions of 1872 and 1893 in light of the legislation passed a2t the time. Determine how much
§ lation was a direct response to economic conditions. Have students study newspapers and other
locuments, if available, to see what kind of pressure was being placed on congress by the public.
analyze tariff regulations from the end of the Civil War through the Underwood Tariff. Present
‘en in support of, or in opposition to, higher tariffs. Demonstrate to what extent these arguments
onal party lines. Determine to what extent our tariff policies affected world trade and
licies of other nations.
ty platforms during the elections of 1888, 1892, 1896, and 1912. Discuss to what extent these
mered around economic issues. (Look especially at tariffs, money policy, and banking.)
analyze the Federal Reserve Act, the Glass-Owen Banking Act, and the Farm Loan Act of 1916 in
pressure put upon government by various groups. Show to what extent the wishes of such groups as
itrialists, Grangers, Free Silverites, etc., were reflected in this legislation.

selsct a major city to study. {Can be done either as individuals or in groups). Look at its

L structure in 1860, 1890, and 1920. Demonstrate how political organization of the city changed.
nts active in 1920 that weren't even conceived of in 1860. Discuss the kinds of regulatory

®d during this period and what gave ri-e to all this change in all of city government. Hopefully,
¢ to an understanding of such factors as population growth, division of labor (specialization),
change, shifting patterns of population, end interdependence of community witk other communities,
ons, etc.) Be sure students understond the relationship between institutional growth and organiza-
xity.

«pansion of civil services in our country at this time with similar expansions in other countries -
. Germany, Russia, ete. Show what common factors can be isolated to help explain this phenomenon .
study the so-called "Granger" Laws, particularly in terms of the confusion of regulations that

to justify the Supreme Court decisions outlawing these acts, and the development of the I.C.C.

L trace a railroad that crossed several state linesg in 1877, and report to the class the conflict-
~s and practices a customer of this road would encounter. Have another student compare this to a
tion in 1910,

support or reject the idea that the initiative, referendum,and recall extended the democratic

0 analyze the 17th Amendment o the Constitution in terms of trying to decide which method of ~
‘'ors produces legislators most responsive to the wishes of the people.
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UNIT IIT

CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

CONCEPTS

UNDERSTAND],

ITT. Politicel power within a society

tends to gravitate into the hands
of a few, but lesdership cannot
long disregard the citizenry.

B

The wave of political corruptio:
attributed to the avarice of po
tration of wealth eand power in

public largely ignorant or indi

Supreme Court decisions during
tion of big business values.

Many industrislists took advantas
between federsl and stete sovere
around regulatory legislation.

A3
Many local political machines we
to sense the changing moods of t

Refusal %o accept the inevitebi
businesses of this period to los
been necesgsary.




MENT AND POLITICAL LIFE, 1877-1920

UNDERSTANDINGS

The wave of political corruption following the Civil War can be
attributed to the svarice of political opportunists, the concen-
tration of wealth and power in the hends of big business, and a
public largely ignorant or indifferent to political wrong-doing.

Supreme Court decisions during this period were often a reflec-
tion of big business values.

Meny industrialists took advantage of the ill-defined boundaries
between federal and state sovereignty in their attempts to get
around regulatory legislation.

Many local political machines were overthrown because they failed
to sense the changing moods of the community,

Refusal to accept the inevitability of change caused many big
businesses of this period to lose more than otherwise might have
been necessary. :
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STUDENT LEARNING EXPERI

Have students study Daniel Drew, Jay Gould, and Jim Fisk. Di
its being ethical or unethical. Discuss public reaction towa
use of the "Business Ethic" to justify their actions.
Have students read some of the Supreme Court briefs dealing w
{Munn v, Illinois, Peik v, the C & NW, and Wabash Railroad v.
the philosophies expressed by the court with those expressed
Morgan, etc. See if they seem to reflect the same values.
Suggest to some capable students that industrialists of this
circumvent federal legislation, and conversely used the "due
vent state legislation. Have them seek out actusl situations
Appoint student committees to study the city govermments of N
Galveston, etc., zbout the turn of the century in order to an
a. have them identify the political machine and leaders.
b. have them identify the reform leaders in these cities.}
¢, show what reforms were instituted.
d. examine and point out attitudes mechine leaders exhibi
their downfall.
Study the New Jersey Democratic Wominating Convention at whic
for governor. Discuss how this illustrates the fact that tho
electorate.
Have students show that the Clayton Anti-Trust Act and the cr
big business had in part circumvented the provisions of earli
Student debate. Resolved: Management could have controlled
some of the demands of labor,
Have the students define the terms, 'machine™ and ™bossism".
then give both the good and bad pcints of this development.
is possible to have a "good" machine. Under what conditions }



STUDENT LEARNING EXPERIENCES

study Daniel Drew, Jay Gould, and Jim Fisk. Discuss the business conduct of these men as to
1ical or unethical. Discuss public reaction towaerds their activities. Discuss the logic of the
fusiness Ethic" to justify their actions.
read some of the Supreme Court briefs dealing with trusts and the regulation of monopolies.
nois, Pelk v. the C & NW, and Webash Railroad v. Tllinois might be useful) Have them compare
pies expressed by the court with those expressed in some of the writings of Carmegie, Vanderbilt,
See if they seem to reflect the same values.
pme  capable students that industrialists of this period often used state corporate laws to
deral legislation, and conversely used the "due process” clause of the constitution to circum-
gislation. Have them seek out actual situations to support this contention.
nt committees to study the city governments of New York, Chicago, Cleveland, St. Louls,
c., about the turn of the century in order to analyze the effects of reform.
hem identify the political machine end leaders.
hem identify the reform leaders in these cities.
'hat reforms were instituted.
¢ and point out attitudes machine leaders exhibited in regard to reform that contributed to
iownfall.
| Jersey Democratic Nominating Convention at which Woodrow Wilson won the democratic nomination
Discuss how this illustrates the fact that those in power must be aware of the wishes of the

show that the Clayton Anti-Trust Act and the creation of the F. T. C. were necessary because
had in part circumvented the provisions of earlier regulatory laws.

€. Resolved: Management could have controlled the labor movement had it been willing to meet
emands of lsbor.

ents define the terms, "machine” and "bossism". Have them give examples of these in action and
h the good and bad points of this development. Have them debate or discuss whether or not it
o have a "good" mechine. Under what conditions might & machine be formed?
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116- UNIT ITT

CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

CONCEPTS

UNDERSTANDING

IV. The concern of governments for the
welfare of their citizens will vary
in time and in process.

164

The graduated in-ome tax was conce
the costs of governrznt.

Farmers supported inflation of the
their own problems,

Regulation and control of the econ
developed a greater sense of respo
the people.

The conservation movement can best
movement.

The ideal of progressive democrac
should benefit all the people rat
that democracy should insure socis
as political freedom.
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NDING UNDERSTANDINGS
zonce raments for the 1. The graduated income tax was conceived as a means of equalizing
tizens will vary the costs of governrznt.
2588 .
f* the 2. Tarmers supported inflation of the currency as & solution to
their own problems.
econ 3. Regulation and control of the economy came as political leaders
respo developed & greater sense of responsibility for the welfare of
the people.
bes 4. The conservation movement can best be understood as a reform
movement,
crac 5. The ideal of progressive democracy ves that America's cpportunities
rat should benefit all the people rather than a privileged few, and
socia that democracy should insure social &nd economic justice as well
as politicel freedom.
'H_f,,_———-"""
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STUDENT LEARWING EXPERIENCES
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Trace the development of taxation in the U. S. Try to justify thig
Have students study the economic equation of exchange, MV=PT, to hd
inflationary monetary policy. (A good source is Harry W. Heckman.
ed., Rand McNally & Compamy. Chicago, 1963. pp. 64-69.)

Prepare a student debate on the issue of free coinage of silver, t4
that of Big Business.

Have students use Teddy Roosevelt and Taft 25 illustrations of how
regulatory legislation which had gone unused in previous pericds.
Have students trace Robert LaFollette's success in making Wisconsi
of the people, including the Negro citizens.

Support or attack the position that conservation of natural resourd
of the 20th century.

What specisl groups or interests were represented in the leadership

kinds of opposition this leadership had to overcome. {(Materials - K

Logan and Cohen; also use the Kerner report.)

Have the students trace the rise of William Jennings Bryan as a che]

political, economic and social tenets.

Have students read a "Muckraker" novel (or portion of a "Muckraker'
reflected needed social, economic,or political reforms. Also,read
in 1965 and the Chicago and Cleveland riots in 1966. Determine if
Discover which accounts for the fact that, in spite of numerous re
seems to face meny of the same problems,

e dev
ents
nary |
1 MeN
1 stw
Big B
dents
ry le
dents
eople
or at
Jth e
cial ¢
Oppo:!
1 Cohi
studs
1, ec
dents

neec
and tl
whicl
face
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STUDENT LEARNING EXPERTIENCES

e development of taxation in the U. S. Try to justify this in terms of our committment to democracy.
.0 hfiilldents study the economic equation of exchange, MV=PT, to help them understand farm support of an
nary monetary policy. (A good source is Harry W. Heckman. The Economics of American Living. 2nd
4 McNally & Company. Chicago, 1963. pp. 64=63,)
1 student debate on the issue of free coinage of silver, taeking the position of the farmer versus
Big Business.
dents use Teddy Roosevelt and Taft as illustrations of how responsible political leaders enforced
ry legislation which had gone unused in previous periods.
dents trace Robert LaFollette's success in making Wisconsin government more responsive to the demands
eople, including the Negro citizens.
or attack the position that conservation of natural resources could not begir until sround the turn
7th century.
tial groups or interests were represented in the leadership of the conservetion movement? Illustrate
s - Nl opposition this leadership had to overcome. (Materials - Pages 255-256 in The American Negro by

-Jll5 Cohen; also use the Kerner report.)
. chal students trace the rise of William Jennings Bryan as a champion of the common mapn., Detail his

1, economic and social tenets.

ker'|illients read a "Muckreker" novel (or portion of a "Muckreker” novel) in terms of the way in which it

ead needed social, economic,or political reforms. Also,read contemporary accounts of the Watts riots
- if Jlland the Chicago and Cleveland riots in 1966. Determine if there is a correlation between the two.
re which accounts for the fact that, in spite of numerous reform movements, each succeeding generation

face many of the same problems.
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CONCEPTS

b ]
b 1

V. Societies develop laws eand sanctions in 1. Informed sub-groups w}
order to regulate themselves. lus for reform.

2. The attempt during th
but only to bring it
govermment.

3. Most regulatory legis
enterprise. :

4. There is usually a la
impositinn of ganctio

5. The severity of sanct
attached to a given &
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— UNDERSTANDINGS

ps Wi laws and sanctions in 1. Informed sub-groups within the socliety provided much of the stimu-

E themselves., lus for reform,

g th 2. The attempt during this period was not to eliminate monopoly,

r it but only to bring it under the control and regulation of the
government.

legis 3. Most regulatory legislation grew out of the abuses of private
enterprise.

a ls 4. fhere is usually a lag between legislation enacted and the

1ictio imposition of sanctions to enforce it,

sanct; 5. The severity of sanctions depends upon the degree of importance

ren a attached to a given act by a2 society at a given point in time.
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STUDENT LEARNING EXPERIEWNCES

Have students select at least one of the well-known Muckraker works to read.
selection and hand in reports based upon the following points:

a. To whom was the book intended to appeal, and did it in fact appeal to ti

up their cause?

b. What demands for reform did it make, and why?

¢. Did it focus on any particular group or kind of activity?

d. Can the book be linked to any particular reform movement?
On the basis of the reports submitted, have a committee tabulate the results (
identify common elements, trends, techniques, ete., of:

Lincoln Steffens. Shame of the Cities.

Ida Tarbell. The History of the Standard 0il Company.

Frank Norris. The QOctopus.

Upton Sineclair. The Jungle.
Study the movement for Women's Suffrage both 2s an outgrowth of the general rf
example of leadership by an informed, determinsd sub-group. ' .
Have all members of the class do research, for background material, on abuses
industries, and on regulation enacted to correct these abuses. Then, either
entire class, or appoint committees to visit the following:

a., 0Oscar Mayer
. b. Madison Drug Company

¢. The University of Wisconsin Medical School

d. State and city health departments
Have them report bhack to the class on present day practices in each of these 4
in effect.
Student debate. Resolved: "Monopolies are in the public interest.' Be sure
toward the regulation of monopolies is clearly brought out.
Study the Civil Rights Act of 1875. Determine what provisions were made for 1
Trace the evolution of Civil Rights legislation from that time to the present,
lag between the legislation enacted and the provisions msde to enforce it.
Plessy v. Fergussen, 18963 Sweatt v. Painter, 19503 Brown v. Board of Educatid
of 1964; and Civil Rights legislation debated and enacted in 1966.) (Materia
214-216, 249-251, 253-254, 259-260 in The American Negro by Logan and Cohen, -
129, 135-138, 145-147, 148-152 in The Negro Struggle for Equality in the Twent
141-14k, 169-173 in The Negro in American Life by Wade.
Study sanctions imposed or income tax evaders during the period being studied
the sanctions have changed and explain what accounts for this change. Be surd
periods. (A study of the numbers of people paying taxes in both periods might
Report on the practices used by Southern whites to achieve segregation and dis
(Materials - Pages 127-129, 136-138 in The Americen Negro by Logan and Cohen,
Struggle for Fguality in the Twentieth Century by Ames.)

i70




STUDENT TEARNING EXPERIENCES

‘elect at least one of the well-known Muckraker works to read. Each student would read his
and in reports based upon the following points:

ra$ the book intended to appeal, and did it in fact appeal to this group? What groups took
cause?

wads for reform did_ it make, and why?
.cus on any particular group or kind of activity?
0ok be linked to any particular reform movement?
" the reports submitted. have a conmittee tabulate the results of the reports and try to
. elements, trends, techniques, etc., of:
“ens, Shame of the Cities.
The History of the Standard 0il Company.
" The Octopus.
ir. The Jungle.
:ent for Women's Suffrage both as an outgrowth of the general reform movement, and as an
tership by an informed, determined sub-~-group.
cs of the class do research, for background material, on abuses in the meat packing snd drug
. on regulation enacted to correct these abuses, Then, either arrange field trips for the
v appoint committees to visit the following:
rer
irug Company
srsity of Wisconsin Medical School
{ city health departments

rt back to the class on present day practices in each of these areas, and on regulations now

Resolved: "Monopolies are in the public interest."” Be sure that the government's position
ation of monopolies is clearly brought out.
. Rights Act of 1875. Determine what provisions were made for the enforcement of this law.
ition of Civil Rights legislation from that time to the present, being always mindful of the
> legislation enacted and the provisions made to enforce it. (Pay particular attention to
ssen, 18963 Sweatt v. Painter, 19503 Brown v. Board of Education, 1954; the Civil Rights Act
Hvil Rights legislation debated and enacted in 1966.) {Materials - Pages 115, 138-140, 210,
71, 253-254, 259-260 in The American Negro by Logan and Cohen, pages 35-39, 87, 90-100, 126-
| 45-147, 148-152 in The Negro Struggle for Equality in the Twentieth Century by Ames, pages
{3 in The Negro in American Life by Wade.
: imposed on income tax evaders during the period being studied snd today. TIYlustrate how
ave changed and explain what accounts for this change. Be sure to cite examples from both
udy of the mumbers of people paying taxes in both periods might be useful.)
ractices used by Southern whites to achieve segregation and disenfranchisement of Negroes.

rges 127-129, 136-138 in The American Negro by Logen and Cohen, pages 16-22 in The Negro
juality in the Twentieth Cemtury by Ames.,) 1"f1 .
Ly
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UNIT II1

CHANGES IN GOVERNMENT AND POLITICAL, LIFE, 1A877-1920
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CONCEPTS

UNDERSTANDIN

VI.

Listorical leadership results from
the interplay of events and person-
alities.

Politiecal institutions within a
society are subject to either
evolutionary or revolutionary
change .

Third parties are sometimss forme |
of strons leaders wh.n these neads
the existing structure.

Social and political reform Juring
dynamic leadership.

Reform in civil service was initi
leaders who reacted against the sp
tion.

To be effective, a political leade
ership in the minds of the public.j

Tven though he has created this i 4
unguccessful if he fails to ident il
mejority of the people. :

Third parties can develop because
the major parties or in response
by either of the major parties.

Political reform on the national,
difficult to achieve because of ve
spoils, and a disinterested publi

Reform legislation grew out of a g
only were possible, but were in fa
cratic system of govermment.

Conflict is a necessary element o
ity can only be purchased at the e

Reform during this period was cons
in nature.
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UNCERSTANDINGS

© results rom
£s and person-

.z within a
> cither
utionary

Third parties are somstimes to zatisfy the needs or desires
of strons lealers wh_n these neals or Jesires cannot be met within
the existing structure.

Social ani political reform during this period was effected through
dynamic leaderskip.

Referm in civil service was initiated bty concerned political
leaders who reacted against the spoils system and political corrup-
tion.

To be effective, a political leader muat create an image of lead-
ership in the minds of the public.

Tven though he has created this image, a political leader will be
unsuccessful if he fails to identify with the interests of a
majority of the people.

Third parties can develop because of factionalism within one of
the major parties or in response to minority needs not considered
by either of the major parties.

Political reform on the national, state, and local level was
difficult to achieve because of vested interest groups, patronage,
spoils, and a disinterested public.

Reform legislation grew out of a demand to correct abuses that not
only were possible, but were in fact occurring, under our demo-
cratic system of gnvernment.

Conflict is a necessary element of change. Gain for the major-
ity can only be purchased at the expense ¢. the few,

Reform during this period was conservative, rather than radical,
in nature,




STUDENT TEARNING EXPERTENCES

Have students trace the origins and exploits of the "Bull Moose' party with spel
formed.

Study the leadership roles played by Roosevelt, Taft, and Wilson in obtaining r4
As students study civil service reform, have them anelyze the extent to which t
qQuickened the implementation of this reform. They may wish to relate this to t
a result of the assassination of President Kennedy.

Study the "leadership image"” of Teddy Roosevelt as it developed in the minds of
thi.s image was created and what factors helped to sustain it. Point out some o
you can identify.

Study William J., Bryan's image as & leader. Discuss the characteristics of lead
discuss why he failed to identify with majority opinion. Students should arrivi
interrelationship of leadership characteristics and identification of public wi
Research the policies and statements concerning the status of the Negro in Amer
administration from Hayes through Wilson. Develop a time line including many o
ments. (Materials - Pages 124, 129, 131-133, 138-139, 154-155, 166-168 in The
Cohen, pages 35-40 in The Negro Struggle for Equality in the Twentieth Century

Study the Creenback and Populist Parties in terms of the reasons for their form:
Populist Party and Negro interests - Pages 133-136 in The American Negro by Log
Analyze the changes taking place in education in the =arly years of the century
education of the "whole child", vocational and technical education, etc.) Dete
were so slow in coming and what forces were at work to inhibit change.

Pose this guestion to your students. 'What abuses are possible under a democra
and vhet procedures are available to vs to correct these abuses?” In applying
period under study, particular attention might be directed at the movement for :
Analyze the labor movement during this period for elements of conflict, both vi
Show gains made bY labor and explain at whose expense the gains were made,

Have students prepare a panel discussion tc compare znd contrast the soucial, po
taking place in the United States with other reform movements occurring elsewhe
period.

Have students define conservative and liberal, reactionarv and radical. Discovd
change in time and have them apply their definitions to the reform which occwrrd
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STUDENT LEARNING EXPERIENCES

trace the origins and exploits of the "Bull Moose" party with special emphasis on why it was

dership roles played by Roosevelt, Taft, and Wilson in obtaining regulatory legislation.

tudy civil service reform, have them analyze the extent to which the assessination of Garfield
implementation of this reform. Tl®y may wish to relate this to the legislation considered as
ne assassination of President Kennedy.

adership image" of Teddy Roosevelt as it developed in the minds of the public. Explain how

s created and what factors helped to sustain it. Point out some of the criteria of l.:adership

iy,

J. Bryan's image as & leader. Discuss the characteristics of leadership shown by Bryan and
> failed to identify with majority opinion. Students should arrive a‘ an understanding of the

Q-hip of leadership characteristics and identification of public wishes.

~olicies and statements concerning the status of the Negro in America of each presidential

n from Hayes through Wilson. Develop a time line including many of these policies and state-
rials - Pages 12k, 129, 131-133, 138-139, 154-155, 166-168 in The American Negro by Logan and
5-h40 in The Negro Struggle for Equality in the Twentieth Century by Ames.

nback and Populist Parties in terms of the reasons for their formation. (liaterisls on the
“and Negro interests - Pages 133-136 in The American Negro by Logan znd Coher, )

-snges taking place in education in the early years of the century. (Lif¢ ad justrent,

he "whole child", vocational and technical education, ete.) Determine why “hese changes

-n coming and what forces were at work to inhibit change.

‘tion to your students. 'What abuses are possible under a democratic form of government,
.lures are available to us to correct these asbuses?" 1In applying the discussicn to the

tudy, particular attention might be directed at the movement for women's suffrage.

+bor movement during this period for elements of conflict, both violent and non-violeni.

‘e by labor and explain at whose expense the gains were made,

prepare a panel discussion to compare and contrast the social, political and economic reform
' the United States with other reform movements occurring elsewh-re irn the world during this

iefine conservative and liberal, reactionary and radical. Discover if theze definiticns
. and have them apply their definitions to the reform which cceurred at this time.




122- UNIT IIT

CHANGES IN GOVERNMENT AND POLITICAL LI¥E, 1877-1920

CONCEPTS

UNDERS

VITT.

Societies must devise means of
distributing political power.

Political parties consist o
either because they think a
cal matters, or to achieve
"thinking" is conditioned.

Both the "in" and "out" par

Under our two-party system,
party results in control of
opposition.

The initiative, referendum,;
people at the local level o
elected officials.




3 IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

UNDERSTANDINGS

-0 means of
‘al power.

Political parties consist of people united in an orzanization
either because they think alike, or believe they do, on politi-
cal matters, or to achieve common goals. Frequently, the
"thinking" is conditioned.

Both the "in" and "out" parties play significant political roles.
Under our two-party system, a serious division of the majority

party results in control of the government going over to the
opposition.

The initiative, referendumyand recall were attempts to assure
people at the local lavel of some measure of control over
elected officials.

et b b ed ey

e T o T e
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STUDENT LEARNING EXPEKIFNCES

N

Have students study the "Issues” presented by the major parties during the elecjill:
mine which of the issues presented were the result of conditioned thinking., A
to his party, a: presented by Jchn Kennedy in the first chapter of his Profiles
degree to whicli.this represents conditioned thinking.
Study the organization of a political party in detail in order to determine it
operation,

Have students study the methods of operation of both "in" and "out" parties to "
of each and what techniques each uses to either maintain or regain power. AppljEE!
Study the election of 1912 to see how the split within the Republican Party led
"Bull Moose' Party and the election of the Democrat Wilson. "

Have students analyze the rationale behind the enactment into law of the initis b
Discover to what purposes men such as LaFollette intended this legislation to o
in fact, the legislation produced the desired effect. Comment on reasons for i e
Have students compare and contrast political parties and vested interest groups Lt
look at the concepts of '"policy" and "power" in relation to these two institutif.
Study the question of party discipline and determine if students feel that a hi i
structure is desirable. (Compare political parties in the U, S. and Great Brit s
An election could be re-enacted to show structure of a political party and how i
in an election. (1892, 1896, and 1912 are good years to use as the problem of s
the class into parties; do research and any other desirable work on party stru in

Fr
"
@
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STUDENT LEARNING EXFERIENCES

 elec ~ts study the "Issues” presented by the major parties during the elections of this period to deter-
. An of the issues presented were the result of conditioned thinking. Analyze the politician's allegiance
file ~y, as presented by John Kennedy in the first chapter of his Profiles in Courage, in terms of the
~hich this represents conditioned thinking.

rganization of a political party in detail in order to determine its unique features and modes of

e it

s to nts study the methods of operation of both "in" and "out” parties to determine the primary function
Applt what technigues each uses to either maintain or regain power. Apply specifically fo this period.
Y led lection of 1912 to see how the split within the Republican Party led to both the formation of the

;" Party and the election of the Democrat Wilson.

nitizjll: ts analyze the rationale behind the enactment into law of the initiative, referendum, and recall.
1 to Y . what purposes men such as LaFollette intended this legislation to be applied, and whether or not,
for i e legislation produced the desired effect. Comment on reagsons for its failure or success.

P OUPS . ts compare and contrast political parties and vested interest groups. Specifically, have them
itutifl®_ concepts of "policy” and "power" in relation to these two institutions.

. a hi uestion of party discipline and determine if students feel that a highly disciplined party

. Bri s ¢esirable. {Compare politicel parties in the U. S, and Great Britain in this regard.)

| how 1 could be re-enacted to show structure of a political party and how political issues are handled
m of -ion. (1892, 1896, and 1912 are good years to use as the problem of third parties arises) Divide
strud into partiesy do research and any other desirable work on party structure; then proceed.

173
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12k« UNIT III CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

LANGUAGE ARTS CORRELATION

Approach

This political unit in history cen be correlated with Engliskh
by 2 unit on parliamentary procedure: discussing plans and
problems.

Sources

1. Texts

Bluementhal and others, The English Language 9, Chapter b
Stegner and others, Modern Composition 9, Chapter 13

Record
Electlon Jongs of U.S5., Educational Record Sales

Student Activities

1. Organize the class into pelitical parties. Using the
election of 1896, prepare party platforms, campaign :
speeches, news stories, party publicity posters. After pre-
senting this material, hold a mock election.

Using Robert's Rules of QOrder, discuss several pelitieal
issues from this period in history such as: monetary
policy, railroad regulations, pure food and drug legis-
lation, corruption in govermment, and labor organization.

Have students analyze the elections of 1916 and 1964 to
determine the crucial issues and to compare and contrast
them.
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IN GOVERNMENT AND POLITICAL LIFE, 1877-1920

#TS CORRRLATION

SKILLS TO BE DEVELOPED

Lisztory can be correlated with English
"ary procedure: discussing plans and

hers, The English Language 9, Chapter b
+ Modern Composition 9, Chapter 13

I.5., Educational Record Sales

into palitical parties., Using the
srepare party platforms, campaign
|ries, party publicity posters. After pre-
ial, hold & mock election.

-8 of Order, discuss several pelitical
criod in history such as: monetary
:gulations, pure food and drug legis-

in government, and labor organization.
.ze the elections of 1916 and 1964 to

tal issues and to compare and contrast

The process by which people conduct
business is called rarliamentary
procedure,

Promote order and efficiency to gllow
for the rule of the majority and protect
the rights of the minority.

Rules of speech =stigquette,




UNIT IIT CHANGES IN GOVERNMENT AND POLITICAL LIFE, 1877-1920
DEPTHE CPPORTUNITIES
With politiral divisions arising in the late nineteenth century within and

snd protest bzing expressed through third parties, this is an appropriate time
rach eonc2pis =25 political right and left and to develop the contimuum expressi

"Mainstream"

Liberal Believes in evolutionary
- change through constituticnal

v processes
Ultra-Libgral

/s
£

N\

Extremié%-leftist

N\ change usually cutside the

framework of constituticnal
Commu;}st processes

Believes in reveolutiocnary
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TIES
. inal divisions arizing in the late nineteenth century within and between the twc major parties,
o Q2 expressed thoough third parties, this is en appropriste time for the students to investigate
‘ 'me =

J° political right and left and to develop the contimuum expressing political points-of-view,
press

e
"Mainstream"
—_— T T .
— T »
- ~—
. - ~
v ~N
- N
Libergl Believes in evolutionary Conse(yative
i change through constitutional
1 v processes N .
. iE;ral Ultra~wgnservative
3 \
/7
_E%-leftist Believes iu revoluticnary Extremist-rightiz=%
N change usually cutside the
framework of constitutional yd
Commundst processes Fascist
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. "
- H— —

l
|
\

N
2
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DEPTH OPPORTUNITIES (continued)

Fach student should define the "pool" and the "trust" and compare thg
l. Reasons for their creations.
. Objections to their use.
. Methods used by government, state and federal, for their coj
. Effectiveness of control measures.

Assign one of the following to each class member:

1. Take the position of an editor in the election of 1896, Tn
the idea ¢f free coinage of silver at the ratio of sixteen

2. A person who is talonted in the speech arts should paraphra;
Gold" speech. Then the students, in a class discussion, shq
ability to influence their vote for or against free silver.
Assign individual repcrts or the following:
Oliver H. Kelly and the Grangers
James B. Weaver and the Populist
William Jennings Bryan and the Demccrats
Take the position o»f a Southern Negro farmer, a 3cuthern po
~ri! explain in @ach case how they reacted to the Populist ij
& commoIl ca&use.

Each student should Jdevelop the =ssential chiaracteristics -t one of
Roosevelt &nd "The New Nationalism", William Howard Taft and "The Mantle
"The New Freedom". Tn a short paper he should consider the following:

1. Influence encouraging or restricting change.
2. Presidential leadership and special legislation in the aread
a, business regulation
b. rights of labor
¢. farm problems
d. conservation
e. limmigration
f. tariff
Areas of American life which were largely ignored in this p
pared with problems bring agitated today.

To provide greater variety and depth experience for the students, i+
be utilized. These may be used merely for individual enrichment or they
Pertinent readings are:
l. Starr, Todd, Curti, Living American Documents.
2. Commenger and Nevins, The Heritage of America.
3. Angle, American Reader.

184
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lefine the "pool" and the "trust" and compare them with reference to:
* their creations.

to their use.

-d by government, state and federal, for their control.

‘sz of control measures.

llowing to each class member:

3ition of an editor in the election of 1896. In an editorial, attack or supporet

" free coinage of silver at the ratio of sixteen to one.

.23 talented in the speech arts should paraphrase William Jennings Bryan's "“ross f
n.  Then the students, in a ciass discussion, should analyze the speech in terms of its
influence their vote for or against free silver,

vidual reports on the following:

2Lly and the (Qrangers

-aver and the Populist

nings Bryan and the Democrats

zition »f a Southern Negro farmer, a 3Scuthern political leader, a poor Jouthern white,
. in 2ach case how they reacted to the Populist invitation to the Negro to juir them in
uSe .

ievelop the essential characteristics of one of these administrations: Theodore
tionalism", Wiiliam Howard Taft and "The Mantle of Succession”, Wocdrow wilacr. and
short paper he should consider the following:

ncouraging or restricting change,

i leadership and special legislation in the areas of:

s regulation

of lebor

aoblems

ation

tion

erican life which were largely ignored in this period of social protest should be com-
vroblems bring agitated today.

riety and depth experience for the students, i* is suggested that primary sources

B used merely tor individual enrichment or they may be shared with the class.

re:

» Curti, Living American Documents.
nd Nevins, The Heritage of America.
ican Reader.
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The follewing activities, which may be used as individual or group projects, a
critical analysis, summarizing ability, and research tec:niques.
1, TIndicate what action the Federal Rescrve Bank system can take which i
cXtremes of inflaticn and deflation. Relat~ these to financial proble
2. FExplain thc na'ure of the money supply in use in the United States.
3. Examine the Foderal Reserve System with special reference to the foll
a. monetary policy
b, a flexible meoney supply
c. credit policy

Ir. order to help ‘i student to sense the reveluticnary impact of new methods
and labor, have the student complete the following outline:

I. Changes in industry
A. New inventions
B. New industries
C. New methods of production

Changes in agriculture
Increase in markets
Mechanization
Influence of science
Federal. Aid

Farm l1life

ffects on labor

State legislation
Attitude of courts
Federal. legislation

QP HOOQOW>




INSTRUCTIONAL MATERIALS

1. Supplementary Reading

Acheson, Patricia C., The Supreme Court: America's
Judicial Heritage

Black, Charles L., Jr., The People and the Courts:
Judicial Review in a Democracy

Kennedy, John F., Profiles in Courage

Rossiter, Clinton, Parties and Politics in America

Rossiter, Clinton, Conservatism in America

Lipset, Seymour, Political Man: The Gocial Bases of

Politics

Hinderaker, Ivan, Party Politics

burns, James M., The Deadlock of Democracy: Four
Party Politics in America

David, Paul T,, Goldman, Ralph, Blain, Richard, The
Politi:s of National Party Conventions

Allen, Frederick L., The Great Pierpont Morgon

Allen, Frederick L., The Lords of Creation

Buck. Sclon J., The Agrarian Crusade

faulkner, H. and Starr, Mark, Labor in America

Hays, Samuel P., The Response to Indusirialism

Holbrook, Stewart H., The Age of the Moguls

Howard, Robert W., This is the West

Leech, Margaret, In the Days of McKinley

Lynch, Denis T., The Wild Seventies

Nevins, Allan, The Emergence of Modern America,
1865-1878

Schlesinger, Arthur H., The Rise of the City, 1878-1898

Cras, Norman and Larson, Henrietta, Casebook in Ameri-

can Business History
tlacker, Louis, The Shaping of American Tradition

Heffner, kichard D., A Documentary History of the U.S.

Hotstadter, Richard, The Age of Reform: From Bryan
£o ¥.D.R.

Holbroak, Stewart,, Dreamcrs ol the American Dream

Morriz, Richard B, , Encyciopedia of American History

Commager, H.3., Document of American History

Crenen, Johnson, & Dunn, A Documentary History of
the American People

ey

Faulkrer, H.U., Quest
Swisher, C,B,, Americal
Angle, Paul M., The Am
Binkley, W.E., America
Natural History
Commager, H.S5., and Ne
America :
Davidson, Marshall BE.,
Ewing, C., Presidentia
Fronklin D. Ronse
Faulkner, Harold U.,
Allen, Frederick L., S
Allen, Frederick L.,
Andrews, Wayne, The Au
Burns, MacGregor J., R{
Catton, Bruce, U.S. Gri
Tradition
Cronston, Ruth, Woodro
Dodd, William E., Wood1
Hagedorn, Hermann, The
Hatch, Alden, Edith Bo
Hatch, Alden, Woodrow I
Johnson, Gerald W., Wod
Josephson, Matthew, Thé
Link, Arthur 5., Woodrd
McAddo, Eleanor, The Wo
Norman, Charles, John W
Putnam, Carleton, Theod
Rils, Jacob A., Theodor
3teinberg, Alfred, Wood
Thomas, Henry, Ulysses
White, Dale, Gifford Fi
White, William §., The
Gosnell, H.F., Boss Pla
Study of the Polit
Platt, Theodore Ro
Orth, Samuel P., The Bo
Sradford, Gamaliel, Ame
figgleston, Edward, The
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Faulkrer, H.U., Quest for Social Justice

Swisher, C.B., American Constitutional Development

Angle, Paul M., The American Reader

Binkley, W.E., American Political Parties: Their
Natural History

Commager? H.5., and Nevins, Allan, The Heritage of
America

Davidson, Marshall B., Life in Americs

Ewing, C., Presidential Elections: From Lincoln to
Franklin D. Ronsevelt

Faulkner, Harold U., American Economic History

Allen, Frederick L., Since Yesterday

Allen, Frederick L., The Big Change: 1900-1950

Andrews, Wayne, The Autobliography of Thendore Roosevelt

Burns, MacGregor J., Roosevelt: The Lion and the Fox

Catton, Bruce, U.S. Grant and the American Miiitary

Cronston, Ruth, Woodrow Wilson

Dodd, William E., Woodrow Wilson and His Work

Hagedorn, Hermann, The Roosevelti Family of fagomore Hill

Hatch, Alden, Edith Bolling Wilson

Hatch, Alden, Woodrow Wilgson

Johnson, Gerald W., Woodrow Wilson

Josephson, Matthew, The Politicos, 1865-1896

Link, Arthur S., Woodrow Wilson and the Progressive Era

McAddo, Eleanor, The Woodrow Wilsons

Norman, Charles, John Muir

Putnam, Carleton, Theodore Roosevelt, Vol. I

Rils, Jacob A., Theodore Rocsevelt

Steinberg, Alfred, Woodrow Wilson

Thomas, Henry, Ulysses S. Grant

White, Dale, Gifford Pinchot

White, William S., The Taft Story

Gosnell, H.F., Boss Platt and His New York Machine: A
Study of the Political Leadership of Thomas C.
Platt, Theodore Roosevelt, and Others

Orth, Samuel P., The Boss and the Machine

Sradford, Gamaliel, American Portral‘s, 1875-1900

Eggleston, Edward, The Hoosier Schoolmaster
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INSTRUCTIONAL MAYERIALS

Lynch, Denis T., Boss Tweed: The Story of a Grim
Generation

Nevins, Allan, Grover Cleveland: A Study in Courage

Norris, Frank, The Octopus

Norris, Frank, The Pit: A Story of Chicago

Twain, Mark, and Warner, C. D,, The Guilded Age

G.P.0,, Congressional Record

Hof'stadter, Richard, Great Issues in American History

Smearingen, Rodger, Readings on Communism

United States Bureau of the Census, Historical
Statistics of the U, S.,Colonial Times to 1957

G.P.0., U, S, Bureau of the Census, Statistical Abstract
of the United States

Woll, Peter, American Government: Readings and Cases

Anderson, William, Govermment in the Fifty States,

Frost, Richard T., Cases in State and Local Government

2, Films

Our Living Constitution (Coronet)
Political Parties (Coronet)
Theodore Roosevelt-American (L4bl, 2.25 - 26 min.) B.A.V.I.

3. Filmstrips

Theodore Roosevelt {Eye Gate) color
Theodore Roosevelt (Jam Handy) color
The Story of Theodore Roosevelt (SVE) color
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ADDITTONAL REFERENCES CONCERNING NEGROES IN AMERICAN HISTORY: UNIT IIT

(A1l of these references may not be available in any one school library. It is suggestedl that the scheool
librarian be requested to develop a bibliography of materials available which are apprepriate to the unit

REFERENCES

Bowen, David, The Struggle Within. New York: Norton,
1965. Note effect of government and politics on
the life of the Negro.

Davis, John P., The American Negro Reference Book.
Englewood Cliffs, N. J: Prentice-Hall, 1965, Pages
45-65 note the effects of government and politics on
the life of the Negro. Pages 414-430 on the Negro
in politics, 458-UB3 on protest movements, pages
484-521 on legal status of the Negro.

Hughes, L., and Meltzer, M., A Pictorial History of
the Negro in America. New York: Crown, Rev. ed.
Pages 214215 end of Reconstruction, 230-231 battle
over ballots, 238-239 a precedent is set.

Meltzer, Milton, Milestones to American Liberty. New
York: Crowell, 1965. Pages 159-163 Platform of
Populist Party, 170-175 T. Roosevelt's first annual
message, 176~179 Wilson's first Inaugural Address.

Rollins, C., H., They Showed the Way. New York: Crowell,
1964. Chapters on Col. Charles Young and Frederick
Douglass.

Sterling, Dorothy, and Quarles, B., Lift Every Voice.
Garden City, N. Y: Doubleday, 1965. Note effect of
government and polities on the life of the Negro.

International Book Co., Historical Biographical Sketches.
New York: Books, Inc., 1967. Biographies on John M.
Langston, Frederick Douglass, Charles Young, Richard
Greener, James W. Johnson, George W, Williams, James
M. Turner, John H. Smythe, William F. Powell,
Christopher Payne, John B. Rayner.




chool
unit

LEVEL I

Desceribes, d.Jinvs, makes an
analogy, identifiez, or clasuiiiesn
(fact...speecific)

Robert 1. LaFollette was a pro-

cressive from (a) Illinois, (b)
licbraska, (c¢) California, (d)
tlisconsin

The first serious attempt by the
government to control big busi-
ness vas (a) Sherman Anti-Trust
Act, (b) Clayton Anti-Trust Act,
(¢) Interstate Commerce Act, (d)
Bland-Allison Act

The president whose administration
was marked by corruption was (a)
Cleveland, (b) Grant, (c¢) Lincoln,
(4} Garrield

EVALUATTON FOR UNIT TIT
(sample Questions)

LEVEL IT

Shows relationships among ideas,
mal:es comparisons, recogni-es
principles

The progressive reform which most
aided the city-dweller was (a)
railroad reform, (b) direct election
of senators, (c¢) Commission Plean,
(d) conser'ation

The legislation which most directly
benefited thz farmer was (a) Bland-
Allison Act, (b) Sherman Silver
Purchase Act, (¢) Interstate Come
merce Act, (d) Sherman Anti-Trust
Act

Cf the following which is the best
example of govermmental corruption
before 1880: (a) Spoils System,
(b) Tenure of Office Act, (c)
Whiskey Ring, (d) direct election
of senators




1les an
r classiiics

kmpt by the
big busi-
nti-Trust
Trust Act,
e Act, (d)

(¢) Lincoln,

EVALUATION FOR UNIT III
(Sample Questions)

LEVEL II

Shows relationships among ideas,
makes comparisons, recoghices
principles

The progressive reform which most
aided the city-dweller was (a)
railroad reform, (b) direct election
of senators, (cs Commission Plan,
(d) conservation

The legislation which most directly
benefited the farmer was (a) Bland-
Allison Act, (b) Sherman Silver
Purchase Act, (c) Interstate Com-
merce Act, (d) Sherman Anti-Trust
Act

Of the following which is the best
example of govermmental corruption
before 1880: (a) Spoils System,
(b) Tenure of Office Act, (c)
Whiskey Ring, (d) direct election
of senators

LEVEL III

Usually explains, justifies,
interprets, or predicts
(theory...abstract)

Considering the total progressive
movement, were the reforms in the
political, social, or economic
fields the most complete and
significant? Include as many
specific examples as you can to
support your choice.

In the Sherman Anti-Trust Act,
wiich was for the regulation of
business, the phrase "combination
in restraint of trade" is a key
phrase. Explain how this key
phrase actually worked for the
benefit of business.

Proof that politiecal oi'fice can
be used for economic gain is best
shown by (a) Tenurc of Otfice Act,
(b) Interstate Commerce Act, (c)
Whiskey .ing, (d) direct clection
of senstors. Write a paragraph
to defend your choice.




UNIT IV

AMERICAN FOREIGN RELATIONS,

1865-1520
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OVERVIEW

The years between 1865 and 1920 marked America's rise to world leade
the basis for a new role, but the Spanish-American War and the resul
werea the events which thrust America into a position of internationa
conflict, the U.S. was committed to a greater role. America came ou
had not committed herself to a position of world leadership.

CCMMENTARY TG THE TEACHER

This diplomatic history unit is constructed around four concepts. Al
were desigrned to fceus the student's attention on the interdependency
ir making foreign policy, the emotional factor in descision making, ar

Altkaugh the learning situations and understandings 4o independently
boen made to relate them. The task of interr=lationship iz left to

Ticns ineclude an equal numher of inductive and deductive approaches,

many teaching techniques, For instance,in the sectiorn on the shrinki
of th= l=2arning situations ask the student ts yge specific facts to 4
situations call for the use of observations o arrive discriminately
situation in this section asks the ztudert = make inferences from a
develop each situation to an understanding and relate at the end, or
understanding and directly to the inferential stage, relating the cor!

When studying the situations in the concept dealing with =smotional r=
to chastise the U.S. for decisions baged on emotionalism. A positive
indicates that the emotionalism should be considered not as

student should develop a greater respect for rational decision making




FOREIGN RELATIONS, 1865-1920

1865 and 1920 marked America's rise to world leadership. Tts economic growth provided
W role, but the Spanish-American War and the resultant acquisition of an overseas empire
ich thrust America into a position of international power. With the entry into a world

was committed to a greater role. America came out of the war as the greatest power, yet
herself to a position of world leadership.

leade
resul

ne ou

TEACHER

story unit is constructed around four concepts. All of the situations and understandings
ceus the student's attention on the interdependence of world regions, the power structure
policy, the emotional factor in decision making, and the complexity of historical events.

5. Al
dencs
g, Al

ing situations and understandings 4o independently focus on the concepts, no attempt has

=ntly ¢ them. The task of interr=lationship is left to the teacher. Since the learning situa-

b to ual number cof inductive and deductive apprcaches, there is encugh flexibility to allow for
3h?3;. 1iques.  For instance,in the section on the shrinking world or interdependent world, two
1riny.

uations ask the student to use specific facts to arrive at a generalization, while other

s to the use of observations %o arrive discriminately at the genaralization, 3till gnother
itely section asks the student o make inferences from a generalization. Thus, the teacher may
"Om &

ion to an undsrstanding and relate at the end, or he may dzvelop each situation to an

L, or lirectly to the inferential stage, relating the concepts as he proceeds,

12 COor

situations in the concept dealing with =motional reascning, the student may be tempted

. for decisions based on emoticnalism. A positive approach is suggested where the teacher
emotionalism should be considered not as an isolated event but as part of the times. The
plop & greater respect for rational decision making.

1al re
itive
solat
1zking
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UNIT OUTLINE

AMERTICAN FOREIGN RELATIONS, 1865-1920

Overseas Economic Expansion

A, Pacific
B. Far EBast
C. Caribbean

Imperialistic Beginnings

A. The New Manifest Destiny
B. Spenish-American War

United States as a World Power

Imperialism

World War Neutrality

World War I

Wilson and the League of Nations
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CONCEPTS

UNDERSTANDINGS

Ours is a shrinking world; however,
the effect of space and distance is
related to the technology of a
society.

The rapid industrial expansion of the U.S.

. new foreign markets .

Foreign markets led to a greater realizati}

American expansion in the Pacific prior to
sult of commercial enterprises and the sea
of new materials.

Americans saw investment opportunity and t
Letin America.
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UNDERSTAND INGS

industrial expansion of the U.S. caused a demand for

L 2n markets,

arkets led to a greater realization of interdependence.

j expansion in the Pacifie prior to 1898 was mostly a re-
ronmercial enterprises and the search for new sources
pterials.

saw investment opportunity and trade expansion in
rica.




STUDENT LEARNING EXPERIENCES

Using statistical tables of the U.5. export-import trade balances, explain theg
the 1870's from a prior excess of imports to an excess of exports for all but
From James Michener's novel Hawaii, report on American settlement in Haweii.
Report on th2 Pan American Union: its reasons for beginning, its development,
Finl examples of territcrial wvxpansion to support Albert J. Beveridge's staten
ave making more than the American people can use. . . the trade of the world
Degermine what domestic aconomic conditions influenced the demand for world
Lab2l on a world map the Pacific islands used as naval coaling stations, and t
;i Reesevelt's "Great White Fleet."

Rervarch Captain A.T. Mahan's theory concerning navael and world power frcm his
Fower on History,

Using slatistical tables, determine the percentage of increase of exports from
Wiy American businessmen continued to utilize foreign markets in spite of subm
~vpes of gouds were being exported.

Iliustrate how the Algeciras Conference departed from the Monroe Doctrine and
Disccver how Taft carried out this policy and in whet way Wilson agreed.




STUDENT LEARNING EXPERIENCES

k1 tables of the U.3. export-import trade balances, explain the reasons for the change after

a prior excess of imports to an excess of exports for all but 3 years (1888, 1889, 1893) since.
ner's novel Hawaii, report on American settlement in Hawaii.

gn American Union: its reasons for beginning, its development, and its function.

" territerial expansion to support Albert J. Beveridge's statement in 1897, "American factories
than the American people can use. . . the trade of the world must and shall be ours."

lomestic economic conditions influenced the demand for world markets in the 1890's.

f map the Pucific islands used as naval coaling stations, and trace the round-the-world eruise
'Great White Fleet." :

i A.T, Mahan's theory concerning naval and world power from his book The Influence of Sea

1 tables, determine the percentage of increase of exports from 1910 to 1918 to relate them to

inessmen continued to utilize foreign markets in spite of submarine warfare. Discover what

ere being exported.

he Algeciras Conference departed from the Monroe Doctrine and how T. Roosevelt justified this,
carried out this poliey and in what way Wilson agreed.

from
sSuom

and
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CONCEYTS

UNDERSETANDINGS

II.

Societies pust devise means of
distributing political power.

The status of overseas possessicns has
resolved; some arees have gained state
independent or semi-independent.

Congress was granted authority to over
sessions.

In the Senate a strongly entrenched mi
ity's legislative program.

While the constitution gives the Execu
over foreign affairs, at times the Legf
people can exert predominant influence

The League of Nations wag an effort toi
solution to international problems,




UNDERSTANDINGS

'us of overseas possessicns has naver been completely
i scme arees have gained statehs:d while others are
tent or semi-independent.

was granted authority to oversee the governing of pos-

b .

benate a strongly entrenched minority can defy a major-

Ecislative program.

e constitution gives the Executive branch the power
eign affairs, at times the Legislative branch or the
an exert predominant influence,

fue of Nations was an effort towards an idealistic
to international problems.




STUDENT LEARNING EXPERIENCES

11.
1z.

13.

Compare and contrast the position of Aguinaldo, the Philippine rebel leader, a
leader, in their conflict with rational authority. on.
Explain the constitutional provisions for authority over foreign policy and go ’
Evaluate the statement that "statesmanship is the science of alternatives, and
to choos: not between the good and the bad but between the bad and the less ba

statement in the foreign relations of Cleveland, McKinley, and Rooseveli. )oi
Compare the U. S. policy toward (1) the Philippines (2) Hawaii (3) Alaskas and { £
these pcssessions did not progress to independence together or why they did nof er
Stage a Genate debate on America's entry into the League of Nations. As a cor

power structure of the Senate to determine how a minority can thwart a majorit: ol
In the right of American foreign policy from 1877-1920, assign a - anel discussi
"military preparedness is the surest way to peace," as
Define "Big Stick Policy" and ™ollar Diplomacy". 1In what way is the source o/l .
these policies with regard to (1) our democratic ideals and (2) their effective
Explain imperialism and world power. Determine how the results of the Spanishe
in these two respects. Decide if a nation can be both a world power and a neut ic
Analyze President Cleveland's position on Hawaii and Venezuela by (1) collecti !
(2) categorizing the action according to anti~imperialism, neutrality or imperi né
in an essay. o1
Determine what the recognition of foreign nations consists of. Select historic e
recognition or nonrecognition was exercised by the U. 8. and determine the purp
outcome, and who had the power to control the situation. {e.g8., Mexico) T
Report of T. Roosevelt's actions in Panams and determine why other presidents h

the same way. Wa
Report on negotiations after World War I and analyze the position of the U, 8.
determine Wilson's goals and his reasons for compromise,

Study the League of Nations and the United Nations and compare them as (1) peac:
(2) power structures.

201
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STUDENT LEARNING EXPERIENCES

of Aguinaldo, the Philippine rebel leader, and Sitting Bull, the Indian
ional autherity. .
ons for authority over foreign policy and governing possessions.
smanship is the science of alternatives, and that statesmen too often have
the bad but between the bad and the less bad." Find applications of this
of Cleveland, McKinley, and Roosevelt.

) the Philippines (2) Hawaii (3) Alaskas and (4) Puerto Rico. Determine why
to independence together or why they did not all become states.,

entry into the League of Nations. As a corollary activity, analyze the
etermine how a minority can thwart a majority's legislative program.
olicy from 1877-1920, assign a panel discussion of the statement that

st way to peace.”

In what way is the source of power different? Evaluate

ur democratic ideals and (2) their effectiveness.

+ Determine how the results of the Spanish-American War affected America
L nation can be both a world power and a neutral.

ion on Hawaii and Venezuela by (1) collecting facts on the situations

ing to anti-imperialism, neutrality or imperialism (3) supporting the choice

‘oreign nations consists of., Select historical situations where
bxercised by the U, S. and determine the purpose of our action, the
ontrol the situation. (e.g., Mexico)

Panama and determine why other presidents have not exercised power in

War T and analyze the position of the 1U. S. in the negotiations to
tasons for compromise,
t United Nations and compare them as (1) peace-keeping organizations and

L
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UNIT IV AMERICAN FOREIGN RELATIONS, 1865-1920

CONCEPTS

UNDERSTAND THGS

IIT.

What people believe to be true
is frequently more important
than existing reality in deter-
mining their behevior.

Newspaper sensaiionalism focused
and stirred a war fever against Sd

Some American expansionism was a
cbligation to lead and tutor less-

In the campaign for patriotic supp
intolerance became sn unfortunate

A contributing factor to America's
en emoticnal and idealistic deecisi
for democracy, "

American Negroes believed they wo
the American life and were willing
Spanish-American War and World War



UNDERSTAND TGS

sensalionalism focused America's attention on Cuba
ed a war fever against Spain,

ican expansionism was a reflection of a belief in an
n to lead and tutor less~developed areas.

paign for patriotic support during World War I,
ce became an unfortunate by-product,

uting factor to America's entry into World War T was

al apd idealistic decision "to make the world safe
r

legroes believed they would share in the promises of
an life and were willing to fight and die in the
herican War and World War I,

bed et bmd ed bed and

[ed s
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STUDENT LEARNING EXPERIENCES

Compare the incident concerning the sinking of the U.S.S. Maine with the se
members of an American vessel in the Cuban Civil War of 1 =78, From the
opinion was enrsged by one and not the other.

Report on the journalistic careers of William Randolph Hearst and Joseph P
increased newspaper circulation by the meens they utilized.

Study political cartoons in newspepers and texts to determine how the carto
Determine the attitudes and beliefs of an American expansionist who would s
burden; you dare not do less.,"

Deduce from William H. Taft's comment "little brown brothers" what his atti
were,

Investigate American attitudes toward Orientals from the Burlingame Treaty 4
Exclusion Act of 1882,and the Gentlemen's Agreement of 1907, Attempt to sey
bases for the attitudes,

Determine how propaganda aimed at developing patriotism can lead to intoler:
Analyze World Wer I patriotic American slogans and mu.. Gto determine the n:
From an investigation of British and German propaganda ¢r_orts in America 13
their respective effects on America's entry into war.

Read and evaluate Wilson's speech about making the world safe for democracy B
as Allied troops occupying certain parts of Russia at the end of World War
Conduct research on the treatment of German-Americans in World War I, and rd
thinking replacing good judgement,

Compare Stephen Crane’s collection of short stories on the Spanish-American
Splendid Little War by Frank Friedel and Roosevelt's book The Rough Riders.
For enrichment, have students select from: N

Erich Remarque All Quiet on the Western Front
John Dos Passos Three Soldiers
Ford Madox Ford Some Do Not

No More Parades

A Man Could Stand Up

to report on World War I and participate in a panel discussing the novels in
"making the world safe for democracy” and a "war to end wars"”,

Report on American Negro participation in the Spanish-American War and World
150-151, 162, 167-169 in The American Negro by Logan and Cohen. )




STUDENT LEARNING EXPERIENCES

erning the sinking of the U,S.S, Maine with the seizure end execution of 53 crew
rssel in the Cuban Civil War of 186B-78. From these activities determine why public
e and not the other.

¢ careers of William Randolph Hearst snd Joseph Pulitzer., Evaluate their end of
lation by the means they utilized.

in newspepers and texts to determire how the cartoonist tries to affect the resder.
nd beliefs of en American expansionist who would say "Take up the white man's

ft's comment "little brown brothers" what his sttitudes and beliefs toward Filipinos

tudes toward Orientals from the Burlingame Treaty of 1868, through the Chinese
the Gentlemen's Agreement of 1907. Attempt to separate emotional and rational

aimed at developing patriotism can lead to intolerance and hysteria,
otic American slogans and music to determine the nature of t.c appeal.
British and German propaganda efforts in America from 1914 to 1917, determine
n America's entry into war.
speech about meking the world safe for democracy in the light of such incidents
certain parts of Russias at the end of World War I.
reatment of German-Americans in World War I, and report on cases of emotional
udgement,
ollection of short stories on the Spanish~American War in Wounds in the Rain with
Ank Friedel and Roosevelt's book The Rough Riders.
ents select from: B

All Quiet on the Western Front
Three Soldiers

Some Do Not

No More Parades

A Man Could Stand Up

ind participate in a panel discussing the novels in the light of Wilson's comment
democracy” and a "war to end wars".

participation in the Spanish-American War and World War I. (Materials - Pages

he American Negro by Logan and Cohen, )

<05
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I“J.

- .—.. CONCEPTS

UNDERSTANDTNGS

The causcs of history are always
multiple and complex.

Evolutionary theories supported overs

America's foreign affairs from the c
the 1890's tended to be of less impo

The Open Door Policy was designed to
would allow the U,5. to expand in the

America's neutral position was threat
early stages of World War I.




UNDERSTAND INGS

ionary theories supported overseas expansion.

n's foreign affairs from the close of the Civil War to
)0's tended to be of less importance than domestic affairs.

:n Door Policy was designed to establish conditions which
bllow the U.S. to expand in the Far East.

b's neutral position was threatened by both sides in the
tages of World War I,




STUDENT LEARNING EXPERIENCES

Examine the basis and interrelationship of the causes of the imperialism o
economics, defense, manifest destiny, evolutionary theories applied to soq
Present the pros and cons of Alaskan and Hswaiian acquisition, Analyze ti
tive elements in each case.

Study the major issues in presidential elections from 1868-1916. Decide ol

issues in each election and summarize the value of domestic and foreign is
Examine the Open Door Policy and the territorial integrity policy toward C
objectives of each policy and the amount of W. S. support. Determine how
Examine the Russo-Japanese War in light of these policies to determine if
Just before the Civil War, a German philosopher gsaid that in the future on
conceivable: (1) Asie and Europe against N. America, (2) N. America and Ad
America and Europe against Asia. Discuss these three combinations in the
1920, and the present,

Study the competing alliances in Europe in 1914 to evaluate the wisdom of
Netermine how Sweden and Switzerland have been sble to maintain neutrality
Compare Wilson's statement "There is such a thing as a man being too proud
right. that it does not need to convinece others by force that it is right,"
to war.

i
f.




STUDENT LEARNING EXPERIENCES

ationship of the causes of the imperialism of the 1890's using such things as
jestiny, evolutionary theories applied to society, sea power.
\laskan and Hawaiian acquisition. Analyze the position of liberal and conserva-

ism ¢
O sog
ze th

pidential elections from 1868-1916. Decide on the order of importance of the
mmarize the value of domestic and foreign issues.

ind the territorial integrity policy toward China in 1900. Establish the

the amount of W, S. support, Determine now much protection Chins obtained.

ide o
gn is
ard

ehgﬁ. ¥ in light of these policies to determine if American objectives were implemented.
re o german philosopher said that in the future only three political combinations are
nd AJCPe against N. America, (2) N. America and Asia against Europe, and (3) N.

the a. Discuss these three combinations in the light of conditions in 1870, 1900,
in Europe in 191k to evaluate the wisdom of Americe's position of neutrality.
erland have been able to maintain neutrality.

ere is such a thing as a man being too proud to fight and a nation being so
convince others by force that it is right," and the fact that the U.S. did go

m of
ality
proud
ght , "

28
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LANGUAGE ARTS CORRELATTON

SK

Approach
In this unit on foreign relations a good correlation would be
a gemantic approach to language as used in ~ur foreign dealings.

Sources
1. Blumerthal and others, The English Lenguage 9, Chapter 10.

Student Activities
1, Students prepare a newspaper for the period of either the
' SpAnish-American War or World War T.

2+ Give studenis oprortunities to giant news by Jjustifying
or criticizing fmerican pavticipaticon in wars of the era
from 1865-1920,

3. Usiprg current newspapers, analyze the slanting of news
regarding our Viet Nam effort.

L. Studente write editorials, justifying or criticizing ocur
war effort in 1898, 1917, 196L.

5. Evaluate political speeches of this period for connotative
and denotative meanings.

6. Read a list of words to which studonts listen and indicate
reactions by category: good, neutral, bad. Use such terms
as: Hun, pro-German, Heine, cheap politician, yellow press,
muckraker, "making the world gafe for democracy,"” "un-
restricted submarine warfare," "he kept us out of war."

7. Evaluate slogans and songs affecting foreign policy, such
as "Lafayette, We Are Here” and "Remember the Maine",

"Make the World Safe for Democracy”, "Can the Kaiser", "Over
There", "It's a Grand Old Flag" to determine their use as
propaganda,

8. Locate dictionary meanings of words and compare to emotional
connotations.

9. Explein why novels like All Quiet on the Western Front and
Uncle Tom's Cabin were more effective than actual account
reporting in swaying public opinion. give eXamples,

10. The rapidity and diversity of news coverage resulting from
technological advances has created not only the problem of
assimilating vast amounts of information, but also has
heightened the difficulty of being able to discriminate
between the significant and the inconsequential, the objec-
tive and the biased, the honest and the fraudulent. Ag

209
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SKILLS TO BE DEVELOPED

B-lation would be

* foreign dealings.

s Chapter 10,

gd of either the

by justifying
ars of the era

iting of news
riticizing our
for connotative

ten and indicate
Use such terms
ian, yellow press,

out of war."

gn policy, such
the Maine",

the Kaiser™, "Over
ne their use as

mpare to emotional

actual gcceount
examples,

e resulting from
Yy the problem of
but alsco has
disecriminate
tial, the objec-
eudulent. As

Critical reading.

Understand jenctative and conrctative
meanings,

Detection of emotional speech.

Writing editorials and newswriting.

Recognizing propaganda technigues.
Compositicr and exposition and narrative.

Use of dicticnary references.




UNIT IV AMERICAN FOREIGN REIATIONS, 1865-1920

LANGUAGE ARTS CORRELATION SKILIS TO BE DEVELOPED
Student Activities (continued)

an assigmment in critical thinking the following depth opportunity

is suggested:

Assign each student to one of the followihg news areas - agricul-
ture, labor, or industry. Material is to be eollected onm note

cards for one week from television, redio, newspapers, end magazines,
Class time should be reserved for discussion of these findings.

After discussion is completed, the teacher should collect fram each
student a 1ist of programs and articles used and the research material.

Questions to be used in class discussion:
Did you find the reporting factual or biassed?
Give specific examples of propaganda techniques used.
What major goals were reflected in what you read or heard?
What opposition to, or support for, these goals did you
note?
What attitude toward agriculture, labor, or industry in
your past resultecd from exposure to this information?

Propagenda Techniques

Band wagon: "Everybody's doing it"

Testimonial: "Sandy Koufax wears our sports shirts"”

Plain folks: "Howdy, neighbors. Tt's a real pleasure to

have a chance to talk to you folks."

Snob appeal: Exclusive creaticn by Christian Dior

Name calling: "Reactionary", "Radical"

Glitterving generalities: "eternal truths", "Glorious hirthright"
Transfer: using the flag or a picture of Uncle Sam on a poster
to induce the transfer of feeling of luyalty to whatever

the poster is advertising

Scientific slants "Tested under clinical conditions"

Card stacking: using half-truths which cannot be denied or
whole truths which have no connection with the point under
discussion

a, Twisting or distorting fracts

b. Selective omission

€. Incomplete quotations 211
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AN ILLUSTRATIVE LESSON PLAN TO BE USED WITH UNIT IV OF GUIDE
UNIT IV
WCORID WAR I

Introductory Statement

Following a"war to end all wars", a war "to make the world safe for democracy", a war t
States into & position of world leadership, the United States lapsed into what Warren G.
"normaley". At its worst this was a period of smug complacency, extreme nationalism and
of the flapper, the raccoon coat, bigotry, intolerance,and corruption. At best, the Gold

of (ransition marked with the usual characteristics of tension and contradictions. Will
this was "the first serious attempt of the Americans to make their Peace with the 20th c4

Tho early ycars of the twentieth century witnessed the death of rural America and the Fr
stronger eovernment, the end of laissez-faire, the decline of individualism, the responsi
and a collapse of religious sanctions.

Tt also became increasingly evident that the concept of democracy would have to change.
capitalism and eighteenth century political theory were not compatible. Adjustments to f
industrial urban society had to be made,

America of the Golden Twenties did not succeed ir this effort. As there is still much rc
we are currently making, the failure should not surprise us. 1In reality, after more than
are still attempting "to make their peace with the twentieth century".

STUDY SHEET WORID WAR I

BACKGROUND CAUSES IMMEDTATE CAUSES
+ Economic rivalry 1. Assassination of Arc
. Nationalism 2. Declaration of war g
» Imperialism Hungary
. Large standing armies
. Entangling alliances

CHAIN OF EVENTS

Assassination of Ferdinand June 28, 191h4
Austria declares war on Serbia July 28
Russia mobilizes army July 29
(Tantamount to declaring war on Austria-Hungary)

Germany declares war on Russia August 1
Germany declares war on France August 3
England declares war on Germa.nyz.,' 2 August b
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LESSON PLAN TO BE USED WITH UNIT IV OF GUIDE
UNIT IV

WORID WAR I

"to make the world safe for democracy", a war that thrust the United .

P, the United States lapsed into what Warren G. Harding referred to as

od of smug complacency, extreme nationalism and isolationism - a periuod

', intolerance,and corruption. At best, the Golden Twenties was a pericd

icheristicrs of tension and contradictions. William Leuchtenburg states that
12 Americans to make their peace with the 20th century”.

witnessed the death of rural America and the growth of urbanization,
pire, the decline of individualism, the responsibility -f world lcadership,

the corcupt of demueracy would have to change. Twentieth century
al theory were not compatible., Adjustments to fit the needs of an

cceed irn this effort. As there is still much reaction to the efforts
1d not surprise us. In reality, after more than half a century, Americans
with the twentieth century"”.

STUDY SHEET WORLD WAR I

IMMEDTATE CAUSES :
1. Assassination of Archduke Ferdinand
2. Declaration of war on Serbia by Austria-
Hungary

June 28, 1914

July 28

July 29
ia=-Hungary)

August 1

August 3

August b4
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AN TLLUSTRATIVE LESSON PLAN (continued)

TRIPLE ALLIANCE - Germany TRIPLE ENTENTE = Frar
Austria=-Hungary Eng
Ttaly RusH
THE CENTRAL POWERS - Austria-Hungary TEE ALLIES - France
Germany Russia
Turkey 1915 England [N
Bulgaria 1915 Japan
Italy 19
Total of 4 Rumania
Portugal
Greece 1
United 5
Total of 23
All of Eurcpe eventually entered the war except Denmark, Sweden, Norway, Holland, D
countries remained neutral.
WHY THE UNITED STATES ENTERED THE WAR
1. British propaganda (remarkably effective) 21
2. Cerman propaganda (stupid, inept,and general ineffectual
3. DBebotage (attributed to the Germans)
4. Economic interest in an Allied victory
2. Demand of the people to build up our army and navy, which led to the creaf

DIRECT CAUSES
1. Unrestricted submarine warfare
2. The Zimmerman note
3. COutbreak of the Russian Revolution
Y. To make the world safe for democracy

THE RESULTS
1. The United States emerged as the world's leading power,
2. Many territorial changes in Europe.
3. TFormation of the League of Nations.
4, Seeds were sown for Hitler, Mussolini,and World War II.
2. Great loss of life and property.

<l




TRIPLE ENTENTE - France
England
Russia

THE ALLIES - France
Russisa
England
Japan
Italy 1915
Rumania 1916
Portugal 1916
Greece 1916
United States 1917 and others

Total of 23

Denmark, Sweden, Norway, Holland, Switzerland and Spain. These

)

eral ineffectual

by and navy, which led to the creation of g war psychology.

leading power.

d World War II.
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AN TLLUSTRATIVE LESSON PLAN {continued)

ASSIGNMENT #1

Objectives:
1. to gain an understanding of the hackgrnund causes of World War I
2. to realize that the assassination of the Archduke Ferdinand was only the inmediate e
&s & pretext for war
3. to ecnsider the chain of eveonts leading tc the outbreak of hostilities and whether of
might have been broken

Reading Assignment:
The United States Since 1865 - pp. 265-300
The Adventures of the American People - pp. 517-520
The Making of a World Power - pp. 127-129
One Nation Indivisible - pp. 450-470

Parallel Reading:
Qur World History
Chapter 23 - Germany and Ttaly Become Nations - pp. 453-L76
Chapter 35 - Tmperialism Penetrates Africa, Asia and South America - pp. 554-57h4
Chapter 36 - Science and Industry Are Used to Fight World War T - pp. L76-530

Study Questions:
- What was the relationship of the Franco-Prussian War and World War I°?
What were the background causes of World War I? Be able to discuss each of these ca
What country was a member of both the Triple Alliance and the Allies? Explain how t
What, social progress was made in Eurcpe from the French Revolution to 19147 What ar
downs in social reform that lead to open hostilities in 1914?

Vocabulary:
belligerent
entente
protectionist
war of attrition

Special Instructions: Map exercise - Europe in 1914 - Tneclude the following:

Political: All countries London Lisbon
The Triple Alliance St. Petersburg Madrid
The Triple Entente Vienna Berlin
Rome Serajevo Antwerp
Peris Constantinople (Istanbul) Budapest

Physical: Mountains - Pyrenees, Alps, Carpathian and Caucesus
Rivers - Thomas, Rhine, Po, Elbe, Seine, Danube and Loire
All cceans and seas shown on map




ASSIGNMENT #1
~und causes of World War 1
he Archduke Ferdinand was only the immediate event that was used

.o tc the ocutbreak of hostilities and whether or not this "enain”

flations - pp. 453-476
rica, Asia and South America - pp. 554-57h
Jsed to Fight World War I - pp. L476-530

co-Prussian War and World War I?

id War I? Be able to discuss each of these causes.

Triple Alliance and the Allies? FExplain how this came about.

e from the French Revolution to 1914? What are scme of the break-
en hostilities in 191h?

n 1914 - Include the following:

Lisbon
Madrid
Berlin
Antwerp
tinople (Istanbul) Budapest




AN TLLUSTRATIVE LESSON PLAN {continued)

Map exercise: Europe 1920 - Show changes of boundaries as a result of the Treaty of

Depth Opportunities:

1.

Pecple who lived during the First World War may have interesting information for
invited guests or through taped interviews played for the class. The local Americ
assist in locating men who served in the war. Student interviewers should carefu
and clear them in advance with the instructor.

Small Group Topics:

a. Balance of Power as a Basis for World Peace
b. DTPropaganda in World War I

¢. Paperback - All Quiet on the Western Front

Clags Presentation - Tndividusl students are to represent the members of the Tripls
Triple Entente., Each student is to pick a nation and explain why his country ente
of each presentation must be approved by instructor.

ASSIGNMENT #2

Objectives:

to understand the effect of the war upcn a neutral United States

to gain an understanding of the stand taken by the United States government in rel
to compare the "balance of power" theory with the theory of a world peace organizaf
to briefly examine the course of the war to 1917

Reading Assigmment;
The Adventures of the American People - Tp. 520-527

American Diplomacy - Chapter IV, pp. 50-65

Parallel Reading:
The Development of America - Chapter 32, rp. 615-625

The World's History - Chapter 36, Science and Industry to Fight War, pp. 562-568

Study Questions:

Reread the excerpt from All Quiet on the Western Front and explain the basic messag
What does Mr. Kennan consider to be the real basis for public opinion? '
What were the %erms upon which the Allies and Germans would have been willing to st
Why did it s=eem 30 important to the Umited States, in 1915-16, that England should
Erplain the statement "Considerations of the power balance argues against total vie

Vocabulary:
balance of power contraband hyphenate vote ultimatum

chauvinistic debility noncombatant vulnerable
conciliator elan vital rationale

6




{continued)

1920 - Show changes of boundaries as a result of the Treaty of Versailles

uring the First World War mey have interesting information for thc class, either as
throcugh taped interviews played for the class. The local American Legion Post might

men who served ir the war. Student interviewers should carefully prepare their questions
advance with the instructor.

e 8 a Bagis for World Peace
World War T

1 Quiet on the Western Front

- Tndividuel students are to represent the members of the Triple Alliance and the
ach student is to pick & nstion and explain why his country entered the war. Ccntent
n must be approved by instructor.

ASSIGNMENT #2

pnding of the stand taken by the United States govermment in relation to the wer
ance of power" theory with the theory of a world peace crganization
the course of the war to 1917

imerican People - pp, 520-527
hapter IV, pp. 50-65

ica - Chapter 32, pp. 615-625
hapter 36, Science and Industry to Fight War, pp. 562-568

from All Quiet on tre Western Front and 2xplain the basic message of the young scldier.
I consider to be the real basis for public opinion?

tpon which the Allies and Germans would have been willing to stop hostilities in 19167
important to the United States, in 1915-16, that England shkeuld be victorious?
nt "Considerations of the power balance argues against total victory".

contraband hyphenate vote ultimatum

%ebility " noncombatant vulnerable
elan wvital rationale




L TLLUNTRATIVE LESSON PLAN (continued)

Mopth Mpportunities:
1. ‘The Awmerican Econamy: 1914-1920
. Construct graphs to indicate the following:
Taxation Foreign trade
G.N.P, Unemployment
Write a briet essay indicating an understanding of your graphs.

Check various sourece beooks Tor four or five of President Wilson's wa
Frat seem 10 you to be the meet significant., Print them on a poster
discuss your choices,

ASSIGNMENT #3

Okt jectives:
1 to determine the causes of America's entry into World War I
2. to understand the part played in the war by the United States
3 ¢ recognize the ne=d for a well organized and respeonsive "home fron

Reading Assignment:
The Adventures of the American People - pp. 528-533
The Making of a World Power - pp. 129-157

Ytudy Questions:
Explain Pershing's statement, "Lafayette, we are here".
Compare the "home front's" and the "front line's" reaction to the ArjiS
What events in Sargeant Spencer's letter affected you the greatest?
In President Wilson's War Message, what reference did he make to Eng
Assuming you were a member of the Rainbow Division, which part of ths
the most memorable?

Vocabulary* anarchist kaiser
atrophy kamerad
Hooverized meals pell-mell

Depth Opportunities:
L. Small Group Discussions
4. (Jpon what nation may the responsibility for World War T be placed
b. The United States had as much cause for going to war against Gred
Map exercise - On an ~utline map <f Burcpe indicete the follcwing:
the batflefields ~nd najer battles of the war, the battles in which

e

N e ot sty g BT ST et e - .




»
.

phs licating an understanding cf ycur graphs.

\

for four or five of President Wilson's wartime speeches. Note ten phrasas

's wa
mest significant., Print them on a poster for class display. Be prepared tc

aster
ASSIGNMENT #3

America's entry into World War I
ed in the war by the United States
} well crganized and respcnsive "home front” in the waging of war

People - pp. 528533
p. 129-157

t, "Lafayette, we are here".
he A A\~and the "front line's" reaction to the Armistice.
est? ncer's letter affected ycu the greatest?
o Eng) [=ssage, what reference did he make to English viclations of our neutrality?
of the of' the Rainbow Division, which part of the crossing would you think to be

kaiger
kamerad
pell-mell

€ responsibility for World War T be placed?

§ much cause for going to war against Great Britain as against Germany,

e map of Burope indicate the following: major physical and political features,
pattles of the war, the battles in which the United 3tates trocps participated.

O




AN TLLUSTRATIVE IESSON PLAN (continued)

ASSIGNMENT #4

Objactives:

to investigete the failure of "the war to end all wars" in establishing lasting wo
to explore the "American Scene" in the year 1919
to gein an understanding of the factors which led to the movement away from idesli

Reading Assignment:
The Adventures of the American People - pp. 535-538

The Making of & World Power - pp. 157-164

Only Yesterday - pp. 1=37

Parallel Reading:
Qur World's History - pp. 570-572

The Development of America - pp. 633-636

Study Questions:

1.
2.

3.

L,
5.

"Do You Know the Bssic Facls?®", pp. 538, Questicns i-11.

What was the {7 What reassis world a public offizial of 1810 have t1or denounecing
scourge of the times"? ‘
Wilson stated that if the United States did not cime to the 214 of mankind by endor
Nations and the worli of the Paris Peace Conference, "the hcart of the world would b
the only heart thai was broken was his own. Explain.

Explain this statement: The United States was governed by a regency during much of
Contrast the impression you received from reading Tumulty's and Allen's accounts of
of 1919,

Depth Opportunities:

1.

Small Group or Individual Exploration Topies:

a. Compare the League of Naticns and the United Nations. In your cempariscn be swy
tion, membership, United States' attitude, and their relative effectiveness.

b. Compare the foreign policy of Woodrow Wilson with that of Franklin Rocsevelt.
their Latin American pclicies as well as their policies relating to the world ws

For the Fubryo Artist: Develop and illustrate cartcons showing two of the following
a. The "Big Four" at the Paris Peace Conference

b. The attitude of Henry Cabct Lodge toward President Wilson

¢. The change in attitude of the American people from war time idealism to peace ti

For the Musically Inclined: Obtain sheet music and/or recordings of World War I so
20 minute%ﬁgpe for class presentation. Before taping, clear all selections and use

instructor,
226

Why didn't the United States join the League of Nations?




fhued ) -151

ASSTGNMENT #U4

hof "the war to end all wars" in establishing lasting world peace
Bene' in the year 1919
" the factors which led to the movement away from idealism and the resturn to

People ~ pp. 535-538
bp . 157-16h4

b e
. 633-636

ot

s*", pp. 538, Questicns 3-11.
5208 wotld a pullic official of 1219 have tor denouacing the TwW as "the

W ited States 433 not cime tu the aid of mankind by endorsing the League cf
Paris Peace Conterence, "the heart of the world would be breken”. 1In reality
gxen was his own. Explain.

e United States was goverred by a regency during much of the period 1919-1921,
received from reading Tumulty's and Allen's accounts of Wilson's western tour

ixploration Topies:

aticns and the United Nations. In your comparison te sure to discuss organiza=-
d States' attitude, ind their relative effectiveness.

[licy of Woodrow Wilsor with that of Franklin Rocsevelt. Do not fail to consider

Blicies as well as their pclicies relating to the world wars.

elop and illustrate cartcons showing two of the following:
aris Peace Conference
Bubct Lodge toward President Wilson

pf the American people from war time idealism to peace time "normalcy".

Obtain sheet music and/or recordings of World Wer I songs and_ﬁraﬁare a 15 or
esentation. Before taping, clear all selections and use of amateur talent with

7 |

b join the League of Nations?
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INSTRUCTIONAL MATERTIALS

1. Supplementary Reading (References)

Bailey, Thomas A., A Diplomatic History of the Amsrican
People
Barck, Oscar and Blake, Nelson, Since 1900
Conmager, H. and Wevins, Allan, The Heritage of America
Kennan, George F., American Diplomacy, 1900-1950
Perkins, Dexter, Hands Off; A History of the Mcnroe 5199 WorP

Doctrine
Sprout, Harold and Sproud, Margaret, The Rise of
American Naval Power, 1763-1918

(Special References)

Bemis, Samuel Flagg, Latin American Policy of the
United States

Cons?. ine, Robert B., The Panamsa Canal

Dunne, Finley P., Mr. Dooley at His Best

Leech, Margaret, In the Duys of McKinley

Lord, Walter, The Good Years, 1000-1914

West, Richard 8., Admirals of the American Empire

2. Transparencies

Keuffel and Esser, U.3. History

3. Filmstrips

McGraw Hill-American History Series (School libraries)
The Turn of the Century
World War T

Panama Cangl




SRTATS INSTRUCTTONAL MATERTALS

43 the Amzrican

ge of America

jO-1950

5 Worl he Monroe
3 Wo ise of
2 Woo

Reco
ces)

rica's
ic of the

mpire

»

L libraries)

4, Films {Madison T.M.C,)
F-643 Turn of the Century - 20th Century America 1898-1914
F-640 End of Innocence - World War I (1914-1920)

(B,A.V,I.)

5199 World War T - War Years 14 min.

5200 MWorld War I - Building the Peace 11l min,
3772 Woodrow Wilson, Spokesman for Tomorrow 27 min.

5. Records (Madison I.M.C.)

America's First World War

_23
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ADDITIONAL REFERENCES CONCERNIIIG NEGROES IN AMERICAN HISTORY: UNIT IV

{All of these references may not be available in any one school library. It is suggested that the school
librarian be requested to develop a bibliography of materials available which are appropriate to the unit.)

REFERENCES

Bontemps, Arna, Story of the Negro. New York: Knopf,
1958. Pages 192-193 on Worlid War I.

Bowen, David, The Struggle Within. New York: Norton,
1965. Pages 118-119 ou World War I.

bavis, John P., The American Negro Reference Fook.
Englewood Cliffs, N. J: Prentice-Hall, 1965.

Pages 63-64 on World War ., 614-615 on Spanish-
American War, 616-62% on World War I.

Hughes, L., and Meltzer, M., A Pictorial History o*
the Negro in America. New York: Crown, Rev. ed.
Pages 246-247 on the Spanish-American War, 262-
267 on World War I.

Rollins, C. H., They Showed the Way. New York:
Crowell, 1964. Chapter on Charles Young.

Spangler, Earl, The Negro in America. Minneapolis,
Minn: Lerner, 1966. Pages L1-4L on World War I.

Year, Editors of, Pictorial History of the American
Negro. Maplewood, N. J: Hammond, 1964. Page L9
on World War I.

International Book Co., Historical Negro Biogrsphies.
New York: Books, Inc., 1967. Biographies on John
M. Langston, Frederick Douglass, Charles Young,
Richard Greener, James W. Johnson, George W. Williams,
James M. Turner, John H. Smythe, William F. Powell,
Christopher Payme, and Henry Johnson.
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LEVEL I

D« zeribes, defines, makes an
analogy, identiiies, or classifies
(fact...specifie)

The major purpose for acquiring
Pacific TIslands was (&) mission-
ary activity, (b) coaling stations,
(¢) weather stations, (d) cable
stations

Define the following:
(a) imperialism

(b) open door

(¢) dollar diplomacy

The first 20th century attempt
at establishing a world wide
collective security organization
failed because of (a) Russia,
(b) Cube, (c) The U. S., .
France

EVALUATION FOR UNIT IV
(Sample Questions)

LEVEL IT

Shows relationships among ideas,
makes comparisons, recognizes
principles

The action between 1850 and 1890
which demonstrates a change in
American attitude toward imperi-
alism is (a) Guano Treaty, (b)
Walker Affair, (c) Samoan Crisis,
(d) Algeciras Conference

What changes in American life
caused America to become imperi-
alistic?

What is the best example of
collective security: (a) Pon-
American Union, (h) Hay-Herran
Treaty, (c) Treaty of Paris 1898,
(d) League of Nations




VALUATION FOR UNIT IV
(Sample Questions)

LEVEL II

‘elationships among ideas,
:omparisons, recognizes

ion between 1850 and 1890
emonstrates a change in

N attitude toward imperi-
s (a) Guano Treaty, (b)
Affair, (c) samoan Crisis,
eciras Conference

anges in American life

America to become imperi-
l?

the best example of
ive security: (a) Pan-
Union, {b) Hay-Herran
(¢) Treaty of Paris 1898,
gue of Nations

LEVEL III

Usually explains, justifics,
interprets, or predicts
(theory...abstract)

Define the term "jingo" as it
relates to American imperialism.
Give an example of jingoism be-
tween 1880 and 1914 to illustrate
your definition. For extra
credit cite a present day example.

Between 1890 and 1915, the U, 8.
had developed diplomatic relations
with many nations. List 5 nations
found in different areas of the
world and explain why we estab-
lished the foreign policy toward
each that we did.

Analyze the failure of the U, S.
senate to ratify the League in
terms of the phrase "The war to
end all wars'.




UNIT V

A TIME OF PROSPERITY, TRIAL, AND RECOVERY,

1920-1940




L56- UNIT V A TIME OF PRC.PERITY, TRIAL, AND RECOVERY, 1920-1940

OVERVIEW

During the 1920's and 1930's there was a combination of extreme optimism and e
decades go hand in hand. This is demonstrated by the fact that the concepts 4
to the other as well. They will give the student the view that the crash of 1
two halves of a larger development, rather than the end of one period and the

Many of the developments of the period grew out of societal changes during the
twentieti: cent.ries. The exodus of rural people continued during this era. W
power to the city. Thic urbanization of the society was manifested by the ext

fashions to all segments of society.

This period a’so represents a time of heightened activity in economic and socii

COMMENTARY TO THE TEACHER

At this point in time +the teacher might well begin to assess the strengths an
utilized in approachinz the situations presented to tke students. Tn this unit
those methods which he feels were particwlarly well received.

Thé teacher should summarize the evaluative technique used in previous units.
valid and effective techniques and use them in this unit.

This unit might well be used by the teacher as a self-evaluative device to det
in the use of the consept approach to history, making those alterations in app

g T

T TR TR T s




RITY, TRIAL, AND RECOVERY, 1920~194%0

|'s there was a combination of extreme optimism and extreme despair. Tha two

This is demonstrated by the fact that the concepts developed for one decade apply
will give the student the view that the crash of 1929 was but a midpoint btetween

=lopment, ratiier than the end of one period and the beginning of another.

f the period grew out of societal changes during the late nineteenth and early

mxodus of rural people continued during this era. With it went the shift of political
banization of the society was manifested by the extension of city habits and

f society.

3 a time of heightened activity in economic and social legislation.

:eacher might well begin to assess the strengths an. weaknesses of the mathods
' situations presented to the students. In this unit the teacher should stress
L5 were particularly well received.

& the evaluative technique used in previous units. He should zelect the most
ues and use them in this unit,

pd by the teacher as a self-evaluative device to determine his effectiveness
ppproach to history, meking those alterstions in approech he deems necessary.




UNIT OUTLINE -157

A TIME OF PROSPERITY, TRIAL, AND RECOVERY,
1920-1940

An Uneven Prosperity - 1920

A. Social ills
B. The farmer
c
b

The laboring men
The business man

The Crisis

A. The market collapse
B. The shrinking economy

Recovery

A. 1st New Deal

B. 2nd New Deal

C. War mobilization

Reaction to Aggression

A. Attempts at collective security

B. Intervention vs. nonintervention
C. Reawakening of the will to resist
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UItItT v A TL%. OF PROSPERITY, TRIAL, AIID RECOVERY, 1920-19L:

CONICEPTS

UNDERSTAND TNGS

I. Societies develop laws and sanctions
in order to regulate themselves.

II. Ours is a shrinking world; however,
the space and distance is related
to the technology of a society.

234

1.

1

>y

The crisis in the American economy duri:
atmosphere conducive to the passage of

The depression of the 193"'s resulted i:
change.

Crime often inspires legislation,

Legislative action is often initiated t
distress.

Corruption at times leads to investigati

Technological advances increase the mobi

Increased mobility has had an integratin
society, but there are exceptions such a

Technological advances increased contact
society and the rest of the world.

Despite America's attempted isolationism
technological advances forced her to rem
world community.



7, TRIAL, AIID RECOVERY, 1920-19L°

UNNDERSTANDTHNGS

The crisis in the American economy during the 1930's created an
atmosphere conducive to the passage of' legislation favoring labor.

The depression of the 1937's resulted in an attitude favorable to
change.

Crime often inspires legislation.

Legislative action is often initiated to stimulate an economy in
distress,

Corruption at times leads to investigation.

Technological advances increase the mobility of a society.

Increased mobility has had gn integrating effect on American
society, but there are exceptions such as the Negro.,

Technological advances increased contact between American
society and the rect of the world.

Despite America's attempted isolationism during this period
technological advances forced her to remain a part of the
world community.
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STUDENT LEARNING EXPERIENCES

Students trace labor legislation passed during the early Thirties. Compare the provisions
with the previous legislation passed and the laws regulating business and used against labo
Students hold a panel discussion based on the effects of the Social Security Act on America
Study the development of TFederal law enforcement. Have students cite reasons for its growt
20's and 30's. Investigate the fight for federal laws in the area of civil rights. (Mater
174, 192-199 in The American Negro by Logan and Cohen.)

Study the laws passed regulating business and agriculture during the early Depression. Cit
those laws passed have withstood the test of time and which have been rejected. Cite reaso
In spite of general public indifference to govermment, why was there so much reaction and ¢
the llarding scandals?

The students should trace the migrations of segments of the population during this period aj
for them (rural to urban, urban to rural). Be sure to include the Negro migrations. (Mate
169-l§l, 206-208 in The American Negro by Logan and Cohen, Pages 100-102 in The Negro in Am{
Wade.
Have students trace the development of aviation during this period to show its utilization 4
transportation.

Have students study the growth of communication systems during the period indicating how th
Americans aware of world happenings.

Have students contrast the awareness of Americans of the Boxer Rebellion with the Japanese 4
Manchuria in 1931.

Study America's involvement in world problems during this period. Cite success; cite failus
the reasons behind the success and failure.

Debate the proposition: Resolved: The failure of the world to achieve a viable world orgar
assure collective security after World War I resulted in the conflict of World War II.
Contrast urban and rural life in 1870 and 1940. Do this for the Negro and the white. (Mate
Pages 1h0-143, 169-171, 181, 188-189 in The American Negro by Logan and Cohen, pages 67-76,
The Negro in America by Cuban.

Have students examine attempts at collective security. Assign the role played by the United
the success or failure of each attempt.




STUDENT LEARNING EXPERITENCES

3 ons passed during the early Thirties. Compare the provisions of these laws
. labojssed and the laws regulating business and used against labor.
erica based on the effects of the Social Security Act on American society.
growt law enforcement. Have students cite reasons for its growth during the
Mater il ight for federal laws in the ares of civil rights. (Materials - Pages
o by Logan and Cohen.)

Ccit@8 business and agriculture during the early Depression. Cite which of
reaso the test of time and which have been rejected. Cite reasons feor each.
and cl@ierence to govermment, why was there so much reaction and concern about

iod silmzrations of segments of the population during this period and give reasons
(Mate o rural). Be sure to include the Negro migrations. (Materials - Pages
in Amd Negro by Logan and {ohen, Pages 100-102 in The Negro in American Life by

tion 4Nt of aviation during this period to show its utilization as a means of

ow th’ communication systems during the period indicating how this kept
185,
nese Jcss of Americans of the Boxer Rebellion with the Japanese attack on

failudorld problems during this period. Cite success; cite failure. State
d failure.
orgaji: The failure of the world to achieve a viable world organization to
, World War I resulted in the conflict of World War II.
(Mat{lll 1870 and 194%0. Do this for the Negro and the white. (Materials ~
7-76, 189 in The Americen Negro by Logan and Cohen, pages 67-76, 104-105 in

United collective security. Assign the role played by the United States in
tempt.
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UnIT v A TIME OF PROSPERITY, TRIAL, AND RECOVERY, 1920-19"0

CONCEPTS

UNDERSTAND LINGS

Ixl. Histrrical leadership results from
the iaterplay of events and person-
alit.es,

IV, The rate of social change is in
part dependent upon the strength
of prevailing customs and beliefs.

Political leaders must undersf

Political corruption is often
leadership.

A leader may be blamed for a &
his leadership, and converse
situations in which he fails t

In order to be effective a lea
accept the responsibilities of

Disagreement within the labor
this period.

Appeals to morality and patric
change and to resist social chs

Release from wartime tensions 4
social pressures on individual

The public often reacts unfavo
morality.

Mass communication helped to he
culture.

Economic fluctuations often ha
Advances in knowledge are ofte

The masses of Negroes did not n
because of prevailing customs =




STUDENT LEARNING EXPERIENCES

Students explore the programs undertaken by F.D.R. during the first 100 days. Se
understanding of popular attitudes, including the attitudes of leading Negroes.

in The American Negro by Logan and Cohen, pages 60-86 in The New Deal by Davis, pi
America's Past by Bowes.)
Students study the scandals of the Harding administration and at the same time ev:
Have students study Hoover's efforts to prevent the Depression in terms of propos
and programs instituted.

Have a small group of students develop the criteria for leadership, then evaluate:
Calvin Coolidge, Herbert Hoover, Franklin D. Roosevelt. Evaluate in terms of thei
leadership. Seek information to indicate the extent and quality of leadership in
wvelfare, (Material - Pages 184-199 in The American Negro by Logan and Cohen.)
Discover conflicts that evolved in the labor movement during this pericd and thei
Explain what effect these conflicts had on labor in America. Explain any changes
the labor movement. (Materials - Pages 180, 190-192 in The American Negro by Logs
Students prepare a debate supporting the contentions of the A.F. of L. and the C.T
as mediators to attempt to resolve the conflict. Debate the following resolution:
the prerogatives of individuals.

A debate could be held on the merits of the Roosevelt approach vs. the merits of t
the Depression.

Explain which factors were instrumental in the passage of the Volstead Act and the
U, 8, Constitution.

Study the changes in behavior of the American woman during the 1920's. Show evide
the period. Contrast this with behavior of previous decades.

Prepare an oral report stating the attitude of the public during the 1920's regard:
on what this indicates about legislating morality.

Study the enforcement of Prohibition. Discover handicaps to its enforcement. As
a program of air-tight enforcement.

Trace the rise of syndicated crime during the period. Ascertain prohibition legis
crime rate in America.

Study the development of radio, newspapers, magazines, and films during this periog
affected American social behavior.

Have pertain students read Cannery Row by John Steinbeck. Analyze how unemp loyment
the major characters.

Show how the Scopes Trial illustrates a lag between the development of scientific
as expressed in social institutions.

e
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STUDENT LEARNING EXPERIENCES

5 undertaken by F.D.R. during the first 100 days. ©See if these reflect F.D.R,'s

tudes, including the attitudes of leading Negroes. (Materials - Pages 184-199
i and Cohen, pages 60~-86 in The New Deal by Davis, pages 436-4h] in Avenues to

pf’ the Harding administration and at the same time evaluate his leadership.
efforts to prevent the Depression in terms of proposals, legislation passed,

s develop the criteria for leadership, then evaluate: Warren G. Harding,

er, Franklin D. Roosevelt. Evaluate in terms of their willingness to accept

to indicate the extent and quality of leadership in the areas effecting Negro
84-199 in The American Negro by Logan and Cohen. )

ed in the labor mcvement during this period and their causes. List the leaders.
flicts had on labor in America. Explain any changes in the Negro's position in
1ls - Pages 180, 190-192 in The American Negro by Logan and Cohen. )
pporting the contentions of the A.F. of L. and the C.I.0. Have the class act
solve the conflict. Debate the following resolution: Industrial unions usurp

Bls.

merits of the Roosevelt approach vs. the merits of the Hoover approach to

strumental in the passage of the Volstead Act and the XVITI Amendment to the

of the American woman during the 1920's. Show evidence of change during
th behavior of previous decades.

g the attitude of the public during the 1920's regarding prohibition. Comment
legislating morality.

ibition. Discover handicaps to its enforcement. As a Treasury agent, set up
ement.

Wcrime during the period. Ascertain prohibition legislation's effect on the

0, newspapers, magazines, and films during this period. Explain how they
vior.
ery Row by John Steinbeck. Analyze how unemployment affected the lives of

ustrates a lag between the development of scientific theory and accepted mores
tions.
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UNIT V A TIME OF PROSPERITY, TRIAL, AND RECOVERY, 1920-1940

CONCEPTS

UNDERSTANDINGS

The raite of social change is in
part dependent upon the strength
of prevailing customs and beliefs.
(continued)

Economic systems have a marked
influence on a society's political
and social institutions. Con-
versely, political and social
institutions influence economic
systems.

It has been typical of society
for one segment to relegate
another to a less prestigious
position.

Governmental programs developed
effort to reactivate a paralyze

The Supreme Court, during the e
of the initial political progra

Economic good times, as in the
availshle consumer credit.

The inability of the farmer to
situation resulted in a farm de
general depression.

Labeling is a technique sometim
of society to a less prestigiou

Restrictions on immigration dur
reflected labor's fear of compe
elements.

Lynching, segregation, and disc
used to restrict the opportunit




TY, TRIAL, AND RECOVERY, 1920-1940

UNDER STANDINGS

Govermmental programs developed, during ©the Depression, in an
effort to reactivate a paralyzed economy.

The Supreme Court, during the early Depression, rejected many
of the initial political programs,

Economic good times, as in the 1920's, accompany a rise in
available consumer credit.

The inability of the farmer to adjust to a changed market
situation resulted in a farm depression which preceded the
general depression.

Labeling is a technique sometimes used to relegate one segment
of society to a less prestigious position.

Restrictions on immigration during the 20's and 30's in part
reflected labor's fear of competition from foreigners and radical
elements,

Lynching, segregation, and discrimination were scme of the methods
used to restrict the opportunities of the Negro.
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STUDENT LEARNING EXPERIENCES

Study the attempts of Negroes for significant social change and record instances o
and failures. (Materials - Pages 173~180, 187-199 in The American Negro by Logan

The Negro in America by Cuban, pages 125-137 in The Negro in American Life by Wade
and Politics in America by Rositer.

Search for evidence of the reasons why society resisted attempts of Negroes to imp
society. (Materials - Pages 172-173, 176, 181, 186, 194 in The American Negro by

76, 98-107, 108-118 in The Negro in America by Cuban, pages 116-137 in The Negro i
pages 525-535, 554-555 in This Was America by Handlin.)

Students study the government programs established during this period to determine
establishment, the philosophy of recovery they followed, the areas of the economy :
permanence. (Note instances where the reasons seem to have considered Negro welfa
187-199 in The American Negro by Logan and Cohen, selected references in The New D4
Students study the Supreme Court decisions reached during this period to determine
in these decisions, and the changes in attitudes reflected by the decisions render:
this entire period.

Study the effects of the use of credit on the economy during the 1920's and now.
Study speculation by the public during the 1920's. From the study determine whethd
healthy or unheelthy for the economy.

Study the problems of the farmer during the 1920's and indicate which were resolved
unresolved. Exaemine the effect these unresolved problems had on the Depression in

Discuss how the terms "hayseed"”, "hick",and "sodbuster" relate to the image of the

"radical" relate to the image of labor.

Read accounts of the Sacco-Vanzetti case. Discuss the accusation that they were e

rather than murderers.

Study the restrictions (restrictive limitations) on immigration during the period.

reasons for these restrictions and give the effect this had on labor's status duri

Study materials dealing with lynchings, segregation, and discrimination in differe

on the reasonings behind such actions and the actual effect they had on Negroes. (
199, 155-157, 167, 172-173, 180-181 in The American Negro by Logen and Cohen, pageq
The Negro in America by Cuban, pages 116-119, 126-129, 129-13% in The Negro in Ame

525-535 in This Was America by fiandlin.)




STUDENT IEARNING EXPERIENCES

bes for significant social change and record instances of success, partial success,
Pages 173-180, 187-199 in The American Negro by Logan and Cohen, pages 108-118 in
van, pages 125-137 in The Negro in American Life by Wade, pages 99-100 in Parties
Rositer.)
reasons why society resisted attempts of Negroes to improve their position in
s 172-173, 176, 181, 186, 19% in The American Negro by Logan and Cohen, pages 67-
Negro in America by Cuban, pages 116-137 in The Negro in American Life by Wade,
his Was America by Handlin.)

nt programs established during this period to determine: reasons for their

phy of recovery they followed, the areas of the economy affected, and their

s where the reasons seem to have considered Negro welfare.) (Materials ~ Pages
ro by Logan and Cohen, selected references in The New Deal by Davis.)

Court decisions reached during this period to determine: +the attitudes reflected
changes in attitudes reflected by the decisions rendered by the Court during

e of credit on the economy during the 1920's and now. Compare the two.
blic during the 1920's. From the study determine whether or not this was
e economy.

armer during the 1920's and indicate which were resolved and which remained
fect these unresolved problems had on the Depression in a later period.

anzetti case. Discuss the accusation that they were executed for being radicals

rictive limitations) on immigration during the period. Through study find the
ons and give the effect this had . on labor's status during the period.
h lynchings, segregation, and discrimination in different phases of life. Report
ch actions and the actual effect they had on Negroes. (Materials - Pages 193-
180-181 in The American Negro by Logan and Cohen, pages 67-76, 95-107, 119 in
an, pages 116-119, 126-129, 129-134 in The Negro in American Life by Wade, pages
8 by liandlin.)




UNIT V A TTME OF PROSPERITY, TRTAL AND RECOVERY, 1920-1940

COHCEPTS

UNDERSTAND INGS

Political institutions within a
society are subject to either
revolutionary or evolutionary
change.

This is a bountiful earth, but
some of its resources are
irreplaceable,

During the Depression, change o
democratic society.

There was no breakdown in the s
the Depression.

Teonomic concerns are often tra
periods of economic depression.

During the Depression the feders
sibility for public welfare.

The New Deal was an attempt to
guvernment regulation.

Movements in a society for chang
ring at the same time.

Abuses of the land during this j
"Dust Bowl" and resultant human

Improper utilization and misuse
found effect on the economy of

Despite the conservation movemer

natural resources with little rg

Economic disaster often leads t4

RT

bur



RITY, TRIAL AID RECOVERY, 1920-1940

UNDERSTANDINGS

During the Depression, change occurred within the framework of our
democratic society.

There was no breakdown in the structure of American society during
the Depression.

Econcmic concerns are often translated into political action during
periods of economic depression.

During the Depression the federal govermment assumed much respon-
sibility for public welfare.

The Hew Deal was an attempt to protect society through increased
government regulation.

Movements in a society for change and against change can be occur-
ring at the same time.

this R Abuses of the land during this period led to the disaster of the
human "Dust Bowl" and resultant human misery.

i suse Improper utilization and misuse of natural rescurces had a pro-
y of 1 found effect on the economy of the 1920's and 1930's.

ovemer Despite the conservation movement business continued to exploit
+le 1 natural resources with little regard to future problems and needs.

ads td Economic disaster often leads to conservation advances.
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STUDENT LEARIITHG FXPFRIENCES

Compare the social and political conditions of the Scviet Union in 1917 and the U
a revolution occurred in the Soviet Union and not in the United States.

Construct a list of very wealthy families or men in 1920 Do the same tor 1940, Havell
the names missing in 1940. Discover reasons for these absences. (Use Amory's Who Kil
Study the campaign promises of Harding, Coolidge,and Hoover to sec if these represent
Study Roosevelt's promises in 1932 to see if they represent change. llave another grou
figures for 1920. 1924, 1920, and 1932. Discover which two presidents won by the larg
the group explain this in the light of the campaign promises previously presented and
why the Negroes switched from the Republican Party to the Democratic Party. (Material
in The American Negro by Logan and Cohen, pages 15-21, 78-81, 84-86 in The New Deal by
137 in The Negro in American Lite by Wade, 130-136 in The Negro in America by Cuban.)
Study legislation passed during this period that shows government involvement with pub
the welfare of many Negroes. Demonstrate whether or not this is a departure from trad
policy. (Materials - Pages 188-194 in The American Negro by Logan and Cohen, pages 38
by Davies.)
Have students study laws passed during the First Hundred Days. Then have them decide
shov an increase in regulation and protection and if so, how.

Demonstrate how radical political movements could be for change and at the same time aj
be leading a movement against change. Use the American Socialist Workers Party and thq
the Garvey "Back to Africa" movement to demonstrate this. (Maturials - Pages 174-176
Negro by Logan and Cohen, pages 125-126 in The Negro in American Life ty Wnde.)

Have a superior student read Babbitt. Describe his life and the goals he has set for |
to the class what Lewis is attacking in Babbitt.

Do research on the various causes of the "Dust Bowl",

Stucy the expansion of farming from 1914-1922. Explain how over-producii-n pruved lam
and what effect war prosperity had on the farmer and on the land farmed.

Present problems created through the destructive exploitation -1 coal and iron depcsil
and problems that are still being created.

Read Wild River. Study the development of the T.V.A. List and corment on problems le:
establishment. Determine why it was accepted and what effect it had on this area.
Study the work of the C.C.C. in Wisconsin. Report its contribution to conservation in
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STUDENT LEARIIING EXPFRIENCES

nd political conditions of the Scviet Union in 1917 and the U. S. in 1931. Explain why

d in the Soviet Union and not in the United States.

very wealthy families or men in 1920. Do the same for 1940. Have students discover
1940. Discover reasons for these absences. (Use Amory's Who Killed Society?)

tromises of Harding, Coolidge,and Hoover to see if these represent govermmental change.

omises in 1932 Lo see if they represent change. Have another group study election

2%, 1920, and 1932. Discover which two presidents won by the largest majority. Have

is in the light of the campaign promises previously presented and discussed. Explain
ched from the Republican Party to the Democratic Party. (Materials - Pages 183-186
© by Logan and Cohen, pages 15-21, 78-81, 84-86 in The New Deal by Davis, pages 12(-
American Liie by Wade, 130-136 in The Negro in America by Cuban.)

ssed during this periocd that shows government involvement with public welfare including
Negroes. Demonstrate whether or not this is a departure from traditional government
~ Pages 188-194 in The American Negro by Logan and Cohen, pages 38-46 in The New Deal

laws passed during the First Hundred Days. Then have them decide whether or not they

regulation and protection and if so, how.

cal political movements could be for change and at the same time another group could
against change. Use the American Socialist Workers Party and the Ku Klux Klan and

Africa” movement to demonstrate this. (Materizls - Pages 174-176 in The American

ohen, pages 125-126 in The Negro in American Life by Wade.)

ent read Babbitt. Describe his life and the goals he has set for himself. Explain
is is attacking in Babbitt.

arious causes of the "Dust Bowl".
of farming from 191hk-1922., Explain how over-production proved harmful to the farmer
prosperity had on the farmer and on the land farmed.
ated through the destructive exploitation -1 coal and iron deposits during the period
e still being created.
Ay the development of the T.V.A, List and comment on problems leading to its
rmine why it was accepted and what effect it had on this area.
e C.C.C. in Wisconsin, Report its contribution to conservation in Wisconsin.




UNIT V A TIME OF PROSPERITY, TRIAL, AND RECOVERY, 1920-19h0

TARNGUAGE ARTS CORRELATION

Approach
This unit can be correlated through the use of audiovisual materials.
Students should be led to an understanding of this era of radio and movies.

Sources

1. 33-1/3 Records
I Can Hear It Now, vol. 1, Columbis Records 4095
{speeches and important events from 1933-1945)
Voices of Freedom, Educational Records ES-1
{1901-1950)
Literature of World Wars I and II, BEducational
Record Sales
Presidential Inaugural Address, E.R.S.
(FeDoRs 1933-1937)
Voice of FDR, with Quentin Reynolds, note by
Robert Sherwood

The Golden Twenties, 2 reels, 20 min.,
McGraw-Hill, BAVI

The Emergence of the Welfare Stiate, EBF

The River, BAVI (documentary of the
Mississippi)

Texts
Angle, Paul, The American Reader, pp. 510-57h
Commager, H., S., American Heritage, pp. 1108-1132.
Bower, Avenues to Americs's Past,

pp. 387-499 Isolation

pp. L0O0-4O9 Fro. Only Yesterday

pp. 410-419 Great Crash

pp. b22-L §4}?R




COVERY, 1520-1940

SKILLS TO BE DEVELOPED

iovisual materials. Writing dialogue

era of radio and movies. : Dramatics
Group presentation
Using films and records in
presentations

]
1
1
]
I
I
I
1

tonmend

Student Activities

1. By listening teo the recordings
and watching the films of the 1920's
and 1930's, the students can gain
material for writing scripts of
plays, radio broadcasts, and films.
In addition these can be produced
by the groups.

2., Dramatizations such as the You
Are There series can be used for
the events.




DEPTH OPPORTUNITIES

The student should be aware that the cultural and social changes and development
the prosperity and industrialism of the period. Since writers and artists often
life of their times, the following depth opportunity is suggested in an effort td
reactione of l'igures reprecentative of this perioi. Students s.ould be selected
by using the e works which arec most illustrative of the point of view of each.
might read doscriptive, poirted selcctions from "The Hollow Men'" in order to Dpres
T.S. Eliot felt about the age. Other suggested personalities o =

Edwin Arlington Robinson G. George Gershwin

Carl Sandburg 10. John Dewey

F. Scott Fitzgerald 11. Thomas Hart Benton

Sinclair Lewis 12. Henry Ford »

Sherwood Anderson 13. Stephen Vincent Benet

Ernest Hemingway 1%. Robert Frost

BEugene 0'Neill 15, James W. Johnson

Pearl Buck

1.
2
3.
L
5.
6
7
8

Social conflict was present during the 1920's even though prosperity and affluenc
The war experience and resulting social changes intensified tensions and produced
perspectives. In order to ald the student's understanding of social change and ¢
following topics should be investigated and the conclusions presented tn the clas
individual reports.
1. Migration of Negro labor to the north

. The resurgence of the Ku Klux Klan

. The "Red scare"

. The popular "standard" of success

+ The new position of women

. The effects of Prohibition

. The status of organized labor

. Public and private morality

In an attempt to develop group discussion *echnigues, the following exercises are
Each student should be assigned to do recsearch rovering these toplics:
Investigate the principal causes of the Great Depressicun which began in 1
Investigate the actions taken by the Hoover administration in an attempt
economic stagnation.
Investigate the scanials that Jeveloped duriny the 1620's and analyze puh
Fvaluate Hoover's philosophy and his gevermncntual actions in terms cf whe
249 were consistent.
Decide whether cor not, arni in what ways, the prezpirity ot the 1920's was
After completion ci resear~h, it is tuggeste: tha “he teacher ~houli assun >
'n class discussion covering this macerial. The "ocratic metho. of Ul i L
1skiag pertinent an: challcating questions an re. 1t in ~ritical thinki.e n-
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DEPTH CPPORTUNITIES

the cultural and social changes and developments of the 1920's reflected

| t

gﬁi:n of the period. Since writers and artists often provide a mirror of the
ort tJR"e depth opportunity is suggested in an effort to point up the ideas and
ccted ive of this period. Students siould be selected to personalize these people

fost illustrative of the point of view of each. For example, one student

selections from "Tre Hollow Men" in order to present a vivid picture of how
Other suggested personalities . 'a:

: 9, (Ceorge Gershwin

10. John Dewey

11. Thomas Hart Benton

12, Henry Ford ,

13. Stephen Vincent Bénet

14. Robert Frost

15. James W. Johnson

s}
1674 9

0 pres;

£1uena g the 1920's even thoug? Prosperity and affluence gave tone to the period.
oduced social changes intensified tensions and produced alterations in values and

and t 1? student's understand%ng of social change and the resulting copflict, the
o clas tlgated and the conclusions presented to the class either through panels or

to the north
Klux Klan

L success

s3]
abor

.S are iscussion technigues, the following exercises are suggested:
ed to do rcgearch covering these topics:

1 in 14 i causes of the Great Dgpressicn which began in 1929,

cemot faken by the Hoover alministration in an attempt to arrest

re DLk that leveloped during the 1920's and analyze public reaction.
¢ €Hw phy and his gevernmental actions in terms ct whether or not they JBE;()

=

i in what ways, the prosperity ot the 1920's was a mirage. -

it is :.ggester tha ~he teacker chouli assume lominant or guiry role
Bl his macerial. The Tocratic metho of 1oy the 1iscussion through
irc quegtlons an re. dt in ~ritical thinking ant conclusion iraving,

?l.




140~ UNIT v A TIME OF PROSPERITY, TRIAL, AND RECOVERY, 1920-1940

DEPTH OPPORTUNITIES

Since economic change ig & fact of lifa, the studenit ne=ds to be preparg
and to adapt to the forces of change. To assist the student inp acgquiri
he should select one of the following topics and gather pertinent inforn
List the types of occupations which increased consi.erably during ti
affected the labor union.
Explain why foreign loans or investments to the United States requi:
than it imports.
Distinguish between speculation in stocks which provided capital fo
speculation of the type which helped bring on the stock market crash

Bach student should be encouraged as an individual project to study the

real accounts of corporate organization from cconomic sources. The stud
ottain shares in large corporations, the purpose of the stock market, an.t
curb prices, bid prices, highs, lows, bears, anrd Mulls. This depth OLpo
for an invitation made by the feacher to 3 reprasentative from a stock b
how corporations are formed, %ow stock is soli, how the stock market ope
performed.

As an exerciae in developing the ability to abstract and to discriminate
the following outline relative to New Deal legislation;
I. Relief measures
IT. Recovery measures
II1. Reform measures
Each student should then write a short critique in which he makes a genel
of the New Deal.

To assist the student in the difficult process of analyzing the accuracy
Following icpth opportunity is suggested: The statement is some times ma
stratior of Franklin D. Roosevel® was committed to nelping "the forgotte:
letermi.- s the accuracy or the inacecuracy ol this assertion.

A committee of students should make a careful stuldy of the subject:
Tach member should be assigned a chapter or two in The New Deal: Revol

in American Civilization", Amherst Series. The reports should be presen
evaluated.

2ol




4o TRIAL, AND RECOVERY, 1920-19L0

T DEFTH_QPPORTUNITIES

repar 1, the stude@t needs to.be pregared to understand? to influence rationally,
quirt To assist the student in acquiring an understanding of economic change,
‘infonx J-opics and gather pertinent information which he should relate to the class.
ing ¢ 1 increased considerably during the 1920's and indicate how this shift

requis tments to the United States required that the United States export more

al fo stocks which provided capital for industrial expansion, and stock
2d bring on the stock market crash of 1929.
crash

the 1 individuel project to study the organization of a single corporation or to

ﬁ ;tud 1 from cconomic sources. The students should then find out how individuals

-t o C Surpose of the stock market,and the meaning of such terms as: buying short,

g'; r; €ars, ant tulls. This depth opportunity could be used as student backgrount
?p A a repccsentative from a stock brokerage firm to spesk Go the zlass about

tock b . . i ; :

ot ope is s0lt, how the stock market operates, and what economic functions arc

i natc 'y to abstract and to discriminate, the studentc should be asked to complete
ninate 2al legislation

~

. genel critique in which he makes a general appraisal of the successes and failures

uracy process of analyzipg the accurecy and relevancy of historical judgment,.the

iés e d: _Tnc‘stanmenF is"sometlmes made by New Eeal supporters that the admiri-

gotte: ommitted to helping "the forgotten American". The student through reszearch
ey ol thic assertion.

Was areful study of the subject: Was the New Deal a revolution or an evelution?
Revoi 2r or two in The New Deal: Revolution or Evolution? booklet in "Problems
wfesen es. The reports should be presented to the class and the information

RO
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DEPTH OPPORTUNITIES

In order to develop such concepts as the business cycle, depression, fiscal and mone
role ol goverrnment, each st.dent should be assigned one of the following topics whic
to be developed in a short paper. After completiocn of student research, a class per
représentative papers are read and discussed.

1.

2.

Explain the Tunction of "investment expenditures". A discussion of thiz cor
importance, regardless of size, in !rfluencing the ups and downs of the busj
Indicate the meaning of "fiscal policy”, and explain how guvernment policie
the economy.

Explain why, according to the theory concerning the effect of investment X
cycle, a greater role exerted by the Reconstruction Finance Corporation migt
a greater degree of recovery and depression.

Indicate shor® run and long run results of a high protective tariff on the «
of' depression.

State factors which help to explain why labor union membership grew so rapid
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DEPTH OFPORTUNITIES

as the business cycle, depression, fiscal and monetary policy, ani the economic

“hould be assigned one of the following topics which relate to economic stability,

After completicn of student research, a class period should be sst aside in which

d discussed.
investment expenditures”. A discussion of thiz concept snould include its

' size, in _vfluencing the ups and downs of the business cycle.
fiscal policy", and 2xplain how govermment policies can slow down or speed up

b the theory concerning the effect of investment zxperditures on the busincss
:rted by the Reconstruction Finance Corporation might have resulted in
ery and depression,

$ng run results of & high protsctive tariff on the cconomy during a period

to explain why labor union membership grew so rapidly tetween 1930 and 1940.
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INSTRUCTIONAL

1. Supplementary Reading

Farley, James, Jim Farley's Story - The Roosevelt Years

Faulkner, Harold, From Versailies to the New Deal

Leuchtenburg, William E., The Perils of Prosperity

Lilienthal, David, T,V.A.: Democracy on the March

Mitchell, Broadus, Depression Decade, 1929-194 71

Perkins, Dexter, The New Age of Franklin Roosevelt

1232-12Q2_
Rauch, Basil, The History of the New Deal
Soule, George, Prosperity Decade, From War to
Depression, 1917-1929
Wreter, Dixon, The Age of the Great Depression
Allen, Frederick L., Since Yosterday
Sullivan, M., pur Times
Adams, 5.H., The TIneredible Era
Barnes, M.A., Within This Present
Hinshaw, D., flerbert Hoover, Americar Quaker
Hoover, H., Memoirs

Neuberger, R.[, and Kahn, 5.B., Integrity, The Life

Story of George W. Norris
Richards, W.C,, Last Billionaire
Allen, Frederick L., The Big Change: America

Transforms Herself, 1900-1950
Beard, C.M., America in Mid-Passage
Brogan, D.W., The Fra of ¥ranklin Roosevelt
Moley, R., After Seven Years
Rodell, K., Nine Men: A Polatical History of the

Supreme Court of the U.S.
surns, J.M., Roosevelt: The Lion and the Fox
Gunther, J., Roosevelt 1n Perspective: A Profile

in History
Jones, N., Still to the West
Menken, f.L., Prejudices
Nevins, Alle., The New Deal of Worli Affairs
Shannon, David, The Great Depregsion
Loront, 3., *.D.R.: A Fictorial Biography
Roosevelt, Eleanor, This T Remember
Tully, G., FDR, My Boss
Schlesinger, Arthur M. Jr., The Age of Roosevelt:
The Crisis of the 0ld Order 255

Hic
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o
Zugs
Tuni
Bilr
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)
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Co
Keep
Barr
Byrd
Gr&@
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INSTRUCTIONAT, MATERTIALS

S R

Roosevelt Years

Alls New Deal
Br Prosperit
Bur the March

ANESG_T9L1
Roosevelt,

Gunty

H
Hic
Lew
Lewi
War
Wha

o

h 1
lar to

ession

akar

arica

21t

ol the

& Fox
A Profile

bosevelt:

v, The Life

Allen, Frederick L,, Only Yesterday

Bryn-Jones, David, Frank B. Kellogg

Burlingeme, Roger, General Billy Mitchell, Champion of
Air Defense

Gunther, John, Roosevelt in Retrospect: A Profile in
History

Hicks, John D., Kepublican Ascendency, 1921-1933

Lewis, Sinclair, Babbitt

Lewis, Sinclair, Main Street

Warren, Robert Penn, All the King's Men

White, William Allen, A Printer in Babylon. Tne Story

of Calvin Coolidge

Zugsmith, Lean<, A Time To Remamber

Tunis, J., Son of the Valley

Bilren, B., Twentieth Century Unlimited

Cremins, L.A. and Borrowman, M.L., Public Schoolg in
Our Democracy

Howard, Jr.7. and Mendel, A., Our Contemporary
Composers

Keepnews, 0., Pictorial History of Jazz

Barrymore, Lionel, We Barrymores

Byrd, Richard E., Alone

Graham, F., Lou Gehrig, A Quiet Hero

Lindbergh, Charles, Spirit of St. Louis

Cournos and Cournos, Famous Modei'n American Novelists

Lengyel, E., America's Role in World Affairs

Stimson, H.L., On Active Service in Peacc and War

Ambler, Eric, Journey Into Fear

Hersey, John, The Wall

Hull, Cordell, Memoirs

Lewis, Sinclair, It Can't Happen Here

Sherwood, Robert, Rovsevelt and Hopkins: An Intimete
History

296
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INSTRUCTIONAL MATERIALS

2. Records

P.D.R. Speaks, Decca, 9628
I Can Hear It Now, Volume 1, Columbia Record, 1933-45
I Can Hear It Now, Volume 3, Columbisa Record, 1919-29

3. Films (BAVI)

8135 F.D.R. from the series And the World Listened
0688 r.D.R.

2626 The Golden Twenties

2627 The Golden Twenties

1769 Problem of Relief

2149 Bupreme Court

2299 Two Decades of History, 1927-47

1185 Tand of Liberty, 1890-1938

——————

4, Filmstrips

The Roaring Twenties
The Great Depression (in school libraries)

5. Transparency

U.S. History, Keuffel and Esser




ADDTITICIAL Ti FERELCES CONCERHING IEGRUb Ti! ALFERICAHN HISTORY:

UliT v

(All of thede referencess may not be available in any une school library.
librarian b. r~quested to develop a tillicoraphy of materials available wh
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Bontemps, Arna, We Have Tomorrow. Boston, Mass:
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LEVEL I

Docerlbee, Yeiines, makes an

analogy, identifics, nr clazsifies

(tact.,.cvecific)

The---amendment outlawed liquor
in the U. 5, (a) 17th, (b) 18th,
(e¢) 15tk, (d) 21st

The president during the 20's
whose weak leadership resulted
in corrupticn was (a) Wilson,
(b) Cox, (c) Harding, (d) Hoover

Two men convicted of a crime due
to an atmosphere of hysteria were
(2) Coolidge ani Harding, (b)
Capone and Jenra, (c¢) Sacco and
Vanzetti, (d) $mith and Forbes

« 268

r

EVALUATION FOR UNIT V
(Sample Questions)

LEVEL Tl

Shows relati nchips among ideau,
makes comparicons, erocopnizes
principles

How many of the following are
examples of reform legislation:
(2) Alien Act of 1917, (b) 21st
Amendment, (c) 18th Amendment,
(d) 19th Amendment

Cite positions taken by the
executive branch in regard to
reform legislation which reflect
& change in leadership from
Wilson to larding. Use laws
prassed during terms of these
presidents to support vour
answer.

Which of the labor unions below
was considered to be most radi-
cal by the general public:
(2) C.1.0,, (b) A.F.L., (c)
United Mine Workers, (d) T.W.W.




FVALUATION FOR UNIT V
(Sample Questions)

LEVEL T1

relationchins ancng ideas,
comparicons, recognizes
ples

ny of the following are
es of reform legislation:
ien Act of 1917, (b) 21st
ent, {c) 18th Amendment,
Fth Amendment

Mcsiticns taken by the
ive branch in regard to
legislation which reflect
B-2 in leadership from
to Harding. Use laws
during terms of these
ents tn support your

© the labor unions below
sidered to be most radi-
the general public:

.0., (b) AF.L., (c)
Mine Workers, (d) I.W.W.

LEVEL TIX

Uruellly oxplains, justifics,
interpgets, Hr proedicts
(theﬁ?;...abztract)

g

Suprort or reject the contention
"You can't legislate morality."
(Use the 1920's as the basis or
your answer.

The League o{ .alions had many
diffizulties durling its existence.
Which of the fwllowing problems
Jas the most insurmountable?

(a) lack of use of force, (b)
shortage of' funds, (c) non-
membership of the most puwerful
nation, (d, ineffective leader-
ship. Jupvort your answer with

a paragraph.

Anulyze the statements below.
Which one is an exanrple of
labeling during the 2.'s and 30's?
(a) lany farmers -ere uneducated.
(b) A strike is a radizal move.
(c) Some immigrants are difficult
to assimilate., (d) Immigrants sre
a radical' group.
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UNIT VI THEMES IN CONTEMPORARY UNITED STATES HISTORY, 1940-Present

OVERVIEW

The period 194D to the present is the time in which the Americain people were in the process of realicing
their position of world leadership. While striving to maintain pvace, they became involved in World War T1;
and an even greater frustration of their efforts for peace was the development of the Cold War. This has
becn a period in which America accepted responsibility for improving the social and economic vonditions

of a greater part of the world.

At the szme time, the struggle to maintain prosperity, and the effort to assure cqual rights to all segments
of our society, has occupied the attention of our people. ;

COMENTARY TO THE TEACHER

A study of the period 1940 to the present can involve the student in an understanding of the issues and
problems facing the world todcy. A teacher should capitalize on current issues, comnecting them to past
events and problems.

While many treatments of this ers lack the perspective of time, the teacher must help the student und.r-
stand the conflicting and often subjective data which must be used to interpret this rericd.




UNIT OUTLINE

THEMES IN CONTEMPORARY UNITED STATES HISTORY, 1940-Present

Involvement in World cConflict

A, World War II

l. Pre~involvement actions
2. Wartime efforts
3. International. agreements
4, Situation at the end of the war
Cold War
1. National security
2. International alliances
3. Economic programs
Military Confrontations
1. Berlin

. Korea

. Formosa

. Lebanon

. Viet Nam

Domestic Policies and Developments

Changes in the federal government
Changes in state and local government
Changes in concern for the individual
Concern for internal security

Human Relatiocns

A. (Civil rights

B. Effects of technological changes
C+ Effect of population concentr=aiion
D. Effects of mass culture
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_'comcEPTs

I, Differences in political institutions
and ideologies often lead to conflicts
among and within societies,

IT. The form and ecomplexity of govern-
mentsl cystems veries in time and
with societies.

Nations take action td
Nations use economic

Naticns create allianc
in the world.

Nations attempt to cre
themselves, throughou

Social and peolitical =
able or unfavorable of

Politicel institution:
tz increaced involveme

Areas ol state and loc
changing.

The fedcral govornment
on individual welfare.

Federal programs enco
are attempts to create
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UNDERSTAND INGS

iations takec action to guarantee their own security,
Tations use economic means to gain certain ends.

aticus create alliances to seek & favorable balance of power

i the world.

lations attempt fc create political situations favoreble to
hemselves, lliroughout the world.

‘ocial and political situations which are perceived to be favore
ble or unfavorable often influence political developments.

alitical institutions of the United States change in response
> increased involvement in domestic and international prcoblems.

reas of; state and local government responsibility are constantly

hanging.

e federal government continued to increagse its direct effect
bn individual welfare,

ederal programs enc:uraging exchange of peoples and ideas
pre attempts to create understanding and peace in the world.
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STUDENT LEARNING EXPERIENCES

Students study the Selective Service Act of 1940, Lerd Lease Agresments, and th{
these were actions to guarantee our security. Determine what provoked these ac
Students study the establishment of the United Nations. Explain how this was
security. Decide what sections of the U.N. Charter insured our security.

Study NATO, 3EATO, and OAS and how thase have operated to guarantee our securit
Students analyze America's role in confrontations between different ideclogies
German division, Berlin Blockade, North and South Korea, Formosa, Suez, Cuba, B
South Viet Nam. Debate the issue that these were necessary to protect our secu
Siudents stuldy the econcmic measures used efter W.W. II by the United States to
cur se2writy. Use the Truman Doctrine, Marshall Plan, Point Four Program, Allil
and A,I,D. to show this policy in action.

Stuly the govermments of Formesa, South Korea, South Viet Nam and the Dominican
exerted by the United States towards their establishment and maintainance.
Portray social and pclitical situations in the Congo, Cuba, I:lonesia, and Egyp
unfavorable political results for the United States.

v

Study the constitutional amendments since 1945, Report on the interests which
Czbinet departments have changed in purpose and title since 1945. Investigrte
for them.

Study the Hoover Commission recommendations. Develop criteria for estahlishing
changes.

Investigate the major concernz of the two new states, Alaska and Hawaii, and co
Arizona and New Mexico when they were new states.

Students research the reapportionment decisions ~f the U.3. Supreme Court. Rep
the change.

Students rezsearch the extension of federal aid to states and local governments §
federal controls.

Compare Fisenhower administration policy on federal ownzrship of business to th
the diffcrence in philosophy behind ths cortrazting policies. Use the ex
wrence Sezway, end others.

ipats {ed>ral progsrams, suth as G.I. Bill, Scoial Securiiy, Job Corps, re
t reporte on argumsrts supporting and oSpposing thise programs.

v loeal povernmontal provler:z in dealing rith rdividiaal welfare, Lxpl
i »rovos=d, (Materials - Peges 256-258 in Th: American Negrso by Logsn §
gro in America by Cuban.)
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STUDENT LEARNING EXPERIENCES

nd thill: Service Act of 1940, Lend Lease Agreemerts, and the Atlantic Charter. Show how

se aclllntee our security. Determine what provoked these actions.

was a ent of the United Nations. Explain how this was an attempt to protect our own
ions of the U.N. Charter insured our security.

curit and how thase have operated to guarantee our security.

gies role in confrontations between different ideclogies since 1945, i.e...East-West

ba, BiMRckade, North and South Korea, Formosa, Suez, Cuba, Berlin Crisis, and North and

~ Secu igsgsue that these were necessary to protect our security.

es to m2ssures used after W.W. II by the United States to discover how they effected

 A11iJMan Doctrine, Marshall Plan, Point Four Program, Alliance for Progress, Peace Corps,
icy in action.

inicarn rmosa, South Korea, South Viet Nam and the Dominican Republic. Depict influence

_ s towards their establishment and maintainance.

i EgypfR. situations in the Congo, Cuba, Indonesia, and Egypt that have had favorable or
ts for the United State

endments since 1945. Report on the interests which suppcrted and opposed these change
anged in purpose and title since 1945, Investigate these changes and the reasons

recommendations. Develop criteria for establishing a priority list of proposed

rns of the two new states, Alaska and Hawaii, and compare them to the concerns of
b they were new states,
bortionment decisions of the U,3. Supreme Court. Report on rural oppesitior to

nents o ’sion of federal 2id to states and locel governments and the erxtent of accompanying

to th ration policy or feleral ownership of business to that of the Trumen administration.
the o lcscphy behind th: covtrasting policies. Use the examples: off-shore oil, T,V.A.,

hers,

s, such as G.I. Eill, Sceoial Security, Job Corps, Kerr-Mills, and lMedlvurz.

s supporting and opposing these programs.

.1 proviors in dealirg wizh .rdividual welfare. [xplain alterretive szl ticng

R inlc —)Pages 256-258 in Th: American Negro by Lngsn and Cohar, Poges BRANEN
Cuban.
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CONCEPTS

D ERSTAND ¢

The form and compluxity of povern-
mental systoems varics in time and
with societies. (continued)

Present day social, political, and
economic problems are outgrowths
of previous historieal situations.

Civil rights problems cont

The division of power betw
always been .n area of con

Inflation often occcuwr: dur
by a briefl recession and ti

Full employment has existb
the Depression.

Crimes against person and
cern since W. W. II,
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UNDERSTAND LIIGS

RETAND ©

ms cont Civil rights problems continue to concern the American publiec,
The division of power between national and state govermsents has

er betw always been an area of conflict within our federal system.

of con

Inflation often occurs during a war period and is then followed

w3 dur by a brief recession and then inflation.

n and ti

Full employment has existéd as a desirable goal in America since
the Depression.

existuc

Crimes against person and property have caused ificreasing con-

on and g cern since W, W, II.
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STUDENT LEARNING EXPERIELNCES
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Students investigate the Fulbright student exchange system, and its eifect.

and cons of the value of such a program,
Students study other exchange programs, such as:
grams.,

implications for better international understanding.
Trace the desvelopment of the Civil Rights Movement in America,

since W. W. II.
(Materials - Pages 200-203, 209-211, 212-21¢, 216-219, 2:L,

"eity to city", A.F,S. progran
Evaluate the success of one of these programs, using its own purposes a:
Study the International Education Bill introduced in the 1966 session of Congres

Discuss changzs
Determine if the Negro changed his methods of attaining civil »
225, 229-237, I37-: 1N
26l in The American Negro by Lcgan and Cohen, pages 130-139, 1Ld-152, 1

America by Cuban, pages 141-143, 14L-172 in The Negro in Amcrican Life
to American Past by ZHowes.)
Discover information to explain the causes for inereased resistance to
cluding Klar zctivities. Investigate different methods used by people
201-202, 203, 206-207, 211-212, 229-237, 2Lo-2h1, 2k3, 252, 261-264 in

Cohen, pages 130-139, 140-152, 153-162, 163-167 in The Negro in Ameries by Cuban

Hav

£3-1lc2, 1
ty Wade,

Hegro civ exg
with this 511

The Ameprii

Study the Tide Lands 0il Controversy.
authority.
Discover how the desegration of schools illustrates a conflict between

Determine which government is most concermed about the welfare of the Negro, (I
in The American Negro by Logan and Cohen, pages 141~143 ir The Negre in Ac-rlzar

Depict how this indicstes = ~cnflict betw:

federal =

152 in The Hegro in America bty Cuban.

Define inflation., Study inflation durirng ¥. Ww. II.
Study the inflation of the 1920's and cortrast this with the inflaticn
urder which inflatior is harmful and when it should be centrolled.,

Have students study the programs initiatsd to reducs unemployment since
FPoirt out rew protlems in
{Wzterials -

oo

erectiveress and what problems still remzin,
erfectiveness cf such programs for whites and ncn-whites,
smericar legrc ty Logan and Cchern, )

nvite z Maliscr police cofficer or an 7.5.I. =

wadiscn arsa, Fave him attempt tc exvlain any
compar: uie crime rate in Medison since . W,
celes =zteul Mzdison as a place ¢ live,

£¢3

Tetrmin: vhet poverriintzl

-

- -
cl the o

The Zoanrx
&t mrc b
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STUDENT LEARNING EXPERTENCES

€ Fulbright student exchange system, and its effect. Have a panel discuss the pros

f such a program.

cerar :change programs, such as: ‘eity to city", A.7.S. program, and teacher exchange pro-
"BMlccess of one of these programs, using its own purposes as the criteria.

Education Bill introduced in the 1966 session of Congress in terms of its

internationzl understanding.

Havi

58 ay
LEres

7 the Civil Rights Movement in America, Discuss changss if any that have occurred
iire if the Fegro changed his methods of attaining civil rights since W. W, II.

Vi

€3, 209-211, 212-21€, 216-219, 22L, 22%, 229-237, 237-2hk, 2ks-25L, 255.258, 200-

57~ p : .
. ro oy Logan und Cohen, pages 133-132, 1k0-152, 153-162, 163-17€¢ in The Yzgro in
;aé. 1 %—lh3, 14k-172 in The Negro in !mericar Life by Vade, peges 491-496 in fvanues
es. -
> ein explain the causes for increazed resistence to Negro civil rights activity, in-
't;f; ¥ Investigate different methods used by people with this goal. (Materials - Pages
L

211-212, 229-237, 2b0-2h1, 2L3, 252, "61-26L4 in The American Wegro by Logan and
40-152, 153-162, 163-167 in The Negro in Amcrica by Cuban.)
{1 Controversy. DIepict how this indicate: = conflict between federal and state

ation of schoels illustrates = conflict between federal and state authority.

ent 1s most concerned about the welfare of the Negro. (Materials - Pages Z230-227

py Logan and Cohen, pages 1h1-1-3 in The Negro in Americak Life by Wade, pages 1 -

trica by Cukan.
inflation during ¥. W. II. Tei:wmin: vhet govermmental contrels were inctitotoi,

tre 1927's and cortrast this with the inflaticn of the #0's. Tiscuss cenditicns

¢ harmful and when it should be centrclled.

- prosrams initiated to reducs unemployment since ihe Tepressicn, Deztermins their
‘;g preblems still remain.  Point out new problems thet zre being creasted., Compare
- programs Ior whites and nen-whites, (Materials - Peges 188-102, 23€-258 in Tre

ani Cchern, )

. crficer or an 7,5,I. zgeut to discuss tha types ¢f orims rost preslsnt in the
T attempt tc explein any vecesitle rezzcms for tre tyre ¢ erime in Jadison,
[SRRT 3 e N " .- s - e . * - . - - Lo . I
-5 Madisch since W. W. IT withk the natiorzl crime rate., Siscuss whet this irndi-

2 place tc live.
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UNIT VI THEMES IN CCNTEMPORARY UNITED STATES HISTORY, 19L:-Precsent

CONCEPTS

UNDERSTAHD IL

Human experience is continuous
and interrelated; change is an
ever present factor in human
and social development,

America's space program is
military technology$ reacti
stimulated its growth,

The impact of automation a
far reaching effects on Amg

Breakthroughs in medizal to
vaccine, miracle drugs, org
in surgery and psychiatry)
dispelled much human miser
created new problems of old

Increased leisure time and
has created greater public
and facilities,

Working women have become alf
American work force since W

Mass culture has become a t
increased urbanization, imp
mobility. The search for i
cated by these same situatif

America has enjoyed a postw:
cation unparalleled in all |{

Increased educational attai
led to a "euwltural explosio:
emphasis on architecture an

Increased civil rights and
led to an increasing number
ship capabilities in various
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AT ' UNDERSTAND INGS

am is America's space program is a direct outgrowth of changing
reacti military technology; reaction to Soviet space successes has
. stimulated its growth.

{on a The impact of automation and cybernation has had tremendous and
on Amd far reaching effects on American business and society.

cal e Breakthroughs in medical technology (such as polio and measles
5, ong vaccine, miracle drugs, organ transplants, and new techniques
‘atry)- in surgery and psychiatry) have increased our life span and
miser dispelled much human misery. These same breakthroughs have

of oLl created new problems of old age and world over-population.

e and Increased leisure time and more discretionary disposable income
ﬁblic has created greater public demand for recreation opportunities
and facilities.

Working women have become an increasingly large segment of the

o : :

;ngz S American work force since World War II,
ne a ti Mass culture has become a truly national phenomena through
n, imp increased urbanization, improved communication and greater

for 1 mobility. The search for individual identity has been compli-
i tuatil cated by these same situations,

postwi America has enjoyed a postwar boom in public and higher edu-
n all | cation unparalleled in all of human history.

attais Increased educational attainment, income, and urbanization has
»losiol led to a "cultural explosion" in the United States with new
re a emphasis on architecture and the arts.
. and Increased civil rights and job opportunities for Negroes have
1umber‘ led to an increasing number of Negroes exhibiting their leader-

rarious ship capabilities in various fields of activity.
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STUDENT LEARNING EXPERTENCES

.

e ) Rt

11.
12.
13.
1k,
15.

16.

17.

180
19.

Student debute; Resolved: America could better spend the millions allocat|
social and political problems here and abroad.

Have students study the bomber vs. missile controversy and the effects tha
of' our military technology and our space program.

Invite a physician into the classroom to discuss recent advances in surger
Have students prepare reports dealing with recent medical breakthroughs in§
disease, etec.

Have a panel study the Surgeon-~General's report on cigarette smoking and h
the class.

Conduct research to find some industries that have greatly effected automa
negative situations resulting frcm this automation.
Investigate the expansion of the state park system in Wisconsin. Discuss P
increased mobility, and the "camping boom" on our state park system.

Go through the morning or evening paper and find out how many different t
to the public on a given evening. Compare this total to Chicago or Tomah.
Have each student prepare a paper showing the number of working wives vs.

and use it for a discussion of why the results are what they are. Relate
and 19Lk4,

Through TV Guide or a similar publication do an analysis of TV fare. Exam
dominate prime viewing hours to determine "public" preferences. Try to def
in fact, represent public preferences. Examine a TV magazine from 1955 ang
Compare your home with the "typical” American household pictured on TV. E
of' glamour or prestige ar%icles on yourself and others.
Through an assembled group of records discuss changes in style and subject
music since 1945.

Do a class analysis of best-selling novels snd the funny papers.

Relate the National Defense Education Act and subsequent revisions to chan
Through a series of graphs and charts compare per capita spending on publif
the U. S, Compare literacy rates and college graduate percentages between
Contrast the Seagram Building, the Johnson Wax Building, the IBM Building,
others with the traditional office building. Explain why companies seek t{
with unique architectural forms. Survey the architectural styles of recen
relate them to traditional church architecture.

Create a list of major symphony orchestras in the U. S. Relate their distd
commnications and increased mobility.

Examine the number of cultural attractions found in Madison. Determine ho
Develop a bulletin board display on Negro contributions to American life.

differend fieids of activity such as the arts, sciences, sports, music, ed
(llaterials - Pages 203-206, 217-226, 239-2L43, 258-259 in The American Negrd
152-157, 163-166, 167-168 in The Negro in American Life by Wade.)

e
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STUDENT LEARNING EXPERIENCES

1locat] ! America could better spend the millions allocated to our space program to alleviate
bblems here and abroad.
ts tha bomber vs. missile controversy and the effects that it has had on the development
gy and our space program.
surge the classroom to discuss recent advances in surgery, internal medicine, and psychiatry.
ghs in} tports dealing with recent medical breakthroughs in polio, TB, burn treatment, heart

and hiEurgeon-CGeneral's report on cigarette smoking and health and report these findings to

automa some industries that have greatly effected automation and analyze the positive and
ting from this automation.

p— bn of”the state paﬁk system in Wisconsin. Discuss the effects of improved highways,
the camping boom on our state park system.

ent t r evening paper and find out how many different types of entertainment are available

Tomah. evening. Compare this total to Chicago or Tomah.
s vs € a paper showing the number of working wives vs. non-working wives. Graph the total
elaté gion of why the results are what they are. Relate this to working women in 1900, 1930,

Exami@milar publication do an aqalysis of TV fare. Examine the types of programs which
to de@Rours to determine "public" preferences. Try to decide whether or not these programs,
955 andiil C pﬁeferEHCﬁS. Exemine a TV magazine from 1955 and report on changes.
7v. rjEEhe typical® American household pictured on TV, Examine the effect of advertising
rticles on yourself and others.
ubject [ilUP of records discuss changes in style and subject matter in American "popular"

est-selling novels and the funny papers.
> chandiRnse Education Act and subsequent revisions to changes in the Madison Public Schools.,
publif hs and charts compare per capita spending on public education from state to state in
~tveen QACY rates and college graduate percentages between the U, S. and other selected countries,
lding, lding, the Johnson Wax Building, the IBM Building, National Guardian Life Building and
seek tdMnal office building. Explain why companies seek to identify their headquarters buildings
1 forms. Survey the architectural styles of recently built churches in Madison and
al church architecture.
r distl ymphony orchestras in the U. 8. Relate their distribution to urbanization, expanded
ased mobility.
ine holl@ltural attractions found in Madison. Determine how and by whom they are supported.
11 fe. display on Negro contributions to American life. Include lists ol Negro leaders in
0. ed ty such as the arts, sciences, sports, music, education, military, government, etc.
7 D6, 217-226, 239-243, 258-259 in The American Negro by Logan and Cohen, pages 144-148,
in The Negro in American Life by Wade.)

receny
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184- UNIT VI  THEMES IN CONTEMPORARY U.S. HISTORY, 1940-Present

LANGUAGE ARTS CORRELATION

o

AEErcach

Tha correlatinn in this unit can be accomplished through
debates, symposiums, and class discussions to study issues of
the period from 1940 to the present. Audiovisual resources
can be used as a point of departure.

Sources
1. 33-1/3 Records

Project XX Not So Long Ago, LOC-1055, RCA

(Campaign speeches and music of 1940 to present)

Show Biz, LOC-1011, RCA

(Music of theatrical performers)

I Can Hear It Now, vol, 2-3, Columbia

(People and events of the time)

American History of World War IL, vol. 9-10, Educational

Record Sales

(People and events leading to World War II)

Campaign 56, ERS

(Presidential campaign)

Presidential Inaugural Addresses, ERS

(Roosevelt to Kennedy)

Untypical Politician, ERS

(Political speeches of presidential candidates)

Films

1. The Decision To Drop the Bomb, EEF
(former N.B.C., Wnite Paper)

2, World Wer IT - Prologue U.S.A., 3811 BAVI
NOTE: Other films dealing with issues the teacher

might wish to present may also be used.

3. The Hat, Sterling Educational Films, 241 East 34th St.,
New York, N.Y. 10016, free {Organization for World
Peace-Disarmament )




SKILLS TC BE DEVELOPED

Debate skills.

Editorialism.

Detection of propaganda.

Detection of emotionalism,
Discussion.

Writing commentary.

Listening. .

Ivaluation of audiovisual materials.

]
1
I
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UNIT VI THEMES IN CCNYEMPORARY U.S, HISTCRY, 1940-Present

LANGUAGE /RT3 CORRELATLON.

SKILTS T BE DRVELCPED

Student Activities

1.

Taking the decision to use the nuclear weapon on Hiroshima
as a print of departurs, debate the proposition Resolved:
nuclear weapons should never have been used nor ever

shouid be used against mankind.

1Ipid a symposium on the value of the T.N. to the world today.
Have a panel discussion on the United States' alleged

rol~ as protector of democracy in the world.

Have a debate on the pros and cons of cur being in Viet

im by resource persons. Demonstrate how adults use debate
tochnigues. Students evaluate the debate using students’
own selected criteria.

Ligten to th: speeches of candidates for president. Hold

o clags discussion on the propaganda, emotional techniques,
and devices used to persuade pecple £0 accept the speaker's
point cf view.

Have students write an editorial which they stant toward

a particular point of view on a current issue. Have them
read the editerial to the class. Have the class evaluate
the editorial to decide on the slant and its effectiveness,
Have students review previous units to discover evidence

of clvil rights movements, Select several groups to do
this and also to examine tLis movement today. Have them
present their findings tc the clags along with their sug-
gestiors on how to work toward a solution of the problem.
Have a question and answer period followed hy open discussion.

NOTE: The entire class should be prepared to join in the

discussion with the understanding they must use research
materials to support their statements.




AN TLLUSTRATIVE LESSON PLAN TO BE USED WITH UNIT V
PERTAINING TO WORLD WAR IT

UNIT VI
THEMES IN CONTEMPORARY U,S. HISTORY, 194O-Pri

INTRCDUCTICN
IDECLOGICAL RIVALRIES AND WORLD WAR II:

The problems that resulted from World War I led many nations to seek exi
World War II was in part the result of this extremism.

(In developing the following assigrments relate the following specific
understandings framed within the context of the concepts developed in this v

ASSIGNMENT #1

Understandings:

1. After World War I the nations attempted to deal peacefully with the
which followed the war.

2, The rise of the Communist dictatorship from the ruins of the Czar's
& force opposed to democracy and to capitalism.

3. Economic factors brought dictators into power who teceme aggressive

L. The Second World War began with Axis victories. The entire world w:
demination.

. The anti-Fascist nations united, turned the tide, and forced the suj .

>
6. Once again the nations of the world sought a lasting peace, but onl
success or failure.

Text Assignments:

The Adventures of the American People - pp. 595-641

Ewing, Communist Revolution - 369, 372, 374, 376
Dictators - Post World War I Period - 374-376, 377, 382-384, 389
Second World War - 81, 132-133, 526-529, 595, 674, 679-682

Story of Civilization: Comunist Revolution - 756, 758, 78C, 795, 805
Dictators - 256, 758-759, 799, 800, 803-804, 819, 824, 827-828,
World War II - nothing

Story of Nations: Communist Revolution - 491-493, L99
Dictators - 365, 383.386, 410-413, 491-500, 617, 626, 629
World War II - 620, 640

Surplermentary Reading:
Rennan, George F., Russia and the West. INew York: HMentor Book, 1962

R&E1 T




{ TLLUSTRATIVE LESSON PLAN TO DE USED WITH UNIT VI OF GUIDE
PERTAINING TO WORLD WAR IT

UNIT VI
THEMES IN CONTEMPORARY U.S. HISTORY, 1940-Present

INTRCDUCTION
RID WAR TI:

lted from World Wer I led many nations to seek extreme solutions to their problems,
e result of this extremism.

lowing assignments relate the following specific understandings to the more general
the context of the concepts developed in this unit.)

ASSIGNMENT #1

;he nations attempted to deal peacefully with the economic and political problems
War,

oar's nunist dictatorship from the ruins of the Czar's Russia confronted the world with
ll democracy and to capitalism.

.sgive rought dictators into power who became aggressive toward weaker neighbors.,

r began with Axis victories.

The entire world was threatened with totalitarian

.tions united, turned the tide, and forced the surrender of Italy, Germany, and Japan.
jons of the world sought a lasting peace, but only time will tell the degree of their

merican People - pp. 595-641

tion - 369, 372, 374, 376
World War I Period -~ 374376, 377, 382-384, 389, s524-526, 594
- 81, 132-133, 526-529, 595, 674, 679-682
Communist Revolution - 756, 758, 780, 795, 805

758-759, 799, 800, 803-80k4, 819, 824, B27-828, 832-833, 836, 838, 8h2
othing

unist Revolution - 491-493, L99
A 3838386’ L10-413, 491-500, 617, 626, 629

bia and the West.

Hew York: Mentor Book, 1962

.




AN ILLUSTRATIVE LESSON PLAN (continued)

Supplementary Reading (continued) -
Moorehead, Alan, The Russian Revolution, Hew York: Bantam Books, igpo
Crossman, Richard, The God That Failed, lteéw Ycrk: Bantam Books, luGh
Bullock, Allan, Hitler's Tyranny, New York: Harper & Row, 1964
Shub, David, Lenin, Baltimore, Md: Penguin, 1967
Kennan, George, Foreign Diplomacy Since 1900, New York: New American Library, 10!

Filmstrips:
1. "Outbreak of World War TI," 1939-1941, 47 frames, color
2. "Through the Periscope, Submarine Warfare," 50 frames

Small Group Topics: The risc of Communist dictatorship from the ruins of the Czar's F
with a force opposed to democracy and capitalism.

Basic understanding: Under the Czars, Russian economy and government remaine
people produced revolutionary moverents.

Basic understanding: Defeat and crisis duriug World War I led to the overthre
Jishment of & middle class provisional government.

Basiec understanding: In November, 1917, lenin began a2 Marxist dictatorship w!
and established the Soviet Union.

Basic understanding: Stalin emerged as lenin's successor, speeded rapid indu.
zation of agriculture, and purged his cpposition t< gain absclute personal pe:
Basic understanding: The Soviet Urion pursusd a pzlicy of icolation and worl

until fear of Fascist aggression caused a search for allies.

ASSIGNMENT #2

Small Group Topies: Eeonomic causes arcund ‘he worli broought Jdictators inte powsr in
turned to aggression against weaker neighbors.

Basic understanding: Fconomic crigis and uremployment weakened goverrments,
opportunity to gein support and power.

Basic understanding: Italian Fascism maintained private enterprise under Mucs .
istic dictatorship.

Basic understanding: Bigotry and a desirc for vengeance swept Hitler into pow
f'or another war.

Basic Understanding: Military leaders of Js=pan seized Manchuria and establic
Basic understanding: The League oi' Nations seemed to be helpless before the |
and the intervention in the 8panish Civil War.

Basic understanding: The Western I'emscracies met the Depression at home with
unable to unite ageinst agpgression.

Basic understanding: Appeasement failed to turr aside Axis aggression and on
desire for conguest.
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{continued)

xd
;n)RevolutiOn, New Tork: Bantam Rooks, 1u58
That Failed, lew York: Bantam Books, 196l
anny, lew York: Harper & Row, 1964
pre, Md: Penguin, 1967
blomacy Since 1900, New York: New American Library, 1952

IT," 1939-1041, 47 frames, color
. Submarine Warfare,” 50 frames

f Communist dictatorship from the ruins of the Czar's Russia confronted the world .
ce opposed to democracy and capitalism.

Jnder the Czzrs, Russian cconomy and government remained backward, and discontented
sionary movements.
jefent and erisis duriug World War I led to the overthrow of the Czar and the estab-
ass provisional government.
n November, 1917, Ienin began a Marxist dictatorship which won a bitter civil war
riet Union.
f'talin emerged as Terin's successor, speeded rapid industrializetion and collectivi-
and purged his cppositicn t2 gain absculute personal power.
I'he Soviet Urion pursued & pclicy of icolation and world revolution among the powers,
ggression caused a search for allies.

ASEIGNMENT #2

rauses arcund ‘he world brougnit dectators inte powsr in more poweri'ul nations, who
aggression szainst weaker neighbors.

“connmic crivis andl wremployment weakened governments, giving dictatorships the
port and power.
@ talian Fascism maintained privatce enterprise under Mussolini's system of militar-

bigotry and a desire for vengeance swept Hitler into power, and Germany prepared

wilitary leaders of .Topan seized Manchuria and established a dictatorship at home.

he League ot Nations seemed to be helpless before the invasion of Ethiopia, China,
the Spanish Civil War.

he Western Demneracies met the Depression at home with internal reforms, but were
aggression,

ppeasement failed to turr aside Axis aggression and only strengthened Hitler's




188.. AN TLLUSTRATIVE LESSON PLAN (contirued)

ASSIGNMENT #3

Small Oroup Topicc: ‘The S=2cond World War began with Axis victories and the cntire u
totalitarian domination.

Baric undev:otanding. Germep iit7hrizg" tactics woen rapid conquest of most
Fégan war in the Mediterranearn,

fasic understanding: Gormon air power wus halted in the Battle of Britain,
invasion of Russia.

Rasic understanding: Japan stfrcked 1o the Pacific to win a vast empire, bu

into all-out war against the Axis.

ASSTGNMENT #b4

Small Grovp Toples: The anti-Faseist naticns united, turned the tide, and forced th
and Japan,

Pasic undcrstanding: The tide ~f batils turned against the Axis at Midway, |
Rasic understanding: American production armed the anti~Axis coalition, and
leading part in the defeat of the Axis.

Basic understanding: Italy was defeated in 1943, Germany was conquered in 1
after the impact of the first atomie bombs,

ASSTGNMENT #5

Small Group Topics: Once again the nations of the world sought a lasting peace, but
of their success or failure,

l. Basic understanding: During the war the Big Three of Russia, Great Britain, g
ated for victory.

2. Bagic understanding: The hope that these powcrs could work to bring about L4

Vocabulary identification for entire unit:

"cash and carry" Cairo Conference

appeasement Yalta Conference

Neutrality Acts Dumbarton Qaks

Lend Lease FPotsdam Conference

Atlantic Charter Office of Price Administration
"Arsenal of Democracy"

2ED




1l {zontirued)
ASSIGNMENT #3

World War began with Axis victories and the cutire werld was threatened with
an dominatica,

. "Rlitzhrizg" tactics won rapid conquest of most of Eurcpe, while Mussolini
rranear,
“ren alr power wes halfed in the Battle of Britain, bul the Na.is turned to the

ap:=e attecked o the Pacific to win a vast empire, but brought the United States
. the Axis,

ASSIGNMENT #4
ascist nations united, turned the tide. and forced the suriecnder of Italy, Germany,
£ tide ~f battls turned against the Axis at Midway, Stalingrad,ani in North Africa.
merican production svrmed the anti-Axis coalition, and American forces played a
2at of the Axisz.
taly was defeated in 19h3; Germany was conguered in 1945; and Japan surrendered
first atomic bombs.

ASSIGNMENT #5

the nations of the world sought a lasting peace, but onlyv time will tell the degree
ccess or failure,

ing the war the Big Three of Russia, Great Britain,and the United States cooper-
e hepe that these powers could work to bring about lasting peace has not materialized,
tire unit;
Cairce Conference
Yalta Conference
Dumbarton Qaks

Fotsdam Conference
Office of Price Administration

I
I
]
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]
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AN TLLUSTRATIVE LESSON PIAN {continued)

Map work:

As an aid to gaining visual understanding of the Second World War, students shou
exercises:
1. On an outline map of the world, locate, name, and color:
a. Axis powers
b. Maximum Axis control
¢. Allied Powers
d. Neutral nations
Locate and name on a map of Europe
a. Atlantic Ccean €. Black Sea
b. North Sea f. Caspian Sea
¢. Baltic Sea g. Adriatic Sea
d. Mediterranean Sea
Locate and name on a map of the Pacific
a. Axis Powers
b. Allied Powers
€. Other geographic areas under control of Japanese by 1942

Depth Cpportunities for entire unit:

Each student should take notes in preparation for a class discussicn an how 2ach
to final victory in World War TT.
‘ » mobilization of American humzn and natural resources
- cooperative military planning among the Allies
. Hitler's mistakes
the two-way nature of Lend-Lease
Afro-Europ=an theater
. Austro-Asian theater

In order to vnderstand the problems associated with a wartime and a post-war eco
be able, after study, to suggest answers to the following problems:

Problem 1: What economic developments, resulting from preparations for World
made price control necessary?

Problem 2: Why are the problems of an econcmy like that of the United Stated
the opposite of the problems in time of depression?

Problem 3: At about what time in cur history did the role and influcnce of 4
affairs become significantly greater than it had been? What are
of increased governmental purticipation in the economy? What red
made this oceur when it did?

Problem 4: What factors account for the fact that the rate of economic growy
the long run, has been exceptionally good?
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{continued)

nl understanding of the Second World War, students should complete the following
of the world, locate, name, and color:
ontrol
S
a map of Europe
e. Black Sea
f. Caspian Sea

g£. Adriatic Sea

a map of the Pacific

"nic areas under control of Japanese by 1942

P unit:

otes in preparation for a class discussion on how each of the following contributed
iiican human and natural resources

ery planning among the Allies

e of Lend-Lease

M
ol

@ problems associated with a wartime and a post-war economy, each student should
@ st answers to the following problems:
Sic developments, resulting from preparations for World War IT and the war itself,
@ control necessary?

e problems of an economy like that of the United States during time of war almost
yte of the problems in time of depression?

fhat time in our history did the role and influence of the government in economic
gcome significantly preater than it had been? What are some of the specific examples
jed governmental participation in the econcmy? What reasons can' you think of that
poccur when it did?

s account for the fact that the rate of economic growth in the United States, in

» has been exceptionally good?
288




190- AN TLLUSTRATIVE LESSON PLAN {continued)

As a means of tying the past into the present, the student should draw compari
following pairs:
1. ILabor's bargaining position in the 1890's compared to the 1960's.
2, The farmer's problem of surplus in the 1890's compared to the early 19
3 The government's attitude toward unemploymeni in the 1890's compared t
h. Thc governments's role in maintaining prosperity in the 1890's compare
The student should conclude his study by generalizing about the important chan
isuns and the significant trends they indicate.

Gtudents should prepare a chart detailing the important provisions and signifi
American postwar policy:

1. Truman Doctrine 6. BSEATO

2 Marshall Plan 7. Eisenhower Doctrine

3. O0As 8. ©Peace Corps

Ik, Point Four 9, Alliance for Progress
5. NATO 10. "The Johnson Doctrine"

(Rvaluate success or failure of these programs )

n evaluating the recard of the free market economy of the United States with
the Soviet Unlon, each student should collect evidence relative to the strengths al
the area of agriculture, industry, and labor. Suggested topics for research in thd

1. Azriculture: Efficiency of production techniques and use of labor; ra
standard of living; nature of pronblems; and determinatici

”. Industry: Rate of grawth and productivity; efficiency of production tq g]
compatibility with democracy; production incentives; determ

are to be produced; determination of who receives benefits ¢

3. Labor: Efficiency of labor; role of labor unions; wage rates and work
Jobs; standard of living; status of women workers; use of slavs a3

In order to develop the idea that the spirit in which foreign relations are co
hasic philosophy of a government, each member of the class, after research, should P
negative position on the following debate statement: Resolved: that the ends just ;

of foreign relations because good objectives cannot be achieved by evil means, and O
be a reflection of the goals,
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[ {continued)
t into the present, the student should draw comparisons and contrasts between the

position in the 1890's compared to the 1960's.
gn of surplus in the 1890's compared to the early 1960's.

titude toward unemployment in the 1890's compared to the 19€0's.

ole in maintaining prosperity in the 1890's compared to the 1960's.

} his study by generalizing about the important changes represented in these compar-
s thay indicate.

hart detailing the important provisions and significance of the following to

.  3EATO
. Eisenhower Doctrine
. Peace Corps
» Allisasnce for Progress
_ 10. "The Johnson Doctrine”
e of these programs)

the free market economy of the United States with the state controlled econcmy of
should collect evidence relative to the strengths and weaknesses of each economy in
Yy, and labor. Suggested topics for research in these arees would include:
iency of production techniques and use of labor; rate of growth and productivity;
ard of living; nature of preblems; and determination of goals,
growth and productivity; efficiency of production techniques and uses of labor;
ility with demoeracy; production incentives; determination of what and how goods
€ produced; determination of who receives benefits of production,
of labor; role of labor unions; wege rates and working conditions; right to change
ard of living; status of women workers; use of slave lsbor.

I
1
]
]
J
1
i
|

g that the spirit in which foreign relations are conducted has much to say about the
t, each member of the class, after research, should take the affirmative or the

ing debate statement: Resolved: that the ends Justify the means in the conduct

od objectives cannot be achieved by evil means, and by their nature the means must
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INSTRUCTIONAL MATERTALS

O miat e o mme—— T

1. GSupplementary Reading

Allen, Frederick L., The Big Change

Barck, Cscar and Blake, Nelson, Since 1900

Berger, Carl, The Korca Knot: A Military Political
Higt vy

Flseridower, Dwight D., Crusade in Europe

Agar, Herbert, The Price of Power, America 3ince 1945

Gatuzke, Kans W., The Present in Perspective

Gnldman Eric F., The Crucial Decade, Americe 1945-1955

Lord, Walter, Day of Infamy

Manldin, Bill, Up Front

Ryan, Cornelius, The Longest Day

Pyle, Ernest, Brave Men

Tregeskis, Riechard, Guadalcanal Diary

Baker, Nina, Ten American Cities

Hoover, Jchn Edgar, Masters of Deceit

Hughes, Donald J., Our Nuclear Energy

Marsback, Alexander, World in Space

Harkins, Philip, Bomber Pilot

Editors of Life, Life's Picture History of W.W. II

Overstreet, Harry and Overstreet, Bonaro, What We Must
Know About Communism

Vinacke, Harold M., The United States and the Far East,

1945-1951
Levine, Irving, The Crucial Decade asnd After
Angle, P., The American Reader
Apsler, A,, Fighter for Independence, Jawaharlal Nehru
Arnof'y, D., A Sense of the Past
Baker, R., Chaim Weizmamn, Builder of a Nation
Bartlett, R.M., Sky Pioneer, the Story of Igor I.
Sikovsky .
Baruch, B., Baruch, My Own Story
Baruch, B., The Public Years
Berding, Andrew, Fcoreign Affairs and You
Bryn, Jones, Frank B, Kellogg
Bullock, A,, Hitler, A Study in Tyranny
Burlingame, R., General Billy Mitchell, Chamgion of

Air Defense 291

Davis, K., :
Eise !
Dooley, T. =
Nam's
Fermi, Lau
Frank, Antg
Gunther, JJ-!
and e

(Teac

Bailey, T.
DeConde, A

=

Folie
Dulles, FoJ:

lgsh . 2

_— :

Moy, Ernest

(Stud

j—— .

Handlin, 0Of
Amerid
Hatch, Alddg
Eise
Hull, Cord
Mims, Som,
Poxie, R.,
Pogue, For
Goners
Resiness,
Steinberg,
Snyder, Lo
Whitehouse,
Power
Young, Des
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3, K.,
Fisenl

INSTRUCTIONAL MATERIALS

e
ince 1900

giilitary Political

America Since 1945
rspective
America 1945-1955

istory of W.W. II

Ponaro, What We Must

tes and the Far Fast,

and After

1ice, Jewaharlal Nehru

of a Nation

Davis, K., Soldier of Democracy, A Biography of Dwight
Eisenhower

Dooley, T., Deliver Us From Evil, The Story of Viet
Nam's Flight to Freedom

Fermi, Laura, Atoms in the Family

Frank, Anne, The Diary of a Young Girl

Gunther, John, The Riddle of MacArthur, Japan, Korea,
and the Far East

(Teacher Reference)

Bailey, T.A., A Diplomatic History of American People
DeConde, A., New Interpretations in American Foreign
Policy

Dulles, Fostay R., America's Rise to World Power, 1898-
1954
Moy, Ernest T., American Intervention, 1917 and 1941

(Student Reference)

Hendlin, Oscar, Chance or Destiny, Turning Points in
American History

Hatch, Alden, General Tke, A Biography of Dwight D,
Eisenhower

Hull, Cordell, The Memoirs of Cordell Hull

Mims, Som, Chennault of the Flying Tigers

Poxie, R., Mao-Tse-Tung, Ruler of Red China

Pogue, Forrest C., George C. Marshall, Education of =a
General

Resiness, Ludwing, The Lamps Went Out in Furope

Steinberg, A., Douglas MacArthur

Snyder, Louis L., Hitler and Nazism

Whitehouse, A,, Billy Mitchell, America's Fagle of Air
Power

Young, Desmond, Rommel, the Desert Fox
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INSTRUCTIONAL MATERIALS

——_

2, Films

4802 - Land of Liberty 1939-1958 20 min.
0506 - Crisis in Kores 9 min.
3251 - Supreme Court 17 min.
3460 - D-Day 27 min.
0688 - F.D.R. 20 min.
3283 - Planning Our Foreign Policy 15 min.

3. Records

Columbia Records = "I Can Hear It Now '"1933-19hS
Edward R. Morrow and Fred W. Friendly

Columbia Records ~ "I Can Hear It Now' 1945-1949
Edward R. Morrow and Fred W. Friendly

4, Transparencies

Dauffel and Esser -~ U,S. History,Diazo Trancparency Masters

2. Filmstrips (Madison Public Schools)

1543 - United Nations ~ Charter's Qrganization
154k - TUnited Nations -~ Needs and Purposes of the Charter
1688 - World War II

6. 16 M.M, Films - B,A,.V.I.

2369 - War Comes to America - 63 min.
2370 - War Comes to America ~ 63 min.
1640 - Peace Builders (U.N.)~ 10 min.




ADDITTONAL REFERENCES CONCERNING NEGROES IN AMERICAN HISTORY: UNIT VI

{All of these references may not be available in any one school library. It is suggested t
librarian be requested to develop a bibliography of materials available which are appropria

REFERENCES

Barbash, Jack, The Practice of Unionism. New Yorks:
Harper & Row, 1956. Gives a picture of Negroes
in labor today.

Bartlett, Robert M., They Stand Invincible. New York:
Crowell, 1959. Chapter on Martin Luther King Jr.

Berry, Brewton, Almost White. New York: Macmillan,
1963. Discussion of a racial minority.

Bird, Caroline, The Tnvisible Scar. New York: McKay,
1965. Discusses effect of the depression on life
today.

Bowen, David, The Struggle Within. New York: Norton,
1965. Discusses the question of race relations
and civil rights.

Brink, William, and Harris, Louis, Black and White:

A Study of U. 8. Racial Attitudes Today. New York:
Simon & Schuster.

Brooks, John, The Great Leap. New York: Harper &
Row, 1966. Covers major changes from 1939 to 1964
with a s=2ction on civil rights and other references
to Negroes.

Cook, Roy, Leaders of Labor. Philadelphia, Pa:
Lippincott, 1966. Chapter on A. Philip Randolph
and other references to Negroes.

Davis, Mac, 100 Greatest Sports Heroces. New York:
Grosset & Dunlap, 1958. Sections on Roy Campanella,
Harrison Cillard, Joe Louis, Jackie Robirson, Ray
Robinson.
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Einstein, C., and Mays, Willie,
In and Qut of Baseball. New
Autobiography

Fleming, Alice, Great Women Tea
Lippincott, 1965. Chapter ¢

Forsee, Aylesa, American Women }
Philadelphia, Pa: Macrse Sm
Marian Anderson.

Forsee, Aylesa, Women Who Reachy
Philadelphia, Pa: Macrae Sm
Althea Gibson.

Friedman, Leon, The Civil Right
Walker & Co., 1967. Basic d
rights movement. Excellent

Gelman, Steve, Young Olympic Ch{
Norton, 1964. Chapters on Cj
Rudolph.

Ginsberg, E., and Berman, H., T
Twentieth Century. New York
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Gitler, I., Jazz Masters of the
Macmillan, 1966. Many Negro

Heaps, W. A., Riots - U.3.A. =
Seabury, 1966. Pages 1k5-17
problems,




sted t
ropria

ran Neg

:  Pre
Lod fr
bion,

34 edu
y, lega
2d faor
rts, s

illie,
. New

=n Tea
oter o
Jomen |
rae S

Reach
rae Sm

Right
1sic d
llent

vic Chj
s on Cj

H.y T
v York
L work
>f the
Negro

l New York:

J0ES IN AMERICAN HISTORY:

wallable in any one school library.

UNIT VI

It is suggested that the school

ibliography of materials available which are appropriate to the unit.)

REFERENCES

ism. New York:
ire of Negroes

cible. New York:
Luther King Jr.
prks Macemillan,

McKay,
hression on life

lew York: Norton,
ace relations

lack and White:
Today. New Vork:

rk: Harper &
rom 1939 to 1964

il other references

elphia, Pa:
Philip Randolph

Es. New York:
on Roy Campanella,
ie Robinson, Ray

Davis, John P., The American Negro Reference Book.
Englewood Cliffs, N, J: Prentice-Hall, 1965.

Pages 75-95 are on period from 1940 to 1964. Other
sections are on population, agriculture, employment,
economy, urban families, education, religion, poli-
tics, protest movement, legal status, women, scholars
and professionals, armed forces, prejudice, music,
blues and jazz, fine arts, sports, entertainment,
American writers.

Einstein, C., and Mays, Willie, Willie Mays:
In and Qut of Basebazll. TNew York:
Autobilography

Fleming, Alice, Great Women Teachers., Philadelphia, Pa:
Lippincott, 1965. Chapter on Mary McLeocd Bethune.

Forsee, Aylesa, American Women Who Scored Firsts.
Philadelphia, Pa: Macrae Smith, 1958. Chapter on
Marian Anderson.

Forsee, Aylesa, Women Who Reached For Tomorrow.
Philadelphia, Pa: Macrae Smith, 1960. Chapter on
Althea Gibson.

Friedman, Leon, The Civil Rights Reader.
Walker & Co., 1967. Basic documents of the civil
rights movement. Excellent source material.

Gelman, Steve, Young Olympic Chempions. New York:

Norton, 196hk. Chapters on Cassius Clay and Wilma
Rudolph.

Ginsberg, E., and Bermen, H., The American Worker in the
Twentieth Century. New York: Macmillan, 1962. Uses
autobiographies to tell workers history.

Gitler, I., Jazz Masters of the 40's, New York:

Macmillan, 19cbe. Many Negro Musicians are 1ncluded.

Heaps, We As, Riobs - U.S.A. - 1765-1965. New York: :}f;
Seabury, 1933__ Pages 1L9-173 are on present riot
problems,

My Life
Dutton, 1966.

New York:




REFERENCES

Hirshberg, Al, Basketball's Greatest Stars. KNew York:
Putnam, 19€3, Sections on Oscar Robertson, Elgin
Baylor, Bill Russell, Wilt Chamberlain.

Hollander, Zander, Great American Athletes of the
Twentieth Century., New York: Random Houce, 1966.
Sections on Jirmmy Brown, Wilt Chemberlain, Rafer
Johnson, Joe Louis, Willie Mays, Oscar Pokertson,
Jackie Robinson, Sugar Ray Robinson, Pill Russell.

Hughes, Langston, Famous American Negroes. New York:
Dodd, 1954. sgections on George Washington Carver,
A. Philip Randolph, Ralph Bunche, Marian Anderson,
Jackie Robinson.

dughes, L., and Bontemps, Arna, The Poetry of the
Negro. Garden City, N. Y: Doubleday, 1949, Poems
by Langston Hughes, Arna Bontemps, Countee Cullen,
Richard Wright, Herbert Clark Johnson, Robert E.
Hayden, Owen Dodson, Margaret Walker, Gwendolyn
Brooks, Myron O'Higgins, M. Carl Holman.

Hughes, L., and Meltzer, M., A Pictorial History of
the Negro in America. New York: Crown, Rev. ed.
Pages 288-340 cover period from 1940 to 1966.

Hunter, David, The Slums - Challenge and Response.
New York: Free Press, 196k, The evil effescts of
slums and what to do about them.

Jacobs, Helen, Famous American Women Athletes., New
York: Dodd, 1964. Section on Wilma Rudolph.

King, Martin L., Jr., Why We Can't Wait. New York:
Harper & Row, 1964, Martin Luther King, Jr.
explains the Negroes' dissatisfaction.

Kugelmass, J. Alvin, Ralph J. Bunche: Fighter for
Peace. New York: Messner, 1962. Biography.

Mayerson, Charlotte, Two Blocks Apart. New York:
Holt, Rinehart & Winston, 1965. Two boys in New
York City. Note their attitudes sbout race and
about themselves.

McClellan, G. S., Civil Rights. New York: Wilson,
1964. Good reference on different viewpoints.
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REFERENCES
New York: Miller, Herman P., Poverty: American Style. Belmont,
on, Elgin Calif: Wedsworth, 1966. Different opinions on
poverty.
of the Newman, Shirlee P,, Marian Anderson. Philadelphia, Pa:
use, 1966. Westminster, 1966. Biography.
n, Rafer Nolen, Barbaia, Africa Is People. New York: Dutton,
chertson, 1967. Collection of writings to try to help under-
1 Russell. stand the people.
New York: Olsen, Jack, Black Is Best. New York: Putnam, 1967.
on Carver, Biography of Cassius Clay.
Anderson, Riis, Jacob, How the Other Half Live.. Gloucester,
Mass: Peter Smith, 1959. Discusses the effects of
of the slum living.
049, Poems Rollins, C. H., Femous American Negro Poets. New York:
se Cullen, Dodd, 1965. Biographical sketches and poems by Arna
sbert E. Bontemps, Langston Hughes, Countee Cullen, Margeret
:ndolyn Walker, Gwendolyn Brooks, .
Rollins, C. H., Famous Negro Entertainers of Stage,
story of Screen, and TV. New York: Dodd, 1967. Secticns or
Rev. ed. Marian Anderson, Louis Armstrong, Harry Belafonte,
966, Nat "King" Cole, Sammy Devis, Jr., Lena Horne, Ertha
sponse.

ifects of

28, New
olph.
W York:
Jr.

er for
Bphy .
York:
s in New
pce and

Wilson,
pints.

Kitt, Sidney Poitier, Leontyne Price.
Sarratt, Reed, The Ordeal of Desegregsation.

Harper & Row, 1966.

went so slowly.

New York:
Tells why school desegregation

Shapiro, M. J., Jackie Robinson. New York: Messner,
1957. Biography.
Shippen, Katherine, This Union Cause. New York: Harper

& Row, 1959.
movement., -
Spangler, Farl, The Negro in America. Minneapolis, Minn:
Lerner, 1966. Pages 51-93 cover 194C to 1965 with +he

last chapter on recent contributions.

References to the Negroes in the Union

Sterne, Emma G., Mary McLeod Bethune. New York: Knopf,
1957. Biograsphy.
Swift, Hildegarde H., North Star Shining. New York:

Morrow, 1947, Pages 2L-Ih on modern Negroes,

especlally on military heroes.
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Terkel, S., Division Street: America. New York:
Partreon, 196€. The thoughts of 70 pecple living
in Chicago. ilote attitudes about race and racsz
relations, _

Wynes, 0. Z., The Fzgro in the South Zince 1363,
Alabare: U, ol Ala. Essays on various tcpics.

Year's, Tditcrs of, Historic Decade - 1950-196:.
Maplewood, N. J: Hammond. Pages 32-33, 37,
96-1C1, 128-119, 120-12k, 190-193, 216, =221, 225,
238-251 deal with Negro life and contributions.

Year's, Editors of, Pictorial History of the American

Negro. Maplewood, N. J: Hammond, 1964, Pages
56~141 cover 1940 to 1965.
International Book Co., Historical Negro Biographies.
New York: Books Inc., 1967.
Biographies on most noted Negroes of the 1940-1965
period, Anthology of the American Negro in the
Theatre.
Negro Americans in the {ivil War,
The Negro in Music and Art,
The History of the Negro in Medicine,

Bibliography of studies related to the status of
Madison's Minority group population.

Comprehensive Housing Survey, prepared for Madison
Housing Authority, August, 1966.
Enlarging Equal Opportunity in Madison, for City of

Madison by J. G. Field, Community Relations Service,

U. 5. Conference of Mayors, September, 1955.
Housing for Low and Moderate Income Families in

Madison, League of Women Voters, February, 1966.
Madison's Negro Population, Nacmi Lede of St. Louis

Urban League for Community Welfare Council, April,

1966.

Facts About Poverty i
School of Social W
Tha Negro Community c
O'Reilly, Universi
Work, October, 19¢
The Negro in Wisconsi
Reference Bureau.
Keighborhood Planning
1962,
Recertification of tk
Wisconsin, MRA, 1&
Survey of South Madisq
ment Authority, Ma
Wisconsin Minority Emy
1965, September 194
Industrial Commiss
1964 Special Census ©
Relocation Progress Rg
Findings, Before the
November 21, 1963.
Some Opinions of Pars
Prof. Charles O'Re
School of Soclal W
Marquette-Williamson
Welfare Council, F9g
Equal Opportunity in !
of Wisconsin, Febri
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Jnmunity Relations Service,

s September, 1055,
Income Families in
oters, February, 1966.
laomi Lede of St. Louis
Welfare Council, April,

Facts About Poverty ir Madiscrn, University of Wisconsin
School of Social Work, 1%€€.

The Negrc Community of South Madison, Prof. Charles
O'Reilly, University of Wisconsin School of Social
Work, October, 19€6.

The Negro in Wisconsin, A statistical profile, Legislative

Reference Bureau.

Neighborhood Planning, Madison Plan Department, October,
1962.

Recertification of the Workable Program for Madison,
Wisconsin, MRA, 1965-1966.

Survey of South Madison Project Area, Madison Redevelop-
ment Authority, March, 1966.

Wisconsin Minority Employment Data Report, September,
1965, September 1964 and January 1964, Wisconsin
Industrial Commission,

1964 Special Census of Madison.

Relocation Progress Report, Florence Zmudzinski, 196k4.
rindings, Before the Industrial Commission of Wisconsin,
November 21, 1963. (study of 14 Madison employers)
Some Opinions of Parents in the Williamson Street Area,
Prof. Charles O'Reilly, University of Wisconsin

School of Social Work, May, 1967.

Marquette-Williamson Street Area Report, Community
Welfare Council, February &, 1968.

Equal Opportunity in Wisconsin, League of Women Voters
of Wisconsin, February, 1965.




IEVEL T

Describes, defines, makes an
analogy, identifies, or classifies
(fact...specific)

The plan to give economic aid to
Europe after W. W. IT was (a) NATO,
(b) SEATO, (c) Truman Doctrine,

(d) Marshall Plan

The program which provides income
for retired persons is (a) Kerr-
Mills, (b) Job Corps, (c) Medicare,
(d) social Security

Automation is (a) unemployment,
(b) running of a machine by a
machine, (c) less efficient than
humen work, (d) more costly in the
long run than previous methods
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EVALUATTION FOR UNIT VI
(Sample Questions)

LEVEL II

Shows relationships among ideas,
makes comparisons, r:cognizes
principles

Which of the following provides
direct aid to the individuals of
& country rather than general
economic aid? (a) Marshall Plan,
(b) Point Four Program, (¢) Truman
Doctrine, (d) Peace Corps

Which of the following programs
best reflect the Depression
experience? (a) Social Security,
(ﬁ? GI Bill, (c) Civil Rights
Bill, (d) Fulbright Program

Automation is most related to
(a) nand labor, (b) quality

control, (c) human resources,
(d) technological development
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EVALUATION FOR UNTT VT
(Sample Questions)

LEVEL ITI

Shows relationshins among ideas,
makes comparisons, r:ccognizes
principles

Which of the following provides
direct aid to the individuals of

a country rather than general
economic aid? (a) Marshall Plan,
(b) Point Four Program, (c) Truman
Dnctrine, (d) Peace Corps

Which of the following programs
best reflect the Depression
experience? (a) Social Security,
(1?)) GI Bill, (e¢) Civil Rights
Bill, (d) Fulbright Program

Automation is most related to
(2) hand. labor, (b) quality

control, (c) human resources,
(d) technological development

LEVEL III

Usually explains, justifies,
interprets, or predicts
(theory...abstract)

Put "M" in the blank if you would
Jjustify the item as military aid;
"E" if you would justify the item
as economic aid. (a) Korea
1950-53, (b)  0.A.S., (¢)
A.I.D. (d)___ SFATO, (e)
Alliance for Progress, (f)

Berlin Blockade

Write a statement to justify your
choice in each case.

The states rights controversy has
lohg been present in American
history. Certain laws have
avakened interest in this contro-
versy today. Which are they?

(a) GI Bill, (b) Kerr-Mills
Bill, (c) Model Cities Plan,
(d) Civil Rights Bill of 196k

How can automation be both good
and bad for the following griups?
(a) labor, (b) management, (c) the
public, (d) government

3c1




