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PURPCSE CF STUDY

The purpose of this study was to: 1) investigate and
identify the various attitudes traditionally prepared and
Teacher Corps prepared teachers hava in regard to subject
oriented instruction and student oriented instruction,

2) collect and analyze data regarding the attitudes of the
two groups, 3) make recommendations conecarning teachar
attitudes toward student and subject oriented insiruction.

This study was conductsd to show how a téacher's train-
ing affects his or her attitudss toward teaching. It was
also hopad that this study would prove helpful in understanding

and improving teachsr prepaxaztion.
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PRCCEDURE

Twelvs statemants (saé Page 15) dealing with various
aspects of education in relation to subject and student
oriented instruction was distributed to a sample of fifteen
traditionally prepared teachsrs and fifteen Teacher Corps
preparad teachsrs, all of whom taught in the Philadslphia
School District. Each Teachsr in the two groups had to re-
act to each item on the sample in writing and then orally.

The reacticn to each item indicated whether a teacher
agreed or disagreasd with a given statement and the sxtent
to which a teacher agreed or disagréed. Conferences w=re

held with the teachers to have them express their visws and

feelings about each item.

In order to analyze responsss sffectively, all samples

were stratified in order to detsrmine patterns and areas of

agreement and disagreement among the teachers. Also, Fisher's

T-Table was used to correlate the differences between the

two groupse.

All responses canterad around the basic generalization

of whether ths teacher should adjust and relate content material
to the ability and interest level of the child or whether pupils
should adjust to the lavel and interest of the subject material

which the teacher presants.
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FINDINGS

The study revsaled that there was a significant differsnce
betwasn the two uncorrelated samples with regards to teacher
attitudes toward suhject oriented instruction and student orien-
ted instruction. This diffarenca was indicated through:

1) a statemant responsa sheet completed by ths two groups

of teachers, 2) individual conferences with both groups and
3) computation of ths difference betwsen the means of the two
groups by using Fisher's T-Tablé.

It was found that a majority of the traditionally pre-
pared teachsrs felt that they should select instructional
subject-matter to teach regardless of the inter2sts of students.
However, most traditionally prepared teachars saw the need for
student reactions to hcw they taught their subjecte-matter. In
oral confersnces, traditionally preparad teachsrs rationalizad
their attitudes regarding students and subjsct oriented in-
struction. A m2jority stated that as professional educators
thsy had developed the skill, ability, and knowledge to gla2n
and present subjact material without pupil input, because the
latter were not capable due to limii expsriences. From this
basic rationzlization, the trqditionally preparzd teachers
stressed the following views:

l. Subject-matter should be developed and planned in

advance for all pupils, and the teacher must stata

clearly what she expects of each studant.




2. 3chools must prepare pupils to deal with the social,

economic and emotional problems of life, therefors
the teacher based on his own experiences should select
the kind of curriculum pupils should havs.

The majority of traditionally prepared teachers also

Felt that it was their function to give pupils information,
but the rssponsibility for learning rested with the pupil
and parents.

Two thirds of the itraditionally preparad teachers re-
ported that their main objective was to develop the personality
of students. During oral conferences it was found that tra-
ditionally preparsd teachers felt that personality development
of pupils took place as pupils patternad their behavior after
those of the teacher.

A majority of Teacher Corps prepared teachers felt that

the concept of child-centered education had created much

of the controversy in education. They indicated that the
interest and reactions of students should always influence
what and hcw a teacher selects and teaches subject-material.
They indicated that a major function of teaching is stucent-
teacher interaction thfough whish values ars developed and
clarified.

In oral conferences Teacher Corps teachers indicated the

following attitudes:

1. The contant that a teacher selects for instruction

should be flexible so that it follows the abilities

and interests of pupils.

6
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2. School is a part of the total life expzriences of
a pupil and thcré, instructer should considar and -
deal with'the basic neads of pupils.
Teacher'Corps prepzred teachars ravealed that pupil-teacher
planniné should promote a hea{thy learning atmosphere whare
the ind%vidual needs of pupils would be carefully observad.
They Feit that this could not be done with subject-cantered
teachi;i. The differences in attitudes between the two groups
was supported statistically through the uss of Fisher T-Table
which in?icatad the following about the two qroups:
" 1o The difference between the means of the two groups
‘was 3.73. This indicated that the attitudes and
feelings of the two groups differed significantly
in regards to the items that they respondad to.
2. When the two groups wers tested as two small corree-
latad samples (two matched groups), it was found
that an absolutz value of T as large of 1.761
(p=+0S) which indicated that the probability is
S in 100 (or S%) that an absolute value of T as
large as 2.048 will occur on the basis of chance
variations in sampling the two groups.
In toerms of Fisher's T-Table, this maans that there is
a chance that 107 of every 100 teachsrs sampled in each group
will give us a probabilily that a valuz of T as large as the
obtained valus, or larger, cobld occur on the basis of chance
variations when the two matched groups are sampled, and S%
of every 100 teachers when.the two grwups are sampled as

unmatched groups.




IMPLICATICNS OF STUDY

The étudy indicates that there wers basic differances
in the two groups sampled.. It seems that these differances .
in attitudas devaloﬁad frem a varieéy of sources. One of
these is the different levels and kinds of prsparation and
training each group of teachars received.

The traditionally prepared teachars in this study
received their training from téacher's collega2s, all of
which had a subject centered curriculum program. In these
colleges siress was placad upon how wall 3 taachar mastered
and taught subjact-content material. These teachers took
method courses which stressed the importance of the teacher
being a dominant and autheritarian figurs in thz classroom.

In contrast, Teacher Corps teachers racaived 2 spacial
kind of training in which they worked in the community,
school, and university to gzin experiences and skills that
would enable them to undsrstand and provide for tha nzeds
of pupils. An important ingredient in this training was
team-work, whare five or six teacher interns worked togother
in using the total resourcss of the conmunity, schooi, and
university in order to dsv2lop their awarenzss and sensitivity
to the basic nsads of the different learning styles and
interests of children.

It seems therefore, that the major reason for ths
difference betwsen the attitudas of iraditionally trained

teachers and Teachzr Corps trainad teachers is the preparation




e o e .

pAGE 9

and training thay experiansad. Teacher Corps teachers were
bombarded with 23 variety of tra2ining parsonnal and re-
souzces that guided their developmenty with the aims being
child-canterad, whilz traditionally preparad teachers had

] subject-centerad prepa:ational program with the teacher
being the focal point of instructional experisncess Also,

there ware 1imited resources used in their developmente
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RESEARCH

There has been a wealth of literature and rasearch
producad in tha arsa of teacher attitudes concerning chilcd-
centered and subject-centarad education. Past and current
litaraturas strass that the gozls to positive learning arte
obtained through child~centered education. This %&ind of
education is one in which the child is ths focus point of
all planning and instruction. The child's interest,

abilitiss and nesds are incorporated into classroom in-
structien so that steady progress and achievement can be
gained.

Studies by Rosenthzl and Jécobson indicate that learning
is increased when teachers recognize and teach to the individual

nseds of children, while in subject-centered instruction the

teacher has little or no consciouszness of individual needs
and sses therefore little or no gain in pupil achievement.

The idea of child-centered education is supported by Robert

Andarson in his book, Teaching in a llorld of Chanae, in which

he states that a teachar who is s2nsitive to pupil nzeds and

plans to these neads will meet greater success than a subject-

minded teachar who s2es pupils as a group at tha sam3a lsvel

of developmente. William Kvaracaus, who has instructed

and written about youth in urban areas, spsaks very gonsistantly

of the nz2ed for tsachers to Be child conscious. He points out

that subject conscious teachers usually illustrate an in-
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difference toward the feelings and nseds of pupils, whils
tha child-centered teacher builds the instruction around
concepts of self-worth and achizvement of pupils. Also,
iniﬂgaliuies of tha Urban Classroom, Alexander [‘oore con-

|

cludes }hrough many concrete observations, that teachers must
\

learn to plan through thz needs of pupils in order to make
teachin; more ralevant and effective.

ﬁo%t educators agree that effective tgacher training
programs are those in which the teacher is allowed to

]
evaluat% his own neads and also thosz of pupils. WMNorris

Krugman states in the Schools and ths Uchan Crisisz, that if

we continua to train teachers in the traditional way, r2inly
being aware of subjzct-matter, both teacher and student will
continuz to meet frustration. He stresses, therafore, that
teacher training institutions must develop programs that allow
the teacher to ses, understand, and instruct each child as a
person with feelings, attitudes, skills, and n3ads. This idea ’
is also examined by William Xvaradaus in his bock entitled

Neqro Self-Concaot, in which he makes a plea for teacher train-

ing institutions to d2velop and quide teaching personalities
as w2ll as specific teaching skills. This illustrates that
teachers must ba aware of and capable of dealing with thasir

oun fealings befora thay can be successful in producing

social and intellectual students.
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Somg efforts have been made by a faw educators to
develop programs for training teachers that aim for child-
centerad objectivese Most of thase programs attampt to use
a var%et; of personnsl and rescuzces in order to produce a
different:and more effectiva tsachsr. Training personnzl may
includ2 lgcal community - people, university spscialists,
schonl étéff mambars, agzncy and organizational pzrsonnel
and school pupils. Scientific and inncvative mathods and
technique% are used to davelop pcsitive and effective teach=-
ing styles. Tha prims objectivz of many n2w teacher training

programs is to produce teachers who are sensitive to and can

plan feor the needs of pupils.

12
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RECOMMENDATICMS & COMCLUSICHS

The differencas betwsen traditionally prepared teachers
and Teachar Corps teachers as pointed out by ths result of the
study ssem to be based upon the praparation and training each
reczivad. Traditionally prepared teachers in the main warz
trained in programs that saw mastery of subject-matter as their
prime objsctiva, while teachers of Teacher Corps ware prepared

in a program that stressed and evaluated attitudes, needs, and
interests of pupils.

It seems, therefore, that in tezching training programs,
more emphasis should be placad upon the sensitivity of and planning
for specific pupil nzeds. Thz inclusicn of this objesctive in
educational coursas and in-service training should do much to
premote the idsa of child-centered instruction.

Basic teaching guides should be written so that they give
information at the various instruct.onal lavels about the emc-
tional, psychological, intellectual, social and physical davel-
opmant of children.

Group and individual educational workshops, seminars and
conferences should include community,university, school, and
agency parsonnzl, who havé specific expari=nces, rescurces and

information that Is most usa2ful in halping a teacher guide and
direct his instruction to the nea2ds and interests of children.

Three m2 jor faceis of a good teacher training program can

be listad as the following:
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l, The develcpmznt in teachars of a commitment
to th2 individual worth of sach child and to
that child's grcwth and progress.

2. The nsad of every teacher to learn every possible
thing thare is to learn about teaching.

3. Teachars must be taught how to diversify thair
means For instructing pupils in order to meet
individual nzeds. This includzs using 2ll of
th2 available resourcss that can be obtained.

Thess ideas or aims hopefully will produca teachars who value
attitudas, fas2lings, abilities, and needs of themselves and
their students.

Finally, teachars becoma what they are trzined to bacome

e

n preciszly the sam2 measurz as other professionals in other

disciplinzs. Tharefore, th2 school , university and community
render valuable servica to pupils and teachers when they are

included as an integral part of the totzl davelopmant of

children.
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Below are a number of statemanis which deal with various
aspects of education. You are asked to be as candid as
possible in responding to each items Select your answers
from the categories below and fill ths appropriate number
in the blank to the left of each statement.

1.
2.
3.
1.
2.
3.
4,
Se

6.

7.

8.

S.

la.

11.

12,

Strongly disagree 4., Slightly a2gres
Disagrea S. Agree
Slightly disagree 6. Strcngly agree

A teacher should dirzct most of his attention
to his subject.

A teacher is justified in giving more attention
to those students intersstsd in the subject.

The interest of the students shculd not influencs
the content the teacher selscts for instruction.

The students in 2 class are always morz2 important
than any subject matter the teacher seeks to teaach.

If a teachar becomes involved too much with his
students, he will tend to neglect his subject.

The cencept of child centered education has created
much of the confusion in education today.

The most essential characteristic desired of ths
really good teacher is that hs be 2 master of his
sub ject.

Tt is not 2 major function of the teacher to be-
come conc2oned with the personality development
of his students.

8 teachar should not allow student reactions to
influsnce how he tsaches his subject.

It is possible for a teachaer who relates wzll to
students to be just as effective as an agent of
laarning as is ons who dces not have this quality
but who is a master of his subject.

R teacher must be prepared to adjust his course of
study to individuals.

Lecturing is justified if the teacher fesls this
to be his most effective approach to teaching.
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1.

2.

3.

4,

5.

6

Te

CONFERENCE QUESTICNS

Should a teacher direct most of his attention to his
subjact?

Should a teacher giva more attantion to those students
interested in the subjsct?

Should the interests of studants influence the content
the teacher selects for ins:truction?

Do you fesl teachers neglect subjectematter when he be-
comes involved too much with studants?

Has the concept of child-centered education created much
of the confusion in educaticon today?

Should a2 major functicn of the teacher be developing the
personality of studants?

Should tha interest and reacticn of students influence
the teachers instruction?

Should the teacher adjust his instruction to individual
naeds?
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