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GOLLS FOR COURSE

The resource units make it clear that the sixth
grade course is designed to teach attitudes anc!
skills as well as generalizations and concepts.
This section deals b riefly with objectives for
the course. Charts appended to this guide in-
dicate more specificially the way in which goals
arc developed in the different units.

Eehavioral Goals Related to Values

The sixth grade course was developed with a
view to helping pupils develop many of the
scholarly values identified by the Center's staff
for the entire social studies program. It was
designed also to develop a number of attitudes
related to public values or the ground rules for
the operation of a democratic society. It should
be noted, moreover, that some of these attitudes
are basic to an overall value which has not been
stated for each of the units -- the value of human
dignity. Most pupils will come to the course
with a fairly well-developed value for human dig-
nity as a result of previous experiences at home,
in school, in church, and in their many informal
groups. Probably the more specific values of
this course will develop as pupils see the need
for certain things in order to prote6. this major
value. However, the content used to teach these
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other values, such as those related to the protection
of minority rights, evaluating events and institutions
on the basis of their effects upon human beings, etc.
may also help reinforce pupils' attitudes toward hu-
man dignity.

The sixth grade course is also designed to develop
several attitudes which are likely to arise from the
study of social science content. For example, sev-
eral e:c. she units try to help pupils develop a scepti-
cism of single-factor causation in the social sciences
and of panaceas for curing social problems.

It should not be thought that some of the goals are
neglected merely because there is no check against
them under a specific unit in the chart. The checks
indicate tiler:0 units where the goals have been kept
in mind in designing specific activities and some-
times the entire unit approach. Many of the others
will be reinforced in units in whi".h they are not
chrIcked.

Skills

This course attempts to develop many skills. A
large number of these are related to methods of
inquiry. Many of these are introduced in the first
unit. A number of these skills have been taught
in earlier courses, although they should be refined
in this course. Those which are taught in earlier
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courses are marked by stars in the chart on
sequential development of skills on pages 16-19
of this guide.

It should be noted that although some of these skills
are not listed as objectives in more than one unit

g.
later units give pupils opportunities to practice and
improve the skill. Teachers may find that they
should work intensively on the skill in a number
of units and should then list it as an objective of
the later teaching units.

Some of the skills objectives should be taught in
all of the units for which they are listed. These
are the thinking skills related to inquiry and crit-
ical evaluation.

Some of the other skills are listed for more than
one unit, too. rzlowever, the teacher may decide to
postpone teaching the skill in the first unit in which
it is listed. Or she may feel that it is unnecessary
to teach it to all pupils in the second unit in which
it is found, even though she may wish to work on
the skill with a small group of pupils who still
need help on it.

Goals Related to Concepts and Generalizations

The Center has chosen to identify important con-
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'2oncepts and Generalizations

losen to identify important con-

cepts and generalizations from the various social
sciences and has tried to provide for a. sequential
development of them in the IC -12 curriculum. The
course in grade six is a history course. The
staff's historic= takes the point of view that his-
tory has no major concepts of its own; rather, it
draws upon concepts which may have been used
frequently or even introduced by historians but
which have been anal yzed more carefully in other
social science fields. Therefore, the sixth grade
history course makes heavy use of concepts from
the other social sciences, particularly from anthro-
pology. The staff's viewpoint on structure in dis-
ciplines is explained in Background Papers If 1
and 2. For further analysis of the field'of his-
tory, the teacher is referred to the background
paper on history by Professor Robert F. Berkhofer,
Jr.

It is important to remember that the culture con-
cept from anthropology has been used to tie the
entire curriculum together. The sixth grade course
is designed to teach ideas about culture, cultural
diversity, culture contact, culture change, cul-
tural continuity, and the cultural use of the environ-
ment. Data on the details of some of the Indian
cultures studied in this course ar not .

5
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important except as they help develop an under -
standing of some of these concepts or to develop
an appreciation of the cultural contributions of
some of the societies. Data on early settlements
are important because they are needed to teach
generalizations about cultural use of the environ-
ment, cultural continuity, and culture change.

The Rationale for the Number of Objectives

These resource units differ from many units in part
because of the large number of generalizations and
skills to be taught. The teacher should remember
that many of these generalizations and skills are
found in a number of the units in the sixth grade
course. The sequential pattern from one unit to
the next can be seen in the charts at the end of
this guide. Moreover, many of the objectives are
reviewed from earlier grades and almost all will
be taught through different content in later grades.
This means that it is not necessary or wise to spend
to spend too much time clinching a single generali-
zation in any one unit. Rather, children should
generalize and hold these generalizations as tenta-
tive -- as hypotheses to be tested more fully as
they study other units. At the end of the course
they can generalize more fully about any one topic
than they can at the beginning of the course. How-
ever, they should still understand that generaliza-
tions may need to be modified later, that they should
be held tentatively, always subject to change in the

light of new evidence.
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Because of this reinforcement and further develop-
ment of concepts, generalizations, and skills, it
is important for the teacher to read through the
objectives of all of the units before he begins the
course. It would be wise, also, to examine the
objectives of earlier courses. The charts on
goals, which are found at the end of this guide,
are keyed to show which ones were taught in the
earlier grades. The overall chart in Background
Paper 0 1 indicates at what levels each concept,
generalization, skill, or attitudinal behavior
appears.

TELCHING STRLTEGIES

This course relies heavily upon an inquiry
approach to teaching. For a more complete
discussion of inquiry strategies in teaching, the
teacher should read a number of the background
papers. Background Paper 0 1 analyzes in more
detail the Center's point of view about inquiry as
a teaching strategy and what inquiry involves.
Background Paper it 10 examines learning
theory in relation to the use of inquiry. Back-
ground papers on the individual disciplines focus
upon inquiry methods and techniques used in those
disciplines, not upon inquiry approaches to teach-
ing. However, they discuss inquiry techniques

7
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which might be taught to pupils in some of the courses.
For example, the background paper in history analyzes
factors to be considered in deciding how much faith to
put in an account.

This sixth grade course emphasizes . a t e h -
ing strategy which encr_wragoo
pupils to find out things for themselves rather than
one which emphasizes the absorption of general i na-
tions presented ready-made by the teacher or a
book. Pupils are asked to set up hypotheses by
drawing upon previously-learned concepts and
generalizations. They decide that some idea they
have learned in the past might help them make
sense out of this new situation. They cannot be
sure, but they think that this might be so. Inquiry
also involves gathering data, evaluating sources,
testing their hypotheses, and generalizing from
their findings.

Teachers should encourage pupils' hypotheses or
guesses as being as worthwhile at some stages of
thinking as are statements which present a com-
mentary on facts found in books, articles, or
films. Lt other times pupils should be asked to
look for things which can be used to test the it
hypotheses. They should learn that an untested
opinion of a non-normative nature is not as good
as a tested opinion or generalization. Even at
this stage, however, pupils should be rewarded
for thinking of new hypotheses or for asking role-
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typotheses or for asking rele-

vant questions which have not been raised earlier.
Whether or not pupils will learn to ask questions,
set up hypotheses, end generalize for themselves,
depends in part upon whether or not such behavior
is discouraged or encouraged by teachers. How-
ever, the teacher should not always say "yes,"
"right," or "good" when a pupil presents an idea
which the teacher considers good. Rather, the
teacher may wish to suggest that it is a new or
interesting idea and ask for other ideas from the
class. Then pupils can test different ideas.
Teachers can reward or encourage the kinds of
behavior desired in many ways othe: than by
saying that the pupil has stated a "correct"
answer.

The Center's staff does not believe, nor does this
course reflect a belief, that all learning must be
developed by this type of teaching strategy. Some
skill goals call for having pupils learn to use
certain kinds of references or evaluate sources
of information. Such goals cannot be met unless
pupils use a wide variety of materials which pre-
sent different points of view or generalizations.
'Moreover, pupils may need to read materials
or watch films in order to gather data to test their
hypotheses. Some accounts used in the units are
designed to help pupils find out how people feel
about events. Novels and biographies give pupils
a chance to identify with the people in the accounts
and so to understand their feelings. Even when

9
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pupils read other people's accounts of topics, they
should be evaluating the ideas against other data,
discriminating between fact and opinion, identify-
ing basic assumptions, etc. and using the data
they find to either stimulate new hypotheses for
testing or to test earlier hypotheses.

times the teacher may wish to use a very infor-
mal lecture or talk to present certain facts, but
she can then ask questions to help pupils arrive
at their own generalizations from these facts. In-
deed, she can intersperse questions and discussion
with her presentation. The purpose of such an in-
formal lecture is to give pupils the raw data from
which they can develop concepts and generaliza-
tions -- information which perhaps is difficult
for them to find elsewhere or to read for them-
selves or which can be presented more quickly
in this fashion. The informal lecture should seldom
present ready-made generalizations. Thus it is a
far cry from the well-organized talk which begins
with a thesis and then develops it.

Clearly, achievement of varied goals requires
varied teaching strategies. The strategy used in
each instance, however, should be appropriate
to the specific objectives to be developed.

Some teachers worry about having pupils read dif-
ferent materials. They may believe that all pupils
should have read something in common as a basis

10
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for discussions and for tests. Pupils can read
different materials focused upon the same questions.
They can be tested upon what they hear in class
discussions or in various kinds of reports as well
as upon what they read. By testing for concepts,
generalizations and skills rather than the specifics
within any piece of writing, the teacher can avoid
penalizing any pupil who has read something dif-
ferent and can make it clear to the pupils that
she is in earnest when she says that she is more
concerned about important ideas than about details.
Sometimes tests can also ask each pupil to evaluate
one of the accounts which he has read.

THE FOCUS OF THE SIXTII atADE COURSE

The sixth grade course shifts from the study of
geography to the study of the history of the United
states. No attempt is made to teach all of the
traditional topics in American history. Rather,
this course has been articulated with the tenth
grade course to try to prevent duplication. For
further discussion of the way in which the two
courses are related, the teacher should read the
section below on how the sixth grade course fits
into the overall curriculum. Those topics chosen
for study in the sixth grade course were considered
particularly appropriate to pupils' maturity and inter-
est and are useful in developing ideas about cul-
ture, cultural use of the environment, culture

11
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contact, culture change, and cultural diversity.

The course also emphasizes the need for careful
evaluation of sources of information in terms of
bias and competency of the producer. Pupils use
varied source materials as well as textaooks and
many non-text materials as they study this course.

THE GENERAL CUTIME OF THE COURSE

Unit 1: Indian America Before the White Men

This unit uses case studies of two Indian cultures,
each of which came into contact later with a dif-
ferent group of European colonizers. Pupils
study the Aztecs who were later conquered by
the Spanish and the Iroquois who carne into con-
tact with both the French and the English. Pu-
pils study the Aztecs and the Iroquois as total
cultures and draw comparisons between them.

Unit 2: Spanish and French Settlement of North
America

This unit deals briefly with reasons for coloniza-
tion of America. It then turns to the Spanish
settlement of Mexico, the way in which the Spanish
took their culture with them to the new world,
differences in the way in which the Aztecs and

12
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OUTLINE OF THE COURSE
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the Spanish perceived the same environment, the
contact of the Spanish with the Aztecs, and cul-
tural diffusion.

In the next part of the unit, pupils turn to the
French settlement of Canada. They study it in
much the same way that they studied the Spanish
colonization and contact with Indians. Pupils
contrast the French and Spanish settlements as
well as the European and Indian cultures which
came into contact with each other.

Unit 3: English Settlement of North America

This unit tic:0s case studies of tie z.12ttloments at
Jamestown and Plymouth to illustrate both
similarities and differences in the English settle-
ment patterns. The unit describes English con-
tact with the Iroquois and other Indian groups
and it contrasts their cultures. Pupils also com-
pare the English settlements with those of the
French and Spanish.

Unit 4: Revolutionary America

This unit uses case studies of Hamburg and
Boston in the eighteenth century to show change
and continuity from the earlier English settlements
at Jamestown and Plymouth in the seventeenth

13
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century. The unit also examines some of the changes war. After
which led to the revolution and deals with the Rev° lu- pupils turn
tion itself. tion in the

period.

Unit 5: National Expansion
Unit 7: Th.:

Unit five traces internal migration and immigra-
tion into the Old Northwest and the New South.
I=upils note how different streams of migration
from the Mantic seaboard moved to different
places in the old northwest and southwest and how
the differences in their cultures resulted in dif-
ferences in the places to which they migrated.
r:upils trace some of the movement through the
stories of certain families, such as the Lincoln
family, the Douglas family, and the Houston and
Davis families. The unit also describes foreign
immigration into this area of the West and the
transportation developments which facilitated the
westward movement.

This unit IN
of the Plaii
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tween thee,:
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the white IT
and to the
plains area
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Unit G: Civil War and Reconstruction framework
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This unit uses the culture concept to analyze the peoples in
causes of the Civil War. There is considerable concepts al
emphasis upon conditions of slavery and some atten- their own n
tion to the African background of slaves. There is directions
opportunity for the study of some military history, learned to 1
but pupils also analyze the role of the Negro in the have found
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war. Alter examining the Reconstruction period,
pupils turn h,iefl3r io the development of segrega-
tion in the South following the Reconstruction
period.

Unit 7: The Completion of National_ 7x-prncion

This unit begins with two case studies of Indians
of the the Cheyenne and the Madan.
Pupils note the differences and similarities be-
tween these two cultures and how they used their
physical environment. The unit then turns to
the white men's perceptions of t he great plains
and to the effects of white-Indian contact in the
plains area.

THE PLECE OF THE 517111 GR.IDE COURSE IN
THE OVERLLL CURRICULUM

It is important for teachers to understand how this
course fits into the rest of the Center's curricular
framework. The kindergari:en program is designed
to acquaint children with the general idea of varied
peoples in Ike world and wi.th simple geographic
concepts and skills. Children will have studied
their own neighborhood, learned something about
directions -.4.nd distanceF., niAde simnle maps and
learned to use simple globes and maps. They will
have found out that communities and countries are

15
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dependent upon each other for many goods and re- operates. Etc

sources. They will also have been introduced to some societiE
the idea of change in the environment which re- greater role
sults both from natural forces and from man's traditional re
activities. ple -.7?, more

They will sec
cultural valueIt seems appropriate to have children begin their

study of culture by focusing upon only one in-
stitutionan institution which is close to their
lives. The two year sequence of "Families A-
round the World" does introduce several other
institutions in a simple way as children focus
upon the family. Children will notice differences
in education and to some extent in religion. They
will be introduced to simple economic concepts
such as specialization and economic interdependence.
However, they will wait to study other institutions
in greater depth until grades three and four.

Grade three uses the theme of "Communities A-
round the World" to introduce children in more
detail to social and political institutions. Again
some economic concepts are developed, but the
major focus upon economic institutions does not
come until grade four.

The fourth grade course uses the same theme of
"Communities Around the World" to introduce
contrasting economic systems. Children will
spend a large portion of their time finding out
in simple terms how our own economic system

In each of the
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lie systems. Children will
on of their time finding out
w our own economic system

operates. However, they will discover that in
some societies the government plays a much
greater role and that in some societies
traditional reciprocal relationships among peo-
ple rhore iraDcrtant than a market system.
They will see how the total way of life, including
cultural values, affects economic systems.

In each of these grade levels, institutions are
added to a study of other institutions which pu-
pils have examined earlier. That is, as children
look at the IVianus or Paris community in grade
three, they will also notice some things abcut
the family life in these communities. As chil-
dren look at economic life in the village of
India in grade four, they will find out much about
the family life and the social and political life
in an Indian village. In this fashion, children
study more institutions in each grade level until
they are able to look at total cultures without too
much confusion.

In grade five, children study in much more detail
how different cultures or the same people over
time use the same physical environment. The
focus is upon the geography of the United States,
Canada, and Latin P_merica. The fifth grade
course gives pupils some understanding of the
physical environment of several places studied
in the sixth grade. For example, pupils' study
of the northeastern part of the United States

17



-s-

provides useful background for the study of the Iroquois
and the early English settlement in Plymouth. The
study of the Midwest and of the South provides help
when pupils look at expanison into those areas. The
study of the South also provides background for
Civil War. Finally, the study of the Great Plains
area, although not detailed, should provide useful
background for the final unit in the sixth grade on
expansion into the Great Plains area. Pupils can
also draw upon what they have learned in the
fifth grade to make comparisons between the :..lgonquins
and the Iroquois and between the Sioux and other
Plains Indians studied in the sixth grade course.

The sixth grade course differs from the fifth grace
course by emphasizing culture contact and the move-
ment of people with their culture to new places
rather than the changing use of the same physical
environment, even though that idea is reinforced
in the course.

It is important to notice the way in which the sixth
grade course compares with the tenth grade course
on United States history. In order to prevent du-
plication, the tenth grade course omits many of
the topics covered in the sixth grade course or
treats them very differently. Thus the unit on the
Colonial llge has very different focus than the unit
on English colonial settlements in the sixth grade
course, and it omits the Indian groups and the French
and Spanish settlements. Students do not spend

g
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.)nits the Indian groups and the French
tlements. Students do not spend

time on the Revolutionary War except to analyze
the important ideas which brought it about and
which made the Republican I..ge of the Eighteenth
Century different from the Colonial ...ge of the
Seventeenth Century. On the other hand, pupils
study the organization of the new government, the
development of a political party system and other
political developments prior to the Civil War.
They also study the social, economic, and poli-
tical reform movements of the 1820's-1840's.
The westward movement is omitted from the tenth
grade course, although pupils refer to some of
the sectional conflicts which developed as they
study the causes of the Civil War and as they
analyze the Turner frontier thesis in the unit on
the Democratic Age.

The tenth grade unit on the Civil V. includes
considerable material on slavery, although the
teacher can reduce it once pupils have come through
the sixth grade course. The unit does not deal
with the military conflict. Rather, the focus on
the war itself is upon the role of the executive
in times of crisis and upon issues related to
security and freedom in wartime. The unit in-
cludes material on reconstruction but in much
less extensive form than in the sixth grade.
Moreover, the emphasis is upon an analysis of
reconstruction plans, upon the executive-
legislative conflict, and upon the historical de-
bate over reconstruction governments in the
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South.

The tenth grade course also includes an analysis
of the rise of industrialism and responses to in-
dustrialism, including the rise of labor unions
and farm organizations and the political develop-
ments of the Progressive Era.

The final unit in the tenth grade focuses upon eco-
nomic developments in the period after World "War
I and in the ramifications of change resulting from
those developments. The usual emphasis upon
foreign policy is omitted since foreign policy is
treated at length in the eleventh and twelfth grade
courses.

P.iiinority group relations are treated in a number
of places in the secondary school curriculum. The
last unit in the seventh grade course in sociology
focuses upon Intergroup Relations and builds upon
what pupils have learned in the sixth grade unit on
the Civil War and Reconstruction. Minority groups
are also treated through case studies in the eighth
grade course, in the poverty unit in the ninth grade,
in the tenth grade unit on Civil Viar and Reconstruc-
tion, and in a twelfth grade unit on Racial Conflict.

THE FORIVALT OF THE RESOURCE UNITS

The main part of each resource unit is set up in a
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OF THE RESOURCE UNITS

t of each resource unit is set up in a

double-page format to help teachers see the rela-
tionships among objectives, content, teaching pro-
cedures, and materials of instruction. The ob-
jectives for each procedure are found in the first
column on the left-hand page. This column answers
the questions: Why would we use this procedure
or teach this content? That should be the focus
of the procedure ? The second column
on the left-hand page presents an outline of con-
tent. This column answers the question: What
topics should we teach? The first column on the
right-hand page includes suggested teaching pro-
cedures. This column answers the question:
How can we teach these objectives and this con-
tent? The final column on materials of instruc-
tion answers the question: With what materials
can we teach these objectives and this content?

P. key is used in the objectives column to make the
type of objective stand out clearly. Generaliza-
tions are preceded by a G and are in plain type.
Skills are preceded by an S and are underlined.
Attitudinal behaviors are. preceded by an and
are in capital letters.

If no objective is found in the left-hand column
for a particular procedure, the teacher should
look at the last objective(s) listed in the column
for a single procedure. An objective is not re-
peated until a different objective intervenes.
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By knowing what generalization(s) are listed for
a particular procedure, the teacher can direct
her handling of the procedure to appropriate ends.
Ls stated earlier, however, she should not
feel that children should learn a generalization
as the result of this one procedure.
The procedure should help lead to the develop-
ment of the generalization but is almost never
the only procedure aimed at accomplishing this
end even within the same unit,

If no content is found in the left-hand column for
a particular procedure, the teacher should look
at the last content listed in the column for a single
procedure. The content is not repeated for all
of the procedures which develop it.

The materials column does not include complete
bibliographic data nor all of the references which
might be used. The publishers can be found in

the bibliography at the end of the main body of the
unit. The bibliography frequently includes other
books and materials which may be used in the
unit. but which are not quite so necessary as
those listed in the body of the unit. Teachers
are encouraged to add other materials as they
are published or suitable materials which are in
their school libraries but which are not listed in
the bibliography.
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ADLPTENTG RES3URCE UNITS SPECIFIC
CLASSES

The units provided by the Center are resource
units. Naturally, teachers are expected and en-
couraged to add their own ideas for materials
and teaching procedures. These units are intended
to suggest possibilities, not to present a cut-and-
dried course.

Since these units are resource units, a teacher
is not expected to use all of the suggested pro-
cedures. Indeed she could not do so in any one
class. Rather, she should select and add pro-
cedures which are most suitable for her class.
She should consider a number of factors as she
me-es this selection.

1. The objectives which she wishes to emphasize
in the unit.

Suppose the teacher discovers that pupils
need more help on certain evaluation skills.
She may wish to develop additional exercises
to give pupils more opportunities to develop
this skill.

2. The general ability level of the class.

For example, in a class of largely low ability

23
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children, the teacher may wish to spend more
time on some of the activities ich call
for making concrete items, manipulating
things, or drawing.

3. The differing abilities and interests of class
members.

This criterion is particularly important in
selecting individual and small group activities.

4. Previous experiences of children.

The selection of objectives, content, proce-
dures, and materials will depend in part upon:
(a) previous experiences outside of school,
such as trips, visits to museums, where chil-
dren lived before coming to the community,
socio-economic background of children, etc. ;
(b) earlier school experiences, including
whether or not children have come through the
earlier courses in the Center's curriculum.
Much more attention will have to be paid to
developing some of the concepts related to cul-
ture if children have not had the earlier courses.

5. The rest of the school curriculum, both in so-
cial studies and in other fields.

The teacher will need to consider questions
such as the following: (a) Will children study
other courses from this Center's curriculum
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school curriculum, both in so-
in other fields.

.ill need to consider questions
ilowing: (a) Will children study
from this Center's curriculum

at later grade levels? If they will not be study-
ing the seventh grade course, the teacher may
wish to expand some of the treatment of civil
rights in the unit on the Civil War and Recon-
struction, (b) What are children learning in
their science units which might help them in
social studies? V/hat books are they reading
for their English work?

6. Materials available for the course.

Some procedures will have to be omitted if
needed materials are not available or if other
materials cannot be substituted. Much of this
course, however, can be taught through text
materials and books typically found in school
and local libraries. The most difficult unit
to teach without new materials is unit one.
The first year, teachers should probably spend
mce mcney on materials for that unit than for
any other.

7. Factors in the community which might affect
how the teacher can handle certain controversial
issues or the kinds of resource people available.

8. The need for variety in procedures from one
unit to the next and from one day to the next.

ks teachers adapt and add to units, they should
keep in mind certain things about how the course
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has been developed. First, there is a flow to each
unit. Certain things are placed first and other
things later because of the need to develop cer-
tain concepts or present certain data before other
ideas are presented. Before the order of proce-
dures or content is shifted, the teacher needs to
analyze the concepts and data needed to teach each
procedure in order to decide whether the shift is
wise or, if it is made, what else needs to be
shifted in order to provide the background needed
for carrying out the procedure. Whatever the
teacher does, she should develop a logical flow.

jumbled order which has no logical progression
may interfere with the pupils' organization and de-
velopment of ideas. Moreover, treating many
topics superficially at one point early in the unit
and then teaching them again later may blunt the
interest needed to motivate study. By all means,
the flow of the units should not be determined just
by who happens to be ready with a report or panel
discussion first. Nor is it wise to set up a series
of reports to be presented one after another, with
no variation in procedure or without any attempt
to fit them into their proper place in the schedule
of other procedures for developing topics.

The teacher will need, of course, to adapt the
teaching unit from day to day to make sure that
she provides a variety of procedures within each
day's lesson. Except in unusual classes, sixth
grade pupils should not be expected to maintain a
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high interest level if they are asked to do the
same thing for an extended period of time. Al-
though the resource units have been written to pro-
vide a variety within the present order of pro-
cedures, the main responsibility for providing
this variety must lie with the teacher. Since
she will not use all of the procedures suggested
in the resource units and since she will add
others, rihe could end up with little variety from
day to day or on one day. Moreover, she will
get behind in her plans or shift her plans some-
what from day to day depending upon what hap-
pens in class. This does not mean that she must
make marked changes in the flow of procedures.
It does mean that even a teaching unit must be
adjusted from day to day. Few teachers, if
they are flexible enough to take into account pu-
pil questions and interests, can build lesson
plans for even one week without making adjust-
ments from day to day. These plans will fit in-
to the overall unit, but the unit cannot be develop-
ed ahead of time merely as a set of lesson plans
to be followed day after day. Consequently, small
adjustments in the order of procedures may have
to be made each day in order to provide variety
in the lesson.

The teacher must keep in mind other questions
as she decides which procedures to omit or which
new procedures to add. First, has she kept at

least some procedures to teach each of the ob-
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jectives she has decided to try to achieve? If not,
can she add others to achieve these ends? Sec-
ond, has she kept procedures to teach all of the
content suggested? If not, does she think this con-
tent should be taught? If so, she must think of
other ways of presenting it. At the present time
there are a number of suggestions to teach most
of the objectives and even a number to teach some
of the same content. The content must also be cut
if all of the procedures designed to teach it are
omitted, unless others are substituted.

These resource units are already voluminous. It
is impossible to suggest all of the ways in which
one procedure might be varied or one material
might be used. Naturally, pupils could prepare
written reports rather than oral reports on cer-
tain topics. Or an oral report could be turned
into a group report or role-playing. Or pupils
might present the same material through charts
or bulletin board displays, through mock news-
papers, through dittoed written reports, etc. The
decision on which form to use may depend upon the
teacher's assessment of how important it is for
the entire class to obtain the information, upon
the extent to which she has relied upon certain
types of activities in the last unit, and upon her
assessment of the relative effectiveness of using
oral reports in a particular class. Of course
written reports or other types of written materials
can be dittoed for class use, and charts and bul-
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letin board materials can be studied by the entire
class. However, the teacher must decide whether
or not the topic suggested for an oral presentation
is important for the entire class or crucial to the
unit before she decides whether or not and in what
ways to modify the suggested procedure,

THE DEVELOPMENT OF THESE MATERIALS

The curriculum Center at the University of Min-
nesota had as its major goal the development and
try-out of a new curricular framework for grades
IC-12, The basic assumptions of the staff and the
criteria for selecting topics are discussed in the
Center's Background Paper # 1. A tentative
curricular framework was used in developing a
series of resource units and sample pupil materials
at various levels where they were needed. No
attempt was made to develop a complete set of
materials for pupils. Rather, the aim was to try
out the curriculum, using as many materials
available from other sources as possible, and
supplementing these materials with a few developed
by the Center only where they were needed in order
to teach the units. At some future date, members
of the staff may work with publishers and audio-
visual producers to develop more complete sets of
draterials. However, tryout of these materials
has shown that the sixth grade course can be
taught with materials currently available.
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A background paper for the course, identifying
the important topics to be taught in each unit,
was written by the staff's historian, Robert F.
Berkhofer, Jr. The resource units were written
by Genevieve Berkhofer and Robert Beery of the
Center's staff, and Betty Lou Vlaszut of the
Brooklyn Park Public Schools. All of the work
was coordinated by Mrs. Berkhofer.

The units were tried out under the general super-
vision of Mrs. Berkhofer by one or more teachers
in the following public schools of Minnesota:
Robbinsdale, Richfield, and Mahtomedi. The
units were then revised by Mrs. Berkhofer and
Edith West.

The Center's staff members wish to thank Mrs.
Wvemut and the following teachers who served as
project associates during the first year of tryout
and who provided valuable suggestions for changes
and additions: Mrs. Virginia Schaefer and Miss
Betty Miller of the Richfield Public Schools, Mr.
:Kenneth Wharton of the Mahtomedi Public Schools,
and Mr. Richard Earl and Frank Dimberio of the
R.obbinsdale Public Schools. The Center is indeed
grateful for their help. The Center's staff would
welcome additional suggestions from others who
use the course in the future.



SEQUENTIAL DEVELOPMENT OF SKILLS
Indian
America

Spanish
and French
Settlement

English
Settle-
ment

ATTACKS PROBLEMS IN A RATIONAL MANNER.

X

1. Is alert to incongruities and recog-
nizes problems.

2. Sets up hypotheses. X X
3. Identifies value-conflicts.
LOCATES INFORMATION EFFICIENTLY.

X

1. Uses the index in a book to locate in-
formation.

2. Skims to locate information. X X
3. Knows where to look to obtain first-

hand accounts. X
.4. Uses encyclopedias. X
GATHERS INFORMATION EtbECTIVELY.

X

1. Uses effective reading skills; reads
with understanding.
a. Reads to find answers to questions. X X X
*b. Reads for main idea or ideas. X X
c. Reads for details. X

*1) Reads for details which sup-
port or contradict generali-
zations and main ideas.

d. Reads to organize what is read. X X
e. Adjusts reading rate to purpose

in reading. X
*f. Takes effective notes on reading. X X

2. Gains information by studying pictures. X X X
*a. Draws inferences from pictures.

3. Gains information by studying films. X X X
1.4. Gains information by constructing and

using mcdels. X X
5. Gains information in the process of

developing murals. X
E6. Gains information by listening. X X

a. Identifies the main idea of an
oral presentation.

31



-16-

)F SKILLS
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tion

Nat'l
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Indian Spanish
America and French

Settlement

English
Settle-
ment

b. Listens for details.
*c. Listens to discussion for main

ideas, supporting detail, and to
evaluate what he hears.

d. Takes effective notes on oral
activities, including discussions,
pupil reports, and informal talks
or lectures.

7. Gains information by studying arti-
facts. X

8. Uses sub-questions to guide him in col-
lecting relevant data.

*9. Interprets graphs.
EVALUATES INFORMATION AND SOURCES OF IN-
FORMATION.

+1. Checks on the accuracy of information
and decides how much faith to put in
the source.
*a. Distinguishes between primary

sources and secondary accounts.
*b. Checks on the bias and competency

of witnesses and other authors.

X

X

X
*1) Notes whether an author would

be hurt by an opposite report,
what his purpose was in pre-
paring his account, what at-
titudes he expresses, what con-
nections he may have which
might affect his attitudes.

c. Compares sources of information.

X X

X
*1) Looks for points of agreement

and disagreement among witnesses
and authors.

2) Chooses the most reliable source
of information in terms of bias
and competency of authors.

X X X

X X
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for points of agreement

isagreement among witnesses
athors.

X X X X X X

es the most reliable source
formation in terms of bias
ompetency of authors.

X X X
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+d. Checks facts against his own back-
ground of information and collects
information when he needs it to
check the facts.

X X

2. Differentiates between statements of
fact and statements of opinion.

3. Distinguishes between facts and esti-
mates.

. Checks on the completeness of data and
is wary of generalizations based on
insufficient evidence.

X

5. Distinguishes between relevant and ir-
revelant information.

6. Detects inconsistencies.
USES EFFECTIVE GEOGRAPHIC SKILLS. X

Xa. Interprets maps.
*a. Interprets map symbols according

to the map legend. X
*b. Draws inferences from maps. X

*1) Draws inferences from a com-
parison of different map
patterns of the same area.

X

2. Uses maps to depict information in
order to identify patterns in data. X

3. Compares opulation data. X
, Compares areas with known areas. X
HAS A SENSE OF TIME.
(1. Looks for relationships among events.
1.2. Makes and uses timelines. X

a. Makes and uses parallel timelines. X
1.3. Compares lengths of periods or events. X
ORGANIZES AND ANALYZES INFORMATION AND

X X

DRAWS CONCLUSIONS.
(1. Applies previously-learned concepts

and generalizations to new data.
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Indian Spanish English Am. Nat'3
America and French Settle- Revolu- Ex-

Settlement ment tion pansi.

2. Classifies or categorizes data. X X X X

3. Tests hypotheses against data. X

a. Revises hypotheses where neces-
sary.

4. Generalizes from data. X X X X X
5. Makes participant-observer distinc-

tions. X

6. Organizes his information according
to some logical pattern which fits X X

his topic.
*a. Organizes his material to fit this

theme and follows his organization. X X
7. Idntifies differences in data
WORKS EFFECTIVELY WITH OTHERS.
1. Schedules work on group projects and

helps to schedule. X

E2. Is able to empathize with others, see-
ing things through their eyes. X
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SEQUENTIAL DEVELOPMENT OF ATTITUDINAL
BEHAVIOR
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-20-

Spanish
and French
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Eng1i=11 Am.
Settle- Revolu-
ment Von

. Is curious about social data and desires
to read and study further in the social
sciences.

2. Is committed to the free examination of
social attitudes and data.

X X X

*3. Is sceptical of conventional truths and
demands that widely-held and popular
notions be judged in accordance with
standards of empirical validation.
*a. Respects evidence even when it con-

tradicts prejudices and precon-
ceptions.

*4. Desires to keep his values from affect-
ing his interpretation of evidence,
although recognizing the important role
of values in the process of making
decisions.

X

. Evaluates information and sources of
information before accepting evidence
and conclusions.

*C. Is sceptical of single-factor causa-
tion in the social sciences.

X X

*7. Is sceptical of panaceas or easy solu-
tions to social problems.

8. Is sceptical of simplistic moral judge-
ments.

*9. Appreciates and respects the cultural
contributions of other races.

*10. Believes that people of different in-
terests, abilities, and background
can contribute to American society.

*11. Values human dignity.
12. Evaluates proposals and events on the

basis of their effects upon individuals
as human beings.
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13. Is sensitive to the feelings of others.
1 . Treats people as individuals) not as

members of a particular group.
15. Desires t^ protect the rights of

minorities.
16. Believes in equality of opportunity

for all.

17. Accepts his share of responsibility
for the work of a group; participates
actively without trying to dominate.
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SEqUENTIAL DEVELOPMENT OF CONCEPTS

Indian Fr, &
Am. Spanish

Settlement

English Am.
Settlement Rev.

GEOGRAPHIC CONCEPTS
*1. Location X X

*a. Situation X
*1) Relationships
*2) Change

*b. Site
*1Mandforms

*h) Mountains
*b) Plains

*2) _Water
*a) River
*b) Lake

*3) .Climate
*a) Precipitation
*11) Temperature

*4) .Vegetation

X

X X X
X

X

*a Forest
*b) Grasslands

*5) Cultural features

i

*a Village X X
*b City
_c See 6) below

*6) Change -- man-made
*a) Canals

X
X

*b) Construction of land
transportation rcutes

*2. Diversity or variability X
*3. Cultural Use of Environment X X

*a. Wa s of making a living X X
*1 Hunting X X
*2) Farming X
*3) Industry

X
X

X
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SEQUENTIAL DEVELOPMENT OF CONCEPTS

Indian Ft, & English Am. National Civil Expansion
i Am. Spanish Settlement Rev. Expansion War to Great
i Settlement PlainsTS
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of Environment X X X X
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Nat

Exp

*b. Transportation
*c. Technology

1i. Interrelatedness X X X X
*a. Trade X X X X
*b. Migration X X

ECONOMIC CONChTTS
1. Output

4-

a. Technological development
2. Exchange

*a. Barter
b. See trade above
c. See price below

-3. Economic system X X X
*a. Price

-----19 Supply
*2 Demand

CULTURE
1. Norms and values X X X
2. Learned behavior patterns X
-3. Diversity X X
47Uniqueness X X
-5. Universals (and psychic unity of

mankind) X
6. Change X X X X

*a. Diffusion X X
*b. Invention X X

q. Continuity
8. Sub-culture
9. Cultural perceptions . - X X X
10. Cultural use of environment

(see above) X X X
11. Integration of culture
12. Attitudes

*a. Racism
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Fr. &
Spanish
Settlement

English
Settlement

13. Stereotypes
SOCIAL PROCESSES
1. Socialization X
2. Conflict X

a. Power X
b. Cultural
*c. War X
*d. Revolution
e. Political

3. Application of sanctions to achieve
social control X

.4. Accommodation X
a. Compromise

.5. Communication X
a. Written X
b. Political

6. Discrimination
7. -Agglomeration
8. Decision-making
SOCIAL ORGANIZATION
F1. Roles X
f2. Division of responsibility and

labor X
E3. Stratification and class X .-.

*a. Status X
*b. Social mobility X
*c. Caste

4. Minority group
f5. Functions X
kb. Leadership X
*7. Institutions

*a. Family X
*b. Church or religion , X X X
*c. Government or political X

47
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X X X
X X X X
X X X

X X
X X X X

X

X X
actions to achieve

X X X
X

X
X X X X
X

X X
X
X

X

X X
sibility and

X X X
. class X X

X X X
X X X

X
X

X X
X X

X X X X
pion X X X X
olitical X
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*d. Economic X X X
8. Group cohesion
9. Centralization X
OTHERS
1. Self

a. Internalized values
2. Rationalization
3. Frustration

. Democratic system
5. National power

a. Alliances
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SEQUENTIAL DEVELOPMENT OF GENERALIZATIONS

Indian
America
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Spanish

and French
Settlement

English
Settle-
ment

Am.
Revolt

tion

1. Ways of:.- living differ from one so-
ciety tdaeother; indeed, each cul-

ture is uni0e,

X X

#a. Social organiaation differs from
one society to-&hgther. X

*1) Families differ-widely from
society to society'Ilsto how
they are organized (in their
structure).

X

+a) Families in the same so-
ciety may differ as to
structure.

X

P) Methods of mate selection vary
from one society to another. X

#3) Societies differ in the rela-
tive number of ascribed and
achieved statuses they pro-
vide and the relative emphasis
upon each.

X

*b. Economic organization differs from
one society to another. X

c. Political organization differs
from one society to another. X

d. Although all societies have some
kind of religion(s), religious
beliefs differ from society to
society.

X
.

+e. People in different societies and
in different groups within a so-
ciety differ as to how they expect
people to act and as to what they
think good and bad.

* Introduced in an earlier course.
+ Introduced in part in an earlier course.

# Taught but not listed a
X An objective of this un
x Taught but not listed a!
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2. All people, regardless of where or
when they lived or to what race,na-
tionality or religion they belonged,
have had many things in common.

X

*a. All people, everywhere have cer-
tain basic drives, although they
satisfy them differently.

X

b. Any organized group delegates re-
sponsibilities and rights; they
assign certain role behaviors;
this division of labor creates
hierachial authority relation-
ships.

X

*1) Families in all societies
delegate responsibilities and
rights (specific roles) to
different family members; age
and sex are principles used
in all societies to differen-
tiate family roles and status.

X

c. Every society provides for the dif-
ferentiation of status among its
members. In some societies cer-
tain material objects become status
symbols.

X

*d. All societies have potential con-
flict and must develop means of
trying to settle disputes and ac-
commodate differences.

X

e. There is almost always some mar.
riage ceremony or ritual to sym-
bolize contractual and future
mutual obligations.

X

*f. All societies develop rules for
tracing kinship and thus the group
to which people can turn first for
help in time of need.

X
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*g. All societies have some type of

religion(s).
*h. In all societies people are ex-

pected to behave in certain ways
and to believe that certain
things are good and certain
things are bad.

x x x

3. Not all members of any group are
exactly alike.

U. A given culture is an integrated
whole, based on fundamental postu-
lates or values. Two cultures might
have the same list of traits but the
way they are put together might be
totally different.

X

5. People everywhere must learn to behave
the way they do, just as we learn to
behave in the ways we do. (Culture is
learned, not inborn.)

X

*a. People direct expectations (or-
ganized into roles) toward both
children and other adults. They
reinforce these expectations with
positive and negative sanctions.
*1) Within the family, the parents)

older siblings) and/or other
relatives direct expectations
(organized into roles) toward
the child.

X

2) The child, and lc ter the adult)
internalizes expectations and
acts out roles according to the
way he interprets expectations
and defines the situation.
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b. Through the process of socializa-
tion, individuals become members
of a group by learning role ex-
pectations and to perform a wide
variety of tasks.

X

+1) The process of socialization
takes place through a number
of social agencies.

X
.

c. Freedom is culturally determined;
the individual has to be taught
what the options are, how one goes
about exercising them, why he
should exercise them.

d. A person's frame of reference is
affected by his total life ex-
periences and affects his per-
ceptions and interpretations.

X

+1) A person's frame of reference
affects his perceptions and
interpretations.

X

e. An individual brought up in one
culture and then thrust into an-
other faces serious problems of
adjustment to the new culture;
the resulting culture conflict
involves mental conflict and
tension.

6. Social control is enforced by social
sanctions, formal and informal.

7. Written language facilitates communi-
cation and the development of an on-
going culture.

X

8. Communication may be hampered by
language and culture barriers as well
as by physical barriers

.
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9. Whenever things valued by a society
are scarce, there will be differen-
tiated access to and control of
these scarce and valued things by
sub-groups within the society.

X

10. Groups may engage in power conflict;
one group tries to don inate another
in order to take something frOm it,
such as labor or wealth.

X

11. In political conflict there is a
struggle over goals; the conflicting
sides attempt to use the authority
of the political system to win the
conflict.

12. Conflict with another group leads to
the mobilization of the energies of
group members and to increased co-
hesion of the group.

13. There are usually multiple, inter -
'..related causes for wars. r ..

14. Wars have a serious impact upon both
soldiers and civilians.

15. People may increase their power by
working together.

+a. Countries (or societies) seek to
increase their power by gaining
alliances with other countries
(or societies).

16. Military power is an important factor .

in the development of national power,
but not the only or even the dominant
one.

17. Differences in population, resources,
and economy maybe reflected in dif-
ferences in national power; that is to

say, they are important bases or com-
ponents of national power.
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18. Compromise is easier where there is
not an ideological perception of the
issues; that is, where the issues are
not moralized and not seen as related
to other issues.

19. Accommodation is possible only if the
antagonistic powers are aware of the
relative strength of the parties.

X

20. Governments provide services which
people cannot provide individually
for themselves. For example, they
provide protection both from within
and from the outside.

X

a. The community demands security- -
a goal which may be incompatitle
with the demands of individuals.

21. The contrast between democratic and
undemocratic political systems may
be looked at as a conflict in basic
underlying values.

22. Any decision is in part a product of
the internalized values and the per-
ceptions of the persons making the
decision.

23. Individuals know the political system
and people of other countries and
groups as a set of images and pic-
tures created for them by ccmzunica-
tors; they react to these imps
rather than to the real world and
real people.
a. Most political communication de-

pends on the use of symbols,
stereotypes, and other communica-
tion shortcuts; effective communi-
cation depends on the effective

manipulation of these symbolic tools.

X
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b. Effective political communication
depends both on technological
skills and on the skills of the
population (literacy or at least

a common language).
c. Public opinion and propaganda may

help bring about wars.
24. Non-governmental groups may be enemies

of freedom and may deprive the in-
dividual of options just as surely as
the government may.

25. Whether an increase in Centralization
accompanies the increase in cohesion
that accompanies or follows group con-
flict depends upon boththe character
of the conflict and the type of group.

X

26. An institution is an interrelated
cluster of roles and the attached mean-
ings and values. Every member of a
group has a position inrelation to
every other member of the group. Fbr
every position there is a fairly well -
defined way of behaving (or a role)
known both to the holder of the posi-
tion and to the other members of the
group.

.. ,

a. Any organization delegates re-
sponsibilities and rights; it as-
signs certain role behaviors.
This division of labor creates
hierarchial authority relation-
ships.

X

27. Discrimination against minority group
members tends to isolate members of the
group and promotes retention of their
cultural values and norms.
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z both on technological
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X

opinion and propaganda may
ring about wars. X
mental groups may be enemies
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rent may.

X
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28. The easier it is to distinguish a

minority group by some physical
characteristic, the harder it is
for that group to gain full ac-
ceptance by the wider society and
to move out of one social class in-
to another one.

29. The nature of discrimination and
prejudice against a specific group
is the result of particular group
interactions over time.

30. People try to work out rationaliza-
tions for actions which are incon-
sistent with their basic values.
a. Racism is a relatively recent de-

velopment which has served as a
rationalization for discrimina-
tion against other races.

b. Racial beliefs involve strongly-
held attitudes which affect be-
havior both at the conscious and
unconscious level.

31. People frequently base their actions
upon a stereotype or a generalized
picture which assigns to all members
of a group a set of characteristics
which are true for only some of them.

32. Frustration may result in aggression
(physical or non-physical).

33. Frustration and self-doubts may lead
to apathy.

34. Although culture is always changing)
certain parts or elements may per- X X x
sist over long periods of time.
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a. Culture traits may change as a
result of both innovation and
borrowing traits from other so-
cieties (diffusion).

X

*1) Culture traits may change
through a process of dif-
fusion.

*a The migration of peoples
from one part of the world
to another also involves
the movement of culture
and material objects, thus
resulting in changes in
the use of the area to
which the people migrate.

X

..

X

b. People usually do not discard a
trait completely; they are more
likely to modify it to fit into
new situations.

*c. Persistence of cultural traits may
be a result of the lack of exposure
to conditions which further change.

*d. Some values are conducive to change;
some make change difficult.

*e. Changes in one aspect of culture
will have effects on other aspects;
changes will ramify whether they
are technological, in social or-
ganization, in ideology, or what-
ever else is a part of the cultural
system.

,

f. Change in society is likely to oc-
cur more frequently or readily in
the less basic, less emotionally
charged, more technical aspects
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than in such things as basic values,
primary group relations, religious
beliefs, and prestige systems.

g. That which iv learned in early child-
hood tends to be most resistant to
change.

h. To be successful, a person who
tries to introduce change into a
society must analyze many factors
before selecting techniques to be
used.

'35. Temperature is affected by the distance
from the equator, elevation, distance
frcm warm water bodies, wind patterns
including prevailing winds, and physi-
cal features which block winds from
certain directions.

*a. Places in the interior of continents
tend to have greater extremes of
temperature than places along the
coast.

15. Rainfall is affected by distance from_
bodies of warm water, wind direction,
temperature, and physical features
which block winds carrying moisture.

. .

'37. Vegetation is affected by temperature,
rainfall, and soil.

'38. Man uses his physical environment in
terms of his cultural values, percep-
tions, and level of technology. (Or:

People living in the same type of en-
vironment use it differently, Pqaend-
ing upon their cultural values, knowl-
edge, and technology. )

X

X X
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*a. The migration of peoples from one
part of the world to another also
involves the movement of culture
and material objects, thus result-
ing in changes in the use of the
area to which the people migrate.

X X
.

*b. Types of agriculture in a region
depend upon man's cultural values,
perceptions, and level of technol-
ogy, as well as upon climate, soils,
and topography.

X

*c. The topography of a region may pre-
sent limitations given a specific
level of technology; however, man
has learned to overcome many of
the earlier limitations.

X

*d. The significance of location depends
upon cultural developments both with-
in and outside a country.

*1) A change in situation brings
: about a corresponding change
in the use of a site.

*a) Improved transportation
facilities make possible
wider and bigger markets
as well as better and less
costly access to resources.

39. Division of labor and specialization
make possible increased production.

40. Machinery and power make it possible
to increase production and the preci-
sion with which products are made and
to make new products.



-36-
Indian
America

Spanish
and French
Settlement

Erplith
;E.-ttkc-

me:,t

Am.
ReNclu-
L t.011

rat'l
En-

-1-::',.

X

Civil
War and
13c.crct.

Fxpansion
to Great

Plains
peoples from one

.d to another also
'ement of culture
sects, thus result-
.n the use of the
:e people migrate.

X X
.

X

.ture in a region
s cultural values,
level of technol-

upon climate, soils,
X X

i a region may pre-
given a specific

ogy; however, man
Nercome many of
tations.

X X

of location depends
velopments both with-
country.

X

Situation brings
asponding change
l a site.

' X X

transportation
.s make possible
d bigger markets
is better and less
2cess to resources.

X X

1 specialization
ed production. X

...

lake it possible
Al and the preci-
lets are made and X



-37-
Indian
America

Spanish
and French
Settlement

English
Settle-
ment

Am.
Revolu.
tion

4:1. Some things can be produced better
in one place than in another because
of climate, resources, transportation
routes, access to resources, access
to markets, people's skills, etc.

*a. A place needs cheap and rapid
transportation in order to carry
on much trade with other places.

442. Specialization of individuals and
regions makes for interdependence. X

*a. People who live in one community
depend upon each other for dif-
ferent goods and services and for
markets for their goods.

X

*b. People in most societies of the
world depend upon people who live
in other communities and regions
for goods and services and for
markets for their goods.

X

43. Poor living conditions, long hours of
hard work, poor diet and poor health
affect a person's ambition and his
ability to work.

'44. Some societies use barter rather than
money in the exchange of goods and
services. Barter consists of the ex-
change of goods and services for
other goods and services, without the

----use of money.

X

415. Prices are affected by supply and de-
mand. (Other things being equal, the
price of a good rises when the good is
in short supply as compared to the de-
mand for the good.)

,

46. Maps make it possible to discern pat-
terns and relationships among a vast
amount of data.
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T
he Sixth G

rade C
urriculum

on
T

he Form
ation of A

m
erican Society

:R
obert 3eritofe.r.

T
he sixth grade curriculum

 builds upon the w
ork of previous

grades' coverage of fam
ilies, com

m
unities, and regions in an at-

tem
pt to teach the history of N

orth A
m

erican settlem
ent and the

developm
ent of the A

m
erican nation.

For this reason, the course
stresses the m

igration of fam
ilies and com

m
tznties, their settle-

m
ent patterns, their architectural and m

aterial artifacts as clues
to social and cultural changes over tim

e. D
ifferent social and

cultural system
s differentiate different eras. W

hile this goal
resem

bles that traditionally found in the low
er level A

m
erican

'history
course, this curriculum

 hopes to use the concrete rela-
tionships exem

plified in fam
ily, com

m
unity, land pattern, build-

ings, and custom
s m

ore than ever before to stand for the abstract
concepts and system

s of w
hich they are a part and w

hich, in ac-
tuality, they represent.

Such an approach can easily lapse into crude m
aterial and

geographical determ
inism

 unless the teacher is careful to avoid
such im

plications.
E

qually im
portant, the teacher m

ust avoid
the A

m
erican derivative of such econom

ic and geographic deter-
m

inism
, nam

ely, the frontier hypothesis as. an explanation of his-
torical change.

T
hroughout this grade, com

parison both betw
een

national societies and w
ithin national societies is em

phasized to
avoid these pitfalls.

If the teacher dem
onstrates that differences

exist sim
ultaneously in the sam

e physical environm
ent as w

ell as
over tim

e, the student w
ill not reach erroneous conclusions long

hallow
ed by a m

ythical A
m

erican heritage.

T
he teacher, how

ever, in presenting different epochs through
different custom

s and artifacts, should not deny the continuity of
societies and cultures.

C
om

parison should not only enable a
student to perceive change, but com

parison betw
een eras should

also give a student an idea of the conti..,uity of a society's culture
-- a continuity that constitutes the genetic history of that society's
culture.

In A
m

erican history, the student should perceive both
how

 the U
nited States differs from

 the Jam
estow

n and Plym
outh

settlem
ents and also how

 in the broad outlines, these early colo-
nies laid the foundations for A

m
erican civilization

-- a civilization
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reinforce the culture-as-a-system
 idea.

In addition, the teacher
m

ust stress the Indian w
ay of life as a prelude to possible Indian-

W
hite conflict, accom

m
odation, and acculturation.

T
he follow

ing pages do n^l: treat each Indian culture in its en-
tirety but rather outlines these central them

es of each society's
culture that seem

 particular?y teachable and w
ill satisfy the

criteria of both uniqueness and a.ter Indian-W
hite relations.

In
keeping w

ith the entire course, blilding types, village layouts,
and artifacts are used to engender interest in that society and to
point to the larger patterns of that culture.

Part A
: T

he A
ztec C

ivilization

Since the average A
m

erican youth's sterotype of the Indian is
probably the w

arrior of the plains, the A
ztecs should com

e as a
delightful surprise because of their m

ore com
plex social organi-

zation and rudim
entary w

riting system
.

T
he easiest aspect of A

ztec society to teach w
ould be the m

a-
terial m

anifestations. W
hile this people lacked the w

heel, beasts
of burden, and any dom

esticated anim
als except the dog and tur-

key, they did possess a com
plicated calendrical system

, w
hich

the students could learn.
In addition, they utilized rebus-w

rit-
ing, and students are encouraged to read excerpts from

 such
w

orks as the Florentine C
odex, w

hich tells the story of Spanish
C

onquest in A
ztec pictograph's and Spanish.

A
griculture form

ed the chief occupation of m
ost people. Fields

w
ere irrigated and farm

ing w
as a m

ale role.
A

lthough m
aize w

as
the chief crop, other plants w

ere cultivated. D
ue to lack of land,

floating gardens w
ere developed, or tribute w

as levied on con-
quered peoples.

A
lthough tools to raise and process the foods

w
ere crude, agricultural m

ethods w
ere sc.-1..-hioticatcd and even in-

cluded irrigation. V
IM

 le agriculture w
as the chief support of the

people, trade existed. A
 standard m

edium
 of exchange facilita-

ted com
m

erce w
ithin the em

pire.

H
ousing and builc:tnE

rv3ranged from
 the crude w

atling houses of
the poor to the hom

es of w
ealthy m

erchants, the palace of rulers,
and the tem

ples of the gods. T
he plan of the city is perhaps best

taught by reference to the layout of T
enochitlan. (the site of pres-
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and religious sectors of culture. O
nly by understanding

thoroughly
thenature of the fusion can a student com

prehend such
diverse

things as the seem
ingly barbaric custom

 of hum
an sacrifice,

the
concern w

ith the calendar, the m
ale

role as w
arrior, and the im

-
portance of the religious and political elites. Such an

understand-
ing is not derived by learning the nam

es of gods or w
eapons or ar-

m
y organization, but it consists rather

in seeing the ideal w
ay of

w
orshipping and the gods and their presum

ed relationship to m
an

and in seeing the w
ar aim

s of capturing prisoners for
ritual purpos-

es. In the sam
e m

anner the nature of
the w

hole A
ztec society be-

com
es clearer as the student begins

to see it as a religio-m
ilitary

society.

Part B
: Iroquois Society

In the eyes of Iroquois scholars, tw
o

aspects of that society as
represented by the five tribes that resided in

C
entral N

ew
 Y

ork
State loom

 larger than any other. First, the
place of w

om
en w

as
m

ore im
portant than in m

ost prim
itive societies, and secondly,

their confederacy or league is considered
unique am

ong A
m

erican
Indians.

W
hile descent w

as m
atrilineal and residence w

as
m

atrilocal,
Iroquois society w

as not m
atriarchal even though w

om
en

did play
an im

portant role in the life
of the tribe. C

lan m
others selected

sachem
s, or chiefs, to succeed to a "nam

e, " and they
could re-

m
ove the "horns" of office, or

depose a chief. H
ow

ever, w
om

en
never held office nor did they sit in

council. A
t best they could

play a behind-the-scenes advisory role.

R
oles w

ere few
 and rigidly specified. i.griculture, one of the

m
ainstays of the econom

y, w
as totally clone by w

om
en. W

ith
their

crude im
plem

ents, they cultivated the corn, beans,
and squash in

cooperative groups. Since the tribe w
as m

atrilineal,
the m

other
and uncle w

ere chiefly responsible for the child
training, although

others helped. M
en hunted, fished, w

arred,
and held councils.

E
ven the carrying hom

e of gam
e w

as done
by w

om
en, as w

as the
raising of food am

d the keeping of the hom
e. T

he
Iroquois had no

beasts of burden, and the only dom
esticated anim

al w
as

the dog,
w

hich they used for food.

T
he Iroquois lived in villages of long houses.

T
he fam

ous long
house contained "m

any fires", that is, m
any

fam
ilies. A

round the
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horse by the Spaniards that led to the flow

ering of the culture as
w

e know
 it.

T
he arrival of the horse accentuated som

e previous culture pat-
terns, caused the decline or deem

phasis of others, and m
ade for

innovation of still other patterns in m
any tribes of hitherto diverse

cu7f,,ral backgrounds. T
he early Plains tribes lived on the fringes

of the plains and only occasionally w
andered onto it to hunt buffalo.

M
igrations w

ere aided by the dog as a beast of burden to carry bag-
gage. T

he horse enabled greater m
obility on the

plains and could
carry m

ore baggage. T
hus tents increased in size

w
ith the "m

ystery
dog", as they called the horse, to haul the longer poles and the heav-
y skins covering the tipi, the new

 hom
e.

N
ow

, m
en could concentrate m

ore on hunting buffalo and other
big gam

e. From
 the buffalo cam

e rich m
eat for food; skins for tipis,

clothing, shields, bedding, and even boats; and sinew
 for tying

and sew
ing. H

unting loom
ed larger in the schedule of activities

and agriculture declined. Y
et w

om
en still cultivated crops as

w
ell

as dressed the skins and erected and dism
antled

the tipis during
the hunt.

T
he changed cultural pattern through em

phasis and deem
phasis

affords a splendid opportunity to discuss acculturation and innova-
tion, indeed, culture change in general. W

ith the advent of the
horse, Indians had to copy or invent saddles, bridles, and other
horse equipm

ent. W
arring continued but now

 the horse gave greater
striking pow

er. W
ar w

as still a private enterprise, but frequently
the objective w

as the capturing of horses. Sacred bundles and reli-
gious sites continued but now

 buffalo hunting w
as involved. R

itual
and regulations w

ere evolved for the hunt. Fam
ily, clans, clubs,

and bands rem
ained but they adjusted to horse possession and buf-

falo hunting.

Plans Indian society stressed the young m
ale

w
ax and hunting.

1%
!?.r

not achieved by slaughter but by stealth in striking
a hray.? enem

y or stealing his horses. T
he degree of bravery w

as
raed

a scale of im
portance, and w

oe to the m
a3e w

ho counted
"coup" for a deed he never achieved. T

he pow
erful m

ale possessed
w

ar hcm
orr: and horses, w

hich he gave aw
ay as a .s:.g,n of his status.

do puy7-.-Jes of teaching this unit one or tw
o specific Plains

tribes
be chosen. D

epending upon the tribes selected there
w

ill be aria' ions in the cultures, but no m
atter w

hich tribe, the

4=
E

se
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Part A
: T

he Idea of C
olonization

It is problem
atical just how

 m
uch sixth-graders can grasp of all

the ram
ifications of the idea of colonization and the concept of em

-
pire in this period. Still it is necessary for the

students to grasp
at least som

e of the sub-concepts, both in
order to put the usual

m
aterials about explorations into perspective and to provide a

bas-
is for the study of the A

m
erican revolution.

Since the culture concept has been em
phasized in this

curriculum
,

colonization should be treated, am
ong other things, as an extension

of E
uropean culture. T

he explorers and the conquerors
perceived

the new
 w

orld in term
s of their cultural biases, and

the settlers
aim

ed to live in accordance w
ith value-system

s learned
in the m

oth-
er country. For exam

ple, w
hile

gold w
as of little value to the A

z-
tecs, the Spanish invaders w

ere greedy for the yellow
m

etal. T
he

conquest of N
orth A

m
erica for the glory of the king

and the glory of
G

od (and the glory of M
am

m
on ?) m

eant the extension of
the prevail-

ing concepts of political, religious, and econom
ic

system
s in the

m
other country. In fact, conversion and exploitation

of the aborigin-
al inhabitants seem

ed natural and not inconsistent to
friar, conquer-

or, and king. T
he fusion of these ideas

into the w
hole idea of colo-

nization should be presented to the students if possible,
through

the actions of the invaders, if not in total abstraction.

In treating colonization, the teacher should alw
ays be

careful
to m

ake an elem
entary but im

portant distinction:
the difference be-

tw
een 1) the m

otivation im
pelling groups and individuals

to com
e

to the colonies and 2) the supposed utility of colonies
to K

ing and
country. For exam

ple, the greed for gain upon the
part of an indi-

vidual settler m
ay or m

ay not be inconsistent w
ith the

m
ercantil-

istic sentim
ents of the court at hom

e. C
ertainly, the

various m
otiv-

ations of individual settlers can be readily
presented to sixth grad-

ers, but the theories of colonial
utility m

ay be m
ore difficult for

them
 to com

prehend. T
o understand fully the latter,

the students
w

ould have to understand the conditions in V
!estern E

urope
at the

tim
e of the discovery and settlem

ent of N
orth A

m
erica.

T
he grow

-
ing nationalism

,the religious strife betw
een Protestant

and C
ath-

olic, the stage of m
aritim

e technology, and
the evolution of capital-

ism
 go hand-in-hand to explain the explorations

and exploitation of
the N

orth A
m

erican continent,
both as to tim

ing and m
an-

ner of activity by Spain, France,
and E

ngland.
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m
ount, as m

all as the acquisition of lands and laborers by the
successful w

arriors.
T

hus, the C
onquistadores sought in N

eW
Spain that w

hich -their predecessors had sought in O
ld Spain:

m
ilitary success, crow

ned by gain in land, laborers, and w
ealth.

E
xtensive lands and rich m

ines w
ere useless w

ithout labor,
and so the Spanish in M

exico turned to the exploitation of the
natives. A

t first this w
as done sim

ply repartim
iento or "divi-

sioning, " by w
hich conquered land w

ith the inhabitants to w
ork it

w
ere distributed am

ong the conquerors as had been done during
the reconquest of the m

other country. L
ater repartim

iento m
eant

tem
porary allotm

ents of Indians to do given tasks. T
he encom

ienda,
derived from

 encom
endar m

eaning to "entrust," w
as a grant of

land and a tow
n of Indians to w

ork it.
T

he encom
endero w

as to
civilize and C

hristianize the natives entrusted to him
 .in return for

their labor for a certain period of tim
e.

T
hese term

s w
ere never

precisely defined at any one tim
e, and m

uch controversy exists
over their m

eaning, but nevertheless the exploitation im
plied in

each is apparent to all.

L
abor for the m

ines w
as obtained by levies on Indian tow

ns'
population. D

ue to cultural perception, the rich silver m
ines

w
ere not even discovered by the A

ztecs, let alone developed, for
they valued the w

hite m
etal little.

T
he Spanish prized it greatly,

both for personal w
ealth and for the w

ealth of the em
pire. T

hough
natives w

orked the m
ines, the law

s regarding m
ining and the

m
ethods of w

orking the m
ines w

ere transferred from
 Spain.

O
f

all the form
s of native exploitation, m

ining w
as the m

ost fatal for
the Indian.

Ironically, Spanish hum
anitarians urged the im

porta-
tion of A

frican slaves to w
ork the m

ines in order to save the
na-

tive population.

T
he conquest and subsequent exploitation of the A

ztecs
w

as
facilitated by the aboriginal w

ay of life.
T

hat the C
onquest w

as
accom

plished by surprisingly few
 Spaniards w

as due to the nature
of the A

ztec confederacy w
hich contained

num
erous unincorporated

peoples w
ho w

ould eagerly ally w
ith the C

onquistadores.
In addi-

tion, the ritualistic w
arfare w

hich stressed captives rather than
killing the enem

y proved highly ineffective against the tactics and
technology of the Spanish invaders.

M
ilitarism

 w
as not a full

tim
e A

ztec occupation, and they neither conducted sustained
cam

-
paigns nor had a good battle organization. N

either did A
ztec

gov-
ernm

ent officials m
ake speedy decisions.

A
ll these factors m

ee
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Part C
.

French Settlem
ent of N

ew
 France (C

anada)

In the settlem
ent of N

ew
 France tw

o aspects should be stressed:
first, the attem

pt to erect a rational, highly bureaucratized seig-
neurial system

 of settlem
ent, and secondly, the developm

ent of
the fur trade w

hich defeated the aim
s of the seigneurial system

and w
as the m

ajor form
 of Indian-w

hite accom
m

odation. For the
sake of analysis, these should be taught in the above order.

In view
 of this recom

m
endation, the early exploration, the

history of the fur trading m
onopolies; '''and the C

om
pany of the

100_A
ssociates should be treated in the briefest possible

scope or
by-passed in order to reach the plans for and the developm

ent of
N

ew
 France as a royal colony under L

ouis xrv. and his m
inister

C
olbert after 1663.

T
he seigneurial system

 envisaged a colony
that w

as C
atholic and agricultural. N

ot only w
as the geom

etric
land pattern specified but the duties of the seigneur and his vassal,
the censitaire, w

ere laid dow
n in detail and strictly enforced by

the officials of the central governm
ent.

;chile the system
 had the

appearance of feudalism
, the strict supervision by the central

governm
ent prevented the autonom

y possessed by the genuine
feudal lords of the M

iddle A
ges.

C
olbert hoped to establish a

bureaucratic colony w
ith a table of organization specifying ranks

of society and based upon fam
ily, agriculture, C

atholic C
hurch,

and loyalty to the king.
T

he nature of the plan is evident in the
land pattern of the St. L

aw
rence V

alley as w
ell as the placem

ent
of chateau, C

hurch, houses, and allotm
ents of land in the typical

seigneury.

T
he plan w

as a notable failure in settling C
anada. A

t the tim
e

of its conquest by E
ngland, N

ew
 France had yet to becom

e self-
sufficient agriculturally, and the seigneurial dom

ains
w

ere of
sm

all extent.
Few

 people w
anted to leave L

a B
elle France, and

m
any of the colonists escaped illegally into the fur trade. O

ne-
third of the population w

as involved in the fur trade by 1680, often
w

ith the connivance of the very public officials and seigneurs w
ho

w
ere supposed to prohibit such activity as contrary to the plan.

It is in relation to the fur trade that explorations becom
e sig-

nificant.
Interestingly enough,

from
 the earliest explorations on

the St. L
aw

rence, the Indians understood trading w
ith furs and

eagerly stripped them
selves of fur clothing in order to receive

the w
hite m

an's goods.
In a later period, the fur traders consti-
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H

 A
M

E
R

IC
A

From
 the view

point of our analytical fram
ew

ork, the E
nglish

settlem
ents of Jam

estow
n and Plym

outh do not deserve
a separ-

ate unit1n them
selves, because the tw

o com
m

unities are but the
extensions of E

ngland in the sam
e w

ay that N
ew

 Spain and
N

ew
France are the extensions of those tw

o countries. T
he

sam
e

general cultural assum
ptions about colonies and life w

ithin those
colonies governed E

ng lish.settlem
ent.just.as ithad governed the.

other E
uropean nations of the period found in U

nit IL
T

he length
of the m

aterial and the significance for.the ultim
ate developm

ent
of A

m
erican civilization cast aside these analytical considera-

tions, how
ever, in favor of m

aking initial E
nglish settlem

ent in
the m

ain land of N
orth A

m
erica another unit.

T
he teacher,

though, should be prepared to treat E
nglish settlem

ent
no differ-

ently than that of France or Spain from
 the cultural point of view

.

T
raditional A

m
erican colonial history, therefore, offers

a good
opportunity to com

pare the sim
ilarities and differences of E

nglish
settlem

ents w
ith those of the Spanish and French. T

hese com
pari-

sons should be attributed to the national differences w
ithin E

uro-
pean culture, for colonies are but extensions of their m

other
countries.

Students, as the teacher has been w
arned previously,

should not leave colonial history believing that changes in colonial
institutions w

ere caused solely by the im
pact of repeated frontier

experience, 'crude geographical determ
inism

 neither accounts for
tobacco-raising, the use of slaves in the South,

or pioneering as
such despite m

any traditional histories to the contrary.

W
hile the tem

ptation is to resort to antiquarianism
 in

por-
traying the quaint custom

s of colonial tim
es

or to present these
people as the forerunners of

a great nation, the teacher should
rem

em
ber that the colonists w

ere seventeenth century
m

en and
w

om
en w

ith the cultural assum
ptions and folkw

ays of their day.
O

nly by so representing them
 w

ill the teacher be true to them
and to history, and only then w

ill the students truly understand
how

 they both w
ere sim

ilar to and different from
us today.

Part A
. V

irginia in the C
olonial Period

A
lthough plantations w

ere the m
ost conspicuous feature

on the
Jam

es R
iver in later years, Jam

estow
n did not start outas a
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the com
m

unity. T
he only problem

 w
ith this interpretation of

events is that the com
m

on good happened to be the treasury of
a

very capitalistically-oriented corporation chartered by the K
ing

to conduct settlem
ent for the purposes of exploiting the

resources
of the new

 dom
ain. T

he failure of the
com

pany is a com
plicated

m
atter, but surely socialism

 w
as not one of the

causes. O
ne of

the prim
ary problem

s w
as the conflict betw

een the
capitalistic

desires of the com
pany's servants and their loyalty to the

com
-

pany;but this, too, w
as not caused by the physical environm

ent,
as som

e have claim
ed. T

o attract w
orkers the

com
pany had to

m
ake property and political concessions, but the

m
ore the colo-

nists gained the m
ore they w

anted and dem
anded. T

rue,
the

physical environm
ent as w

ilderness unsettled (except by
savages

in E
nglish opinion) fostered

a belief that E
nglishm

en had alw
ays

held about their ow
n w

elfare. T
he frontier did not,

how
ever,

produce the violation of statuses prescribed by the
com

pany but
m

erely lent its presence, so-to-speak, to the scarcity of
labor

w
hich m

ade these violations prossible. W
hat the colonists

w
anted

w
as not equality but higher status according to the E

nglish system
w

hich they had know
n in the hom

e country and w
hich they

contin-
ued to reproduce as best they could on this side of the

ocean.
T

he early political and social history of the colony should there-
fore be presented in light of this cultural background of facts.

C
om

plicated and abstract as these generalizations
m

ay be,
they are essential to the illum

ination of the
m

en and events usu-
ally studied about early V

irginia in this grade level.
B

oth m
en

and events take on added m
eaning by being placed in this

broader
social and cultural context.

T
he attitudes and actions of the m

en
like John Sm

ith, John R
olfe, G

overnor D
ale, and others

becom
e

m
eaningful only in so far as they

are related to the E
nglish cul-

ture of their tim
es.

In this w
ay, early V

irginia is pictured
as a m

i-
crocosm

 of E
nglish life but w

ith som
e differences.

E
arly V

irginia
is also a typical colony and should be show

n
as such.

T
o continue the analysis of Indian-w

hite relations from
pre-

vious units, the early contact and w
arfare of the

tidew
ater V

irgin-
ians w

ith the Pow
hatan C

onfederacy
m

ay be studied briefly.
L

ittle is know
n about this tribe, and it

w
as uaique com

pared to
m

ost tribes encountered by the E
nglish in the colonial

period.
T

he Pocahontas story illustrates that both red
and w

hite m
en

conceived of m
arriage alliances

am
ong rulers as an aid to trade

and to the expansion of political influence.
T

he causes of the
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counties.
T

he role of indentured servants w
ill portray in hum

an
term

s the class structure, as w
ill references to the differing

w
ays of life of the different classes--w

hether it be pleasure,
housing, or dress.

C
lass structure should be dem

onstrated
therefore by m

ore than reference to the great planters w
ith their

battalions of slaves.
(T

he nature of slavery as a system
 should

be saved for W
O

 C
ivil V

..ar unit. )

W
hile the planttion ow

ner num
bered few

 in the population,
his position at the "top of the heap" gave him

 influence far ex-
ceeding his num

erical strength. T
he political system

 w
as un-

dem
ocratic and he dom

inated the county organization of the
Southern colonies. T

he patrician class in the South aped their
version of the E

nglish squire w
ho united the political, econom

ic,
social and religious in his person; the im

portant planters held
local or provincial political office, extensive lands, unofficial
titles of squire or gentlem

an, and posts as vestrym
an in the local

A
nglican C

hurch. R
egardless of this im

itation of E
nglish squir-

archy, the very w
ealthy of the Southern colonies rarely equalled

the very w
ealthy of E

ngland as can be seen in the com
parison of

M
ount V

ernon (G
eorge W

ashington w
as one of the richest m

en in
m

id-eighteenth century A
m

erica) w
ith a palace in E

ngland at
the sam

e tim
e.

For the purposes of teaching this section, Jam
estow

n should
be used for the focus of the early seventeenth century period be-
cause an abundance of sources exist.

T
he very reconstruction

of Jam
estow

n offers interesting m
aterial in historical m

ethod.
For the eighteenth century W

illiam
sburg provides the focus, and

again the recontructed tow
n offers m

aterial on historical m
ethod

as w
ell as good audio-visual and printed m

aterials. A
s is clear

from
 this content outline, the colonial period of V

irginia should
be divided into tw

o sections:
(1) the initial settlem

ent and devel-
opm

ent of Jam
estow

n and the area around it, and (2) V
irginia in

the eighteenth century w
ith W

illiam
sburg as its cultural and polit-

ical focus.
In the latter period the T

idew
ater and the Piedm

ont
should not be separated as is traditional because they form

ed a
w

orking social and cultural unity.

Part B
: M

assachusetts in the C
olonial Period

T
he colonial history of M

assachusetts cannot be so neatly divid-
ed into tw

o periods focused around tw
o tow

ns as can be done w
ith
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N
ew

 E
ngland is fam

ous for its tow
ns. iathough m

any N
ew

 E
ng-

landers did live in houses clustered together in som
e pattern sur7

rounded by fields, m
any others did not. E

ven the nature of the
tow

n plan varied from
 place to place. T

his variation w
as not due

to physical environm
ent but to the nature of the villages of those

w
ho m

igrated, w
hether, for exam

ple, the hom
e village had an

open or closed field system
. In light of the variety of tow

n plan-
ning and even isolated farm

s evident from
 the very beginning of

settlem
ent, it is not feasible to speak of the decline of the tow

n
into the extended farm

ing pattern of m
odern tim

es w
ith the as-

surance of yesterday's-historians. T
hus it w

ould seem
 safest not

to overstress the village pattern nor im
ply its traditional concom

-
itant, the ideal unity of church, farm

ing, and local governm
ent.

T
he m

eeting house w
as im

portant, but m
any N

ew
 E

nglanders
w

ere neither com
m

unicants nor even attendants at services. Po-
litical participation, here as elsew

here in the colonies, w
as lim

-
ited to freem

en of w
orth, and in several N

ew
 E

ngland colonies,
to m

em
bers of the C

ongregational C
hurch in som

e elections.
Since suffrage requirem

ents w
ere transferred from

 O
ld E

ngland,
their basis in social classes w

as also brought. C
ontrary to pop-

ular belied then, N
ew

 E
ngland tow

n m
eetings could not have been

havens of dem
ocracy. T

hat the political custom
s w

ere transport-
ed m

ay be seen by com
paring the nam

es of officers, their dut-
ies, and the requirem

ents for voting and officeholding.

M
uch scholarly controversy exists about the exact nature of

seventeenth century Puritanism
, but at least a few

 points can be
agreed upon in order to teach sixth graders. Puritanism

 w
as on-

ly a slight variation of A
nglicanism

, and certainly far less toler-
ant of diversity of belief. Furtherm

ore, it is doubtful w
hether the

bulk of so-called Puritans practiced their beliefs w
ith any m

ore
faithfulness than the settlers at Jam

estow
n. L

astly, all authori-
ties agree that the original Puritans bear slight resem

blance to
the stereotypes of them

 popular today in m
otion pictures, com

ic
strips, and cartoons. E

very endeavor should be m
ade to present

them
 as flesh -and -blood seventeenth century hum

an beings rath-
er than cardboard figures w

ith dour faces, w
earing black.

R
egardless of the difficulty in separating colonial M

assachu-
setts history into tw

o different periods based upon tow
ns to show

seventeenth and eighteenth century differences, the teacher m
ust

som
ehow

 do this in order to show
 the changes that occurred be-
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U
N

IT
 FO

U
R

: R
E

V
O

L
U

T
IO

N
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 A
M

E
R

IC
A

T
he A

m
erican R

evolution is extrem
ely difficult to teach upon

any level because the term
 contains such a m

ultiplicity of m
ean-

ings for the historian. T
hese m

any m
eanings are sum

m
arized in

the phrase for him
 but are not alw

ays apparent to the laym
an be-

cause the phrase seem
s so obviously sim

ple. T
he m

ost obvious
im

age of the R
evolution is the actual hostilities betw

een the C
cilo-

'lists and E
ngland, but m

ost historians m
ean far m

ore by the term
than the fighting. T

hey are concerned w
ith the causes of the hos-

tilities. W
hy did the C

olonists believe it necessary to fight, and
w

hST
.did the E

nglish governm
ent believe troops w

rre necessary
in the colonies? B

ut these are only the im
m

ediate causes
as

conceived by the actors in the situation. W
hy did the colonists

and E
nglish as actors see things in the w

ay they did? In other
w

ords, historians look for w
hat they call long-range

causes of
the R

evolution.

T
he attribution of long-range causes is a com

plex task that
involves theories of m

an and society as m
uch as the search for

data, for facts of this kind are observers' constructions erected
from

 evidence gathered according to certain perspectives
on

social, political, and econom
ic processes.

In this sense the
R

evolution concerns the revolution in A
m

erican nationality and
political identification.

It also includes the w
hole developm

ent
of the colonies in so far as it contributes to understanding how
the colonists got to be w

hat they w
ere and thus m

ade them
 act

as they did.
Y

et the causes of the R
evolution cannot be said to

be all of colonial history and still possess valid m
eaning

as
caL

ces as separate from
 all of the past.

Selection is necessary
to w

riting the history of the R
evolution as it is to w

riting of other
histories.

W
hen w

e turn from
 the causes of the R

evolution to ;.11P
com

9lishm
ents w

e are as perplexed as before.
A

cccr.:11:1;.: :o
recent interpreers, the colonists fought to

preserve ;,..nt,,2 al-
ready possessed rights, not

go gain new
 ones.

If tt.j.s is so,
then w

as the R
evolution a "R

evolution" in the
sense that the w

ord
is usually used? T

o interpret the
w

ar as a "conservative revolu-
tion," as is now

 popular, does not
m

ean, how
ever, that certain

things
that represented a changed condition did not

occur.
B

ut w
ere these aim

ed-for or unaim
ed-for

consequences of the
initial urge to fight? If they w

ere unaim
ed-for, then

can w
e call
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suddenly deceloped w
ithin the decade of 1765-1775. T

he colonists
m

ust be considered as a sub-culture of E
nglish society, and the

R
evolution as a struggle betw

een tw
o groups w

ith the sam
e cul-

tural base.

Fortunately the m
ost current interpretation of the period, pos-

tulated in E
dm

und M
organ's T

he B
irth of the R

epublic, fits nicely
into the pattern of the course. A

ccording to M
organ, the colo-

nists w
ho began agitating after 1763 against the Sugar and Stam

p
A

cts had no intention of creating a new
 nation.

H
e m

aintains that
their intent w

as to preserve their politico-econom
ic traditions,

using A
nglo-Saxon m

ethods to achieve A
nglo-Saxon ends. T

he ser-
ies of events, 1763-1774, caused m

isunderstanding and conflict
betw

een m
other country and colonists but, M

organ m
aintains, a

strong desire to rem
ain w

ithin the B
ritish E

m
pire continued. T

he
events did, how

ever, change the colonists' perception of their
role w

ithin the em
pire.

First, they adhered to the principle that
Parliam

ent could legislate for them
 but not tax them

; next, they
m

oved to the position that Parliam
ent could neither legislate nor

tax them
 and thus that the colonial assem

blies w
ere to their re-

spective colonies w
hat Parliam

ent w
as to m

ainland E
ngland. T

his
shift cam

e, according to M
organ, through no predeterm

ined plan
or thought of independence but w

as rather a result of evolving
circum

stances and events, 1763-'14.
T

he real crisis cam
e be-

cause neither Parliam
ent nor the K

ing realized that the
colonists'

perception of their role w
ithin the E

m
pire had changed.

Parlia-
m

ent as w
ell as the K

ing m
aintained the suprem

acy of Parliam
ent

over the colonies.

In M
organ's interpretation, the final step cam

e w
hen the colo-

nists found it necessary "to choose betw
een their rights and their

K
ing, and in spite of everything the K

ing had done or failed to do,
the choice w

as not easy." T
he colonists, using E

nglish prece-
dents and the language of an E

nglishm
an (John L

ocke), declared
-their independence of the then current E

nglish governm
ent, w

hich
they felt had exceeded its pow

ers. M
organ holds that throughout the

years 1763-1776, the colonists favored E
nglish governm

ental trad-
itions, exercised E

nglish m
eans of seeking change in governm

ental
.policy and ultim

ately sought independence to preserve their E
nglish

heritage.

In teaching this interpretation, every effort should be m
ade to
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end on the them
e of A

m
erican search for a new

 group 'identification,
resulting from

 their achieved political independence from
 the B

rit-
ish E

m
pire. It should be em

phasized, how
ever, that the E

nglish
cultural base rem

ains predom
inant and that nationalism

 w
as not

fully attained.

H
ardest to teach on this level, or any level, w

ould be the long
term

 causes of the R
evolution, not only because of their com

plexi-
ty but also because historians so differ am

ong them
selves about the

factors that caused the split betw
een the colonists and G

reat B
ri-

tain.
T

eachers upon advanced levels side-step the problem
 by

presenting the various interpretations as a lesson in critical think-
ing, but this course seem

s precluded in the sixth grade.
Perhaps

the m
ost the teacher can do here is to show

 that considerab le
change as w

ell as continuity occurred betw
een the days of the

seventeenth. century colonists and the period of the R
evolution. O

ur
presentation of eighteenth-century life, N

orth and South, m
ust be

prim
arily in the form

 of description, but the goal should alw
ays be

to show
 the cultural m

ilieu of the founding fathers of the A
m

erican
N

ation as a reflection of the society that becam
e the U

nited States.
T

hese m
en cam

e from
 diverse subcultural backgrounds, but all

shared certain E
nglish conceptions of the ideal society and the w

ays
to go about achieving this in politics, econom

ics, religion, and
other aspects of life.

For this reason change, continuity, diversi-
ty, and uniform

ity are evident in the developm
ent of tow

ns, cities,
and the background of the founding fathers.

T
hese m

en w
ere

V
irginians, or Pennsylvpians, or N

ew
 Y

orkers as w
ell as E

nglish-
m

en or later A
m

ericans.
C

ities in the northern colonies differed
from

 cities in the southern colonies.
A

lthough the vast m
ajority of

A
m

ericans farm
ed on the eve of the R

evolution, the crops raised,
the m

ethods of agriculture, and the styles of life differed w
ithin

regions or am
ong regions.

T
he concrete selections of m

en to rep-
resent the era of the R

evolution in A
m

erican life should reflect the
diversity as w

ell as the sim
ilarity of regional attitudes and behav-

ior.
.,

It is im
portant to develop this overall picture of A

m
erican life

on the eve of the R
evolution for several reasons.

First, the total
picture gives an im

pression of the am
ount of change that occurred'

since the initial settlem
ent of Jam

estow
n and Plym

outh. T
he

changes should not obscure, how
ever, the continuity that character-

ized A
m

erican civilization.
T

he teacher m
ust not im

ply that these
changes or this continuity caused the R

evolution; at best, one can
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 p
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ad

iti
on

al
ly

 ta
ug

ht
 a

s 
a 

po
st

-R
ev

ol
ut

io
na

ry
 p

he
no

m
en

a
ha

d 
its

 o
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.
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, f
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 b
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 A
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er
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l s
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 o
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 p
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 c
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 c
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 p
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 d
es

pi
te

: t
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.
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T
raditionally, this unit is taught as the expansion of the

nation w
estw

ard before the C
ivil W

ar; but this is to present a
partial picture of A

m
erican history at best.

T
he eastern por-

tion of the nation also changed from
 the tim

e of the R
evolution.

T
herefore, the unit should im

ply change in the tim
e as w

ell as the
change ir; space so custom

ary,,,..-;
W

hen taught-as w
estw

ard m
ovem

ent, this unit is taught stres-
sing the discontinuity betw

een the W
est and the E

ast, but as this
course em

phasizes the m
igration of cultural system

s, this unit
should exam

ine the continuity of A
m

erican civilization in ex-
panding w

estw
ard. M

odern scholars seriously question the
frontier interpretation of A

m
erican history both factually and

theoretically. M
any of the changes betw

een 1760 and 1860 for-
m

erly attributed to the frontier are no longer seen in this per-
spective.

A
lthough changes due to the settlem

ent of cheap,
sparsely settled land are not denied, such changes seem

 con-
fined m

ainly to the m
aterial sector of culture.

T
he continuity can be seen best in the persistence of instifui

tions during the internal m
igration w

hich occurred in the nine-
teenth century. T

he internal m
igrants flow

ed in three basic
stream

s for the first half of the century w
hen they settled the

area from
 the A

ppalachians to the M
ississippi: 1) a Y

ankee-Y
on-

ker stream
 w

hich flow
ed from

 N
ew

 E
ngland and through W

estern
N

ew
 Y

ork to the northern parts of O
hio, Indiana, and Illinois as

w
ell as M

ichigan, W
isconsin and parts of M

innesota and Iow
a;

2) the Southern m
igration w

hich m
oved from

 the O
ld South to the

N
ew

 South or O
ld Southw

est; and 3) the Southern U
pland stream

that cam
e from

 the hills of K
entucky and T

ennessee to the South-
ern portions of O

hio, Indiana, and Illinois and m
oved into M

issouri
and part of Iow

a. A
s these m

igratory stream
s travelled, they

carried different w
ays of farm

ing, cooking, speaking, and living.
W

here they flow
ed can be seen in the different village patterns

and architecture as w
ell as form

s of local governm
ent. D

espite
these differences, each stream

 w
as but a variation of the basic

A
m

erican society.
(In addition to the internal m

igration, the
later influx of G

erm
ans, Irish, and E

nglish im
m

igrants m
ust be

rem
em

bered. )

Pioneering m
ay be presented as process, but it should be

presented in proper perspective.
T

rue, the initizi farm
-m

aking
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in term
s of political, social, and econom

ic dem
ocracy in the

nineteenth century, but these are not due to the frontier in
light of com

parison .betw
een east am

d w
est

as to attitudes
and actions. T

im
e is m

ore a factor in these changes than is
space, but neither accounts for the changes.

T
o avoid further the usual biased presentation

of national grow
th as due only to w

estw
ard expansion

on the
frontier, the teacher should use the evolution of the transpor-
tation netw

ork as a chance to sum
m

arize national grow
th,

east as w
ell as w

est during the period from
 the R

evolution to
the C

ivil W
ar. B

ecause of E
astern and W

estern desires for
m

arkets and profit, the
significance of the co- called trans-

portation revolution lies not in the rom
ance of technology,

but in its im
pact upon the A

m
erican econom

y. C
anals, and

m
ore particularly, railroads created a nation-w

ide m
arket

by "knitting togethdr" the various sections of the U
nited

States.
A

t the sam
e tim

e that the railroad physically created
a huge "com

m
on m

arket" (already provided for politically by
the C

onstitution), it enabled various areas to specialize in
different products for the purposes of trade. T

he w
estw

ard-
m

oving cereal crops and the rise of dairying and fruit-grow
ing

dem
onstrate this crop specialization in term

s of food.
T

he
Southern specialization in such staples as cotton and rice is
w

ell-know
n and frequently taught in this period.

L
astly, the

em
bryonic industrialization of the N

ortheastern states offered
m

arkets for agricultural produce and the production of
m

anu-
factured goods for the internal m

arket.
A

riaps of changing com
-

m
ercial routes and trading areas over tim

e reveal the chang-
e s

in their greater significance. L
actly, the railroad cam

.be
.

view
ed as a com

m
unications system

 binding the expanding
U

nited States together.
(T

he railroad netw
ork on the eve of

the C
ivil W

ar w
as "concentrated" m

ore in the N
orth than in

the South and the m
ajor trunklines

ran E
ast and W

est rather
than N

orth and South w
ith one exception

as can be seen on a
m

ap -- factors that have interesting im
plications for the w

ar
and national unity. )

the transportation system
 re-

fleets the larger econom
ic and pcilitical structure of w

hich
it

w
as part, and therefore offers a good opportunity to present

an
overall picture of the U

nited States
on the eve of the C

ivil W
ar

w
ithout

getting involved too deeply in the m
ore profound is-

sues of econom
ic developm

ent that caused the pattern the stu-
dent sees.
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 th
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h 
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st

or
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ap
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 c
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tr

ov
er

sy
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ga
in
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e 

er
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 th

e 
R

ev
ol

ut
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 th

e
C

iv
il 

W
ar
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ra
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es

 m
uc
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e 

th
an

 th
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er

e 
fi
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tin

g 
of

ba
ttl

es
 a
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 le

ge
nd
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y 

he
ro
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 b
ec
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se

 it
 to

o 
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ph

as
es

 in
-

vo
lv

in
g 

ca
us

at
io

n,
 c

ou
rs

e,
 a

nd
 r

es
ul

ts
.

So
 h

er
e,

 to
o,

 c
ho

ic
e

m
us

t b
e 

m
ad

e 
o.

,..
no

ng
 s

uc
h 

of
 th

e 
ba

si
c 

fe
at

ur
es

 o
f 

th
e 

er
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th
at

w
ill

 b
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le
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t d
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D
iscovering the nature of slavery in the ante-B

ellum
South is w

ill is ult, both for teacher and for student. E
m

o-
tional bias has colored both prim

ary and secondary accounts.
In order to learn about slavery, then, the student m

ust be
able to read and to think critically.

T
he availability of m

any
easy-to-read sources, listed below

, m
akes feasible the teach

-
ing of slavery from

 such sources.

T
he best approach to the institution of slavery for this

level is perhaps that developed by Stanley E
lkins in his m

ono-
graph, Slavery. Starting w

ith the "Sam
bo" stereotype, he w

on-
ders w

hy this particular stereotype of the N
egro developed in

the A
m

erican South but not in L
atin A

m
erica or in A

frica it-
self.

H
e ultim

ately concluded that the slave system
 as prac-

ticed in A
m

erica w
as responsible for developing the personal-

ity traits associated w
ith the stereotype.

E
lkins m

aintains that the absolute pow
er of the m

aster
over the slave in all phases of life w

as the key factor in en-
couraging the "Sam

bo" behavior of the slave.
Since the m

as-
ter (as w

ell as the law
) considered the slave as property, he

dem
anded certain slave behavior standards: O

bedience, fidel-
ity, hum

ility, docility, and cheerfulness. T
hese standards

ap-
plied to slaves .of all ages, the adults as w

ell as the children,
and the rew

ards and punishm
ents w

ere m
eted out according to

them
.. T

he slave in learning to accom
m

odate to the m
aster-

dom
inated system

, adhered openly to these behavior standards
but &

.:_-,o subverted the system
.

Since the slave had nothing to
gains and often m

uch to lose, from
 initiative

or diligence at
w

ork, he often becam
e an irresponsible, lazy, and clum

sy w
ork-

er, requiring m
ore supervision by the m

aster or his agents to
obtain industry and diligence. H

e som
etim

es resorted to lying
or stealing, again requiring even. m

ore alert supervision on
the part of the m

aster.
L

astly, he often carried the dem
anded

cheerfulness to its exrrem
es of silliness and playfulness,

re-
quiring once m

ore additional supervision. T
hus the system

developed the traits desired by the m
aster

-- obedience, fidel-
ity, hum

ility, docility, and cheerfulness, but it also encouraged
the undesirable traits of sloth, irresponsibi!ity, lying, stealing,
silliness, and playfullness.

In other w
ords, the brutality of the

system
 m

ade the Sam
bo personality the best adjustm

ent on the
part of the N

egro to the system
, and that sam

e Sam
bo personal-
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In explaining the Southerners' fears for their peculiar
institu-

tion, the teacher should try to m
ake

a distinction betw
een the

Southern perception of reality and the reality itself.
H

e should
try to guard against creating the im

pression that all N
ortherners

w
anted to abolish slavery and m

ake N
egroes equal to W

hites.
T

his can be done by em
phasizing the size, effectiveness, and

program
 of the abolitionists and R

epublicans as w
ell as other

N
ortherners' reactions to them

. O
ne

can easily show
 that:

1) m
any N

ortherners did not like abolitionists (use
L

ovejoy or
G

arrison), 2) som
e N

ortherners did not favor L
incoln (analyze

election returns in N
orthern states in 1860), and 3)

som
e N

orth-
erners did not agree w

ith L
incoln's w

ar effort (use the copper-
heads).

T
he difference that existed betw

een Southern perception
and N

orthern reality m
ay w

ell be best explained at this level
through a discussion of the effectiveness of propaganda in m

old-
ing public opinion.

T
he actual outbreak of the w

ar can be pre-
sented as a result of L

incoln's determ
ination to m

aintain the
U

nion by his refusal to accept the Southern states' w
ithdraw

al
from

 it peacefully.
L

incoln's m
obilization of resources as w

ell
as public opinion can be m

ade the chief determ
inant in getting

the N
orth to fight.

T
he w

ar itself should be taught through
a discussion of the

objectives, com
m

and, strategy, and tactics of the
w

ar. T
he

failure of the m
ilitary to appreciate the m

odern nature of
the

w
ar's objectives as w

ell
as the difficulties of developing a m

od-
ern com

m
and pattern of civil-m

ilitary relations can be taught
through num

erous exam
ples. T

he m
obilization of

resources and
m

anpow
er so vital for a m

odern total w
ar effort

can also be
show

n through exam
ples of the difficulties of the

program
s de-

veloped in the N
orth and South.

C
onditions of life for civilians

in w
ar areas can be vividly portrayed utilizing the

m
any easy-

to-read accounts of w
om

en, adolescents, and soldiers.
Strat-

egy and tactics should present no real problem
s for the teacher

as these are the interest-provoking item
s that students have

alw
ays enjoyed; indeed, the strategy and the tactics

can be suc-
cessfully em

ployed as jum
ping off points for discussions of the

larger Significaace of the w
ar.

In dealing w
ith the R

econstruction of the South, it w
ould be

best to avoid discussing the legal, political, and legislative
problem

s facing the U
nion C

ongress and President.
T

hese prob-
lem

s are too com
plicated for sixth graders

since they have little
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ur
es

 a
re

 a
va

ila
bl

e 
to

 te
ac

h 
th

is
 s

ub
-

je
ct
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T

he
 r

is
e 
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e 
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y 
m
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ch

an
t c

an
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e 
ex
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ai

ne
d 
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lin
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 th

e 
ne
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 c

re
di

t s
ys

te
m

 e
st

ab
lis

he
d 

in
 th

e 
po

st
-w

ar
 S

ou
th

.

T
he

 la
bo

r 
qu

es
tio

n 
le

ad
s 

di
re

ct
ly

 to
 th

e 
so

ci
al

 a
nd

 e
co

no
m

ic
pr

ob
le

m
s 

of
 th

e 
fr

ee
dm

an
.

If
 th

e 
te

ac
he

r 
di

d 
a 

th
or

ou
gh

 jo
b 

of
te

ac
hi

ng
 th

e 
tr

ai
ts

 d
ev

el
op

ed
 in

 th
e 

sl
av

e 
sy

st
em

, t
he

re
 s

ho
ul

d
be

 li
ttl

e 
tr

ou
bl

e 
in

 e
xp

la
in

in
g 

th
e 

di
ff

ic
ul

tie
s 

of
 th

e 
N

eg
ro

 f
re

ed
-

m
an

 in
 a

dj
us

tin
g 

to
 th

e 
W

hi
te

 m
an

's
 w

or
k 

an
d 

so
ci

al
w

or
ld

.
A

ft
er

 a
ll,

 a
s 

w
as

 p
oi

nt
ed

 o
ut

 a
bo

ve
, t
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 w

or
k 

an
d 

so
ci

al
 h

ab
its

en
co

ur
ag

ed
 in

 th
e 

sl
av

e 
sy

st
em

 w
er

e 
th

e 
an

tit
he

si
s 

of
 th

os
e 

ne
ed

ed
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 s
uc

ce
ed

 in
 th

e 
W

hi
te

 m
an
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 w

or
ld

 -
- 

to
 m

ak
e 

lo
ng

 r
an

ge
 p

la
ns

an
d 

to
 a

ch
ie

ve
 e

co
no

m
ic

 s
uc

ce
ss

. W
el

l-
de

ve
lo

pe
d 

ha
bi

ts
 a

nd
 p

at
-

te
rn

s 
w

er
e 

no
t e

as
ily

 c
ha

ng
ed

, a
s 

th
e 

fi
rs

t-
ha

nd
 a

cc
ou

nt
s 

of
 b

ot
h

N
or

th
er

ne
rs

 a
nd

 S
ou

th
er

ne
rs

 in
di

ca
te

.
T

he
 te

ac
he

r,
 in

 u
si

ng
 th

es
e

ac
co

un
ts

, c
an

 d
is

cu
ss

 w
ith

 th
e 

st
ud

en
ts

 th
e 

re
as

on
s 

w
hy

 a
dj

us
tm

en
t

ge
ne

ra
lly

 w
as

 d
if

fi
cu

lt,
 w

hy
 s

om
e 

fo
rm

er
 s

la
ve

s 
ha

d 
m

or
e 

di
ff

i-
cu

lti
es

 th
an

 o
th

er
s 

in
 li

vi
ng

 in
 a

 "
ne

w
 w

or
ld

,"
 a

nd
 w

hy
 a

 f
ew

 w
er

e
ab

le
 to

 m
ak

e 
tn

e 
ne

co
ss

ar
y 

ch
an

ge
s 

in
 th

ei
r 

liv
es

.
A

ga
in

, h
ow

-
ev

er
, t

he
 te

ac
he

r 
m

us
t b

e 
N

ar
ne

d 
to

 m
ak

e 
th

e 
st

ud
en

ts
 a

w
ar

e
th

at
bo

qi
 N

or
th

er
n:

::r
s 

ar
.1

 S
ou

th
rn

er
s 

in
 v

ie
w

in
g 

th
e 

fr
ee

dm
an

 m
ay

(a
nd

 o
ft

en
 d

 r
ea

ct
 a

dv
er

se
ly

 to
 th

e 
fr

ee
dm

an
's

 la
ck

 o
f 

w
hi

te
 m

id
-

dl
e 

cl
as

s 
va

lu
u.

; a
nd

 h
ab

its
. T

he
 S

ou
th

er
ne

r,
 o

f 
co

ur
se

, c
la

im
ed

th
at

 a
dj

us
tm

ew
; w

as
 ir

op
os

6i
bl

e,
 f

or
, a

s 
he

 h
ad

 a
lw

ay
s 

m
ai

nt
ai

ne
d,

th
e 

N
eg

ro
 w

as
 a

 p
er

ri
et

ua
l c

hi
ld

, i
nc

ap
ab

le
 o

f 
th

e 
m

at
ur

ity
 n

ee
de

d
to

 li
ve

 a
 "

fr
ee

" 
lif

e.
Fo

r 
th

is
 r

ai
so

n,
 th

e 
St

y.
It

he
ni

er
, a

s 
so

on
 a

s
w

as
 f

ea
si

bl
e,

 :r
ea

ss
er

te
d 

th
e 

su
pr

em
ac

y 
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 ti
i.c

 iT
. t

at
s
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pi

ac
in

g 
th

e
fr

ee
 N

eg
ro

 o
nc

e 
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 th

e 
ve

ry
 b

ot
to

m
 o

f 
th

e 
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ci
al

 a
nd

 e
co

no
m

ic
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structure of the South. T
he N

ortherners, especially the
ones w

ho
w

orked w
ith the N

egro in the R
econstruction

era, often acquies-
ced in perm

itting "Jim
 C

row
ism

" because he too
w

as trapped by
his m

iddle class values and thus fai led to understand
the needs

and problem
s of the frpedm

an4
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D
espite the rom

ance surrounding them
, the cow

boy, m
iner,

and fur trader w
ere capitalists or em

ployed by capitalists. T
he

cow
boy w

as a low
-paid hireling, w

ho acted as a link betw
een the

range and the packing plant in the cattle industry.
T

he im
portant

person in the industry w
as his boss. T

he forty-niners and his
successors sought w

ealth in the fastest of all get- rich -quick
schem

es, but few
 succeeded. T

he m
ountian m

an roam
ed the

m
oan:-

tains at a Jacksonian entrepreneur and not
as a nature-loving w

ild
m

an. T
he im

portant but unsung "heroes" w
ere the ranchers w

ho
.

ow
ned the cattle and "spread, ", the m

ine
ow

ners, and the fur m
er-

chants. E
veryw

here w
as the land speculator.

In the end, it w
as

the farm
er w

ho converted m
uch of the land to

a m
ore intensive ag-

ricultural use.
A

ll hoped for profit; none preferred unrem
unerated

courage or rom
ance.

A
gain the extension of the railroad m

ay be used to sum
m

arize
the econom

ic developm
ent of the U

nited States.
R

ails linked the
nation together into a com

m
ercial entity of specialized

areal pro-
duction, so once m

ore an explanation of the
m

ap w
ill present an

overall picture of the state of the nation. B
y 1890 the

rail m
ap

closely resem
bles its m

odern day layout, and
so also does the

basic econom
ic production of the various regions of

the U
nited

States.

In this unit w
e m

ay return to Indian-w
hite relations in order

to study the culture of the Plains Indians and their subsequent
con-

tact w
ith A

m
ericans. Supposedly, the A

m
ericans desired

Indian
assim

ilation of w
hite culture, and yet w

hen the C
herokees, for

ex-
am

ple, im
itated W

hite plantation life, the Southerners still de-
m

anded their rem
oval w

estw
ard.

(In presenting the "trail of tear,"
teachers m

ust recall that the logistics of
m

ass m
igration w

ere
rudim

entary at that tine.) In relation to the
Plainsindians, the

teacher should show
 the interdependence of buffalo

herds, exten-
sion of railroads, and reservation form

ation.
Plains Indians,

could not be kept upon reservations until the buffalo herds
w

ere
destroyed. M

ass exterm
ination of the buffalo could not

occur until
railroads advanced w

estw
ard to cart out the hides

collected by the
buffalo hunters. W

ithout the buffalo, the Indians
w

ere not so en-
ticed to leave the reserves.

L
astly, cattle ranchers and w

heat
farm

ers could enter the area w
ith safety for

their possessions only
after the Indians w

ere placed upon the reservations.
In any exam

-
ple of Indian-W

hite contact, A
m

ericans
dem

anded segreation of the
Indian upon reserve lands, w

hether the Indian
attem

pted to live like
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C
O

N
T

E
N

T
 B

IB
L

JO
C

T
R

A
PH

Y

Introdiittion: See D
iscipline Papter

on history for an exposition
of underlying prem

ises. For
a cultural approach to com

m
uni-

ties, see C
onrad M

. A
rensberg, "t..m

erican
C

om
m

unities,"
A

m
erican A

nthropologist, 57 (1955), 1143-1162.

U
nit I: G

ood background reading is
a thorough grounding in culture

theory.
For a bibliography on Indian tribes

see G
eorge P.

M
urdock, E

thnographic B
ibliography of N

orth A
m

erica
(3rd

ed., N
ew

 H
aven, 1960).

A
ztec Society: G

ood brief introductions
are:

V
ictor V

on H
agen, T

he A
ztec:

k.,:ian and T
ribe (N

ew
 Y

ork,
paperback, 1958).

Jacques Soustelle, D
aily L

ife of the
A

ztecs; O
n the E

ve of
Spanish C

onquest (N
ew

 Y
ork, 1962).

E
ric R

. W
olf, Sons of the Shaking E

arth (C
hicago,

1959,
paperback, 1962).

A
lfonso C

aso, T
he A

ztecs: People of the
Sun (N

orm
an, 1958. )

John E
. T

hom
pson, M

exico B
efore C

ortez;
A

n A
ccount of

the D
aily L

ife, R
eligions, and Ilitual of

the A
ztecs; and

K
indred Peoples (N

ew
 Y

ork, 1933).

G
eorge V

alliant, T
he A

ztecs of M
exico;

O
rigin, R

ise, and
Fall of A

ztec N
ation,

rev. ed. (G
arden C

ity, N
. Y

.
,

1962).

Sources are:
B

ernardina de Sahagun, Florentine
C

odex, G
eneral H

istory
of the T

hings of N
ew

 Spain, ed.
A

nderson and D
ibble,

M
onographs of T

he School of A
m

erican
R

esearch, N
o.

14.
B

ooks I-V
, V

II-IX
, and ;L

ai have
been published in

E
nglish from

 A
ztec.

B
ernal D

iaz del C
astillo, D

iscovery
and C

onquest of M
ex-

ico, several editions, including
paperback.



-4
2-

Ir
oq

uo
is

 L
ea

gu
e:

 B
ri

ef
 I

nt
ro

du
ct

io
ns

 a
re

:
G

eo
rg

e 
P.

 M
ur

do
ck

, O
ur

 P
ri

m
iti

ve
 C

on
te

m
po

ra
ri

es
 (

N
ew

Y
or

k,
 1

93
4)

, C
ha

p.
 X

I.

R
ut

h 
U

nd
er

hi
ll,

 R
ed

 M
an

's
 A

m
er

ic
a 

(C
hi

ca
go

, 1
95

3)
, C

ha
p.

V
I.

Fr
an

k 
G

. S
pe

ck
, T

he
 I

ro
qu

oi
s:

 A
 S

tu
dy

 in
 C

ul
tu

ra
l E

vo
lu

-
tio

n 
(B

lo
om

fi
el

d 
H

ill
s,

 M
ic

hi
ga

n,
 1

95
5)

, 2
nd

 e
d.
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erkeley and L

os A
ngeles, 1950).

A
lso see Sim

p-
son's w

ork on Indian adm
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C
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e, C
anadian H

istori-
cal A

ssociation H
istorical B

ooklet N
o. 6 (1956), is a

recent brief treatm
ent.

'41-1

W
illiam

 B
. M

unro, T
he Seigneurial System

 in C
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issions:
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irginia w

ill be
found under titles listed for U

nit N
.

M
assachusetts in the C

olonial. Period:

O
n the founding of tow

ns:
Sam

uel E
. M

orison, T
he Story of the "O

ld C
olony" of

N
ew

 Plym
outh, 1620-1692 (N

. Y
., 1956).

G
eorge D

. L
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inter,

1963), 40-44.
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en Freeholders: Political

Practices in W
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irginia (C
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IM
,

1952; paperback /published as A
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osphere of the period very nicely.

T
. H

arry W
illiam

s, A
m

ericans at W
ar: T

he D
evelop-

m
ent of the A

m
erican M

ilitary System
 (R

ev. ed.,
paperback, N

. Y
.

,
1962). Places the m

ilitary year
in perspective.

T
he best available studies of specific places in the

period have been w
ritten, by C

arl B
ridenbaugh:

M
yths and R
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aton R

ouge, 1952; paperback, 1963).
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ife in A
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erica, 1743
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1776 (N
ew

 Y
ork, 1955; paperback).
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sburg (W
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paperback).
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ge of Franklin (N
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 Y
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1942; paperback).
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orks on the frontier relevant here, see

the next unit.
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xpansion

For an overall interpretation of the w
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ent
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erkhofer, Jr.. "T

rends T
nv.inrcl r M
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rontier "
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U
nit V

I: T
he C

ivil W
ar and R

econstruction E
ra

C
harles C

row
e has collected m

any of the current
view

s on this period of A
m

erican history and added
valuable introductions and good bibliographies in
T

he A
ge of C

ivil W
ar and R

econstruction, 1830-1900:
A

 B
ook of Interpretative E

ssays (H
om

ew
ood, Ill.

,
1966).

T
he classic w

ork on plantation life is U
lrich B

.
Phillips, L

ife and L
abor in the O

ld South (B
oston,

1929; paperback, 1966).
Pro-southern and to

be especially w
atched on attitudes tow

ard the
N

egro.

A
 standard w

ork on slavery as an institution is
K

enneth M
. Stam

pp, T
he Peculiar Institution:

Slavery in A
nte-B

ellum
 South (N

ew
 Y

ork, 1956;
paperback, 1964).

T
he analysis of slavery advanced in this unit is m

od-
ified from

 Stanley E
1

s,
Slavery: A

 Problem
in A

m
erican Institutional and Intellectual L

ife
(C

hicago, 1959; paperback, 1963).

For a broader perspective on w
arfare, see again:

T
. H

arry W
illiam

s, A
m

ericans A
t V

iar; T
he D

evelop-
m

ent of the A
m

erican M
ilitary System

 (R
ev. ed.;

paperback, N
.Y

., 1962).

T
here is no volum

e on R
econstruction w

ith the view
adopted here, but see John H

ope Franklin, R
e-

construction A
fter the C

ivil T
ar (C

hicago, 1961;
paperback, 1962), esp. bibliography; K

enneth
Stam

pp, E
ra of R

econstruction (N
ew

 Y
ork, 1965);

and C
. V

ann W
oodw

ard, Strange C
are:-.r of :T

im
C

row
 (R

ev. ed.
N

ew
 Y

ork, 19G
t:.;

M
O

:

U
nit V

II: T
he C

om
pletion of N

ational E
xpansion

A
gain see m

y article, "Space, T
im

e, C
ulture and

the N
ew

 Frontier, " cited at the beginning of U
nit V

.
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R
obert H

. L
ow

ie, Indians of the Plains (N
ew

Y
ork, 1954; paperback, 1964).

C
lassic be-

ginning reference on those tribes.

R
uth U

nderhill, R
ed M

an's A
m

erica (C
hicago,

1953), C
hap. V

I contains general inform
ation

on Plains T
ribes also.

T
here is no recom

m
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ork on Plains Indian.-
W

hite relations, but see Jam
es C

. M
alin,

"Indian Policy and W
estw

ard E
xpansion,"

U
niversity of K

ansas B
ulletin 11 (1921).


