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GO/LLS FOR COURGE

The resource units make it clear that the sixth
grade course is designed to teach attitudes and
skills as well as generalizations and concepts.
This section deals b riefly with objectives for
the course. Charts appended to this guide in-
dicate more specificially the way in which goals
arc developed in the different units.

Pehavioral Goals Related to Values

The sixth grade course was developed with a
view to helping pupils develop many of the
scholarly values identified by the Center's staff
for the entire social studies program. It was
designed also to develop a number of attitudes
related to public values or the ground rules for
the operation of a democratic society. It should
be noted, moreover, that some of these attitudes
are basic to an overall value which has not been
stated for cach of the units -- the value of huinan
dignity. viost pupils will come to the course
with a fairly well-developed value for human dig-
nity as a result of previous experiences at home,
in school, in church, and in their many informal
groups. Probably the more specific values of
this course will develop as pupils see the need
for certain things in order to protec. this major
value, However, the content used to teach these
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other values, such as those related to the protection
of minority rights, evaluating events and institutions
on the basis of their effects upon human beings, etc.
may also help reinforce pupils' attitudes toward hu-
man dignity.

The sixth grade course is also designed to develop
several attitudes which are likely to arise from the
study of social science content. [or example, sev-
eral cr the units try to help pupils develop a scepti-
cism of single-factor causation in the social sciences
and of panaceas for curing social problems.

1t should not be thought that some of the goals are
neglected merely because there is no check against
them uzder a specific unit in the chart, The checks
indicate thosc units where the goals have been kept
in mind in dcsigning specific activitics and some-
times the entire unit approach. Many of the others
will he recinforced in units in whizh they are not
chacked.

Skills

This course attempts to develop many skills. A
large number of these are related to methods of
inquiry. iMany of these are introduced in the first
unit. A number of these skills have been taught

in earlier courses, although they should be refined
in this course. Those which are taught in earlier
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courses are marked by stars in the chart on
sequential development of skills on pages 16-19
of this guide.

It should be noted that although somie of these skills
are not listed as objectives in more than one unit
(e. g.

later units give pupils opportunities to practice and
improve the skill. Teachers may find that they
should work intensively on the skill in a number

of units and should then iist it as an objective of

the later teaching units.

soime of the skills objectives should be taught in
all of the units for which they are listed. These
are the thinking skills related to inquiry and crit-
ical evaluation.

Some of the other skills are listed for more than
one unit, too. IZZowever, the teacher may decide to
postpone teaching the skill in the first unit in which
it is listed. Or she may feel that it is unnecessary
toc teach it to all pupils in the second unit in which
it is found, even though she may wish to worl on
the skill with a small group of pupils who still
need help on it.

Goals Related to Concepts and Generalizations

The Center has chosen to identify important con-
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—oncepts and Generalizations

0sen to identify important con-

cepts and generalizations from the various social
sciences and has tried to provide for a sequential
development of them in the X-12 curriculum. The
course in grade six is a history course. The

staff's historican takes the point of view that his-
tory has no major concepts of its own; rather, it
draws upon concepts which may have been used
frequently or even introduced by historians but
which have been anal yzed more carefully in other
social science fields. Thercfore, the sixth grade
history course makes heavy use of concepis from
the other social sciences, particularly from anthro-
pology., The staff's viewpoint on structure in dis-
ciplines is explained in Rackground Papers # 1

and 2, ¥or further analysis of the field of his-
tory, the teacher is referred to the background
paper on history by Professor Robert F. Berkhofer,
Jr,

1t is important to remember that the culture con-
cept from anthropology has been used to tic the
entire curriculum together. The sixth grade course
is designed to teach ideas about culture, cultural
diversity, culture contact, culture change, cul-
tural continuity, and the cultural use of the environ-
ment., Data on the details of some of the Indian
cultures siudied in this ccurse arz not .




important except as they help develop an under -
standing of some of these concepts or to develop
an zpp:rceiation of the cultural contributions of
some of the societies. Data on early settlements
are important because they are needed to teach
generalizations about cultural use of the environ-
ment, cultural continuity, and culture change.

The Rationale for the Number of Cbjectives

These resource wits differ from many units in part
hecause of the large number of generalizations and
skills to be taught. The teacher should remember
that many of these generalizations and skills are
found in a number of the units in the sixth grade
course. The sequential pattern from one unit to
the next can be seen in the charts at the end of

this guide. I“oreover, many of the objectives are
reviewed from earlier grades and almost all will
he taught through different content in later grades.
'This means that it is not nccessary or wise to spend
to spend too much time clinching a single generali-
zation in any one unit, Rather, children should
aceneralize and hold these generalizations as tenta-
tive -- as hypotheses to be tested more fully as
they study other units. /.t the end of the course
they can generalize more fully about any one topic
than they can at the beginning of the course. fow-
ever, they should still understand that generaliza-
tions may need to be modified later, that they should
be held tentatively, always subject to change in the
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Because of this reinforcement and further develop-

ment of concepts, generalizations, and skills, it

is important for the teacher to read through the |
objectives of all of the units before he begins the |
course, It would be wise, also, to examine the

objectives of earlier courses, The charts on

goals, which are found at the end of this guide,

are keyed to show which ones were taught in the

earlier grades. The overall chart in Background

Paper # 1 indicates at what levels each concept,

generalization, skill, or attitudinal behavior

appears.

TE/LCHING STR/ATEGIES

This course relies heavily upon an inquiry
approach to teaching. Ior a more conmplete
discussion of inquiry strategies in teaching, the
teacher should read a number of the background
papers. Background Paper i# 1 analyzes in more -
detail the Center’'s point of view about inquiry as
a teaching strategy and what inquiry involves,
Background Paper # 10 ¢xamines learning
theory in relation to the use of inquiry. Back-
ground papers on the individual disciplines focus
upon inquiry methods and techniques used in those
disciplines, not upon inquiry approaches to teach-
ing. However, they discuss inquiry techniques

rd )
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which might be taught to pupils in some of the courses.
For example, the background paper in history analyzes
factors to be considered in deciding how mwuch faith to
put in an account.

This sixth grade course emphasizes . 2 teoch-

ing stratagy <rhich cncsuarages

pupils to find out things for themselves rather than
one which emphasizes the absorption of generali za-
tions presented ready-made by the teacher or a

book. Pupils are asked to set up hypotheses by
drawing upon previously-learned concepts and
generalizations. They decide that some idea they
have learned in the past might help themx make

sense out of this new situation. They cannot be

sure, but they thinic that this might be so. Inquiry
also involves gathering data, evaluating sources,
testing their hypotheses, and generalizing from

. their findings,

Teachers should encourage pupils' hypotheses or
Juesses as being as worthwhile at some stages of
thinking as are stateinents which present x com-
mentary on facts found in books, articles, or
films, /.t other times pupils should be asked to
look for things which can be used to test tneir
hypotheses. They should learn that an untested
opinion of a non-normative nature is not as good
as a tested opinion or generalization., Even at
this stage, however, pupils should be rewarded
for thinking of new hypotheses or for asking recle-
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¢ that this might be so. Inquiry

sct up hypotheses, and generalize for themselves,
depends in part upon whether or not such behavior
is discouraged or encouraged by teachers. How-
ever, the teacher should not always say "yes, "
"right," or "good" when a pupil presents an idea
which the teacher considers good. Rather, the
teacher may wish to suggest that it is a new or
interesting idea and ask for other ideas from the
class. Then pupils can test different ideas.
Teachers can reward or eacourage the kinds of
behavior desired in mary ways othe. than by
sayving that the pupil has stated a "correct"
answer, '

The Tenter's staff does not believe, nor does this
course reflect a belief, that all Jearning must be
developed by this type of teaching strategy. Some
skill goals call for having pupils learn to use
certain kinds of references or evaluate sources
of information, Such goals cannot be met unless
pupils use a wide variety of materials which pre-
sent different points of view or generalizations.
lMoreover, pupils may need to read materials

or watch films in order to gather data to test their
hypotheses. Some accounts used in the units are
designed to help pupils find out how people feel
about events. Novels and biographies give pupils
a chance to identify with the people in the accounts
and so to understand their feelings. Even when

S
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pupils read other people's accounts of topics, they
should be evaluating the ideas against other data,
discriminating between fact and opinion, identify-
ing basic assumptions, etc. and using the data
they find to cither stimulate new hypotheses for
testing or to test earlier hypotheses.

it times the teacher may wish to use a very inior-
inal lecture or talk to present certain facts, but
che can then ask questions to help pupils arrive

at their own generalizations from these facts. In-
deed, she can intersperse questions and discussion
with her presentation. The purpose of such an in-
formal lecture is to give pupils the raw data irom
vihich they can devclop concepts and generaliza-
tions -- information which perhaps is difficult

for them to find elsewhere or to read for them-
selves or which can be presented more quickly

in thig fashion. The informal lecture should seldom
present ready-made generalizations, Thus it is a
far cry from the well-organized talk which begins
with a thesis and then develops it.

Clearly, achievement of varied goals requires

. varied teaching strategies. The strategy used in

cach instance, however, should be appropriate
to the specific objectives to be developed.

Some teachers worry about having pupils read dif-

ferent materials. They may believe that all pupils
should have read something in common as a basis
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for discussions and for tests. Pupils can read
different materials focused upon the same questions.
They can be tested upon what they hear in class
discussions or in various kinds of reports as well
as upon what they read. By testing for concepts,
generalizations and skills rather than the specifics
within any picce of writing, the teacher can avoid
penalizing any pupil who has read something dif-
ferent and can make it clear to the pupils that

she is in earnest when she says that she is more
cencerned about iraportant ideas than about details.
Sometimes tests can also ask each pupil to evaluate
onc of the accounts which he has read.

THE FOCUS OF THE SIXT!i GCRADE COURSE

The sixth grade course shifts from the study of
geography to the study of the history of the United
Gtates. Mo attempt is made to teach all of the
traditional topics in American history. Rather,
this course has been articulated with the tenth
grade course to try to prevent duplication. For
further discussion of the way in which the two
courses are related, the teacher should read the
section below on how the gixth grade course fits
into the overall curriculum. Those topics chosen
for study in the sixth grade course were considered
particularly appropriate to pupils' maturity and inter-
ast and are useful in developing ideas about cul-
ture, cultural use of the environment, culture
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contact, culture change, and cultural diversity.

The course also emphasizes the need for careful
evaluation of sources of information in terms of
bias and competency of the producer. Pupils use
varied source materials as well as text»ooks and
inany non-text mate:sials as they study this course.

THE GENERAL CUTILINE OF THE COURSE

Unit 1: Indian America Before the V7hite VMien

This unit uses case studies of two Indian cultures,
each of which came into contact later with a dif-
ferent group of European colonizers. Pupils
study the Aztecs who were later conquered by

the Spanish and the Iroquois who came into con-
tact with both the French and the English. Pu-
pils study the Aztecs and the Iroquois as total
cultures and draw comparisons between them,

Unit 2: Spanish and French Settlement of North
America

This unit deals briefly with reasons for coloniza-
tion of America. It then turns to the Spanish
settlement of LZexico, the way in which the Spanish
took their culture with them to the new world,
differences in the way in which the Aztecs and
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the Spanish perceived the same environment, the
contact of the Spanish with the Aztecs, and cul-
tural diffusion,

In the next part of the unit, pupils turn to the
¥rench settlement of Canada. They study it in
much the same way that they studied the Spanish
colonization and contact with Indians. Pupils
contrast the French and Spanisl settlements as
well as the European and Indian cultures which
came into contact with each other.

Unit 3: English Settlement of North America

This unit usc2s case studies of the cottloments at
Jamestown and Plymouth to illustrate both
similarities and differences in the English settle-
ment patterns. The unit describes English con-
tact with the Iroquois and other Indian groups
and it contrasts their cultures. Pupils also com-
pare the English settlements with those of the
French and Spanish,

Unit 4: Revolutionary America

This unit uses case studies of V/illiamburg and
Boston in the eighteenth century to show change
and continuity fmon: the earlier English settlements
at Jamestown and Plymouth in the seventeenth
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century. The unit also examines some of the changes
which led to the revolution and deals with the Revolu-
tion itself.

Unit 5: National Expansion

Unit five traces internal migration and immigra-
tion into the Old Northwest and the New South.
Zupils note how diiferent streams of migration
from the /.tlantic seaboard moved to different
places in the old northwest and southwest and how
the differences in their cultures resulted in aif-
ferences in the places to which they migrated.
~upils trace some of the movement through the
stories of certain families, such as the Lincoln
family, the Douglas family, and the Houston and
Tavis families, The unit also describes ioreign
immigration into this area of the West and the
transportation developments which facilitated the
westward movement,

Unit 6: Civil V/ar and Reconstruction

This unit uses the culture concept to analyze the
causes of the Civil V7ar. There is considerable
emphasis upon conditions of slavery and some atten-
tion to the African background of slaves. There is
opportunity for the study of some military history,
but pupils also analyze the role of the Negro in the

( i4

war, /After
pupils turn
tion in the !
period,

This unit b
of the Plai;
Pupils note
tween these
physical en
the white n
and to the ¢
plains area

It is impor
course fits
framework
to acquaint
peopies in
concepis al
their own n
directious

learned to
have found




-

The unit also examines some of the changes
:0 the revolution and deals with the Revolu-

itional Expansion

races internal migration and immigra-
1e Old Northwest and the New South.

¢ how different streams of migration
tlantic seaboard moved to different

he old northwest and southwest and how
:nces in their cultures resulted in Gif-
n the places to which they nmigrated.

ce some of the movement through the
certain families, such as the Lincoln
e Douglas family, and the Houston and
ilies. The unit also describes iforeign
on into this area of the West and the
tion developments which facilitated the
movenent,

vil V/ar and Reconstruction

1ses the culture concept to analyze the

'he Civil V/ar. There is considerable
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7 for the study of some military history,
also analyze the role of the Negro in the

war. After examining the Reconstruction period,
pupils turn haiefly io the develcpment of segrega-
tion in the South following the Reconstruction
period.

Unit 7: The Completion of National ¥xprnzion

This unit begins with two case studies of Indians
of the Plzii:s: the Cheyeane and the Mandan.,
Pupils note the difierences and similarities be-
tween thege two cultures and how they used their
physical environmernt. The unit then turns to

the white men's perceptions of the great plains
and to the effects of white-Indian contact in the
plains area.

THE PL.CE OF THE GLIITH GRADE COURSE IV
THE SVER/LLL CURRICULUM

It is important for teachers to understand how this
course fits into the rest of the Center's curricular
framewcrk., The kindergarien program is designed
to acquaint children with the general idea of varied
peoples in the worid and with simple geographic
concepts and skills. Children will have studied
their own neighberhood, learned something about
directinus 3id distances, minde siniple maps and
learned to use sirapie giones and maps. They will
have found out that communities and countries are




dependent upon each other for many goods and re-
sources. They will also have been introduced to
the idea of change in the environment which re-
sults both from natural forces and from man's
activities.

it seems appropriate to have children begin their
study of culture by focusing upon only one in-
stitution--an institution which is close to their
lives. The two year sequence of "IFa milies A-
round the V/orld" does introduce several other
institutions in a simple way as children focus
upon the family. Children will notice differences
in education and to some extent in religion. They
will be introduced to simple economic concepts

such as specialization and economic interdependence.

fowever, they will wait to study other institutions
in greater depth until grades three and four.

Grade three uses the theme of "Communities /i~
round the V/orld" to introduce children in more

detail to social and political institutions. Again
some economic concepts are developed, but the
major focus upon economic institutions does not
come until grade four.

The fourth grade course uses the same theme of
"Communities Around the World" to introduce
contrasting economic systenis. Children will
spend a large portion of their time finding out
in simple terms how our own economic systein
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political institutions. Again
ycepts are developed, but the
conomic institutions does not
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yurse uses the same theme of
ind the World" to introduce
1ic systenis. Children will
on of their time finding out

W our own economic systeim

operates. However, they will discover that in
some societies the government plays a mwuch
greater role and that in some societies
traditional reciprocal relationships among peo-
ple ~=2 rore impcrtaat than a market system,
They will see how the total way of life, including
cultural values, affects economic systems.

In each of these grade levels, institutions are
added to a study of other institutions which pu-
pils have examined earlier. That is, as children
look at the Manus or Paris community in grade
three, they will also notice some things abcut
the family life in these communities. /s chil-
dren look at economic life in the village of

India in grade four, they will find out much about
the family life and the social and political life

in an Indian village. In this fashion, children
study more institutions in each grade level until
they are able to look at total cultures without too
much confusion.

In grade five, children study in much more detail
how different cultures or the same people over
time use the same physical environment. The
focus is upon the geography of the United Gtates,
Canada, and Latin America. The fifth grade
course gives pupils some understanding of the
physical environment of several places studied
in the sixth grade. Tor example, pupils' study
of the northeastern part of the United Gtates
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provides useful background for the study of the Iroquois
and the early English settlement in Plymoutih, The
study of the Midwest and of the South provides help
when pupils look at expanison into tnose areas. The
study of the South also provides background for

Civil V/ar. Finclly, the study of the Great Plains

area, although not detailed, should provide useful
background for the final unit in the sixth grade oun
expansion into the Great Plains area, Pupils can

also draw upon what tirey have learned in the

1ifth grade to make comparisons between the :lgonquins
and the Iroquois and between the Sioux and other

Plains Indians studied in the sixth grade course.

The sixth grade course differs from the fifth grace
course by empihasizing culture contact and the imove-
rmaent of people with their culture to new places
rather than the changing use of the same physical
environment, even though that idea is reinforced

in the course.

It is important to notice the way in which the sixti
grade course coipares with the tenth grade course
on United States history. In order to prevent du-
plication, the tenth grade course omits many of
the topics covered in the sixth grade course or
treats them very differently. Thus the unit on the

Colonial .:ge has very different focus than the unit
on English colonial settlements in the sixth gracde
course, and it oinits the Indian groups and the French
and Spanish settleinents.

Students do not spend

time on the Revolutionary
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s very different focus than the unit
nial settlements in the sixth grace
dinits the Indian groups and the Trench
tleients, Students do not spend

time on the Revolutionary V¥’ar cxcept to analyze
the important ideas which brought it about and
which made the Republican /.ge of the Eighteenth
Century different from the Coionial . ge of the
Seventeenth Century. On the other hand, pupils
study the organization of the new government, the
development of a political party system and other
political developments prior to the Civil War.,
They also study the social, economic, and poli-
tical reform movements of the 1820's-1840's.
The westward movement is omitted from the tenth
grace course, although pupils refer to some of
the sectional conflicts which developed as they
study the causes of the Civil V'ar and as they
anzlyze the Turner frontier thesis in the unit on
the Cemocratic /ige.

The tenth grade unit on the Civil v ar includes
considerable material on slavery, although the
teacher can reciuce it once pupils have come through
the sixth grade course. The unit does not deal
with the military conflict, Rather, the focus on
the war itself is upon the role of the executive
in times of crisis and upon issues related to
security and freedom in wartime. The unit in-
cludes material on reconstruction but in much
less extensive form than in the sixth grade.
Moreover, the emphasis is upon an analysis of
reconstruction plans, upon the executive-
legislative conflict, and upon the historical de-
bate over reconstruction governmients in the
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Soutt.

The tenth grade ccurse also includes an analysis
of the rise of industiialism and responses to in-
dustrialism, including the rise of labor unions
aad farm organizations and the political develop-
ments of the Progressive Era.

The final unit ia the tenth grade focuses upon eco-
nomic developmeits in the period after World V/ar
I and in the ramifications of change resulting from
those developmeints. The usual emphasis upon
foreign policy is oinitted since foreign policy is
treated at length in the eleventh and twelfth grade
courses,

Minority group relations are treated in a number

of places in the secondary school curriculum. The
last unit in the seventh grade course in sociology
focuses upon Intergroup Relations and builds upon
what pupils have learned in the sixth grade unit on
the Civil V/ar and Reconstruction. Minority groups
are also treated through case studies in the eighth
grade course, in the poverty unit in the ninth grade,
in the tenth grade unit on Civil V/ar and Reconstruc-
tion, and in a twelfth grade unit on Racial Conilict.

THE FORWMi/.T CF THE RESOURCE UNITS

The main part of each resource unit is set up in a
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Ail T CF THE RESOURCE UMITS

t of each resource unit is set up in a

double-page format to help teachers see the rela-
tionships among objectives, content, teaching pro-
cedures, and materials of instruction. The ob-~
jectives for each procedure are found in the first
column on the left-hand page. This column answers
the questions: Why would we use this procedure
or teach this content? V’7hat should be the focus

cf the procedure? The second column

on the left-hand page presents an outline of con-
tent, This column answers the question: V’hat
topics should we teach? The first column on the
right-hand page includes suggested teaching pro-
cedures. This columi answers the question:

How can we teach these objectives and this con-
tent? The final column on materials of instruc-
tion answers the question: V’ith what materials
can we teach these objectives and this content ?

[ key is used in the objectives columi to make the
type of objective stand out clearly. Ceneraliza-
tions are preceded by a G and are in plain type.
Skills are preceded by an S and are underlined.

Lttitudinal behaviors are preceded by an A and
are in capital letters,

If no objective is found in the left-hand column
for a particular procedure, the teacher should
look at the last objective(s) listed in the column
for a single procedure. An objective is not re-
peated until a different objective intervenes.
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By knowing what generalization(s) are listed for

a particular procedure, the teacher can direct
her handling of the procedure to appropriate ends.
£.5 stated earlier, however, she should nat

feel that children should learn a generalization

as the result of this one procedure.

The procedure should help lead to the develop-
ment of the generalization but is almost never
the only procedure aimed at accomplishing this
end even within the same unit,

If no content is found in the left-hand column for

a particular procedure, the teacher should look

at the last content listed in the column for a single
procedure. The content is not repeated for all

of the procedures which develop it.

The materials column does not include complete
bibliographic data nor all of the references which
might be used. The publishers can be found in
the bibliography at the end of the main body of the
unit. The bibliography frequently includes other
books and materials which may be used in the
unit. but which are not quite so necessary as
those listed in the body of the unit, Teachers
are encouraged to add other materials as they
are published or suitable materials which are ia
their school libraries but which are not listed in
the bibliography.

ALDAPTING RESCUR

-

The units provided b
units, Naturally, te
couraged to add thei
and teaching proced
to suggest possibilit
dried course. |

Since these units ar
is not expected to us
cedures. Indeed sh:
class, Rather, she
cedures which are n
She should consider
makes this selectior

1. The objectives w
in the unit.

Suppose the teac
need more help ¢
She may wish to
{n give pupils mc
this skill.

2. The general abil

For example, in




wing what generalization(s) are listed for
cular procedure, the teacher can direct
1dling of the procedure to appropriate ends.
ed earlier, however, she should not

it children should learn a generalization
result of this one procedure,

ycedure should help lead to the develop-

- the gencralization but is almost never

/ procedure aimed at accomplishing this

i1 within the same unit.

ntent is found in the left-hand column for
rular procedure, the teacher should look
ast content listed in the column for a single
ure, The content is not repeated for all
rocedures which develop it.

terials column does not include complecte
-aphic data ior all of the references which
e used. The publishers can be found in
iography at the end of the main body of the
he bibliography frequently includes other
:nd materials which may be used in the

it whic.: are not quite so necessary as
sted in the body of the unit. Teachers
ouraged to add other materials as they
lished or suitable materizlswhich are in
‘hool libraries but which are not listed in
iography.

AHDLPTING RESCURCE UNITS TC SPECIFIC

CLASSES

The units provided by the Center are resource
units, WNaturally, teachers are expected and en-
couraged to add their own ideas for materials

and teaching procedures. These units are intended
to suggest possibilities, not to present a cvt-and-
dried course.

Since these units are resource units, a teacher
is not expected to use all of the suggested pro-
cedures. Indeed she could not do so in any one
class. Rather, she should select and add pro-
cedures which are most suitable for her class.
She should consider a number of factors as she
makes this selection,

1.

The objectives which she wishes to emphasize

in the unit.

Suppose the teacher discovers that pupils
need more help on certain evaluation skills.
She may wish to develop additional exercises
to give pupils more opportunities to develop
this skill.

The general ability level of the class.

For example, in a class of largely low ability
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children, the teacher may wish to spend more
time on some of the activities wtich call

for making concrete items, manipulating

things, or drawing.

The differing abilities and interesvs of class
members.

This criterion is particularly impoi'tant in
selecting individual and small groug activities,

Previous expariences of children,

The selection of objectives, content, proce-
dures, and materials will depend in part upon:
(a) previous experiences outside of school,
such as trips, visits to museums, where chil-
dren lived before coming to the commuity,
socio-economic background of children, etc.;
(b) earlier school experiences, including
whether or not children have come through the
earlier courses in the Center's curriculum,
Much more attention will have to be paid to
developing some of the concepts related to cul-
ture if children have not had the earlier courses,

The rest of the school curriculum, both i1z so-
cial studies and in other fields.

~

The teacher will need to consider questions
such as the following: (a) V’ill childrer study
other courses from this Center's curriculum
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ill need to consider questions
tlowing: (a) V’ill children study
from this Center's curriculum

at later grade levels ? If they will not be study-
ing the seventh grade course, the teacher may
wish to expand some of the treatment of civil
rights in the unit on the Civil War and Recon-
struction, (b) V/hat are children learning in
their science units which might help them in
social studies? What books are they reading
for their English work ?

6. IfAaterials available for the course.

Some procedures will have to be omitted if
needed materials arc not available or if other
materials cannot be substituted. Much of this
course, however, can be taught through text
materials and books typically found in school
and local libraries. The mcst difficult unit

to teach without new materials is unit one.

The first year, teachers should probably spend
ricre moncy on materials for that unit than for
any other.

7. Factors in the community which might affect
how the teacher can handle certain controversial

issues or the kinds of resource people available.

8. The need for variety in procedures froni one
unit to the next and from one day to the next.

As teachers adapt and add to units, they should
keep in mind certain things about how the course
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has been developed, T'irst, there is a flow to each
unit, Certain things are placed first and other
things later because of the need to develop cer-
tain concepts or present certain data before other
ideas are presented. 3Before the order of proce-
cdures or content is shifted, the teacher needs to
analyze the concepts and data needed to teach each
procedure in order to decide whether the shift is
wise or, if it is made, what else needs io be
shifted in order to provide the kackground needed
for carrying out the procedure, Whatever the
teacher does, sie should develop a logical flow,

[» jumbled order which has no logical progression
may interfere with the pupils' organization and de-
velopment of ideas, Moreover, treating many
topics superficially at one point early in the unit
and then teaching them again later may blunt the
interest needed to motivate study., By all means,
the flow of the units should not be determined just
by who happens to be ready with a report or pancl
discussion first. Nor is it wise to set up a series
of reports to be presented one after another, with |
no variation in procedure or without any attempt
to fit them into their proper place in the schedule
of other procedures for developing topics.

The teacher will need, of course, to adapt the
teaching unit from day to day to make sure that
she provides a variety of procedures within each
day's lesson, =xcept in unusual classes, sixth
grade pupils should not be expected to maintain 2
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will need, of course, to adapt the

t from day to day to make sure that
s a variety of procedures within each
. nxcept in unusual classes, sixth

; should not be expected to maintain a

high interest level if they are asked to do the
same thing for an extended period of time, Al-
though the resource units have been written to pro-
viue a variety within the present order of pro-
cedures, the main responsibility for providing
this variety must lie with the teacher. Since

she will not use all of the procedures suggested
in the resource units and since she will add
others, she could end up with little variety from
aay to day or on one day. Moreover, she will

get behind in her plans or shift her plans some-
what from day to day depending upon what hap-
pens in class. This does not mean that she must
make marked changes in the flow of procedures.
It does mean that even a teaching unit must be
adjusted from day to day. Few teachers, if

they are flexible enough to take into account pu-
pil questions and interests, can build lesson

plans for even one week without making adjust-
ments from day to day. These plans will fit in-
to the overall unit, but the unit cannot be develop-
ed ahead of time merely as a set of lesson plans
to be followed day after day. Consequently, small
adjustments in the order of procedures may have
to be made each day in order to provide variety

in the lesson,

The teacher must keep in mind other questions

as she decides which procedures to omit or which
new procedures to add. First, has she kept at
least some procedures to teach each of the ob-

i )
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jectives she has decided to try to achieve? If not,
can she add others to achieve these ends? Sec-
ond, has she kept procedures to teach all of the
content suggested ? If not, does she think this con-

~ tent should be taught ? If so, she must think of

other ways of presenting it. At the present time
there are a number of suggestions to teach most
of the objectives and even a number to teach some
of the same content. The content must also be cut

“if all of the procedures designed to teach it are

omitted, unless others are substituted.

These resource units are already voluminous. It
is impossible to suggest all of the ways in which
one procedure might be varied or one material
might be used. Naturally, pupils could prepare
written reports rather than oral reports on cer-
tain topics. Or an oral report could be turned
into a group report or role-playing. Or pupils
might present the same material through charts

or bulletin board displays, through mock news-
papers, through dittoed written reports, etc. The
decision on which form to use may depend upon the
teacher's assessment of how important it is for
the entire class to obtain the information, upon
the extent to which she has relied upon certain
types of activities in the last unit, and upon her
assessment of the relative effectiveness of using
oral reports in a particular class. Of course
written reports or other types of written materials
can be dittoed for class use, and charts and bul-
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letin board materials can be studied by the entire
class. However, the teacher must decide whether
or not the topic suggested for an oral presentation
is important for the entire class or crucial to the
unit before she decides whether or not and in what
ways to modify the suggested procedure.

THE DEVELOPMENT OF THESE MATERIALS

The Cvurriculum Center at the University of Min-
nesota had as its major goal the development and
try-out of a new curricular framework for grades
X-12, The basic assumptions of the staff and the
criteria for selecting topics are discussed-in the
Center's Background Paper # 1. A tentative
curricular framework was used in developing a
series of resource units and sample pupil materials
at various levels where they were needed. No
attempt was made to develop a complete set of
materials for pupils. Rather, the aim was to try
out the curriculum, using as many materials
available from other sources as possible, and
supplementing these materials with a few developed
by the Center only where they were needed in order
to teach the units. At some future date, members
of the staff may work with publishers and audio-
visual producers to develop more complete sets of
nfaterials, However, tryout of these materials
has shown that the sixth grade course can be

taught with materials currently available,

9 )
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A background paper for the course, identifying
the important topics to be taught in each unit,
was written by the staff's historian, Robert I,
Berkhofer, Jr. The resource units were written
by Genevieve Berkhofer and Robert Beery of the
Center's staff, and Betty Lou V/aszut of the
Brooklyn Park Public Schools. All of the work
was coor dinated by Mrs. Berkhofer,

The units were tried out under the general super-
vicion of Mrs. Berkhofer by one or more teachers
in the following public schools of Minnesota:
Robbinsdale, Richfield, and Mahtomedi. The
units were then revised by Mrs. Berkhofer and
Indith Viest.

The Center's staff members wish to thank iirs.
Weszut and the following teachers who served as
project associates during the first year of tryout
and who provided valuable suggestions for changes
and additions: irs. Virginia Schaefer and Miss
Betty Miller of the Richfield Public Schools, i.r.
Xenneth ¥/harton of the Nahtomedi Public Schools,
and Mr. Richard Earl and Frank Dimberio of the
RRobbinsdale Public Schools. The Center is indeed
grateful for their help. The Center's staff would
welcome additional suggestions from otliers who
use the course in the future.
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Indian Spanish English
SEQUENTIAL. DEVELOPMENT OF SKILLS America | and French |Settle~ |R
Settlement | ment
ATTACKS PROBLEMS IN A RATIONAL MANNER.,
1. Is alert to incongruities and recog-
nizes problems. X
*#2. Sets up hypotheses. X X
3. Identifies value-conflicts.
LOCATES INFORMATION EFFICIENTLY.
¥1l. Uses the index in a book to locate in-
formation. X
%2, Skims to locate information. X X
3. Knows where to look to obtain first-
hand accounts. X
¥4, Uses encyclopedias. X
GATHERS INFORMATION EFFECTIVELY.
l. Uses effective reading skills; reads
with understanding. X
8. Reads to find answers to questions. X X X
¥b., Reads for main idea or ideas. X X
c. Reads for details. X
*¥1) Reads for details which sup-
port or contradict generali-
zations and main ideas.
d. Reads to organize what is read. X X
e. Adjusts reading rate to purpose
in reading. X
*f., Takes effective notes on reading. X X
*2, Gains information by studying pictures. X X X
*a. Draws inferences from pictures.
*3. Gains information by studying films. X X X
*4, Gains information by constructing and
using mcdels. X X
5. Gains information in the process of
developing murals. X
*¥6. Gains information by listening. X X
a., Identifies the main idea of an
oral presentation.
{ 31 ()

S
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Settlement | ment tion pansion |Reconst. Plains
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Indian Spanish English Am.
America |and French |Settle- | Revolu-

Settlement ment tion
b, Listens for details. X

¥c. Listens to discussion for main
ideas, supporting detail, and to X
evaluate vhat he hears.
d. Takes effective notes on oral |
activities, including discussions,
pupil reports, and informal talks
or lectures.
T. Gains information by studying arti-
facts. X
8. Uses sub-questions to guide him in col-
lecting relevant data. pA X
*¥9. Interprets graphs.
EVALUATES INFORMATION AND SQURCES OF IN-
IFORMATION,
+1l. Checks on the accuracy of information
and decides how much faith to put in X X X
the source, )
*¥a. Distinguishes between primary
sources and secondary accounts. X X
¥b. Checks on the bias and competency
of witnesses and other authors. X X X
¥1) Notes whether an author would
be hurt by an opposite report,
vhat his purpose was in pre-
paring his account, what at- X X
titudes he expresses, what con-
nections he may have which
might affect his attitudes.

c. Compares sources of information. X —
*1) Looks for points of agreement
and disagreement among witnesses X X X X

and authors, _
2) Chooses the most reliable source

of information in terms of bias X X X

and competency of authors.

(33
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Indian Spanish English
America |and French |Settle-
Settlement | ment
+d. Checks facts against his own back-
ground of information and collects X X
information when he needs it to
check the facts.
2. Differentiates between statements of
fact and statements of opinion.
3. Distinguishes between facts and esti-
mates.
*4', Checks on the completeness of data and
is wary of generalizations based on X
insufficient evidence.
‘5. Distinguishes between relevant and ir-
revelant information.
6. Detects inconsistencies.
USES EFFECTIVE GEOGRAPHIC SKILLS. X
*¥1l. Interprets maps. X
*a. Interprets map symbols according
to the map legend. X
*¥b., Draws inferences from maps. X
*¥1) Draws inferences from a com-
parison of different map X
patterns of the same area.
"2. Uses maps to depict information in
order to identify patterns in data, X
3. Compares population data. X
*L, Compares areas with known areas. X
HAS A SENSE OF TIME, _
*1. Looks for relationships among events.
¥2, Makes and uses timelines. X
a. Makes and uses parallel tlmelmes. X
%3, Compares lengths of periods or events. X
ORGANIZES AND ANALYZES INFORMATION AND
DRAWS CONCLUSIONS.
*1. Applies previously-learned concepts
and generalizations to new data. X X
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Indian Spanish English Am. Nat'}
America | and French | Settle- |Revolu- Ex-
Settlemer.t | ment tion panst
¥, Classifies or categorizes data. X X X TR
*3,., Tests hypotheses against data. X
a. Revises hypotheses where neces-
sary. ,
*li, Generalizes from data. X X X X X
5. Makes participant-observer distinc-
tions. X
*6, Organizes his information according
to some logical pattern which fits X X
his topic.
*a, Organizes his material to fit this
theme and follows his organization. X X
¥7. Id=ntifies differences in data
WORKS EFFECTIVELY WITH OTHERS.
1. Schedules work on group projects and
helps to schedule. X
¥2., 1Is able to empathize with others, sce-
ing things through their eyes. X
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ment

Am.
Revolu-
tion

*1,

Is curious about social data and desires
to read and study further in the social

sciences.

X

X

.

2.

Is committed to the free examination of
social attitudes and data.

*3,

Is sceptical of conventional truths and
demands that widely-held and popular
notions be judged in accordance with
standards of empirical wvalidation.

*a. Respects evidence even when it con-
tradicts prejudices and precon-
ceptions,

*u.

Desires to keep his velues from affect-
ing his interpretation of evidence,
although recognizing the important role
of values in the process of making
decisions.

*5,

Evaluates information and sources of
information before accepting evidence
and conclusions.

*6.

Is sceptical of single-factor causa-
tion in the sociasl sciences.

T

Is sceptical of panaceas or easy solu-
tions to social problems.

8.

Is sceptical of simplistic moral judge-
ments .

*g,

Appreciates and respects the cultural
contributions of other races.

*10.

Believes that people of different in-
terests, abilities, and background
can contribute to American society.

*11,

Values human dignity.

l2.

Evaluates proposals and events on the
basis of their effects upon individuals
as _human beings.
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Indian Spanish English Am.
America {and French [Settle- | Revolu
Settlement | ment tion
*13, Is sensitive to the feelings of others.
14, Treats people as individuals, not as
members of a particular group.
15. Desires t~ protect the rights of
minorities.
16. Believes in equality of ‘opportunity
for all.
17. Accepts his share of responsibility

for the work of a group; particinates
actively without trying to dominate.
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SEQUENTTAL DEVELOPMENT OF CONCEPTS

Indian
Am.,

Fr. &
Spanish
Settlement

English
Settlement

GEOGRAPHIC CONCEPTS
¥), Location

X

¥*g. Situation

¥1) Relationships

*¥2) Change

*b., Site

¥1) Landfcrms

*a) Mountains

*b) Plains

¥2) .Water

¥a) River

|3

¥b) Lake

*¥3) .Climate

*a) Precipitation

¥b) Temperature

¥4) . Vegetation

*a) Forest

*b) Grasslands

¥5) .Cultural features

*¥a) Village

¥b) City

.c) See 6) below

*6) Change -- man-made

*a) OCanals

¥b) Construction of land
transportation rcutes

*¥2, Diversity or variability

*#3, Cultural Use of Environment

*a, Ways of making a living

¥1) Hunting

saf 5¢ 5| ¢

E I e

¥2) Farming

*3)  Industry
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Am. Spanish Settlement | Rev.| Exp
, Settlement
: *¥b., Transportation
¥c, Technology
#4, Tnterrelatedness X X X X ]
¥a., Trade X X X X
*b. Migration X X
ECONOMIC CONCEPTS
*¥1. Output
a. Technological development
*2., Exchange
! ¥g. Barter
$ b. See trade above
i C. Sece price below
*3, Economic system X X X
: *a. Price
: *¥1) Supply
} *2) Demand _
} CULTURE
' *1. Norms and values X X X
*2, Learned behavior patterns X
*3, Diversity X X
¥4, Uniqueness X X
*5. Universals (and psychic unity of
mankind) X
*¥6, Change X X X X
*¥a., Diffusion X X
*b, Invention X X
*7, Continuity
8. Sub-culture ‘
9. Cultural perceptions X X X .
*¥10. Cultural use of environment .-
| (see above) S X X X
b . 11l. Integration of culture 1. X
' 12. Attitudes I o
‘ *a. Racism _

ERIC 95
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1sportation X X X
mology X X
tatedness X X X X X X X
ie X X X X X X X
~ation X X X X
ICEPTS
X X
:nological development X X
er X
trade above
price below -
system X X X X
e X
Supply X
Demand X
d values X X X X X
behavior patterns X X X
Y X X X X
SS X X X X
1ls (and psychic unity of
X X X
X X X X X X X
1sion X X X
1tion X X
Sy X X
re : X
perceptions . X X X X
use of environment . . -
re) X X X X X
on of culture X X
X
n X




-24-

Fnglish

Indian Fr. &
Am. Spanish Settlement
: : Settlement
13. Stereotypes )
SOCIAL PROCESSES
*l. Socialization X
¥2, Conflict X
a. Power X ]
b. Cultural |
*00 War X
*¥d, Revolution |
e. Political “*
*¥3. Application of sanctions to aclhizve
social control X
¥4,  Accommodation X
a» Compromise
*¥5. Ccmmunication X
a. Written X
b. Political
6. Discrimination
T. .-Agglomeration - --
8. Decision-making
SOCIAL ORGANIZATION
*¥l. Roles X
*2. Division of responsibility and
. labor X
*¥3. Stratification and class X E
*¥a, Status - X
*b. Social mobility X
¥c, Caste
L. Minority group _
*¥5. Functions X
*¥6. Leadership X
¥7. Institutions
*a. Family . X _
¥b. Church or religion : Lo X X X
¥c. Gevernment or political X




-
-4 -

English

Indian Fr, & Am. | National Civil | Expansion
Anm, Spanish Settlement | Rev.| Expansion| WVar | to Great
Settlement Plains
X
X X X
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X X
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X X
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X X X
X -
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X X X X
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X X
X
X
X
X X
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X X X
. class X X
: X X X
y X X X
X
X
X X
X X X
X
. X X X X
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Am, Spanish Settlement| Rev.| Expa
Settlement
*¥d, Economic X X X

8. Group cohesion

9. Centralization X

OTHERS

l. Self

a. Internalized values

2. Rationalization

3. Frustration

4, Democratic system

Se

National power

a. Alliances

Py B P R T
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SEQUENTIAL DEVELOPMENT OF GENERALIZATIONS

-26-
Indian Spanish
America |and French
Settlement

English
Settle-
ment

Am.
Revolu
tion

¥1, Ways of living differ from one so-
ciety to another; indeed, each cul-
ture is unique.

X X

#a., Social organteation differs from
one society to anqther.

¥1) Families differ widely from
society to society'das to how
they are organized (in their
structure). e

+a) Families in the same so-
ciety may differ as to
structure.

#2) Methods of mate selection vary
from one society to another.

#3) Societies differ in the rela-
tive number of ascribed and
achieved statuses they pro-
vide and the relative emphasis
upon each.

*b., Economic organization differs from
one society to another.

¢. Political organization difiers
Tron onc society to another.

% d, Although all societies have some
kind of religion(s), religious
beliefs differ from society to
societye.

+c. People in different societies and
in different groups within a so-
cicty differ as to how they expect
people to act and as to what they
think good and bad.

* Introduced in an earlier course.
+ Introduced in part in an earlier course.

S

# Taught but not listed a
X An objective of this un
x Taught but not listed a:
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America | and French {Settle- | Revolu-
Settlement | ment tion

%2, All pcople, regardless of where or
when they lived or to what race, na-
tionality or religion they belonged,
have had many things in common.

*a, All people, everywhere have cer-
tain basic drives, although they X
satisfy them differently.

b. Any organized group delegates re-
sponsibilities and rights; they
assign certain role behaviors;
this division of labor creates
hierachial authority relation-
ships.

¥1) Families in all societies
delegate responsibilities and
rights (specific roles) to
different family members; age X
and sex are principles used
: in all societies to differen-
! tiate family roles and status.

' c. BEvery society provides for the dif-
i ferentiation of status among its

: members. In some societies cer- X
{ tain material objects becomec status
symbols.

*d. All societies have potential con-
flict and must develop means of
trying to settle disputes and ac-
cormodate differences.,

i e. There is almost always some mar-

‘ riage ceremony or ritual to sym-
bolize contractual and future
mutual obligations.

*f. All societies develop rules for
tracing kinship and thus the group
to which people can turn first for
help in time of need.
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*g. All societies have some type of
religion(s).

*h. 1In all societies people are ex-
pected to behave in certain ways
and to believe that certain
things are good and zertain
things are bad.

3.

Not all members of any group are
exactly alike.

A given culture is an integrated
whole, based on fundamentel postu-
lates or values. Two cultures might
have the same list of traits bui the
way they are put together might be
totally different,

*5,

People everywhere must learn to behave
the way they do, just as we learn to
behave in the ways we do. (Culture is
learned, not inborn.)

*¥a., People direct expectations (or-
ganized into roles) toward both
children and other adults. They
reinforce these expectations with
positive and negative sanctions.

¥1) Within the family, the parents,
older siblings, and/or other
relatives direct expectations
(organized into roles) toward
the child.

2) The child, and lc%er the adult,
internalizes expectations and
acts out roles according to the
way he interprets expectations
and defines the situation.

515
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b. Through the process of socializa-
tion, individuals become members
of a group by learning role ex-
pectations and to perform a wide
variety of tasks.

+1) The process of socialization
takes place through a number
of social agencies.

c. Freedom is culturally determined;
the individual has to be taught
what the options are, how one goes
about exercising them, why he
should exercise then.

d. A person's frame of reference is
affected by his total life ex-
pericnces and affects his per-
ceptions and interpretations.

+1) A person's frame of reference
affects his perceptions and
interpretations.

=

e. An individual brought up in one
culture and then thrust into an-
other faces serious problems of
adjustment to the new culture;
the resulting culture conflict
involves mental conflict and
tension.

Social control is enforced by social
sanctions, formal and informzl.

Written language facilitates cormuni-
cation and the development of an on-
going culture.

Communication may be hampered by
language and culture barriers as well
as by physical barriers.




(

-929-

Spanish
and French
Settlement

U

[ d
-

the process of socializa-
ndividuals become members
>up by learning role ex-
>ns and to perform a wide
of tasks.

Nzt'l

10X e

.
ponsion

Expansion
to G cat
Plains

process of socialization
25 place through a number
social apgencies.,

is culturally determined;
ividual has to be taught

> options are, how one goes
zereising them, why he
xercise them,

.'s frame of refecrence is
1 by his total life ex-
>s and affects his per-

> and interpretations.

-1rson's frame of reference
:cts his perceptions and
:rpretations.

-idual brought up in one
and then thrust into an-
ices serious problems of
-nt to the new culture;
ting culture conflict

- mental conflict and

‘ol is enforced by socicl
ormal and informel.

wage facilitates conmuni-

he development of an on-
2.

n may be hampered by
. culture barriers as well
‘21 barriers.

ERIC

IToxt Provided by ERI

o8




Indian
America

-30-

Spanish
and French
Settlement

English
Settle-
ment

An.
Revol.
tionj

Whenever things valued by a society
are scarce, there will be differen-
tiated access to and control of
these scarce and valued things by
sub-groups within the society.-

10.

Groups may engage in power conflict;
one group tries to dominate enother
in order to take something from it,
such as labor or wealth.

11.

In political conflict there is a
struggle over goals; the conflicting
sides attempt to use the authority
of the political system to win the
conflict.

12. Conflict with another group leads to

the mobilization of the energies of
group members and to increased co-
hesion of the group.

13. There are usually multiple, 1n1;er-
‘.related causes for wars.

+14. Wars have a serious impact upon both

soldiers and civilians.

15. People may increase their pover by

working together.

+a. Countries (or societies) seek to
increase their power by gaining
alliances with other countries
(or societies).

16. Military power is an important factor
in the developrnent of national power,
but not the only or even the dominant

one.

17.

and economy may be reflected in dif-

ferences in national power; that is to
say, they are important bases or com-

ponents of national pover.

Differences in population, resources,

59
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18. Compromise is easier where there is
not an ideological perception of the
issues; trat is, wheve the issues are
not moralized and not seen as related
to other issues. |

19. Accommodation is possible only if the |
antagonistic povers are aware of the X
relative strength of the parties.

¥20. Governments provide services which
people cannot provide individually

for themselves. For example, they X

provide protection both from within

and from the outside.

a. The community demands security--
a goal which may be incompatitle

__with the demands of individuals.

2l. The contrast between democratic and
undemocratic political systems may
be looked at as a conflict in basic
underlying values.

22. Any decision is in part a product of
the internalized values and the per-
ceptions of the persons making the
decision,

23. Individuals know the political system
and people of other countries and
groups as a set of images and pic-
tures created for them by cemzunica-
tors; tney react to these images
rather than to the real world and
real people.

a., Most political communication de-
pends on the use of symbols,
stereotypes, and other communica- X
tion shortcuts; effective communi-
cation depends on the effective
manipulation of these symbolic tools.
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b, Effective political communication
depends both on technological
skills and on the skills of the
population (literacy or at least
a common language).

c. Public opinion and propaganda may
help bring about wars.

2h.

Non-governmental groups may be enemies
of freedom and may deprive the in-
dividual of options just as surely as
the government may. '

25.

Whether an increase in centralization
accompanies the increaseé in cohesion

that accompanies or follows group con=-
flict depends upon both the character
of the conflict and the type of group.

26.

An institution is an interrelated
cluster of roles and the attached mean-
ings and values. Every menber of a
group has a position in.relation to
every other member of the group. For
every position there is -a fairly well-
defined way of behaving (or a role)
known both to the holder of the posi-
tion and to the other members of the
group.

a. Any organization delegates re-
sponsibilities and rights; it as-
signs certain role behaviors.
This division of labor creates
hierarchial authority relation-
ships.

Discrimination against minority group
members tends to isolate members of the
group and promotes retention of their
cultural values snd norms.
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28. The easier it is to distinguish a
minority group by some physical
characteristic, the harder it is
for that group to gain full ac-
ceptance by the wider society and
to move out of one social class in-
to another one.

29. The nature of discrimination and
prejudice against a specific group
is the result of particular group
interactions over time.

30. People try to work out rationaliza-
tions for actions vwhich are incon-
sistent with their basic values.

a. Racism is a relatively recent de-
velopment vwhich has served as a
rationalization for discrimina-
tion against other races.

b. Racial beliefs involve strongly-
held attitudes which affect be-

i havior both at the conscious and

' ____unconscious level.

31. People frequently base their actions

5 upon a stereotype or a generalized

' Ficture which assigns to all members

! of a group a set of characteristics

which are true for only some of them.
32. Frustration may result in aggression
(physical or non-physical).
33. Frustration and self-doubts may lead

to apathy.
#3L4. Although culture is always changing,
certain parts or elements may per- X X X

5 ‘ sist over long periods of time.
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+a.

Culture traits may change as a
result of both innovation and
borrowing traits from other so-
cieties (diffusion).

X

*1) Culture traits may change
through a process of dif-
fusion.

*¥a) The migration of peoples
from one part of the world
to another also involves
the movement of culture
and material objects, thus
resulting in changes in
the use of the area to
which the people migrate.

Peop:e usually do nop discard a
trait completely; they are more
likely to modify it to fit into

“'new situations.

¥c.

Persistence of cultural traits may
be a result of the lack of exposure
to conditions which further change.

*d.,

Some values are conducive to change;
some make change difficult.

¥e

Changes in one aspect of culture
will have effects on other aspects;
changes will ramify whether they
are technoiogical, in social or-
ganization, in ideology, or what-
ever else is a part of the cultural
system.

f.

Change in society is likely to oc-
cur more frequently or readily in
the less basic, less emotionally
charged, more technical aspects
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than in such things as basic values,
primary group w»eclations, religious
beliefs, and prestize systems.

g. That which if lesrned in early child-
hood tends to be most resistant to
change.

h. To be successful, a person vho
tries to introduce change into a
society must analyze many factors
before selecting techniques to be
used.

¥35. Temperature is affected by the distance

from the equator, elevation, distance
frem varm water bodies, wind patterns
including prevailing winds, and physi-
cal features which block winds from
certain directions.

*a. Places in the interior of continents
tend to have greater extrcmes of
temperature than places along the
coast.

*¥30. Rainfall is affected by distance from, . |....

bodies of warm water, wind direction,
temperature, and physical features
which block winds carrying moisture.

*37.

Vegetation is affected by temperature,
rainfall, and soil.

*33.

Man uses his physical environment in
terms of his cultural values, percep-
tions, and level of technology. (Cr:
People living in the same type of en-
vironment use it differently, =pend-
ing upon their cultural values, knowl-
cdge, and technology. )
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The migration of peoples from one
part of the world to another also

and material objects, thus result-

involves the movement of culture

ing in changes in the use of the
area to which the people migrate.

*b.

Types of agriculture in a region

depend upon man's cultural values,
perceptions, and level of technol-
ogy, as well as upon climate, soils,
and topography.

*c.

The topography of a region may pre-
sent limitations given a specific
level of technology; however, man
has learned to overcome many of
the earlier limitations.

*d.

The significance of location depends
upon cultural developments both with-
in and outside a country.

¥1) A change.in situation brings

: about a corresponding change
in the use of a site.

%a) Improved transportation
facilities make possible
wider and bigger markets
as well as better and less
costly access to resources.

*¥39. Division of labor and specialization
make possible increased production.

Lo. Machinery and power make it possidple
to increase production and the preci-
sion with which products are made and
to make new products.
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*41, Some things can be produced better
in one place than in another because
of climate, resources, transportation
routes, access to resources, access
to markets, people's skills, etc.

*a. A place needs cheap and rapid
transportation in order to carry
on much trade with other places.

*L42. Specialization of individuals and
regions makes for interdependence, X

*a. People who live in one community
depend upon each other for dif-
ferent goods and services and for
markets for their goods.

*b. People in most societies of the
world depend upon people who live
in other communities and regions X
for goods and services and for
markets for +their goods.

L3. Poor 1living conditions, long hours of
hard work, poor diet and poor health
affect a person's ambition and his
ability to work.

*h4ly, Some societies use barter rather than
money in the exchange of goods and
services. Barter consists of the ex-
change of goods and services for
other goods and services, without the |

~=-=--use of money.

*45, Prices are affected by supply and de-
mand. (Other things being equal, the
price of a good rises when the good is
in short supply as compared to the de-
mand for the good.)

*46. Maps make it possible to discern pat-
terns and relationships among a vast
amount of data,
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The Sixth Grade Curriculum
on
The Formation of American Society

Aobert Berkhefer

The sixth grade curriculum builds upon the work of previous
grades' coverage of families, communities, and regions in an at-
tempt to teach the history of North American settlement and the
development of the American nation. For this reason, the course
stresses the migration of families and communties, their settle-
ment patterns, their architectural and material artifacts as clues
tc social and cultural changes over time. Different social and
cultural systems differentiate different eras. While this goal
resembles that traditionally found in the lower level American
.Emﬁoaw course, this curriculum hopes to use the concrete rela-
tionships exemplified in family, community, land pattern, build-
ings, and customs more than ever before to stand for the abstract
concepts and systems of which they are a part and which, in ac-
tuality, they represent.

Such an approach can easily lapse into crude material and
geographical determinism unless the teacher is careful to avoid
such implications., Egqually important, the teacher must avoid
the American derivative of such economic and geographic deter-
minism, namely, the frontier hypothesis as an explanation of his-
torical change. Throughout this grade, comparison both between
national societies and within national societies is emphasized to
avoid these pitfalls. If the teacher demonstrates that differences
exist simultaneously in the same physical environment as well as
cver time, the student will not reach erroneous conclusions long
hallowed by a mythical American heritage.

S

The teacher, however, in presenting different epochs through
different customs and artifacts, should not deny the continuity of
societies and cultures, Comparison should not only enable a
student to perceive change, but comparison between eras should
also give a student an idea of the conti:-uity of a society's culture
-- a continuity that constitutes the genetic history of that society's
culture. In American history, the student stiould perceive both
how the United States differs from the Jamestown and Plymouth
settlements and also how in the broad cutlines, these early colo-
nies- laid the foundations for American civilization -- a civilization

IC

Aruitoxt provided by Eic:

Q

L

P




*BOLIDWY UBIPU] UTYJIM S9OUDID]
-J1p 9jou 19yoea] ayj diay 0} UOI}O3S SIY} Ul PASSNOSIp aq [[IM SUBIp
-u; suteid Ay} ‘x9aamoH ‘sureid ayj uo }0BIUOD 2INIMDI JNOJE SBIPI
A;LIeID 0] puE USW I3]1Ym 9y} JO JBY] Yiim sureid ayj Jo asn J19y)
JSBJIJUOD 0} I9PIO0 Ul uolsuedxq pIem)sa/; U0 Jun ayj ul 3ysne)
a(| 0} S1 suelpu] sure[d dY} Uo pJIiy} 8yl ‘*auo jlun ul Jysne) aq

03} axe stonboJj ayj pue $299)ZY 9Y] UO SaINI[ND OM] ISITF YT «

0} I9PJIO Ul Saanjnd ay; axeduwiod 03 se [[9am st 3daduod aanynd ayj
JoBa3 03 311 Jo Aes/A anbun B SB suelpuj ayj jo aanjmo ajaidwood
ay3 do[aaap 0} ST I9Yyoed]} 9} aSeo {oed u] *IOI[JUOD UBIIId WY -0
-uy pue yswredg xajey pue sure(d ayj uo axnjnd 9S.I0Yy IJBI}SUOWIP
suelpu] suteld ayj arya {30ejuod ysisus pue youarg A[Ied pue
aqua) ueipuj Arejuapas-1uas e moys sronboaj ayj {3oejU00 ysiuedsg
A1xea 10J [nJasn S1 pue 3JINJ[Md UBIPU] UBIIIdWY UYJIoN padoraaap-A7
-y31y e sajexysnIl £39100S 09}z ayl, “*joejuol ueadorniyg ajym J0J
SUOT}IPUOD JOBIUCD dJe] pue AJIEd JO SUOIJBUIQIUOD IISB(Q SNOLIBA 3]
aptaoad 394 pue uxajred Jo AJISIDAIP 9FBOIPUL Yjoq 03 JdqUNU IS
-sod WwnwWuiw 3y} PIAIOAUTL 4S3INJ[ND 33aY} JeY} 3197 Sem 11 ‘sasod
-and asayj xog ‘polxad xajel & ul SIa[9s ysiiSus pue ‘yYyousag
‘ystueds ay) pue Saanjnd asay] usaamiaq pado[a4ap 1 Se IOT[FU0D
3an3INd J0J Saseq JUEDINIUSIS ap1aoad o) Os[e ng (JudwdoueApe
[ed15010UYda) JO ST9AD] JUSIDFIIP J8) Suxajjed Isayjo pue snoidiad
‘Te1o0s ‘reoytiod jJuaxdIIIp SUTATOAUL SABM-ITI] JUSISJJIP ATUO joU
9JBIJSUOWDP 0} POIOB[IS AIB SIINI[NO UBIPU] JOBIUO0D 9IIYM-3I1g

FOTCETIY NVIANT -1 LI

*108I)SqR 9y} Surpuay
-2xdwod 03 pre uR SE [BNSiA 9y} SISSAIIS SUI[IN0O ISINOD S1Y3 SNy,
*syoenixe pue ‘sdew ‘saaniold ySnoayl jySnej ag ued SUOIJOBI]S
-ge 2sayj] Jo Auew pue ‘surBwWwax Yonwt }9% °*AJ0)S1Y UBDIIWY UL
9Sanod apeI3 Yjua) ay} Joy 3JO[ U9aq dArYy wsifRLIISNpUL JO Joediut
pue aS1I 3y} St SuaWdo[OASP OTWOUOId Yons pue uoljewnaol-Ajred
pue Sunjew-uolInliisuod se AI03s1y reoniod yons ‘uosead Siyj J04g
*Arrqeqoad [1e ul Jy3ne) aq JOUUBD WIISAS SB 9INJ[ND B JO SI0}09S
SNOL3IaI pue ‘Oruiouods ‘resryifod ayj 03 sajerax Jey) yony “Teot
-rewarqoad s1 sxapead yxis o3 Jysnej aq ued SUIISAS [BINJ[ND-01D
-0s 03 Suwurejrad SUOTILZI[EIDdUDS JOEIISAR YOd1ym O] JUIIXD ayL

"Juauy}
~-U0d 9y} SSoxdoe premjises ydoms pue }SBO) O1J108J 2y} PIIN9S pey
asautyD ayj J1 ‘ordtuexd I0J ‘JUDIIINP JBJ Udaq SABY pInom Jey)

|N|

Q

76

Aruitoxt provided by Eic:

E




-3-

reinforce the culture-as-a-system idea. In addition, the teacher
must stress the Indian way of life as a prelude to possible Indian-
White conflict, accommodation, and acculturation.

The following pages do n~t treat each Indian culture in its en-
tirety but rather outlines thuse central themes of each society's
culture that seem particular'y teachable and will satisfy the
criteria of both uniqueness and 'ater Indian-White relations. In
keeping with the entire course, .:uilding types, village layouts,
and artifacts are used to engendes interest in that society and to
point to the larger patterns of that culture.

Part A: The Aztec Civilization

Since the average American youth's sterotype of the Indian is
probably the warrior of the plains, the Aztecs should come as a
delightful surprise because of their more complex social organi-
zation and rudimentary writing system,

The easiest aspect of Aztec society to teach would be the ma-
terial manifestations., While this people lacked the wheel, beasts
of burden, and any domesticated animals except the dog and tur-
key, they did possess a complicated calendrical system, which
the students could learn, In addition, they utilized rebus-writ-
ing, and students are encouraged to read excerpts from such
works as the Florentine Codex, which tells the story of Spanish
Conquest in Aztec pictographs and Spanish,

Agriculture formed the chief occupation of most people. Fields
were irrigated and farming was a male role. Although maize was
the chief crop, other plants were cultivated. Due to lack of land,
floating gardens were developed, or tribute was levied on con-
quered peoples. Although tools to raise and process the foods
were crude, agricultural methods were sczinsticatcdand even in-
cluded irrigation. Y’/hile agriculture was the chief support of the
people, trade existed. A standard medium of exchange facilita-
ted commerce within the empire.

Housing and buil<:ngsranged from the crude watling houses of
the poor to the homes of wealthy merchants, the palace of rulers,
and the temples of the gods. The plan of the city is perhaps best
taught by reference to the layout of Tenochitlan (the site of pres-
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and religious sectors of culture. Only by understanding thoroughly
thenature of the fusion can a student comprehend such diverse
things as the seemingly barbaric custom of human sacrifice, the
concern with the calendar, the male role as warrior, and the im-
portance of the religious and political elites. Such an understand-
ing is not derived by learning the names of gods or weapons or ar-
my organization, but it consists rather in seeing the ideal way of
worshipping and the gods and their presumed relationship to man
and in seeing the war aims of capturing prisoners for ritual purpos-
es. In the same manner the nature of the whole Aztec society be-
comes clearer as the student begins to see it as a religio-military
society.

Part B: Iroquois Society

In the eyes of Iroquois scholars, two aspects of that society as
represented by the five tribes that resided in Central New York
Stote loom larger than any other. First, the place of women was
more important than in most primitive societies, and secondly,
their confederacy or league is considered unique among American
Indians,

While descent was matrilineal and residence was matrilocal, “p)
Iroquois society was not matriarchal even thcugh women did play -
an important role in the life of the tribe. Clan mothers selected
sachems, or chiefs, to succeed to a "name, " and they could re-
move the "horns' of office, or depose a chief. However, women
never held office nor did they sit in council. At best they could
play a behind-the-scenes advisory role.

Roles were few and rigidly specified. s.griculture, one of the
mainstays of the economy, was totally done by women., With their
crude implements, they cultivated the corn, beans, and squash in
cooperative groups. Since the tribe was matrilineal, the mother
and uncle were chiefly responsible for the child training, although
others helped. Men hunted, fished, warred, and held councils,
Even the carrying home of game was done by women, as was the
raising of food axd the keeping of the home. The Iroquois had no
beasts of turden, and the only domesticated animal was the dog,

which they used for food.

The Iroquois lived in villages of long houses. The famous long
house contained "many fires", that is, many families. Around the
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horse by the Spaniards that led to the flowering of the culture as
we know it.

The arrival of the horse accentuated some previous culture pat-
terns, caused the decline or deemphasis of others, and made for
innovation of still other patterns in many tribes of hitherto diverse
cu’tnral backgrounds. The early Piains tribes lived on the fringes
of the plains and only occasionally wandered onto it to hunt buffalo.
Migrations were aided by the dog as a beast of burden to carry bag-
gage. The horse enabled greater mobiliiy on the plains and could
carry more baggage. Thus tents increased in size with the "mystery
dog", as they called the horse, to haul the longer poles and the heav-
y skins covering the tipi, the new home.

Now, men could concentrate more on hunting buffalo and other
big game. From the buffalo came rich meat for food; skins for tipis,
clothing, shields, bedding, and even boats; and sinew for tying
and sewing. Hunting loomed larger in the schedule of activities
and agriculture declined. Yet women still cultivated crops as well
as dressed the skins and erected and dismantled the tipis during
the hunt,

The changed cultural pattern through emphasis and deemphasis
affords a splendid opportunity to discuss acculturation and innova-
tion, indeed, culture change in general. V7ith the advent of the
horse, Indians had to copy or invent saddles, bridles, and other
horse equipment. V/arring continued but now the horse gave greater
striking power. V/ar was still a private enterprise, but frequently
the objective was the capturing of horses. Sacred bundles and reli-
gious sites continued but now buffalo hunting was involved. Ritual
and regulations were evolved for the hunt. Family, clans, clubs,
and bands remained but they adjusted to horse possession and buf-
falo hunting.

&1

Plains Indian society stressed the young male i: warx aad hunting,
War ..otz vere not achieved by slaughter but by stealth in striking
2 hrav>» eneriy or stealing his horses. The degrez of bravery was
rafed on a sozale of importance, and woe to the maie who counted
"coup'' for a deed ire never achieved. The powerful male possessed
war honore and horses, which he gave away as a sign of kis status.
Far tho pusv.-ses of teaching this unit one or two specific Plains
trinves =uouys e chosen. Depending upon the iribes seiccted there
will be variw/ions in the cultures, but no matter which tribe, the
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UNIT TWO: THE COLONIZATION OF NORTH AMERICA

Part A: The Idea of Colonization

It is problematical just how much sixth-graders can grasp ci all
the ramifications of the idea of colonization and the concept of em-
pire in this period. Still it is necessary for the students to grasp
at least some of the sub-concepts, both in order to put the usual
materials about explorations into perspective and to provide a bas-
is for the study of the American revolution.

Since the culture concept has been emphasized in this curriculum,
colonization should be treated, among other things, as an extension
of European culture. The explorers and the conquercrs perceived
the new world in terms of their cultural biases, and the settlers
aimed to live in accordance with value-systems learned in the moth-
er country. For example, while gold was of little value to the Az-
tecs, the Spanish invaders were greedy for the yellow metal, The
conquest of North America for the glory of the king and the glory of
God (and the glory of Mammon ?) meant the extension of the prevail-
ing concepts of political, religious, and economic systems in the
mother country. In fact, conversion and exploitation of the aborigin-
al inhabitants seemed natural and not inconsistent to friar, conquer-
or, and king. The fusion of these ideas into the whole idea of colo-
nization should be presented to the students if possible, through

the actions of the invaders, if not in total abstraction.

83

In treating colonization, the teacher should always be careful
to make an elementary but important distinction: the difference be-
tween 1) the motivation impelling groups and individuals to come
to the colonies and 2) the supposed utility of colonies to King and
country. For example, the greed for gain upon the part of an indi-
vidual settler may or may not be inconsistent with the mercantil -
istic sentiments of the court at home. Certainly, the various motiv-
ations of individual settlers can be readily presented to sixth grad-
ers, but the theories of colonial utility may be more difficult for
them to comprehend. To understand fully the latter, the students
would have to understand the conditions in V7estern Furope at the
time of the discovery and settlement of North America. The grow-
ing nationalism,the religious strife between Protestant and Cath-
olic, the stage of maritime technology, and the evolution of capital-
ism go hand-in-hand to explain the explorations and exploitation of
the North American continent, both as to timing and man-
ner of activity by Spain, France, and England.
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mount, as:wzall as the acquisition of lands and laborers by the
successful warriors. Thus, the Conquistadores sought in New
Spain that which their predecessors had sought in Old Spain:
military success, crowned by gain in land, laborers, and wealth.

Extensive lands and rich mines were useless without labor,
and so the Spanish in Mexico turned to the explcitation of the
natives, At first this was done simply repartimiento or *'divi-
sioning, " by which conquered land with the inhabitants to work it
were distributed among the conquerors as had been done during
the reconquest of the mother country. Later repartimiento meant
temporary allotments of Indians to do given tasks. The encomienda,
derived from encomendar meaning to "entrust, ' was a grant of
land and a town of Indians to work it. The encomendero was to _
civilize and Christianize the natives entrusted to him.in return for
their labor for a certain period of time. These terms were never
precisely defined at any one time, and niwuch controversy exists
over their meaning, but nevertheless the exploitation implied in
each is apparent to all.

Labor for the mines was obtained by levies on Indian towns'
population. Due to cultural perception, the rich silver mines
were not even discovered by the Aztecs, let alone developed, for
they valued the white metal little. The Spanish prized it greatly,
both for personal wealth and for the wealth of the empire. Though
natives worked the mines, the laws regarding mining and the
methods of working the mines were transferred from Spain. Of
all the forms of native exploitation, mining was the most fatal for
the Indian. Ironically, Spanish humanitarians urged the importa-
tion of African slaves to work the mines in order to save the na-
tive population.

The conquest and subsequent exploitation of the Aztecs was
facilitated by the aboriginal way of life. That the Conquest was
accomplished by surprisingly few Spaniards was due to the nature
of the Aztec confederacy which contained numerous unincorporated
peoples who would eagerly ally with the Conquistadores. In addi-
tion, the ritualistic warfare which stressed captives rather than
killing the enemy proved highly ineffective against the tactics and
technology of the Spanish invaders. Militarism was not a full
time Aztec occupation, and they neither conducted sustained cam-
paigns nor had a good battle organization. Neither did Aztec gov-
ernment officials make speedy decisions. All these factors mate
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Part C. French Settlement of New France {Canada)

In the settlement of New France two aspects should bé stressed:
first, the attempt to erect a rational, nighly bureaucratized seig-
neurial system of settlement, and-secondly, the development of
the fur trade which defeated the aims of the seigneurial system
and was the major form of Indian-white accommodation. For the
sake of analysis,. these should be taught in the above order.

In view of this recommendation, the early exploration, the
history of the fur irading monopolies; “and the Company of the
100-Associates should be treated in the briefest possible scope or
by-passed in order to reach the plans for and the development of
New France as a royal colony under i,ouis XIV and his minister
Colbert after 1663. The seigneurial system envisaged a colony .
that was Catholic and agricultural. Not only was the geometric
land pattern specified but the duties of the seigneur and his vassal,
the censitaire, were laid down in detail and strictly enforced by
the officials of the central government. V’hile the system had the
appearance of feudalism, the strict supervision by the central
government prevented the autonomy possessed by the genuine
feudal lords of the Middle Ages. Colbert hoped to establish a
bureaucratic colony with a table of organization specifying ranks
of society and based upon family, agriculture, Catholic Church,
and loyalty to the king. The nature of the plan is evident in the

land pattern of the St.  Lawrence Valley as well as the placement
of chateau, Church, houses, and allotments of land in the typical

seigneury.

The plan was a notable failure in settling Canada. At the time
of its conquest by England, New France had yet to become self-
sufficient agriculturally, and the seigneurial domains were of
small extent. Few people wanted to leave La Belle France, and
many of the colonists escaped illegally into the fur trade. One-
third of the population was involved in the fur trade by 1680, often
with the connivance of the very public officials and seigneurs who
were supposed to prohibit such activity as contrary to the plan.

It is in relation to the fur trade that explorations become sig-
nificant. Interestingly enough, from the earliest explorations on
the St. Lawrence, the Indians understood trading with furs and
eagerly stripped themselves of fur clothing in order to receive
the white man's goods. In a later period, the fur traders consti-

&7

Aruitoxt provided by Eic:

E\.




*angear] auj JO aInjonals ayy
I0J 3doox3 ‘stonboaj auj JO J8Y} 0} JE[UWUIS S8aN)[NO pey Jelxy pue
JopeJa)} JIny ay} Aq paIdjUNOdUS SUBIPU] 9y} JO Aueiy °*OJIXSIN Ul Ud3S
" §5900NS 3y} JO I UIla SUBIpU] 9y} JI2AUOD 0} pajdwiaye satrxe
-UuOISSTW ‘UOIJEPOWIIU0IOE SIY} O} UOIIIpPE U] °Sjudde IO Saspexy
ysijduq jo suoneaidse ouSITEUOLIEU 3y} Aq Tem O} Pasnoe atam
sue1pu] a9y} uaym jdaoxa ‘ssrdoad omj ayj usamjaq }O1[JU0D I 03
pal Saaljeu 3y) Suotue Suralf aym sanadehoa ayj Jo Ajiqerdepe
Sy} pue S}I0J aInj ayj JOJ pue[ JO SpUBIUSP [[EWUS 8y °apeJ} any
aYy21 JO UOISUIIXd 3Yj Ul PAIINID0 JOBIJUOD 2}Iym-URIpUT JB1YD YL,

*Sjuapn}s oyj o3 pajuasaad ag prnoys ‘saaperiqns Jo

‘sanagefoa oy} se [[om se ‘xojatadoad 1o ‘sioaSanoq ayjy ‘estxdiajus
onsirerded uo siseydwa ayy yim aull Ui °*AIjunod Jayjouwr ayj

0} }OB( INJ JO MO[J 8y} PUB S}JIO0F JNJ JOLIJJUL dY] 0} [BIIJUON O}
3JuBIJ WOIJ SPO0S apeJ] JO MO[J 9y} Ul UdaS 9q UBD JIPadd JO sauly
ay], ‘padedua 11 Aq jyoad IO pue pue[awloy ay} Yjim pajonpuod
Sem 1 ‘pus ayj ul ‘pue ‘opeaj 9y} 0} [E1JUISSS SBM JIPAID WLId)
Suor] °papea] pue DI[IABI} OYM UdW 3y} JO SWGISND [NJIOTOD 3Y3
y1im Suore ysSnel aq pImoys aped} Inj aujl Jo sj3dedse d1uouodd Ay,

‘s19J01dXd SnOWe] a3} JI0J SISFIOM pue S}IadXa JO IJels ayj pam}

-¥1-

Q

Aruitoxt provided by Eic:

E




-15-

UNIT. THREE: ENGLISH SETTLEMENT OF NCRTH AMERICA

From the viewpoint of our analytical framework, the English
settlements of Jamestown and Plymouth do not deserve a separ-
ate unit in themselves, because the two communities are but the
extensions of England in the same way that New Spain and New
France are the extensions of those two countries. The same
general cultural assumptions about colonies and life within those
colonies governed English-séttlement. just.as it'had governed the.
other European nations of the period found in Unit II. The length
of the material and the significance for the ultimate development
of American civilization cast aside these analytical considera-
tions, however, in favor of making initial English settlement in
the main land of North America another unit. The teacher,
though, should be prepared to treat English settlement no differ-
ently than that of France or Spain from the cultural point of view.

Traditional American colonial history, therefore, offers a good
opportunity to compare the similarities and differences of English
settlements with those of the Spanish and French. These compari-
sons should be attributed to the national differences within Euro-
pean culture, for colonies are but extensions of their mother
countries. Students, as the teacher has been warned previously, :
should not leave colonial history believing that changes in colonial (ep!
institutions were caused solely by the impact of repeated frontier i
experience, ‘Grude geographical determinism neither accounts for
tobacco-raising, the use of slaves in the South, or pioneering as
such despite many traditional histories to the contrary.

While the temptation is to resort to antiquarianism in por-
traying the quaint customs of colonial times or to present these
people as the forerunners of a great nation, the teacher should
remember that the colonists were seventeenth ceatury men and
women with the cultural assumptions and folkways of their day.
Only by so representing them will the teacher be true to them
and to history, and only then will the students truly understand
how they both were similar to and different irom us today.

o

Part A. Virginia in the Colonial Period
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Although plantations were the most conspicuous feature on the
James River in later years, Jamestown did not start out as a
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the community. The only prooblem with this interpretation of
events is that the commor good happened to be the treasury of a
very capitalistically-oriented corporation chartered by the Xing
to conduct settlement for the purposes of exploiting the resources
of the new domain. The failure of the company is a complicated
matter, but surely socialism was not one of the causes. One of
the primary problems was the conflict between the capitalistic
desires of the company's servants and their loyalty to the com-
pany;out this, too, was not caused by the physical environment,
as some have claimed. To attract workers the company had to
make property and political concessions, but the more the colo-
nists gained the more they wanted and demanded. True, the
physical environment as wilderness unseitled (except by savages
in English opinion) fostered a belief that Englishmen had always
held about their own welfare. The frontier did not, however,
produce the violation of statuses prescribed by the company but
merely lent its presence, so-to-speak, to the scarcity of labor
which made these violations prossible. Y’hat the colonists wanted
was not equality but higher status according to the English system
which they had known in the home country and which they contin-
ued to reproduce as best they could on this side of the ocean.

The early political and social history of the colony should there-
fore be presented in light of this culturzl background of facts.

Complicated and abstract as these generalizations may be,
they are essential to the illumination of the men and events usu-
ally studied about early Virginia in this grade level. Both men
and events take on added meaning by being placed in this broader
social and cultural context. The attitudes and actions of the men
like John Smith, John Rolfe, Governor Dale, and others become
meaningful only in so far as they are related to the English cul-
ture of their times. In this way, early Virginia is pictured as a mi-
crocosm of English life but with some differences. Early Virginia
is also a typical colony and should be skown as such.

To continue the analysis of Indian-white relations from pre-
vious units, the early contact and warfare of the tidewater Virgin-
lans with the Powhatan Confederacy may be studied briefly.

Little is known about this tribe, and it was uaique compared to
most tribes encountered by the English in the colonial period.
The Pocahantas story illustrates that both red and white men
conceived of marriage alliances among rulers as an aid to trade
and to the expansion of political influence. The causes of the
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counties. The role of indentured servants will portray in human
terms the class structure, as will references to the differing
ways of life of the different classes--vhether it be pleasure,
housing, or dress. Class structure should be demonstrated
therefore by more than reference to the great planters with their
battalions of slaves. (The nature of slavery as a system should
be saved for thé Civil V. ar unit, )

Wiiile the plantation owner numbered few in the population,
his position at the "'top of the heap' gave him influence far ex-
ceeding nis numerical strength, The political system was un-
democratic and he dominated the county organization of the
Southern colonies. The patrician class in the South aped their
version of the English squire who united the political, economic,
social and religious in his person; the important planters held
local or provincial political office, extensive lands, unofficial
titles of squire or gentleman, and posts as vestryman in the local
Anglican Church. Regardless of this imitation of English squir-
archy, the very wealthy of the Southern colonies rarely equalled
the very wealthy of England as can be seen in the comparison of
Mount Vernon {(George Washington was one of the richest men in
mid-eighteenth century America) with a palace in England at
the same time.

For the purposes of teaching this section, Jamestown should
be used for the focus of the early seventeenth century period be-
cause an abundance of sources exist. The very reconstruction
of Jamestown offers interesting material in historical method.
For the eighteenth century Williamsburg provides the focus, and
again the recontructed town offers material on historical method
as well as good audio-visual and printed miaterials. As is clear
from this content outline, the colonial period of Virginia should
be divided into two sections: (1) the initial settlement and devel-
opment of Jamestown and the area around it, and (2) Virginia in
the eighteenth century with Williamsburg as its cultural and polit-
ical focus. In the latter geriod the Tidewater and the Piedmont
should not be separated as is traditional because they formed a
working social and cultural unity.

Part B: Massachusetts in the Colonial Period

The colonial history of Massachusetts cannot be so neatly divid-

ed into two periods focused around two towns as can be done with

-
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New England is famous for its towns. Although many New Eng-
landers did live in houses clustered together in some pattern sur-
rounded by fields, many others did not. Iven the nature of the
town plan varied from place to place. This variation was not due
to physical environment but to the nature cf the villages of those
who migrated, whether, for example, the home village had an
open or closed field system. In light oi the variety of town plan-
ning and even isolated farms evident irom the very beginning of
settiement, it is not feasible to speak of the decline of the town
into the extended farming pattern of modern times with the as-
surance of yesterday's historians. Thus it would seem safest not
to overstress the village pattern nor imply its traditional concom-
itant, the ideal unity of church, farming, and local government.
The meeting house was important, but many New Englanders
were neither communicants nor even attendants at services, Po-
litical participation, here as elsewhere in the colonies, was lim-
ited to freemen of worth, and in several New England colonies,
to members of the Congregational Church in some elections,
Since suffrage requirements were transferred froin 0ld England,
their basis in social classes was also brought. Contrary to pop-
ular belief, then, New England town meetings could not have been

havens of democracy. That the political customs were transport- o
ed may be seen by comparing the names of officers, their dut- Co

ies, and the requirements for voting and officeholding.

Much scholarly controversy exists about the exact nature of
seventeenth century Puritanism, but at least a few points can be
agreed upon in order to teach sixth graders. Puritanizm was on-
ly a slight variation of Anglicanism, and certainly far less toler-
ant of diversity of belief, Furthermore, it is doubtful whether the
bulk of so-called Puritans practiced their beliefs with any more
faithfulness than the settlers at Jamestown. Lastly, all authori-
ties agree that the original Puritans bear slight resemblance to 1
the stereotypes of them popular tcday in motion pictures, comic
strips, and cartoons. Every endeavor should be made to present
them as fiesh-and -blood seventeenth century human heings rath-
er than cardboard figures with dour faces, wearing black.

Regardless of the difficulty in separating colonial Massachu-
setts history into two different periods based upon towns to show
seventeenth and eighteenth century differences, the teacher must
somehow do this in order to show the changes that occurred be=-
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UNIT FOUR: REVOLUTION/.Y AMERICA

The American Revolution is extremely diificult to teach upon
any level because the term contains such a muitiplicity of mean-
ings for the historian. These many meanings are summarized in
the phrase for him but are not always apparent to the layman be-
cause the phrase seems so obviously simple. The most obvious
image of the Revolution is the actual hostilities between the Colo-~

nists and England, but most historians mean far more by the term
than the fighting. They are concerned with the causes of the hos-
tilities. Why did the Colonists believe it necessary to fight, and
why did the English government believe troops wrre necessary
in the colonies? But these are only the immediate causes as
conceived by the actors in the situation. V’hy did the colonists
and English as actors see things in the way they did? In other
words, historians look for what they call long-range causes of
the Revolution.

The attribution of long-range causes is a complex task that
involves theories of man and society as much as the search for
data, for facts of this kind are observers* constructions erected
from evidence gathered according to certain perspectives on -
social, political, and economic processes. In this sense the
Revolution concerns the revolution in American nationality and
political identification. It also includes the whole development
of the colonies in so far as it contributes to understanding how
the colonists got to be what they were and thus made them act
as they did. Yet the causes of the Revolution cannot be said to
be 21l of colonial history and still possess valid meaning as
cauces as separate from all of the past. Selection ic necessary
to writing the history of the Revolution as it is to writing cf other
histories.

When we turn from the causes of the Revolution to :fie a2-
comnlisbiments we are as perplexed as before. Accairing (o
recent interpre’ors, the colonists fought to preserve ingir al-
ready possessed rights, not go gain new ones. If this is so,
then was the Revolutior a2 "Revolution" in the sense that the word
is usually used? To interpret the war as a '""conservative revolu-
tion, "' as is now popular, does not mean, however, that certain
things - that represented a changed condition did not cccur.
But were these aimed-for or uraimed-for consequences of the
initial urge to fight? If they were unaimed-for, then can we call
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suddenly deceloped within the decade of 1765-1775. The colonists
must be considered as a sub-culture of English society, and the
Revolution as a struggle between two groups with the same cul-
tural base. ’

Fortunately the most current interpretation of the period, pos-
tulated in Edmund NMorgan's The Birth of the Republic, fits nicely
into the pattern of the course. According to Morgan, the colo-
nists who began agitating after 1763 against the Sugar and Stamp
Acts had no intention of creating a new nation, He maintains that
their intent was to preserve their politico-economic traditions,
using Anglo-Saxon methods to achieve Anglo-Saxon ends. The ser-
ies of events, 1763-1774, caused misunderstanding and conflict
between mother country and colonists but, Morgan maintains, a
strong desire to remain within the British Empire continued. The
events did, however, change the colonists' perception of their
role within the empire, First, they adhered to the principle that
Parliament could legislate for them but not tax them; next, they
moved to the position that Parliament could neither legislate nor
tax them and thus that the colonial assemblies were to their re-
spective colonies what Parliament was to mainland England. This
shift came, according to Morgan, through no predetermined plan 2]
or thought of independence but was rather a result of evolving d
circumnstances and events, 1763-74. The real crisis came be-
cause neither Parliament nor the King realized that the colonists'
perception of their role within the Empire had changed. Parlia-
ment as well as the Xinz maintained the supremacy of Parliament
over the colonies.

In Morgan's interpretation, the final step came when the colo-
nists found it necessary 'to choose between their rights and their
King, and in spite of everything the King had done or failed to do,
the choice was not easy.'" The colonists, using English prece-
dents and the language of an Englishman (John Locke), declared
their independence of the then current English government, which
they felt hod exceeded its powers. Morgan holds that throughout the

. years 1763-1776, the colonists favored English governmental trad-

itions, exercised English means of seeking change in governmental
.policy and ultimately sought independence to preserve their English
heritage.
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end on the theme of American mm.&.o: for a new. group ‘identification,
resulting from their achieved political incependence from the Brit-
ish Empire. It should be emphasized, hoviever, that the English
cultural base remains E.maog_smbn and that :wn_osmbma .&wm =o~
fully w#w_sma _ S

m.&dmmn to teach on this level, or any level, would be the long
term causes of the Revolution, not only because of their complexi-
ty but also because historians so differ among themselves about the
factors that caused the split between the colonists and Great Bri-
tain. Teachers upon advanced levels side-step the problem by
presenting the various interpretations as a lesson in critical think-
ing, but this course seems precluded in the sixth grade. Perhaps
the most the nmwoamn can do here is to show that considerab le
change as well as continuity occurred between the days of the
seventeenth century colonists and the period of the Revolution. Our
presentation of eighteenth-century life, North and South, must be
primarily in the form: of description, but the goal m:o:E always be
to show the cultural milieu of the founding -fathers of the American
Nation as a reflection of the society that became the United States.
These men came from diverse subcultural backgrounds, but all
shared certain English conceptions of the ideal society and the ways
to go about achieving this in politics, economics, religion, and
other aspects of life. For this reason change, continuity, diversi-
ty, and uniformity are evident in the development of towns, cities,
and the background of the founding fathers. These men were
Virginians, or Pennsylvanians, or New Yorkers as well as English-
men or later Americans. Cities in the northern colonies differed
from cities in the southern colonies. Although the vast majority of
Americans farmed on the eve of the Revolution, the crops raised,
the methods of agriculture, and the styles of life differed within
regions or among regions. The concrete selections of men to rep-
resent the era of the Revolution in American life should reflect the
diversity as well as the similarity om 8%0:& mz_ﬁcmmm and behav-
ior.

101

It is important to develop this overall picture of American life
on the eve of the Revolution for several reasons. First, the total
picture gives an impression of the amount of change that occurred’
since the initial settlement of Jamestown and Plymouth. The
changes should not obscure, however, tihe continuity that character-
ized American civilization. The teacher must not imply that these
changes or this continuity caised the Revolution; at best, one can
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UNIT FIVE: NATIGNAL EXP/NSION

Traditionally, this unit is taught as the expansion of the
nation westward before the Civil War, but this is to present a
partial picture of American history at best. The eastern por-
tion of the nation also changed from the time of the Revoluticn,
Therefore, the unit should imply‘change in the time as well as the
change ix: space so customary, .

When .S.:mv.n. as westward movement, this unit is taught stres-
sing the discontinuity between the West and the East, but as this
course emphasizes the migration of cultural systems, this unit
should examine the continuity of American civilization in ex-
panding westward. Modern scholars seriously question the
frontier interpretation of American history both factually and
theoretically. Many of the changes between 1760 and 1860 for-
merly attributed to the frontier are no longer seen in this per-
spective. Although changes due to the settlement of cheap,
sparsely settled land are not denied, such changes seem con-
fined mainly to the material sector of culture,

The continuity can be seen best in the persistence of institu=
tions during the internal niigration which occurred in the nine-
teenth century. The internal migrants flowed in three basic .=~
streams fo:r the first half of the century when they settled the
area from the Appalachians to the Mississippi: 1) a Yankee~Yon-
ker stream which flowed from New England and through Western
New York to the northern parts of Ohio, Indiana, and Illinois as
well as Michigan, Wisconsin and jparts of Minnesota and Iowa;

2) the Southern migration which moved from the Old South to the
New South or Old Southwest; and 3) the Southern Upland stream
that came from the hills of Kentucky and Tennessee to the South-
ern portions of Ohio, Indiana, and Illinois and moved into Missouri )
and part of Iowa. As these migratory streams travelled, they

carried different ways of farming, cooking, speaking, and living.

V/here they flowed can be seen in the different village patterns

and architecture as well as forms of local government. Despite

these differences, each stream was but a variation of the basic

American society. (In addition to the internal migration, the

later influx of Germans, Irish, and English immigrants must be

remembered, )
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in terms of political, social, and economic democracy in the
nineteenth century, but these are not due to the frontier in
light of comparison between east amd west as to attitudes
and actions. Time is more a factor in thesz changes than is
space, but neither accounts for the changes.

To avoid further the usual biased presentation
of national growth as due only to westward expansion on the
frontier, the teacher should use the evolution of the transpor-
tation network as a chance to summarize national growth,
east as well as west during the period from the Revolution to
the Civil V/iar. Because of Eastern and V’estern desires for
markets and profit, the significance of the so-called trans-
portation revolution lies not in the romance of technology,
but in its impact upon the American econom:y. Canals, and
more particularly, railroads created a nation-wide market
by !kritting together' the various sections of the United
States. At the same time that the railroad physically created
a huge "common market" (already provided for politically by
the Constitution), it enabled various areas to specialize in
different products for the purposes of trade. The westward-
moving cereal crops and the rise of dairying and fruit-growing
_. demonstrate this crop specialization in terms of food. The
Southern specialization in such staples as cotton and rice is
well-known and frequently taught in this period. Lastly, the
embryonic industrialization of the Northeastern states offered
markets for agricultural produce and the production of manu-
factured goods for the internal market. 1aps of changing com-
mercial routes and trading areas over time reveal the chang-
e s in their greater significance. Lastly, the railrcad can:be-
viewed as a communications system binding the expanding
United States together. (The railroad aetwork on the eve of
the Civil War was "concentrated” more in the North than in
the South and the major trunklines ran East and West rather
than North and South with one e xception as can be seen on a
map -- factors that have interesting implications for the war
and national unity.) All-in-all, the transportation system re-
flects the larger economic and political structure of which it
was part, and therefore offers 4 good opportunity to present an
overall picture of the United States on the eve of the Civil War
without getting involved too deeply in the more profound is-
sues of economic development that caused the pattern the stu-
dent sees.
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Discovering the nature of slavery in the ante-Bellum
South is diificult, both for teacher and for student. Emo-
tional bias has colored both primary and secondary accounts.
In order to learn about slavery, then, the student must be
able to read and to think critically. The availability of many
easy-to-read sources, listed below, makes feasible the teach -
ing of slavery from such sources,

The best approach to the institution of slavery for this
level is perhaps that developed by Stanley Elkins in his mono-
graph, Slavery, Starting with the '"Sambo'" stereotype, he won-
ders why this particular stereotype of the Negro developed in
the American South but not in Latin America or in Africa it-
self, He ultimately concluded that the slave system as prac-
ticed in America was responsible for devcloping the personal-
ity traits associated with the stereotype.

Elkins maintains that the absolute power of the master
over the slave in all phases of life was the key factor in en-
couraging the '""Sambo'’ behavior of the slave, Since the mas-
ter (as well as the law) considered the slave as property, he
demanded certain slave behavior standards: Obedience, fidel-
ity, humility, docility, and cheerfulness. These standards ap-
plied to slaves-of all ages, the adults as well as the children,
and the rewards and punishments were meted out according to
them, . The slave in learning to accommodate to the master-
dominated system, adhered openly to these behavior standards
but aizo subverted the system. Since the slave had nothing to
gain, and often much to lose, from initiative or diligence at
work, he often became an irresponsible, lazy, and clumsy work-
er, requiring more supervision by the master or his agents to
obtain industry and diligence. He sometimes resorted to lying
or stealing, again requiring even. more alert siipervision on
the part of the master, Lastly, he often carried the demanded
cheerfulness to its exrremes of silliness and playfulness, re-
quiring once more additional supervision, Thus the system
developed the traits desired by the master -- obedience, fidel-
ity, humility, docility, and cheerfulness, but it also encouraged
the undesirable traits of sloth, irresponsibility, lying, stealing,
silliness, and playfullness. In other words, the brutality of the
system made the Sambo personality the best adjustment on the
part of the Negro to the system, and that same Sambo personal-
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In explaining the Southerners' fears for their peculiar institu-
tion, the teacher should try to make a distinction between the
Southern perception of reality and the reality itself. He should
try to guard against creating the impression that all Northerners
wanted to abolish slavery and make Negroes equal to Whites.
This can be done by emphasizing the size, effectiveness, and
program of the abolitionists and Republicans as well as other
Northerners' reactions to them. One can easily show that:

1) many Northerners did not like abolitionists (use Lovejoy or
Gerrison), 2) some Northerners did not favor Lincoln (analyze
election returns in Northern states in 1860), and 3) some North-
erners did not agree with Lincoln's war effort (use the copper-
heads). The difference that existed between Southern perception
and Northern reality may well be best explained at this level
through a discussion of the effectiveness of propaganda in mold-
ing public opinion. The actual outbreak of the war can be pre-
sented as a result of Lincoln's determination to maintain the
Union by his refusal to accept the Southern states' withdrawal
from it peacefully. Lincoln's mobilization of resources as well
as public opinion can be made the chief determinant in getting
the North to fight.

The war itself should be taught through a discussion of the
objectives, command, strategy, and tactics of the war. The
failure of the military to appreciate the modern nature of the
war's objectives as well as the difficulties of developing a mod-
ern command pattern of civil-military relations can be taught
through numerous examples. The mobilization of resources and
manpower so vital for a modern total war effort can also be
shown through examples of the difficulties of the programs de-
veloped in the North and South. Conditions of life for civilians s
in war areas can be vividly portrayed utilizing the many easy-
to-read accounts of women, adolescenis, and soldiers, Strat-
egy and tactics should present no real problems for the teacher
as these are the interest-provoking items thai students have
always enjoyed; indeed, the strategy and the tactics can be suc-
cessfully employed as jumping off points for discussions of the
larger significaiice of the war.

109

In dealing with the Reconstruction of the South, it would be
best to avoid discussing the legal, political, and legislative
problems facing the Union Congress and President. These prob-
lems are too complicated for sixth graders since they have little
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i
structure of the South.” The Northerners, especially the ones who
worked with the Negro in the Reconstruction era, often acquies-
ced in permitting "Jim Crowism' because he too was trapped by
his middle class values and thus failed to understand the needs
and problems of the freedman;
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Despite the romance surrounding them, the cowboy, miner,
and fur trader were capitalists or employad by capitalists. The
cowboy was a low-paid hireling, who acted as a link between the
range and the packing plant in the cattle industry. The important
person in the industry was his boss. The forty-niners and his
successors sought wealth in the fastest of all get-rich-quick B
schemes, but few succeeded. The mountian man roamed the moun-
tains as a Jacksonian entrepreneur and not as a nature-loving wild
man. The important but unsung "heroes" were the ranchers who
owned the cattle and '"'spread, " the mine owners, and the fur mer-
chants. Everywhere was the land speculator. In the end, it was
the farmer who converted much of the land to a more intezsive ag-
ricultural use. All hoped for profit; none preferred unremunerated
courage or romance.

Again the extension of the railroad may be used to summarize
the economic development of the United States. Rails linked the
nation together into a commercial entity of specialized areal pro-
duction, so once more an explanation of the map will present an
overall picture of the state of the nation. By 1890 the rail map
closely resembles its modern day layout, and so also does the
basic economic production of the various regions of the United
States. - .

In this unit we may return to Indian-white relations in order
to study the culture of the Plains Indians and their subsequent con-
tact with Amo=ricans. Supposedly, the Americans desired Indian
assimilation of white culture, and yet when the Cherokees, for ex-
ample, imitated White plantation life, the Southerners still de-
mandéd their removal westward. (In presenting the "trail of tear, "
teachers must recall that the logistics of mass migration were
rudimentary at that time,) In relation to the Plaing Indians, the
teacher should show the interdependence of buffalo herds, exten-
sion of railroads, and reservation formation. Plains Indians,
could not be kept upon reservations until the buffalo herds were
destroyed. Mass exterminaiion of the buffalo could not occur until
railroads advanced westward to cart out the hides collected by the
buffalo hunters. Without the buffalo, the Indians were not so en-
ticed to leave the reserves. Lastly, cattle ranchers and wheat
farmers could enter the area with safety for their possessions only
after the Indians were placed upon the reservations. In any exam-
ple of Indian-White contact, Americans demanded segreation of the
Indian upon reserve lands, whether the Indian attempted to live like
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CONTENT BIBLIOGRAPHY

Introduction: See Discipline Papter on history for an exposition .
of underlying premises. For m cultural approach to communi-
ties, see Conrad M. Arensberg, ''American Communities, "'
American Anthropologist, 57 (1955), 1143-1162,

Unit I: Good background reading is a thorough grounding i culture
theory. For a bibliography on Indian tribes see George P.
Murdock, Ethnographic Bibliography of North America (3rd
ed., New Haven, 1960),

Aztec Society: Good brief introductions are:
Victor Von Hagen, The Aztec: iian and Tribe (New York,
paperback, 1958),

Jacques Soustelle, Daily Life of the Aztecs; On the Eve of
Spanish Conquest (New York, 1962),

Eric R. V/olf, Sons of the Shaking Earth (Chicago, 1959,
paperback, 1962),

Alfonso Caso, The Aztecs: People of the Sun (Norman, 1958, )

John E, Thompson, Mexico Before Cortez; An Account of
the Daily Life, Religions, and iiitual of the Aztecs; and
Kindred Peoples (New York, 1933).

George Vaillant, The Aztecs of diexico; Origin, Rise, and
Fall of Aztec Nation, rev. ed. (Garden City, N. Y, ,
1962).

Sources are:

Bernardina de Sahagun, Florentine Codex, General History
of the Things of New Spain, ed. Anderson and Dibble,
Monographs of The School of American Research, No.
14, Books I-V, VII-IX, and :GI have been published in
English from Aztec.

Bernal Diaz del Castillo, Discovery and Conquest of Mex-
ico, several editions, including paperback,

1[5

Aruitoxt provided by Eic:

E\.




(5H61 © “ed ‘8angstirey) poraad
TE1UO{0D :UOTIBZI[IAID UBDLIdWY uljer] ‘aIpia °/A Adireg
:9IE )S8JI9jUl JO SIOM IO

"(3961 ‘3oeq
-Jaded ‘9961 ‘NI0X MAN) vOowIdwy ul uredS ‘uosqiy) sajxey)d
:S1
II0/A MON 9U] Ul 3In)nd ysiuedg 03 apingd o1seq ayy, :ureds maN

*stsayjodAy aa1juoay uodn paseq J0J UOTINED YJIM pasn g 0} ‘(GEE6T
‘uanBH MmoN) sAemy[og JO1UOI] ‘UInqAar] °r) SAWEL :JUSUI(}SS
aArjexedwod UQ °SadUS1OS Te100S Jo eipadoyoAduy ul WSI{)
-UEDI3W UO I[OITE SE [[am Se ‘A10js1y ueadoany ul S3x3) d1wou
~009 pue TeJauas ayj 99s ‘9orjorad pue £103Yy) [BIUOIOD UQ :II 1UN

($961 “doeqraded ‘pGe1 “NI0X MBN)
SUTE[d 9y} JO SuRIpUI ‘S1M0T °H }I9qOY :SIT dooq IISSEBIO ayL

‘IITA a9ydeyp ¢ *310 °do ‘{riyaspun
suepu] sureid

(
=6

*sjoeqaaded ul auo Suipnioul ‘SuUO}IPa [BI9A3S &
ut pajutadaa ‘(1681 ‘I191sayooy) sionboay uc ‘sau-ues-ou
-3p-0H 9y} Jo angear] ‘uedaoi;y °*1 AIUSH :S1 OISSEIO pIo JylL

1

‘p-€ ‘SON

‘(8761 ‘Ired) IIAX ‘A301098Yday BIUBATASUUSJ J0] £391008

ayj Jo unarIng ;;axerae; ; stonboa] Jo sisATeuy Te0130]
-01008 ¥V :9983d JO 994 93y} pulyagd,, ‘uemurapius adiosn

‘(061 ‘uojdurysesy) 0p1 ‘ON ‘Suol}dL[Io)
*OSTAl uBtUOSYIWS ‘s1onboda] ay} Jo uo1ISOJ JSTIYJION
“O1I0)S1H 9Y3 WOJI ] SUISTIY SwWajqold ‘uojuad °*N WEI[IM

‘P2 pug ‘(5661 ‘weSudIN ‘SITIH prayywoold) uon}
-N[OAY TEJIN)[ND Ul ApNJS 7 :sionboay ayJ, ‘yoadg °n ywreag

‘IA
*dey) (g6l ‘0Ses1y]) BOIBWY S, Ul paM ‘[TIyaapuf) ymy

IX deyd ‘(yg61 0K
MaN) satregodwajuc) OALI AL INO ‘HOOpIMIN °*d 951090
~ :aJe SUoI}oNpPoIU] jorag :an3dedT stonbodj

IC

Aruitoxt provided by Eic:

Q

- Nwl

E




-43-

Clarence H. mﬁ.Emu The mvm.Ems .ﬁ.Ev:.m in America (N. Y.,
1947, paperback, Emwv ; _ A

!P'

Classic work on Encomienda is: Qmonmm Simpson, The En-
comienda in New Spain: The wm@:.:sm of Spanish Mex-

ico mezﬂmwg and Los Angeles, 1950), Also see Simp-
son's work on Indian administration in Ibero-Americana,
Nos. 7, 13, 16 (Berkeley, California, 1934-1940),

... Classic article on mission and presidio is: Herbert Bolton,
%' "The Mission as a Frontier Institution in the Spanish
American Colonies, ' American Historical Review, 23

(1917).

The best specific study of Indian-{7hite relations for our
purposes is Charles Gibson, Tlie Aztecs Under Spanish
Rule: A History.of the F%w:m of the Valley of Mexico,
1519-1810 (Stanford, 1964).

New France: . - o
'On Seigneury: - "7 .
Marcel Trudel, The mmﬁ:w:ﬂ& ﬁmnﬂamv ngeg Histori
cal >mmoo5ﬁ5= Historical Booklet No. m (1956), is a
recent brief ﬁnmmnama

A}
L.

1.

William B, Munro, The Seigneurial mwmama in Canada: A
Study in m.nm:o: Colonial Policy Anwacﬁnmmw 1907) is
the classic,

Sigmurd Diamond, "An Experiment in 'Feudalism': French
Canada in the mu<m=ﬁmm=§ Om:EH.S "William and Mary
Quarterly c.wmwr 3-34.

On Fur Trade:
Grace Nute, The Voyageur (N. Y., 1931; reprinted St. Paul,

1955),

Harold A. Iries, The Fur Trade in Canada (New Haven,
1930; paperback edition also available),

On Micsions:
J.H. Kennedy, Jesiiit and Savage in New France (New

Havzn, 1950),
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Louis 3. Vright, First Gentlemen of Virginia (San Mari-
on, California, 1940),

A. E, Smith, Colonists in Bondage: White Servitude and
Convict Labor, 1607-1776, (Chapel Hill, 1947),
Good on indentured servants,

Clifford Dowdy, The Great Plantation: A Profile of
Berkeley Hundred and Plantation Virginia from
Jamestown to Appomatox (New York, 1957). On a
specific plantation.

Susie B. /imes, Studies of the Virginia Eastern Shore
in the Seventeenth Century (Richmond, Va., 1940),
Best work on land patterns and local history.

Further bibliography on eighteenth-century Virginia will be
found under titles listed for Unit IV,

Massachusetts in the Colonial Period:

On the founding of towns:
Samuel E. Morison, The Story of the '"Old Colony" of
New Plymouth, 1820-1692 (N, Y,, 1956).

George D. Langdon, Jr., A Ilistory of New Plymouth,
1620-1691 (New Haven, 1966).

1:9

Darrett B. Rutman, Winthrop's Boston: An Institutional
Portrait of a Puritan Town, 1630-1650 (Chapel

Hill, 1965),

Chilton Powell, Puritan Village: The Formation of a New
England Town (Middletown, Conn., 1963; Paperback,

1963).

William Haller, The Puritan Fronticr: Town-Planning in
New England Development, 1630-1660 {(New York,
1951),

Other books on the topics of their titles:
Edmund Morgan, Puritan Dilemma: The Story of John
V7inthrop (Boston, 1958; paperback ).
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Robert I'. Berkhofer, Jr., "Taxation and the Causes
of the American Revolution, *' Bulletin of the
Minnesota Council for the Social Studies (Winter,
1963), 40-44.

Books on specific topics:

Charles Sydnor, Gentlemen Frecholders: Political
Practices in Washington's Virginia (Chapel mili,
1952; paperback \ccczmamn as -/merican Revolu-
tionaries in the E&czm\ ), Conveys the political
atmosphere of the period very nicely.

T. Harry Williams, Americans at VVar: The Develop-
ment of the American Mililary System (Rev. ed.,
wmwmncmow. N.Y., 1962). Places the military imu
in perspective.

The best available studies of specific places in the
umu—on have cmm: written. by Carl Bridenbaugh:

msvaam and Realities: Societies of the Old South
(Baton Rouge, 1952; paperback, 1963). Brief
account of southern society on coast and in- (o
land at the mid-eighteenth century. -

Cities in Revolt: Urban Life in /merica, 1743-
1776 (New York, 1955; paperback).

. Seat of Empire: The .v&mﬁ& Role of Eighteenti: -
Century izzmamccum (\"illiamsburg, 1950;
paperback).

(With Jessica Bridenbaugh), ebels and Gentlemen:
Phi ladelphia in the /.ge of I'ranklin (New York,
1942; paperback)..

For other works on the frontier relevant here, see
the next unit,

Unit V: National Expansion
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For an overall interpretation of the westward movement

of American civilization see two articles by Robert F.
Berkhofer. Jr.. "Trends Toward n» Wew Frontier "

E




-

*(1661_‘3I0X MON) 0981

-GI8I ‘uolnioAay uolyejrodsuely, syl ‘xorAze],

g 981090 st 309{qns ay3 uo jooq }Sdq Ay} ‘a1l
sy ut 309[qns ay) Jo suoryedIdwtl pue Sutueaw ayj uQ

*(0%61_‘y3Inqs1d) TIUCATASUUS] UI9)S9 A UL O]
199U0; 4 ‘P9qI0l S SsixoQ pue ySia/\ “H [ St
JUSWIUOII AU P}SAIO] B Ul SJI] J9auold uo }00q pooS v

(0967 ‘HXOX MIN) 0981
-CIgl ‘eanjnolagdy 03 S, Jourred aylL ‘seyed °/i Ined

*(zg61 ‘TNH 1odey))
£oeJootua( JOTUOLY Ul ApN)S Y 199ssaUUdL, Ul
uouejuB(d 0} ISNJUOLT TIOIL ‘Apauxaqy ‘g sewoyl],

‘s1oa Z ‘(0g61 ‘stodeuerpur) 0381-S181
7pol1ag d99uU0ld 1SOMUNON PIO ouJ, ‘Aomd 91A1reD ¥

(1961 _‘vjoeqraded {gge1 ‘uoydunuoorg)
J91JUOJ] SUTAOI € U0 dINND ‘s ‘g Smory

:9A0(E 0} UOLIPPE
U1 3S9MYION PIO PUE 1S9 ‘YIMOS PIG U1 SJIT I04d

*(s1oeqaaded
‘gw6l ‘NI0X MON) Jouuoxg 9IXIQ UL ‘I01d HAIAT

*gL1-LHT (6761 ‘Aeii) IX ‘AX0)SIH UIBYINOG JO
TeuInop ,, ‘IaUOLJ UISYINOS 9y} UO JUSWSTPSS
pue uoryeaSuA jo urened YL, ‘AoIsmQ T ueld

*syuaw3pnl

Texow xermoad 31 Jo axemaq ng jo9{gns s31 Uo

Juorraoxd  “(gg6l ‘sifodeueipur) 1S9MY3ION PIO W}

U1 99yue X pue J3uIdayjnos pueidn ayj jo ssaaduwy
3yl :eamynd 3iod uro) Surjueid ‘ramod °T preydry

{UOTFR IS TeUIdU] U

*0€-12 (7901 ‘Arenuer) HIAXSCL ‘AJ03STH
Tean)notas+y ,, ‘Is1juoId MON 9y} pue-aaniny
‘awy, ‘oords,, {T1-g_‘(£961 ‘Iojulii) SSIpNIS

Te100S 9y} I0F [10UN0D BJOSOUUUA -8Y3 JO ULId[INY

lwwl

30

"gl

D]
»

-




-49-

Unit VI: The Civil War and Reconstruction Era
Charles Crowe has collected many of the current
views on this period of American history and added
valuable introductions and good bibliographies in
The /ige of Civil War and Reconstruction, 1830-1900:
4 Book of Interpretative Essays (Homewood, Ill.,
1966).

The classic work on plantation life is Ulrich B.
Phillips, Life and Labor in the Old South (Boston,
1929; paperback, 1966). Pro-southern and to
be especially watched on attitudes toward the

Negro.

A standard work on slavery as an institution is
Kenneth . Stampp, The Peculiar Institution:
Slavery in /inte-Bellum South (New York, 1956;
paperback, 1964).

The analysis of slavery advanced in this unit is mod-
ified from Stanley Elkims, Glavery: A Problem
in /.merican Institutional and Intellectual Life

(Chicago, 1959; paperback, 1963).

For a broader perspective on warfare, see again:

ﬂ0~
~
e

- T. Harry 7illiams, Americans At Y7ar; The Develop-
ment of the American Military System (Rev. ed.;
paperback, N.Y., 1962).

There is no volume on Reconstruction witn the view
adopted here, but see John ilope Franklin, Re-
construction After the Civil V.'ar (Chicago, 196,
paperback, 1962), esp. bibliograpny; Kenneth
Stampp, Zra of Reconstruction (New York, 1965);
and C. Vann Woodward, Strange ¢ are~> of .Tim

Crow (Rev. ed., New York, 1SG.; pay::pac.:
b ) a J

156G6).

Unit VII: The Completion of National Expansion

Again see my article, '""Space, Time, Culture arnd
the Mew Frontier, " cited at the beginning of Unit V.
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Robert H, Lowie, Indians of the Plains (New
York, 1954; paperback, 1964). Classic be-
ginning reference on those tribes.

Ruth Underhill, Red Man's America (Chicago,
1953), Chap. VI contains general information
on Plains Tribes also.

There is no recommended work on Plains Indian:--
Vhite relations, but see James C. Malin,
"Indian Policy and Westward Expansion, "'
University of Kansas Bulletin IT (1921).




