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.1971-72 FINAL EVALUATION REPORT : 3

1. EDUCATIOQNAL CONTEXT

[y

The;Loca1e

The Iexas Education Agency has divideo ‘the State of Te;as'iofo twenty..
geooraohig regions and has created an intermediate educational agency called an
Education Service Center in each region. .The Education Service Centers are
designed to provide educational services which the school districts, because

of 11m1ted resources, are unab]e to provide for themse]ves ‘The Region One

-Educat1on Serv1ce Center is 1ocated in Edinburg, Texas and servés forty schoo] .

districts in seven counties in southern Iexas ‘(Webb, Zapata, Jim Hogg, Starr;.

Hidalgo, Willacy, and Cameron Countiesk This area includes four ci;ies of

25,000 or:more (Laredo, McAllen, Harlingen, ‘and Brownsville) and ten cit%es,

of 10,000 or more. Data:From the 1970 census indicated that persons of Spanish
surname comprise 79% of the popu]at1on in the three major metropo11tan areas of

K4
1,2,3 Average (med1an) income for non-farm persons of Spanish sur-

the region.
name was $3,709 within the three metropb]itan areas. This ihcome level is lover
than the federally designated poverty level of S3,743"for'a non-farm family of

four. These sfatistics revea1 that 49.9% of families of Spahish surname in the

metropolitan areas fall below the poverty 1ine, while 54.7% of all persons (fam-

- ily and individuals) of Spanish surname have incomes below the federa].poverty

- level. The primary industry is agricu]ture‘&ndﬁre1afed enferprises (packing,

canning, shipping).

1U.S. Bureau of the Census. Census Tracts: Brownsv1]1e -Harlingen-San Per1to,

Texas, (PHC(1)-33; Washington: U S. Government Printing Office, March, 1672).

2y.5S. Bureau of the Census. Census Tracts: McAlleh-Pharr-Edinbur L_Texas,
(PHC(1)-126; Washington: U.S. Government Printing Nffice, March 197

3U S. Bureau of the Census. Census Tracts: Laredo, Texas, (PHC(]) 107
Washington: U.S. Government Printing Office, Harch 1972)

6 .




Needs Assessment

Stat1st1ca1 data presented by the Govennor S C0mm1ttee on Pub11c School.

Education (1969) indicate that 55% of the Span1sh surname students in the State

4

of Texas now drop out of school priorto graduation.” In contrast, 29% of the

«

-Anqlo students drop out of school before graduation. Statewide projections in-

dicate that by 1974-75 the percentages of dropouts will be reduced to 50% for

Spanish surname students and 24% for Anglo students.

Data for the seven counties in Region One revea]s'that in 1969-70 thene vere

r
16, 558 ch11dren in grade one, 10 583 1n grade nine, and €,150 in grade- twe]ve

Since the school popu]at1on has been re]at1ve1y stable within the region for
the past decade, this would 1nd1cate that approx1mately 64% of the pupils

graduate from junior high school and only 37% gradyaterfron high school. In

-addition,‘a 1966 elementary school survey of aphroximate]y.?O% of the e1ementary

school students within Region One indibated'that.29% of the stadents vere one

. r
" year overage in grade and an additional 17% were two or more years overage in

grade.5 Similarly, the stud& indibated‘that_33%¢ef the students were one year
behind grade level in reading skills and 14% wene‘two or more years behind. .
According to experienced educators in the Region;,the major academic cause of
the 103 achievement levels and high dropouts rates of Spanish surname .students
(1) their initial lack of the English fanguage skills updn whtch the school

curriculum is based, (2) the compounding of this disadvantage as they progress

'through the textbook or1ented classrooms of -elementary gchool, and (3) their

associated lack of understanding of academically related concepts corresponding .

N
]
’

' 4Report of the Governor's Cdmmittee on'Puh1ic School Education: The Chal-
lenge and tne Change Research Report, Volume I, (Austin, Texas, 1969), p. 39

5A R. Ramirez, Lower R1o Grande Valley Elementary School, Survay, unnub-
lished report, (Edinburg, Texas: Rejion One Education Service Center, 1966).
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to-the low socioeconomic living conditions of their . families. Consequent]y,l

These students need a school program vhich will capitalize on their know1edge_
of Spanish and at the same time assist them in']earning English. ’

)
LY

The Schoo]s : ; ) ' | . B | .

The forty school d1str1cts served by Region One qucat1on Servtce Center -

6

range from 17,500 ADA to 75 ADA Only tHree d1str1cts (Brownsville, McA]]en,

and Laredo) have ADA of greater than 10 000. In contrast, sixteen districts

have an average ADA of less than 1,0QD. A 1972 survey‘of the school.districts

within Aegion One indicaged that 84%?of the chi]dren had Spanish surnames. 7

A minimum foundat1on pre-school program was 1nst1tuted by the State of
Texas in ]970-71 for non-English’speaking students and students between 5 years

5 months and 6 years.of age and an income below $3, 000 Th1s pre-school program-

- will be extended to 1nc1ude all children 5 years of age and older by the 1977 78

9 . .
school year. The 1mp]ementat1on of this program. has presented vhe school d1s- -

~ .

tr1cts in Reg1on 0ne w1th serious staff1ng prob]ems because few of the teachers

are cert1f1ed for k1ndergarten teach1ng

‘ -

6Texas Education Agency, Public School Directory, (Aust1n Texas Edncation
Agency, 1971)

7Texas Educat1on Agency, Fall Survey, 1971, unpub11shed report of stat1st1ca]
data, (Austin: Texas Education Agency, 1972)
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. I1I. SCOPE OF THE PROGRAM

e
Al

The Language d1ff1cu1t1es and 1ow ach1evement levels of many Mex1can-

| Amer1can students in. Reo1on One (as noted in the needs assesment) formed the . -~
.basis for. estab11sh1ng the Reg1on One Bilingual Project. This program, a~
. four- year program for Mexican- American ch11dren w1th little or no knowledge' .

- of Eng]1sh, is des1gned to enro]] students at the k1ndergarten level ahd carry

them through third grade. The Reg1on ‘One Bilingual Project consists of four

components: .“/, : - _ I |

1. Spanish.Reading. This- course is désigned'to teach tirst &ear (kinder-

garten) Spanish-speaking students to read;in Spanish. Studeots con-
tinue to ose'the reading ég111s as part pf the socialceducation pro-

gram in first and second grade. . - .

2. English As A Second Lanquage. This component consists of a two-year
~sequence of ,oral £ng1ish insfrdotion (kindergarten and first grade)

des1gned spec1f1ca11y for non English speak1ng ch11dren

A3 Trans1t1ona1 Eng11sh Read1ng Th1s course 1s des1gned to use the sk111s

deve]oped by the s’udents in the Oral Eng11sh Program and the Span1sh
fj,'” Read1ng Program to teach the students to read in Eng11sh When com- -
pleted, it will consist of -a two year sequent1a1 program. ’ The first
year of the English Reading Program was deve]oped during 1970- 72 the
W«second year program 1s schedu]ed for development during the 1972-73
‘n'schoo1 year. ' I

4. Social Education. This component will,. when completed, cons}st-of'a

three-year program designed to-teach ffrst; second, and'third grade
students ancepts’about themselves, the school, the1r family and cu1-

ture, and loca?l history. The,ijjst year program vias deve1oped during

-

ye
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. the 1970-71'schoo1 yeor; the second year program‘waS'deve1oped durinj
the 1971-72 school year: The third-year proqrom is scheduled for','
deve]opment during tne 1972-73 school year. .f Co

) During 1971-72, the Reg1on One B111ngual Progect enrolled 1,301 students In
kindergarten, first and second grade from five public schools. A11 part1c1pat1ng
schoo]s were from? c\hmun1t1es within 20 miles of the Reg1on One ‘Education Service

Center A11 students in the proJect were selected by the schools because they had

}1tt1e or no know1edge of the Eng11sh 1anguage ) *

\

Program Objéctives for 1971-72 _
1. To field test the fdrst-year Spanish Reading Progtam.

2. To field test the Eng11sh As A Second Language Leve1 I and Leve] I
.+ Programs. - ) ‘

3. To fie]d test the first-year Transitwonal English Reading'Program

4. To field test the f1rst -year Soc1g} Educat1on Program and ‘to deve1op
and pilotftest the second-year SocYal ‘Education Program.

Historica] Bachground.of'the Region One Bilingual Project,
v RS

the original materidls -have been made in order to construct a unified program.

" - .
/" The components of -the Region Oné Bilingual Project are based on materials

'prevfous]y developed by other projécts: - However, substantial modifications of

| ’ R

Fhe Spanish Reading Program was adapted dsino matenia1s and pehsonne] from
the Mi]]e}et'Kindergarten in Mexico City. S1nce the 1969 70 schoo1 year was the .
first-year of operation for this program w1th1n the Reg1on One. B111ngua1 Project,

v
the maJor emphasis was materials deve1opment_and Timited pilot testing. During

‘the 1970-71 school year, materials were revised and field tested in 35 kinder-

garten and first grade c1assrooms A field test was conducted in, 18 k1ndergarten

and 12 first grade classrooms in 1971-72.




The mater1a1s used in the Eng11sh As A Second Language (ESL) Program are

an expanded version of the H-200 sequent1a1 language pattern mater1a1s deve1obed

at UCLA from 1965-68 under fund1ng from the Un1ted States Off1ce of qucat1on

The ESL component was in its fourth year of operat1on dur1ng 1970 71 (this com: \‘ -

ponent was operated as a ESEA Title. I1I proJect dur1ng its first year of opera-,

t1on) Level I and Leve] I1 mater1a1s were f1e1d tested dur1ng 1969 70. - F1e1d\ .
testing of both the level I and Level II Programs has been continued during the |
.1971-72 school year. - : | | T ; e

The materials compr1s1ng the f1rst year of the Trans1t1ona1 Eng11sh Read1ng
Program have been deve]oped primarily by the B111ngua] Project staff using ~ -
English vocabulary presented in the ESL Level I Programl The brogram vas in\
the planning stage durino 1969;70. The materia1s were developed and pilot
tested in‘20'first-grade and.second-grade-c1assrooms during the second senester.

ke
of 1970-71. The program was f1e1d tested in 15 first grade and 9 secorld grade

~

i &J i -

classrooms dur1ng 1971- 72 ‘
The ,Social Education Erogram is a modified sequence of Enoiish 1:39dage'.

materials deve1oped by the Southwest EduoationaT Deve]opment'Laporato y and I

Spanish 1angnage nateria]s deve1oped by the Bilingual Project staff. This

component was tn.the p1anning stage dhring 1969-70 Materials development - SR -

and p11ot test1ng of the Social Educationm Level I Program were conducéed in

20 f1rst ~grade and second-grade classrooms during 1970-71. Dur1ng 1971- 72

{i

the Leve] I program was field tested in 13 f1rst grade c1assrooms aAt the ’ o
same time, the Level II prcgram was wr1tten and p11ot tested  in two first ) R —

arade and nine second grade c1assrooms. . -

Personnel : ¢

Personnel participatind in the Region One Bilingual Project included 15

staff members and 42 classroom teachers.




. Classroom Teachers. Forty-two kindergarggn, first, and second grade

teachers in five public schools participated in the project during 1971-72.
Thirty-;even of the teachers. had a bathelors’ degree, four had a_bachelors
degree plus fifteen hour; graduategﬁork,'and one had a masters degree. Cer-
tification of the teachers by the State of Texas vas ‘as.- ruiiows: 18 teachers
held permaﬁent certificafes; 20 he]d‘brovis1ona1 certificates, and 4 ‘held
emergency certiffcétes. fach of the’ four teachers with emergency cert1f1cat1on
(all kindergarten teachers) was cert1f1ed as an elementary teacher, but was not-
certified as a kindergarten teacher.

Statistics for the 18 kindergarten teachers jhdicate that they had an

average of 4.6 years total teaching experience. In contrast, their average

-teaching experience in kindergarien was 2.0 years. The 15 first grade teachers

¢

“had an average of 10.2 years total teaching experience and an aﬁé?age of 8.2

years experience in first grade. The nine second grade teachers had an average

of 10.4 years total teaching experience. However, their averaae teachihq

experience in second grade was 4.6 years.

Each teacher was asked to rate her’abi1ity to communicate in Spanish,

- Twenty-four of the teachers indicated that they were fluent in speaking, read-

ing, and writing Spanish. Eight teachers stated that they were fluent in &
speaking but not fluent in reading or writiﬁg. Eight teachers indicated that
they could "get along," but were not fluent in speaking, reading or writing.
Only two teachers were unable to communicate at all in Spahish.

Administrative Staff. The staff forbthe Region One 'Bilingual: Project

-

during 1971-72 consisted of nine full-time and six part-time persons. The
full-time staff members included the Project Director, Project Evaluator, four
Primary Supervisor/ConsU]tants, and the Artist/Il1lustrator. A list of the project

personnel and their professional qualifications is appended (Appendix A).




H
I3
N
5
.

s

Organizaxﬁonal Details

' ’

.

ThZ'Region One Bilingual Project nas been funded for 5 years. The present
. {7

repoft is an evaluation of the.third year of thc project.

Physicéi ﬁrrangementi, The Region One Bilinqual Project introduced the
Bi]ingﬁa] Program into fi:e pudblic e]cmentafy schools within 2 20 mile radius of
tie Region One Educat;anuService Center. . Each of the schoecls aqgreed to a]iow the
project staff to train teachers in the use of the matéria]s, Qisit each teacher

|8
once each week, and conduct a testinrg proaram-to evaluate student progfess. Site

"aides were hired by the Project Director and houseq'at each of the five elementary

/

-

schools.

Inservice Training. The Bilingual Project staff conducted a 2-day inservice

program for the teachers participating in the project during August 1971. In

.addition, supervisors from the Bilingual Project staff observed each teacher '

each week and answered questions about the materials. The supervisors also con-
ducted demonstrations of recommended technigues for using the materials in each

/
classroom while the teacher observed.

Activities

Each of the Bilingual Proje@t components consisted of several activities.
In most instances, the c]asées were divided into small aroups and two or more
activities were conducted simultaneously. Each of the Bilingual Project com-

ponents and the recommended activities are described below.

Spanish Reading. The Spanish REEhing P}ogram vas planned as a 40-minute
activity énd was designed for both total group and small group work. The basic
lesson was introduced to the whole class by tne teacher. Then the class Qas
divided into two or three groups (eight students per group) and engaged in the

L]

"‘—\ R .
following activities:




Group I Group IT Group III
(Teacher) {Aide) {SeTf-Directed Activities)
Introduce. Vocabulary Form Syllables with Games (Bingo, Dice)
Introduce Sound-Synbol Alphabet Travs Mystery Box (Letters)
Alphabet Trays and Yorkbecoks Sonas and Games - Vocabulary Activities /
. e : Form Syllables, Yords, and Fingerplays with Peer-Tutor "
: ‘ Sentences Filmstrips -
Folk Tales

A list of key maf?ria]s and equipment used in the Spanish Reading Program

is presented %n Appendix 3.

-~

English As A Second Language. The Ené]ish As A Second Language component

of the Bilingual Project consisted of a two-year Oral Language Program. Since
each program had unique activities and utilized different types of materials,
the descriptions of the two programé are presented under separate headings.

y .
ESL Level I and Level II Programs. The ESL Level I Oral Language Program

consisted of 128 oral language lessons and supplementary materials. The Level
I Program was designed to present 3 hours of ESt activities per day. The basic

activities for the ESL Level I Program are:

Activity Suggested Time

; *Basic Language Lessons 7 30.minutes

- *Aural-Oral Language Cards 30 minutes
*Filmstrips-Recordings 15 minutes
*Song Recordings - 15 minutes
Sharing Time 30 minutes
Cooking Every 2 weeks

; ' *Games 20 minutes

i ‘ .*Seatwork 20 minutes
*Free Play - , . 20 minutes

; . : *Small Group Activities
/ A list of the materials and equirment used in the [SL Level I Oral Langu-

! age Program is presented in Appendix B.

: The ESL"Level II Oral Language Program consisted of 115 oral language

lessons and supplementary materials. The Level II Program was designed to present
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two hours of ESL activities per day. The basic activities for the ESL Level

IT Program are:

Activityv ~ Suggested ‘Tine

*Basic Lesson . 30 minutes ~ -
Sharing Time 30 minutes

*Creative Writing ' . 30 minutes

*Games . 15 minutes

*Seatwork ) 15 minutes

*Small Group Activities

Ak list of the materials and equipment used in the ESL Level II Oral Langu-

age Program is shown in Appendix B. e

Transitional English Reading. The Transitional English Reading Program con-

sisted of 30 minutes of English reading activities each day. The class was

.divided into three groups of seven to eight students. Each group spent 10 min-

utes in each'of the following three activities: (1) reading booklets and alphabet'
trays, (2) phonics (flash cards), and (3) games or puzzles. Al3 materiais used
in the prdgram were developed by the Bilingual Project staff. A list of the

materials and equipment used in the program,is presented in Appendix B.

Social Education. The Social Education component of the Bilingual Project

consisted of a two-year program-(Level I and Level II). Both the Level I and

Level II programs were scheduled for 30 minutes each day and consisted of large
group and small group activities. The large group activities inc]g@ed discussion,

question and answer, role-playing, and -story telling. Small group activities

RS

were tape recording, drawing, seatwork, cut and paste, and games.

The Social Education Level I program consisted of a set of eight units and
supplementary materials. Three of the.units were taught in Spanish and five were
taught in English. The Spanish language units were developed by the_Bi]inguai
Project and the English ugits were developed by the Southwest Educational Develop-

ment Laboratory in Austin, Texas.
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The Social Education Wevel Il program consisted of eight units and was
taught in Spanish. The units yere developcd by the Bilingual Project. A 1list
of the materials and equipment used in the Social Fducation Level I and Level I}

programs is shkown in Appendix B. ’ -

Community Involvement . : .

-

The Region Ore Bilingual éroject community invo]vément program included a.
variety of activities designed to_inf&rmfparents, the general cormunity, local
university students, and other professional persons of the project's purposes
and activities. , |

Several techniques were used to inform parents about the project and in-
1ist;their supporﬁ and aid. Mothers in each of the communities were selected

to serve as classroom aides in classrooms where aides were not provided by the

'schoo1. These Mother Aides were scheduled to”serve for a period of 12 weeks

: ' N
’/, _(one-third of the school year) and then were to be replaced by another Mother

Aide. However, only twd of the schools changed Mother Aides every 12 weeks.

"“The other schools preferred to keep the same Mother Aides for a full semester

-

because (1) it was time-consuming to train three different aides during the
school year and (2) it was difficult to find qualified mothers.

The schools in the project were encouraged to plan activities to acaquaint
parents with the purposes and activities of thé four programs in the Bilingual
Project. Formal meetings between the project staff and parents were arranged
in two of the schools. In a third school, ﬁarents vere invited to observe
their children and become familiar with the Bilingual Program. Another school
held an open house to inform the parents about the program.

Parent committees, formed during ]97GT7TTZ;'provide input into curriculum

development activities, were not organized for the 1971-72 school vear. Since

sl

&
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the needed inputs had.already ngp prov%ded by previoﬁs committees, the }ime and
] effort required to organizesparent committees was not commensurate with the
7 : assistance such committees could provide to the project.
A random sample of ninety—four parents of children in the project were
. ., 1nterv1ewed in February 1972 by a un1vers1ty student hired by the Bilingual PrOJect
. Resu]ts of the parent interviews 1nd1cated that 95% (89 parents) approved of the,
project. When asked avout the advisabi]ity of teaching children to redd in
P Spanish; 95%'replied that they were in favor of it, 1% (1 parent) was atraid
it would i;terfere with her child leérning English, and 4% (4 parents) had no
v comment. When the parents were asked the{r opinoin of the methods used to teach
ora1\Eng1ish, 95% favored it, 4% wére not in favor of it, and 1% had no opjnion.
Other community involvement activities included te]évision bpograﬁs and )
b presentations to professional groups.v Two 30-minute television programs were
; prepared and shown on a local television station. The shoﬁs included exp]anaj
! tions of the philosophy and programs in the Bilingual Project and live classroom
"demonstrations of program activities. A 15-minute suﬁmary of the project vas
also presented on a state-wide program sponsored by Senator John Tower. Add-
{ itional dfssemination acg?;Tties inc]uéed forty-six presentations and workshop;

to other bilingual projects, university groups, public school groups, and business
. &

and civic groups.

17




ITI. EVALUATION OF THE PROJECT

The Regién One'Bi1ingua1 Project consists of four curriculum componehts:
'(1) Spanish Reading, (2) English As A Second Lariquage, (3) Transitional
English Reading, and (4) Social Edqcati'on.' The 1_911-72 Eva]ua'zion Design for
| the Bi]inQua] Project 1isteh 124 'product and°proces§ objectives. Ninety-three
"of the cbjectives dea]t vith the four ;urrifu]um components listed above. A
report of the status of alldobjectives has a]ready.beén submitted us a nart of

‘

the 1972-73 Continuatios Proposal. Consequently, only product objectives

" which pertain.directly to student achievement will be evaluated in the pfeseﬁ%
» ' / ° - ’
report. -A summary of the present status of the remaining objectives is attached

as Appendi’ C.

‘-) A. SPANISH READING
ObjectiVes’

1. A set of wight rgading'book1ets with supporting materials designed-to

.t

\ ~

teach kindergarten‘ahd first grade native Spanish-speaking students to
.read in Spanish wgs'deve1oped during 1969-70 and revised in 1970-71.
The project staff will conddct a field test of this Spanish Reading
Program. The field test will include a random samp]e'of at least 50
kindergarten students and 50 first grade studenis vho are participating

*
in the project (no control group will be used since it is assumed that

children who have not.received instruction will not be able to read in
Spanish). The evaluation instrument will be a Spanish Reading Test
developed by the Bilingual Project staff during the 1970-71 school

year. At least 80% of the students at‘each grade level will score 80% |

or above on the Spanish Reading Test {composite score).

-~

p




2. An interim tesfing program based on the revised Spahish Reading Program
will be estaltished in-each kindergarten and first gradé;classroom;.
participating in the 1971-72'fie1d test. The interim Eeéts used during
1970-71 will be revised on the basis of (1) bﬁe advice of a 6onsu1tant
who evaluated\ihe Spanish Regding'materials in Hérch 1977, and (2)'the
results of the 1970-71 intérim‘testing program. Interim fests will be
given. by each‘c]assroom teacher upon comp]etion of each of the egaht

.\\ reading bdék]ets. A critérion 1;ve1 of 80% of the students in each

' classroom&coring 805 or better on each intérim test has been selected.

The Students ] . .

' Thirty-four classrooms with a total of approximately 856 students participated

in the Spamish Reading Program. Eighteen of the c]assfooms were kindergarten,
L 4 . p

twelve Q;re first gradé, and four were second grade. The kindergarten students

‘were selected by the schools to pérticipate in the Spanish Reading Program on the

basis of two criteria: (1) they could speak little or no English, and (2) they

could speak Spanish. The students particibating in the Spanish Reading Program

. Were not representative of all kindergarten and'%irﬁ} grade students in the schools.

They were‘ftudents/yho, in the judgment of the professional staff of the school,
would encougfs;/défficu]ty with the normal school program because of their
limited facility with the English language. The Tirst grade students were
selected for the program because they 9ad been in Spanish Reading the previous
year but had not completed the program. The only exceptions were approximately
60 first grade students, recommended by the participating ;choo]s, who started
at the baginning of the Spanish Reading Program. All the students in second
grade hadﬂggbn in the Spanish Reading Prﬁgram.as first greders but had not
completed the total program.

-

Since few staﬁents outside the Spanish-Reading Program cculd be expected to

19




N 3 - g A o Mt 7 hadl

Jearn to read in Spaftish, a control group could not be used. A}l students in.
_ the Spanjstheading Program participatedzin,the interim festing program and the

Ve

.end-of-year testing.

Measures -’ ' ) : 5%
A ser1es of seven interim tests deve]oped by ‘the B111ngua] Project soafr\‘

. were usedsto measure ‘'student progress in the Spangsh Read1ng Program Six of

- the 1nter1m tests vere developed in 1970-71 and rev1sed prior to the ]971 72
f1e1d test. The seyenth test was- develgped during 1971-72. o t
The ‘brst interim test, measuring aud1tory and visual recogn1t1on of -
1etters and syllables, was used w1th hand card-punch machines (QRS vlachines) and
pre-punched combuter cards. This test was conducted'gy a Bilingua] Project staff
menberu Tests two through seven were designed. tqQ test spe111ng, ability to read
; words, and ab111ty to read sentences. .These tests were pr1nted and requ1red_the
student to respond either by marking an\"X" on tne orrect answer or to spell
ﬁgrds (Spe11ing test on]y). The tests were administered by the classroom
i teachers. - | |
The end-of-course test adm1n1stered to the students during May 1972 was a
; criterion test constructed by the Bilingual Project staff during 1970-71 and
revised for the 1971-72 field test. It was necessary to deve]op a local test
because‘no standardized Spanish Reading Test was available. The test was &

adminis®ered to the class as a group by the classroom teacher. The test

consisted of five subtests and a total score. The subtests were spelling, word

’

PR

reading I, word reading II, sentence comprehension and paragraph comprehension.




Results Of The Interin Testing Program , -

. wr—

A1l of the kindergarten and first grade c}assrooms in the project
participated in the nterim testing program. The second grade classrooms
J also part1c1pated but, because of the small number of students, the1r test
o - results have not been included in this report: Both the k1ndergarten and
first grade classrooms grouped the1r students for Spanish reading o {
instruction. - As a resu]t, 1nter1m tests were given to each group -of -
~ students within each classroom as they comp]eted the reading booklets.
. - | Records 1ndlcate that e]euen of the eighteen kindergarten c]assrooms and
; ‘ all twelve7f1rst grade classrooms had at least one group of students4wﬁ”/
| et

/

comp]eted at least seven of the e1ght Spanish Reading book]ets (bogk
8 consisted of review activities and special rules. It was not considered
- essentia1'tor completing the program).
A criterion level of 80% of the students in each classroom attaining
8Q% correct on each interim test was arbitrarily sefected as the goal for

the interim testing program. However, after reviewing results of previous

i ) N ’ -

year's testingfand the first two interim tests, it was apparent that the
criterion level should be revised. Consequently; the-criterion level has
been set as 75% of the students attainino 75% correct on each 1nter1m test.
A summary of the percentage of kindergarten students in each classroom
who scored 75% (or higher) for 1nter1m tests 1 through 7 is presented in
g | Table I. The results are presented graphically in T:h1e II. The tables
indicate that 15 of the 17 k1ndergarten classrooms achieved the cr1ter1on on

Tést #1 (one classroom d1d not report).- Similarly, 16 of 18 classrooms

reached the criterion on Tests #2 and 3 while 13 of 16 classrooms attained

it on Test #4,
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Eight of the 11 classrooms that reported on Test #5 achieved the criterion’whi]e

the corresponding figures were 6 of 8 classrooms for Test #6 and 6 of 6 class-

14

rooms for Test #7.’ Table II indicates that fewer classrooms (and fewer Students

w{thin each classroom) reported interim test data for Tests 5-7. The primary )
reasons werd (.) severa] classrooms had no student groups that completed read1ng
book}ets 5-8, and (2) the end- of school activities received pr1or1ty over the
1nter1mftests. '

de first grade classrooms in the_pfoject were not given the first interim

test-because most of the students had comp]ete%/ggpt of the Spanish Reading

-~

Program during kindergarten. (The only exeestﬁons were approximete]y 60 first
grade students who had not been 4n Spanish Reading in kindergarten but were -
recommended fqr inclusion by -the schoois). Al7 classrooms were asked to administe;
interim Test #2 through 7. ﬁoweve;: seQera] c]asSEOqu skjpped Test¥#3 beeeuse .

their students were ready to begin reading booklet 4 at ‘the start of school.,
. : ’ - ) )
In addition, four classrooms did.not administe* interim Test #7 because of

’,

time constraints imposed by end-cf-year testing eommittment& and other end-of-

school activities. Ay .

A su@mary\of-the percentege of Mrst graAe students in each ciassroom

who scored-753 or higher for interim Tests 2 through 7 is presented in Table ~
I1I. A-graphit display of the percentage of classrooms a0h1ev1ng the criterion
is presented in Table IV. The tables. indicade that 8 of 10 classrooms (80%)
achieved thé criterion of Test #2 while 4 of 7 classrooms (57”) attainéd-1t on

. Test #3. Tests ¢4, 5, and 6 were administered by all first grade classrooms

" (with the exception o% one c]assroom on Test #4). " The pe: fentage of classrooms
'atta1n1ng the specified criterion level an these tests were 82% (Test #4),

83% (Test;#S) and 67% (Test £6). Finally, Test #7 was administéred in 8

classrogms and yielded a pefceﬁtage of 63% attaining the criterion.
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The results of'the‘kinderga}ten and first grade interim testing programs

illustrated in Table II and Table IV indicate that the objective of each class-

room dachieving a specified criterion level of performance on each interim test
was not attained. However, the statistics for c]as;rooms is somewhat mis]eading‘
because soMe c]assrooms.exceeded the criterion by a large ‘margin whdle others
failed by a narrow margin. In addition,. some classrooms had more students ihan
othérs, and the total c]as; percentages obscured these numerical differencgs.

For these reasons, total group statistics have also been ca]fu]ated for both

the kindergarten and first grade students. '

A set of summary statistics for all kindergdrten students is presented
gfaphica]]y in Table V. These statistics reveal that over 75% of all the
kindergarten‘students participating in the project scored at or above 75Y% correct
on each of:the seven'interim~t¢sts. The table also shows, K that the mean percent
correct. (i.e. average écorel was above 75% for every interim test.

Symmary statistics for the total first grade group is displayed in Tabie
VI. These statistics indicate that, with one exception (Test #6), 75% or more ;
ofﬂa]]\the firsf-grade students panticipating,in the project scored above the
criterion on the interim tests. S}m{larly, the mean percentage correct (éverage
score) for the first grade students was 75% or highef for every interim test.

These total group statistics presented in Tables V and VI revéa] that
the students, when considered as a group rather than by classroom, ach%eved the

4

specified criterion levels.
\ : (

Results of the End-of-Program Test

[ 4

. : . P
Fifteen kindergarten and twelve first grade classrooms with a total of
qphroximate1y~720~students participated in the final Spanish Reading Test.

Although the objective for the end—of-program tést 1imi ted the'njyber of

- students taking the test to 50 kindergarten and'SO first graders, a total of

S -
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599 students actuaHy comp]eted the final Spanish Reading Test (End-of-Program
Test). Th1s number represents all students who had completed the prerequisite

number of reading booklets. The primary reasons for the discrepancy between the

" number of students in the classes and the number that completed the test were

(1) early student withdrawal from school, and (2) students.wh‘o had not
completed reading booklet 4 were not given the test.

The End-of-Program Test for the Spanish Reading Program consisted of five

- subtests and a compos1te score. Average percent. correct on, the five subtests

' and the corpos1te score for kindergarten and first grade students are presented

in Table VII. The table reveals that the students who completed the fewest
reading booklets made the lowest scores, both on the subtests and on the

composité score. Since the test was designed for students who had completed
at least 7 of the 8 reading booklets, they vere expected to have the h1ghe t

N

scores. These students did score h1ghen on all subtests except the spelling

subtest at the kindergarten level. . "e
Table VII indicates that the students had the least difficulty with the
first\subtest (Words I). Since this subtest contained only words with letters

and vowel-consonant patterns similar to those presented in booklets 1-5, scores

were expected to be high. Subtest 2 (Words II) contained words whose spelling

~ patterns appeared in reading booklets 5-7. Students who had not completed these

booklets were expected to have loder scores ’than'students who had. The Table
also indicates that students who had completed at least book]et 5 had s1m11ar
scores on the third subtest (Words 'IIl). This subtest requ1red the student to
11sten to a word spoken by the teacher then select the word from four cho1ces.
.The subtests. on sentence comprehens1on andearagraph comprehension and the
composite (total) score f—o{ the test all had score patterns, wh1ch coincided .

with the number of reading booklets comp]eted by the students. The only

° 1

30
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exception was sentence comprehension for first grade students in booklet 5.
However, since only 15 students were tested at this level, the scores should net
be considered representat1ve of ‘that level. of ach1evement

The obJect1ve for the Spanish Reading End- ot-Program Test was for 80% of

" the students to atta1n a_score of at least 80% (Cpmpos1te Score) on the test. -

Table VIII indicates the degree to which this objective wae achieved.. Ali ot
the student groups who comb]eted fewer than 7 of the reading booklets fell below
the criterion level. 1In cantrast both the kindergarten and first grade students
who comp]eted book]ets 7 or 8 achieved percentages higher than 80%. These

results are compatable w1th the objectives of the Spanish Reading Program.




The English as a.Second Language (ESL) Program of the Region One Bilingual

ENGLISH AS A SECOND LAHGUAGE

Project consists of a two-year sequence of oral English lessons. For the puroose

of this rep0rt the resu]ts of the interim testing program and the end-of- year

tests will be cons1dered separately for the first year (Leve1 I) and second vaar

(Level II) ESL Prognam.:
ﬂ‘ .

. Objectives f0r ESL Level I and Level IT" -~ . ot

1.

7
The prOJect staff deve]oped an ESL Level I 1nter1m testing program con-

sisting of seven 3ingo Interim Tests dur1ng 1970-71. Each tea¢her in
the first (level I) ESL program will administer a Bingo Interim Test to
her students after the completion of each 15 ESL lessons. A class average

of 75% correct has been selected as the criterion level for the Bingo

.Interim Tests.

The project staff developed an ESL level II interim tesfing program con-
sistjng of seren Bingo Interim Tests during 1970-71. Each teacher in the -
second year (level II) ESL Program will administer a Bingo Interim Test

to her students after the completion of each.1§ ESL,]éssons. A ciass
average of 75%-correct'H§§wbeen selected as the.criterion lTevel Fdr the

¢4

Bingo Interim Tests.

The performance of the students who‘have cpmp]eted the ESL level 1 ﬁrogram
will be compared to that of a control group using both pre and post instruc-
tion assessment. A random sample of studenﬁs_in the level I program and

the control group will be given a structured interview in lieu of a pretest.
Asothé erd of the school year the two groups’wi1T'be pompared on d‘post

test developed by the Bi]ingua] Project staff. The test'resu1ts\shou1d

demonstrate that there are no significant differences between the two




L]

groups of students at the beginning of the year, but that the experimental
g;ou; will have significantly higher™ scores on the post test.

d. The performance_of the students who have completed the ESL level II Pro-
gram will be EOmpared to that of a'contrul group using both pre and post
inStruction aSsessment. A random sample of students from the ESL level
IIIprogrdm and. the control group will be.given a pretest and a post test
usIng an oral Ianguége test developed by the-BiIinguaI Project staff.

The test results should demonstrate‘that the two groups of students are

not’ s1gn1f1cant1y d1fferent on the pretest but that the experjmental group

has s1gn1f1cant1y h1gher scores on the post test. )

7V

The Students

Th1rty two classrooms with a totaI enroIIment of approximately 950 students

part1c1pated 1n either the ESL LeveI I or ESL Level II program. Eighteen kinder- )

garten cIassrooms containing about 540 students were in the ESL. level I program
Fourteen’ f’Fst grade cIassropms conta1n1ng approximately 410 students were part
of the ESL_LeveI Il program. Two second grade classrooms partieipated in tne ESL
Level II program but, becauSe ofy the smaII number df students,.were not incIuded
in the statistical analyses contained in this report. . ! .
The kindergarten students selected to participate in the ESL_IeveI'I program |
were chosen by the school personnel on the basis of their"Iimited oral.Eninsh‘
facility. The students in the ESL IeveI IT program had completed the ESL Tevel I .

\

program the previous year.

Measures

A ser1es of seven interim tests were deveIoped for each level of the ESL pro-'
gram by the Bilingual PrOJect staff. These tests were designed as group tests to

monitor student progress throughout the school year. Each of the tests cons?sted

35
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. of eight items oovering language patterns presented in tie preceding 15 languagqe
lessons. The test was administéred to a group of approximately eight students at
" one time. Consequen;ly, ai1 scoring was done on a group baSis'and no individua®
scores were calculated. ‘Teachers were encouragad to select students at random
for'testing and to administer a test to only one group. These restrictions were
necessary in order to avoid using excessive amounts of class time for test1ng
Ach1evement tests cover1nq the various Tangyage patterns presénted in the
. Tessons were developed for each level of the ESL Program by the Bilingual Project
Staff. The tesgs vere deve]oped during 1970-71 and revised on the basis-of‘the
resolts optaioéd from the 1@%0771 evaluation of the ESL Programs. The tests were
. designed to test on]y-Eng]isﬁ language structures because the development of sen-
tence Structore is the primary objective of-both the ESL Level I and Level II ﬁro-
grams The two ach1evement tes&s, containing 40 and 44 1tems respect1ve1y, were
des1gned accord1ng to the same bas1c format and were administered ora]]y via tele-
phone by a member of -the B111ngua1 Project staff. The students responses to the ‘
test items were recorded oo.tape. The tapes were then transcribed and scored by

a Bilingual Project staff member.

. +

Results of the Interim Testing Program

The 1ntermm testing program for both the ESL-Level I-and Levél I1 programs
consisted of seven ihterim'tests: The tests were designed to be adm1n1stered by
the c]assroom teacners after every 15 language 1essons The results of the 1nter1m oo

test1ng program for each level of the ESL Program are presented below.

ESL Level I Interim Test Resu]ts ' ' - '
The 1nter1m tests ‘for the ESL Level 1 program vere adm1n1stered to groups of
7-8 students and y1e1ded only group scores. ' Since 1nd1v1dua1 scores_were.not

.- v
available, a class average of a ]Sn correct was selected as the criterion level for




s each interim test.
I
. P Data presented in Table IX shows the number of kindergarten classrooms in

which each interim test was administered and the number that attained the 75% cri-
“terion level. A1l classrooms achieved the criterion on four of the interim tests

(Tests 3, 4, 5, and 7) while 16 of 17 classrooms reathed ‘it on Test 1. 0n1y_on

A .

interim tests 2 and 6 did more than one classroom fail'to attain the cnitérion ~

However, on test 6, all four classrooms which fa11°d to meet the cr1ter1on scored

just below the des1gnated level. Consequent]y, for 6 of the 7 1ntar1m tests, a]]'

A
c]assroomg wére either above the cr1ter1on or c]ustered about it. ° :

. The average achievement level on the ESL 1evel I interim tests is Summarized.
. -4in Table X. The average percent correct for all students ranges from a low of 81%

(Test 6) to a h1gh of 94% (Test 7) However, averages for the ma;or1ty of the tests

tend to fall between 85% and 90%. o - ' ' N

ESL Levei [I Interim Test Resu]ts

-~

‘a

/ . _ The)jnterim tests for the ESL Level II Program vere based on the same format
‘ as those for the Level I tests and yielded only group;scores. As a result, all
data from these tests were in terms of percentage correct by classroom. A class

¥

average of 75% correct in each c]assroom was se]ected as the criterion level for

oo each 1nter1m test.

Table XI shows the number of c1assrooms in which eaéh_interin test vas admin-
istered and the number that attained the 75% criterion level. The data indicates.
that over 90% of the c1assrooms atta1ned the crjterjen on three interim\tests while

approximately 70% reached it on the four remaining tests. An analysis of these

tests indicated that two classrooms had consistently low test scores throughout -

the school year. These teachers had not devoted the recommended amount of time
to ESL activities and had omitted portions of the supplementary (reinforcing)

activities.
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. TABLE IX 4
| . ESL LEVCL'I INTERIM TEST RESULTS
.Number of Classrooms Attaining 75% Criterion Level
- —_— .., NUMBER
INTERTH © TOTAL - TOTAL ATTAINING
©TEST ELASSROOMS ' <REPORTING .  75% CRITERION -
Test 1 g . MRV ‘ 16
=Test2 7 8 4 n
CTest3 18 a7 7
3 . ;
Test 4 P18, 18 18
CTests .. .18 16 i6
Test6 . 18 . 16 12
S : -
Test 7 18 . 9 9
) /.' 4
)
o)
~ |
38

*PEﬁCE?T
ATTAINING
75% CRITERION

oy -
79%
100%
100% . -
100%‘
75%

100%




-

TABLE X ~ . —

ESL LEVEL I INTERIM TEST RESULTS . )
Average Percent’ Correct o L -

]00:_' . e A ) ; o 1; P j o -

© 9oL | . | o ) _
‘ 80| . . : . o ' L -

T B S B | s o o

Average Percent Correct

60|

50+

301 _ _ S
20L | 11 : N L .

. ; -1 . 1 . ) ;
10- - e . : s ~
. E . _ -

(n=165) (n=184) (n=198) (n=163) “(n=158) (n=107)
Test Test = Test-. Test Test * . Test
#2 #31 #4 #5 _ #6 #7
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- INTERIM

-~ _TEST

Test 1

Test g

. Test 3

Tést 4
Test 5-

Test 6

. Test 7

14

14

14

14 .

14
14

14

. TOVAL .
CLASSROQMS

-

’

TABLE XI

TOTAL
REPORTING

14

14

12

13

13

11

ESL LEVEL IT INTERIM TEST RESULTS
Number of Classrooms "Attaining 75% Criterion Level

HUMBER
ATTAIHING
75% CRITERION

0 )

10

N

10

12

PERCENT
ATTAINTIHG
75% CRITERIQ!

1%
1%
92%
7%
92%
73%

100%
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A summary of the average percent correct on each of the ESL Level II interim
tests is presented in Table XII. The average perccnt correct for all students
completing the Level II interim tests ranoes from a high of 94% (Test #7) to a

Tow of 83%. Averages for the rema1n1ng five’ tests fall between 85% and 90%

Results of the End-of-Year Tests

Ach1evement tests covering all sentence patterns presented in the ESL lessons

at each level of the ESL program were developed by the B1l1ngual Progect staff

during 1970-71 and revised on the basis of 1970-71 test results. These tests were
administered to a random sample of students in the corresponding level of the ESL
program and_to a comparable control group. A descriptidn of the test procedures

and the results of the analyses . are presented below.

-ESL LevelI End—oerem~Test Results - 4

Al e1ghteen k1ndergarten classrooms in the B1l1ngual Progect participated
in the ESL Level I end of-year test de students were selected at random from
each classroom at thé’beg1nn1ng of the school year.' A total of 108 students were
selected in Septemﬁer,l97l and 95.were still in school in May 1972. These 95 !
studefits constituted the experimentalzgroup.for the ESL Level I end-of-year testing
prodram. | .

| A control group waS'selected.from thirteen classrooms in four.different

school districts during Seotember 1971. Eight students were randomly selected .
from each of the thirteen classrooms for a ‘total of l04 students. At the end of
thi:QChOO] year, 84 of the. students rema1ned in school These 84 students com-
prised the control group for the ESL Level I test1ng program.

The students 1n the exper1mental Sroup and the control group were tested

iuling a ten- 1tem structured 1nterv1ew 1n September l97l  They were tested aqa1n

1n May l972 using the ESL Level I Oral Engl1sh Test developed by the proJect staff

- . . .o 3
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TABLE XII

ESL LEVEL 11 INTERIM TEST RESULTS

Average Percent Correct

.

Test #1  Test #2 Test #3
(n=254%  (n=220) (n=189)

(n=198)

Test #4 Test #5 Test #6 Test #7

(n=200)

(n=188)" (n=137)




and the Goodenough-Harris Drawing Test. Finally, a sample of 28 experimental

students and 27 control students'were given the Comprechension of Oral Lanquage:

A Test of Inter-American Series at the same time the other post-tests were

administered.

The Goodenough-Harris Draw1ng Test, a standard1zed test of general ab111ty,
was used to compare the experimental group w1th the control group on general jn-
tellectual maturity. Means and standard deviations for the groups on this test

‘are presented in Table XIV. N

An analysis of variance statistical treatment was, used to compare the two
groqps' scores on the Goodenougﬁ-Harris Drawiﬁg Test.. Group membership (i.e.
experimental or contro]) and sex were the two variables for’hhich scores wére
tested by the analysis. The results of the analysis of variance are presented in
Table XIII. The sta%i;tica1 test indicated that there were no significant dif-
ferences .between the exﬁerimenta] group and control group, but that there were
significant differences between boys and girls. The,e;periméntal and control
groupjboys had higher scores than the experimental and control group girls.
Howeyef, the groups were considered comparable }n general gpi]ity for‘the purpose

' ) e e T e ————

of the ESL Program. .
. The students' scores on the ESL Level I_pretest.were also ;;mpared using'the~
analysis of variance techniqde: The results of the analysis of variance aré pre-
senped'in Table XV and'means and "standard deviations for the groups are displayed
in Table XVI. The analysis of variance indicated that there were’§fatistica11y
significant differences between the experimental group and the control grodp on
the pretest scdresl An examinatioq of the means of the groups shows that the
control group boys and girls both had higher scores than the students in the

experimental groups. These results indicate that the control group students

upon entry into kindergarten, had greater competence in speaking and understanding




TABLE XIII

ANALYSIS OF VARIAMCE FOR GOODENOUGH-HARRIS -
‘DRAWING TEST (ESL LEVEL I STUDENTS)

SOURCE OF . | :
VARIANCE .F. MEAN_SQUARE F-RATIO
Group 298.379 2.65 N.S.
Sex o 510.323 . 4.54 <.05
Group By Sex .- . 1 6.578 v 0.06 \N.S.
* Error 174 112.514 - -
TABLE XIV |
. L. | MEANS AND STANDARD DEVIATIONS FOR THE

GOODENOUGH-HARRIS DRAWING TEST.
(ESL LEVEL I STUDENTS)

GIRLS. - BOYS

Mean == 87.65 Mean = 91.44 .
EXPERIMENTAL GROUP - | s.0.=11.73 S.D. =10.32 .

Mean = 90.64 | Mean = 93.66 ;
CONTROL GROUP | S.D. = 10.67 S.D. = 9.68 :

44
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Ans ’ X

| | D © TABLE XV |
ANALYSIS OF VARIAHCE FOR ESL LEVEL I
- PRETEST SCORES -
- SOURCE OF
VARIANCE D.F. MEAN SQUARE F-RATIO
Group . S ® 113.626 © 25,13 <01
;'  Sex 1 ’ 3.282 ' 0.73 N.S.
Group, By Sex 1 __ . 0.829 0.18 N.S.
Error S 175 R o
- '
TABLE XVI
: ) MEANS AND STANDARD DEVIATIONS FOR
- - ESL LEVEL I PRETEST SCORES
GIRLS - - " BOYS"
_ | Mean = 3.32 Mean = 3.45
EXPERIMENTAL GROUP : $.D. =1.81 S.D. = 2.24
3 Mean = 4.78 Mean = 5.18
: CONTROL GROUP ' S.D. = 2.20 S.0. = 2.20

a5




the English language than thé experimental group students. This result can be
éxplained at least in part by the way children were sefécted for the expeéimental
grdup. OnlyAthose studehts who, in the opinion of the public school staff, were
unagle to function effectively in English were selected to participaté in the
Regibn One Bilingual Project. Control group students, on the other hand, vere
not'groupéd according to tpeif ability to fﬁnction in English. ConseqUenﬁly; the

'qontrol group'; scores on the ESL Level I pretest could réasonab]y'be expected to

be higher. \

.Although scores.on.the pretest indicated that the experimental group‘were
less competent. in English than the control group studenté, post test results show .
that the éxperimental group had slightly highef mean scores. The means and stan-
dard deviations for the post test, presented in Tasié XVIIT, indicate that the
mean Scores_for the eXpérimenta] group boys‘and gir1§ were 19.45 and 20.39‘respec—
tively, while the cornespohding‘gcores for control group Boys and girls were 18.30

and 17.95. However, the differences in posg test scores were not statistically
ERAS X

" significantly (Table XVII). .

Because of the differences between the scores of the experimental group and
the contfol'group on the ESL pretest, the pretest épo}es'were used as a covariate
in an analysis of covariance treatment of the ESL Level I po§t test scores. The

purpose of the ana]ysis of covariance was to statistically "adjust" the post test

'scores for differences noted on the pretest scores. The andlysis employed the

multiple linear regression model suggested by Bottenberg, et.a1.] The results
of the ana1ysis of covariance revealed that the post test scores were significantly

higher for the expérimental group students after.they had been adjusted for

]Robert A. Bottenberg, et al., Applied Multiple Linear Regression,
(AD 413-123; Washington: Defense Documentation Center, 1963), Chapter 5.

3 -

-
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el
Group

Sex

Group

Error

SOURCE OF
VARIAHCE

By Sex

!
\

EXPERIMENTAL GROUP

CONTROL GROUP

TABLE XVII

ANALYSIS OF VARIANCE FOR ESL LEVEL I

POST TEST SCORES

D.F. . MEAN SQUARE F-RATIO
1 , 144,588 2.02 N.S.
1 ‘ 5.872° ) 0.05 N.S.
1 | 18.314 0.26 N.S.
175 ) 71.416
TABLE XVIII
MEANS AND STANDARD DEVIATIONS FOR
ESL LEVEL I POST TEST SCORES
GIRLS BOYS
Mean = 20.39 Mean = 19.45
s.D. = 11.28 $.D. = 7.76
™~
Mean = 17.95 Mean = 18.30
S.0. = 7.31, S.D. = 6.75
&
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differences in pretest.scores; The adjusted means for the experimental -group boys
and girls vere 26.66 and 21.83 respectively._ The corresponding adjusted means for
the control group boys and girls were 16.43 and 16.81. These resulis support the
conclusion that if the students in the experimental group and control had all had
comparable pretest scores, the post test scores of‘the experimental group wou1d havel
been significantly higher than those of the control group. |

A subsample of the experimental and control groups was administered a test from

the Inter American Series, named the Cmnprehens1on of Oral Lanquage The purpose.

‘of this test was to check the va11d1ty of the Esl Level 1 Oral English Test. A

validity coefficient was calculated between the two tests using the Pearson product

moment correlation. The validity coefficient was .420, indicating a moderate re-

lationship. This coefficient, although somewhat low, indicates a substantial area

A

of agreenent between the two tests. The validity coefficient had been'expected‘

-

to fall near .500 because the two™ tests measured somewhat different aspects of

oral English fac111ty. The ESL Level I. Oral English Test was des1gned to test

_the correctness of oral Engl1sh-sentence structure. In contrast, 'the Comprehension

of Oral Language Test (Inter-American Series) was designed to test listening com-

prehension in English.

i
!

In order to ascertain whether the'experimenta1 group and control group scored

.dﬁfferent]y on the Comprehens1on of Oral Language test, an analysis of variance

statistical test was performed The resu]ts of the ana]ys1s of var1ance, shown
1n Table XIX: 1nd1cated that there vere no s1gn1f1cant d1fferences between the two

groups on the comprehens1on of ora] English. The means for the two groups ingi-

cated that both the experimental and control group children scored near the upper

Timit of the test range. Both groups of .students were able to conprehend oral

~English as presented in the test.

48 - -




A ‘ TABLE XIX : S
ANALYSLS OF VARIANCE FOR COMPREHENSION

OF ORAL EMGLISH (INTER-AMERICAM SERIES)
FOR ESL LEVEL I STUDERNTS

SOURCE OF

« . VARIANCE D.F. HEAN SQUARE F~RATIO
Group | 1 - 4.436 | 0.45 N.S.
Sex o 1 7912 ~0.81 N.S.
$CS"/ Group By Sex 1 0.011 - 0.00 M.S.
Error 51 9.820
- E; o
- e . , . -
i .o ' TABLE XX
. MEANS AND STANDARD DEVIATIONS FOR
: COMPREHENSION OF ORAL ENGLISH (INTER-
- . AMERICAN SERIES) FOR ESL LEVEL I STUDENTS
, GIRLS BOYS
a  Mean = 25.67 Mean = 24.86
EXPERIMENTAL GROUP S.D. = 1.63 S.D. = 3.74
_ ' . Mean = 26.22 Mean = 25.47
CONTROL GROUP $.D. = 3.70 S.D. = -3.28
‘ >




ESL Level II End-of-Year Test Results

Tweive of the fourteen first grade classrooms hhich participated in the ESt .
Level II Program also part1c1pated in the 2;{ Level I] end-of- year test. The two
3 ) classrooms not in the end-of-year test had been des1qnated as m1arant c]asses
L Because of their abbreviated sehoo] year, these two classes hed not begun when
1 the student sample was selected. Similarly, they had comp]eted their school year

prior to scheduled post testS'inlMay 1972.

students. Six students were selected at random from each of the twelye classrooms

L

"and administered a pretest in September 1971. The same students were administered

a post test in May 1972. Only two students who participated in-the pretest were-
//,/_
P

L

. not aVai]ab]e for the post test. ~

A control group cons1st1nq of 69 first grade students from twentyiﬂassrooms
/

in eight d1fferent schools participated in boyh “the pretest -and post test phases

of the ESL Level II Program. These stqgents attended schools with socioeconomic
. P .

1eve1s_and percentages oﬁhMexican;Américan students similar to those of the schools

?

partitipating in the Bi]ingan/Eroject. A1l control group students had attended
/// ) ) ' : .
kindergarten and had recéived some training in oral English.

" The studentsfﬁn the experimental group and the control group were administered

L LeyeT/II Oral English Test as a pretest in.September 1971. The same test

' as/gdm?nistered as a post test in May 1972. 1In addition, the Goodenough-Harris

awing Test was administered to students in each éroup in May 1972.

P The Goodenough-Harris Drawing fest was admiﬂistered to the experimenta1:group
and control group students as a measure of general ability. The students' scores
were compared using an analysis of vériance statistical treatment.; The results

of the statistical analysis, displayed in Table XXI, ihdicates that there were

The experTmenta1 group for the€§SL Level II testing program consisted of 70 "




" TABLE XXL
ANALYSIS OF VARIANCE FOR GOODEHOUGH-HARRIS
DRAWING TEST (ESL LEVEL IT STUDENTS)
_ SOURCE OF ' . |
. _VARIANCE D.F. - MEAN SQUARE F-RATIO -
Group . : 1 , 287.311 . 2.587 N.S.
/\ Sex . LI , 231.545 . 2.085 N.S.
Group By Sex 1 . 1.533 .« 0.014 N.S. .
£rror | 135 : 111.052
o | : ' N
- [
TABLE XXII -~ * | )
MEANS AND STANDARD DEVAATIONS FOR .
GOODENOUGH-HARRIS DRAWING TEST N - |
(ESL LEVEL II STUDENTS) , ™
/ A Y
GIRLS BOYS
: Mean = 93.00 Mean = 95.37 .
EXPERTMENTAL GROUP - | s.0. = 1.57 s.D. = 10.35
’ . N ’ llean = 89.91 | Mean = 92.71
CONTROL GROUP . . $.D. = 9.51 | S.D. =10.61

o1




>
\

. no significang diffcrences‘due to group membership or sex. In other words, the

experimental group students and control group students were similar in general

abi]ity Means and standard deviations in Tab]e XXTI revea] that the scores for

the: two groups vere comparab]e

ESL-Level II Oral English pretest scores were analyzed using an analysis of

variance statistical treatment. The results of the ahalysis of variance, presented

‘in Table XXIII, indicate that there were significant differences bétween experi-

.

mental group students and control group students on the pretest. Inépection of
the test szore meafs (Table XIV) revealed that mean séores:were higher for both
boys and girTs in the experimental group than for boys and girls in the control

group. That is,. the pretest scores indicate that the experimental students had

. greater oral English facility than the control students at the beginning of.the

'tschool year. Further examination 6f theé means revea]s that the d1fferences be-

tween the two groups were primarily due to the scores of the. exper1menta1 group

girls. Their mean scores were arn average of approx1mate1y 4 points h1gher than_

the exper1menta1 boys' scores.

' the post test scores for the experimental and cdﬁtro] group studegts, when
compared:to thé pretest scores, indicated that both groups had higher avérage"
post test scores. . In" addition, the experimental groups appeared to have made
greater gains then the contro]‘group.° The pretest and post test means for the

two groups are presented graphically in Table XXV. The graph indicates that

~ experimental boys and girls had similar rates of gain. . Furthermére, both had a

higher rate of gain than the control boys and girls.

" The ESL Level II Oral English post test scores showed thaf the students in
the experimental group again scored significantly higher than the control group

students (Table XXVI). However, the observed differences in post test scores

could have been due to differences in pretest scores. An analysis of covariance

52.




[ | f TABLE XXIII
| . * ANALYSIS OF VARIANCE FOR ESL LEVEL II
| | PRETEST SCORES: = =
‘ ) . ‘ - . i .
* SOURCE OF S ' g - . -
| _VARIANCE ., MEAY SQUARE © D.F. F-RATIO )
| Group | ©.473.508 1 6.631 <.05 I
| : | | | : -5 _ ‘\\S
{" Sex ‘ T3ges .1 7 208N5. ;
Group By Sex . 126.505 1 C1.772 N.S.
R h \ . . . ) : ) .
- Error 71.40; ' 129 | " o _
- g " TABLE XXIV- | ' ]
| MEANS. AND STANDARD DEVIATIONS FOR - - f T
ESL LEVEL II PRETEST SCORES S
‘ S -\_
__GIRLS BOYS ’ ’ -7
. | Mean=23.58  _ | Mean = 19.54 -
EXPERIMENTAL 'GROUP s.D. = 9.03 S.D. = 8.24
- o Mean = 17.85 . | Medan = 17.72 '
CONTROL ‘GROUP S.D. = 7.71 | s 879 .
[} o - . - ’ s ' .
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TABLE XXVI

_ ANALYSIS OF VARIANCE FOR'ESL LEVEL

SOURCE OF
VARIANCE

‘Group
Sex
Group By Sex

-,

Error

EXPERIMENTAL GROUP

L2 N

CONTROL GROUP

L%

POST- TEST SCORES

MEAN SQUARE D.F.
1360.664 | 1
B 81.779 ]
.40.1;9 | 1
yo.ss1 | v

/

TABLE XXVII

~ MEANS AND STANDARD DEVIATIONS FOR

ESL LEVEL IT POST TEST SCORES

: ~

Il

F-RATIO
16.373 ¢ .01
1.154 N.S.

0.567 N.S.

GIRLS BOYS
Mean = 27.37 Medn = 24.77
S.D. = 9.17 S.D.. = 8.40
Mean = 20.54 Mean = 20.09
S.D. = 7.67 S.D. = 8.36

- N O

e,




o - was performed to determine <if the observed differences in post test scores for

the two groups were the result of differences in pretest scords. The purpose

of the analysis of covariance was to statistically "adjust" tle post test .scorcs

for differences in the pretest scores. The covariate analy€is emp]oyéd the

multiple lineaf reqression model suggcsted by Gottenberg, et a].z

The resu]ts of the analjs1s of covariance indicated that s1gn1f1cant differ-

-

ences @%=.05) rcma1ned petween the exper1menta] group and -control group after

the post test scores had been. adjusted for d1fferences 1n pretest scores. That

~

1s, if the exper1menta1 group students and- contro] group. students had all "had

comparable scores on the pretest, the ana]ys1s of covariance suggests that the

exberimentql group vould have scored significantly higher on the post test.
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Objectives

1.

English Regding Progrém developed during 1970-71 tb teach native
§panish-speaking students to read in Fnglish. A stratified réndom
sample of students {50 first.gradé;and-éo second grade) wiil be
administered a criterion test developed by thg project staff as-a

post test. A criterion level of 80% of the students attaining a

.score of 80% or higher (composite score) has been selected. These
students will not be compared with a control group because no

- comparable control group is available within Regiop One. Reading

Programs in schools not participating'in the project use the State

, adopted basal readers. Consequently, at the end of the first year

of reading instruction,'the two groups have different types of

reading skills and cannot be direcfly compared.

An interim testing program will be establiShed based on the 1971-72

"~ . revised reading booklets of the Transitional Engiish Reading Program.

Interim Eesfs will be developed for each of-the eight Feading

bookletsZ Interim tests will be administered by each. classroom

teacher upon completion of each reading booklet. A criterion level
g

of 80% of the students in each classroom scoring 80% or better on

each interim test has been selected for the interim tesfing program.

" The Students : : . g

i

Twenty-four classrooms, containing approximately 700 students, participated

“in the Transitional English Reading Program during 1971-72. . Fifteen of the

classrooms were first gfade and nine were second grade. Fourteen of the

K
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first grade c1assrooms'had completed the ESL Level 1 OﬁplkEnglish Program
during 1970-71 and’were enrolled in the ESL Level II Program. “1In addition,
these first grade classrooms vere completing the Spani;h Reading Program .
which they had bégup in kindergartén. In contfast, all the.secénd'grade ‘
Classrooms had'comp]eteq both the ESL Level I and ESL Level II Programs and

4

the Spanish Reading Program in previous yrades.

Measures

The objective for the Transitional English Reading interim testing

program was to develop ‘a series of eight interim tests. Only five interim

lests Wére‘deve1oped and administered during 1971-72. Each of the interim tests

was printed and consisted of reading comprehension and spelling subtests.

The reading subtests for tests 1-4 consisted of a word, -phrase, or sentence

with four pictures to which the students responded by marking an "X" ‘on the

picture corresponding to the word§. On test 5, students were also presented

written sentences and §hdrt paragraphs and required to select written

responses. The spelling subtest presented a picture and the studenfs
responded by spelling the word or by supp]ying missing letters to a word.

The end-of-course achievement test for the Transitional English Reading

»Progrgm, deve]oped by the Prdject staff, was adhipistered during May 1972.

It consisted of subtests bn spelling word recognition, sentence comprehension,

and paragraph comprehension. The test was administered to the class as a

group by the classroom teacher.

Results Of The Interim Testing Program

N

A1 twenty-four of the first and second grade classrooms in the Transitional

English Reading Program participated in the interim testing program. Both

first and second grade classrooms grouped their students for English Reading




I
f
I
|
1

& ,.!-

.instruction. As a result, interim tests were given to each group of students

within a classroom after they completed the corresponding reading booklet.

Records indiéate that‘thirteen°first grade and eight second grade classroons

had at least one group of students who completed six of the read1ng booklets.

' Consequently, 1nter1m test data is available for all five of the 1nter1m tests.

Test data for jt Lhe first grade and second grade classrooms are summarized in '
Tables XXVIII/and XXX.respect1ve1y

A cr1ter1on level of 80% of the students in each classroom ach1ev1ng 807
correct on each interim test was arbitrari]y selected as the objective for
the interim testing progr&m. However, after reviewing results of the pilot
program, the criterion was revised. The criterion Tevel was sybsequent1y set
as 75% of the students attaining 75% correct on each inferim test.

« A summary of the pércenfage of first grade students in.each classroom who
scored 75% or higher for interim tests 1-5 is presented in Table XXVIII.'The
results are presented graphically in Table XXiX. The tables indicate that
eleven of the fifteen c]aésrpoms (73%) attained the criterion on Test 41 and

/
fourteen of the fifteen (93%) reached it on Test #2. A1l fifteen classrooms

(100%) achieved the criterion on both Test ' #3 and Test #4. Fina]l&, on Test

#5, twelve classrooms administered the test and ten (83%) reacbeé the
criterion. !

A summary of“the percentage of second grade students in each classroom
Who scored at lTeast 75% cd?rect for interim testé 1 through 5 is presentéd in
Table XXX. A g;aph{c d%sp]ay of the percent&ge of classrooms attaining'the~
ériterion is presented in Table XXXI. The tables %ndicate that five of the
seven classrooms that administered the test reached'the designated level on
Test #1 (two classrooms did not’administer Test #1).. For Test #2, eight of

the nine classrooms achieved the criterion. For the remaining interim tests,

all classrooms achieved the critérion (one classroom did not return Test 45).
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TABLE XXIX ~

TRANSITIONAL ENGLISH READING - FIRST GRADE INTERIM TEST RESULTS
Percentage uf Classrooms Attaining Criteriof

50 -
45|~
40—
35

PERCENT

Test Test Test Test Test
#1 #2 #3 #4 #5
(n=15) (n=15) (n=15) (=15) . (n=12)
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TABLE XXXI

TRANSITIONAL ENGLISH READING - SECOND GRADE INTERIM TEST RESULTS
. Percentage of Classrooms Attaining Criterion

/ ¢ . . .-
\ - ’ -
M ‘\\ N -
L )

Test #1 Test #2 Test #3 Test #4 Test #5
"~ (n=7) (n=9) (n=9) (n=9)  (n=8)
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_of the’ five interim tests. The table also shows that the mean percent .

every interim test.

for the second grade group vas greater than 75% for every interim test.

The results of the first and Second grade interim tests indicate that
the cbjective of each classroon achieving a specified criterion level of
performance on each test was not attained. However, one problem was found
in working. exclusively with class percentages. Some classrooms had mp
students than others, but total class-percentages have obscured these n?
nomerical differences. For th%s reason, total gioup statistics have Been .
calculated for botb the first and second grade groups.

A set of summary statistics for ali first grade'students is presented

in-Table XXXII. These statistics revgal that over 75% of all the first grade "

{
students participating in the project scored at or above 75% correct on each

“a

' - - .
correct (i.e. average score) for the first grade group was. above 75% for

°

) ¥ g
Summary statistics for the total second gﬁade group is displayed in Table
o

XXXIII. These statistics indicate that on _every interim test'757 or more of
the students in the second grade Trans1t1onal English Reading Program scored

above 75% correct. S1m1lar1y, the mean percentage correct (average score)

(

' !
Results Of The End-of-Program Test

Fifteen first grade and nine secoﬁd\grade classrooms containing a total

of approximate]y 700 students participated in the Transitionzl English Reading

: {
Program in 1971-72. Although the -performance objective for the end- of -year

cest1ng program had 1imited the number of students taking the test to 50 f1rst

,graders and 50 second graders, the test was actually administered to a total

of 490 students. The change was made possible because a group readirg test

was developed to replace the individual test used in 1970-71. The nrumber of

“64
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.Students taking the test represents all students for whom the test was considered )

1.4 [TOUNY

appropriate. The primary reasons for the d1screpancy between the nupber of . - B
students in the program and the numoer that completed the end-of-program test - -
- were (1) early student w1thdrawa1 from school and (2) students who had not
completed reading booklet 5 were not given the test. | : 3 ' )
o | The,end-of-orogram lest for the Transitional English Reading Program .
| consisted of five subtests and a total score. The Average percent correct for

. . . * " -\ - -
each of the five subtests and the total score for both first and second grade ‘

» Students is presented in Table XXXIV. Scores for.first and second grade

students were similar for all subtests and'the total sccre. TheftabJe also - : - -

' ~indicates that scores were directly related to the number of books completed.
I ‘ )

] . That 1is, students who completed reading booklets 1 through 5 had 1ower scores

than-thQSe who completed additional booklets. This result was expected because
the test contained material from each of the first seven readin book]etss
However, it should be noted that very small numbers of studen£;éwere‘tested
o at some-levels (i.e. grade 2, booklet 5) and,the results-may be somewhat
unstable for these groups. ' \ AN -
The first subtest consisted of a set of pictures and required the students

_to write the name of the obJect in the picture. ‘The tab]e shows that student '

scores ranged from a low of 55% to a high of 79% correct. Since the words .
l\\were selected primarily from books 1-5 (75% of the items), all students were

expected to score above 50% on this subtest. . o

The second subtest consisted of a series of items which contained a

picture and three sentences. The student was required to select the sentence
]- which Corresponded to the picture. Scores on this subtest ranged from 72%
to 92%. This distribution of scores is somewhat'higher than .expected since

1 half the ijtems ronta1ned word. patterns which had not been presented in read1ng

] book]ets 1-5. . . -‘ ' ' '

o '. | . . . ,’_ 67
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Subtests 3 and 4 consisted of a series of words and pictures. Sﬁudents
were asked to match the word with its corresponding picture. Subtest 3
contained only words from reading booklets 1-4 while subtest 4 contained
words froi booklets 4-3. The vesults of the analysis indicate that, as
expected, scores on subtest 3 were high for all students. Scores on subtest
4 vere 1owér for students who had completed fewer reading booklets, although
not as low as expected.

Subtest 5 contained three short paragraphs (4-5 sentences). At the end
of each paragraph there were several statements for the,students to complete.
Studen;s responded by checking the word which correctly completed the statement.
Although this subtest was sonsidered the most difficu]t,'scores.ranged fronf

487 to 87% correct, depending upon the number of reading booklets ‘he

~ students completed.

4

Totai scores for the achievement test ranged from 69% to 87%. Students
in first grade had scores which c]oseJy corresponded to those of second grade
students who had completed the‘same reading booklet. This result would
indicate that maturity was not a significant factdr for these students. lIn
add1t1on, it was noted that a]] second grade students had completed both the
ESL Level 1 and ESL Level II. Programs prior to second grade, while the

f1rst grade students were taking the ESL Level II Program concurrent]y with

'Transitional knglish Reading. The results of the achievement test indicate

that it is not nécessary to complete the ESL Level II Program before beginning
the Transitional English Reading Program.

The objective fsr the Transitional English Reading Program stated that
80% of the students would achieve a score of at least 80% (total sco}e) on
the final achievement test. Table XXXV shows the degree to which this

objective was achieved. A1l the students who completed fewer than 7 of the

69
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" reading booklets fell .25 or more percenfége.points below ‘the criterion levnl

(students in second grade, booklet 6 were not considered because only 8

students were tested). However, second grade students who completed booklets
7 or € and first grade students who finished booklet 8 either attained the

‘ ;
criterion or fell within one percentage point of it. In addition, the first

grade §tudents who finished booklet 7 scored oniy 8 bercentage points

. below the criterion. The analysis of ‘the final achievement test indicate

that the results are within acceptable limits of the'objectives for the

Transitional English Reading Program.
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Objectivés

Y

D. ~ SOCIAL EDUCATION

The Social Education Program of the Region One Bilingual PFojecn consists

"~ of a two-year sequence dnsignated as Social Education (Level I) and Social Educe-

“tion (Level II). The Lavel I program contained six units 1n Enghsh and two

umts in Spanish, while the Level IT program contained cnly units in Spanish.

-

1. A set of Social Education units in English and Spanish were pilot tested
| durihg 1970-71. The project staff will conduct a fie\]d test of this

Level I Social Education Program during the 1971-72 school year. ‘The
field test will inglude a random sample of at Teast 50 students in the
project (25 first grade and 25-second grade) and 50 control group stu-
.der_]ts (25 in first grade and 25 in second grade). The evaluation in-
.strument will be a Social Education Test (Level 1) developed by the
project staff. Additional measures will be the Brown Self Concept
'Referents Test (pretest and post test) and the Goodenough-Harris Draving
Test. I |

2. An interim testing program based on the eight units of the Level" I
Social Education Program will be‘estabh'shed Interim tests wﬂ] be
given by each classroom teacher upon completion of each of the Soc1a1
Eddcation units. An average Qf 75% per c]assrqom h_as been selected
as ‘the criterion level for the interim tests.

3. A Level II Social Education Program will be devc oped and pilot tested
in 10 second grade classrooms durlng 1971-72. |

4. An interim testlng program based on the units to ‘be developed for the

Level II SociaT Education Program will be -established. Interim tests




>

will be administered by the classroom tcacher. A tSass average of 759
] ' R

$oteed

correct has been selected as the criterion level for the interim tests.

[ N

L e ]

The Students

3
¢

. -Thirteen first grade classrooms, containing approxﬂnatelz/BSO students

"\ : ' participated in the Social Education Level I Program. A1l students in the proaram

[P
'

had completed the ESL Level I Program and were enrolled in the Spanish Reading

¢

Program and the ESL Level Il Program.

[YSPSEPRVC R

Two first grﬁde classrooms and nine ‘second grade classrooms, with'a total
enrollment of épproximate]y 300 students participated in the Social Education
. > w» Level II Program. Students ﬂ] thg two'firgt grade classrooms were the same age
__as the second grade students, but had attended a beginners class in 1970-71.

Some of tiiese students had attended kindergarten prior to entering the beginner

level and ‘some had not. Consequently, these two first grade classes contained
}“ students who had already attended school for one or two years. The first grade
students had completed ESL Level T and Social Education Level I and were en-

rolled in ESL Level II and Spanish Reading. The second grade students’ had com-

p]eteﬁ_ESL.Leve]_I, ESL “Level II, Spanish Reading, and Social Education Level.l.

Heasures
The Social Education Level I Program consisted of five units presented in

English and three uffits presénted in Spanish. Interim tests used in the 1970-71

pilot teSt were found to contain a number of ambiguous and invalid items. As

. a result, an interim testing program was not imp]eﬁented during the pilot test.
! "\ ¢ ‘ .
. Similar problems were encountered during the field test conducted ir 1971-72.

€

A number of different types of interim tests wecre devised and tried out in the

bolatmiiad
H .

c¥essrooms, but none were considered appropriate for measuring the concepts

N\

)
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presented in the Social Education Level 1 units. Because of the Tack of success

[ Sur——)
'

in developing valid. interim tests, classroom cbservation by the Project Director
i , and Social Education Supnrvfsor/Cohsu]tant was used.

| . " Problems simiiar to those descrived for the Levei 1 interim tests were

'] encountered in the Social Education Levci IT Program. Since thé primary pur-
‘pose of the pilot test v@g to qcterﬁine the effectiveness of individual units

of instruction, direct classroom observation by the curriculum writer vas con-
‘sidered most appropriate. As a rcgult, no interin Eests or énd~of—year'achieyc-

ment test were constructed for the Social Lducation Level II Program.

An end-of-year achievement test vas developed for the Social Education
A Level I Program using the most successful techniques devised for the interim

! * testing. This test consisted of 38 items about concepts presented in the Sgeial
Education Level I units. The test wag administered orally by a project staff

member to individual students. The student's responses. were recorded on tape.

The tapes were then transcribed and scored by a Bilingual Project staff member.

Results Of The End-Of-Program Test For Social Education Level 1

A11 thirteen classrooms in the Social Education Levef I Program partici-
pated in the end-of-Program achievement test. A total of 42 students were
selected for the sample (three students were randomly selected from each class-

~ room).’ )

A control group consisting of 21 students was se]ectgd from four schop]s”
not participating in the project. The control schools were selected because
the socioeconomic levels and percentage of Hexican-American studenfs vere com-
parable to the schodls in the Bilingual Project.

" Students in the experimental group and the control group were administered

both the Goodenough-Harris Drawing Test and the Social Education Level T achieve-

ment test. Both tests were given by a Bilingual Project ‘staff member in May 1972.

o o
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_ frop those of tne-control group.

The Goodenough-tlarris Drawing Test, a standardized test of general ability,

was used to compare the experimertal group and contrel group on geneval intellec- .

o7

tual maturity. An analysis of variance statistical\techniaue was used to com-

pare the scores of the two gréups. The resuits of the analysis, presented in
Table XXXVI, indicated that therc vere no significant differences between the
experimental and fontrol students' scores. Meqns and standard deviations fo%
the groups are prtsented in Table XXXVII.

The experimental group and the control grour were also compared on the
Socia]-Education_Leve] I achievement test. The results fér the analysis of
variancé of these scores are presented in Table XXXVII. The ana]yéis indicated
that thékexperimental students nad significantly higher Social Education test
scores thaﬁ the control group. There were no significant differences between
scores for boys and girls in either.group.

[

Although the analysis indicated that the experimental groups’' scores were

- significantly higher, am inspection of the means for the two groups revealed

that the differences were less .than had been expected. Thé mean for the. experi-
mental groups' scores wés 24.60 (25.45 for girls; 23.82 for boys) while the

mean for the control group was"19.38 (20.18 for girls; 18.50 for boys). An
ana1ysig of the Social Education test used fo measure achievement jhdicated

fhat it dealt primarjiy with facts rather than the concepts bresented in the
Social Education uni£s. Since the test measured information which is generally

learned by all students, the experimental groups' scores were not very different

PR ’. -
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TABLE XXXV1

ANALYSIS OF VARTANCE FOR GOODELOUGH-IIARRLS

DRAUIHG TEST (SCCIAL EDUCATION LEVEL I STUDENTS ‘
SOURCE OF ‘ _
_VARITANCE D.F. . MEAR SQUARE F-RATIO
Group . : 140.005 1.17 IS,
Sex 1 311.450 2.61 1S, -
' Group By Sex | 1 29.309 ' 0.25 1.S.
, Error X 119.498
TASLE XXXVII -,

MEANS"AND STANDARD DEVIATIOHS FOR THE
GOODENOUGH-HARRIS DRAWING TEST
(SOCIAL EDUCATION LEVEL I STUDENTS)

GIRLS ' BOYS
4 [
, . Mean = 88.89 Mean = 95.24
+ EXPERIMENTAL GROUP S.b. = 11.85 S.D. =12.07
_ ' Mean = 93.64 Mean = 97.00 i
—CONTROL GROUP ' S.b. = 7.53 S.0. =10.06 g
. |




SOURCE OF
_VARIANCE

Group

Sex

Group 3y Sex

Error

EXPERIMENTAL GROUP

CONTROL GROUP

TABLE XXXVIII

LEVEL 1 CHD-OF-PROGRAM TEST .

CAUALYSITS OF VARIAHCE'FOR SOCTAL EDUCATION

- s, ‘
b.F. HEAH SQUARE F-RATIC " -
o " 391.359 13.94 <.0)
1 38,344 1.37 NI.S.
1 G.009 0.00 H.S.
-
59 28.074
TABLE XXXTX |
MEANS AND STANDARD DEVIATTONS FOR ) }
SOCIAL EDUCATION-LEVEL 1 END-OF-PROGRAM TEST
"
GIRLS BOYS |
Mean = 25.45 Mean = 23.82
S.D. = 5.34 S.D. = 5.52
Mean = 20.18 Mean = 18.50
.D. = 5. S.D. = 4.65




APPENDIX A

Bilingual Project®Administrative Staff

.8 L




BILINGUAL FROJECT STAFF

PROJECCT DIRECTOR - A. R. Rumirez ,
Twenty years experieénce as tcacher, principal, curricuium director, and
college instructer; directed 7itle 111 Projecti which developed ESL Level T,
and Level Il Rock matevrials uséd in the Bilincual Project. This is his
third year as Project Director for the R@q1on Onc L111ngua] Project.

EVALUATOR - Ricardo R. Chapa
Experience-iiicludes classroom teachﬂl, prircipal, director of
private school in Honduras, and consultant for a Biiingual Project in
Lansing, Michigan. This is his second year with the Bilingual Project.

EVALUATION COHSULTANT- Thomas H. Linton -
Experience includes internship with an educational research organization
(Teaching Research, iionmouth, Oregon) and research associate with ERIC/
/ Crecs, holds a doctorate in Educational Administration/Research. This
is his second year with the Bilingual Project. .

PRihARY SUPERVISORS - Corina Lozaro, Oralia R1vas, ‘Dora Soto and Lyd1a Miller
ATl have experience in teaching at the primary “level and are bilingual.
Three of the supervisors have been with the p|OJect since its inception.

A

COMSULTANTS Of! CULTURAL EMRICIMENT ACTIVITIES - Carmina Garza and Bever]/ Pritchard
Both supervisors have expericnce in primary level teaching. One is a

certified teacher in Mexico with a one-year 1nternsh1p in Montessori
teaching methods in Ita]y

ARIIST/ILLUSTRATOR - V1rg1n1a Bruce -
Exper1ence includes primary level teacher and commercial 1]1ustrator
This is her third year with the Bilingual PrOJect

SITE AIDES - G]or1a Campos, lary.Sandoval, iMaria Enriques, Viola Vera and Elva’
Garza
Each has had experience either as a teacher aide or in the control and
accountability of materials.
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Haterials and Equipment
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SPARISH READING

/

INSTRUCTIO”W! JWTEPIALS

Teachers iHanual

Alphabet Trays and Loose Letters
Vocabulary Cards

Sound-Letter Lorrespondence Cdrds

Workbooks  (3), “Sonidos, letras y Palabras"
Bingo Game '

MEDIA EQUIPHEHT NEEDED

None -

e
Y P

ENGLISH AS A SECOND LANGUAGE LEVEL IE'

INSTRUCTIONAL MATERTALS

Teacher's Plan Book ‘
Manual with 128 Language Lessons
Filmstrips Synchron1zed w1th Records
Puppets and Masks -

Song Recordings

Audio-Flashcards

Objects for Teaching Lessons
Small Objects Bag -
Puppet Bag- »

Big Object Bag

Kitchen ObJects Bag
Paper Pack

'I]]ustrat1ons of "Aullio Flash Cards
. - Index of Sentence Patterns
Language Card Index

lHask Booklet

Puppet Booklet

The First lleek

—h(DD_ﬂO'ﬁJ(D(DD_ﬂU'QJ

MEDIA EQUIPMENT NEEDED

Tape Recorder: (EFI or Bell & Howell Machine for Lanquage cards)
Overhead Projector

F11m3tr1p PrOJector/Record Player




ERGLISH AS A SECOND LANCUAGD LLVEL IT

Teacher's Plan Book
danual with 115 Languace Lessons
IMustraticns for Lessons
Objects for Teaching Lessons
: Kitchen Objects
Paper Objects
Puppet Bag
Toys

MEDIA EQUIPHENT - NEEDED

None -

TRANSITIONAL ENGLISH READING

INSTRUCTIOIAL FATERIALS

Teacher's Guide

Alphabet Trays and Loose Letters

Vocabulary Cards

Sound-Letter Correspondence Cards

Workbooks (8), "English Encoding Exercises"

MEDIA EQUIPHENT NEEDED

None \,




SOCIAL EDUCATION LEVEL T

INSTRUCTIONIAL MATERIALS
Teacher's Manual

Units

Transnarencies

Audio Tanes

Filmstirips

¥ Picturces

) Cutout Picture Sheots
Stuacnt Vorssneets

Class and Scnool Photograpn
Cos tumes

Stories

MEDIA EQUIPMELT HEEDED

Filmstrip Projector
Tape Recorder
Overnead Projector

3 J . SOCIAL EDUCATION LEVEL 11

§ ‘ INSTRUCTIONAL MATERIALS
Teacher's Manual
Units ' g
Maps

Checks, Deposit Slins
Audio Tapes

i Filmstrips

Cos tumes

Stories

MEDIA EQUIPHMENT NEEDED

v

Filmstrip Projector
Tape Recorder

1 s d

]
i
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Status of Objectives for 1971-72

.
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A. Revicw of Activities for 1Y71--72 )

«

-- 1. Prepram Manogenent

a. The degree vo vhich the 197372 preducst/precoss objectives have been
attained:

! (1) Staff Development (Preduct Objectives)

(a) Objectives 1 - 4: .

The project directer collected information from parcnts _
(Rarcent mectings, parent survev), teachers (weekly cowacntaries,

(RSSO

i teachers nmeetines), project staff (supcervisor reéports, staif
{ meetings), and evaluative data to identify the 1971-72 program
) objectives and performance objectives for the Region One
‘ Bilingual Project. Staff needs were identified and qualificd
i ) personnel hired. The organizational structure for the project’ ’
: . was.explained to tiie project qLafl at the first formal staff
) " meeting. :
! ) : .
! (2) Staff Development (Process Objectives) .
; (a) Objectives 5 and 6:
} " The responsibilities of each staff member were discussed and
delineated at the first formal staff meeting. Supervisor/
1 consultants were assizned to-program areas as specified.,
g However, the arcas of Sganish Reading and Spanish Language
: Arts were assigned to a single supervisor/consultant. Conse-
. quently, only four supervisor/consultants were assigned to
z the project.
(b) Objective 7:
;  Site aides were employed at’each of the five schools partici-
i pating in the project. Responsibilities were explazined by the
project director prior’to employment.
3 (c) Objective 8: - '

Mother aiides were provided in four of the five project schools

by the Bilingual Project. They were employed in classrooms
which lacked teacher aides. Although all project schools have
changed mother aides. at least once, only two of the four schools |, -
have changed every twelve weeks as specified.in the objectives.,

The other schools have been reluctant to change mother aides C
because the teachers did not want to assist in training new aides,

school principals did not want to bring new mother*aides into the

school during the sciwol year, and the supply of qualified mother (
aides was limited. A total of forty- flve (45) moLher aldes have
talen part in the program. '

[T P 3

(d) Objectives 9 and 10: :
All staff ppsitions were filled prior to August 1, 1971.° The '
professicnal qualjifications of each starf member are on file in
the Region One Education Service Center personnel files. ‘

-
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(¢)

)

(g)

: .
.
o

Objective 11:

A commicatfons networl consisting of weekly coummentaries b
the teachers, oral roporis by supervisor/eonsyltants, fermal
and informal srety mectings, and written veports by the project
evaluitor aud supervisor/consulients:  The coruunication systen
was ceiplained to the staif merbers  in a otiff sooting priar to
sthe beginaing of the school year. ‘

Objectives 12 ~ 15

A tine schedule ror evaluation activitices was completed and
posted in the directors office by September 1, 1971, Formal
time schedules’ feor miterials develeopment and staff development
activitics were not estabdished. Because of the nultiple res-
ponsibilities assignad to the dircctor and t:c supervisor/
consultants, strict scheduling of these activitits could not

be accomplished. Inventory schedules’for controlling materials
disseminated to the schools were established and maintained

by the supervisor/consultant in cach progran,

Objective 16t - -

Progress charts were established for each classroom and have
been updated weekly, : ‘ :

(3) Community Involvement (Product Objcétivcs)

(a)

Objective 17:

The community involvement program has included a variety of
activities designed to inform parents, the general communitv,
local university students, and other professional persens of
the purposes and activities of the Region One Bilingual Projcct.
Formal meetings between the project staff and parents were
conducted in two of the participating schools. Parents in. a
third school were invited to observe thecir children and become
familiar with the Bilingual Program. Another school held an
open house to inform the public about bilingual education.
However, parent committees were not organized because needed
inputs into the program were already available.

The project director-has made presentations to the Region One
Education Service Center Board and to the Region One Joint
Committee (composed of all superintendents in Region One). In
addition he has met at least tvice with each superiatendent of
the five schools in the project., The project staif has also
made prescntations to the members of the school board for two
of the project schools.

Two 30-minute television presentations have been shown on a
local television station. The shows included an explanation
of the programs contained in the Bilingual Project and live
classroom demonstrations of program activitiec. In addition,
a l5-minute summary of the Bilingual Project was presented on
state-wide television program sponsored by Senator John Tower.

w




Dissemination activities to bilinvual projrce:s
¥ proj

Fe,ouniversily ¢
groups, and public schaool personnel not in the Region Cne
linrunl Projoet Love includng thirty--three (33) prescnta- o

tions and wvorkshops.

Tutervicus with pinetv—rTour (9%) parents of children in the

project have heen conducted., Results of the parent interviews

. indicate that 957 (29) have a positive atiitude toward the child
learning o rend Sn Spanish, while 17 {1) vas not sure that .the J/
program was good, and 44 (4) did net ecedment.  When the pareais /
were ashked their opinion of the metheds used to tesch oral fnglish, !
the percentapes of favorable and unfavorabl vesponses were 95%

. - and 4% respectively, while 13 did not have an opinion.
H
v S ,
i (4) Comnwunity Involvement (Process Objcetives) ’
| , (a) Objective 18: \
j Mother aides were hirdd and placed in classrooms that 4id not

have teacher aides. All project schools have changed mother
) aides at least once. However, only twvo of the four project

{ schools emploving mother aides changed aides cvery twelve weeks.
' The other schools did not wish to change aides as often during

the school year.” A total of forty-rive (45) mother aides have |
| ) taken part in the program this year. \
{ ' ' ‘

(b) Objective 19: .

Site aides have acted as community liaison persons and have’ also
! o been instrumental in obtaining mother aides to participate in

the project, Oral reports to the project director and consultants

. ] provides a continuous source of fcedback from the school and the
‘ . community .

(c) Objective 20:
A random sample of parents from each community was selected and
interviewed during February and March 1972. Interviews were not
conducted during October because of limitations in time and

personnel. The results of the survey are presented in Community
Involvement (Product).

(d) Objective 21:
No negative feedback from parents or members of the community
have been reported to the project director.

(5) Regional Coordination Actfvities

(a) ' Objectives 22 - 31:

This component was cancelled due to limited participation of
other bilingual projects

b. An analysis of successes and failures in meeting performance objectives.

The project was successful in meeting most of the objectives for staff

development. A staff was assembled and organized as specified. The

) only major medification was the assignment of one supervisor/consultant

' \ to both the Spanish Reading Pregram ond the Spaunish Language Arts Progran,
o Site aides vere hircd and assigned to each school, Mother aides were

= D 87
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l | |
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' J hired, trainced, and assivacd to clasorcoms. Howsvaer, two of the S

chinged aides ot the end of the fivst 12 wacks but reguested tim ba
allowed Lo keop thie noe aides for the vost of tie school YOar. ANTET IS

T for the requests were that chauzing aides durine the vanr cateaod coniualoa

3 in the elrasreos ond v was difrfeuit to find ensush quelificed mothe: awdes

. - to change cvery 12 uach,,

i The Comcynity Involvensant prowran was succeseful in malintainice parent
interestiond aecoptanee of the Bilinpunl vroject . Althoush parent coanitteoos

1 were not orpamazed, conocunication with pavents was acconplinhed “in several

} ways. Television proved to be an cifective nenus of demensirating the
classroom applicaticn of proiect zoals.  Yeedbacl from parents was recelved

_ from formal necvines, couments to teachers alld site aides, and response to

{ a formal intarview, ) :

The project was also successful in disseninating information to public schooil
J and university pevsomel not associated with the project. The number of

presentations and in-service proprams has increacad significantly over pre-
vious years. In addition, requests for material$ by other bilingual projccts
and public schools has increased. ¢

c¢. Modification of Long Range Objectives

+ We have dropped the plan to provide inter-project coordination between
Bilingual Projects within Region One.

d. Modifications or Refinements of the Program

We will again attempt to increase community involvement through a Cotmunity :
Developer. A part-time Staff Development Coordinator will be employed to
plan all staff development activities.
e. General Assessment ]
¢ |
Now that there are classes who have completed three years of intensive
bilingual language arts instruction we have been able to demonstrate to

administrators and board members the great gains that are effected.
Continued exposuve on T.V. has created public awareness of the potential
for this revolutionary (in the U.S.) method of instruction.

o EBE;
ERIC C-4
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Spanisly Rinding

a. | The depr

Co wvuicht 1971-77 product/process objectives have been ottained:

(1)  Instructicn (V5 odust O Joctiven)

()

Objeative 37

A ficld testaf thie level I Spanich Reading nrogram hag boon
conducted in 18 GWindorparten and 2 Virse crade classroonus wich
a total enrolluen of approvimatedy 875 studonts during the
1971-7% school vear. Post-tost data are presented in the hedy
of this report.

OblEPLl”O 33:

The level 1 Spanish Rending prosram wvas nots complottd by any of

the participating classrooms during 1970-71 Conscquently, class-

roos scheduled to enter the Spanish Language Arts prouram .in

Septewber 1971 were vescheduled in 8rder te complete the level I

program. It is now anticipated that the level T Spanish Reading
program will becowe a 1 1/2 year program covering kindergarten

and the first semester of first grade. Since the Spanish Lancuage
arts program was designed to reinforce concopts 1n the level 1
Social kKducation program, it will be merged with the level 1
Social Education program next year and will not be field-tested

as a separate progran,

(2) Instruction (Process Objectives)

(a)

Objective 34:

Students in the level I Spanish Reading program are spending at
least thirty (30) minutes per day in Spanish reading activitiecs
as required. Lach teacher in the Spanish Reading program sub-
mitted a schedule of daily Lgdchlng dClelLlcs to the project
evaluatof by October 15, 1971,

Objoctivo 35:

An interim testing progfﬂh based on the eight reading booklets
in the Spanlsh Reading program has been established. Interim
tests 2, 3, 4, 5, and 6 have been revised on the basis of the
1970-71 interim testing program. Interim test 7 was developed
this yecar. Interim tests have been administered by the class-
room teachers upon completion of each Spanish reading booklet .
Results of the interim testing program are presented in Section
A of this report,

Objective 36:
Teacner commentaries are submitted weekly by each project teacher.

Objective 37:
The .end~of-year Spanish Reading Tesl was revised on the basis of
the 1970-71 testing program and the revisions made in the Spanish

reading booklets. .

i
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(¢)

cdy purchased, mnd

Yo Lpproniuatoly Forte (40
ol
(F)  CObdective s 0 -0t 4fs
anLgfnE{SASﬂfAvﬂtﬂ‘gﬂixijng prosran actss aot counleted by the Linder-
grarten elnssveors, iU was contd in thr 1 irst prade el sewa,
I Corsequently, ti: Sponieh | Sils procren has Lod to be
postpored until tite Spraish . proeoran vas comploeted.  In
additics, thoe Ssanish Lanvuane 2otn peoeram vas desioned to
reinfovee concepts introduccd wn the Tovdl T Sacial rducation
program and o0 raintain spanish Meading skijis, therefore, the
Spanish Laopuane Ares prosram will not be ficld-tested during
the 1971-72 school year., Tt will Le merged with the lovel T
Social Fducation proxvar and izld-tested as a part of that
program during the 1972-73 school year.
(3) Development of Patgrials (Product Cbjecctives) o

(a)

(b)

As GBb]Lhc

Objcctive 41

The te Lonchgv training program for the Spanish Rcading vropram
has been partially developed, Video tapes have been conpleted
as scheduled. 1n addition, a,35 Mif slide scries has been completed,

.
El
-

niary reading list for the Spanish Language Arts progran
has not been dcvolopcd Since one of the purposes of the reading
series was to reinforce concepts introduced into the Social Liuca-
tion program, this scries will be deve loped as a part of the
Social lducatlon program... : .

Objective 43: Vin.
Spanish reading beocklets #7 and #8 were completed during the ' kg

summer of 1971. Booklets #1, 2, 3, 4, and 5 have been revised
on the'basis of the 1970-71 field test,

(4) Develtpnent of Materials (Process Objectives)

(a).

Objectives 44 and 45: ¢
Items to be included in the teacher training program were ideati-
fied on the basis of data from the first and second vears of the

Spanish Reaainy program. . Dr. Gloria Massey has scrved as consul-
tant for the program, A workshop for training kindergarten ‘
teachers to use the Spanish Reading program was conducted during

~the summer of 1971. Although the audiovisual materials to be

included in the final teacher training package had not be;n
developed at that time, the workshop prov1dcd acaltlonal da
for subsequent program developme nt,

T | e




; : Thie prnq*nt
drawas in 1eireduce) fooun 4
{

lewedl TLF cdal o dnant Yo el Doviows Lo loaons

LI G

o ave rnet pyaaenatie cvald o . ey tencho s et e d el

Interin tent resnles are on fide with the project evntun-or.
i . ; (5)  Steff Devalopoont (Proddeg Chjectivez) |

(('1) 01“.

The ann o prencvvice ard dn-oervice tralaing consisted of

().
*

L B
et

preseevice vorichop in Swoast for teschers and L. acher
SlusBCrVIce toranhc

3
paderian the Tivet teo wecks of schodl Jox
mothoer aides (lxlu'lcd_vVuYy 12 wweeks Tor new mothor atdes) and

individual ansistance for the tutors.

-
Tutors wore nT*cod in two of the five participating schools. A - -

tutor vag alrendy a\aﬂ.mh in another school, The other schools
have not requested a Lu;urldl progran.

(9]

(c) Objcqgivc 51: -
Baseline data on the teachers in the Spanish Reading progran
imdicate that 21 of the 30 teachers ave bilingual while 8 can’
. : ] speak some Spanish but are not fluent, One teachier in thc
program_cannot speak Spanisi.  The teachers vho do not speak
Spanish fluently have made arrangerments for other teachers to
tecach Spanish Reading to their students.

" (L) 0b1uct ve 50 -
|
|
1

(6) Staff Development (Process Objectives)

A two- ddy‘ln service vorkshop covering all components of the -
Bilingual Project wvas conducted on august 24 - 25, 1971,

, The \01Lshop was attended by 41 of the 42 project teachers
Teacher aides did not attend Lhe workshop.

[ ' (a) _Objective ‘52 ) ) ’

L / T (b) Objective 53: . .

R Mother aides attended workshops or received individual.assistance )
from the Spanish Reading supervisor/consultant during the. first 7
two weeks of school. Mother aides who were hired for sccond and
third 12-week perieds during the schoal vear rcceivcd‘t‘alnLng

“from the Spanigh Reading supervis sor/consultant. .

(c) Objectives 54 and 55 . .
Only one supc¢rvisor/consultant has been assigned to the Spanish’
Reading compenent. She was assigned responsibility for  the first
year Spanish Readfng program. The supervisor/consultant has

sited cach classroom weekly as scheduled. However, oral
reports to the project director fellowed by written bi-weekly
reports bave supplanted the supervisor report used last year.

L - (d) Objective 56: : ‘ .

The projeect director has met with the teachers pa:t101p3t1ng in-,
thP Spenish Reading progran four tines during th¥ school.year. .

|
. . .
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‘throughout the U.S. have been purchasing them all year.

An ons Uysis of  Lhe saceessayy and Talloves dooreaeting neviormance obicetices,
. . .

Ivteran test data indicot e Ll Troa 76070 o 897 67 il Clossrooas hove \w

acliicrea the o ‘H',('t'.jlz criterion Loweld on Ty | S R IR U CORE Ticao

Yesul ot sueocst thad Gt is net totlic L Levareons to asthiova

. . . . \ DO Y v
the o ltevion Toved ot calch intorin tent. U e oy e nai

the expected eriterion Jowe T bave roccived ou
supcrdi=or/eovsaltent,  Howenor, proroess
has nq bewn as ronid ae anticipatod. The magjerity of the k indergarten
rooizs conpleted boellet 5.0 Sinee a similar vatc of proarens was ovide
the 1970-71 wehiood yveur, the project divector his deciddd to make the Spunish
Reading program a Zeyear pregri. )

Tron by Yool

chrotvin the Seanish readion

The Sptmish Loncusge Arts program has been only partially develoved and hus
ot been field-tested this vear. The major factor in the decision to post-
pone the ficld test was the vregress rate of the classvoems in the Sponish
Reading program.  As o result of the ernerionce ;*_;xinc'd_ this veor in field-
testing the Spanich Reading program, the Spanish Longusnae Arts progran will

A
be completely merued with the level I Social Ld ucation proov. and will bae
field-tested as o part of that program during the 19/72-73 StnUUl vear,

%
The objectives dealine with materials developmenc have been met for the
Spanish Reading propram. All ciyht rendine boeklets have been completed
and the first five booklets have been revised. Objectives concerning
development of teacher training materials have been partially met. VWork
is continuing on these objectives. . 4
ObJCLthCS for staff development were generally met. Although there was
no plo,crv1cc training for teacher aides and mother aides, workshops
were presented by the Spanish Reading supervisor/censultant during the
first two weeks of scheol. .
Modification of Long Range Objectives
Spanish rcading is established as a viable instructioral program in the
kindergarten. It now appears that no more than three-fourths of the course
can be covered in nine months. 1n the future, .the last part of the course
will be taught in first gradc. '
Modifications or Refinements of the Program
No modifications, other than revisions already wade, are expected in the
Spanish Reading Course.
: _ ;
General Assessment "
Success in Spanish Reading has given the children in the project greater
confidence as well ‘as prerequisite skills needed to succeed in English
reading. Second grade children write in'either language with case
The popularity of the materials has been gratifyving. Bilingual programs .

Next vear a
publisher will market them gommercially nationwide, assuring even greater
use of the instructional package. . -

Q
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(b) Objective 60:

Ly and the Goodenough=Harris Drawing
to the sarple during April i972. (Seo

™ T
3

The Sk Level 11 prosram has been field-tested in 14 first

\\ grade and 2 sccond grade classrcoms: for a total enrollment of
~ .approximately 475 students . The testing procedure for pre--

and post-testing has been modifidd to include only first grade
students (only 2 second grade classrooms are in the level 11
N, program). Pretests were administered to 75 experimental and

" 77 control students i
English and the Goode
to the experimengal ar

1 September 1971, A post-test of Oral
wugh-tarris Drawving Test was administered
wd control groups in April 1972, (See

Section B of this report.) '

(c) Objective 61: .

.

The Transitional English Reading program was field-tested in
15 first grade and 9 sccond grade clussrooms with?®a ‘total\

, . enrollment of approximately 675 students. No pretests were
o . administered to these students, since it was assumed that they

did not know how to read in Fnglish, A\ post-test was adminis-

tered. in April 1972,°

(Sce Section C of this report.)

(2) Instructions (Process Objectives) a’
. i
. (a) Objective 61 ]
Teachers in the ESL level, I programTsubmitted teaching .
schedules to the projeét’evalqator during October 1971, .
. The schedules indicated, that ‘the level I classrooms weérce
: spending the suggested time allotments (2 1/2 to 3 hours)

on the ‘ESL activitics._

(b) qgéiggﬁjve 63:

’

N
-

Interin tests have been adminjstcrod in the FESL level 1 class-
rooms after cempletion of each 15 lessons. Results of the

. . . 3 s . . ' .
sinterim testing progran are presented in Sectiom B of this

report.
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; ‘ scicdules to the project evaluntor duvine rp over. 1971,
i " Jhe schedules indicsted that thoe tenchors vere spendine
i from 2 te 2 /2 heurs on 1SI activitics. . !
) 1}
T (£) Ohjective 67: . :
1 Tnterim thsls have Leen adninistered by the classyoon toachors
B in the ESL level TI clossrooms after conpletion of cach 15
7 lesnons.  Restilts of the dnterim testing progron cre available

in Section B of this report.
(g) Objective 68: .

Teacher comnentaries have been gubmitted weelly by each teacher
. in the level 11 ESL progran. . :
s 14 ‘ ’ b

(h)  Obiective 69: :

k The Oval -Englisir Test (level TI) has been revised on the bas’s
of results obtained during the 1970-71 testing procram.

(1) Objective 70; .
Students in the ESL Jevel II program have written storics as
- : a regular part of their ESL program. Samples of this creative
' writing have been transcribed by the project staff. ;

’ (i) Objective 71:

Students in the Transitional English Reading prougram ave
. spending approxzimately 30 minutes per day. Teacher schedules
were submitted to the preject evaluator in October 1971,
Teacher comuentaries have been submitted weekly.

Pt mr

b ot

(k) Objective 72:
- ~ An‘zﬁz7ﬂ?ﬂi*:enLing program nas been estublished for. the )
Transitional English Reading program: Results of the interim
testing program are available in Section C of this repore.

<~

(1) Objective 73: . . ' ~

Tecachers in the Transitional English Reading program have cub-

mitted teacher commentaries each weeld, T R
. : N N
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(2)  Dbevelopiont of Motoriols (Mrodect Objeatavi )

(@

)

(e)

“

()

(g)

Obiective 7i:

chilesy Yicee wove dovelonn

Tory

("17.

aed for ¥USL level 1 ard level 11 has not
been revinod benanse o nejoer cevizions wvere nocded.

The teachor trainine proeran for USL level Toand level 11 has
veen partislly develeped.  Slides and videotames have been
developed, but the program has.not been comploted.

Obiective 77: ) _ X
The eigpht Trensitional English Reading booklets were not

completed during the 1970-71 school vear.
5 werc completed last year, vhile booklets O through 8 vere
completed this vear. Pocklets 4 and 5 were revised on the
basis of feedback from the 1970-71 pi%pt test.

Objcotive 78: : . :
Interin tests have been developed for ‘reading booklets 1
through 5. The criterion test to bc‘uqed as a post- test
wvas revised-ag scheduled.

~

Objective 79

A sccond yecar Transiticnal English Redding program was not
developcg this vear becatuse the level I program was not
completed during 1970-71 as scheduled, and staff pergomnel
were not available to work on both the level I and level 11
programs sinultancously.

Objective 80: ' .

Since the development of- the level I Tranq1L10nal anl:ch .
Reading program pad to be coupnleted this vear, development of
a teacher training progran nhas been delaveaed. iowevers s]ideg
and videotrapes-have been produced and work will continue
during th~ surmer. - '

(4) Development of Materials (Process Objectives)

(a)

A

Ohjectives 8 and-82: . . )
Vocabulary lists for two reading seriecs have been compiled and
cross~checked with the vocabulary lists for the ESL program.
In additicen, vocabulary Mords appearing in-the Transiticnal

‘English Reading program but rot in the ESL level I prog pram

have been ingercted in the level I lessons.

Booklects 1 throuoh’
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lnu not kesn Uput tosether” vet. -
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Ghirctives 85 nd 96 ~
Althoush some vew i..fc]'.(‘ of Lho Transitional Jinnlish Readine
program have been made (bo or1zth % and 5), The vine reeded to
complets the tast 3 voohlu has delaved the revision of the.

‘other bomuluu..

to- lothw agu CVva

S

_Q}lj('.ct'.‘:'\’-.','ri &7 !nll

Coasoquently,

-2 conzultant has
lvate rnv0c§~ud

revisiohs.

not be

0y

en hired

.
,

58:

The projact dirc
change in state a

Ohjective 89:

~
.

.

~tor cancelled the oquutzvcc dcallng vah
computer search of vocabularse of basal reade rs wecause of ‘a

dopted textbooks.

‘

’

A sccond year reading program, Transition to Basal Read1ng

was scheduled for development this year.

the time nceded:

However, because of

to complete the Transitional ¥nklish Reading

program, the development of the second year program has been

Objcct{ve% 90 and

91:

Videotapes

written.

eacher training

Staff bevelopment»(Ptodpct.OPjectives)F

(a)

(b)

Objcéctive 92:

‘rescheduled for the 1972-73 fiscal year.

N,

have been made, but must be ed1Lcd and ‘assembled.
A sound film has been nade and' is being -edited.
scripts for the t

However,

program have not becn

~

L 4

’

The plan for prescrv1ce and in-service education training con-
sisted of a pruservice workshop in August fer teachers ‘and
teaclier aides, in-service workshops during ‘the first two wheks
of school for mother aides (repeaLed every 12 veeks for new .

Objective 93:

mother aides), and individual assistance for tutors.

GuperVJsor/co”qultants were a4512ncd to the ESL nrog am and
the Transitional English Reading program.

classrooms in the ESL progran,

not visited every classroom weekly.
program, the less experienced teachers have been V151tec once

every two weeks.

consultant has visited each classroom weekly.
have been oral,

project director
reports.

Due to the number oif
the supervisor/ consultant has
Consequcntlv

in the ESL

" a week while the experienced teachers have been visited once

The Transitional English Reading supervisor/

Reports to the

followed by written bi-weekly

c-12
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(6) Staff D‘VU’ﬁfﬂLHt (Process Objectives) - ' *

1
3ﬂflﬂfm?5‘mi
A Lwo-doy dm
Dilirgual Project
worksliop was atte
Teachor aides and
Mothar aides attven

05;

Cweyr bll‘componcnts of the
wst 24-23, 1971, The
profect teachers.
wother wides did rot attend the wvorksho
vorishops or réceived individuaTodsis-
Ctance fyenm tie segervisor/consultant during the sehool vear,

_ _ Trnininsluds repected at/)2 « ceal 6;zxvals for, pevly emploved.
- mothet aides. e : - "

)

v., by o -‘m.'erin-:._
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Ohjﬁvrlvoo Qhn and 97: N - . C NL\\
The s upﬂxvxsar/\ nsultant for ESL has visited cach classroom
at least bi-wéekly during the school. vear. Becausec of the: .
number of clasgsrooms in the ESL program, only the less ex-
perienced teachers could bé v191tcd weeklv,  The supervisor/ .

consultant for Transitional In?llqh Reading has vrleed each
-~ : classxoon weekly as scheduled, - - .

(c)

" .

‘Objchlve 98:
-Although bi-monthlv mectings were not held as schcduled the

project dlrchor has. net hlt? the teachers in Jboth plograns *
fQur lees during the yecar., ° ,

. -
0 ~
. .

An analysis ‘of the succcsqcs ~and fai res in meeLlng pcrformancc ObJECLIVCS.
Interim test data indicate that from 70% to 100% of the classrooms have
achievéd the criteri ia. These results suggest that it is not realistic .to
expect all classrooms to achieve the criterion on .ach. interim test.. Records

. of progress indicate that 30 of the 35 ‘classrooms in the two. programs. con=
pleted at least 9OA of the lessons during the year. - :
Interim test data.from the Transitional: English Reading program indicate- that
from 70% to 1007 of the cIn“srooms have achieved the criterion. Again, the
resulis indicate that it is not realistic to expect all ciassrooms to achleve
the crlLerlon on every interim test.

.Development of materials ha& not progressed as rapidly as expected in either
the ESL program or the Transitienal English Reading programi The teacher
training programs have not been’ completed although work is continuing. The
second year Transition to Basal Reading 'will not be dcveloped this year
bcqause the developrment of the first year Tran51t10na1 English Rcadlng

program has}takcn more time than ant1c1pated ) &

. .

Staff development objectives for the ESL program and Transitional English
Reading programs.have-gcncrally'bccn met. Teachers in the ESL program have
not been visited weekly by the supervisor/consultant because of the number
of classrooms. However, less experienced .teachers have been visited onq‘org
more times per week as needed.
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Jﬁq.chaﬁge in the objectives: for the oral ESL program is a

L]
c. bModification of Long Range

Objectives

Hodificgtions oy Kefinemeuts of the Program .

General Asscssment'

Acceptance of the tvo RUOCKX Kits na
‘records of the distributor of these materials, The Melton Book Company
There are now over 1200 clasirooms in
country using the ESL lessons and activities,

. of Dallas.

. .
.
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K
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tionwide i

S

..‘ . . . . .
" No modificutions are expected in the ESL course. .

nticipated,

s verified by the sales

-

all parts of-the’
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4. Social Tducation.

.

(1)

Ta, The 00yrc
-attainad,

Instruction (Iroduct Objectives)

(a)

-~

(l{)ﬁ

] . . .

to hh*cn 19/;-/. p!Od”L(/PEOLﬂSH objet LlVO" hafe been

Objective 99:
"The level I Social Ldu;atton p“egrnﬂ huu been field-tested in 13-
first grade. c]gsdrooms v:th a total enrollment of "approximately

375 students. HNo pretestiny was done in September.because a test
had not beeu dcve]upud In addition, the Rrown Self Concept: k
‘Referents was”not, administered because it wad concluded ‘that tne
test won]u not y1c1u information:of ngnxflcanCL to the project.

A post-test and the Goodenough-Harris Drawing ,Test was.adm:nlstcreﬁ

. in Apr11 1972 (See Sccfion D of this report.)

[ B . - .

Objcctlvo 100: |

A level 1lsSocial Education program is being devcloped and
pilot~tested in 2 first grade and 9 secend grade classrooms’
with a fotal enrollment of apnroxxrate’" 300 students. , Since '
the materials are-being developéd this vear, no pretesting, '
‘was planned. A post-test has not been devcloped.fov?thls
Program.' . ' L .

»

(2) Instructlon (Process Ochctlves)

(3) Development of Materzals (Product Objectives)

.
A Y

(a)

* (b)

(a)

(b)

.Ochctlves 101 and 105: -~ g ) . .
“The students participating. in level and level II ‘programs °
have spent an average of: 30 minutes®per day in activities
related to the progtams;‘  ‘ ’ : B
ObJOClee" 102 - 104: 105-and- 407

Interim testjing programs have not been developed 1n clther’
the level I or level II Social Education programs. The end- °
of-year test for the level I Social Education was revised

on the basis of the 1970-71° test results.

-

ObJCCt]VL 108
The lewel i Social Educatlon progran has been revised this
year. The first unit, which was preseuatct in English last

. year, was re-written 1n Spanish.. One additional Spaniéh unit:

has beer revised. None of the other 5 Lngllsh units have been
revised. _ :

»
Object:we 109 . 7
Interim tests have not been developed for the level 1 Social
Education program. ‘Several types of tests have been writterd
and pilot-tested, but *ho satisfactory format has been identified.
The primary diffjiculty has been to find a technique of testing
which i1l differentiate knowledge of facts from ability to
,4pp1" concepts R .

1
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(b)

I
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B S o JE LI

(d)

(e)

. e (4) Developrient of Materials (P P
. .. T S ) B . i . ! \
- -2 (a) Objective 112: . . * - v

- the basis of feedback from the teaclieys and from classroon

_story books' in Spanish.

‘creative writing assignments.

Ltypes of tests have been written and pilot-tested, but none of the"

-group whiie the level II

~writing'is scheduled

Objective 110: . LT
A lovel i Social Pducation program was doeveloped this
year. The letel LT program consiaty of eight unics, all
written in Spanish. '

A teathor trainine program, £dr the 1&&;; I and level TT Social
Educatlio: prograns Bas not hecne develonad .
hpsnbeen postioned until aest veny.

- to the teacher training are filed wit

This objective
However, doata pertaining .
hothe project cvaluator. . )

(Process Objectives) . - R U

Revisions ih the level T Social FEducation units vere nade on =~ T

okservation by the Social Education supervisor/consultant. ¢
The first unit, "First Days-in School", was ravised and trans-"'
lated into Spanish on the recommendation of the teachers. =~ | )

Minor revisions were also.mide in the second Spanish unit. =~ . -
. . » Lo . .

Objective 113: o Lo o S
Supplementary reading materials for the level I focial Educatdion
program include.stories written by’ the progect staff and commercial
The project staff has written six short
stories to reinforce concepts introduced in the level I Sociul o
Education units.. A total of 39 titles have been purchased as
reinforcement for both thé‘Spqnish Reading program and the Social 7
Education program.'_SQanish writing‘aCtivitics consist of persodic

' : - oo o ’ ¢ ¢
. o _ i :

Objective 114: - =~ % ~. o S
Interim tests developed by the Southwest Educational Development 77
Laboratory were discontinued last vear because they were not con- ?
sidered valid. Consequently, satisfadtory inteérim tests have not

been developed for the level I Social Education program. Several

T

. . . . ~ : |
tests were considered valid. Group testing was not satisfactory, J

and individual tests have been difficult to design.bccau§e°of';hc _ :
concepts -being tested. Test development activities-will .continue I
until a satisfactory forrmat for interim testing is identified.

Objectives 115 and 116: ' S S
The level I1 Social Education progran was developed as g .E
scheduled. The program has been modified in that all units :
are presented’in Spanish and unitg developed by the South-=
west Educational Development beboratory will not be used.

The level II program is dcsigncd to follow the level I

program. The level I program presents the individual in the -,

program deals with group interrela-
tlonships. Six short stories have been written to reinforce *
the concepts presented in the level II units. Creative .

periodically as a planned activity

Sisird
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within the program.
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i Archer trdining prozram in Soetal Hdueation
lmc bcnn postponod witil uext year. Howaver, clissrocs teackers
. - . . who. particdpeted ia the sroored during the 1970-11 schsol yoar

~t o c , .. .+ vene interviguod duving the sunmer of 1971 and tieir com ﬂcﬁfé _ )
. e T filed vith the project evaluator. .

. . - LI

. - (5) Sfaff Develepment (Product ‘Objectives) T B+ .

’ . ’ Q . ° - . . o.b ) . -
lcr'pxo warvize and iu-fservice training consisted of . oo

RS - a pr“GT‘LLQ workshop in August for~toachers and tceachelr aides,» -

' “din-service worksheps during the first puo weehs cf school fot

. mother aides (repented every 12 weehs for.new wother deCb) and
e - . individual assistance. for the futors. L, T o

© - (b) Objective ]~O ‘ - o R
s . A supervisor/) onaultant hda been assigned for the Social. Lducatlon i
' program. Thd\supervisor/consultant has served: the® dual functicn !
i .

o ' ) of assisting cllassroom teachers and writifig for'the level II Social

' _Education pr {ram. Oral reports to the project director followed

- by uritten, bi=weekly reports have rcplaced the supecrvisor report :
uqed last year. : .

«

.,

®) Staff Dcvelopment (Process ObJectlves) . P

. (a) Objcctivc 121: e . )
A two-day.-inservice workshép covering all components, of the
- Bilingual Prqject was conouzted on August 24-25, 1971 The J
workshop was attended bv 41 of the 42 project tetcherbn Teacher
o : - aides and mother aides. d1d not attend the workshcp.
(b) Ochct]VG 122: . b : S )
Mother aides attended workshops or'received 1nd1V1dua1 ass:stdnce
from the Social Educat1on_superv1sor/gonbultant. Training sessTons
"~ were conducted as new-mother aides were hired.

Vb R 4 6 et el i sk e i e LAty

‘a .

' ) (c) Objective 123: . . ’
The supervisor/consultant served a dual role of asgisting class-
room teachers and writing for the level II Social Education program.
Consequently, she. did not observe in each classroom once each week i

.

-as scheduled ) ;’//

)’ ObJect1\'n 124 ' » ' ' }

The projeci Tdircctor has met with the Social Education teachers E
. perlodlcallv although not bl-monthxy, Ltrougnoxt the year. . Y
b. An analysis of the suc"csses and failures in meeting perfdrmance objectives. .
Materials development activities have progrnaeed satasfactorlly for the
Social Fducation program. Development of supplenentarv r.aterials and i
revision of the level I Social Education pregram have deen accorpiisied. ¥
The level II is presently being written and is expected :zo be compieted A
by the end of the fiscal year. : : o . i

Q.

* . _ . ’ . S
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"The social odncnr’oﬁ course
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Vol . ' ~
The post  -serious problen eagotatored wi thin thc'. Soeial Ilduz;'..’xl‘.'i:.‘-;x PYopran
hng been the developreat of Interim and Final wchicvediont (of for ohn

evel 1 oand Yevael 1% Tests of factus 1 Krowledne Llve vielded.

the preocvamoawd rests of L‘.u.\.-f'-

pregzutod in i o e prnv“ﬂ-diffirv&tltc consbinct,
eveloproat widt e 25 brinnry objeetive fqr the Socinl io‘c‘tan
component for the 427273 rchool year. - ‘ .
. " . .. ) N ‘ : . "

Staif developroent activivies hnvo bHeon ]1'1 ted bezause the Soncial Vlucotion
guporvis (\f/u\ sultont b functionad bobh ou o oCeiter cud % conoults nt.to
‘the teschors, 33’.;‘.-’»;‘-.'&1',.‘\'.‘.‘-&l!x‘\.'avLLQ‘{l‘ in thae projuct elunsywoye “iadicate that
the pregiem Is being used oo plsnﬁlﬂ ty the preject staff. '

N : _ . o .
Modi Eiuation of Loz Range Objectives L =

c has cvolved into an all-purpose, multi-media,
cross-dis c191~uﬁ ceurse xhuh}t in Spanich. Originally it was intended to
" be taught dn ¥ozlisialso. In.the future the evicw of the.lessons will be

in English but all ‘of Lhc 1n stru c ion will be in Spanish after first grade.

The contcnt_will 1nc]uie ccoucmics, ethcs, authropology ecalogy; history, .

geography, nusic dnd drama. v . , . R |
. ) i 1] s \“ . - ., . . . . . )
'Hodificatidns or Rcfinoﬁents of the Program _ ’ ‘
’ . “. ‘ . ‘e
All instruction w1]1 bc in Spanlsh ' ' . ! :
\ . veu s . " ~ . .
Gencral Assessment oo e : . -

This course is’ the most:popu]ar onre with thc children. They have opporLu ities

to express their feelings in the roles they p]av.- They are ng»u problems to.
be solved by the group instead of by ecach 1nd1v1dun*u_ Theae oaaparative "
efforts, applied to rcallqtlg situations - rc]ated to huﬁHn&thv; 4, provxdc
the 'children cxperlence in the basics of 1nt;rpcx onal relsations.

We have been unsucces sful in developing adcqnato test “instruments for thi-

course. fur purposé s to prepare the child to interact well with others
and to undcrstund the motivating factors that shape our lives. We cannct
seem to. find any way Loaﬂensure~Wnethcr or not the children are acqu1r1n-
these sk ills and concepts. . g .
.
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