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ABSTRACT

This report describes an evaluation program for the
kindergartens in Williamsburg County, S.Z.. for 1970-71. Twenty-five
kindergartens, serving 587 children in ten elementary schools in the
county, were operated on a full day schedule dQuring the 1970-71
school year. Eighty-one percent of the children enrolled were from
poor families. The evaluation included pre- and post-tests. On the
Peabody Picture Vocabulary Test, the average gain for 524 children
tested was 19 months, with an average lag of 13 months still
existing. On the Caldwell Preschool Inventory, the mean percentile
advanced from minus 51 to plus 82, a score significantly above the
nationally high average percentile of 72. On the Gates-MacGinitie
Readiness Test administered in May, 1971, 513 of the 587 children
were tested. Of those tested, clearly half indicated readiness for
work on auditory-visual skills with a prediction for rapid progress,
nearly indicated a readiness to begin coding skills, while the
remaining appear to need more time on pre-reading skills. The report
concludes that the single most important factor contributing to the
success of the program was team teaching. (DJ)
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I. Program Objectives

The major objective of the Kindergarten Program for 1970-71 was
to conduct a sound educational program for all disadvantaged five-year-
olds in-ten elementary schools in Williamsburg County. Twenty-seven
classes, each serving approximately twenty-five eligible children, will
operate on a full-day schedule. All classes-will meet local, state;
and national criteria in terms of facilities, equipment, curriculun,
and evaluation. The curriculum will be child-centered, with a con-
sistent focus on learning, giving particular emphasis to language

development, motoric activities, exploration of the physical world,
and individual grouth.

Objectives for the Student Population

1. The children in the program will show significant gains in both
the affective and cognitive domains.

2. The children will receive health screening and will be provided
the needed dental and medical treatment.

3. The children will receive a minimum of one hot meal a day.
L. The children will have a minimum of one-hour nap a day.

5. At least seventy-five per cent (75%) of the children in any given
kindergarten will he from educationally deprived backgrounds.

Physical Environment

1. The kindergarten rooms will be provided, located at or in the
ten schools serving the five-year-old.

2. Each kindergarten class will be contained, and arranged in learn-
ing centers.

3. Each-learning center will be appropriately equipped with furnish-

ings, materials, and supplies. The centers will include the areas

of art, block-building, manipulative, library, music, family life,
and science,

FILMED FROM BEST AVAILABLE Cory
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k. Each kindergarten class will have toilet and sink facilities,

Curriculum

1. A balanced program will be provided, in a full six-hour school day.
There will be a balance between indoor and outdoor activities,
between active and quiet work, between self-selection and teacher
guidance, between one-to-one or small group and total group

instruction, and between child-planned and teacher determined
activities,

2. “Lunch and rest will be a part of every day's activities.

3. The curriculum will be child-centered, providing for the needs of
individuval chiliven,

L. Basic to the curriculum will be ' those activities that are con-

cerned with motoric development, exploration of the physical world,
and perceputal-language-concept growth,

Staffing

1. Fach kindergarten class will be staffed by a teacher and a teacher-
aide.,

The kindergarten program will be coordinated by a full-time
director. ‘

All kindergarten personnel will work toward up-grading their
certification and/or status through study and formal training.

Training

Pre-service and in-service training will be provided in the summer
and throughout the regular school term.

Persons involved in the training will be administrators, teachers,
teacher-aides, and selected substitutes.

Training will be conduced, for the most part, in the county.

The teacher-aides will be involved in the Career Opportunity
Program, which is a work-study project designed to give college
preparation to the trainees. A minimum of twelve credit hours
will be provided during the school year.
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At least two college courses will be provided for teachers and

administrators, toward their full certification in Early Child-
hood Education,

The training institutions will be the University of South Carolina
and South Carolina State College.

Parent-Home

All parents of children in the program will be contacted by the
teachers and aides and apprised of their children's progress and
of the activities in the program,

Periodic meetings will be held with parents, to acquaint them
with the purposes and objectives of kindergarten and to gain
their suggestions and cooperation.

At least one parent, from the low-income group, will serve on the
Early Childhood Steering Committee, and at least two parents will
Sérve on the CO? Council,

A pilot program will be conducted during the school year to train
parents for aide-substitute work.

Dessemination

Information about the program will be disseminated through:

Local news media,

Periodic reports to local, state, and national educational
departments,

Conferences and correspondance with local, state, and out-of-state
educators.,

On-site visits from local, state, and out-of-state groups,

Evaluation

Teachers and aides will keep systematic records on each-child,
which will include anecdotal observations, health forms, atten-~
dance information, and notations on pre-reading skills development.
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2. Pre and post testing will be administered, to provide objective
data.

3. Consultants will visit the program and provide written observapions
on the project to local, state, and national educational agencies.

L. Administrators, teachers, and-aides will assist in evaluating
each component of the program, including the training, the
materials, and the curriculum.

II-A. Accounting

Twenty-five Kindergartens, serving 587 children in ten elemgntary
schools in the county, were operated on a full day schedule during

the 1970-71 school year. Eighty-one percent (81%) of the children
enrolled were from poor families.

Table I
No. K~ Sept. 70 Disadvantaged
2chool Classes Enrollment Number Per Cent

Anderson 6 129 101 78
é Battery Park 3 71 65 89
Blakely 2 L7 42 89
Cades 2 L9 Lk 89
Hemingway 3 73 50 68
'Hebron 1 33 22 66
; Lane 2 ‘L5 LO 88
. St. Mark 2 Lb 40 89
Williamsburg 2 39 25 64
Wmsb. Tng. z 57 50 88

TOTALS 25 587 179 81%

*Source: School records.
**Standard Poverty Income Index used by Williamsburg County.

4
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Accounting: Student Population

The results of test data will be found in Part II-B of this
report.

The supervision of the School Health Program has submitted a
separate evaluation report, that program being a part of the Title I
total effort in the county. According to that report, all Kinder-
garten children received a general health appraisal conducted by the
school nurses, which included vision and hearing screening. Kinder-
garten children needing it received treatment for Ascaris, dental
care, tuberculin tests, vaccinations, and medical services. Daily
health care was provided by the School Health Program and the
Kindergarten teachers, with stress upon good health habits (such as
providing a regular time during school for care of the teeth).

All children received a hot lunch daily, plus an extra milk
supplement. Children at school in Blakely, Lane, Williamsburg County
Training, Cades, Anderson, St. Hark, and Battery Park also received
breakfast at school each day.

Every Kindergarten provided for a full rest period for all
children every day. The actual time varied with the individual needs
of each child and the tempo of any given day's activities.

As shown on Table I of this report, page L, 8l% of all children
enrolled in the Kindergartens were from poverty backgrounds. In all
ten schools the percentage of poor was 64% or above.

Accounting: Physical Environment

Kindergarten rooms were provided at all schools. Eight of the
ten schools had the Kindergartens located in the main plant, while
two classes at Battery Park and two classes at Williamsburg were
housed in portable units adjacent to the main school building. Toilet
and sink facilities were in each classroom.

All Kindergarten classes were contained, but with access to
the general school facilities. Each classroom was arranged in various
centers for multiple learning activities. Many of the classes devel-
oped "extensions” of their rooms by making use of halls and out-of-
doors. For one example of this, please see the paper, It Grew From

Bulbs and a Rowboat, by Dr. Jane Raph, found in the appendix of this
report.

All classes were well supplied with multi-media, multi-level
equipment and materials-appropriate to the centers of-art, block-
building, manipulatives, library, mnsic, honsekeeping, science, and

op
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1anguag§. The criteria used in the selection was chiefly the
evaluation of last-year's equipment and materials as made by the

teachers and aides, plus the standards and guides furnished by the
State Department of Lducation.

Accounting: Curriculum

In order to determine if a balanced program was provided
periodic observations were made in each classroom by the field
supervisor. These observations were recorded, in terms of what was
seen, and heard, and studied. They are on-file and available as

evidence of the fact that balance, variety, and flexibility did exist
in the program.

As already reported in another section, lunch and rest were a
part of each day's activity.

Needs of individual children were identified through an item
analysis of the various testing instruments, the anecdotal records
kept by the instructional staff, and leads from parents or others
closely related to the child. ‘Veekly and daily planning, on the
part of the teaching-team, considered each child and appropriate
activities were planned to meet given needs.

Activities designed to develop motoric skills, exploration
of the physical world, and growth in perception, language, and
concepts were planned. The Observation Report by Dr. Jane Beasley
Raph, based on a visit in April, 1971, offers a fine evaluation of

this asgect of the kindergarten program. (See Appendix for her
report.

Accounting: Staffing

Each of the twenty-five (25) Kindergarten classes was staffed
by a full-time teacher and aide. Nineteen of the teachers were in

their third year of the program, as were eighteen of the aides and
the program director.

During the year two teachers completed their college degree,
leaving four with additional course work requirements. Three teachers
upgraded their teaching certificates through higher NTE scores.
Fifteen Kindergarten teachers took courses in the spring that were
offered in the county (Ed. 632: Language Development, and Ed. 634:
Reading Problems in Early Childhood Education), eighteen completed
their practicum (for ECEd. certification) in the summer, and three
took advanced studies during the summer.
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. Nineteen of the Kindergarten aides are in the Career Opportu-
nity Program, a part of the total Farly Childhood Education Project,

and each earned from six to twenty-four college credit hours during
the year.

Accounting: Training

An intensive pre-service training program was held for five
weeks in the summer of 1970 {July 20 - %ugust 21), five hours daily,
for administrators, teachers, aides, and substitutes. A lab school
was operated for three-weeks in conjunction with the training, headed
by one of the University of South Carolina Lab School instructors.

Two full professors served as chief consultants and course instructors

(Child Growth and Developrent), together with nineteen additional
consultants and/or trainers.

Please see the ippendix, 1970-71 Traininz, for a summary of
the in-service training conducted during the year.

See also, ‘iConsultants and Trainers," in the Appendix, for a
list of those persons who worked during the year with the program.

Accounting: Parent-Home

Parents were consulted and/or apprised of their children's
progress through home visits, parent-teacher conferences, parent

visits to the school, parent-teacher meetings, and written notes
and progress reports.

Five groups of parents, in five areas of the county, helped to
develop the progress report used.

At intervals throughout the year parents served on committees
to discuss and evaluate some given aspect of the program at the lccal
level. These committees included the COP Council.

Seventeen parents in the Kingstree-Cades area participated in
a substitute training program in the fall of 1970, and nine more were
involved in the summer, 1971, training. Subsequently, seven were
employed as classroom aides and became a part of the COP project,
while the others continue to serve as aide-substitutes.
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Accounting: Dissemination

Releases to the local news media (newspapers and radio staticns)

were made throughout the year, as were reports to the local and state
administrations.

Articles were published in several journals, including South
Carolina Schools, Summer, 1971, and the National Tlementary Principals

Journal, September, 1971, and Child Centered Curriculum, State Depart-
ment of Education, 1971.

Reports were given at the state and national levels, 'including
a conference sponsored by the State Department of Education, the NAEYC

convention in Boston, and the ASCD convention in St. Louis.

The project received over 200 individual visitors and 25
delegaticns during the year. See the Appendix, Visiting Groups, for
the list of delegations. iany others, locally and from out-of-state,
visited the schools, but no accurate record is available on them.

In January, 1971, a packet of fifteen papers was assembled and
used for dissemination. To date, over 1000 of these packets have been
distributed, upon request, throughout the country.

Accounting: Evaluation

Teachers and aides have kept regular records (anecdotal obser-
vations, progress check-outs, Deutch Inventories, and similar infor-
mation) on each child. This information, coupled with data from
standardized tests (reported elsewhere), has been recorded on each
child's Progress Profile Shest. These Profiles are kept in an
accumulative way through the first years in schocl.

The following reports from external evaluators will be found
in the Appendix:

Suggestions for Evaluation, by Drs. Mildred and Clifford Bebell
LExternal Program Evaluation, by Dr. James E. Wheeler
In-Service Training: Counseling Services, by Dr. James Keith
Williamsburg County Teacher - Training Program, by Dr.

’ Jane Raph
Student Teaching Program, by Miss Sue Wayne

A report from the program's-major consultant, Dr. Milly Cowles,

will also be found in the Appendix, entitled "RefleCtions e.eoee.....
Sequence #LM,
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IT-B. Test Data

Four standardized tests were used with the Kindergarten
children.

The Peabody Picture Vocabulary Test (PPVT) provides a measure
of verbal intelligence (MA - Mental Age).

The Caldwell Preschool Inventory measures achievement in four
important areas of school success: personal-social responsiveness,
associative vocabulary, numerical concept activation, and sensory
concept activation.

The Gates-MacGinitie Readiness indicates developmental pre-
paredness for the formal reading act.

The Illinois Test of Psycholinguistic Abilities measures ten
areas of development fundamental to thinking and learning processes.

A summary of the findings follows.
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KINDERGARTEN TEST SUMMARY vl
ADMINISTRATION NUMBER AVERAGE GRADE LEVEL
DATE NUMBER OF OR PERCENTILE
MONTH & YEAR OF STUDENTS OF STUDENTS
CRADE PRE POST HAME: OF TEST SCHOOQOLS PRE = POST PRE POST a5=-POST
K \w» 9/70 5/71 ; PPVT 10 524 | 524 MA=3 .4 MA=L.11 !MA Gain=1.7
“.1 Preschool
K 9/70 5/71 { Inventory 10 587 | 587 | % =-5 % =82 .% Gain = 88
G-H m
¢ 5/71 | Readiness 10 513 _ | _Rs=513 . L
g X 9/70 5/71 | ITPA 10 Sk L6 "1L4.15 Mo. | 7.20 Mol7 Mo. Gain
: |
i i i
j
E —_——
o L m




.
)

-11-

Kindergarten - PPVT 2% chi’dren in both the pre and post testing

YEARS
7 Mos. Lag
CA PPVY-MA CA-MA Lag  Gain Closure
Sept. 1970 5.5 3.4 2.1
April 1971 6.0 4.11 1.1 1.7 1.0
MONTHS
Sept. 1970 65 L0 25
April 1971 72 59 13 19 12

Analysis: The above data indicates that-the average gain for
the 524 children tested, over a 7 months reriod, was 19 months.

Prior to September, 1970, the average rate of growth (MA) was
20 days each month, whereas the rate of growth (MA) during the months
September 1970 - April 1971 in Kindergarten was 75 days each month -~
over three times the rate of growth prior to entering Kindergarten!

It should be noted that there still existed, in April 1971, an
average lag of 13 months, not-with-standing the fact that the pre-
existing lag had been reduced by a full 12 months, and no additional
lag developed during the 7 months period of September 1970 - April 1971

COMPARATIVE DATA

Kindergarten - PPYT

PPVT-.A. CA CA-MA lag
September 1968 2.5 5.5 3 years
September 1970 3.4 5.5 2 yrs. 1 Mo.

Analysis: The average gain of 11 months, Mental Age, for all
children enterinz Kindergarten in 1970 has been attributed chiefly to
the general factor that many had older brothers and sisters who were

factor, for 90 of those children entering Kindergarten in 1970, may
well have been the full year of the Feadimobile Program serving
selected rural areas in 1969-70. Data kept on those children served
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by the Readimobile indicated raw score gains of from 4 to 14 months.
(The Head Start Program was not considered a factor since only a few
of the children entering Kindergarten in 1968 and 1970 had been to
Head Start. The NTV program, Sesame Street, was not considered to be

a factor since the program was not accessible to homes in the county
until the fall of 1970.)

Summarv: Although a significant Mental Age gain is seen, the
average lag for children in Williamsburg County entering Kindergarten
in September, 1970, uas 2 years and 1 month.

Recommendations: Start earlier!

1. Pilot a program for 4 year olds (in the former Reading Clinic at
Anderson School and/or with a Readimobile).

2. Develop an Educational prograr for 4 vear olds with OEO Head Start
Vista Vorkers, and/or others (-7-).

Kindergarten - PPVT 524 in pre and post testing
83% black, 88% poor

Raw Score State Ks

Williamsburg National 69-70
September 1970 34.11 50.22 L6.88
April 1971 L4 .93 57.22 54,25
Gains 1 Year 10.82 7.00 7.37

Analysis: Gain of 10.82 points in the raw score average over
a 7 months period.

Compared to the National State Averages, our children were
12.77 points below the state and 26.11 points below the national
average when entering Kindergarten. At the end of 1 year in K our
children were 9.22 points below the state average and 12.29 points
below the national average. However, the Williamsburg County
Kindergarteners gained an average of 3.82 points more than the
national average and 3.45 points more than the state average.

It should be noted that 88% of the county children in K were
from poverty backgrounds, while not more than 50% of state or national
children were in the poverty category.
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Kindergarten - Caldwell Preschool Inventory

National
_ Raw Score Mean Percentile Norm
September, 1970 -51% 50%
May, 1971 82% 72%

(high average)

Analysis: The pPercentile figures speak for themselves! Of
the 587 children included in the-September 1970 -~ May 1971 Williams-
burg County Kindergarten Program, more than half of them did not
score above the zero percentile., Nine months later more than half
scored at or above the eighty-second percentile.

The county children were, in May of 1971, significantly above

the seventy-second percentile established nationally as a "high
average."

Summary: Although our Kindergarten program does not "teach to
any test,” it must be assumed that the kinds of activities provided
in the classes help develop the skills and - knowledges included as
items on the Preschool Inventory. Further, this test is teacher-
administered and, therefore, the teacher learns very soon what each
given child's particular needs are--hence providing the teacher with
specific data for guiding the child's growth. The findings are
indeed exciting, but should be viewed within the context of all.other
test data for a more rounded evaluation of the total program.

Kindergarten - Gates-MacGinitie Readiness Test

Administcred in May, 1971
% 513 Kindergarten 25 groups 514 raw score average

Analysis: Kindergarten - 513 of the 587 children were tested.
The 74 not tested werc either sick and/or absent on one or more of
the testing days. Of those 513 tested, clearly half indicated
readiness for work on auditory-visual skills with a prediction for ’
rapid progress. Nearly % indicate a readiness to begin coding skills,
while the remaining % appear to ueod more time on pre-reading skills.

S T
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KINDFRGARTEN 1970-71

ITPA
September May
Subtests N = 51 N = 46
Average Average
Scaled Scaled ]
Score Category | Score |Category Gain
Auditory Reception 28.05 Borderling 31.87 |[Average +h
Visual Reccption 29.77 Average 34.50 {(Average +4
Auditory
Association 23.27 Deficit 27.89 |Borderline| +5
Visual Association 2L.85 Deficit 30.98 |Average +6
Verbal Expression 31.13 Average 34.04 [Average +3
Manual Expression 33.41 Average 34.35 |(Average +1
Grammatic Closure 21,70 Deficit 25.30 |Deficit +3
Visual Closure 33.05 Average 37.02 |Average +4
Auditory Memory 36.24 Average 36.74 |Average +1
Visual Memory 25.96 Deficit 31.24 |Average +5
Difference between Chronological
Age and Psycholinguistic Age -14.15 Mos. -7.07 Mos. 7 Mos.
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2 III-A. Most Effective Activity

Since the various activities of the Kindergarten project are so

closely inter-related, it is extremely difficult to isolate any one
Port as boing "most effective” in meeting the special needs of dis-
advantaged children, However, that-aspect upon which all direct service:

to the child hinge is team teaching, which is the result of team plan-
ning, which is the result of team training.

Team teaching provides the child with twice the care and guid-
ance he would reccive from only one adult in the classroom. Further,
the deliberate Pairing of a black teacher and a white aide, or vice
versa, has allowed the adults and children to relate naturally to
those of another color (and, in some instances, of another sex - where
we have male aides on the team). Also, in order to perform effectively
as & team there must be regular sharing and planning, based upon the
needs of each child in the class. Through such planning the team
members became increasingly aware of the strengths of each child, the
learning style of each child, and the pace most appropriate for each
child. Resulting from this kind of individual assessment was plan-

ning more nearly for ‘thic match" needed for an individual's greatest
growth.

Team work most assuredly contributed the "lion's share" to the
achievement of the stated objectives of the project.

ITI-B, Least Effective Activity

The most indirect aspect of the project, in terms of meeting
the special needs of disadvantaged children in the program, was that
of dissemination., For example, only a few ncwspaper articles fea-
tured pictures and/or descriptions about the actual classroom
activities involving the children. They (the children) enjoy publicity
and recognition, and through it develop healthier self-images. The
children also nced to have a larger share of the responsibility for
their school program. (Pleasc see the Appendix for copies of the
dissemination information specifically involving the children),

The activity did serve the overall program and met the

objectives given in the dissemination section, However, it could be
greatly improved.

The chief source of evaluation, from which the conclusions
stated in both Parts 4 and B (above), was the "1970-71 Project
Evaluation" made by the teachers, aides, and administrators. Admin-
istrators (10 school Principals, 3 area su erintendents, 6 county
staff, and the superintendent of education identified dissemination
as one of the five major and immediate needs of the program, Members
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of the COP Council found disscmination (promotion and publicity) to be
the foremost need.

IV. Title I Program Effect

The Kindergarten program, begun in 1968-69, proved to have a
profound effect upon the educational philosophy and practices in
Williamsburg County. Early in 1969 the program's impact was evident
and plans were made to incorporate many of the practices into the
primary grades. A continuous progress program evolved, and is still
evolving and developing. At the present time, children through grade
four are included in the scope and sequence of the program. A few-of
the practices that have gone into this change are: teaching teams,
classroom aides,-activities centers in the learning environment, in-
service training, and a continuous progress organization. '

The most pronounced effect of the program on the administrative
structure has becn the gracual and-solid leadership from the prin-
cipals themselves, The principals, prior to the past year, served
co}legtively in an advisory capacity. During the past year, the
principals (as a group) took initiative in evaluating and in deter-
mining policy and long-range development of the program. Within their
respective schools the principals are serving as coordinators of the
activities and supervisors of instruction (along with the county
staff of field coordinators), plus the other duties incumbent to their

1008
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V. Contribution of Title I Evaluation

The FY 1972 Title I Program has becn developed as a direct
result of the FY 1971 Title I Program Evaluations. Indeed, every
step along the way of the program's development has becen determined
by the prior and continuous evaluation data, and can be documented.
Where flaws and weaknesses are identified, care is taken to find
appropriate remedies. Where strengths and progress are found, equal
care is taken to maintain and/or enlarge upon them. The sample of
evaluative material found in the Appendix will help to document these
statements. However, the greatest single contribution a Title I
Evaluation makes to any subsequent program is the act of evaluation
itself. Being required to "take stock and account honestly" provides

the program with a check-and-balance that otherwise may receive only
token or haphazzard reflection.

The following gives a general idea of the frequency and type of
evaluations made during the past year, together with the planning
meetings to act upon the evaluation findings.
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June 1 - 18
June 8 - 26
June 4

June 30 July JO
July 15,

August 24 and 27
October 13
October 16

November 5 & 6

4November 24

December 8
January 6
January 14
January 25 & 26
January 28
February 1 & 4
February 24 & 25

March 16 & 17
March 19
Lpril 13

April 29
May 11
May 17-28
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Lvaluaticn Sessions, 1970-71

Individual conferences w/17 Kindergarten teachers
and 11 Kindergarten aides

Individual conferences w/3 area superintendents
and 14 school principals

Administrators, Staff w/ Miss Janet Stanton of the
State Department of Education

Staff Meetings

Committee on Reporting to Parents
Visitors from HEW Office in Atlanta

Mrs. Landsburger from LINC, N. C.

Dean John Otts, College of Educatlon, Usc
Group of USC Administrators, at USC

Mr. Stow of the Pee Dee Center

Group from Washington

Drs. Mildred and Clifford Bebell of Pueblo Colorado

K-3 teachers and aides w/Dr. Fran 0!'Toole
Assessment Commlttee

Consultants, Drs. Milly Cowles, Kathryn Danlel
and Ross Coxe

Dr. Jim Wheeler of Rutgers University
USC .dministrators, at USC

Dr. Owen Corder and Mr. Armstrong, State Depart-
ment of Education

Staff w/Student Teachers
Mr. Jack Lieb, for Title I State Department

Individual Conference w/administrators and/or

17




-18~

Dr. Cowles, Dr. Daniel, Mary Harper
May 24 Staff

June 7-11 Standardized Testing Evaluation findings studied
this week w/Dr. Kathryn Daniel and others

Teacher and Aide Evaluations of Program compiled
and studied by staff

July 30 Full evaluation of the training program by all
participants and trainers culminated

August 9 Title I Committee heard report on the K-4 program

Planning Sessions, 1970-71

September 1 Staff
10 Staff
14 Consultants
15 Administrators

16 & 30 Steering Committee

October 7 Staff
14 Staff
20 Staff joined by Mr. Joel Taylor of the State
Department of Education
December 7 Administrators & Staff
15 Steering Committee

16 & 17 Staff

January 2 Consultants
8 Staff
11 Administrators & Staff

February 8 Administrators & Staff
]
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February 9 Parent Group
16 Cozmittec on Reporting
19 Staff
24 Drs. Keith and Bailey re counciling
March 2 Staff
15 Administrators & Staff
2L Committee developing !Math Skills Scquences
April 2 Staff
5 Administrators w/Staff
May 3 Administrators w/Staff
13 Staff
20 & 21 Dr, Bill Feltner from U. of Georgia w/Administrators
and Staff
June 14-~18 Preparation for Summer Training
August 18 Administrators & Staff
August 22-31 Develop-plans for 1971-72 In-Service Training

w/Staff, consultants, administrators and others

VI. Community and Parental Involvement

The most difficult area, organizationally, to develop has been
that of community and parental involvement., As noted clsewhere in
this report, parents have been involved at the local school level and
in the program's substitute training thrust. Parents-and civic
leaders have served on such groups as the COP Council; Progress Report
Committee, and the ECEd. Steering Committee. However, few members
attend, or will accept to serve, over an extended period of time,
giving a rapid turn-over to membership. The chief reasons given for
this problem arc that most of the parents either work or have home
responsibilities that make it a hardship to serve on committces, that
the distances betwcen home and meeting places are great, and/or that
they do-'not feel equal to the responsibility. For whatever the
reasons, efforts toward community and parental involvement have not
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ceased, When possible, timewise, the staff, tecachers, aides, and
Principals visit parents, present the program to civic and church
groups, persist in building membership of specific committeces, and
seek out the questions and suggestions ef the community. For example,
during the month of February one county staff member visited in eleven
different hcmes, in as many secticns of the county. Althcugh at least
cvery home had one child in school - most had several - not-a single
parent (or guardian) knew the name of their child's teacher, had been
tc more than one parent meeting at the school so far that year, or had
any kncwledge of or questiona about the instructional program. On the
cther hand, all reccived the visiting staff member cordially, said
their child liked going to-'school, expressed satisfaction with the
child's progress in school, and ecach one said that an education for
their child was important to them. Questions asked were concerned -
with school bus services, food services at school, welfare services,
and two asked about teacher-aide jeobs. Three definitely agreed to

Serve on a parent committee but did not show, although transportation
was arranged for theu,

In addition to the ey individual conferences between parents
and teachers, parents and rrincipals, and parents and county staff
members, the following spc:ial meetings provided opportunities to
involve (to some degree) parents and civic leaders:

November 9 -~ Parents, at Anderson Primary School

March 29 - Rotary Club

April 18 - Parents, at Lane, Blakely, and Greeleyville

May 20 -~ Optimist Club
June 10 - Parents of the Lab School children
August 19 - Lions Club

The prcgram's outreach included services and/or training to
the following:

Practice Teachers - 1 from South Carolina State
10 from Winthrop College
Day Care Teachers of Berkeley County

Head Start in Williar sburg-Lee County
: Career Day at Kingst ~ce High School
é Title III Site Visits, by a staff member
: Field Course in Rerding, by a staff member

Adult Education Ccurses, by a staff member
Parochial School Teachers

Youth Tutors Youth Program in Williamsburg County




Turther Cutreach and Dissimination

TKIT® Invitational Research Conference,
Washington, D.C., January 1971 - Dr. Milly
Cowles, major consultant to the progrim,

\ presented a paper.

Right to Read Conference — Sponsored by Education
Improvement Project, Southern Association
of Colleges and Schools, Panama City, T"lorida,
April 1971 - Dr. Cowles represented the county
program.

Southern States lork Conference, Daytona Beach,
! Florida, June 1971 - Mr, Nobert Ashley,
’ principal of Williamsburg County Training
School, represented the county.
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Paper #13

Observation Report, Dby Dr. Jane Beasley Raph

Dr. Raph has worked with the program, especially
the Kindergartens, since the initial summexr of 1968,
After her visit in 1¢569, and again in 1970, she
sent her observations and suggestions. A copy of

the May #-10, 1970, feedback follows,
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AILLIAMSBURG COUNTY KINDERGARTEN PROGRAM
Kingstree, South Carolina

Jane Beasley Raph, Consultant
Rutgers University, Graduate School of Education
Department of Educational Psychology
New Brunswick, New Jersey

visit, May 8 - 10, 1970




OBSERVATIONS, IMPRESSICNS, AND SUGGESTIONS
AILLILAMSBURG COUNTY KINDERGARTEN PROGRAM

Jane Raph
Graduate 5chool of Education
Rutgers University, New Brunswick, New Jersey

May, 1970

On the basis of very brief observations of about 18 classes in
7 schools during a two-day period, a meeting with the director
and coordinating staff, individual conferences with some of
the field coordinators and the director, and a one-day in-
service program with teachers, aides, and principals (May 8-
10, 1970), this report will summarize over-all impressions of
the Kindergarten Program; some visibly good characteristics

of the kindergarten classes, and several suggestions for im-
provement.

I, The Kindergarten Progoran

Three features of the Kindergarten Frogram appeared to
have strong merit for detailed mention here,

A, The Evaluation Proc-~am

An outstanding characteristic of the program, in my
judgment, is the careful evaluation being made of
the effects of the program on the young children,
For a program of this magnitude to have data avail-
able on certain abilities and aptitudes of the chil-
dren when they enter kindergarten, when they complete
kindergarten, and follow-up data on their progress in
the first three grades of school will make a sizable
contribution to our knowledge of children from rural,
poverty backgrounds and results of long over-due,
critically needed changes in educational practices.

Two reports now available (Cowles, et, al., 19703
Cowles and Daniel, 1970) indicate significant (and
dramatic) differences orn the International Test of
Psycholinguistic Abilities in comparisons made on

a sample of children with only five months in the
new, enriched kindergarten program and children who
had been in the school's traditional first grade for
five months only, & without previous kindergarten ex-
perience, The differences favored the younger,
earlier trained kindergarten children showing that

pids?
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startiag education earlier and offering the advantages
of a scund educational program produced greater com-
petencies in the five year olds than did an added year
of maturity and five months of traditional first-grade
instruction in the six-year olds. Other results such
as a smaller gap between Chronological Age and Psycho-
linguistic Age in the kindergarten children than in the
first grade children suggest and underscore the oppor-
tunities present for enhancing ability in younger
children and the need, 25 well, to change markedly,
the primary grade structure, a process now underway.

The additional data collected by the teachers on

the kindergarten children emplcying the Caldwell Pre-
school Inventory, the Gates-MacGinitie Readiness Tests,
and the Check=-outs developed in conjunction with the
Perceptual-Language-Conc~pt Program (Goldberg, Teachers
College, Tolumbvia Univer :ity, 1966) are invaluable in
terms of helping the teachers understand the function-
ing level of the children, developing teaching objec-
tives, and appraising the results of their teachinge.

In-Sexvice Training Program

In view of the wide variation in level of teacher
training and experience with which the county was
faced when plans were made to open kindergartens

in eight high priority schools (1968) and the fact
that almost no tracher had specialized training in
early childhood edvcation, the initial teacher-
training summer program and the subsequent attention
given to provisions for continuous supervision, in-
service training, election of professional courses
for credit, and follow-up summer training and special
workshops might well be a prototype, in my opinion,
for orientation ard support of educational change

in any school system.

These training approaches have been listed elsewhere
(Kindergarten Training, 1968 ~ 1970), Of prime im-
portance was a shift between the first and second
summer training programs from a lecture-oriented and
small-group discussion format to that of a learning
center where teachers and aides rotated in small
groups from one center of activity to another, had

L0 1 ingd
S

i
i
4
3
X
1
B




maximum opportunity to interact with each other

and with the stari, and were encouraged to self-
select interests ard skills for independent studye.

Of importar:ce, alsw, was the opportunity for teachers
during the first two years and summers of the program
to elect courses for college credit offered jointly
by South Carolina State College and the University of
South Carolinra. '

Finally, monthly in-service training sessions, attended
by all kindercarten teachers and aides and many of the
elementary school principals, and rotated in schools
around the county brought the group together regularly
for e:ichanging information and getting assistance with
their problems. Personnel were also exposed to new
topics, recent developments in early childhood educa-
tion. and leadership from varied backgrounds and

prog: :..s within and outside the state (New York Uni-
vers:tiy, College of /4lliam and Mary, National Asso-
ciation of Education for Young Children, Ypsilanti,
Michigan Euarly Childhood Program, Rutgers University,
Middle Tennessee University, University of Alabama,
and others),

The attitudes of warmth, encouragement, and open
communication at these in-service meetings did

more than can bte objicciively measured to foster dedi-
cation and enthusiasm on the part of all the staff--
visitors and instructional staff--alike. It appzared
also that the influence of the presence of persons
from a wide geographic background injected new vi-
tality. and hope in a region that had been insulated
educationally and almost without hope for too long.

Direction, Lea<ersh’p, Consultation and Coordinating
3tatf Functioaing

This Kindergarten Project which has now grown to an
Early Childhood Program embracing kindergarten through
the first three primary grades, and in all likelihood
to be extended downward to include four-year olds and
eventually three-year olds, demonstrates the optimal
kind of a relationship possible among a local school
staff and an involved and committed college and
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University stafi. The ingredients, as these have
been observed over a two-year period, can be at-
tributed to an able director who has talent and skill
in both educational expertise and in understanding of
interpersonal relationships. Her leadership has been
strengthened by a team of several workers from the
State College, the State De:partment of Education, and
the University. Leadership has been enhanced by the
function of two University faculty members who are
knowledgeable, hard working, and willing to give of
their time far beyond the call of countable hours.
The mix here has resulted in a continuity of plan-
ning. implementation, and evaluation. It has made
possible readjustments emerging from progress that
was being made and problems that were identified
which might not have been possible otherwise.

Of particular impor:s-ce here has been the supervision
of the one kinder-carten and one first-grade field
ccordinatoy who each undertook enormous and new

kinds of responsibilities in learning themselves and
in giving assistance to classroom teachers, being
available for advice whea sought and being useful

in suggesting new procedures.

In relation to such leadership, the role college and
University faculty members has play=d in providing
direction and resources is certainly noteworthy. A
recent article (Sanford and Xrech, 1969) poses the
critical prcblem of the need for immediate training

of "social-clinicians' and "problem-centered genera-
lists" in psychology (and in education) for the purpose
of solving human problems, be these problems in the
schools, the streets of the city, the drug addiction
centers, the halls of Congress, the rural south, or
elsewhere., The authors propose '"personal involvement
of psychologists-as-persons (and educators-as-persons)
in the problems of our times as prerequisite to any
program for relevant education. For the academiciane..
this means contribution of his personal time and skill
as aide, as volunteer-tutor, as grantsmanship-expert
helping grassroots people cope with bureaucratic mazes.,
It means the humility of becoming an apprentice before
one is "expert." It means undertaking the difficult and
painful responsibility of assuring ourselves of the
genuine relevance of our own teaching and research

(Pe 192)." This personal involvement has characterized




| the persons at the University, and no doubt others

| who have traveled cicstances.to illiamsburg County to
be confronted witl. uniinowns and challenges in education
never posed before in their own training or experience.

w II. 3Selected Characteristics of the Classes

Since time did not permit any systematic evaluation of
any one class or pair of teacher and teacher aide, the
following impressions are something of a college of impre-
sions gained in brief observations at different times during
the day of a number of different classes,

A, Consist~nt Fccus on Learning

In neaily every class there was evidence that children
had acouired a working knowledge of colors, shapes,

size rulationships, numbers from one to ten, and letters
in the alphabet--no small achievement for children in
this area who have had little exposure to content, at-

titudes, o: attention directed toward learning before
school entrance,

Children showed skill in assembling puzzles, block
building, and use of the many available table games.
There was interest evidenced in books and storiese.

Children were expoczd frequently to film strips, and
were using other audio-visual equipment (as the
listening station).

‘ Children had had experience with paints, clay, crayons,
and other art materials. Many showed skill in writing
letters of the alphabet, some in writing their own names,
many in cutting and pastinge

Music, particularly xrecords and singing games were used
extensively and well,

B. Teacher-Child Interactions

In a number of classrooms, the teacher was an active
participant more than a director of the children's
activities, engaging herself at the children's level
in ways that were meaningful to them. Much of this

. teacher participation was with an individual or a

§ small group and gave children the maximum benefits of

. her comments, observations, and questions.

=8
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There was, on the whole, a commendable minimum of large
group discussion ¢~ teacher-led lesson-type activities,
a favorable climate not always easy to maintain in a
group of twenty-five to thitty children,

Happy, Secure Classroom Climate

In a number of classrooms, the teacher and aide appeared
enthusiastic, involved in what they were doing, prideful
of what their children had accomplished, and there was
evident satisfaction in their role. This was reflected
in a happy, purposeful atmosphere in the classroom and
Pride on the part of children, interested in what they
themselves had learned and had accomplished.

Atter~ion_to Motoric Activities for the Child

In a few classrooms, the teacher was sensitive to the
needs of children for action, movement, exercise. This
was seca through the children's having opportunity to
respond to music, an: outdos. play,

Sociodramatic Play

In a few classrooms, sociodramatic play was at a higher
level than merely imitation or make-believe, Children
were enacting roles, creating symbols, engaged in re-
Presentation at a mature level for their age.

Vaziability in Classroom Organization and Control

Classrooms varied in the extent to which the teacher

was handling individuals and groups with skill, direction,
and focus, 3ome classes showed that children had learned
self-control and self-initiative and were proceeding
quietly to pursue various activities with a minimum of
teacher direction and supervision, In other classes,

the children appeared to be engaged in random play and
even rough house and the transition from freedom to some
focus on work and learning was not apparent during the
time such children were observed,

ITI. Suggestions for Improvement

Suggestions for imporvement, as in the observations, of
necessity have to be rather general because of the brevity
of the observations.
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Language [Modeling on the Part of the Teacher and Usage
on_the Psrt of Chilcren,

The most common form of verbal interaction observed be-
tween the teacher and children in the classrooms obsexved
is still the traditional question and answer exchange--
with teacher posing a question which usually has one
possible answer and the child answering in one or two
words. In a few instances, in contrast, the teacher

was elaborating or extending what the child had said
spontaneously and following it up with a conversational

dialogue, but this was not observed to happen very fre=
quently,

The teachers appear to n2ed practice, first of all, in
just following children’s concrete activities and en-
gaging in conversation about these not to teach, probe,
or question, but to participate in the verbal inter-
actions of the child in corjunction with what he is

doing. Practice of i(lis sort in a training session
might be helpful,

Secondly, the teachers need help in giving the children
much more initiative in using language, but it has to
start with very simple kinds of experiences. Having a
child give a compliment, give a direction, make one
statement about the characteristics of an object, tell

one action performed on an object, introduce a visitor

to each child in the class, describe objects or sections
of thz room--anything that frees the child to use

langiage with only a minimum of direction from the teacher
seems neeced. <Thildren may call on others to get their
wraps, wash their hands, take their places, etc. If this
is done with the large group it takes too much time. Then
the value of listening to each other is lost, and too

much time is consumed, Language activities, accordingly,
should be handled individually or in small groups,.

Finally, although teachers over-use questions with
children, they themselves have not developed the skill
of asking questions outside their own classroom to any
great extent or encouraging children to do so. A train-
ing session might well be centered around practice in
using questions themselves. Response to other consul-
tants may be different from my observations, but usually,

20




with any presentation or now iden, there aze simply
few or ro qguastions from the fo:iibess ¢r teachex-aides.
Once the clupl: ekill of utllizing whers, whai, wviv,
yhen, iil. hrm, «te. beccmes 8 part of the repertclso
of the tiachur, than teachers wmay be &ble to develep
this skiil in the children too,

Since this area is a comphratively now theoretical and
practical arca of development in early childhood edu~
cation, there is still a paucity of material, activi-
ties, and processos available frem which tho teachore
trainers can ¢raw in helping teachors “bend and extond"
the inforvation chiidren teguire to use in thinking and
rearening. Tho litsrature is foztunately growing rapidly,
howaver. A list is uppended which might serve as the
basis for training and planniug.

In the mtantine, wvhnt is happening in the williemsburg
County kindexgastin clfasag, exd prebably iu the r2icr
portion of Windergarisns teisy, roflects omphasis on
content rathey then proeces. There has been commendabie
moverent away from enphnois only on this typ? of general,
Anformational coatent pertaining ¢o people, ‘seasons,
andnzle, food, and the like to additiona of content
emphasizing more specific knowledges nesded for Jearning,
nanely, numbers, cclors, shapes, sizes, the alphabet,
and relatioaal, positional, and & few other basic cone
cepts, whnt Plaget Qoseribes as figuzative nowlecge, 1.9.,
the preasnt, atatic configuration of things,

¥hat is needed now 1s demcrided bast by the difforon=
tiation wade by Plagat, and developed most fully with
regard to young children by Dr. Censtince Kamii end her

. 8spociates in the Ypsilantd, Michigen program, namely a

distinction among tho three types of knowladga==(1) social
knowledge, (2) payeicrl kncelsdge, and {3} loglical-
mathematical kmowlodge (¥nnil, 1970). At prasent, the
Williamsburg County kindurgivten teachers are stxongest

in taaching of gagis’ knwlsdas where the "ultimate
Source is paople, &nd the child cen acquire 4t only f£rom
people.” Rxanples include napes of objects, animala,
people, and idasza, birthdates, addresses, names and dates
of holidays, washing hands before miala, ete. Such in-
formation is "rather arbitvery ond specific fead~back

from pecple is epmential far the child to build such
knowledge (p. 3).*
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Rhysieal knodedoe 1an ag “dex ulzin@ite source of ‘tyuth!
bhysical phenomena. The ohils Einds ot about puyaical
phenomesas by fetin; o obiy L3 and obsozving the objects!
reactions (p. 4).% < -uupies include such phonomena zg
bails bouncing whaa wopped, cups not bouncing, wheels
zolling, blocks not relling, the 2ight going off when .
the ewitch is turred off, ete, fove, the program nesds
etrengthening 4in two vayss (1) The teachers need to
provide nore cpnortunitiss for ¥azisty in experiences in
physical imowledge. The ups of the s&nd bex for growing
corn was a gocd illustration of this. Imn adaition,
children need wore chenes for water play, sand piay, clay,
experiencs with continuous (iigquid materiads of varions
kinda} a3 non=cintinuous materinls (corn, bemns, dAried
poas), ate. expor’ance with all kinds of Qifferent shapes
Of confeinens and with anmounts that containers hela,

with @lesiing and Sinking chbiects, and othaer attrie
butes of objeots - those that Squease, stretch, benq,
break, souwak, write, smull, aete, (2) The teachexs need
to holp chifdran iy unsisesanddng and conceptualizing
their activitics with those moterials,

Finally, and much mare Qifficult, is the realm of ")
mmm:&&.}m&m which is “structured frem the ine
ternal consiztoancy of the system the child nas alrexdy
baddt (pe 4)." Eoxe the understandings the chiid evane.
tual)ly acquires grow ocut of praeoperationnl exporionces,

- ¥mid (pe 9) listns hess 83 (a) making groups and come

navdng groenly Adfforene groupay (b) srranging, dise
rzanging, and re-arzanging ckjectzy (c) iinear exdering,
{a) establishing omiivaleace wvith proveked cerraspondance)
{e) tempcozal coxreapondenae; (f) returning objects to
original Corraapondepnne agter corraspendenco hag howea
broken Ve

mmmm:.m;mmwmwmwmw@m

If one holds to tha pesition that children's intellectual
structures davelap lergely during tha edxly years as a
function of bringing actica to bear on cbjects, then the
learning that comes from passive vatching may convey a
socilal typa of Mfonnatim, but lack the translation
stage necesssry for the information to become operativs,
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D. Classroor Cremnisaticn . pal ol

Scma taachers ntad apzvity Lglp en these Meic require-
ments dn & cilerzotw. 2059 of tho principies of behavicr
modificntion night be introducsd for them at the begine
ning of the school year so they gst immeodiats bshaviorald
cbjectivas clisirly operating esrly in the children. Many
of the teachers are extremely competent in this area and
do not meed this assistance, othora need a great deal,

In surnary, this roport has called attention €c cartain
outstanding featurea of the Willlamsburg County Kindergarten
progranm, mamely, evaluation of the children's progreaz, the
continuity anda varzety of in-servies training, snd the Gxcej=
ient leadership. It describu? cortain strangthe of the
clazarowmn progeams to;2ther witk vays in which the thinking
end reasoning processsy of tha children might be enhancad,
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OBSERVATIONS
( Williamsburg County Kindergarten Classes
April 21-23, 1971

Jane Beasley Raph, CGraduate School of Education
Rutgers Unlversity

During this three-day visit, thirteen classrooms in four
schools were visited for periods of fifteen minutes to ong—half
hour. Conference with the teacher and aid team of each class vas
held individually during the lunch or rest period when the team
a5 released from the classroom by a suhstitute who traveled with
the consultant and fitted into the schedule. -The Tield Supervisor
participated in each conference, also.” In addition, group confer-
¢ _ ences 'ere held »ith six teacher and- aid teams in three schools
imore classroors vere not visited tecause the children vere elther
.at lunch or sleering during the time the consultant was available.

Summary of Itinerary

~Conferences
Schools and Classes Visited Conferences Only
Anderson, Wednesday a.m. St. Mark, Wednesday, p.m.
1. Williams and Reid 1. Ward and Crick
2. Bradley and Smith 2. Green and Ruffin
3. Anderson and Lane
., Adams and McBride
5. Gordon and Osmer
6. Baud and MecKnight
Battery Park, Thursdayv a.m. Cades, Thursday, p.m.
7. Hanna and Pressley : 3. Dukes and Wilson
8. Burgess and Haseldon 4y, Taylor and McFadden

9. Singletary and Hesmith Field Supervisors, Thursday, p.m.
Director, Thursday evening

Williamsburg Training, Friday a.m.
10. Scott and Osborne
11. Dixon (brief)

Williamsburg, Friday, a.m. . . Blakely, Friday p:m.
12. Chandler and Foxworth . " §., Camp and Rogers
13. Pressley and Howard . 6. Thompson and Hill
Total Staff Contacts

Classrooms Visited ‘ 13
Conferences with teachers and aides of classrooms visited 25 -
Conferencecs wlth teacher and aid in elassiooms not visited 12
Conferences with principals (brief)

(Giles, Williams, Dillard) 3
Conferences with Field Supervisors as a group y
Conferences with Director 1

PS 005878

TOTAL . 58




‘TO0: Teachers and Teacher Assistants
TROM: Jane Raph, Rutgers University
DATE: April 26, 1971

It was a pleasure to be able to see all the classrooms I
did, and to renew aéquaintances with many of you I've known since
the summer of 1968 and to meet some of you who are new, too.
I'm sorry not to have seen every last classroom, and particularly
everyilast teacher and teacher assistant, but as you know, .travel,
observations, and talk take time at each school -- and the children
and teachers have to lunch and rest, too, and get off on those
buses and in those cars promptly in the early afternoon.

Attached you will find some general impressions I have of
your program. As always I think you are doing a splendid - job.
I'm excited about some new developments such as the playground at

Anderson made up of easily obtained equipment that doesn't cost

much mbney, more use of the sand box and of water play in the
.classrooms'than I have seen previously, more use of small groups
whose activities the teachérs have helped pfepare for in advance,
and that'continued pride you have in the new learnings you are
acquiring and the learnings the childfen are showing.

Keép up the good work. If you ever feel like writing me a

note about something you have done, or asking some auestions, I-

would be delighted to hear from you.

4
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IMPRESSIONS OF CLASSROOM FUNCTIONING

Extensive Use of
Individvual and 8mall
Oroup Instruction

Opportunity for
Collaborative, Constructive,
Socio-dramatic Play

Some of the overall impressions
of classroom functioning are
based in part on changes observed
since the program began in 1968.
Most noticeable and impressive

is the extent to which many of
the teachers have become comfort-
able and skilled in individual-
ized and small group instruction.
Teachers trust the children to
work on their own, provide a

wide variety of special tasks

for them., and are alert to
opportunities to inject a
question, make a suggestion, help
a child extend or elaborate what
he is doing. Several were also
observed giving individual help
to a child who was having diffi-
culty with a particular skill,

or working with a small group on
a new skill. There 1s sensiti-.
vity to individual needs. In

one class five children were
industriously and enthusiastically
filling a page with the alphabet
in sequence. The teacher said
she had not planned that, and

was not including it in her
objectives, but these five had
insisted they wanted to do it.
Two children could identify all
individual. letters and were
instructing the others. In the
same class, one child was being
tutored in identifying colors

to suggest the different levels
at which the teachers were
assisting.

In another class there was
collaborative play. One group was
engaged in playing church, with
dolls placed in pews (rows of
chairs) and a choir complete

with director who had a consider-
able repertoire of hymns. :
Another group in that room had 5




3.

Little, non-purposeful,
random, uncontrolled,
physical play

Some Use. of Teacher-made
Mater:lals

Increased awareness of

potential learnings in an
activity

-«
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built an elaborate fire station
and road and were engaged 1in
crisis fire fighting. 1In a
third class, a group of boys
were engaged in constructing
planes, several on vneg boards,
several with clay. In a different
classroom, children were using
lotto cards for number and word
matching and picture cards for
rhvmings vords on theilr own.

In conjunction with this group,
task-oriented atmosphere in most
of the rooms, there was a mini-
mum of rough housing, wrestling,
or running around the room. In
one room where it had begun, with
three boys, the teacher brought
them immediately over to a table
for painting, and the problem
disappeared. Although the noise
level indicated five-year old

"enthusiasm and energy, most

children appeared to be aware of
other groups and contained their
noise so it did not interfere
with others.

.In a few rooms there was evidence

that the teachers had developed
self-made materials ... such as
lotto games requiring matching
numerals with numerals and match-
ing words with obhJject and word.

In nearly every class the teacher
and teacher aid showed evidence
of having asked themselves,

"What might the children learn
from this?" or "Why have I .
planned this activity..what do I
expect the_ children to ret out
of Tt

In a pegboard creation, a boy
said, when asked... "How did you
do that?" ««¢eee....I put green
across this way...I put orange
across this way...and I put two
blues down the middle." (Here he
had conceptualized the design,
organized the colors, and could

.reconstruct what he had done in

words).




" numerals.

Creation of an atmosphere
of excitement about learning

~5-

In another class. children had
been sent in small groups on a
"trip" (without the teacher) to
Observe and report back what they
had seen. The teacher then had
them reconstruct what they had
Seen, in sequence. She had had
them po on a similar trin for
purposes of listening. Then
they recalled what they had done
in language, and in sequence.

In some classes, not only were
the teacher and the teacher aid
aviare of what was being learned,
but the children showed pride in
what they knew they knew. The
group working on the alphabet was
full of self-importance ( and
rightly so) that they were
writing and knew manyv of the
letters. A boy who could intep-
pret his understanding of a
number written down by going and
obtaining that many articles wvas
delighted with his own knowledge.
A child holding up two cups, one
full and one empty, asked another
child..."Tell me about this.”
The reply was "That one is full..
that one is not full,” said with
the marvelous assurance that «he
knew exactly what she was talking

"about.

SUGGESTIONS FOR I"CPEASING LEARNING

Develop activities which
move from numbers (nunmerals)
to concrete activities, and
concrete activities to
Interchange
frequently. Progress from
actual objects to simple
forms on the ehalkboard and
then to paper

The sequence of counting numbers
from 1-5, 1-10, 1-20, or even
1-100 is a rhythmic, fun activity
Wwhich children learn to enjoy.
Enumerating oObjects in such a
way that each object gets counted
once (and-is not skipped over op
counted twice) is a noteworthy
attainment. Finally, for a
child to begin to get a mental
image of two, so that when he
Sees the number 2, he can visual-~
ize two Objects; or when he sees
two ohjects he can visualize the
numeral is a more complex expecta-
tion. :




Help children retain in
tneir minds the picture
of a total event or the
sequence of an event.

Once a child is sure of this
relationship with objects, and
can interpret a numbher shown him
by going and getting that many
objects, or can see a certain
number of objects and write the
number that goes with that group,
then he is readyv to represent

the relationship by drawing or
constructing on the challkboard

or on paper. (Two children

might work at the chalkboard.

The teacher prepares in advance
for each a list of five numbers,
(in order for those who need it;
mixed order for the more advanced)
and the children draw lines,
circles, or x's of the appropriate
number. Or she groups a series
of ohjects on hoard and the child-
ren vwrite the numeral to go with
each set. Then the children can
do this on paper.)

Almost any activity, of itself,
can be not only fun but a worth-
while learning experience in
kindergarten. One objective of
any type of construction a child
makes is for him to be able to
"represent it" or remember it in
his mind. To do this, try the
following with individual children.
After they have made a design on
a pegboard, the teacher may have
them draw a picture of it, then
tell a story about it, "How did
you do it?", which the teacher
writes down and keeps in a book
(for each child, or for the
class). Or she may put out some
objects (as ones he can use in
making a farm or in making an
airplane). She may have him tell
how he will do it (teacher writes
it down), he draws a picture of
it, and then constructs it.

This will be difficult for some
children.




3. Use trips for developing
a time seaquence (a) What
they will do, (b) what they
did

4, Use labels (printed words
and sentences) for objects
experiences, and ideas

5. Create "errors" in what
children have done so they
can correct it. Encourage

- them to reorganize thelr work
if they have accomplished
it easily.

Another use of trips in conjunct-
ion with the pleasure of it can
be to plan in advance the three
or four places they are going,
perhaps make a list to take along
as a guide, then recall, once
back in the room, where they had
gone first, next, and last, and
make a written account of 1t.

Kindergarten is the time for
laying the ground work not only
for understandings and visual,
motoric, and auditory skills, but
also the important time for
helping children understand that
letters and words can "keep" an
experience, an achievement, an
object for a long time. So the
teacher can begin making more use
of labels for anything children
make, getting them to tell a
short story or give a descript-
~ion of how they made something
or what it is and recording 1t
on a chart to put in the room or
to include. in a book for the
class or for each child. Then
when a visitor comes in a child
can show something he did several
days or weeks ago hy referring to
the story. The room should he
full of short, written labels and
descriptions.

Children become able to place
rings on a color cone from
largest to smallest correctly
and auickly. Teachers may try
getting them to vary what they
have learned automatically.

She may ask them to bemin with
the smallest and go to the -
largest, or spread them out on
the table vertically instead of
horizontally. She may have.them
shift the order back and forth--
big to little, little to big.
Remove one from the secauence
when they have finished and see
if they can insert it where it
belongs.

al




Write the numhers from one to
ten, but omit one or two numbers.
See if they can insert the

number in its correct place.
I call this

“"Perturbations"”

If a child has organized pegs on
the board in a particular way..
as one child filled a board with
all purple pegs, have him close
his eyes, and you remove severaly
see if he can spot this and
restore the order he had. Or
replace a few purple pegs with
different colored ones and see
if he can restore hils original
order.

If he has filled the peg board
randomly with Jjust any color,
see if you can help him organize
his selection, either repeating
a pattern you make for him on
the first row, or making his

own plan and following it.

Prepare a set of designs on

cards children can copy on the
peg board. Or give a child a
paper with dots, have him draw

a design, then reproduce it on
the peg board.

froblems - '
The three problems I identified may be a function of my short
"stops" 1in each classroom. These were (1) Losing time for learnings
whlle waiting to go to the cafeteria, get on the bus, or have a
snack: (2) Mot encouraging the children to use language in conjunct-
ion with what they had done (and this may be because the children
were more reluctant fo talk with visitors around; (3) Not using large
motor activities such as were stressed in Physical Fducation during

tralning sessions. Children can get rid of lots of energy on the

playground, bhut gross and fine motor activities come from circle

"games. games with the ball, activities on the mat, etc.

az




e A N ST T TN N ST A A N e I K e T o

o ST ST

Develop ‘a "shelf" (real
or in vour mind) of ideas
activitlies, materials not
used at other times to
use when there is a
waiting period of ten,
twenty, or thirty min-
utes...as waiting to

get on the bus: waiting to
go to lunch; waiting for
the film projector to get
set.

I call this "Time Users.."
(not Time Wasters)

Be conscious at all times.
of the importance of a
child translating some-
thing he has done, made,
or bhrought into a ver-
bal description. This
takes patience, time,
and a sense of simpli-
clty, so that what you
are asking of the child
isn't too difficult.

-q-

If there 1s a space of fifteen
minutes (too short to start an
activitv, too long for the chlld-
ren just to wander around the
room doing nothing) call thenm
together in two groups (one the
teacher, or the assistant) for-

a fast pame. Singing is good to
use here, but what learning

comes out of this? Reading a
story is good, if the children are
not too restless. Quiet circle
games such as ring on a string
using some language pattern...

"Do you have the ring? o, I
don't have the ring" etc. or a
game in which they sit on the
floor and roll the ball to each
other using a language pattern.
"Jim, are you ready?" "Yes,

I'm ready.” Here comes the ball."
etc. TPFinger plays may be useful
too. But keep asking yourself,
"What are the children learning?"

In one class, once free play time
had ended, every chlld was encou-
raged to come up with a verhal
description of what he had done,
and/or to ask other children
questions about what he had done.
Ordinarily. I would say this
takes too long and might get
boring, but in this class there
was as much excitement about

.sharing what had been done.as

what had transpired in the doing..
and this seemed to make the acti-~
vity more purposeful. (The
children weren't Just playing
around randomly...they were
engaged in doing something they
could tell about.) At a table
where I sat, the boys had made
jets on the peg board or with
clay. VWhen the teacher said,
"Get ready to tell us what you .
did..." immediately at this

table there was great activity...
one child said.."Wow..get your
planes in line...it's almost
time." This verbal exchange was
beautiful, and the children shared
in what each other had done.
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Perceptual-motor I have few suggestions here,
activity since thils is not my field, but
I did have a sense that this
area may bhe being neglected since
I didn't pick up any examples in
the classrooms I saw. Perhaps
you are including this at another
time. :

Use of PLC guides AND...are you following the PLC
lessons. making sure the periods
are short, there is concrete
material associated with the
concerts being taught, and that
you emphasize the ldeas else-
where during the day?

Children relate to one another by means of enterprise---
play, games, projects. Which is to say that they are never
bogged down in what are called "interpersonal relations.”

For interpersonal relations are precisely those words, de-
flected acts, and emotions which occur when shared activity
ceases or becomes impossible: our long conversations, our
opinions, our attitudes. We "relate" to one another, that is,
we jockey around in the sticky ambience of personality traits,
neuroses, insecurities. trivial agressions, practiced egotism,

. regret, bitterness, self-love, complacency, arrogance, venge-

fulness, etc. Children do not and cannot. They penetrate
this ambience quickly--it is always rudimentary anyway--and
they get on with some shared activity that is exciting. Nor
do children have false pride.

Nor have they conceived of the ambitions which often lead

‘adults to treat other persons as objects. Nor are they inter-

ested in formalized power of office, class, etc.

Nor do any of them develop the specialized repertory
based on the weaknesses of others--as adult society abounds in
special services, and those who specialize find themselves
relating to, and ultimately depending upon, the insufficiencies
of others. Children relate to one another's strengths and
abilities, since only these make enterprise possible.

Nor do children speak jargon to one another, or abstrac-
tions, but a vivid and living speech.

Nor do they sacrifice activity to comfort.

Nor is their hopefulness, like the hopefulness of many
adults, compromised by aborted judgment, a barrier against
disillusionment; but takes an almost animal form of unconscious
faith, so that we see it as energy, appetite--almost as

. creative will.

George Dennison, Lives of Children, p. 210.
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Tt Grew from Bulbs and a Rowboat

Williamsburg County Schools
Kingstree, South Carolina

Jane Raph, Rutgers University
1971

Mrs, Helen Adams' kindergarten classroom has doubled its space
dimensions this past year, multiplied its opportunities for learning,
and cost the Board of Education almost nothing, in the process. This
program began in Anderson School, Kingstree, South Carolina, a rural
poverty area which, with the aid of federal assistance, is beginning
to make gigantic breakthroughs in educational innovation and improve-
ment,

Mrs, Adams began this with the idea of starting a small garden.
to add to the expanee of neatly mowed grass and shrubs in front of
the school, an expanse visible from her kindergarten windows and
easily accessible through a side door adjacent to the kindergarten,
The children shaped the plot to their liking, dug up the ground, and
planted their bulbs early in the fall, Seeds were also started in-
side in early spring and later transplanted., They had thus made a

beginning in extending their learning environment, Now a flower bed

may not seem particularly innovative, even if it does occupy a ¢ nsid-

erable portion of the front lawn of the school, Probably many teacrers

could easily identify the objectives for such a task — understand-
ing of growth, seasonal changes, effects of rainfall, different use
of tools, practice in manipulative skills as well as current concern

with ecology. But this flower-bed was destined for a larger role.
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A bird feoding houze snd a biad bath, visible from the window
were added next amd led to s seaveh {for books that would help them
identify the specles. Other a2eeds, a bovdoer for the flower-bed, and
dog-wood trees were inchwded, Gradually the children began to devel-
op an appreciation for ihe veawty of what they had begun and pride in
their area and their school, Next, Mrs, Adams secured three large cable
spindles denated by the Electric Company, These were painted bright col- -
ors and became useful for carpentry, coloring, finger-painting, endless
table gemes, and tea parties, In fact, the tables may have become the
link in extending the classroom from inside outside, Anytime an indi= -
vidual child needed more space, he picked up his materials and moved
out-of-doors, Pairs of children began taking their projects outside
for more elbow room and to tzke advantage of a bright day,

/. new excitement was generated when Mrs, Adams identified the need
for an outside sand area where the children would have opportunity for
digging, pouring, stirring, transferring, and building, and wherc pre-
writing skills could be tried out in sand, She persuaded 2 friend to
depcsit an abandoned rowboat on the school lavn., This was painted a
bright blue, filled with sand, and located not far from the flower-bsd,
The boat has been used more frequently as a river boat for fishing
expeditions thzn for sandplay, but uses vary from day to dazy,

Appeals to the county road commissioner brouéht a culvert pipe
for crawling through, under, and over, The pipe was enclosed by =z
trianguizr wond structure built by the school's maintenance division.,

The enclosure has stairs on one side of the A-shaved frzme and 2 slide
on the other, Underneath, a door with hinges and 2 lock zdmits =

child to the culvert, By placing a flag on top the structure becomes

16
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a school house, a cross and it is used for a church, a different sign
and it serves a different funcéién. A ﬁainted metal drum with top and
bottom removed became a round enclosure for rolling one's self around
the lawn, Two baggage carts obtained from the recently closed rail-
road station in town came next, marvelous for hauling, pushing, and
pulling groups of children around or for loading the carts with blocks
or boxes should it be "moving day" in the play of the children,

A series of pine logs designed for fences were nailed together
to form a simple jungle gym, excellent for developing gross motor
control, for climbing up, swinging, climbing down., Other logs cut
into 12-inch Pross-sectional, flat picces formed a circle of step-
ping stones. These can be arranged in many shapes and also stacked.
They are utilized for hopping, jumping, balancing, and follow-the-
leader, Three larger logs, cut in a series from one feet to three
feet tall were placed upright and used, also, for stepping up and
down, and for jumping. Concepts of tall, taller, tallest, and small,
middle-size, and big were experienced, The latest additions have
been two crates, one large and one small connected with a board that
furnishes a seat for the driver., This vehicle (racing car) is fitted
out with a discarded steering wheel of a car, a bicycle horn, cow.
bell, and license plate, and while it doesn't move, the wheel rotates
sufficiently to take a child's fantasy wherever he would like to go.
A discarded door with legs added gives a large, smooth surface for
finger painting. The extended classroom is still developing as new
projects and new equipment is added, and others discarded.

There are several unique features of this extended classroom,
The most important has to do with the child's developing a space out-
side of his classroom himself and acquiring the independence, self-

ary
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control, and freedom to utilize it as the need and desire arises,
A second feature has to do with a new kind of utilization of school
grounds, traditionally reserved, at least in rural areas, for neat
apprearances and a manicured look in front of the school and for
games and play in the area behind the school, A third feature has
to do with the extent to which a front :yard' of a classroom of child-
rén at work provides the neighborhodd with a new look et some'of the
forms modern education is taking. Finally, there is the fact that '’
the actual equipment used was not just low-cost, but was designed to
offer children more opportunities for self-initiated learning and
growth than would the more conventional and expensive type of play-
ground equipment.

The extended classroom concept is being applied in a variety
of ways in today's schools, In Atlanta, schools take advantage of

a nature trail, Vest-pocket parks adjacent to urban schools provide

havens of color and activity. A publication (Play & Playgrounds, -

Stone and Rudolph, 1970) studied children as they used space and
materials in their play., They noted the relationship between the
concept of learning through play and the life-style of the whole
neighborhood where the child lived or attended school, Lillian
Weber has come to regard the use of halls and corridors —- what she
likes to call "in and out-ness" -- as one of the keys to the schools!
success, She utilizes a cluster of open classes in which children
are free to move from one to another or into the corridor where there
may be dancing, woodworking, or cooking going on, The space may be
utilized for painting a mural, giving a puppet show, working on a
mathematics project, or playing a game,

Mrs, Lore Rasmussen set up shop in the basement of an elemen~
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tary school, and invited the teachers to bring their classes for an
hour a week, 1In a few years, this first basement had become the model
; ; for Learning Centers throughout Philadelphia, each one with its ovm

flavor, reflecting the interests and capabilities of the teachers in

the school in which it is located. Also in Philadelphia, the Parkway
Program, known as the "school without walls," as it is sometimes calle
ed, has no campus or building at all, The "spatial boundaries of the
g educational process in the Parkway Program are co-terminous with the
life space of the student himself.” The program is designed to help
the student to live learningly within his present life space, and to
help him expand that space, Tho courses may be held almost anywhere —-
in a meeting room in a public library, a museum, a "Y", a university
| or research isstitute laboratory, a school building, or a teacher's
3 home, More details regarding the programs directed by Professor

Lillian Weber, Mrs, Rasmussen, or the director of the Parkway Program

are available elsewhere (Silberman, 1970).,

The value and charm of this particular extended classroom to one
kindergarten at Anderson School is a combined creative endeavor of
the teacher, aide, and the children who worked together to develop it,
; The principal and others at the school and in the community have lent

their interest, support, and help, No other classroom in the county,

E or elsewhere, is likely to follow the same pattern or to build an
} identical model,.but, almost every school and classroom, except perhaps |
in the most crowded school grounds of the urban cities, has a similar -
potential for geographical expansion, functional expansion for special
purposes, and learning break-throughs that might not occur within the

confines of the classroom, but can happon when the world becomes the

classroom,
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