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OBJECTIVES

This unit should make progress toward help-
ing pupils develop the following:
GENERAL IZAT IONS .
1. Ways of living differ from one wanmmn<
to another, N
a. Social organization differs mwoi/osm
society to another.
1) Families differ widely from society
to society as to how they are
organized (in their structure).
3.
b. People in different societies differ
as to how they expect people to act
and as to what they think good and 4
bad,
C. Although all societies have some kind
of religion (s), religious beliefs
differ from society to society,
d. Political organization differs from

one society to another. —
All people, regardless of where or

zrma they lived or to what race,
nationality, or religion they belonged,
have had many things in common. .

a. In all societies people are expected
to behave in certain ways and are
taught that certain things are good

and certain things are bad,

b. Every society provides for the differ-
entiation of status among its members.

c. All societies have some type of religion(s),

d. Any organized group delegates responsi-

bilities and r
role behaviors,
creates hierarchial zuthcri
ships.

ights; they assign certain
This division of labor
ty relation-

A given culture is an integrated whole,
based on furndamental pcstulates or values. €2

People everywhere must learn to behave the
way they do, just as we learn to behave in
the ways we do. (Culture is learned, not
inborn. ) -

a. Through the process of socialization, in-
dividuals become members of a group by
learning role expectations and to per-

form a wide variety of tasks.

1) People direct expectations (organized
into roles) toward both children and
other adults., They reinforce these
expectations with positive and
negative sanctions.

A person's frame of reference is affected
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objects, thus resulting in changes terms of his cultural values, perceptions,
in the area to which people migrate, and level of technology.

d, Changes in one aspect of a culture will a. The significance of location depends
. have effects on other aspects; changes upon cultural developments both within
will ramify, whether they are techno- and outside a country,
logical, in social crgznization, in
ideology, - r whateve:r : "-e is a part 1) Change in situation brings about a
of the cu:. :ural system. corresponding change in the use of
a site,
e, To be successful, a person who tries
to introduce change into a society 2) Improved transportation facilities
must analyze many factors before se- make possible wider and bigger
lecting techniques to be used. markets for goods as well as greater
and less costly access to resources.
14. Temperature is affected by the distance
from the equator, elevation, distance 18, People in most societies of the worid
from warm water bodies, wind patterns, . depend on people who live in other <4
including prevailing winds, and physical communities for goods and services and
features which block winds from certain for markets for their goods.
directions.
' 19. Some societies use barter rather than
a, Places in the interior of continents money in the exchange of goods and
tend to have greater extremes of services, Barter consists of the exchange
temperature than places along the of goads and services without the use
coast, of money.
15. Rainfall is affected by distance from
bodies of warm water, wind direction, SKILLS
temperature, and physical features
‘ which block winds carrying moisture, 1. Attacks problems in a rational manner.
. 16. Vegetation is affected by temperature, a. Sets up hypotheses.

rainfall, and soil.
2, Gathers information effectively.

17. Man uses his physical environment in
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ATTITUDES

1. Is curious about social data and
human behavior and wishes to read and
study further in the social sciences.

2. |Is sceptical of conventional truths and
demands that widely-held and popular
notions be judged in eccordance with
standards of empirical validation.

3. |Is committed to the free examination of
social attitudes and data.

L. Evaluates information and sources of
information before acccpting evidence

and generalizaticns.
de)

5. Is sceptical of panacees or easy so-
lutions to social problerms.

6. Is sceptical of simplistic moral
judgements. ¥

7. Values human dignity.

8. Evaluates proposals and events on
the tasis of their effects upcn indi-
viduals as human beings.

9. Appreciates and respects the cultural
contributions of other races.
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TEACHING PROCEDURES L ~ MATERIALS

- Initiatory Activities

._o

Givc a pre-test consisting of: (2) two paracraphs re- See Appendix

flecting different attitudes toward the Indian by white
men; and (b) two paragraphs pregared to show the dif-
ferent opinions of whit farming held by a white farmer
anc an Indian, Discuss the questions afterwards, ask-
ing ptpils to note where the observers differ, to sug-
gest why they differ, and to chcose the mcre accurate
account in each set and defond that choice,

Biscuss and list pupil explanations of differences b
tween the peragraphs in the first pre-test. The clacs
can develop questions ebout Indian-whitce contact bascd
on points of disagreement rzised in this ciscussion,
Use the pre-test to review skills of differentiating
between statements of fact az;d statements cf opinion,
identifying bias, and distinguishing between relevant
and irrelevant information,

[l
]

Have a class discussion to ccnsider what the terms
"Great Piains'" and "Plains Indians" mean to ihe class.
Tape record this discussion for revision leater,

Use an opaque projector to present pictures of Mandan See bibliography for books

and Cheyenne Indian life, particularly focusing on of
aspects not brought out in the previous discussion and

illustrations,

O
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on facets not in keeping with the traditional stecrec-
type. Also, note natural settings not covered in the
discussion of the Great Plains in the above activity,

4, Have buzz groups develop questions fer studying the
areas of interest and confusion aroused by activities
above., Class discussion can be used to clarify and
group these questiors,

5. Prepare and distribute a unit guide based on the ques-
tions developed in activity 8, List individual ard
greup oral, written, and drawing activities, These
activities may be voluntary or required, Pupils should
be enccuraged to add their own ideas to the list, Thesc
activities appear below in the context of urnit activities,

6. Have a pupil construct a timeline to relate this new
unit to events studied in previcus units, The student '
will be responsible for adding events as the unit prc-
gresses.,

7. Have a class discussion on the importance of note-taking
while listening to crzl presentations., Pupils can devel-
op a list of guide-lines fcr note-taking. Require each
pupil to keep a folder of his notes on all oral activi-
ties and duplicated materials used in this unit,

Developmental Activities

8. Show the film Indian Family of Long Ago (Buffalo Hunt- Film: Indian Family of Long
ers of the Plains). Have pupils look for the relation- Ago (Buffalo Hunters of the
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ships between natural enviromment and human activity
emphasized directly and indirectly in the film, Ask
pupils to identify aspects of Indian life not included
in the film,

After the film has been discussed, introduce the Chey-
enne as a specific tribe, providing informaticr about
the Indians that was not shown in the film, This in-
formal talk should be brief and designed to s:-inulate
interest in seeking answers to the questions cn the
study guide, The teacher can read brief excerpts from
Grinnell's By Cheyenne Campfires, a collectior of Chey-
enne legends and myths, asking pupils to identify key
beliefs emphasized in the legends.

For a more systematic use of these legends as sources

of information, have pupils read the legends '"Wolf

Road, the Runner," and "The Race," from Grinnell, Part
of Grinnell's introduction should be read to the class
to help explain the functions of the legends in Chey-
enne life, Use an accompanying worksheet to focus at-
tention on whether or not these are primary or secondary
accounts and to raise questions about the competency of
the informants and the author,

Discuss the selections in terms of Cheyenne values as
reflected in warfare, trade, horses, and bravery. Pro-
ceed discussion with a review of note-taking and addi-
tional quide-lines for taking notes on discussion, Col-
lect notes, comment individually, and project superior
examples for the whole class to consider.

Plains), 1% reels, E,B.F.

Grinnell, By Cheyenne Campfires.

Grinnell, By Cheyenne Campfires,

See Appendix for worksheet,

LR
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9.

Tell the class about key Cheyenne ceremonials, (Use
illustrations in your talk.) Discuss ways in which

key values are reflected in these ceremonies., Check
notes of students having difficulty with lecture and
discussion notes when last checked,
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10. Present a selection from Grinnell's When Buffalo Ran Grinnell, When Buffalo Ran.
which emphasizes a young brave's vision quest and the
role of family in his education. Have students raise
additional questions for evaluating the competence of

Grinnell for writing this kind of a story. Discuss : ]

this individual's experience in terms of overall Chey-

. enne values, Collect and comment on discussion notes,
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11. Have a volunteer check on the points raised about
Grinnell's competence and report back to the class.

12, Have students list all of the sources of information
used up to this point and have them distinguish between
primary anc secondary accounts, Also, have them con-
sider the r=lative merits of each source,
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13,

14,

icw ccmpare the Cheyenne legends, religious keiiwfs,
anc cerescnials with those of the Iroguuis and Altw.s
stucied earlier in the year, Aslk: How do they differ?

Ir what ways evre they similar, if at ali?

Roview whet pupils learned in grode five about tie Gree:
Fleirs anc facteors effecting climate and vegeiction,
Ther use cverlay maps of climate, naturcl vegeicticn,
ard lencforms with an overhead preic (ﬁo_ tc gefine wors
precicsely and clarify the Great Pieirs a&s & geoarephic
erea, DLuplicate a form to guide cech student in nole-
taking., Main headings will k¢ given and sgeces providesd
for filling in each topic, Collect notis to cetermine in-
dividual strengths and weaknesses. zopwm shcuid be com-
rentad on, hancded back, and general weesknesses reviewed
in class.
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15.

16,

17.

- 21 -

Have a student prepare a large bulletin board map of
the Great Plains and have him add significant general
areas and specific places as they are studied,

Have a student present an illustrated report on the
characteristics of the buffalo, The film The Buffalo-=-

Film: The Buffalo--Majestic

Symbol of the American Plaln,

Majestic Symbol of the American Plain, a cut from a
Walt Disney feature film, could be used as a starting
point for this report,

Bring to class ten to fifteen copies of the paperback
edition of The American Heritage Junior Library Indians

Iz reels, Disney,

American Heritage,
the Plains,

of the Plains, If this book is not available, bring
in copies of the picture histories listed in the bibli-
ography. Have pupils work in buzz groups of two or
three to analyze specifically assigned illustrations in
these books to answer the following questions:

1) How were horses used by these Indians?

2) How were the buffalo used by these Indians?

3) Review what you know about these Indians, Why
do you think these Indians used horses and the

buffalo in the ways you identified for questions
1 and 27

Discussion of buzz group findings should focus on the
illustrations, In discussing question three, pupils
should be required to relate their knowledge of Chey-
enne values to ine evidence given in the illustrations,
A useful question to summarize and review would be:

How else might the Indians have used horses? How would
their lives probably change if they used horses in ways

i

indians of

“26
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you have suggested? What key Cheyenne values and be-
liefs would have to charce before they wculd want to
use horses in the ways you heve suggested?

Have pupils compare the way in which the Cheyenne made
a living with that of the lroquois and that of the
Aztecs,

18, If ten or fifteen copies of the paperback Indians of
the Plains are available, pupils can refer to specific
pictures as the teacher presents an informal talk on
the points in part 4 c¢f the outline of content, The

American Heritage,
the Plains,

Indians of

O

Aruitoxt provided by Eic:

E




psepuels ajew|3|n ayj swedaq assoy ayl (g

*ab13sasd 31 yaim 3ybnouq pue s|ew Auars
jo teob ayi sem diysuewsasaoy ur ({15s (1

‘uewsaqial |enplAIpYl eyl 03 aduejaod
-Wi S31 JO 3SNED3Q SIXBIUOD JO AJaiaeA

e ul anjeA (eyoads aAey o3 awes assoy ayl °d

*pajou uaaq
Apeasie sey sitaids syl jc 3soddns ayj
Buiruiejie uy

;dCladem pue uajuny e SB UEW Yyoed JO

salll|1qeded pue s|jiI3)s 211108ds ay3

Lo Ala4 01 ajge aq 03 pery pueqy yosee

. ‘@4ejaem jo usbuep judssuc-acas sy3

'pue ‘paay o|ejjynq ayil jO SJnjeu ey2
‘pueq yoea jJO 2zISs ||EWS Yl JC =Snedag (¢

. ‘asejaem jucnbaay sem asayl
9dousitbasuos e se fuajem pue neos acy uolg
-132%Woo Ul asam Aoyl adayim svTl1enyIs Ui
Alzuanbausy sayjo yseo 3cu st ) srmordeA
wos4 spueq jc asequiit B ‘iinssa e sy (g

*So4n0saY

433em pue pocj p3it.l ©Yi 40 asned

-9G J4ea/ 8yl jJo 3Sc. 4CL <naeq ||ews
Alantie|aa ojur <" 3:iv ogral asuy (i

‘sule|d 12c4p ey JO sOi3Isiaal

-deseyd (ea1shyd ey Ag jatrwng Ary=nas

SsemM 341 jo Aem suuaday) ayl ‘oje,rn

2yl uodn juspuadap asam Aayl asnedag ‘e

IBNPIAIEUL 24yl JO 9(0J4 Byl °q

*Abo

-{cuydsal jo |aAd| pue ‘suoijdedsuad
fsan{eA (e4njind si1y Jo swaal ujy
juswuods1Aue |esisAyd s|y sasn uel

*4ayjoue o3 A3aid20s auo
wouaj suajjip uojjezyuebso jei1oos

Aruitoxt provided by Eic:

E\.




,,,,,,, e e e e i gt £ T ST ST AT

- 25 -

frliiewing guestica wmig e used ¢o involve pupils

in 7ww0w*ra.~.; 13a 1m_mn_3m vﬂo<_ccm_<-_mm_:ma ‘n-
fermztion: Why <3 veu tivink the pictures of wislur
tife show mmi r _:c ans than tiwse of summer enco -
senve?  Tho teazner mzy have to 'necdle” the clas: (o
get pupiis to think Loiyard a mere geographic deler-
ministic explaincstica.

Now have the class compare the size of Cheyennce hzris
viith the cize cf the giroups G dregucis wno liveos to-
zther and 2_na wr size ¢f the itztec cities., Ask:

et might scceunt for the differences?
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19. Have pupils examine pictures in the book Indians of the American Heritage, Indians of
Plains. Ask the following questions to stimulate dis~ the Plains.
cussion of warfare among the Cheyenne. After pupils
have suggested possible answers, add data which they can
use to generalize about the role of warfare in the cul-

ture,

1) Why do you think bands of Indians frequently fought e
one another? :

2) How many Indians are involved in the pictures of
Indian warfare? Why do you suppose there were so
few?

3) Think about what we learned from the legends and
from the story about the young man's sacrifice.
Why do you think young men might be eager to fight
other bands even when they had no need for a hunt-
ing ground or horses? (Have pupils analyze several
pictures of individual vision quests, acts of brav-
ery, and public recital following the battle to

stimulate their jdeas.)
" . k) In a society in which war and the hunt were so im-

portant, would the people tend to emphasize the glories
of old age or of youth? Why?

(L o
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Have pupils compare the attitude toward war and role
of war among the Cheyenne as compared to the attitude
toward war and role of war among the Aztecs and | roguois.
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20. Have pupils examine the pi ,
of the Plains. Discuss: Why do you think women v.s: < the Plains.

very important to this way of life? (The teacher can
add data after pupils have discussed this question. )

Have pupils compare the role of women in Cheyenne society
with their role in Aztec society and among the I roquois.

21. Have a review discussion to identify means of social
control already covered in various contexts and relate
these controls to key tribal values. O0ral reports can
deal specifically with the governmental functions of the
chiefs, the role of education, and the warrior societies.

b -

ctures of women in Indizns American Heritage, Indians of
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22,

23,

24,

Several pupils might read books such as Burfalo Chief
(or the Sioux), Sioux Indians, on Crow Indians and
explain how the tribe in the book differed from the

Cheyenne.

Have each pupil imagine that he was either an Aztec who
was part of a band that escaped from the Spanish and
made their way northward to the plains or a member of

an lroquois group that traveled west to the plains. He
is captured by the Cheyenne but is permitted to live
among them rather than being killed. He should describe
the 1Tife of the Cheyenne through his own cultural per-
spective. What seems strange to him? What things re-
mind him of things in his own culture?

A committee might prepare a set of sketches and pictures
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Annixter, Buffalo Chief.

Bleeker, Sioux indians.

Bleeker, Crow Indians.
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25.

26.

- 37 -

that show how the Cheyenne lived. These should be
mounted on a bulletin board or the Jeft-hand side of
one bulletin board, if bulletin board space is sparse
in the classroom. The display should be saved for
comparison with similar displays on the Mandan and the

sod-house farmer,

Have a review discussion to consider the question, ''Why
did the Cheyenne live in this way?" Such a discussion
will probably result in confusion bacause of various
levels of explanations. The class should stop and con-
sider what will be relevant and what will be irrelevant
in answering this question and what a complete answer
would have to include,

Have each pupil write a brief statement in answer to
the above question in keeping with the guide-lines
established. Have groups of three or four students
consider each other's statements. Each group will
present their best points to the class in general
discussion,

Use class discussion to resolve or clarify differences
among group statements. Frequently raise questions of
relevancy and question whether there is adequate factual
support for statements of opinion. It may be impossible
to arrive at an answer to the question that all can agree
to accept. Possibly they will agree to an answer which
is environmentally detarministic. Either of these situa-
tions can be handled in connection with later activities.

Written reports can be prepared on Mari Sandoz' The Horse-
catcher or Grinnell's When Buffalo Ran. These reports
should require students to evaluate how the book agrees

-

e .,;.,;ixC—
>y
LK

IToxt Provided by ERIC

PArar




.,

*dnoub

9yl Aq s3oafqo pue ‘saduep ‘sbuos

40 @seysund 2A13129(|0D Byl JO asnedaq

wa3lsAs siyl paduoOjulds pue uo paIi|dd
walsAs A3a120s opesb-abe ajesoqe|a oyl (1

*abpa
-|Mouy pasdes 40 aseydsund ayl yiim dn pall
A13so|D sem walsAs siyl Jo uoije|ndiuew 21| ‘e

‘Wwsi (BIUCLIDASD
ybnouyiy poijsiies aq 031 pey yoiym ‘sbuiag
lesnjeusadns buy|oa3uod Jo walsAs paje(au
-J42]ul ue se JC pPIAIIIJLOD SEM @sdaAiun ayy i

‘2484 |9M [BID!D0S 2uNSUd 0]
49pJ40 Ul 2un3doNJ3s [eanjeusadns x2|dwod e jo
uoije(ndiuew syl paziseydws sueipu| uepuey 94yl g

lwm..

S3JYN0S GNV NOILVWYO4NI SILVNIVA3I

‘U0l JeWIO Ul JUBAD|DJ.)

pue jueaa|aJt uaamlaq saysinbuilsig

‘uoluido JO sjuawalels pue 3oey

40 SjudWalelS ud3aMIDQ SIIB[IUBIDSSI(

*$94N1239| JO

S) el |ewloyul pue ‘sjuocdad |1dnd
‘suolssndsip butpnjoul “sa13li1A1]
-3 [RJO UO S2]0U dA|113]43 sa€E]

*suofjdwnsse [esnl|nd s3ljliuap)

*S04Nn3doid Woij SIDOUBIBJUI SMBI(

"ALINIIQ NYWAH S3NTVA

*S3IVY YIHLO 40 SNOILNGIYLINOD Tvinl
=1N) 3HL S133dS3¥ ONV S3LVI03¥ddV

*sJ49ylo yiim aziyjedwa o3 o2(qe S|

‘ucujdo 40 sjuswdlels pue 3doej 40
SJUQWOIR]}S UIAM]IRQ SdJeI1JUdI34}IQ

8

-2
o

:\)

Aruitoxt provided by Eic:

E




27.

28.
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with out study in class and should point out ways in
which tribal values affected the actions of the main
characters. The students can explain informally the
role of opinions and beliefs in their reading. Here
fact and opinion can be reviewed, with an emphasis

on the relative significance of both kinds of state-

ments,

Use the opaaue projector to present pictures of the
Mandan from the pictorial histories listed in the bib-
liography. Have pupils list obvious similarities and
differences with the Cheyenne. Ask them to try and

apply their explanation of Cheyenne life developed in
25 to the Mandan. Do not go into this in detail; it
will be handled after the Mandan have been treated

thoroughly. The purpose here is to raise some doubts

about the generalization,.

Have pupils read selections from Prince Maximilian's
writings about Mandan warfare and family life. Dis-
cuss these selections in terms of identifiable Mandan
values. Check the notes of pupils who are still ex-
periencing problems with discussion notes,

Discuss Maximilian's opinions and how they can be iden-

tified. Consider whether these opinions are based
soundly on relevant facts. Relevant and irrelevant
supporting details are evident, Stress the functional
relationships among the evaluation skills of this unit.

"Selected Rcadings on the
Great Plains."
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29. Read aloud selections from Bowers oii Mandan feasting, Bowers, Mandan Social and
self-torture, and spirits, Before you begin, give Ceremonial Organizetion.
pupils a written statement identifying Bowers and ex-
plaining his sources. (See his introduction.) Review
prcblems of using illiterate informants as primary
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30. Have several pupils report on the creation myths of the
Mandan and the quality of their sources concerning these

myths.

Discuss similarities and differences among Cheyenne and
Mandan beliefs and rituals. Be sure to point out the
Mandan concept of '"power'" as a quantitative substance.
Preceed discussion with a review of note-taking and check
notes individually after the discussion.

- 31. Use an overhead projector to point out the area of Mandan
, settlement. Ask pupils to describe the natural environ-
ment of this area on the basis of their study of the Chey-
enne. Ask pupils to set up hypotheses about economic

w v
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activities of the Mandan not studied so far.

32. Tell pupils that these Mandan villages became trade
centers. On the basis of the overlay maps of vegzate-
tion, landforms, and climate, have pupils suggest the
articles that would have been involved in trade. Give
them data from references on the Mandan as a check e-
gainst their hypotheses.

. 33, Have the class read a secondary account's description
of a Mandan villeze. Review differences between prizary
and secondary accounts, including different questicins of
competency needed to evaluate each, Also ask: How did
the Mandan villages compare with the way in which the

e S L D PO S PO PP PSR
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35.

- 47 -

Cheyenne lived?

‘Have a pupil give an illustrated report on the homes and

tools of the Mandan. Review note-taking on reports be-
fore the report and collect notes from pupils having
trouble. Have the class compare Mandan homes and tocls
with those of the Cheyenne.

Now ask: Given what you have learned about the Mandan
villages and trade, why might it have been difficult

for them to defend themselves? Discuss the implications
suggested in the outline of content,
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36. Using key illustrations by Catlin in Indians of the
Plains, explain the Mandan ceremonials. Then ask: How

did these ceremonials compare with those of the Chzycine?

A

American Heritage, Indians of

Plains.
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37.

: Hiew dnes our society try to keep pcople from

. 3 Uhe scciety at large does not like and get

\3w0 inocertain ways?  ‘hat ways have other

21?7 (Review what pupils learned in primary

grede «. 2¢.;  How did the Aztecs try Lo maintain social

controlti ~tai kind of government did they have? How

did the irotiis maintain social control ? Wihat kind of

goverrment did they have? How did the Cheyerine get people

to do what wes wanted? What kind of government did they

nave?  wow cell the class something about the means used

by thc fiondans to maintain social control and about the e
politicai sysiein of the Mandan. Havc pupils compare the 19
mesns vicd and the political system in the four Indian
sCciziics thev hove studied during the year,
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38.

39.

Have each pupil write an explanatory statement about the
Mandan way of life. |Ir a discussion, have pupils compare
their explanations witi: the one made earlier concerning
the Cheyenne. Attemgt to devise a general statement to
explain both of these cultures.

Have several pupils prepare a presentation of the film-
strips Boyhood of Lone Raven and Manhood of Little

Filmstrips: Boyhood of

Lone Raven, Manhood of Little

O
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Lo.

L,

L2.

L3,

- 55 -

Coyote to point out the accuracy of these film-strips Coyote.
when appl ed to the Mandan or the Cheyenne. This might
be developed in the form of a review quiz.

Review the bulletin board map to note significant compar-
isons and contrasts between these tribes.

Have a committee prepare a bulletin board display on the
Mandan culture. |t should be placed in the middle of
the bulletin board on which the display is found on the
Cheyenne, or it could be placed on a separate bulletin
board. Pupils should contrast the two cultures, using
the bulletin board as a stimulus to the discussion,

Save the bulletin board displays for later contrast

with the sod-house farmer.

Also compare the Mandan culture as a whole with that of
the lroquois.

Have pupils set up hypotheses about when Mandan-white and
Cheyenne-white contacts first took place and about the
nature of those contact situations,

As an introduction to white settlement of the Great
Plains, have each pupil write an essay in which he pre-
tends to be a white farmer who has considered a move to
the Great Plains and has decided against it. The essay
should discuss the problems for farmers which he sees
in this new area and the reasons why he would not make
such a move,

Have some of the essays read to the class and discuss
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them. Be certain that the pupils are aware of all the
physical problems which the dry, treeless, flat plains

presented for 19th century Americans adjusted to a forested,

well-watered form of agriculture.

Have pupils speculate about the kinds of technological
improvements necessary to make possible white agricultural
settlement on the Plains.

Have each pupil imagine that he is a son of a white farmer
in the east who is considering a move tc the Great Plains
area. He should explain his reasons for considering this
move rather than one to the old Northwest or Southwest
where so many others moved in the early 19th century.

Collect the papers and make a list of reasons cfierec by
the pupils. Discuss these reasons. |If necessary, ask
further questions to show why white farmers began to con-
sider the Great Plains more seriously as a place to which
to move.

Have pupils prepare group reports, either oral or written,
on these topics:
a) Trails and wagon trains of the Plains

b) Early explorers

c) Daily life of the cowboy

‘d) Trading on the Great Plains

e) Daily life on the sod-house frontier

O
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f. Use of scientific agriculture

Encourage variety in presentation, if these reports
are given orally.

L6. Have a pupi! draw a map showing the cattle trails of
the Great IMlains

47. Have another pupil prepare a map showing the various
steps of railroad expansion in the Great Plains area,
Be certain that he gives dates for key terminals and

L8, Have some pupils read novels and biographies about
various people who migrated to and lived in the
Great Plains frontier. Pupils can analyze their
books, using the types of questions developed in
Unit V on motives for migration, lifestyle before
and after migration, makeup of the frontier com-
munity, etc, These zn:i;:ies can be written, but
the pupils should be prepared to discuss these
facets of their novels and biographies in a class.

49, Have pupils investigate these texts and availatle
picture books to find cut what technological improve-
ments made pos. (ble a new perception of the plains
as an area for settlement, Have pupils collect
pictures of these techn.logical improvements. Also
have them collect pictures depicting early and later
lifestyles on the frontier,

that he shows eastern connection cf the western lines.
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Using materials found and knowledge acquired by students
in %mm. discuss the technological improvements that made
possible white settlement on the Plains in large numbers
i.e. improved deep wells, heavy plows, new varieties of

wheat, sod-houses, railroads, etc,

50. Discuss the lifestyle on the sod-house frontier, using
pictures collected in #49 and the knowledge gained by
students in #U4% and 48. Show, where possible, dif-
ferences in lifestyle after ten or twenty years. Dis-
cuss the reasons for the change in lifestyle. (Review
what pupils learned about changing houses in the Red
River Valley in grade five.)

You might also have several pupils do the following:
a. A pupil might pretend to be a white farmer. He

should describe the hardships which he has faced in
carving out a farm on the virgin prairie.

62

b. One of the girls might write an imaginary diary of
a white woman who describes the problems she faces
on the sod-house frontier.
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51.

{

52,

- 63 -

Pioneers of

the Plains,

erEn:mmm_avmo:mmwwOmn:mv_mm:w.>wxuIozmn- n
curately do you think this film shows frontier farm 1
life on the plains? Compare the film with sources

used in #49, L45e, and 48. Also have pupils raise

questions about aspects of farm life not covered in

the film. Have them identify other wiite groups who

lived on the Plains but werec not shown in the film,

m;
min., E.B.F.

Have each pupil write an essay on what he thinks cowboy
life was like. Have several read to the class. (Be
certain nct to choose any of the pupils who have prepared
L5c.) Discuss the stereotype which mest of them have of
cowboys and discuss where they got this stereotype. (If
cowboys were used in Unit VI as an exerple of a stercc-
type, review the stereotype &t this tirne. )

Have the group who prepared #h5c discuss the deily lif»
of the cowboy, showinc pictures whe -z pessible. Then
have the class compare actuelity witi. the stereotypc.
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53. Give en informal talk on the significance of the cattle
kingdom as a capitalistic venture, using the maps made
of the cattle trails in #46. Have pupils raise questions
again about the actuality of the cattle kingdom versus
the stereotype version presented in movies and TV shows.

54, Have the pupil who prepared #47 shcw his map on reilroad
routes and discuss it, Drawing on the variety of knowledge
which pupils have obtained from texts, picture books,
novels, and biographies, discuss the significance of the
railrcad for the settlement of the Great Plains, for the
development of the wheat and cattle industries, and for
the develcpment of the Great Plains as a market for eastern
manufactures,

55. As a culminating activity for section on white settle-
ment, hold a class discussion or this question: VWhy
did the varicus groups of white men live as they dic
on the Great Plains? In discussing early anc later
lifestyle cn the Pleins, pupils should be able tc de-
lineate quite clearly, in all its facets, Americen
culture in the late 1Sth century.

E6. A pupil! might prepare a set of sketches in black ink
showirg differences tetween Mandan and early white
_homes, tcols, farming methods, and transportation.
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57.

58.

59.

- 67 -

These might be transferred to a ditto master and run
off for the entire class, or they might be placed on
a transparency for projection and class discussion.

Have several pupils role-play a conversation tetwecen a
Mandan woman and a sod-house wife, They should try to
bring out how their work and daily lives are similar
and how they are different. Have them try to expiain
these differences to each other,

Review pupils' hypotheses about white contact situations
made earlier and add any new considerations suggested
by the study of the white man on the plains.

Use the wall map and the timeline to tell the cless a-
bout the historic develcpment of the Mandan, and the
contacts between the Mandan and ths white man. Inter-
sperse questions and discussion with the data presented,
so that pupils will consider the probable consequences
of certain courses of action and will generalize for
themselves about the results of the contact, e.q.
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a) Ask: What do you think would happen to the Mandan
culture when the horse was introduced? Why?

b) Review Mandan economic activities. Ask: What do
you think the effects of this way of making a living
would have upon Mandan attitudes toward contact with
the early white men? How would the key values of both

groups affect the contacts between them?

c) After explaining the system of barter through ficti-
tious relatives, ask: If you were a white man ard
wished to trade with the Mandan, what might you have
tried to do?

d) What effect do you think the Mandan arrangments for
peace for trade purposes even among warring tribes
would have upon their willingness to trade with
white men? Why?

e) After explaining the Mandan view of white men's tech-
nology in relationship to the supernatural, ask: What
effect might this belief have upon the willingness of
the Mandan to have white men marry into their group and 7
live with them?

f) Ask: Do you think the American Fur Company would be
more interested in changing the Mandan culture to
that of the white man's culture or in trading with
them? Why? \Vhat effect would this attitude have
upon how they would expect their fur traders to act
toward the Mandan?

g) Use excerpts from Prince Maximilian's account showing
the effects of Mandan-trader contacts and revealing
observer biases. This is an excellent example of
valuable factual content in a report by an obviously -
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viased observer w-se sti:tcd opinions would not be
acceptable to the modern reader. lIdentifying fact
and opinion statements, identifying bias, and ques-
tioning the competency of a source can be reviewed
and related to each other,

Have pupils compare Mandan-white relationships with
Iroquois-white relationships and with Aztec-white re-
lationships. Why were there “ifferences?

Discuss the Mandan-white contacts in terms of stereo-
types of the Indians.
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60. Give one pupil a sheet of figures from which he can

construct a graph showing the dramatic decline of the
Mandan population. Show the graph to the class. Ask:
What do you think might have caused this rapid decline?
Then explain the effects of disease and its relationship
to the Mandans' ongoing contacts with the white man and
other Indian tribes. (You might also discuss more con-
temporary examples of the effects of contact among peo-
ples on the spread of diseases to which one party to the
contact has not developed much immunity.)
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61. Distribute copies of an 1869 eye-witness account by "Selected Readings on the
Joseph Henry Taylor of Sioux attacks on the Mandan. Great Plains,

This account clearly points out the lack of United
States' support and protection for the Mandan, Have
pupils discuss the bias and competency of the author,

62, Ask: Given what you know about Mandan beliefs, what
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vwould you have decne i1t you had ceen members of the
Mzndzn group after illness had struck down so meny of
your people? Vhy? Now explain how the Mandan actually
rcacurec,
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government for prctecticn against the Sioux, Ask:
7, vou think the United States government would take |
che saimc attitude toward Mandan culture that the A-

merican Fur Company did?  Why or why not? Then ex-

clain brieily the key policies of U.S. cfficials in

their atteapts tc encourage the Mandan to adopt white

culture. Have buzz groups consider the effects that

these steps probably had on the totel culture, After

a11 suggestions are listed, the studcnts should con-

sider how their group tackled the problem and how a

systematic approach to 211 aspects of the culture

would have been more fruitful anc complete., Compare

their predictions with the actual course of events.
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65.

66.

Explain to the class that the Mandan tribe is considered
to be "extinct." Have the class discuss ways in which

'lextinct' might be applied in cultural as well as in bio-
iogical terms.

Have pupils revise their original hypotheses about Mandan-
white ccntacts to fit the facts,

Review pupils' hypotheses about Cheyenne-white relations.
Let pupils revise them now if they wish to.
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Or ask: From what you know of the Cheyenne, do you think

they would have reacted to white men in the same way that

the Mandan did? Why or why not? Perhaps break tiia class

up into small buzz groups of three or four students each

to discuss this question and work out a written grediction

. of probable differences or similarities, Select zuveral
to read to the class.

67, Use the class timeline to add majer points ehout itiwe
history of the Cheyenne on the plains prior to the white
contact, Note should Fa made of the kinds of evidence
available tor describing this history and the tentative
conclusions based on these sources, (Before you begin,

reyaiow nuiasiziiing and check notes afterwards. )
iitustrations Trocm the American Heritage Book of Ingians
and Indians of the Great Plains might be projected with

an oprague piuvjector to illustrate your points, particularly
the kinds of artifacts available for study.

DPiscuss the harse as &n item of Indian culture recei.zd

frem the white man and hiow it was received. Consider Y,
the overall effect of the horse on Cheyenne culture &)
ard the diffeiont significance of the horse for the

Mandan,

Fave the class examina the timeline and notice what was
happening to the Mandan at the height of the Cheyenne
culture, (The Mandan society was in decline.) Also
have them ratice whithzr or not the white contacts with
the Cheyenre cam2 berore, during, or after the height of
the Cheyenne culture.
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€&, Ask npupils @n rcad a speech by a Chejenne cliefl advising  'Selected Readings on the
ag.anit raguiarized white contacts. Have them devise a Great Plains,
lisc cof quastions that they wou¥d have to ask in order
to cetevrmine the competercy end bias of the scurce.

Discuss theze questions maa answer them wherever possible.,
Quecsticns that cannot be answered will lead to a consider-
silua of awmw mrnL_a ‘be done in a case where cmsvs_oLso 1)

information abcout a source is incomplete. &
Mlsc s:l:  In Lhe light of what you now know, would you

give ine sane advice? Why not? (Help pupils sec the

diflfzrenzis Leoween participants' and observers!' views

as well &s the way in which perceptions are affected by

cncts culture, )

9. Teil the cles: tbeut early Cheyenne contects with traders.
Frniias . zé the focus on specific trade items and the ef-
fect uf these itemz on family and tribal roies. Ask:
wWoat azeacte ¢f tue white men's culture did nvm Cheyenne
sgor more wiliing to adopt? Why?
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Have pupils review notes and then compare Cheyenne and
Mandan relations with white traders.

70. A pupi! mighit write an imaginary story in which he pre-
tends to be a trader trying to learn Cheyenne ways anc

. .his problems in trying to gain their confidence. Discuss
.ihe account in class.,
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71. Now tell the class about the reaction of the Cheyenne
to the white man's lack of familiarity with Cheyenne
ritual behavior and the effects of early raids on whites
by young Cheyenne warriors (see L4a in outline of content).
Ask: How would the white men react to the attitude of
the Cheyenne toward them and to these raids?

72, Several pupils might give a report on the kinds of con- See bibiliography.
tacts they found between Indians and the white people
traveling cver the Oregon and California wagon trails,
How well did the Indians and the whites get along? Why?
To what extent do the stories read bear out ideas pre-
sented on western shows on television? To what extent

dicd these white people understand the Indians' point of
view?
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Give pupils the exercise on Horzce Greeley and George
Catlin. Afterwards, discuss the ditfferences between
the two accounts. Why do you think the two men dis-
agreed?

Fupils micht write a story accordirg to the following
directions: Suppose that you were captured at the age
cf five and raised by the Cheyenne. When you return to
the whites at the age of fifteen, you would find your
nev; life very strange. Write a story about whether you
would wart to go back to the Cheyenne and why you would

"Selected Readings on the

Great Plains."
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77.

or »uld not return to them.

Reproduce the title page of Indian Horrorc. Rias and
opinion are evident immediately. Clues to author com-
petence are also given. Point out the populari+ty of
such accounts. Discuss reasons why the American peo-
ple of the late nineteenth century would accept such
a point of view, This should lead to a riview of
values and their significance ts action and thought.

Now have pupils read an excerpt from Northup's book
obout the Indians and do the brief exercise on-the

reading.

Have volunteers prepare and present cartoens on the
following topics: (a) white attitudes toward the
Indian: Noble Son of MNature; Vicious, Faithless
Savage; Drunken, Lazy Bum; (b) The Cheyennes's evalua-
tion of a white trader, a farmer, and a soldier; (c)
kinds of distorting influences operating upon an eye-
witness. Afterwards, discuss the ways in which the
stereotypes affected white actions.

Have pupils prepare and present conversations between
Cheyenne and white people in which they try to explain
their different actions and ways of living: A Cheyenn
mcther and a white farm mother, a2 Cheyennc brave and a
white soldier, a white farmer and a Cheyenne brave.

=
ot

Appendix to u

w
0
@
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-

nSelected Readings on the
Great Plains., "
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veus had lived on the sod-house frontier
&:mr a_mma<m:nmmmw would you and the army
z? in war with the Cheyennes? Why do you

eqm Cheyenre were not able to defeat the white men
te their super ior numbers on the plains? How did
heyenne view warfare? How would this view have af-
the sirucgie? Why do you think the different
i¢ aot Yorm a permanent alliance mmm_:wn the white
m"u Civil War when the army was busy elsewhere
rc: send many men to the u_m_aww

"Selected Readings on the
Great Plains.,"

out the raids which closed off the

nd supply lines in 1864, Then have
cise on the Chivington raid on Sand

" dmmr. (The readings emphasize dif-

unwnncamm toward warfare, the role of N

n:mm nd of contact situation, and the in- ot
values on the observers,)

the cla
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cumpare and contrast the sources and
ltusions about what reclly :monoata and
He should back up his concliusions

reader compare the accounts in the Diek, Sodhouse Frontier.

ccount by Everett Dick in his Sod-

th a class discussion to formulate
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a list of criteria for the evaluation of sources.

81. A pupil with supcrior evaluation skills might be asked Jackson, A Century of Dishcnoi.
to read the exchange of letters in the appendix to Helen
Hunt Jackscn's A Century of Dishoror in which the author
ancd another writer disagree mcocm the causes anc signifi-
cance of that raid in letters wriften years after Sand
Creek. The pupil can select examples from these letters
to point out how each writer, fropm specific value posi-
tions, uses the same facts very d|ifferently,

82. Have a group of pupils report on fthe relaticns between
the whites and the northern and sputhern Cheyenne follow-
ing Sand Creek down through the disasterous defeats after
the Little Big Horn and the means|uscd to force the Sioux
onto a reservaticn. Kinds of allfances with the Sioux
should be explained. The focus shpould be on the values
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of ecch group &nd ccncrete manifestations cf these velues
in action. Heve the class lock for the biases and opinicrs
of thcse giving the reports, They should rncte viieiiizr
thcece opinions are backed by relevant statcuicrnte of fact.

Rezd aloud excerpts from Sceqer vihich focus c¢r white Sceger, E -k Days bmon g pvu
values exprcsscd in the rationaie underlying the re- nrm<onnr ane Lranaihoe lndia

servation system for the nomadic tribes,

o0 Rovs e puril regort on the pretiens feceo by the rorthern
Chiyesre en the Ciklehene reservetion., Have students a-
ceiv note the rele cf cpinion in the crgenizaticn anc
rrezentaticn of the repoert.

IC
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8L, meve pupile do the cxercise on the Quekers working with
recervation Indians.

85. A puri! might give a report cn the '"last stanc' of the
ncrthern Cheyenne. He should explein why they fcught
aceinst reservation life in Oklehome end how they es-
ceped to their cld homeland despite cverwhelming odds,
Then discuss: How do you think white men viewea this
escepe? Why?

&C. A vervcood rexcder might read the beck The Last Frentier,

"'Selectec Reedings on the
Great Plains."

0L

-
-

Fast, The Last Frontier,
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an exciting ~-~count of the desperate Cheyenne strugele
for survivai. He could select several peccages which
show how the autthor uses ficticn to help dramatize and
explain the Cheyenne beliefs and actions. He shculd

present these passages to the class.,

»

&,. Have pupils do the exercise on the speech by FPresident ''Selected Readings on the
Eecnjemin Harrison in defense of his Indian palicies. Great Plains."
Pugils should try to identify bias, particularly the
motive for the speech, Harrison's competency &s &n
author for the data he presents, the reievancy ¢’ the
points included. They shculd &glso distinguish batween
statements or fact and cpinicn.

Y
-
.

mm<oncnm~w0501rw:mmn01nrmﬂnnowmmmd_muouﬁm:n_mmw

during & discussicn of differences in the basic values

cf the Cheyenne, the Mandan, end the white men, how

these velues affected all espects of life in each so-

ciety, end how they affected ccntact situstions., Have

upils try tc develep @ phrase to represent the key

mhzsis in each scciety, Then heve them exemine how

thie exphcsis affected other espects of the culture and
ith other greoups.,

Tte weorksheet might include different kinds cof centact
sitvetions with spaces fecr pupils tc fill in the div-

ferent rosulis for each scciety. Discuss the key in-

fluenc of values in explaining these varicus ccntect

erxteris . ces.,
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Use this discussion to analyze and perhaps modify earlier
conclusions about why different groups lived in different
ways on the Great Plains,

You might also divide the class into groups tc play a
variation of "Who Am 1?" game. Each can choose to be
either a Mandan group, a Cheyenne group, or a white
group. The group should then enact a conversation a-
mong their group to illustrate how they view a specific
situation. The rest of the class should then decide
which group they represent,
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Culminating Activities

89.

90.

91.

52,

93.

Have pupils keeping the timeline and the map of the Great
Plains review the additions that they have made during the
unit and point out the significance of these additions.

A pupil might prepare an illustrated talk on the ways
in which artists have distorted impressions of the
Cheyenne and the farmer on the Great Plains. He
might compare photographs with paintings.

Play the tape of the original discussion on the meaning
of the terms ''Great Plains' and '"Plains Indians'" in
initiatory activity # 21. Ask: Would you explain these
terms any differently now? How?

A group of pupils might prepare a newspaper on Indian-
white conflicts on the plains. It should include!
articles, cartoons, editorials, advartisements of
things used at the time. It should be prepared o
ditto masters and copies can be run off for all pdpils,

Students can prepare crossword puzzles for review of
the daily lives of the Mandans and the Cheyennes.

20
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Give pupils a worksheet which requires them to apply
their understanding of the key role of values. De-
scribe the life of the California Indians prior to
1849 and the life of the 43ers during the gold rush.
Ask pupils why the two groups lived differently in
the same physical environment,

Hold a discussion in which the class will outline an
approach to the study of a newly discovered tribe in
the jungles of South America. They will consider

what they would want to know about how these people

live in order to explain why the pecple live as they
do.

Give the pre-test under initiatory activity 1. to note

changes,

Prepare an objective and subjective examination to check

on the application of unit skills and understandings.
Review the test with the class,

Mo
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Press, 1926,

Many interesting legends, Some can be
used with the whole class as sources
of information about Cheyenne values
and history, Others could be read by
interested students,

Grinnell, George Bird, The Fighting
Cheyennes. New York: Charles
Scribner's Sons, 1915,

The source of primary materials on the
Sand Creek raid -- Black Kettle's letter,
Chivington's initial report, and Bent's
testimony, It will also be useful for
above average readers in preparing re-
ports on Cheyenne warfare,

(5)

Grinnell, George Bird, Indians of To-
day. New York: Duffield and Co., 1911,

A source on Grinnell'’s overall views
at the time of his writings. Probably
most useful for the teacher,

(5)

Hale, Will,
boy and Ranchman.
of Oklahoma Press,

Twenty-Four Years a Cow-
‘Norman: University

1959,

A good source for selections expressing
frontier values,

(5)

Howard, Oliver Otis, My Life and Ex-
periences Among Our Hostjle Indians,

Worthington and Co,, T1907.

A Major General of the United States
Army, Howard presents a reasonably bal-

anced account of his own activities and
those of others involved in Indian war-
fare. Not a very exciting account for
sixth grade pupils, Parts can be ex-

cerpted to point out varjous evaluation
problems,

Humfreville, J. Lee.
Qur Hostile Indians,
& Co,, 1899,

L 4|
The author was involved in army action w%
on the plains., While the overall book B

is poorly written, a comparison of key
passages with the author's "Preface" will
Provide interesting exercises
evaluation,

in source

Travels in

the Interior of North America 1832-183%4,
Represented in Thwaites, Ear Western
Travels 1748-1846, vols, XXT-XX1V.

Cleveland: Arthur H, Clark Co., 1906,
Chapter XXV is a valuable source on the
xm:am:u The observer's zttitude also
make him a fascinating subject for
source evaluation,

Northrop, Henry Davenport., Indian Horrors

or Massacres by the Red Men, vmw_mmm_vmmm"

ing Co,, n.d,

While this account varies from the dull
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The many careers of this famous indj-
vidual are given interesting coverage,
A studert could fit this famous char-
acter into the unit topics we are con-
sidering in a written or oral report,

Custer, Fighter of
Julian Messner,

Garst, Shannon,
the Plains. New York:
Inc., T9LL,

A weak treatment of the white-Indian
cultural contexts,

Regli, Adolph, The Real Book About
Buffalo Bill. Garden City, N.Y.:
Garden City Press, 1952,

Custer's Last Stand,
Inc., T95T,

This Landmark Book is well written, but
fails to present a full treatment of
the overall cultural context,

Reynolds, Quentin,
New York: Random House,

Other Non-fiction

(2)

(2)

American Heritage. Cowboys and Cattile
Country. New York: ~American Heritage
vcm_mmmmam Co., 1961,

The content does a good job of explain-
ing and developing the illustrations,

Indians of the
American Heritage

American Heritage,
Plains., New York:

e ————

[

(2)

(2)

(*)

(%)

(&)

Publishing Co., 1960,

Superior pictorial detail,

fully explain
in the content,

Bleeker, Sonia. The Crow Indians, New
York: Morrow Co. , 1967,

A smu_nOTmm:mnma cultural study,
Bleeker, Sonia. The Sioux Indians. New
York: Morrow Co.., 1962,

Another good cultural study. Both of

these books can be used for comparisons
with the Cheyenne or Mandan,

Botkin, B.A. A Treasury of American Fol

lore. Garden CTity, N.Y.: Garden City
Press, 1944,
A good source for folk songs. Also, &

:momsmnomoa.wnocsnw<: U<Zm1n:mr. WL
Smith is an excellent statement of
pioneer values and their influence on
behavior,

Machines That Built

Burlingame, Roger,
Harcourt, Brace,

America. New York:
& Co., Inc., 1953,

Interesting sections on technological
advances influential in plains settle-
ment,

Cook, David C,

v

Fighting Indians of the
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brief treatment of the total culture

does a good job of using the concrete
example, However, the normative role
of values is not explicit,

The Building of the
New

Nathan, Adele, i
First Transcontinental Railroad,

York: Random House, 1950,

This is an interesting and well-written
Landmark Book,

The Buffalo Hunters,
1954,

Sandoz, Mari,
New York: Hastings House,

A very detailed and interesting account,

Cheyenne Autumn, New York: McGraw-

Hill, 1953,

A moving account of the flight of the
Northern Cheyenne from the Ok!ahoma
reservation,

Trebbel, John, and Jennesen, Keith,
The American Indian Wars, New York:
Harper & Bros,, 1960,

A brief but accurate account of the
Cheyenne conflicts with the white man,

Pictorial Accounts

(5)

The American Heritage Book of Indians,
New York: American Heritage PubTising

(5)

(4)

(5)

(5)

Co.,

Beautiful color reproductions., The
narrative is too difficult for most
sixth graders,

American Heritage Book of the Pioneer
New York: American Heritage

Spirit,
PubTishing Co., 1959,

Color reproductions which are useful for
presenting aspects of white settlement,

Beebe, Lucius, and Clegg, Charles, The
American West, The Pictorial Epic of A
Continent, New York: E.P, Dutton &

Co., 1955,

Good selection of illustrative material,

Before
Henry Holt &

Brown, Mark H.,, and Felton, W.,R,
Barbed Wire, New York:
Co., 1956,

Good photographs of early white activity
on the plains, These photographs can

be compared with paintings and familiar
television settings to point out dis-
tortion in these secondary sources,

Brown, Mark H,, and Felton, W.R, The
Frontier Years: L.A. Huffman, Photogra-
her of the Plains, New York: Henry
IOﬁ@ﬁO.; Wm.

Particularly useful photographs of

the
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York: Harpers, 1956, (4)

A pioneer Uomnaom story set in Texas

during the 1860's,

Havighurst, Walter, High Prairie,.

Farrar & Rinehart, Inc,, T19G4L, (3)

Well-written, authentic account of

pioneer life,

Hawthorne, Hildegarde, Westward the

Course. New York: Longmans, Green & (3)

Co., 1954,

The story of two young men on the Lewis

and Clark expedition,

Lane, Neola. Grasshopper Year. J.B.

Lippincott Co., 1960. (3)
3

Pioneer farming in Kansas during the

1870's,

McGraw, Eloise Jarvis, Moccasin Trail,

New York: Coward-McCann, 1952,

The story of an attempt to return to

the white man's world after six years (3)

with the Crow.

Morrow, Honore., On to Oregon. New

York: William Morrow & Co., 1946,

A good account of life on the Oregon (2)

Trail and the forts along the route.

S e ay

Schaefer, Jack, Shane. Boston:

Mifflin & Co., 19549,

A dramatic treatment of frontijer conflict
and heroism,

Houghton,

Sperry, Armstrong, Wagons Westward.
New York: John C. Winston Co., 1937.

This is an account of the 0ld Santa Fe
Trail,

Wibberly, Leonard., Wound of Peter Wavne,
New York: Farrar, Strauss, Ariel Books ,
1955,

A good adventure story with a particularly
interesting and useful section on the
Union Pacific Railroad.

Wilder, Laura Ingalls, Little Town on

the Prairie. New York: Harper & Bros.,
1941,
This is a fictionalized account of the

author's early years in a small Dakota
town of the late nineteenth century,

These Happy
Harper &

Wilder, Laura Ingalls,
Golden Years., New York:
Bros., 1943,

Another story of frontier life.

Buffalo Gold.
_300 ’

New

Wyatt, Geraldine,
1948,

York: Longmans, Green & Co,,
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A brief, but useful overview of the Films
Plains Indians,

"The Buffalo--Majestic Symbol of the American

Webb, Walter Prescott. The Great Plains. Plain." 1% reels, color, sound. Walt
New York: Ginn and Co., 1931, Disney Productions,
While the interpretation in this volume A cut from Walt Disney's "The Vanishing
is suspect, and factual content needs Praire." Does not consider the historic
to be viewed critically, this volume influence of the buffalo,
provides a wealth of detail. |If read
thoughtfully and critically, it can be "Indian Family of Long >mo (Buffalo Hunters
a helpful source of possible approaches, of the Plains)." 13 reels, color, sound. 4

Encyclopedia Britannica Films.
Will, G.F,, and Spinden, H.,J. "The Mandans:

A Study of Their Culture, Archaeology, ~ A very good treatment of the plains

& Language." Peabody Museum of American nomads and their use of the buffalo.

Archaeology and mnr:o_om<. Papers, 111,

81-219, Cambridge; 1906, "Pioneers of the Plains." 10 minutes, sound,
black and white. Encyclopedia Britannica
Films,

Filmstrips

The story of a pioneer family's arrival
""Boyhood of Lone Raven (Plains Indians 1|)" and early years on their plains homestead.
51 frames, color. Encyclopedia
Britannica Films, 1957,

A complete treatment, Useful for stu-
dent presentation and evaluation.

2
SRR

4"

""Manhood of Little Coyote (Plains Indians
i1)" 51 frames, color. Encyclopedia
Britannica Films, 1957.

Also good for student presentation,

IC
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PRE-TEST

The two paragraphs below are statements about how
the Indians of the Great Plains lived about 1840
to 1870. Read them carefully. Then answer the
questions after B,

A. During the thirty years that | have 1jved near
these Indians they have always been friendly and
generous, The [ndian brave is one of the finest
and most inspiring human beings that | know. He
lives with nature, taking only what he needs,

He is a skillful horseman and a courageous war-
rior, He fights only to protect his. tribe's
hgnting grounds and to preserve his own way of

life,
B. | have lived near these Indians for over twenty
years, | never have trusted them for one min-

ute. The Indian men are the laziest and most
dishonest creatures that | have ever met, They
just loaf around their camp all day, day after
day. When they become completely bored, they
act crazy, shouting and screaming while they
paint their bodies., The braves become very ex-
cited. Then they sneak off and attack some un-
suspecting white settlement or Indian tribe,
They attack just for the fun of killing some-
body and stealing horses,

Questions:

l. How do these two accounts differ? How can you
explain these differences?

2, Which of these two "authorities" is the more
: reliable? Why?

3. Which of the two accounts do you think presents
the most accurate picture of the men of the
Plains Indian tribes? Why?

Read these two accounts about the pioneer farmer
on the Great Plains during the late 1860's and
early 1870's. Then answer the questions after B.

A. This statement is by John Doe. He was a pioneer
who settled with his family on the Great Plains.

There is no better life than that of an honest,
hard-working farmer. A man can be proud of the
crops that he harvests after he has put in many

B a0y
e 4R
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difficult months behind the plow. The farmer
knows that he is doing all that he can for his
family., Every year he improves his land by in-
creasing the size of his fields and adding new
buildings. The pioneer farmer can be satisfied
with his harsh life, He knows that he is using
the earth in the way that God intended wilien He
created the land.

This statement is by Running Calf, He was an
Indian brave who belonged to a Plains Indian
tribe,

The white man is cowardly and stupid. He works
in the fields doing woman's work, He does not
have the skill and courage to be a good hunter,
When he fights, he hides behind a bush or a
rock, seeking only to kill his enemy, He is
afraid to expose himself to any kind of danger,
These white men are beginning to outnumber us,
But we get rid of them from our lands without
any trouble when we get ready to, They are
cowards and can be frightened into moving back
to the east, |If any white men are so stupid
as to try to remain on our lands, we can eas-
ily defeat them, They do not seek or receive
the special help of the spirits,

Questions:

1.

Both of these men are talking about the white
pioneer farmer on the Great Plains, What ex-
plains the differences between the two state-
ments?

Which of the two observers is probably in-
fluenced the least by his own selfish interests?
Why?

Which of the two accounts do you think is the
more accurate? Why?
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WORKSHEET # 1

The following questions will help you as you listen to
or read and evaluate the selections from By Cheyenne

Campfires. Answer each question as fully as possible,
Use complete sentences,

Part A, Grinnell's Introduction |

1. Why were these legends very important to the
Cheyenne Indians? |In what ways might these
purposes conflict with one another? o

2, These legends give us clues to the ways that
‘the Cheyenne thought about their lives. What
does the introduction claim were the most im-
portant activities and beliefs reflected by
these legends?

Part B. Wolf Road, the Runner

1. Do you think that Grinnel] actually witnessed
the events in this story? Why ?

2, Why do you think George Bent and these Indians )
were on such friendly terms?

3. What was the purpose of the trip that these
men were making?

k. Vere they looking Ffor any particular group of
Peopie? How do you know?

5. Why did these three braves kill the Kiowa brave
when they knew that they would have to go back
home without accomplishing what they had set
out to do?

Part C. The Race

Grinnell says that these Cheyenne stories fur-
nish us with "examplcs of their ways of thought," What
thoughts or beliefs are expressed in this story that
differ from our beliefs? |In what ways are these beljefs
like ours? Answer the questions in a paragraph or two,

Part D. General Questions

1. Are the two stories, "Wolf Road, the Runner"

and "The Race," primary or secondary accounts ?
How do you know?

i ..-?:5
e —
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How do you think Grinnel
ries? How reliable woul
these sourcss) be? Why ?

What other information w
about these storjes and

decided whether it was a
information about Cheyen

obtained these sto-
d this source (or

ould you want to have
this book before you
reliable source of

ne life and beliefs?
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- INDIAN HORRORS

MASSACRES BY ITHE RED MEN.

RLING

A THRILLING NARRATIVE OF BLOODY
WARS WITH MERCILESS AND
REVENGEFUL SAVAGES,
i.\'"l.llelNLS
A FULL ACCOUN'T OF 'THE DARING DEEDS AND TRAGIC
DEATH OF THE WORLD-RENOWNED CHIEF,

SITTING BULL,

WUTH

STARTLI'QG DESCRIPTIONS OF FANTASTIC GHOST DANCES;
~ YSTERIOUS MEDICINKE MEN; DESPERATE INDIAN
BRAVES ;| SCALPING OF HELPLESS SETTLERS;

BURNING THEIR HOMES, ETC, ETQ.

THE WHOLE

COMPRISING A FASCINATING HISTORY OF THE
INDIANS FROM THE DISCOVERY OF AMER.
ICA TO THE PRESENT TIME; THEIR
MANNERS, CUSTOMS, MODES OF
WARFARE, LEGENDS, ETC.

BY HENRY DAVMPORT NORTHIROP, D.D.
Author of “Earth, Sea, and ble_;," ele., elr

" JULLY ILLUSTRATED WITH THRILLMG SCENES ANOXG THE INDIARR
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¥

PHILADELPHIA, PA.:
NATIONAL PUBLISHING COMPANY.

239, 241 & 243 LEVANT StrFiT.
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