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‘ | " INTRODUCTION -

A N -

’The service delivery systems of the 1960s were eharacterized by new
careerists, comprehensive community nenta1 hea]th centers, rejection.of
traditional treatment mooa1ities. decimationjpf the large institutions
and role blurring qnd'confusion among the estﬁb{ished mental health pro-
fessionals. .-

Paraprofessional training programs.mu1ttp1fed to provide jobs for

the poor. and 1leviate the much publicized manooweh crises. Trainee$

" have been recru1ted from various groups, m1dd1e aged housewives, recent

‘ h1gh school graduatés. the "poor, the workers a]ready in the menta] “health
field whose skills might be upgraded.
While the students were hec}uited from various populations the philos-
. ophies of training programs wene basice]]y of two typee, whigh now exist.
The first is the continuation of the social service technician training
'A “which has existed in mbst'we]fare depahtments The other ph11osophy is one
- . .wh1ch has been an attempt to dea] w1th a rapid]y chang1ng treatment scene.
The phasing’and/or reorientation of-the large institution and the develop-
ment of the comprehensive eoﬁﬁﬁnity.menta1 health center created the need - ~
fo;'a different kind of workér than‘had been performing.undeh the general
title of psychiatric technician. This psychiatric technician we might con-
sider to have been a mental health worker as a specialist. The steady pro-
gression of training systems hae slowly evolved towards the deve1opment of
. the mental hea]th worker genera]tst easily adaoteb1e to many systems. This
new profeesionaT is rapidly coming.into a ptace of his own. whi1e there,
are many t1t1es which have been used to character1ze this new professional,

most have béen deve]oped to demean or deny the worker the role he is rap1d1y-

. developing with his skills. e ' T, -'
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‘If we look then to training models which might be developed with these

two orientations it is readily apparent that one model wou]d.favor the more
" traditional medical model approach which has characterized the large psychi-

, atric institution. The other model would be more inclined to be developed

out of a social service model with a tendency towards community organizing

From these two mode]s I have noticed 4 general development towards a gener1c

form of tra1n1ng This development has gained momentum from various factors
The community co]]ege because\of its flexibility and occupational emphas1s
has developed associate degree programs 1in areas ‘which dere either neglected
or thought to take extensive specialized trainfng. Associate degrees are -
beinp'awarded in the areas of corrections, early chiidhood education, recre-
ation instructional a1des, etc. Because of 1imited'resources and the respon-
sive,attitude of the community colleges there has’ been the-move toward the

deve]opment of a gener1c service worker. 'The expense of duplication necessi-

tated the 1dent1f1cat1on of over]ap and development of core course mater1a1

-to conserve resources and ach1eve uniformity for occupationdl mob111ty.

. There are two basic attftodes in the training of the human service worker.
The first is the core and c]uster’approach which featnres'a core of courses
which would be taken by all persons‘enro11ed in human service programs. The
cluster, qenotes the constellations, which provide for specializations out of

the.core,curricn]dm. These specializations wod]d be the many areas already

- mentioned. The second attitude is one which features an omnibus traininy

which makes the assumption that the cores of the-specializations are more sim-

iliar than is usually assumed and specialization stems from experiential or

agency familiarization. It cannot be assumed at this point that either is the

1
perfect. model. BRI
¢ t

Options for graduates for these programs include a variety of job oppor-:

tunities or continuation education. The redlities of the employmen't p1cture;'

-t
)
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have produced the need for a continuing education program. One aspect of

this. continu1ng educat1on program has to deal with the 1nab111ty of the

4

~highly stratified treatment systems to accept. the new profess1ona1. Con-

tinuing education in this case would involve the education of tradttiona]
" disciplines 1n.the1r role with the new profes:iona1s, Continuing education
would also be the main source of eduéation and-information for those-new
. ., professionals who choose not tofgo on for a bachelors degree. The communi ty
college is the logical vechicle to provide this kind of continuing education
to the new careerist, psychiatr1c techn1c1an associate degree worker and
in many cases the traditional proféssional. Continuing education areas’
" might be behavior mod1f1cation techniques, research-socjal action, peer

counse11ng, social planning skills, grantsmansh1p. etc.

The assoc1ate degreeograduate as a transfer student is present1ng many

interesting and un1que poss1b111t1es. Some programs have tended_to ignore
the needs of the transfer student and consequent1y'have created situations
_where, the AA graduatemust virtually repeat content and skills already ac-
quired Other programs have estabiished a dua] track where a student may
opt to take a program which can e1ther be terminal or transfer Most pro-
) grams however, do Bu11d transferab111ty into their training programs. Be-
cause of the direct service involved at the associate degree level most stu-
\_ dents transferring want to continue their\servTce activity in-their baccalau-"
. reate education. The opportunities'for practtOner-oriented training programs
are few at the bacca1aureate level. The principafdand most widespread train-
ee programs of .this natyre at the BA level are the soc1a1 work programs
Nh11e art1cu1at1on at all levels of training has presented many cha]]enges
and questions and few accomp11§hments or answers it ‘appears that there are |
J ' some develupments which give promise. Articulation arrangements are being
developed in the states of California, MoPtana, New Mexico, and Oregon'in
- , ) ;o | j . ,
‘ o




the WICHE region. There is the tendency toward thé crossing of state borders
to develop a regional approach to training. A very real possibility and solu-

tion is to push the development of consortium arrangements between training

L)

programs with all levels represented:

With this trend toward cooperafion it is hoped that materials such as

~

these will provide initial support for areas of common interest.

- Richard Martinez
N o Director - :
\ - . Community College-Mental
Health Worker Program

-
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.INTRODUCTION AND STATEMENT OF PURPOSE

The topic, Peer Counseling, is one which 1§ appearing increasingly in practice
on college campuses and other sett1ngs and in wr‘ltten form in the professwna] lit-
erature. In Januaty 1972 Magoon (1972) published results of a survey concerning
activities of counselors in university counseling centers. Of the 210 directors
who responded, 34 indicated that a peer counseHng program was in operation on
their campuses. At the American Personne] and Guidance Association Convent‘ion held
March 1972, nine convention sess1ons vere held with counselors report‘ing on peer
counsehng programs in their schools and agenc1es. Despite the 1hcrease in practice
and reporting of peer.counseling, the 1ssue seems to be a controversial one.

. ‘A variety of definitions of hounseh'ng can be found in dictionaries and text-
books. A def1n1 tion of counseling and comments about counseling in general seem
appropriate prior to the d1scuss1on & peer counsehng An adaptation of a defini-"
tion by Blociier (1966) seems appropriate to the context of this paper. "Counseling ° b
is.an.interaction process which facilitates meamngfu] understanding of self and
environment, results in estabhshment and/or clarification of goals and values in
future behavior." (1966,P.5). Usuaﬂy, counsehng connotes a re1at1onsh1p in which
the counseling is performed by a trained professional. .In peer counseling, one in-
d1v1dua1 is counseled by’ someone 1ike himself and usuaHy the counselor does not
have professional training. Hopefuﬂy, as a result of e1ther type of counsehng re-
1at1onsh1p, a change 1n behav1or wﬂ] occur,

Depending upon the counse1.1ng theor1st certain characteristics of the counsel-
ing relationship are reported to be important ’fo a facilitative ‘relationship. Those
reported by Carkhuif (1967) in his Beyond Counsehng and Psychotherapy .are suggested
by this writer as worthy of consideration when peer counseling is considered. He
has studied, ‘in depth the effectiveness of peer and professional counselors and has” .
presented his information in several books and numerous articles. During the years _

of 1967-60, .he, alone or in conjunction with another author, has written. five books —=

about counseling, two specifically apout ndhprofessiona] counseling. He has stud1ed
the effects of counsehng and necessary conditions which must be present in a coun-
seling re1at1onsh1p He believes that empath1c uﬁerstand‘ung, respect or positive’

regard for each other genuineness, concreteness and self-exploration are all neces-

sary ingredients in the counseling relat1opsh1p Lo . .

Usually, when we think of counselors, we envision professionals who have had
training. Those in tk= helning professions usually include social workers, ‘psychia-
trists, psycholcgists ainu counselors. These professionals have baccalaureate and
graduate school preparation and training. They have, as their ultimate goal, as-.

/- ,..2..8
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sisting individuals, through a he'lping re]ationshib, with prevention and solution
| < of problems. Social workers, who attend graduate schools in social work, are usual-
X ly concerned with jndividuals in relationship to soc"iety and environment. . Psychia-
| trists possess an M.D. degree and their traming requires four years post-college
education, one year of hospital internship and two years ‘of res1dency in a setting
concerned with diagnosis and treatment of mental disorders. Psychologists usually
have a Master's degr_eé' or doctorate and work in a variety of sett‘i'ng_s (mental health
institutions, mental health clinics, r:habilitation centers, prisons, or schools.)
Counsklors, who are usually emp]oyed in schoo1s, rehabiditation centers and employ-

ment institutionsy usuaﬂy possess a Master's degree ) ) .
¢ In addition to counsehng that 1s being performed by professional co&nse]ors,

counseling is performed by individuals other than those who have had professional
training. At least three reasons exist for ut'ﬂ'i.zing nonprofessionq]s instead of
professiona]s First, one of the oft-quoted réaasen's for us“ing non-professionals is
that there simply are not'enough professwna] counselors to provide help which is
needed by individuals in our society. In the last ten y\ea);_‘. articles concerning
the manpower shortage have appeared in the Amemcan Psxcho]og1st and other journals.
Tge projections are that a great number of psycho]og1 sts and psych1atr1sts, approx-
imately 15,000 social workers, and 75,000 counselors wili add1t1ona11y be needed
dur1ng_the 1965-75 decade. Thus, even though a large number of individuals are em-
ployed in the helping professions, a great need for -additional professionals in
these'four fields will exist. Second, the -increasing demanq for higher standards
and longer training periods in counselor education has been a’ factor in introducing

~  the subproféssional to counseling. Third, in the realm of higher educatfon and its
financial problems, the.thought is that the individual cou'nseh'ng by professionals
is @ luxury.and that, in the future, .counselors ,wﬂf’ be used as consultants and ,para-"
‘professional will increasing1y be employed as couns_e]ors. ‘ .

"The question to which this paper is addressed is whether or not peer counselors
are effectwe and, ¢onsequently, whether or not ;hey shou'd be utilized. A review '
of pert‘inent literature and a selected summary of peer counsehng programs are in-
cluded in this paper. Finally, personal opinions of this w_mter regarding peer coun-
seling conclude this paper.

.

| NON-PROFESSJONAL COUNSELING - _ | . L N

- ” )

-

'There .~ an ever-increasing body of titerature which suggests that lay, nenpro-
fess1ona1 or peer counselors are very effective in working w1th individuals 1n need
of help.' Counseling is performed by individuals other: than those who possess the
minimal Master's degree. Sattings in which these lay or non- professional counselors
might work include the following: prisons, schools, universitv"es, A]cohoh"cs Anony-

Q . A S ‘ . .
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mous, groups, drug abuse groups, Job Corps centers, menta1 1nst1tut‘ions. low income
_neighborhoods, conmumty agenc1es, Veterans' Hospitals and other settings. Numerous
studies conclude that lay non-professional counselors are indeed successful and ef-
fective in working with others. The thought of training lay persons, including teach-

ers, was in the mind of Sigmund Freud (1950). He wanted to train influential non-pro-

fessionals to practice his methods. In 1964, and the advent of Project .CAUSE (Coun- ~
selor Advisor University Summer Education), the preparation_of subprofessionals ~
brought concern and controversy about the use and qualifications of nonprofessiona]s-.'
Some felt that too little was known *about the role and effect of subprofessionals.
Others felt that the lay he1per was a threat to their jobs. The controversy led to

a policy statement by the American Personnel and Guidance Association through a sub-
committee on support persbrinel. (1967) The statement prévides guidelines regarding
Job descriptions and rbles of the support personnel.  They are to be involved, both
directly and indirectly, in. counseling and, if used appropriateﬁl', could extend the
eff‘e'ctiveness of the he]ping profession. ' '

“ %

;' Because the Department of Labor and its Project CAUSE introduced. the use of
subprofessio’. ‘=, some brief comments about the program seem appropr1ate N1 neteen,
hundred ind:.idu.ls were recruited and attended an sintensive 8-to- 10 week summer
tra1n1ng program, conducted by 27 un1vers1t1es wh‘ich was. des1gned to prepare them
for Youth Opportunity Center work:. Gordon (1965) charged that profess1ona1 counse]ors

were unprepared to counse1 unemp]oyed youth because most counselors and psycho1og1sts -

were middle class and the1r techniques were most appropr1ate to middle class students.

He also said that un1vers1ty training programs produced theoret1c1an$ and researchers..

_rather than those who could help unemployed youth, and ‘the counseHng model of client-
cqunse1or 1ntima<.y might not. be appropr1ate tg_,]ower c1 ass youth. Gordon beheved

the answer was to create subprofessjonars and of fer ,trajmng to themvia Project CAUSE.

Following the printing of the-article by Gorden, critdcal and supportive reactions to
CAUSE and subprofess1oua1 counseling appeared. Also, humerous pro'grams using the sub-

profess1or{a1 were: estabhshed and pany individuals served in a3 nonprofess1on’a1 but .-

helping que ' . !

Following the CUASE Summer Teaching Program, Da1'|ey, Carlscn and McChesney (1968)
gvaluated the CAUSE Program and 206 counselors, 100 of whom.were CAUSE- tra1ned, em-
ployed in Youth Opportunity Centers. Some of their findings pertinent to this pap'er’
" were: . g o o
1. The turnover of CAUSE trainees was ‘high. They were more likely to'1eave the
agency and Tess 1ikely to become supervisors than were other employees.

2. CAUSE counsélors received higher rat‘lngs from peers but 1ower ratings from
supervisors than other employkes. -

~ 4.+ 10

/

1

) ! : . -



" Adult volunteers work with e1ementary school children who are 1dEnt1f1ed by their -
-teacher as need1ng an adult friend. Volunteers and children .discuss mutua1 interests,

1mproved in grades, personal appearance, attitude and behavior. Likewise,; Muro sug- LA

- ship, a1so

3. Tests used to select CAUSE trainees did not. d1scr1m1nate good counse1ors
from poor counse1ors

Even though the CUASE program was 1egitimate1y criticized, some positive. results
might be.attributed to the program which is perce1ved to be the first, 1arge sca]e o
nonprofessional counselor training program.: . - o

Welfare recipients were hired as case workers in the Community Acfion'Progran. -
in South Bend, Indiana. Indigenous Appalachians were paid $5 00 per hour to help '

- their peers. Sbme universities are offering training prgorams for high school drop-

outs to become 1nner c\ty aides to teachers. According to Stranges and Riccio (1970), .

a trend of utilizing 1nd1v1dua1s to help others 1ike themse1ves is apparent in our
nation. * : . , ot

The support personne1 concept is employed.in public schools in Auburn Ma1ne

read and tape-recqrd s%ories, play games, do school assignments,. and do arts and - (
crafts. The relationship, regardless of the activity, is stressed as thg/important ' -
aspect. ' ‘

In 1969, according to Muro (1970), approximatet 72 volunteers worked 1244 hours
with children. Teachers and principals reported that the majority of the children

gested the possibility that ‘the vo1unteers m1ght have been helped via the re1ation-

*

. ‘
In .a mental hosp1ta1 setting, 1ay hospital personne1 mostly attendants, ‘were
tra1ned to help chron1ca11y i11 patients in persona1 growth. According to Carkhuff
and Truax (1965), eighty hospitalized mental patients most of whom were older, had
chronic prob1ems, and had been hospitalized for over ten years, were selected as the
sample. The pat1ents were seen twice a week. in group therapy for a total of 24\ses-
sions. Eighty patients were seen in counse11ng and a matched contrdl group of 70 .
patients were observed Of the counse1ed pat1ents six dropped out of the program,
and 11 were discharged after two or three months of*therapeut1c treatment. OGithe
contro1 group, six pat1ents were discharged w1th1n a three month period of time.
When the two groups were compared, s1gn1f1cant differences were found and significant -~
1mprovement was evident in ward behavior of thé treatment group in areas of lesser
psycho1og1ca1 disturbance, more construct1ve concern for self and others, and degree\‘
of overall improvement on the ward in three months. These results indicate that
trained lay hospital personnel can effect constructive changes with severely disturb-
ed, institutjona]ized patients. ' )




¢

Recent researCh has’ shown- very clearly that nonprofessionals can do psychotherapy i

and do it We]] New Dimensions of Client Centered Therapy, by Hart and Tom11nson, -
contains. .reports of~ nonprofessiona]t working successfully in a variety of sett1ngs
"Non" 1s not synonymous-w1th "un", nonprofess1ona1sjare neither unsuccessful nor un-

~skilled. Extens1ve ev1dence suggests that lay individuals can be trained to function

in a fac111tat1ve way and effect constructive tlient cqange qver a relatively short
per}od of time. "These tra1ned volunteers from schoo1 hospital and community sett1ngs
have effected construct1ve change in c11ents Because the focus of this paper is peer

: counse11ng, this writer does _not intend to elaborate further upon lay counse11ng

o

¢, . .

EFFECTIVENESS OF ALY AND PROFESSIONAL COUNSELORS

’

. In this: sect1on, stud1es w111 be reported which: compare effect1veness of nonpro-

. fess;ona] and-professional counselors. In these stud1es, both were part1c1pants in’

the same research project. ‘ o

;y survey'was.madé by Carkhuff'(1966) who reviewed programs of 1ay"counse1or s
training and assessed effectiveness of professionals and trainees with clignts. He
concluded that "the 1ay tra1nees demonstrate counse11ng outcomes at 1east as construc-
t1ve as Their training superv isors or professional practitioners in genera] n’

i, Zunker and Brown (1966) compared the effects of profe$s1ona1 and tra1ned student
counse]ors upon college freshmen The ‘student counselors "achieved s1gn1f1cant1y
better results than did the professional counselors.on a majority of variables” used
to eva]uate the counse11ng ‘outcome” and "received better acceptance than did the pro-
fess1ona1 counselors." In add1t1on, the student-counseled eshmen received equal
or super10r grades to those counse]ed by professionals.

The Nat1ona1 Institute of Mental ‘Health sponsored a special two year training .
program fqr eight mature women who had raised fam111es of their own. Magoon and
Golann (1§66) found that these women, trained as therapists; performed successfu11y '
in-a variety of settings.» They are providing creditable:counseling and psychotherapy.
. In addition, in comparison with new theyap1sts»of a var1ety of disciplines, the women
received rat1ngs by superiors as average or above.

In a residential rehab111tat1on center, four exper1enced Master's level peop]e
and four untrained aides who had arplied for a secrgtarial JOb were the counselors
.studied by Truax and Lister (1970) The purpose of the study was to determine the

effect1vgn\ss of counselors work1ng alone, aides working alone under supervision,

-and counselors assisted by aides with high (60) and low (30) caseloads.

<
. The'size of caseload had no effects on the results of th1s study; the contrast
occurred in who d1d the counse11ng The best resu]ts were obtained by counselor

12
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_aides work1ng alone but with superv1sion next were professiona] counselors alone;

and 1ast was the counse]or and aide combination. The results of this study do in-
dicate that lay counselors can be effective.

Poser (1966) compared seven psychiatr1sts, six psychiatric soc1a1 workers, two
occupational therapists, with e]even untrained, undergraduate women on the level of
performance of chronic schizophren1cs. They each conducted group therapy .with the
patients, one hour per day, five days per week, for five months. The lay therapists .
were super1or to the profess1ona1 therap1sts and no therapists on the basis of mea-
sured changes and- performance tests Even though the study had been cr:trc1zed the '
pat1ents were helped to some degree by nonprofess1ona1s

At times, as in the Poser study. control groups which received "no treatment"

_change positively. Bergen:-(1963) stated that:-

"individuals not selected for treatment groups frequent]y seek he]p
elsewhere.. They turn usuallys to peop]e outside of- the professional
counseling field. The fact that controls change in a- pos1t1ve way as
significant as persons in treatment :groups with professionals m1ght-

“indicate that the specialized training of the profess1ona1s may not
be the reason thgt the clients improve.’ Instead some quality which
is found in both professionals and nonprofess1ona15 m1ght be respon-
sible for the change." .

Bergen.concludes that counselors who "produce pos1t1ve results are those with
certain personal qua11t1es and ways of responding to others, ‘rather than a we]]-

. trained armamentar1um of techniques." (Bergen, 1963, p. 248)

.)An attempt has ‘been made ta demonstrate that nonprofessional counselors can be
effiective in a counseling relationship. In addition, with training, they can egua] ‘)
or surpass the professiona]./ 4 ' ' '

—.4/.

PEER COUNSELING L ~ | | . X

A challenging idea is quoted from Carkhuff:
"If we were to broperiy control research on the practice of
medicine and found that, all other things being equal, patients
. who were treated by minimally-trained, nonprofessional 'friends'
. were more 1ikely or even as. likely to recover or be be 'cured’
than the patients of physicians, we would- be horrified and would
call for extensive reform in profess1ona1 medical practice. A
careful review of carefully contro]]ed studies ‘of the outcomes
of our traditional training programs indicates that state of
. . Y,
r . 13
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affairs in our counseling and therapeutic. practices." (Berenson
and Carkhuff, 1967, p.423) With Carkhuff's idea serVing as an introductpon to

this section of this paper, a survey ‘of the pertinent peer counseling literature
- will be presented.

A survey conducted by Brown and Zunker (1966) indicated that programs of
student personnel are ‘utilizing upperc’assmen in increasing numbers in orientation
of freshmen. The majority of the 118 respondents to the questionnaire regarding
use of students as counselors in university settings responded favorably to using -
students as counselors. Respondents stressed students' value in resident hall

. counseling as big brothers and big Sisters and the avaiiabtjity and proximity of .
students as pos1tive factors. ' ~ i

The authors, Brown and Zunker, compared their resu1ts with Hardee (1959) who ﬁ
conducted a similar study preViousiy Hardee indicated that 70% rated student
counse]ors as good or excelient and 30% rated them as fair or poor. Brown and N
Zunker (1966) found that 84% of respondents rated student counselors effective and
positive while only 16% rated them negatively. Thus, on the bas1s of these two
studies conducted within a span of four years, directors of college counseling
centers inereased their.favorable and decreased their unfavorable reactions about
the effectiveness of studént or peer counse]ors There seems to be an attitudinal

change toward acceptance of counseiing by students on the part of counseiing center
-directors. ‘

In operation is a program at Justin Morrill £ollege, an experimental residen- ~
tial 1iberal education college at the Michigan State University, where upperclass
students advise freshmen academica]ly. -The "academic assistant" is paid $15.00 for
10 hours -of work per week and is assigned 30 freshman students. A1l freshmen have
academic assistants as advisers except two or three who exercise the option of hav-
ing faculty advisers. Upcraft (1971) reported that the freshmen studentskresponded
that their.advisers were available when needed, they had good interpersonal relation-
Ships with their_advisers,'they were referraiiagents, helped with.career planning
and understanding of ;the college, and assisted with improjement of academic standing.
The faculty members indicated that the student advisers were effective and that the
program'was a successful one.

According to Upcraft, students indicated that they sought he]p from" the follow-
ing individuals: R . '

Other Students 91.7 per cent -

~ Parents : 758 " "

Academic Ass1stant ‘ 1,3 " o




-

‘e

Resident Hall Assistants . ~71.7 per cent

Faculty | 63.3 " "
Counseling Services 9.1
Student Relations Office 6.7 " "
religious Advisers. 67

In view of the topic of this paper, noteworthy is the fact that students consuT'ted
with students and.parents a greater per cent of the time than they did.professionals..

A survey was conducted at Unjversity of Florida by Lynch (1970) to determine if
volunteer sophomore girls could serve successfully as advisers to freshmen women ..
The sophomores assisted freshmen in standard activities, in socda1, academic, and
persona1 ‘adjustments and strengthened personal leadership attitudes. The'rat{ng'of

the 676 women showed an overwhe1m1ng satisfaction of students toward the1r advisers

and the he1p received from them. Peers did influence students toward bettek adJust-
ment ’

[}

Y

In another study concerning student'codnse1ors in the academic 1ight, college
students in an edvising role were investigated. Brown (1965) matched 216 students
who were to be counseled with-216 who would serve as a control group on the basis of .
high_schoo1 G.P.A., high school size, scholastic ability, and study orientatfon. /.-
Six-upperc1assmen, trained by counseling center staff, worked with the students. On '
a’ test- retest d1fferent1a1 the counseled freshmen scored s1gn1f1cant1y higher on
study behaV1or tests and earned grades during the first semester one half letter grade
h1gher than non-counseled freshmen. Brown concluded: ) /

"Simply stated,.college freshmen are more willing to accept
peerdelivered guidance because they derce1ve the1r peers to be
more capable of giving more realistic advice. The guidance of-
fered by student counselors 'speaks the same language and shares

the same problems.'" (Brown, 1965, p. 817 )
\
Students have been Utilized on college: campuses as counse1ors in dorm1tor1es

for many years. - Other than friend-to-friend counseling, this probab1y_1s the most
typical way in which peer counseling is evident on college campuses. The Resident
Assistant (R.A;) has many roles; honever, the counseling aspect seems to be in-

. creasingly becoming the important one. Undergraduate resident assistants and gradu-

ate psychology majors led group discussions in residence.ha11s on the University'of

Rochester campus. A before and aftar the group comparison was made on several vari-

‘ables .by Wolff (1969). The groups led by graduate students were slightly-more suc-

cessful than those led by R.A.'s. However, R.A.'s can be successful in conducting

groups and discussions_which bring about personal growth of the dorm res1dent also.

N,




. The results of the study indicated that group experiences can favorab1y affect the
interpersonal re1at1onsh1ps of freshmen. The part1c1pants were seen more favorably

o

.by both group members and dorm1tory res1dents 1n genera1

Recently appearing on co11ege campuses: is the te1ephone crisis center or hotline

service manned by students The programs, simflar in purpose, have a var1ety of
names, Often, crj ses come to the attention of a person other than the professional

. first. Several articles regarding the student operated crisis center will be reported.

At the Amer1can Un1vers1ty a mu1t1p1e emergency. serv1ce is ‘financed and operated'

//by the student government body. (McCarthy and- Berman, 1971.) -The service is directed
by a variety of professionals and staffed\hy member helpers who are screened and’
. trained by two professional counselors. A screening procedure was employed to get

. stable, capable, mot1vated students involved with the service. First of a1]. sipdents

answered the telephones and attempted to assist the callers. (Then. some of. them be-

; came a part of the referral serv1ce and served as peer counselors., Others served on
an emergency: crisis 1ntervent1on team"and responded to calls in. person. A credit:
course was ava11ab1e to them before ghey manned the phones. Théy were trained to han-

dle crisis problems- and to develop persona1o$k111s Back -up profess1ona1s were ava11-
able if ‘they were,needed ‘

" As a resu1t of the_ crisis center an 1ncrease in students who came to the coun- -
se11ng center. with cr1sis prpb1ems ‘was ev1dent. Students who worked in the. center
reported it to be one of the most meaningful educational exper1ences that they had

had ‘in college. Some were prov1ded with an 1mpetus to enter a graduate school and a

helping profess1on. o : ' f.- :
Help Anonymous was established as’ a student service at Southern Colorado State

Collegke, Pueblo, and was staffed primarily by student vo]unteers. From November 1,

1968, through May 2, 1969, 380 1nd1v1dua1s called and half of them 1dent1f1ed a prob- .

lem area. A(11sten1ng serv1ce, information service and referral service were offered.
In addition to-people being. he1ped. students-.who rece1ved tra1n1ng were helping others
(Tucker. Megenity and V1g11 1970) .y , ¢

Some of the te1ephone hot line or drop -in type programs have as a spec1a1 empha-
s1s drug counseling or drug 1nformat1on. Two programs of this nature in operation
on campuses of the University of Wisconsin follow. Underground Switchboard -is the
name of the hot 1ine type program offered tc drug abusers 1n the Milwaukee, w1scons1n
. area. These students. who received approximately 2500 ca11s per week, were age 18 or
.over, had-some exper1ence with drug users, and were willing to work w1th people under
stress. Schmitz and Michelson (1972) end their article with "As unpaid, volunteer.

El
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.gram. The peer counselor spread the word of the program. served 1n a ro1e as a

- dent servwng s counselor needed to have drug know1edge through academ1c means or as
. an ex- -user; being an ex-addict a1one was not amp1e credent1a1s to be a peer counse1or.

.the ‘next "two stud1es, h1gh schoo1 and college students were paid-as therapists

'schoo1 students were pa1d for their wor

I . ' | : . ";1 -._‘ \\;\ ,
f1e1d " (p. 362) A
In Mad1son N1scons1n a Drug Information Center is operated through the Divi-
sion of Student Affairs! The Center is staffed by a director, training director,
eight peer counseiors, a library assistant and a physician consultant. (Hurst, 1971).

The Center provided students with drug information through staff members and 11brary
'mater1a1s Peer counselors who could relate to the students were a part of the pro-

friend, provided information and dispelled myths. “The peer counse1or neeﬁ/d -empathy,
comm1tment to the program, maturity, ample knowledge to know -wgen to refer. The stu-

v ¢
Students serve as counselors in settings other than their, co11ege campuses In,

wa1ker wolp1n and Fellows' (1967) ut111zed high sehoo1 and college students in.a men-
tal 1nst1tut1on sett1ng The co11ege s;/dents received course credit and the high

The pat1ents received more persona1 care
and emulated the students 1n a. 'big brokher fashion. "The students rece1ved experi-
ence in working with pat1ents and a chance to ascerta1n\their 1nterests in work1ng

v

w1th people with emotional problems. : ﬂ *

Ina study by Goodman (1970), the therap1sts were' male. co11ege students and the -

7c11ents were f1fth and s1xth grade boys.referred by parents as having emot1ona1,prob- e

lems. .For an academic year, they met two or three times a week for one to five hours

.,They did th1ngs in- the community with the I'method“ of therapy being compan1onship
" The co11ege Students were paid $1.50 er hour The data about the outcome are being
ana1yzed however, ‘the one thing that is clear is that the boys, co11ege students ~

and parents fee1<pos1t1ve1y about the program

The focus of this section of- the paper has been pr1mar11y upon students as peer
counselors. Of course,. peer counse11ng ig happen1ng in many other segments “of the*‘_ ‘

population. In the next section, d1scuss1on will be concerned w1th peer c0unse11ng
.and persons of m1nor1ty groups.

MINORITY GROUPS AND PEER COUNSELING R : T

Among the many cha11enges to which profess1ona1s must address themse1ves is how
to counsel members of. a m1nor1ty group.” Is it necessary for the counselor and ‘client
to be from the same culture in order forécounse11ng to be effective or can they be °
from different backgrounds? . .. . : o ’
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In this section, most of the d1scuss1on will* concern blacks Much more has

_been wr1tten about blacks and coun5911ng than Ch1canos, Ind1ans, and other minority

.groups. - N 5 o | .'f

An attempt was made" by Stranges and Riccio (1970) to dete\\]ne if counse]ees
would choose counselors of ‘similar or different r§p1a1 and cultural backgrounds.
-Counselors and clients’were male and female from black, Appalachian white, and North-
ern white groups. Black clients hose black counselors, white clients préferred
white counselors, even thbugh the{r second choice was black female, and Appalachians

chose their representatives The results of, 1h1§ study 1nd1cate strongly., that cl1i- \\
ents.desire to be counse]ed by a counselor 1like themse]ves

_Effects of counselor race and, 5ra1n1ng upon black clients were studied by Banks,
Berenson and Carkhuff (1977). Eight black ciients were seen for one interview by
four different counselors. .Counselor~I was an inexperienced b]ack undergraduate stu-
dent, Counselor Il was a white" 1nexper1enced graduate student, Lounselor IIT was a
white re]at1ve1y exper1enced graduate' student and Counselor IV was an exper1enced
doctoral-level counselor who was traﬂed in a trad1t1ona1 program. *

The counseTors were rated on empathy, positive regard, genuineness’ concrete-
ness, and.2lient depth of self- exp]orat1on on the basis of excerpts-of recorded ses-
‘ sions. The clients-rated the counselor's level of funct1on1ng on a 50 item 1nven-
tory and also were asked to rank the counselors 1n effect1veness and to 1nd1cate whet-
- her or not they would rkturn toq- see;the counselor.

Counselors I, II, and III were similar on the objective tape ratings and signi- | .
ficantly higher than Counse1or IV who was trad1t1ona11y trained. A1l of the clients . .. g
would return to see the b1ack counselor. Five and three would return to see Counse]- ’
ors II and ITI. None would return to see Counselor* IV.. Similar results were found

J in the effect1veness rankings -with the black 1nexper1enced counselor bethg first and
“the white doctora] 1eve1 counse]or last.. These results would Sugqest that counse]or

race and or1entat1on are more 1mportant than exper1ence alone and that b]acks .prefer-
to be counse]ed by b]acks o LT

In another attempt to determ1ne the effects of counse]or race and soc1a1 class
upon c11ents, Carkhuff and Pierce (1967) .studied the depth of self- -exploration of
the client. Four lay women counselors who comp]eted a lay mental health tra1n1ng
program included: (1) an upper -class white; (2) an upper-class Negro (3) a 1ower-
class white; .(4) a lower- c]ass Negro. A1l had similar training and were rated sim-
j1ar1y on counseling effectiveness, Four'groups of four hospitalized women mental”

, patients were ‘the subjects; they also were grouped 1ike the cbunse1ors (upperfclass

18 :
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. Pat1ents most similar in race and soc1a1 class to the counselors tended to explore -

white; etc.). Each counselor saw each patient for one 45 minute interview.

Race and social class were significant factors in depth of patient exploration.’

themse]ves the most wh11e pat1ents ‘most dissimilar.to counselors self-explored least.
Other studies by these authors have indicated that a h1gh corre1at1on}ex1sts between
early intervigw self- exp1oration and outcome constructive c11ent change. Thus, these

results have’ 1mp11cat1ons for counselors.
!
Impressions about counse]:;g/serv1ces at a college in Los Angeles of 80 black .

upper division and graduate stullents were polled. Most of the students said they —
would use the serv1ces if they were compelled. to do so for academic, financial and
employment reasons. They indicated they would have trouble conferr1ng w1th a wh1te
counselor. -With problems of a personal nature, they preferred a black m111tant ooun-

selor. Because no such counse]or was ava11ab1e in the center,: they attemped to.solve "
the1r problems with the a1d of fr1ends or parents ' ) ( .
The students 1nd1cated that it was 1mportant for the counselor to be: s )

“(a) of the same race “(b) as black' in thinking and fee11ng as they, : :
(c) riot younger 1in:age than they; (d) able to understand and use '

street 1anguage (e). able to listen and to help find the best solu- . \ .
tion to the problem; and (f) able to understand social- psycho1og1ca1 e

ussues through training or experiences.” (Thomas, 1969, p.73) .
!

Haettenschw111er mrote an inform t1ve article regard1ng counse11ng black students
in the New York State Program (Search ¥or Educat1on, Elevation;” and Know1edge) Her
point 1s that blacks are at a disadvantage 'in understand1ng how to negot1ate the edu-
cat1ona1 system in a co11gge73ett1ng , o : : ‘ ' P

She (1971) a]so purported that counselors need' to change:their counseling ap- \\

proaches when_counseling blacks.’ Counselors need to make the initial contact with 47

the student, preferably in the home of the student. The counselor needs to portray

. competency and a desire to help in an open, honest, direct way. Rogerian counseling

is not advocated. Agood relationship, plus necessary training in verbal and facil-
jtative skills, is.requjred.~ The sYudent needs help with his identity.

. She stated that white co@iSelors who are ‘competent can counsel blacks. The
counselor needs to be aware df the client's blackness and his whjteness. A practical
consideration is that too few black professional counselors exist to meet the demand.
It is the op1n1on of Haettenschw111er that peer counselors could assist the black stu-
dent and black or white counse1or by making the initial contact with the student and

¥
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giving hilr the information to negotiate the educational system.

. Mitchell (1970). espoused similar views to Haettenschwiller regarding counsel-
ing black college students. He stated that counselors need to be open, "gameless",
empathic, congruent and acceptant. Even though the_white.individua1'may have dif-
ficulty as a coungelor of b1acks,’hds chances of success are enhanced if he has ef-,
fective counse11ng skills,.is resourceful, f1exib1e'and‘ij]ing to get out of his_ -
office. "

In 2 commun1ty co11ege se§t1ng, students ‘serve: as paraprofess1ona1 counselors.
"Pyle and Synder. (1971) found that most freshmen have d1ff1cu1ty adjusting to college
and that m1nor1tysstudents whose backgrounds and 1ife styles are s1gn1f1cant1y dif-
ferent from most of the students have acute prob1ems They purported that, ina «
prqb1em situation, the student seeks out a “s1gn1f1cant other". On the premise ~ , o

that students most readily seek out peers, students were trained to counsel other

students. . . ‘ ’ "

At the Harr1sburg Area Commun1ty College, an office was set up Where students
cou1d contact peer counse1ors M1nor1ty students said. that cont1nuance at co11ege
was influenced by support rece1ved from. peer counse1ors of the -same background In
_add1t1on to help during a crisis and be1ng a fr1end these peers had information -/%(
-wh1ch others could use’’ When the program was. termed a success, peer counse1ors re- .
ceived tu1%1oancho1arsh1ps and honorar1ums ~

Paraprofess1ona1s can p1ay a very 1mportant role in counse11ng their peers
. Grosser (1968) stated that the.nonprofess1ona1 has:

mutura1 interests and common cause with program participants;
moreover "he is able to communicate fregly becduse, 1ike them, he
shares minority group status, common background,. and 1anguage "

. Webet and Palmer (1969) suggested that paraprofessionals:

"can form an 1mportant communication 1ink between the professional
and the client from the ghetto because they. often speak the language
of the street as well as that of the institution." p.27. )

These two quotes point out that the nonprofessional is able to 'serve as a communi-
cator both with th: cTient and as a link between the cliert and ‘the professional or

agency. :

v

Some ideas :xpressed by Ward (1970) seem pertinent to counseling wiéh minority
groups. Minoricy.people feel infer%or when they experience the gap between them-
selves and thc_professiona1. This gap is expressed in speech dress, ‘command of the
~ situation, ranner, and general appearance The B1ack Chicano or Indian tends to

hold back'when ta]king with a professiona1. The profess1ona1-1s unfamiliar with the
\ language and games that go on in the street and is more 1ikely to get "shucked:" e

. . 20 “ ' . .. v : ) - I's
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The peer counseior can identify more quickly the "snow job" and can call attention
'to it. In addition, the counselor of the minority group knows the unwritten rules

of his group and, thus, knows that certain things are not discussable with his
clients. . . “ :

In the introduction to this paper, one of the reasons thch.was stated for.using
paraprofessionai counseiors was that of manpower shortage This factor is particu-
1ar1y true when the minority peoples are cons1dered There is a definite shortage of,

minority counselors to work wit\_minority clients; yet, c11ents _choose counselors most
1ike themselves. _ ¢ .. S v

PEER CDUNSELING PROGRAMS

o -

A variety of peer counseiing programs are in existence on coiiege and univers1ty
campuses. This writer has wrjtten to and has request“d information from the 34 coun-
seling center directors and nine A.P.G.A. convention program partic1pants who indi--
cated that ‘peer counseling programs were a part of their campus serv1ces. Those who
responded will appear in this section. Unfortunately, many programs, which may be
very effective are unavaiiabie for inclusion because no one other than local resi-
_dents is aware of their existence.

Some peer counseiing programs foiiow:

ce . \ . R .
"Connectipons”, University of California, Santa Cruz, California. //
' Connections is a student- initiated and operated, 24 hour help center Enipha-
sized are drug related probiems but it 1§ a peer counseling center in general,

The Health and Counseiing Center work cioseiy W1th students in providing -train-
ing and consu1tation.

" -

Peer Counseiing, Phoenix College, Phoenix, Arizona ,
Ex- drug users are trained in communication skills to work as peer counseiors
/' in a self- -help program on the campus. * The focus of the program is upon crisis

intervention, preventative he1p1ng re1ationsh1ps, and referral procedures for
additional he1p

Student Rap Sessions, Pennsyivania State University, University Park Pennsylvania
A video tape of what to expect of the college experience and a small group
“student rap session with several paid undergraduates as 1eaders is offeregpin
a Summer Pre -registration Program.

3

Peer Counseling and Rap Room, L0u1S1ana State Univers1ty, Baton Rouge Lodisiana
In addition to "The Phone", a hot 1ine type service, a peer. counseling-progran

kuylan empha51s upon birth control and sexual behav1or information is offered
& »
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| threugh the Office of the Dean of Women. Also, a rap room in the stude_nt union’
/ , building is open to students with graduate students ip psych‘o’1o§y,: social wel-

", - fare and res1dents in psych1atry serving as the rap leaders.
_ . £ ’
| N Help Line Crisis Xnterventwn Service, Kent State Un1ver1sty, ‘Kent, Ohid

t Help Line, a phone serv‘ice at present, is intended for Kent State students but
'. ' . also is used by the Kent community. - Callers in need of followup are referred
to an a'gency or individua1 A group of 12 student ‘trainers, who recewed ad-
di t1ona1 trammg, are in charge of ‘training others The service is re1at1 ve1y
| L free of profess1ona1s except as a-referral source. . e —

\'Te1ephone Counseling Servu_:e, Florida State University, -T'aHanassee, Florida .

— Three major types of services are offered: (1) informationvabout. the um"versity c
or commum'ty; (2) crisis'intervention counseh'ng by ‘trained paraprofessional vol-
unteers, (3) referral to camphs and commumty agencies. The serv1ce is sponsored
by the Un1vers1ty Counsehng Center and is manned by 'Iay and profess1ona1 vol-
unteers, mostly from the FSU ‘campus.

\ Peer Advisor’ Program L1nco1n Land Community CoHege Spr1qgf1e1d, I111n01s ’
In an attempt to keep the disadvantaged studen: in coHege once he Yyets there, :
the peer adviser program was iritiated. Disadvantaged students who have made
it throu'gh the first year are employed to work as peer counselors. They are
trained by the Counseling Center staff in a two week training program duri ng
the summer and weekly fo'l'lowup dur1ng the, academic * “year.

A Freshman Seminar Program, Pro:Ject DARE - Un1vers1ty College, Wsch1ta State
Un1vers1ty, Wichita, Kansas .
A successful student leader, who serves as a mode] and group fac111tator ~and
a faculty ‘membér meet with a group of 8 to 12 freshman students once a week .
. The program includes instruction, counseling, advising, p1ann1ng and d1scus—
sion. The student 1eader he1ps facilitate the group of students so that they
' ' ~ become friends.' He serves as a mode1 and helps the group to grow personaﬂ_y
. The student leader serves as an expert regarding uni vers1ty serv1ces academic
requirements and university living. He, in turn, works with and is supervised
by-a faculty adviser. In this program; the student leaders attend a credit
class, eaHed Special Studies and Student Leadership. Following their parti-
cipation in this class, they serve as leaders for the students enroHed in

0 :7 ca *  Freshman Seminar. Two or three student leaders and a faculty adv1ser work Wi th
T one seminar of 30 freshman. : ‘ ‘

" Student Curriculum Advising Program, Idaho State University, Pocatello, Idaho
C f : :

L
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Incoming freshmen have the choice of se?ect‘i\g facu1t_y or studen,ts as advisers.
_Upper class students serve as academic ad,\1 sers to freshmen. The student ad-
viser serves in. the same capacity as the faculty adviser. Approximately 90
student advisers and several hundred freshmen are involved,in the Student Cur-
riculum Advising Program which is'in its fourth year of operation.

Peer -Sex Education Program, Uniuersity of Massachusetts, "Amhurst, Massachusetts
Students who 1earned about birth control and sex information from a health
_ educator are shar1ng their know1edge with students in their dorm1tor1es
: ) B In add1t1on, -some of them are enrolled in a cred1t course and arg taught ‘
counsehng‘ skills, group dynamics, and referra1 techniques. They have served .
. as'd1scuss1on leaders on topics.of abortion,.family p1ann1ng, and sexual roles. L :

Career. Encounter Groups, Un1‘vers1‘ty of Pittsburgh, " Pittsburgh, Pennsylvania
Un1vers1ty Counsehng Center staff had wanted to familiarize students with
career ooportunities thr‘ough student-led encounter groups. Junior students “
were to 1earn about group ‘procedures and career information and then work

w1th groups of freshmen. The program failed because of lack of sustained
interest. . : o . T

.. \

MFreak Out" Contro1 Center Parsons CoHege, Fairfield, Iowa : S -
A drug control center was designed.to deal with drug- re1ated crises. A |
4 ' married couple and made. student staff the cetter.. A phys1c1an 1s on call
to lend medical ass1stance ‘The“students have been trained to recogn1ze
\drug abuse symptoms and to 1ead grdup therapy ) T .

/ . H1gh Risk Program, Idaho State Un1vers1ty, PocateHo Idaho ' A ’ -
A new program w111 be in operation. beg'inn1ng the fall semester 1972- 73. Stu- -
dents enroH at the un1vers1ty after being in the State menta1 hospital, pris-
on, the-training schooT(or another structured environment. * In order to as,‘sist - '
these students, this writer will have some students jdentified” to her via the
_mentioned agencies, Vocational Rehabilitation Service, Veteran’s Administration,
> and local Mental Health Cehter. Underg_raduate and graduate students will be
trained to work with thesestudents as a ‘peer counselor, big brother/ ister,
adviser or referral agent. ..Hopefully, wjth an interested, avai1ab1e/§eer, ad- )
justment d‘lffi.c-u1t‘les to the campus problems will be minimized.

Peer He1p Center,’ Carneg1e Mellon University, P1ttsburgh Pennsy1van1a
A combination hot 1ine and drop-in counsehng program is in operation on th1s
' campus, with the - students rurning both sect1pns and rece1v‘lng support from the
' ' ‘“._ D1v1s1bn of Student Affa‘irs The drop-in center 1s in a new1y furn1shed room '

u
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in a large classroom building. The major emphasis is on the drop-in part,of

the program for those students who want to talk over matters with a peer The
other aspect is crisis intervention.

.
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}, / Help Counselors, The University of Wisconsin, Green Bay, Wisconsin
Peer counselors serve an outreach functi on for the counseling center. They
work w1th new clients who are waiting to see a counselor-and take referra1s

» from eounse1ors. Peer counselors may serve as academic advisers to, freshmen,
draft counselors, campus information givers, or program planners to_ prevent

t : . emotional problems from develeping. Four peer counsélors and five’ parapro-

y fessionals from the community work in the counseling center per se and any-
where else to help students.

"Third Ear", University of Minnesota, Morris, Minnesota
A variety of services are provided through _'th'e student-to-student counseling
service. A rap room and informational 1ibrary are available 24 hours a fty.

. - advising. The Third Ear is manned by Students and does have support from the
- counsehng center staff. o

- Everyday People, Inc., ’University-of Missouri , Co1umb’1'a, Missour‘i. N

' ~ The goal is to proy\ide a con'1mun1'ty center for, "subculture" peop1e A large,

‘seven-room house on campus is the 1ocat1on for peer and professional- counsehng,

, - crisis 1ntervent1on, "dope on dope", including information'to students when bad-
drugs are in the area.and sex ‘information. : i : I

. ‘ ' - o b
e ' - Training anj"support are provided by the Testing and Counseling Center. Stu-
' ’ dents provide the direct services but receive help from counse1ors, clergy,

. ’ phys1c1ans,ténd other professionals. :
- ) i
. Orfe additional function is the sex information unit which goes “to dormitories,

-and contraceptive devices. ‘ .

N ' " Compan1on Service, The American University, Wash1ngton D.C.

' S\tudents who are a part of the Hotline, volunteer for the companion program

' ~ After Thjtial and followup training, they serve as an adjunct to a ‘counselor

. : " and beco& a companion, fr1end behavior c’hange agent, and work wi 'th students
' direct1y.' They m1ght.he1p a student:through a cr1s1s, be a support during or
'foHov;ing therapy, serve as role players for practicum counselors or peers '
who need practice in’social skills. -

2

Counseling Adjunct Program, Southern 11linois University, Carbondale, I11inois

a

Information and assistance 1s ava1'|ab1e in areas of drugs, sex, draft academic

0

soror1t1es and fraternities and g1ves 1nform§t1on on venereal disease, abortion,
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Trajned un ergraouate students work as therapeut1c agents in coord1nat1on with

a universjty counse1or to he1p a client. The adJunct spends time with and is
able to help effect a change 1n behavior of. the client.

Special Services, Ohio State Un1vers1ty, Columbus, 0h1o
- The counseling center staff is involved in trainjng studehts to function as
paraprofessionals. These students attempt to handle pre-crisis situations

preventively in a resident hall setting. Crisis intervention teams trained
in a variety of skills are also a part of ‘the program. In another aspect of.
the program, the Office of Support1ve Services was crelted to serve the needs
of minority students. Twelve practicum'graduate students focused updn coun-
seling work w1th minority students. Counselors in training had practice in
wofk1ng w1th minority students in a practicum settihg, rare ir graduate pro-
grams, and hnnor1ty youth presumab1y,rece1ved help. . ‘

%

Spec1a1 Services Project - Idaho State University, Pocatello, Idaho © '

Professional and student counselors worked with 232 Black, Indian, Chicano,

+or physically hand1capped students. These students-were he1ped with regis-

~ ter1ng for c1asses, planning programs, f1nd1ng jobs, obta1n1ng f1nanc1a1 N
1oans counse11ng and tutoring. The project is in its th1rd year. of- operat1on»

and seems to be effective. A re1at1ve1y h1gh rétention rate seemsf17\ex1st

A number of programs have been reported 1n which students are counse11ng stu-
dents " The pattern, in addition to the student to-student counse11ng, seems to in-
c1ude profess1ona1s who provide tra1n1ng and back-up support. h Coa

"ADVANTAGES AND DISADVANTAGES OF PEER COUNSELING

<
The question of whethercnr not peer counse11ng shou1d be advocated might be

‘ better answered if the reasons for and against it are examined. On the basis of

f“\ADVANTAGES OF PEER COUNSELING -

-

my persona1 opinion and from the information gleaned from the review of 11tcrature,
advantages and d1sadvantages to .peer counse11ng w11] be presented. ‘
. f

Peers are ab1e to\understand each other because they find themse1ves is simi-
lar pos1t1ons, 11fe styles, and age ranges. They.speak the same 1anguage,‘yhether

it be street talk or jargon. A communication problem often exists between a prbfes:ﬁ

- sional and a youth because they come from two different groups. Teachers of coun-

selors and socaa1 workers stress that the therap1st must understand the frame of
reference of the client. Th1s may be impossible.

Sch]ossberg (1962)-suggested'1n her.art1c1e about the use of subprofessiona1s .

~, .~
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"that individuals are not influenced by mempers‘of another sogio-economic class but

are influenced by peers. A suggestion:r request by a peer might get action while
the same advice from a professional might be ignored. Clients and peer counselors
from a low socio-economic class can understand.-and relate effectively. °A typical

middle class professional may have trouble talking with and understanding the same
client. An example of this is offered by Pearl and -Riesmann (1965) in their study
of dropouts. Social workers found dropouts to be nonverba], subprofess1ona1s found

the same individuals verbal. Relating to a peer may be easier than talking with a
professional. ) ' '

An additional reason that peers should be trained and used as cocunselors is
that they are available to the students for more hours of the day and night than
the professional counselor is. Times of crisis do not always occur during the 9

. to 5 workday of the counselor. Having a peer counselor is a distinct advantage

as a "significant other" to the troubled individual because he can be sought out
very readily. Often the client of the peer counselor knows where his helper lives
or is and feels free to contact him. Often, with a profess1ona1 counselor, the
counse]ee will not attempt to locate the professional because of limits set by the
counselor or because the client has difficulty in locating the counselor. Along "
this same line of thinking, the peer might want- to devote more time and become

more personally involved with the client than the professional is able or is wil--
1ipg to do. '

In péer counseling, the therapy occurs in the real world instead of in the
office of the professional. The minority person, for example, feels at home in
his environment but may feel 1ike a fish out of waterjin the.office of a counselor.
He becomes aware of the counselor's desk, n1ce clothes, proper language and he be-
comes nonverbal. The prer has opportunity for much greater understand1ng of the
client as he sees him as he is in his environment.

An outcome and, consequently, reason for use of subprofessjonals.is a seren-
dipity one. Riessmann (1965), who studied and wrote about the "helper" therapy

principle, theorized that-the.herer;who gives he]p gets helped. Others. have

studied the "improvement in helpers" phenomenon, also. Truax, Silber and, waego

(1966) conc]udgd that students who showed positive change in tq\rapeut1c and in-
terpersonal skills in training also showed positive Personality changes. Thus, a

way to help 1nd1v1dua1s to grow personally and to feed worthwhile is to provide

them with tra1n1ng and opportunity to help their peers.

me individuals do not want to be counseled by a professional. An anti-
shr1nk th1nk movement, on the part of young people in -particular, seems to be’

A
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‘n evidence today. Self help seems to be the "in" thing among drug users and

groups 1ike Alcoholics Anonymous and Synanon,iwhich are conducted by peers, are
successful. The methods and values of the professional are questioned and he is

distrusted. Some individuals prefer talking with peers or friends instead of
professionals.

Finally, a reason for using peer counselors is that they are capable of help-
ing people therapeut1ca11y If they are capab]e counselors, why should they not
counsel? On the basis of the research reported in previous sections of this paper,

the conclusion that peer gounse1ogs can be at least as effective as professional
counselors seems warranted.

DISADVANTAGES OF PEER COUNSELING

When the feasibility of a new procedure or concept is examined, both-the mer -

~its and l1iabilities need to be considered. Several disadvantages to peer counseling
will be presented.

One d%sadvantage to uti]iiing peer counselors is transiency. In comparison to
professionals, peer counselor-types tend to move more. In the CAUSE program study
by Daily, Cer]son, and McChesney (1968), CAUSE trainees tended to move more frequent-
ly than other employees: In a junior college or university setting, the time a stu-.
dent would serve as a peer counselor is limited by his school enrollment. A profes-
sjonal makes a 1ong-range‘commitment to his field whereas a volunteer makes a commit-
ment, probably not permanent, to a program.

In addition to fesing the services of the 'volunteer, other problems accompeny
his departure. If the individual is a leader, his followers may withdraw from the
program. If a meaningful relatdonship exists, transfer to another peer counselor
may be difficult for the client. If the turnover of volunteers is rapid, a lack
: of'continuﬁty of services will result and the pregram will probably be affected
‘negatively. i )

Lack of knowledge and 1nformat1on\on the part of the peer counselor is another
© possible difficulty.” He may be uninformed about refegral sources and how to use
them. He may be unaware of his own personal 11m1;at1ons Because of lack of train-
ing, he may lack knowledge about how to work Q;th a severly disturbed person and

may attempt to continue his efforts when in fact he should not. Even though he has
other types of knowledge -and skills to ‘contribute, he may Tack the knowledge that a

- professional would posses$. This disadvantage is probably the one which most profes-
sionals could cite as they criticize the idea of peer eodnse1ing.

A'potentia1 prdb]em could result from allowing individuals to counsel who do not

: 27
-2]-




-

»

possess the qualities to enable them to be good counselors. Individuals, whether
peer or professional, should be screened to eliminate those who are ineffective or
potentially harmful. Unfortunately, adequate screening procedures have not been
developed to accomplish this task. Unless a person can be hé]pfu1 to the client,
he should not be in the helper role. |

A fourth'prob1emiis lack of trainers to train peer counselors. There is a
dearth of good trainérs available; the fact that the individual is a counselor ed-
ucator or a doctoral level counselor does not insure that he can effectively train
peer»counse1or§. In fact, few graduate programs have courses which would prepare
a counselor to serve in the trainer role. Carkhuff:(1969) stated "The level qf

" the counselor-trainer's functioning appears to be the single most critical aspect

of effective training." (p.157). If a trainer is functioning at a 1ow§1eve1 of ef- ~
fectiveness, .he will train low level functioning counselors. Thus, in order to pro-

duce effective counse]ors,_it is very important to utilize high 1eve1ffunct19ning

trainers to teach these iﬁ&ividua]s how to counsel. ' '

Finally, evaluation of peer.counseling programs will be difficult. To evalu-
ate whether counseling by professionals is effective or not is-formidable. Addi-
tionat problems will be encountered in peer counse]ing‘programs where much is done
info}ma11y father than formally, and by individuals who are not'research oriented.
To substantiate that the program is effective may be difficult. -

CONCLUSION

It is inevitable that nonprofessionals will be utilized in’many settings in the
future. Since the peer counseling movement has already commenced, our charge is to
set up effective training programs to enable these individuals to counsel their peers.
We should utilize our professional training and experience to decide what should: be
taught to the peer céunse]ors; unless we provide some guidelines, someone who is un-

qualified will.

28 o .
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Recent]y at Qrer1can R1ver Co]]ege (Sacramento, Ca11forn1a)
the psycho]ogy department rece1ved apfroval to adopt a course in
behavior modification as a_requ1rement for a11 students majoring in
human services. Up to that time our students were being only minimai]y
exposed to the many diverse therapeutic approaches to changiag'behavjor.

The bulk of their phi}osophica1 orientation was "group couhse]ing"

v A S
centered. Since there was no way of knowing every precise occupational

skill that would be demanded of our graduates, it was believed that

-~

" training in human re1at1onsh1ps and group counseling techniques wou]d

offer the best kind of global training. Listed below is a samp]e of

occupations where our human services graduates have been employed:

.

Teacher Assistant:

Employment is available in regular and special education

classroom settings. The assistant helps teachers of the mentally

retarded educationally hard1capped partially or t ta11y deaf and
blind, and the phys1ca11y handicapped. ik '

Mental, Health Worker:

. .
This involves working as a member of a menta] health team.

‘The paraprofessiohai‘can do much in.the community by 1jason work with

-~

patients, families and other persons requiyifig mental hea]th services.

~There are also possibilities for employment in convalescent and long-

term medical care homes.

-~ . Counselor A1‘de:~

> . ' :
The paraprofessional assists counselors in the public schools

LY

(e.g. junior high through college) with recdrd keeping, interviewing,

and educational, vocational, and personal counseling. He may also

. 34
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recruit and give srientation information to new sfudents.

Community Aide

Opportqnities exfst for paraprofessional emp16yment with such
agencies as welfare departments, planned parenshood, youth authority,
paro1e and probation departments, and drug abuse programs .

One common denominator for all these diverse emp1oyment
possibilities is éhat,they involve working with péople who have need
of special help. " fhe human services major then must be someone who
has receiyee broad tra1n1ng in psycho1ogy, sociology, anthropology --
in short, an expert in human re1at10nsh1ps It is with this under-
standing that we feel ‘behavior mod1f1cat1on is a necessary part of any
well-rounded tra1n1ng program for the human serv1ces paraprofess1ona1

Dur1ng the past few years there has been something of a qu1et
revo1ut10n in therapeutic and educationa1 psycho1ogy Conventional
1nd1v1dua1 “talk" therapies have 1arge1y given way to group "talk"
therapies. There has been however .a great change from trad1t1ona1
thpught on the part of some profess1ona1s who practice what is called |
behavior therapy or behavior modification. What ns behavior modS -
fication? How does it work? Essentially, behavior modification "

emphasizes the learning of all types of behévior and rejects the disease

. Yo :
or medical model of: "emotional disturbances." The traditional approaches

have stressed that underlying causes (e.g., a rejecting mother) lead to




_symptoms (e.q., anti-soéi,a] behavior) which must be diagnosed

(e.g., psychopathic -personality type) and treatment prescribed
as if it were a medical problem (e.q., psychotherapy, drug
medication). Conventional therapy or counseling in this .1'1~1us-
tration would probably involve extensive “talking out" about
the relationship with mother, . presumably wi.th an assumption
that once the client has "spilled the beans" and re]eased_
repressed thoyghts, he will .be better adjustod to deal with
current reality--hence his anti-social' behavior would become

- more social. Unfortunate\ly, research conducted over the years

P .
has shown that convent1ona1 tilk therapy - approaches have not

met wi th ‘much success (see Berelson and Steiner ], p. 287 .for'

a summary). |

| While. this "‘example has been clinically Oriented, many
people in various helping professions, either knowingly or not,-
operate under the assumptions of the 'd‘isease model, that is,.
treatmg behav1or as merely a symptom’of some underlying cause.
The trad1t1onahsts beheve that in order to evoke behavior o
'change one must treat the cause, "be it self-concept, repressed

anger, or latent homosexua]_ tendencies.

~

]Berelson B. and Ste1ner. G. A. Human behavior: An inventory of

sc1ent1f1c f1nd1ngs New York: Harcourt, Brace & World,
1964, .
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Professionals with a behavioral orientation focus upon the-’

behavior itself as th{ main problem. It is the behavior that must

be modified in order,to bring about emotional change (e.q., improved

self-concept), not vige-versa. He]ping the client to actually

changé‘ :n‘s behavior in the desired manner will then Tead -to his

‘femeHng better about himself. In.contrast, the traditional view

has held that we mu~§t_- deal directly with the client's view of

himself first in order to change behavior. Consider the 1'0110¢n'ng

case:

'S

~

Pat, an.attr'a'ctive and physi’ca11y-hea1 thy 17-year-old female,

was enrolled in an introductory psychology course at Alﬁerican :
River College and.sought out thé, senior author for help with a
hepre;sion she had been havfng for the pdst six ynoﬁths.. - Pat had
no awareness of what was causing it--only that she felt "down".
too much of thg fime. I immediately asked her to kgepv r.eco'r%ds

on such factors as when she felt depressed, what events in her

_environment happéned just prior to her depression, and what con- .

s}
sequences followed each episode. After two weeks of collecting

base"h'ne data, it was determined that Pat felt depressed mostly

in the evening hours, often thinking about how miserable she was.
She would then go to her bedroom and begin cry]'ng Whereupon her
mother would frequently come in and try to "Cheey: her up." Pat
would eQentua]]y fall asleep and awaken in the "‘mor.riinc;; feeling
Better. My focus of attention was not upon whether or not there
was a "cause" for the depressidns ‘but what could be done about

-

them - in other words, what environmental circumstances were sus-

téim‘ng or reinforcing depression. Pat was instructed to make

37 -32- i o "




a 11’st of all the things that she enjoyed doing around the h'og‘se,'

and as soon as she fe]t an impending depressmn, she was to
immediately star‘t one of the behav1or‘s that she enjoyed doing.
She_also was told to avoid gomg to her bedroom and crying.
Secondly, slhe was asked to construct a ranked 11'94; of the many -
ways 1n which 'she wanted to change At the top of the 11st she
put "overcoming shyness--makmg friends easier." We pract1ced

a techmque called modehng where I played the role of a stranger
and.. she ‘rehearsed .the ro]e of introducing herse]f and startmg
conversation. After pract1c1ng this several t1mes, she was given
"homework" assignments of introducing her:se]f te at 1ea$t one
stranger. a day. Other appropriate homework was given that paréﬁed
items on ‘the behavi’pra] change Tist. Within one week her. depres'sionjs '
became infrequent and by the end of the secohd week they had dis-
apeeéred comp]ete]y A foHow up’on Pat's case some ‘six -months
1ater ‘revealed that she’ had no more prob]ems with depression.

'{By helping Pat change her behav1or her depression was ehmmated

Once again, behav1or1sts beheve that behavorial change leads

¢ Vs

to emotional chafige. Trad1t1ona1 counseling wou]d have attempfed
to treat her depression by talking about it, trying to uncover

causes, the assumptmn being that once the causc/as uncover‘ed

" presto-- behavior change'

It is often argued by trad1t1ona1 theorists that behavior -




A

.directly s"hould by this .1ogic result in some other behavorial

modification merely deals-with "symptoms" without getting at the

"causes" of disorder (note the unquestioned.assurriptfdn of a disease
model even in thé terms used to discuss "thergby"). Because tﬁ‘e -~ .
cause is r{ot dealt with, it makes sense to assume it will "cau'se;'\
some other symptom or_‘beh‘avigrﬂ disord‘er to ﬂappea’r. This notion

has been labeled the\‘_'symptom substitution hypothésis." In the

case with Pat, the fact that depressed behavior was dealt with

disorder because the.cause of the depression was not dealt with.
T!n‘s did not happen in the case of Pat \nor i.n reality is there any. ‘
emp.ir.ica1 support for f.he symptom substitution hypothesis even
though it has been .accepted as fact by Freudiar.l_‘ psychiatrists for

fifty years (Bandura?).

Behavorial PrincipTes '

The application of behavorial principles to practical prob]ems’
usuaH'y involves the following conce'pt's_(see Diebert and Harhton.3):

1. Personality is merely another label for behavior.

" {e see, hear, and are affected by other persons' behavior. We

\ ) . :
don't'see a personality. There are no basic personality types. o
: Pa .

2Bandura A, Pr1nc1p1es o'? behavior mod1f1cat1on New York: Ho1t
R1nehart and Winston, 1969

3D1ebert A N. and Harmon A. J New tools for changing behavmr
Champa1gn, I11: Research Press, 1970.
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- Labeling a penson as a introvert, underachiever//psjchopathic,

2. Labels are misleading..

sch1zophren1c or ma]adJusted adds noth1ng to understanding the
ways in which people cope with the1r environments. If a person
has an "introverted personality" he should behave that way in all
situations. This simply is not the case. Furthermore, if we .
don't focus upon his specific behaviors we have no way of knowing
what behavior changes have to take’place in order for him to be

"not introverted”:

v 3. Behavior chenges result in emotional and attitude:changes.
If e person pinpoints what behaviors he would 1ike to emit and those
he would like to omit and the resu]ts are favorable, then feelings
of sat1sfact1on, happiness, enjoyment, etc., are 11ke1y to follow.
In the same light, if the results are unfavorab]e, he fee]s dis-
~appo1nted frustrated, and unhappy. For example, 1f a child is
unhappy with school and we wish. to 1mprove his self-confidence

. . “
we have to help him change his behavior to the point where the

-

child feels he is slcceeding. The desired enotional change follows

successful behavior change.

4. Behavior is learned.

Behavior is largely learned from other people. It follows then
that people can learn appropriate ways of behaving. Thus, whether
we 1jke to admit it or not, an otherwise physically heaTthy problem

child has actua]]y'been teught to behave the way he does. It is not

40 .




“pleasant or unpleasant, by the way we behave. If a program for

so much a matter of a poor "se]f-éonc;:kﬂ\or unconscious drives

which determine behavior. A poor self-concept is the result of
\ ) >

ineffective behavior. e

5. Consequences control behavior.

This is perhaps the most basic of all behavior modification principles.
It is diamétrica]]y opposite to the traditional approach of lcoking

to the distant pgst for causes of behavior. If a behavior pays off
(is rewarded or reinforcgd) it.wi]]ltend-to be, repeated--if it faf]s

to pay.off, the behavior will tend .not to be repeated. The environ-

ment we 14ve in is influenced by us--we help design our world,

, [ 4

behav%or change doesn't work, it is the program that is fau]ty-;

not the client or the_chi]d. It is completely improper in be-“
havioral ps}choiogy to sugge?% that a child is ‘hopeless because of
fuzzy nofibns,1ike "he is an undérachiever," or "he comes from

a bad background."

6. Poditive reinforcement.

Behaviors followed by positive consequences increase ianreQuency

“on future occasions. This statement while sdunding quite simple

really has an important implication. It is the realization that
any.behavior which an individuai,emits over and over again is’

being maintained by a reinforﬁer, that is, a desired outcome.

For example, if a student has not learned an appropriate set of A
behavior”«e must assume that efforts in that direction have not
provided for an appropriate set of reinforcers'for the behaviors.

If a child engages 'in repeated temper‘tantrums, he is being reinforced

4
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for just that behavior--often by attention from a parenf, teacher,

or peer.

There are thousands of positive.reinforcers in our world but '

it must be pointed out that what is reinforcement for one person is

not necessarily reinforcement for anothe[. A teacher may single out .
a teenage boy- for praise in front of his peers on]y}to find that he

never;doés much worthy of praise again. By deﬁini;ion, then, praise,

}n‘ffont of peers, Jas not reinforcing. Perﬁaps it was even

punishment: In spite of the fdiﬁsyncratic nature of some reinfprcers,'

there‘ére many positive reinforcérs’which are quite niveésa]. .

Examples of common "social reinforcers" are smiles, praise, and.

.attention. Being social in nature they are actually unlimited as

to availability and quantityl Examples of more'taﬁgib1e and\wide1y_.

appreciated reinforcers are food, drink, and money.. ' B
7. Punishment. ‘

Behavior that js followed by adversive (undesirable) consequences

will decrease in frequency on future occasions. But punishment is

not the opposite of positive refnforcementu It often works only

for a few mohenté and has a price. That is, the reaction to

punishment is to retaliate or'avofd the punisherf Punishment.also

"tears down" behavior--it does not build abproprfate behavior. At -

best, it qn]y weakens cgrtain behéviors. Individuals whose behaviors '

have been shaped 1qrge1y by punishment or threats of it, do not learn

to act, only how not to act. People trained in behavioral

4R -v-




psychclogy advocate the use of punishment only to temporarily halt

«

an undesirable behavior so that positive reinforcement can be used

for a desired behavior.

-

Summary of Stepsrin Beﬁavior Change

As in all strategies, thereﬁare basic steps in helping people
to ;hange'their behavior whether it be a disruptive child in a class-
room, a distraught'mother, or a y&ﬁtﬁ on probation. The: para-
professional in human services who adobté the behavorial approéch
nedds to.know these steps regard]esg of his specific job.

1. Define the target behavior in measurable terms.

For example, agressive behavior from a child might int]ude
kicking, talking back, throwjng things, fighting. Once ‘the behaviors

are clearly defined in measurable terms, this ﬁi]] aid in accuréte]yA

determining the ‘rate of occurrence for thesg“acts. It is also

possible fhat behavior-change proéedhres will be different for
edch type.of aggressive behavior.

(e

2. Once the target behavior is ,clearly defined, the baseline

rate is established.

Depending upon the ease of continuous or scheduled observa-
tions, the frequency of the’behavior is recorded over a period of
days‘or weeks. This baseline rate serveé as(a tangible record of
what is actually happening now. A]ong with-recording the baseline
rate, an analysis is made of the conditions under which the behavior

occurs or does not occur (under what conditions does which behavior

occur, and followed by what reinforcers).
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3. §pecif¥,the desired terminal behavior in measurable terms.

.« It is important to know what specific changes are desired so. -
that the right beha;iors are reinforced as well as counted for on-
going gna]ysfs;_ For example, tﬁelterminal behavior for a child in
a c]assroom’might be "works at his assignment for 10 consecutiye |
S mjnutes without talking to peers." A'y{felwho is unhappy overlthe
» lack of genéra] affection from her husband may'specify "five
affectionate respbné%s per day (e.qg., kiss, hug, pat; etc.)." - - . -~

/
4. Change thé current reinforcement system by rearranging ’

4

* the behavorial consequences.

w

To increase behavior -- increase the reinforcement. To

decrease behavior -- eliminate all reiﬁforcement. This is the -

beginning of an attempt to manipulate the environment in order to
- . »

\ modify the behavior. One must also be sure that the new conse-

quences occur consistently and §ystematica11y. For example, the
" person who isnaftempting to give up smoking cigarettes must

'rgWérd'himse]f profusely (at 1easf in the beginning) for not ‘

smoking during a specified period of éime. A child who throws

temper tantrums must get no more attention for a tantrum but much * ‘ !
attention for incompatible desired behaviors (e.g., friendly p]aj

with sister). |

. . . ' T A,
5. Continue recording the target and terminal behaviors.

Feedback is very important in order to determine-the effective-
ness of a behavorial program. If results are unsuccessfui, the
program is faulty and must be changed. Such records also serve

as a guide through which continued refinement of reinforcement

ERIC M




procedures~may be made. o L ) .

Application of Behavior Modification to a

{ Human Services Paraprofessional Job
Thus far we have tried to.give the reader an overview of the . .
. A : ’ ] . )
. : . /
‘behavorial approach in dealing with a variety of human relation- ’ : \

,ships. We have not yet béeﬁ‘specific as toihow behavior modifi-

cation procedufes might be employed in a phrtiéu]ar:human services
joB. Coﬁsider téacher,assistant empioyment as an example. In4:
regular elementary schools today, the teacher often has 25-40
students in a(é1ass. ‘Schoo1 personnel have realized that if any
kind of systematic.individua1ized”é;tention j§ to be given to
students,léfhér personnel will havewto be hired to assist the | . !
'teaCher. Thus, we have Seén shhoo1.dfstfiéts employ a number of-
teacher aides or assiStahts.and even effect%ve&y use volunteer
workers from the 10651*high schod1,-co11ege and general community.
The bﬁimary-ro1e-of the teachef remainé okganization.of the learn-
ing program'whi1e-the assiétants_he1p maintain order and execﬁte
the wishes of. the teacher.

One of the mgst innovative tedching techniques (or motivq- _
tional Systems) has been the use of "token ecdﬁomiﬂ’programs in a
varie'ty of institutional Setﬁings. The primary purpose of these
programs is to construct an,environmeh; where 1earniﬁ§“i$\gphanced
. because motivation is high.' Very often when children must f;nctibn
in large groups the situation becomes” chaotic with much- time and "

effort on the part of teachers and aides directed toward maintaining
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order- rather than.promoting learning. Individua]ized reinforcement
to students is sparse, and it is difficult to pay attent1on)t07

the children when they are actlvely working. What often happens

is that d1srupt1ng children take much precious time away from the
teacher who shou]d be actively reinforcing children who are busy at
the learriing task. This is precisely where a tdyen economy program :
can be of great'benefit to~the'teacher.

Money is a token in our economy w1th wh1ch we are all

fam111ar But money only represents goods and services. The

- receipt of money guarantees that we can obtain desired goods and

services Such a token is a powerfu] positive’ reinforcer. -A teacher
or aide can create tokens whether they be poker chips, points, scraps
of colored paper or play money that may be awarded to pupils con-
tingent upon specified amounts of certain beha91or The‘tokens

serve as positive re1nforcers because they represent to the ch11d
some des1red'good or service. The back-up value of the token is
dispensed when the hd]der df the token surrenders the token to the
teacher or aide. Examp1es of backtup values include drinks, food
(e.g., access to candy), free actfvity to do what the pupil wants,
recess, parties, games, etc. Tokens can he redeemed on_an indivi-
duallor group basis. An interesting fact is that chi]dren who have

never responded we11.td“natura1_reinforcers such as adult approval

or pride in a job done -well will work hard for tokens that allow

them to do things they want to do.

i Repeated pairings of attention and praise from an aide with

the dispensjng of token§“usua11y increases the value of the social

»
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reinforcers so that tokens can be withdrawn gradually while the
natural reinforcers take over. ;/It should be noted that the

teacher assistant or a1de makes a valuable contribution to the
entite program by playing a primary role in dispensing tokens
contiﬁgent~upon Hesirable behavior. This helps to free the teacher
enabling him to pay special attention to students who experience
1earejng difficulty. Vernon® has listed other eavénteges of token

economy programs:

1. Token values do not "wear out".

Tangible reinforcers like candy soon lose their value when the

“child has had enough. Even continued praise can lose its value

if used too frequently.

2. No distraction effect. '

\

Children do not step to consume tokens, as they do with food
reinforcers, nor do they pay much attention to tokens which have
little amusement value.

3. Flexible administration and redemption,

Tokens can be Qispenseq for any behavior the teacher or
assistaet wishes to develop.  Also, the payoff rate.can be adjusted
according to the effort by the student Because any part1cu1ar .
re1nforcer may .be re1nforc1ng to one ch11d but mean1ng1ess for
another ch11d the va1ue of tokens is that they are h1gh1y flexible

because the system offers a w1de var1ety of back- -up reinforcers

- from which each student can choose.

'4Vernon, W.M. Motivating children. Behavior modifﬁ%ation‘in the

classroom. New York: HoTt, Rinehart and Winston, 1972.

4’7
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4. ‘Management of children who are unresponsive to social
- reinforcers. *

Tokens have proved to be powerful influences on children who

seem "unreachable" in conventional ways.

’

5. Little delay of reinforcement.

Tokens are given out at the moment of .achievement. This con-
trasts sharply with g?adeé on report cards or gold stars placed on
homework assignments that are graded and returﬁéd the next éay.

Mahy human service qccupatibns will require fami]iarity with
token economies as they become ever more popu]ar-hopefu]]y the
future Tuﬁan serviﬁe major will have an exposure to thi§.system
be fore he begins wofking in an agency usiné it. |

'Anotherlapp1icatioh of behavior modification brincib]es in an
eddcatioﬁa]'settiné is the recent d;;é1opment‘of the stétion concept
of teacﬁing the trainable mentally retarded.\ A conventional class-

room is subdivided into several stations where specific behavioral

skills are,taqght, be it some aspect of reading, math, writing, or

social skill. Teacher'assistants who are trained in behavior

r

'modification techniques man the stations. The entire learning task

is broké€n down into discrete'steps which the child must master at

a high proficiency TéQe] before he proceeds to the next step of' '

station. Reinforcers are dispensed at each station. . Such prograhs

depend upon-many more teacher assistants than do conventional
classes, but the results of this type of behavioral approach

appear quite promising.
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- for enhanc1ng individual functwmng and learmng skﬂls are ‘indeed

‘a

We hope it.is clear that there are seemfngly endless possibilities

for using behavioral  techniques in a variety of occupat1ona1 sett.ngs
Some students of behavior modification have termed it a- "common sense"
approach.

It is quite logical in theory and .aoplication, and yet the oe-‘
havioral approach has been offered as an alternative to the tradi-

tional orientation _whioh at one time was thought to be "common

‘sense" (e.g., the medical model of explaining behavior). "Ne feel

‘there is an urgent need to train human service stuoents to "thihk

behav1ora11y." both. for pract1ca1 app]1cat1on and also to simply

keep current with the times. .The paraprofess1ona] in human- .gervices
,..t'

must be. aware of- all the poss1b111t1es for he1p1ng peop]e He must

become better educated be tra1ned \to search for v1ab1e a1ternat1ves

1n increasing his job prof1c1ency. . As our understanding of be-

‘havioral principles increases and we learn to app1y them more

‘effectively, so wﬂl behav1ora1 changes be brought about more

efficiently and quickly. Whatever the 1nev1tab]e 1mprovements

in behavioral technology br1ng in the future the poss1b111t1es

~

exci t1ng.
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FRO: Dr. James C. Nugger 2$<fff”’

“Metropolitan State Collepe

"REY

Pichard 'fartinez asked me to”shsire wi.th the Core Faculty one of the
techniﬂues ve use to encourase indipinous worlers to kecome Anvolved

in an educational program. This prorram is a nre-college program:

hovever, it is classed as continuino efucation, -

3

Thé entire staff of the Pp]p*n

that he.can do collere level work.

centers are afraid .of the tast and have a poor self~conc9ut of their
academic abilities..

¢

When ve meet them in their ovn territpry, part of the trauma is aVoided;‘f
The sessions -are held one day rer week over a period of.several weeks.
‘Included are programs in groun dynamics, Jnterviewing, and the helning
"any comment that the staff are very warm people:* they

didn't know they.could learn so much* they weren't aware that learning’
ucou]d be so interestinp apd so much fun."

relationships.

Continuing Education

Sample programs are attached.

JGD:bh
attch

251 Uest 1l4th Avenue - Box #12
Helping Services Dept.
Denver, folorado 8N204

0

fervices Denartment of ”etronolitan
State College moves to tt2 neigbbortiood social action centers where the
educational programs are corducted.

involved at the action center is to encourape the neiphborhood worlker
*ary of the ewplovees in the action

'

METROPOLITAN STATE COLLEGE

250.West 14th Avenue ot Civic Center
Denver, Colorodo 80204 )

The nurpose for the staff to be
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Youees

1. Know why you want to help =- in the first place ° .

It seems important for the '"help ar'; to know why he wants ;
to help, ' This, of course, 1s related to #20 "Really Care" <-
but it is necessary to 'ask )fc;utself this question = yhy do I
want to help? What are my motives? In what do I believe?

What is my philosophy of service to others?

2'. +Know enough about yourself and how you feel about the people
- you help, It is a good idea to look at ofie's self with these
questions planted firmly in 'o'ne's mind - what are my attitﬁdes
about the people I want to help? How do I feel about them?
Do I have problems in my human relations? Do I prejudge
. ' . . people? | '
” X g s
3. Really mean to do it

The people we want to help have seen ami met with many well-
meaning people who start programs and projects. The.people

we want t:d heip walt for us to come to t:h:a grq.ups and help.
They depend upon us.. But then they get a call = "car trouble"
"= "ypavoidable situation" - and we don't'come - they begin . -
to lose confidence and trust, T‘hey see ué and consider us

a "Hit and Run Volunteer,'" We must not let them dﬁ = once

we make a promise = we must keep it = we must come through!

. : 55
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3.

'6.'

‘help is based on what we have heard in a 'round about way';’

.Can_"gee life" through their eyes.

Have sufficient knowledge, understanding and‘ accegtaﬁce‘ qf

°

the people you want to heig. *
Many times much of what we know about the-people.we want to

what we have read in newspapers, what we have imagined and -

L}

'sometimes, other sources, It 1s important for us to have

knowledge, to st@y, to observe and to investigate #s- much

as possible. It is important to .know, to understand and to
accept: You must ask yourself - on what do I base my Iknowledge?
What do I really know? Do I understend? Am I willing to

accept t:he people that I want to help?

The people we want to help have sec_!n and met a procession of

people who have come in and out of t:heir__neighbqrhoods. groups,

agencies and comx;nitiea. 'Sometimes _Elme "l_wllpers" see them as

residents of a slum-ghetto without hope = and ~w:lt:hout: the N
helpers, life would be impossible! It seems important to.

look at life as they see _1¢ = to look at the community as

they see it = and understand the 'distrust of the temporary

"helper' who goems -to see the neighborhood in a negative way,

© g

Have respect for them and their strengths, !

The need for help does not mean a state of weakness. The
/ . '
need for help does not mean that 'the people we help have a

lower scatus and that they do not deserve our respect, It is




important that we show rpépect: through our way of wEtk, our

A

8.

9.'

conversations; our expectations and most of all, recognize

and utilize their strength « because éhey have them!

Know how to communicate with them.

- A1l of us need to know how to coﬁmmicate with each other no

mattér who we are =~ where we work = and what we do! It is more
important than ever for the helper to know how to communicate
with people we want to help, There seems to be no simple
answer to the question = "How should you .gounmmiéaté?" The
answer 1s like the one Louis Armstrong .gth__while he was in

Europe .= some one asked Mr. Armstrong if he would define jazz

-

and Mr, Armstrong answered, - "If you have to ask you'll never
) -
know? "' \

\

Accept their opinions

The "helped" have ideas and opinions too! They can tell us

~many things., They are resourceful and creative. They have.

many new and different ideas: they know that some of the

_brdinary run-of ~the-mill ideas have not met thelr needs, held

their ‘interest or their attendance., Maybe we are without new
ideas, maybe we are 'wrung dry" of new approaches - that does

not mean that they don't have any! They do!

i

Let them tell you what they want, what they fecl, they need

and what they want from you,
1] B

How do you know that th&"plan you proi:ose 1s the one that the

7
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c

people you help want And feel thaﬁ ;hey need? Many times you
Qre disappointed in the response of the people t§ your plans.
We all recognize and are. proud of our talents = we want to
share our /talents and our skill, Sﬁ‘ppose no one comes to the
group or the.class. How do we react? We become discouraged

and we think that the people are apathetic, We need to ask

ourselves a very importantiquestion = !Did they ask for this

\

dervice? 1Is this what they wanted?

Are willing to listen

Mogt of the time the "helpers" have responsibility for the

conversation, The conversation is usually based on what the

"helper" wants to séy. Seldom are there questions that require
more than a “yes or no" answer, The "helpe,n:"I would be amazed

and astonished at the answers to questions like =~ "What do 2g£
think?" 'What woﬁld.work-ggst?" The "helpér" must not | J
Just sit there and wait his turn co speak = Hut must listen,

and listen and listen,

Are Gilligg to be taught
: |

When we help the disadvantaged, the poor or the deprived, we

* f 4
sometimes think we are-the authorities = the only people who

—

. are knowladgeable, and many times we regard ourselves as the
experts! One week in the community will make u;'realize that

~ there are many things we do not know. We would be pleased' and

inspired by the education that we could receive from the people

98, o .
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we have chosen to help. They can teach us "how it is" -' They ' \

‘can help us to see life aé:it really is -~ They are realistic -

and they can help us match '"what we do" with 'what we think" ~

"yith what we feel" --

Are willing to let them help you

-~

For a long time helping héé'Been‘one Qay = the poor peoﬁle,.thé -
disadvantaged were receivers: of our generosity, our kﬁoglédge
and our resources, Many times we never gave our receivers one
precious and important gift - the opportunity for them to helé

us. We have discovered that this is not true, Helping is a'

"mutual operation" it means that the helper can leanm and ‘ ’

can free himself of this '"one way" apprbach to satisfaction of

A )

giving and get a "two way reward" when we let thé.beOple we

he}p f.hglp us!

Involve the local community or group in the plan right from .
the gtart . V ¢ .

It is important for the local community, agency or group to be

a part of the pléﬁning g;oﬁp as a project is started, _The
"helped" community shopldlhave a voice at the beginning ‘= they
must not be invited or 1nc1uded~a; "token representatives' or
"window dressing' = they must be a part of the real team at tﬁé-
gtart! | . 3

¢

Canhﬁork within the framework of the setting you have chosen

to help
When you go into the community or the neighborhood‘td help - it

is important fer you to work within the framework and the
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15,

16,

philosoPhy of the setting that you (have chosen, It is necessary

to, realize t:hat: there 1s a structure t:here a1ready = there are

' peOple t:here and they have goala, aapirat:ions » ski11, knowladge

and st:andards and plane of their own,
1

‘Recoggize t:hat: otcher pedple and groups 'help tioo.

In. spite of the many'problema that exist in the disadvani:aged
communities, many people, agenciee, organizations and groups
have been aware of and concerned ‘with the problems that we all
want to solve, It: is important for us to realize that on a day-

to-day basis, these groups and people have been at work to t:ry

to give effective service to t:he people there, When we come

N

into the neighborhood or the tommunity to help, we must not

underestimate the strengths of those who are at work. Rather,

. we should join the team of workers in the neighborhood and we

mugt be careful - and ve must not play the role of the 'Lone
Helper" -« the only source of help in t:he neighborhood, Such
action causes many problems = all of them are obvious!

Can telce criticism,

It may be hard for us to take criticism from enyone = but most
of all from the people that we help. Tliey dieegree - and maybe,
one day they will tell us what they really think! We may be
she'cked upset: - or evep angry! They may seem ungrateful =

for after a11, we are "giving up our pleasures" to help t:hem.
The frank and honest reaction, feeling or point of view from
the pergon we help could be the most valuable cont:fibut:ion to

our growth and our maturity,
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’ " '17." Wait to form an opinion baak&ﬁ'b’r_niaét

We have said this over and over in this little document - let

-

us not form an opinion about the people and their community
until we know what we are talking about = until we have the
facts. We must not generalize on percentages and statistics

that we "invent' or "make up" so that we can substantiate our

service, or worth and even our service in the community. We
must have facts and such facts must be based on a responsible
- .

source, , ‘

18, Can evaluate what you have tﬂme and how you have done it A\

Many times '"we play by egé" - we judge our success by our feeling
of succ;asé. It is iwportant to utilize the more orderly methods
of evaluation, In order t:o‘qsse'ss the value of your service or
to evaluate the effectiveness of your leadership, it is necessary
to look at what has been done and how i_t: has béén done bas;ad
on an acceptable criteria in the field of educat::lon,.sog‘ial
welfare or other appropriate fields.\

. 19, Ignow'how long you are heeded

To "release control" for something that we have started is a very

[

hard thing to do. It is important for us to know when to Tove
out of the p:lct:urfa, to let the neighbors in the community con-
. tinue what we have started, We may lose our effectiveness 1if

)

we stay for long,
. 20, Really care
' There is an awareness by many dedicated, sincere and well-meaning

'people who want to help disadvantaged people, This 1is pgood!




The need to help people is long overdue as all of the

research studies and demonstration projects have shown | . b
us. The national a_nd local aw&ter;ess of ptoblemé has
iﬁspired young people and adults to he‘lp people who need it - ~
suc;h needs may be economic, educational, health, social and
other, Just to help bécause‘ "it 1g the thir;g to do" has

little meaning - because you don't mean it, You have to

_éax_r:i about the people you help, You have to c_aré about the
problems that cause them to need your help, - Y;)u have to

s

care about the way you help. You have to care how they-

* feel about your help and the way you help!

In (fohclusiori -

"'Iip Service or Life Service'"

which will it be?




-

IS HELP HELPFUL?*

~

&
/

, People in the service professions often see themselves as primarily engaged
in the job of. helping, others. Helping becomes both the personal style of life
and a core activity that gives meaning /and purpose to the life of the professional.
The youth worker, the camp director, the counselor, the consultant, the therapist,
the teacher, the lawyer - each 1s a helper, o :

Helping 1is a central social process, The den mother, the committee chairman,

the parent, the personal friend, the board member, the dance sponsor - each 18 a
helper. : : . ) o

Help, however, is not always helpful. The recipient of the proffered help
may not see it as useful. The offering may not lead to greater satisfaction or
to better performance. Even less often does the helping process meet a more .
rigorous criterion ~.lead to continued growth on the part of the participants,

To begin with, a person may have varied motivations for offering help. He
may wish to improve performance of a subordinate, reduce his own guilt, obtain

. gratitude, make someone happy, or give-meaning to his own life. He may wish to-

demoustrate his superior 81;'&111 or knowledge, induce indebtedness, control others,
establish dependency, punish others, or simply meet: a job prescription..These
conscious or partially conscious motivations are so intermingled in any act of

help that it is :lmpoe{:lble for either the helper ‘or the recipient to sort them
out, ! o ' ’

Depending upon his owr needs and upon the way he sebs thae motives of the
helper, the recipient will have varied reactions., He may feel gratitude, resentipent,
or admiration., He'may feel helpless and dependent, or jealous of the helper who

‘has the strength or resources to be in the helper role. He may feel indebted, or

pressured to conform to the perceived demands or beliefs of the helper,

We have all noticed that in certain cases the recipient of the help becomes
more helpless and dependent, less able to make his own decisions or initiate his-
own actions, less self-sufficient, more apathetic’ and‘'passive, less willing to
take risks, more concerned about propriety and conformity, and less creative and
venturesome. We have also seen circumstances in which, following help, recipients
become more creative, less dependent upon helpers, more willing to make risk
decisions, morz highly motivated to tackle tough problems, less concerned about
conformity, and more effective at working independently or interdependently.

Help may or may ro lead to personal growth and organizational health.

!
.

*By Jack Gibb, reprinted from Forum, 1964, pages 25-27.

?
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.
* TASK FORCES WILL HAVE THE FOLLOWING FUNCTTONS: ) ’

o
1. nstablish objectives and goale

2, Prepare premises 1mport:ant: for planning

3. Forecast the long-range environmengt

4. Seareh for alternate courses of action to achieve ” ®
- " . . the goals _ :
5 valuate alternate ‘courses of .action
. 6, -Identify opportunities and threats
. : 7. 3elect a course or courses of action to follow )
8. For;nulate. derivative pians in operational and o : ‘

' funct::lonal areas
9. ustablish program schedules : . /

10, Implement the plans

’ oo 11, E&:ablish measurements and controls to assure
the progress of the plan

~

. .
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1,

3.

S

7.

10,

11,
12.

13.

14.'

15.

Y16,

"Industrial Development

COMPREH:INSIVE PLAN FOR COMMUNITY GROWTH AND DEVELOPMENT
FOR SOUTHWEST DENVER TO INCLUDE THE FOLLOWING:

Public Works
Land Usage and Zoning

Transportation : .

law Enforcement and the Adm}nis_t:rat:}_on of Justice
Educational Programs, Services and O}portuﬁicies
Political Education and Partici_.;‘)at:ion

Manpower Develdpment: and Training

Medical and ‘Healt:h Carel

Financiél Dta-;relopn\ent and Com:_rol

Programs, G;roups and .Community ,Coordinat;ion

o

Youth Services Programs and Opportunities

Comprehensive Consumer Affairs and Services

Housing Development and: Rehabilitation
Social Services Delivery Syst':em ‘

Neighborhood and Community Planning
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- happening ?

"But when the "sigris of dissatisfaction," such as lateness, absences, longer .

GOOD LEADERSHIP | . ’ \

' the leaders-and the followers? llost of the time you can find’the_ problems there,

COMMON GROUP FROBLEMS

Is attendance at your meetings falling off? Are. some of the members not
follo through on promises? Are your meetings getting longer? Are fewer
decisions being made? Are people coming late to meetings and appointments?
Are people griping about the leadership? Are members saying that nothing is

These problems happen in every- group, Usually they begin in the third or:

_ fourth meeting. They are not the real problems, or course, They are only

outer signs of dissatisfaction. The good organizer and leaders of a group must
understand and deal with these deeper problems, not just change the signs.

Why do these signs occur about the third or fourth meeting? IR
This is about when each member is begiming to ask himself, "Do I want to

b with these other people? Do I want to swine with them? AlI really '

committed to what they are talking about? Do I trust then? v

Each individual must answer these questions for himseclf before he begins to
act with a group,

meetings and fewer decisions keep bubbling out, then the orpganizer and leader .
had better look deeper for the causes of these signs. '

The first place to look is at the leadership 'itéelf. What is going on belween

¢

— AL L

l. The leader is in front of the group--but not too far in front.

What makes a_good leader?

4

2. He/She is sensitive to the needs and problems of members,

'3. - He/She watches silent meribers to see wvhat their silence is sayinge.

L. He/She talks openly about signs of a power struggle, and reassures the
group about his own strength,

5. He/She',la\vs?dden issues and personal interests on the table.

6., He/She know hovwv‘to_ listen, to reflect to the group, to run a meeting,
to make confrontafions, and to comment on group problems.

7. He/She doesn't ret. sucked into other people's despair.. - '

e e . et o e -
.
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1, Goals Vs, People Balance '

If it is to move forward, every group must have people who are concerned about
both the other people in the group and the goals'of the group. The good
Teader keeps the proper balance between these two things.

] &
e - '
o&\‘ -
One kind of leader only worries about the goals.of the group. The 'leatler knous
what these goals are, so he pushes, persuades, begs, drives, reasons, demands,

punishes and rewards the rest of. the group, trying to move toward these goals.,

But often, in the process, he hurts the feelings of other people and makes them
mad. ,

Another kind of leacer spends all his time taking care of the feelings and needs
of the rest of the grcup., He helps other group members express their feelings
when they are hurt or mad. But he rarely gets the group to move toward its
goals, the reasons for its existence in the first place.

;The best kind of leader balances his time and concern between goals and people.
He keeps pushing the proup and at the same time takes care of it. " And by doing
this well, the group stays together and moves forward. .o . '

If the leaders of a group do their ‘Job of increasing the awareness of each
group member to the goals and needs of the group, soon the b;a_l_an_cg is not so
difficult to keep, because,e/verybogy is vorking on it. .

)

F/{fyonﬂ
134

Growe
This is called collective leadership.

2. Needs of Members . L - e

rd

In o;éer to meet the needs of members, first you must recognize them. /In the
beginning the group leaders must talde care of these needs, but if the group grous
“honestly, soon everyone will be on the a’Lert for them. What are some of these
needs? _ ‘ . Y '

We need to achieve, to be praised for it. Lveryone likes to do things and get
recognitior. for . ft. Those people who haven't done anything in your group will

be the first ones to leave when the poing gets rough. Thev probably feel the )
leaders think they are useless anyway. :

Parties and other social gatlierings_not onJ.y meet socml needs, they also’

pive leaders a chance to get to know members better, especially the silent

~
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ones. Vhat do they like? _.What can they do?

.~

S

e
pad:

»

There is another kind of need which many of us have. It is the need to be
better than someone else. We call this a competitive need. -

3. Competition

Many people grow up with a need to show they're better than someone else. This
is because they have been beaten down by parents, teachers, cops and other big

. people when they were little. Sometimes it's because their parents encouraged

them to compete with their. brothers and sisters.

Whatever the reasons, this Cmpéte and'beat need pops up in many groupse.

TEST OF YTRENGTH

- The competitor penerally operates on two levels. The first level we'll call

the "brother" level. He is afraid to take on thet old man., But he'll fight
like.crazy to prove he is better than all his brothers and sisters. The
competitor will set up tests of strength between himself and other brothers
to prove to the "parents" that he is the best of all the kids. These tests
of strength between "brot.hers" mess up more groups than any other problem,

- Sometimes the competitor will have the guts to take on the leader. This is

called a power struggle. He will challenge the "old man's" way of doing
scnething, or begin to criticize him behind his back. Some power struggles
are good, For example, when the group has not decided on a program, it can

‘be healthy, but only if the challenger or somebody else is ready to take over

when the léader goes down. J

;Iost of the time power struggles hang up the whole group. Usually the people

who are trying to shoot down the leader and the group's program haven't

thougrht about leading the group themselves.  They just don't want to be led.

One leader, who was being attacked by a couple of people who dldn't give a
damn about what was going to happen to the group after he was pone, pointed out
gently, "You sink meé baby, and you sink the ship." ]




24

'k, Hidden Interests

Another big problem in groups are hidden iriterésts. These are the personal
interests of different members which £0 against the group interests. For
€Xample, one person in the group may be trying to impress some people in the
group. That person is not really concerned with the goals of the group. What
is said and done is to impress the group=--not to help the group.

-

Whats oing on

Beneth the Tabie /’%
These hidden interests (sometimes they are not hidden very well) must be ‘brought
out by other group members or leaders, so they do not wreck the group.

5. Dealing with Despair

Civil rights groups sing the song, "Ain't gonna let disappointment turn me
'round." But disappointment and despair (no hope) have turned more groups

'round than any other problem. Especially groups of poor reople, who have

had the hope kicked out of them all their lives, ;
If they don't win a quick victory, they say,."What's the use? And one person's
despair can spread through a group faster than chicken pox through a family of

9 kids, :

- There are two main causes of lespair:

A. Group dishonesty.

B, Leader being unsure of himself.

A. Group dishonesty: The “"what'!s the use?" behavior is often an outer sign of
inner feelings of bottledup anper. For some reason, the person has forbidden
‘himself from showing this anper. He is afraid if he open his mouth to express
any feelings, the anper is so strong that it will conie gushing out. So he
clamps on his straight jacket, folds his ams-tightly across his chest, and
says, "I don't think we should try anything. What's the usg n ‘
The leader must set an atmosphere in which anger and disappointnrent can be
honestly talked about. This will prevent epidemics of despair.

B. An Unsure Leader:' The leader must separate his own bad moods from the
groups moods. It is easy to pet sucked into soneone else's dumps. Especially
when the leader wants to avoid a painful jobe But if the leader starts
moping~-instead of hoping--it kills the group.

roo- _

'?Aou smod

Hoee
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- . Shorterange goals and amall successes are the building blocks
of hope. Often the leader hears more about the small
;Successes than the rest of the group. He must keep the group
informed of all successes, no matter how amall. e

R

The hope, confidence and honesty of the leader 'sets the tone for the whole
group. Have you ever been if a group which is down in the dumps? Then the
leader walks in and says, "I know we're going to win. And this is why we/'re
going to win," _ ' . _

[

What happens to the group?
SUNARY OF CAILION GROUR PROBIEIIS

)

We have analyZed five problem areas about(leaders and members of groups:

l. Goals Vs. People Balance

2, lMeeting needs of members

3. Compete and beat game

L. Spotlipghting hidden imterests
5. Honesty and hope

- * . .
Do you recognize any of these problem areas in your groups?
: 7/

A

SOIE GROUP TECHAIQUES _ L E

«

We have listed the problems, but we haven't said too much gbout how to prevent
them. In evéry group the problems are different., There are some ways, hovever,
which can help you deal with then before they ureck the group.

LISTEN _
Don't talk too much., Listen. Ask questions. Try to hear

vhere other people are, This makes you much nore sencitive
to their needs--and talents., '

s

REFLECT s o : ' : *

Reflect back what other members say, to be sure you are
hearing well. If a group member says, "I'm not happy
-with the way Joe is running this show," you mipght say,
"~ "You feel that Joe is pushing too hard?' This pives
him a chance totell how he really feels » and improves
understanding in the group.

AGENDA

Alvays make up an agenda befoxe a meeting. Let evervecne
see it and agree on it before you start.

~
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SIT IN A CIRCLE

- 51¥ around™n a circle. This helps you become sensitive to some

of the relationships within the group. It also pramotes better
(more honest) discussions. ) ‘

People who sit next to_each other often depend on each other for
support. People who sit across from each other will often "take
each other on" during the meeting.  Soon you can pick up other -
clues from the seating arrangenent. ) o
Don't put a table in the middle unless you have a lot of writing
to do. Tables help people avoid dealing with each 'o't.her:

WATCH FACTAL AD BODY EXPRESSIONS

Look for disagreement in the facial and body expressions of
silent members. Ask then what's bugging them. Get ‘it out
into the open and deal with it.

DON'T AVOID COJTRONTATIONS

If two people are at each other's throats, but don't ever talk about
it in the group, get it out in the open. You might say, "You twa:.are
creating problems in the group. What's the matter with you two?!

Or if it's you who is avoiding the confrontation, look at yourself,
One good way of confronting another person is to say; "I feel that
I'm having a problem wi th Jane, so I want to get it out in the open.
Jane, I disagree with the way you ran, the yesterday's meeting."

GRQUP COMMENTS

You can also make comments about the .group itself. When things are
hung up you might say, "What the hell is going on in this group?"
Some of the members will have good ideas about what ‘the hangup is.
For example, one might 'say, "I feel it's because Harvey has been
taking all the eredit and we're doing all the work."
Confrontations and honest group comments can help lossen things
up--and make- the group itself more honest.

-~
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HOW TO WEGOTIATE

You got to talk when the spirit says talk
You got to talk when the spirit says talk
Oh when the spirit says talk,

< You got to talk, oh lord,
You got to talk vhen the spirit says talk.

~Civil Rights Song

WHY TALK?

Action groups get tired of meeting and talking all the time. They want action»
But there are some good reasons for a formal talk with your opponents-uwhlch
is called negotiating.

GET THE RIGHT MAW | ' )

The most important reason to sit down with your opponents is to make sure they
are your Qpponents. Hany times preups get all stirred up about soie 1ssue and
they begin swinging away at the wrong enemy. This happens because the real enemy
is usually smart enough to set up a smoke screen. He sits back and chuckles
while people who should be allies in the fight against him, fight against each
other. This is what the Southern politicians and landowners have done with the
Negroes and the poor white people.

To find out whether he is really the enemy, go over your demands as clearly amd
simply as possible to the man. Can he meet the demands, if he really wanted to?
If not, find out who can., He is your man.

HOW MUCH POWER O EACH SIDE?

When you are sure that he is the right man, the next thing to do is to be gure
each of you understands the other one's power. liany fights could be avoided
if people had checked beforehand to see which side was the strongest}

usE NEGOTIATIONS TO STRENGTHEN YQUR GROUP!

Another reason to negotiate is to get your group together. If the group is
5till not tosmether for a big push, sometimes a meeting with its opponents 1is
a pood way to ret it turned on. this is the purpose, try to get as many of
the proup as possible to the p#potiation scene. Let everybody see what they
are up against. And let youy opponent see what he's up agalnst.

| gl AN
(v
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{AKE YOUR THREATS BELIEVABLE

The fourth reason for talking with your opponent is to get across to him as
clearly as possible what will happen if he does not come through on your
demands. This is called making your threat helievable, People act quickly
when they are truly threatened. Wnen they Think you are just bluffing, they
will bluff back. Spell it out slowly and carefully to them.,

A pood example of the believgble threat was when some Japanese railroad workers,
who were striking for better pay, chained. themselves to the tracks in front of
a long freight train. They had some friends’ put padlocks on the chains which
vére wrapped around their bodies and the trackes. Then their friends threw_tfe
keys into a nearby river, All this was done in full view of the fink enginee
who Nad, broken the strike and were going to drive the trains for the bosses.

This threat to stop the trains was made quite believable. The trains did not
Po. And the workers got their raises. .

You can make your threats.just as bélievable if you go over them in a straight-
forward and reasonable manner with your opponent.

~ FIGHT ABOUT THE IMPORTANT THIIGS

You should also sit down’ with your opponent to be sure you are fighting about
the. important things, You may have the right man, but'be fighting about the

.wrong problem,

For example, you might meet with the Chief of Police in your town or precinct
totdemand that his men stop using the word "boy" or "hillbilly" or "broad".

You may find that the Chief' has already issued an order against the use of such °
words, but his nen are not following his order. After he shows you his written
order, perhaps you could get him to give you a copy of it, so that it could be
well-publicized throuph the community.

* The Chief is probably the right man, but you shouldn't be fighting with him

about issuing an order., Instead, the problem is getting the order enforced.

WELL-PUBLICIZED NBGOTIATIONS GAIN PUBLIC SUPPORT

The last reason for nepotiating is to gain public support. ilost pecple will
sympathize with direct action tactics more readily if you have built up a _
case for them., So, if you can say in your community and larger newspapers that
you tried to sit down and talk over your demands, people will be niore likely to
support you in a campaign of non-cooperatlon or whatever other direct action
tactic you decide upon,




!

DON'T NEGOTIATE FOR SGEOWE ELSE

If the problem is not urs, don't talk for someone elses For too long, poor
people have. had do-g Soders negotiating for them. This is one of the main
reasons why we are still pdor. As an organizer, it is your job to teach the
proup how to negotiate fOI"ltS demands-~not do it for them.

DON!T NEGOTIATE IF YOU ARE WOT PREPARED TO ACT . ) _ !

If you are not willing to take action if your negotiations breakdown, then
don'*t nepotiate. -

DON 'T NEGOTIATE IF YOU ARE NOT WILLLIG TO DO THE HARD WORK

And if all you want is the glory of winning an argument, but not the hard .
- work of organizing a strike, a sit-in or a demonstration, then don't negotlate.
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Z_L. Always write your demands. :iake them simple and clear. Be sure everyone
in the group understands them. This will mske it easier for the negotiating
team to get them across to the opponent, too.

v

2, AMlways pet the opponent's position in writing. Ask him to write out. and
sipn any promise that he makes. Sometimes they will say they agree with ycur
demands, but nothing is ever said about when and how they will carry their
"agreement" out. Don't leave until this is made clear--and you have it in
writing. Also, ask him to sign a copy of the demands you take, because later
on he may claim he never talked with you and never heard what you wamted.

If you remember the importance of putting it in writing, you are on your way.
You can 3lways change a fev words, but never change the neaning of your demands.
Gat \&

."
» WYY 4\ f\q |

3. Always role play a negotiation scene beforehand. Get a couple of guys
to play the part of the opponents. Two or three other oepole can play the
part of the nepotiating team. Thena switch sides. Those that were on~the
nepotiating team play the part of the opponents, and vice versa.

A\

It mirht go something like this:
OPPONENTS : (In a low voice) Come in, come in. I haven't got all day.

NEGOTIATING TEAMN IMFMBER: Thank yous This is Charles Smith, Roy Hobbs,
and Sue llulloy. We¥d 1ike to talk with you about several problems.

<! OPPONELITS 2 (Deciding to be friendly.) Why of course. I'm always glad
to sit down with people that have problens. -

NEGOTIATING TEAM .EIIBER: We represent a union of 2,000 people who want
the following things (handing the OPPONENTS copies of the demands).

eseand so forth,

After yov have played it through a couple of times, you can hold elections on

who uculd be the best people to nake up the negotiating team. You also shouid
pick the "captain" of the tean. :

: 5\032\0
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L. Always select a negotiating team. This gives you more room to maneuver.
For example, in the middle of the negotlatlons, your . apponent might ask you if
you would be willing to accept a compromise solution--offering you "half a loaf'a
Since you don't want to refuse him flatly (he may be feeling out your strength),
you might say, "Well, that's an interesting sugpgestion. If you would write

out what you had in mlnd, we'll take it back to the nrganization and see how
Nerybody feels about it.,"

5« lHever underestimate your opponent. If he is a businessman or a big gun in
an apency, he probably gotthere because of his ability to negotiate. When he
starts slmpmp big words around, ask him to break it down. Will he meet your
demands? If not, what, specifically, is his position? You need to know, so
you can tell the group. They have sent you to find out what his position is.

Everytimé he tries to throw you off the track, just ask him very slcwly, "What
will you do about our demands?

: _' . ’ Q&;Tim

Ro\e ﬂay—h tgotiatiens
A good example of this simple questioning technique was in a small rural
community which was about to lose its neighborhood health clinic. The County
Health Department sent a man down to the community center to try to explain
why the clinic had been removed without telling a soul in the community. - It
was a larpe turnout, and the Health Department man explained and explained.
Flnally he said, "Are tnere any questions?™

A women in the back of the room stood up and said slowly, "Why are you taklng
the clinic?

‘The Health Department man explained for aboutten more minutes. Then he asked
if there were any nther questions.

Then a man stood up and said very slowly, "Why are you taking the clinic n

This eame went on for about an hour before the Health Department man realized
that he could not lie to this group. .

tS \6 4 o ~
‘\;.‘Sc s es o I\" . &
@ T\\k etnu,k*' .
. \ W“‘k \¢ “\»
. \ ?:
'Cma‘? Y\qut\&"\ot‘s 71
b Br ~TIT nofa 1% clear to your opponent what will happen if he does not

meet your r’r panGtis | KOW what yvour strength is before you nepotiate., And spell
oul m:at you plan to do if the negotiations breaic dovm.
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T+ Be sure ycu have an action plan before you negotiate, If you do not have
an action plan in your pocket when you go to negotiate, you are just bluffing,
And most of your opponents will call your bluff.

/

A negotiating tazam of four people which is trying to get an agency of 500

people to chanpe its ways has to have something to back it up. You are not
going to change some old.line agency, business or goverrment official wi th
your good looks, Or w

with sweet talk,.
S WHWo VAS NO'E
a )7\(—/0 { Powarl
i) iaw o . .
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8. If at ali possible, try to meet your opponent on your own grounds, - Or at
lezst ‘on neutral territory, Every time you have to go to him, sit in his
ofiice, wait for him to answer his phone, it puts you at a psychological
disadvantage, ; - : S

Remember when the Health Department man came to the cormunity center? What
can you learn from this? :

9. lake yoﬁr'demands and threats softiy but clearly., ilake your demands and ,
threats softly and clearly., llake your demands and threats softly and clearly.

WE WANT? L W& Oort GErTAEm,
R\/\., — WwWE Wil
B e
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Got it? VEMONAS . - — - - -TRRE WS =~ ;liﬁgf

OK. Let's see yoix teach it to some of the people in the group you have helped
to organize, : . .

The Sample Letter and Sample Nepotijation Agreement on the next two pages

may pive you some added ideas.
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The School Board agrees to:

1.

</
2,

AN AGREEMENT

between
THE SCHOUL BOARD OF THE BIG TOWHN
and

— 3

- THE CITY-WIDE UNJON OF NEIGHBORHOOD CLUBS

Date:

Terminate lir. James Foster and ilr. Cecll Atkins from the Kangaroo
School- Administration Staff.

Reinstate all students and Jormer students who were expe,lled oy
ir. Foster and Mr. .Atkins to Kangaroo School or another school of °

' . thelr)ch01ce.

3.

/

Reinstate and suspend all punishment of those young people who have
participated -in the student protest movement sponsored by the City-
Wide Union of Nelghborhood Clubs., |

Recognize an official Student Personnel Review Board at each .Junior
and Senior High School. This board would consist of five (5)
students to be elected each Spring at each Junior & Senior High School.

Each SPR Board would review every present teacher, every potentLal _
teacher appointee for the hext school vear and every person ben_ng
considered for promotion in the school. The School Board will not
prqoceed on any personnel changes before reviewing the comments and
reconniendations of the SFh Board.

The City-Wide Union cf Heighborhood Clubs apgrees to:

1.

Wlthdraw student strike and get all students back in school on
: (date). :

Organize and svpervise elections of SPR Boards in each Junior and
Senior High School cach Spring.

Maintain regular contact with the quper::.ntenden’c of School on these
and other pnblem. '

Signed: v \ '

3

Fer Cennol Board For the CWUNC




THE POOR PEOPLES' UNION
Hountainvale, Kentucky

Governor -Edward Brown
fentucky State Capitol n
Frankfort, Ky, ' April 13, 1967

Dear Gov. Brown,:

Last month a negotiating team from the Poor Peoples! Union met with your
gssistant to discuss three specific projects we would like to see undertaken
in our County., We had hoped to meet with you, but we were told you were too busy.

Since your assistant did not understand our demands, we have talked with leaders
of several other organizations of the poor in Eastern Kentucky, “They have
arreed to affiliate with the Poor Peoples' Union and join with us in our demands.

Representatives from these six organizationsand the.Poor Peoples' Union wougd
like to meet with you within seven days, so we may find out wh#t you position is.

4

. Sincerely,

Wy /ww _.i'\\(v\%_\

Lou Jones;' President .

A . % , I THE POOR PEOPLES' UNIOW . -
&lﬁz‘w ot RO . y .
Walter Wilhelm, President W j ' 12/'.'( o0 ,\/ .

Eastern Kentucky Association ‘
. Kathy Green

',/ ~. .

2 i e S United Teens Council
Jake licKee . )
Unemployed Fathers! Union ed rheomas

- Ed Boone
:A(v\\\-— \\\Z?NN Council or Retired iliners

/’}'1' "—“‘cl‘" [ CLa_&.LL\

Jim llartin liartha Clarke
Lonesome Creek Association : - iiothers! Union

»




WHAT IS. RIGHT?

Community Development Is:

1,

2,

3.

4.
S
6
-
8
9%
10,

11,

12,

13,

/

The acquiring of \laible installations (homes, apartments, stores
highways, schools, churches, hospitals, sewage disposal plants,
water systems, parks, and so on) that would supposedly improve
local life, -

The providing of better services for people (improved teaching
in schools, social welfare, police and fire protection, library
services, recreation suwervision, and so on),

A raising of economic levels, usually average incomes, by im-
proved farming practices, the introduction of mew industry or
tourist trada, and the acquiring of akill to be employed in the
better=-paid occupations,

A means for developing people to higher levels of competence,
raising of good personal potentials through the experience of
working together,

A means of conflict for the underprivileged to put pressure upon
the powerful, in order to gain their rights or ngw privileges,

A means for enhancing the privileged position of those who
already enjoy privilege, The local scene is improved in such
a way as to benefit the wealthier and more powerful elements
in a population,

A type of activity best edapted to rural life and towns or:

-gmall cities,

A type of activity necessary in metropolitan areas, in city
neighborhoods, urban renewal developments, urban area rehabil-
i;tation programa » and so on,

An activity ;hat utilizes a social system called a community,
This entity, "the commumity,' makes decisions, assumes “*the
initiative, can be called upon-to participate in development. .

An activity that 1s taak-oriented. That is, :lt: serves some job=-
to-be~done that is chosen to meet a specific need,

An activity that is propaganda-oriented, 1Its main purpose is to
win peédple over to some good point of view or practice, CD
is then thought of as a tool-to serve good purposes,

A proceas that can be reduced to a formulalike outline and put
into a handbook-to=-be-followed.

A process .that is free-flowing and unique to each social sgitua-
tion, Any outline of a development pattern must allow for flex~-
ibility, depending upon decisions made by the participants,

This material from WESTERN CENTER TRAINING MATERIAL
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Chack here when each
step 1s done:

2.

The purpose of the meeting is:

MEETING CHECKLIST

PREPARING O TH: MI3ITING

(%

~TN

I want the following to happen.when t:he meet:iog is \

[

over: .

a.

b.

Ce

d.

L Y

-

I want the following information given to those

attending the meeting:

3 3

I want to receive tre following information

from those attending the meeting:

7

The following’ decisions should be made:

Select people to do the following jobs:

Other results:




Chack here when 3. The following people should be invited to the .

each step is dons: meeting:

AREA - WHO WILL INVITZ

-. a+ All of the citizens from the following area:

Chack here
when invited

b, The following people

should be invited:

NAME ADDRESS ' PHONT WHO WILL | Check here
INVITE when invited
-80- .
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Chack here when
each step 1g donet

4,

5.

6.

a. The meeting leader will bei.

b. The "back-up leader" will be:

\\.

+

" The meeting leader and back-up leader have been
‘taught these planning steps, E

The leader's assistants have been chosen., They are:

NAME ADDRESS

The fol;lowing agenda has been prepared: |

-81-




Check.here when
each gtep 1s done:

R

- a)

b)

c)

\
The meeting will be held on . )
| " DATE

The meeting will be held at - e
. PLACE

The meeting will start at = o

and will end at X « TIME
! TIMZ ' .

9. The following guest epeakeré, films, books, charts,

or other informational materials are needed and the
fcllowing. people will see that they are gotten.

SPEAKER OR MATERIAL . WILL OBTAIN Check hare
’ when obtained

.\ \\\7 A

' 10, aj ‘The meeting notices will be made by:

NAME ~- DATE ~
~N . b) Make meeting notices: ‘ .

c) Give notices to the pe0p1e regspongitle for
deliver them: . : .

. \ .
¢ .
d) Deliver all notices and invitations: __ .
. 11, a) The following items are needed at the mLeting
and will.be brought by the following pe0p1e.
LNTERPRETZRS | .
Y ’ ; .
NAMZ - " ADDRESS ~WHO IS RESPONSIBLE ' Check when

' abtained

..a§<1 | - -

-82-° - ;o l




BASIC MATCRIALS -

WHO 1S RISPONSIBLE

ITEM AMOUNT NZEDED| ‘Check when
| Obtained
RN
Chairs
Tables
Ash Trays _

Speakers Podium

Key to Room

'Blackboard

Charts’(Vighal Ai1d)

Tape Recorder

Microphones=FA

Directional Signs

‘Hand~0Outs -

Jovie Projector

Other

' SUPPLIES

Name Taps

Note Paper

* Newsprint or ]

Flip Paper

Chalk, felt,
prens, etc. -

Pencils

Thumb Tacks

Tape’

Other

s o= =

f ————— ama]




J
REFRESHMENTS
ITEM AMOUNT NEEDED WHO IS RESPONSIBLE Check when
’ : : : obtained
Water . 4 . :
Coffee _ ,
' _ for
Snacks
Meals: B . . -
] ‘ ~ ~
L
. . 0 ‘p‘ . ] S v [}
;o . b) If the press is to be invited, £f{11 out 1, 2, 3,: -
1. Press Invited T
2. Press Release
3. Photographer . _
c) The persons responsible for arranging and setting
\ ) up the room are:
) o - . . 12, The staff has held its pre-meeting "get COgethér"

to make sure everyone is getting their. job done.

’

\le 8 .




Check Here

Whan Done

I.

11,
III.
1v,

V.
VI,
VII,
VI1II,

IX.

LEADING THE MIETING

e

Keep These Suggestions in Mind:

DEVELOP A FEELING OF FRIENDSHIP AND COOPZRATION
GET GROUP SUPPORT OF THE AGZNDA

ENCOURAGE EVERYONE TO PARTICIPATE

HBLP THE GROUP STICK TO THE AGELDA

!

HAILP THE GROUP REACH NECZISSARY AND lPOPULAR DECISIONS
USE THE MEETING CHECKLIST

fI.AN FOR THE NEXT PEFTING 7. )

EVALUATE THE MEETING

FOLLOW UP ON THE MIETING




A

. DEALING WITH COMMOIl PROBLEMS

PROBLEM POSSIBLE SOLUTIONS
"1, The group does not geem to a. Call a break, S
be interested, ' )

b, Tell the group that they don't
seem interested. Ask them why
or what they could do to become
more interested,

c. Look to see-if a few people are
dominatings If so, try to involve
others,

d. CEncourage t:hé/group to make a
decision and go on to the next .

topic,

e. See if everyone understands yhat
is going on, Maybe the group has
gotten off the track.,

2, Somecae is talking too ﬁuch. a, Thank him for *sg remark and
suggest that the group hear
corments from others,

b. If he continues to talk, tell him
that he is keeping other people
from having their chance to speak, . -
Tell him that the sooner the others
get a chance to speak, the sooner
the group can give him another -
chance,

c. If he still keeps talking, ask him
why he is not willing to give others
a chance, :

d. Finaily, ask the group to decide on
what should be done.

3. Someone is shy and finds it a. Ask him what he thinks about the
difficult to contribute, problem,

b, gﬂsk him for suggestions.
c. Ask for his agreement or disagree-
ment, .

d. Point out to the group that some
- people are finding.it difficult tc
participate and ask the more talka«

tive members if they .couldn't do

scmething to help others join in.

&8
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PROBLEM

N

4, The group is unable to
reach a decision,

5. People talking on the side
while the main conversation
is going on.

6, Someone asks a question or makes
a statement which is off the

subject,

b,

Ce

d.

b.

Ce

d.

b,

PO3SIBLE SOLUTIONS

Ask the group what to do since
a decision hasn't been reached.

Suggest that further discussion
and thought is needed. Come back
to the problem later on in.the
agenda,

Ask the grou§ if a compromise is
possible,

Call for a majority vote,

Assign a committee to study the
problem and recommend a solution
at the next meeting,

Stop the main conversation and
look at the people who are talking
on the side., Ask if they are dis~
cussing something the vhole group
should know,

Ask the group if they don't think
it 18 beat to have orly one con-
vergsation going at one time,

Aslc one of the persons talking on
the eide what his opinion on the
main topic is,

If the side conversations continue,

tell the people involved that they

are distracting the rest of the
group, Ask them to please stop,

Thank him for his comment, but
suggest that it be discussed at
a later time, :

Aslt him how his remarks are
related to the agenda item under
discussion,




AGENDA CHECKSHEER

Meeting of: __ Date: Time: Place: , m
4eeting Leader: - . : Address: ; No. of Persons Attending? m
. m - q- .

. AGENDA ITEM . : "ACTION TACTEN OR RESPONSIBILITY | DATE OF REPORT "ACK

DECISIORS MADE FOR_FPOLIOW=~UP AND TO WHOM

e




TECHNIQUES OF -COMIfUJICATION Ii THE SMALL GROUP

A member of a amz1l group does not occupy a position of advocacy. In theo

at least, he does not seek to dominate the group or persuade its members.

His goal is participation with others o achieve a common poal. Direct clash,
characteristic of debate, or overt persuasive appeals may incline the group
to conflict ininical to its poal.” Effective communication in small groups
calls {'_g{;g/speaking\style somewhat different from that of the public plat-
fom or the lecture\hall

The mall-group member has understaading as the goal of his speaking and
listening, It is impossible to arrive at consensus unless each member under-
stands vhat the others are talking about. For this reason, the speaker in a
small group will strive to avoid partisan, persuasive, and emotion=-laden
statements, He will not attempt to overpower the group with his erudition or
zeal but will express his ideas clearly .so they can be easily understood with
minimal effort by his listeners.

To avoid sounding.like a verbal duelist, challenpine others to conmbat, the
discussant adopts a moderate voice and tone. ‘A nomal, conversational demeanor
ie the most potent style for a small proup. Antagonisms between people can
develop because of response to tone of voice as easily as they can from clash
of ideass It i3 not difficult to stir up unnecessary tension in discussion
without attacking ideas directly. The close proximity.of participants to each
other makes then hypersensitive to the mannerisms of their associates. The
muttered com.nent, faclal primace, or intolerant posture, relatively harmless
to a platform speaker, can be nost disconcerting to a speaker in a discussion
group. The members of the proup cannot be rerarded as an "abstract audience.”
They must be considered as associates, partners, who will respond almost with
hair-trigger rapidity to messages sent their way. At no time can members allow
themselves to lose sight of their fellows as Joint participants in a coopera=
tive inquiry. ’ .

Since advocacy is not a poal, ideas should not be attacked. It is most
" helpful to the group is oppesing sentiments can be expressed as questions rather
than as frontal assaults. All members should be allowed the right of self- = |
.. expression without feeling hidden threats. Sooner or later, if the discussion
- {s to succeed, differences will have to be reconclled. For this reason, it is

" better to disagree as quietly as possible., This does not mean that potential
critics must swallow their remarks and seek spurious hamony. It does mean that
care must be taken to be sure of points of difference before critical remarks

- are made, Careful hstening and .calm questioning will permit members to

'separate out what they agree on before undertaking a consideration of diffe'rgnpe,s.

A direct assuit on a member will usually elicit a response in kind. The’
member who prasented the idea will feel compelled to defend his opinion and
himself, If questions are asked first to discover the meaning and implications
of ideas, both speaker and critic can work topether to fashion a statement at
least partially acceptable to both before ‘they begin to consider their areas
of disapgreemernt,

Individual members imst also seek} to avoid an aura of social domlnance
because of their participation. The proup is not necessarily assisted by a
great deal of talk., As a matter of fact, some grc »s are severely hampered
because one person seeks to talk more than ip reasonable. Those not as
volatile and effusive will feel frustrated, the. hostile, if they are denied the
opportunity to speak. Avoiding egocentrisam adopting hurdlity will help
the talkative member to reduce his output somewhat, Because discussion s a

co~operative effort, no member oupght to be so vain as to assume that his comments

.are alvays more valuable than anyone else's. .
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The normally quiet person must recognize, also, that he has an obligation
to preseps his ideas to the group. The group decisions are the results of the
interactfion of all of the members. The quiet person should not be overly self-
critical as he evaluates his own ideas. They should be presented to the group
for evaluation. It is not wise for him to sit back and decide that his remarks
would not be worthwhile. That is a decision legitimately made by the group. In
avoiding presentation of ideas, he may be denying the group important information
or cogent opinion, ‘
: Of course, group members must attempt to stay on the subject. Digressions,
while not particularly serious in *hemselves, serve tc lengthen the group Frocease
If each member is careful to direct his remarks with precision to the phase of
the subject presently being considered, the progress of the group is expedited.
Good listening is vital to successful communication in discussion. The
good listener will attempt to understand remarks in the context in which they
are made, He will not jump to conclusions about what another member meanss
He will wait, instead, until the speaker is done, and if he feels hostility he
will attempt to find out whether conflict is necessary by sensitive and
intelligent questioning., ilembers should also be alert to nonverbal behavior
of their colleagues. Facial expressions, hand gestures, nods of the head, and
body motjons cormunicate significant cues which, if responded to, would be very
useful in understanding the feelings of other members. Often the shy, quiet
person will try to express his opinions in.the form of nonverbal cues. Response
to these makes him feel more a part of the group and bringe about his support
for the consensus. . ‘
Avove all, clarity in speak should be sourhte. The skills required
of the extemporaneous speaker cdn be applied to speaking in discussion. The
ability to organize material rapidly and relevantly and to present it a1 a
unified structure helps maximize understanding and cooperation. Statements
should not be disjointed and cryptic.  The discussion speaker must still
present a unified whole with introductlon, body, and concluslon, though in
capsule form. The improvisation of coherent discussion contributions demends
a great deal of skill and practice, but once achieved it is the group mamber's
most valuable asset. ) ‘

SOURCES OF TROUBLE IN COMMUNICATION IN SMALL GROUPS -

There are several problems that seem-to arise consistently to trouble the verbal
interaction in small proups. Observance of a few simple cautions about
comminication helps members to avoid them.

1. It is not prudent to assume that each individual uses words.

. precisely the same way. A seriols problem in interpersonal commun-
ication arises from the assumption that words mean exactly the same
thing to everycne. Phrases like "private enterprise,"'the American
way of life," "morality," or"virtue" can be defined in many ways.. To
understand what the speaker means it is necessary to question him
carefully and seek answers that refer to things that can be observed,
rather than abstractions and generalities. Contradicting a riember ]
prematurely leads to unnecessary hostility. It may well be that there
is no real issue. This cannot be ascertained until vague words are
made concrete., Then, if a dispute is necessary, it can revolve

N




around real disagreemeats. Discord about vague representations is almost’ -
impossible tp quell. Understanding based on specifics helps to prevent
this unnecessary disturbance of group progress.

Disproportionate involvement of personality in communication is dangerous,
There is a tendency for us all to assume that someone else's ideas are
invalid if they are not similar to our own. This attitude must be .
discarded in a-discussion. Members must recognize .that each comes from

a different enviromment and background, apd as a result their points

of view on problems will be somewhat different. Agreement is possible,
however, because, in general, there are more sihilarities among people's
ideas than differences. If the temptation to spontaneous criticism of
apparently diverpgent ideas can be suppressed, then it is possible to
discover similarities first. Usually the main point of a contribution
demonstrates that opinions are pretty much the same even though they

have been derived from different sources and for different reasons.

There is a tendency, particularly in problem-solving discussions to

Jump to a consideration of conclusions before a thorough analysis has
been made of the problem. Questions often seem transparently clear at the
outset, only to have subsequent investigation reveal their complexity.
, A group can arrive at an unworkable solution if they erc premature about
their agreement on solutions. The desire to supgest conclusions. chould
be resisted until itis obvious that the entire group is ready to move on.
There should be sufficient information available to enable solutions to .
be satisfactorily evaluated. This should not occur until the group has
made a thorough examination of facts and causes and has taken a good -

look at jtself in order to discover its capability to solwve the problem.
This-material will be discussed in detail in the next chapter, )
Overformalization of process frequently subverts the value of the
discussion process. ilost people huye had perfunctory experience with
formal parliamentary procedure, and there is a natural tendency to attempt
to apply those rules to discussion. Such formaljzation impedes spontaneous
- and direct contact between members. Conversation in discussion should be
face to face without impediment. Remarks need not be addressed to the
chairman, unless of course he is.the object of the remark. The group .
" should not have to resort to "points of order" and "points of informatione"
lfembera may comment about procedure, make suggestions for improvement, dnd
ask questions directly. The response to straiphtforwsrd communication is
usually equally straightforward. The parliamentary format is better suited
to debate over adoption of a single proposition. Overly formal procedure
tends to polarize the group and stir up conflict instead of co-operation:
This dnes not mean, however, tnat the group can afford to be disorderly
about agenda. Structure in the order .in which ideas are discussed-makes
discussion more efficient and effective. It is form@jszation in commun-
ication behavior that impedes direct contact that must be avoided.
.- ‘Bmotional problems disrupt disciission. People often clash because they
perceive threats to their needs and values., Part of this comes from
their inability to distinguish between statenents of belief and statements
of facts. Evaluations like."Jones is a pood governor" are not rfacts, no
matter how factual they appear, and hence they ran stir up considerable
controversy. If each member displays some concern about distinguishing
_ between facts and valués, much personal threat can be avoided. For
example, in response to the statement about Governor Jones, the




6.

L.,

appropriate approach is g question designed to elicit information about

things he has done.

It 1s much easier to gain agreement on factual

statements than about beliefs or attitudes, If vach statement on

belief can be traced b

is made easier. ) .
It is unwise to stigmatize or label other members. Name calling can

only hinder the discussion process.

ack to the facts which led to its genesis, consensus

Generally, members should avoid

evaluative statements, particularly those about other people. Critical
comment should be confined to ideas expressed rather than behavior of the

person who expressed them.

It is equally unwise to presume that any

difference of opinion warrants personal attack. Anger and partisanship
arise when individuals assume that a question about their remarks
constitutes an attack on themsel
. Quietly and calmly will help avoid the appearance of personal attack,

" but if a member does appear threatened, steps should be taken immediately

to reduce his tension.

vEs:}ie persons. In general, proceeding

Each member ought to regard hiriself as having potential value to the.

discussion .leader.

His problems should be understood and his attempts. .
to resolve conflict, to sumarize, and to bring about balanced contribution
should be assisted by all members,

The more each member becomes problem-

centered and thinks empathetically about the problems of leadership, the
more likely it is that discussion will stay on the track. ,
In group discussions, each member should, insofar as possible,.’ consider

himself .a group. member rather than an autonomous individuale.

remarks are disconcerting to others. Communication in discussion st be
It is not communication to other people, but communication with

mutual.

then, The poal is understanding.

Each member should contribute all he

can to the achievement of that goal. ¢

Ry
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GUIDES FOR LEVELING
- The i‘ollowing ten suggestions will help the development and use of the .

. . . -
-. techniques of leveling. . . o : : -

1. Focus on behavior rather than the person. It is important to refer -

, N
"to what a person does, rather than to comient on what you imagine he is. Thus,

it 1s better to gay that a person "talked a pood deal in the meeting" than to

-call him a "loud-mouthed person,"

~

_‘2. Focus on observations rather than inferences. Observations refer to

)

what you can see or hear of the behavior.of another per.sox},‘ or its effect on-
,you. Inferenceg are interpretations of the beha.vior' ("x}‘m w‘ere defensive" or

"You are a driver"). _The sharing of inferences .ay be valuable, but it is K= L
important that they be so identified. ' - |

3e Focus on description rather than jud,gnent. Describing is reporting

what has occurred. Judging is evaluating in terma of good or bad rlght or

wrong, pleasant or unpleasant. Judgnents come ‘out of personal va+ues, whereas s -

a

description is more neutral. . ' /
o ar

ke Focus on desciintion of behavior in terms of "more" or Yless,"

- - (] . /
rather than eif_her-ai'} . Th.e more<or-less terminology stresses q /antity, ywh}.ch

is objective and measureble, rather tha:n quality, which is sub;)ective and
Jjudgmental, Thus, a perqon'e participation nay be anywhere fr?n low to high
rather than good or bad. To think in tems of categorles-_-for/ instance,
authoritarian or permissive~-prather than in terms of riore or less easily leads ~
to the conversion of a description into a c,asual‘in'{;erpretation:. "He behaves
‘;c.his way because he is authoritarian.” : N

5¢ 'Focus: on behavior related to a specific aituetion--prefex"ably to the

L3

.o 4
here ar'{d now--rathér than on behavior in the abstract. Vhat peopje de is
always tied in vsome vay to time and place, and understanding of. behavior _

95 S 7
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" is sharpened by keeping it tied to t‘i/ine and place. Information is most
S ' meaningful when given as soon an appropriate after the observations or reactions

Occur. N ) . . ' . . r

6. Focus on the sharing of ideas and information rather than op giving - '
m'i\ri:ee.~ When ideas and information are shared, the receiver is freer to decide
for himself, in the light of,_’hie own goals, in a particular situation and at
; a particular time, how to use the ideas and information. When you give advice
o you tell him what to do with the information, and thus restrict his -freedom to
determine for himse].f the most appropriate courge of action.s You also reduce

his personal responsibility for his own behavior, since he is doing what some-
one else told him to do,

-

T Focus on expioration of 'a.lternati'ves.. The more attention piven to

the possible alternatives for the. attairn.lent of a particular goal, the greater

. the probability that the best solution to any problem will be found, It is

" tou easy to carry around a collection of set answers and courses of action, yhich

vie automaticaily apply to every problan that arises.

~refatn‘.orxsk.'}_;). The irfc- \:.tion prov1ded should serve the needs of the recipient
" rather than the needs n: the river., Help and feedback should be given and
perceived as an offer, nct an imposition. , '

9. Focus on the amount of information that the person receiving it can

use, rather than on the amount that you have and mipht like to pgive, To

overload a person with information is to reduce the possibility that lie may .
use vhat he receives effectively. When we r'_ive;more than caﬁ profitably

used, we are actually satisfying some néed of our own, mstead of helping the == -«

Y

other person.
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10, Focus on what is said rather thﬁn why it.is said.  The aspects of

— information that relate to the what,how, when and where are observable
~ ’ . . .. )
- characteristics, Thé why of what is said, however, goes from the observable
to the inferred, ané brings up questions of motives . To made assumptions 4
about the motives of the person may prevent him from hea.rir;g or lead him to-
o ¢ . distdrt what you are saying. ‘ ) .
. . .
D
— - * ~
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Adapted from "Leveling with Others on the Job" by Robert B. Horton
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RESEARCH SKILLS FOR MENTAL HEALTH WORKERS

The purpose of this paper is not to discuss the pros &nd cons of
including research skills “in the mental heaith worker curriculum. Rather,
this writer has assumed these skills to be essential for the “generalist".
. Consequently, the task at hand becomes one of identification of course

content and its sequence and method of instruction. In undertaking -this
task, it becomes extréme1y evident that many questions go unanswered and
more than a few issues remain contraversial. Therefore this paper becomes
an initial attempt at integration and conceptualization instead of a de-
tailed curriculum prospectus. It is desired that the readers' comments
regarding the role of researth skills in the mental health worker curriculum
can be synthesized into this cursory review, thereby resulting in a compre-
hensive manuscript genérated by many instead of a few. .

The Southern Regional Education Board recently published a symposium
report entitled: Roles and Functions for Mental Health Workers. Within
" this report thirteen possible work activities for various functional roles
and levels of workers are presented. The role of “data managér" and its
' appropriate type of work activities for four levels of worker_ (roughly,
equivalent to eighth or twelfth grade degree, associate, baccalaureate and -

masters levels) documents the importance of research/data management skills
wjthin the mental health career ladder concept. .

Overview of Research Skills

‘At -‘the Tower levels the research skills usually involve simple data
collection, tabulation and analyses: The moré advanced levels are charac-
terized by the skills needed for program development, analysis and evaluation.
Among these levels there is a variety of skills and knowledges which must
be mastered. These can be grouped roughly into three levels of sophistication:

| . . 4
Level A Level B Level C
Elementary introduction to: Solid foundation in: Advanced skills in:
scientific method - elementary, intermediate research methods
data utilization in . and advanced statistical program evaluation
" mental health o concepts and techniques data utilization
graphical display of data o unobtrusive measures for budgets,
sampling techniques research design ' program planning,
methods' of data collection epidemiology etc., at agency,
survey, census, interview data management . community, state /’
questionnaire, etc. elementary program : and regional . _
concepts of objectivity, evaluation . levels ) ]
reliability, validity, . elementary computer
ete. - applications

research broject planning,
execution, reporting, etc.




Utility of Research Skills

k1;T10ften asked is the question concerning the uti1ization of these research
3

S, e.g., "What can these skills do for me".

An illustrative but nonc

prehensive 11st of possible applications .to program development. have been

set forth by Moore et. al. (1967):

I. Relevant population characteristics of the
. service area -
I1. Existing mental health: resources 1n serv1ce
area
A. -Identificatjon of resources
N B. Interrelationships and collaboration
C. Availability and capacity of resources
1. Intake policies
+ " 2. Staff characteristics
. 3. Financing ‘
. Facility characteristics K
v v 5. Waiting 1ist characteristics /
« III. Need for local mental health services
A. Identification of probable high-risk
families
(vulnerable groups) - identified by
events that happen to any one member
., of family
T. Persons in normative crisis, e.g.
- . retirement, entering school, death
/’ in family, new social ro1es.
) pregancy, etc.
) Persons in special ‘crises, e.g.:
' : divorce, suicide attempts, re1ig1ous
- conversion, loss of emp1oyment
emotijonal trauma, disaster, acute
i1lness, hospita1ization of children,
, illegitimate pregnancy, accidents,
T ‘ school dropouts, etc.

3. Persons in prolonged stress situ-
ations, e.g., psychosis in family,
neg1ect unemployment, chronic
illness, cultural deprivation, racial
_d1scrim1nation etc.

4. Persons enter1ng social agency

system (nonpsychiatric agencies) B.

prior to diagnosis of psychiatric ~C.

problems D.

a. public and private welfare and E.
social agenc1es

,b. Health agencies

c. Courts . "

d. Other

‘ - 4100
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DATA NEEDED FOR PLANNING LOCAL MENTAL- HEALTH PROéRAMS '
B.

Identification of need as expressed
by demands placed upon psychiatric
agencies and services provided
1. Referrals (demand)
a. Number
b. Source
* €. Reasons (symptoms)
d. Other characteristics
2. Admissions s
a. Number .
b. Diagnosis-
c. Other characteristics
3. Waiting list
a. Numben
.b. Source
c. Reasons. (symptoms)
d. Other characteristics
4., Services provided
-a. Desirable services
(Professionally defined) -
b. Actual services given

5. Outcome
a. Desirable outcome .
. (Professionally def1ned)
b.-. Actual outcome inc1ud1ng
follow-up

IV. Pub}ic capacity to meet needs g

~A.

Readiness )
1. Public attitude re needs
2. Public expression of need

a. Unstructured demand for new ~

resources. and services

b. Organized demand (mental
health voluntary
organizations)
Manpower o
Funding
Government structure and mechanism
Community organization
characteristics
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. , Possessing research skills also enables an individual to evaluate the
effectiveness of an agency's treatment and prevention programs. The over-
. « -, whelming expense of providing comprehensive psychiatri¢ services and increasing
' Ty . competition for the Jimited funds in governmental budgets is forcing granting

agencies to<carefully select their recipients. The efficacy of mental nealth

-+ _treatment programs must be determined by empirical knowledge rather than sub-
jective impressions. Those individuals who are paying for mental health .
services (i.e., the American public) have a right to receive the most effactive -
and efficient care their money is able to procure. Mental health services
can become effective and efficient only through program evaluation. However,
program evaluation which does not result in program modification is insuffi- °

. cient. An adequate evaluative model not only must evaluate mental health

. services but also must provide for ipsuring whatever program modifications

that may be needed to guarantee the high quality care the service recipients

-

'deserve (see Campbell, 1969, for a comprehensive review).

In addition, certain studies can be undertaken which might shed some
- 1ight onto the efficacy of the current trends in the human services field.
There is 1little if any empirical evidence that the basic hypotheses of the
cofmunity mental health movement are tenable. These exists very little
evidence that geographic lqcation of inpatient treatment (e.g. in isolated
state hospitals vs. community centers) bears any significant relationship
to the outcome of treatment. No evidence exists as to whether the use of
-patient groups 4 éx-addicts, ex-alcoholics,<etc.) is more or less beneficial ‘
thagg;raditional psychiatric staff. I's community control and input advan-
tageous to a program? o y

4

Issues for Consideration

~

2
Several questions seem to be quite germane to the task of providing
research skills within the associate degree mental health worker curriculum.

What is the‘ necessary level of research sophistication required? To be -
a "generalist" does one need more or less skills than those earlier presented
in Leve] ‘A, Current research by trained experimentalists in the human services
area ahounds with methodological errors in design, execution, and reporting.

. Will g/Tittle knowledge jn research do more harm than good? .

What method of instruction would be most effective? Typically, most
statistics and research courses are very dull and seem irrelevant to practical
. application. How can these needed skills be taught in a meaningful manner?

. Can individualized programmed instruction or auto-tutorial methods be employed?
Should research skills be taught in seperate courses or integrated within '
other courses? i »

What is the rale of continuing education? The opportunity for an
\associate degree worker to further his skills in data -management must be
provided. This process may take the form of formal postgraduate courses,
workshops of one or two days duration, or on the job inservice training, etc.

. : 7
A few moments of consideration regarding the above materialjreveal the
existence of many unsolved issues regarding the inclusion of earch skills
in the associate degree mental health worker curriculum, However, armed with
the necessary.data management skills, the associate degree mental health
T - worker can provide valid services in‘-the area of data management. .
Tt Provided by ERIC _ ‘ ’ . - ) -99" - { '




- Campbell, D.T., Reforms as experiments. - American Psychdogist,
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| ' | *Poverty Resegrch and the Poverty Comiunity = L
L _

L B Michae}-F.. Cohen, Ph.D. L
. N Institute for Health Research 1 :

A

. . : o ... it is the persisting 'social fact' of this [poverty] lite-
- rature ‘that it not only.involves a discussion by individuals B -t
who are succéssful about individuals whd are not,.but also repre- . '

.~ -sentatives of unusually successfu1 graups d1ssect1ng unusually
unsuccessfu1 ones." _ .

L . D.P. Moynihan (1969)
This quotation from a recent volume on poverty in the Um ted States is an
, ) ) accurate descr1 pt1on of our current s1tuat1on concermng the ‘kind -of 1nformat1on
Lowe, the professors have a;out the -low-income groups we aré trying to help. In
making th1s presentatwn I f1nd myself in an anomolous positiom as I come f‘?om
" what Moymhan 1dent1f1es as one of our soc1ety S unusuaHy successfu] groups.

Despite or perhaps because of th1s,II would like to address -the%jssue of develop-

ing research expertise and capab’ih‘ty in ‘the poverty community.. Tt\:i.s_hecessar_‘y

that-we do this so that in the future we do not cq-r_ltinue to fall wvictim to TN
stereotyped lge'|'~1'efs that Jare so often reflected in the very' research'resg]ts

.we.use in attempttnépte'—a'rheh'orate t'ge tondition of the poor. In teaching a ’ . '
variety--'of introdhctory behaviora1 ﬁience courses to' non;professiona1s in the

mental hea1th f1 eld I have been struck by the amount of mater1a1 1n our texts

.that 1nd1cates 1gnorance of the descri bed population and substitutes cultural-

e . racial stereotypes for bas1c} know1edge.

\ \ ‘ ‘
Y . ” - ) . R < . . a

- ——

. \ ' . - ° . ~./: ‘ .
*1 would hke to thank Dr. Sidney McGaw and Mr R1chard Manseau of San Jose - City
College:for providing a setting where new methods of education for noq-profess1gha1s
could be tried. . N

I would also 1ike to thank Dr. Louis Everstme of Santa Clara. County Mental Health
Services and Miss Harleen Lyons of the Institute for Health Research for Ct:.ﬁew
development of the research and eva1uat1 on curriculum.
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: / A recent e\xamiﬂe of this iS-the report on the effects of the so-called’
) ma'tr]"archa1 structurg of‘fami.fies in the, black commun‘ity. Whereds the result
was interpreted in rather- di're terms by the white researchers‘ the Urban League
( -, i.n 1‘ts discusston, while not sanguine, was not nearly so.certain of a negative
casual re1at‘ionsh1'p There is however. little quest'lon in my m‘ind which
1nterpretat‘ion wiH f‘ind 1ts way into thé text'books. In th‘is context it
should be noted that B1H1ngs1ey. a black social scwent‘ist repogts that "mo%t
b1ack fam1Hes are headed by men" at that "most of these men are st111 married

to their original w1ves " (1970) ' _ o . -

The extent to wh1ch a wh‘ite soc1a1 sc'ience 'interpretat1on of the bjlack soc1o-

cultural reath has served to&damage the 1atter cannot be overemphasized State-

N , ments such as "the fact that. Jove, warmth, hyg*ene education and famﬂy stab1hty .

are absent -for most Negroes. (Etzkowitz and Schaf]ander,‘ 1969).", is not only

t

..errant nonsense it serves to perpetdate tlhe very cond'itions that the researchers
‘ostensibly wish to eliminate. Interpretations.based upon observations of incom--
“pletely understood or totaHy m1sunderstood phenomena are hard1y conf1ned to the . - ' .
research on the, b]ack conrnun‘ity The Spanish speak‘ing cu1tura1 groups and the

Amer1can Ind1ans when they have not been s1mp1y 1gnored have had their soc1a1

customs and life styles, mang1ed by the wh‘ite soc1a1 scientist to the point of v
‘unrecogn1t1on We have produced an entire hterature on American mino' ity sub-

cu1tures that has all too often served " to re1nforce racist stereotypes and has

Sy

eVen ,.m some instances invented new ones. Beh‘lnd the>banner of cbjectivity R
Yy "American social science has served up a platter of mi'sinformation that has then

been used by policy makers in ways that has exacerbated an already tragi‘c situa- - \
[} tqion. . . ) \' . . l. . . . Ld | / . ,
. . ’ " - \. N . ¥
The results of white social science research no doubt have been unintended. .

The consequences are not seen as emanat‘ing' from host;ih'tyr‘but rather from igno-
[ 4 : V¥

' N | . o5
) '\ . :10'3- . ?:‘
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~ standard of values and:experience may be 1nappropr1a-te and lead to fau1ty conclu-.

‘ qur pred‘lcament but rather the manner in which the data has been interpreted
‘There is, furthermore an aH1ed d1ff1cu1ty that has led us astray.\ Un‘intended

cu]tura] bias has often resulted 1n a se]ect‘ion of. areas of study that have not

- rearing pract1ces may be ’Iaudab1e but “one nEeds know1ege of genera1 soc‘ia] norms ' _

'1n order to make an\nteH1qent se1ect1on of the part1cu1ar var1ab1es to- exam1ne

. Vo -,

’ .
.
~ »
] N o~
. .

; . :
rance and drrogance., Amer‘i'\can social scientists, using their own background and -9
experience, have tried to bring order,~coherence and Understanding to phenomena N

that' are outs1'de their experier\ce Unlike the carefu1 anthropo1og1st they inter- -

pret the1r observations in the context of the maJor1 ty soc‘iety even when this |

sions. It is Jjust th1s ‘bias that resu1/is from lack of long-term exper1ence and
sensitivity to the mores and norms of the Studied group that has led to the un-

fortunate set of e_:1rcumstances that we are presently in.

Y.

/o, Y . C . .
It is not,-I maintain, our research methods per ‘se that are responsible for
L

od

always beJ\n the most prof1 tab1e. To dec1de to study family patterns or child

The expectat‘ion that one can approach an 1nd1v1dua1 family in an unknown culture
and arrive at sound conc]us1ons resu1ts more. from arrogance than from an apprec1a- .

tion of the d1ff1cu1t1es 1nvo1ved as any, exper1enced cu]tura1 anthropohg1st knows. .
v ‘ ,

\ .
This is not to say that 1t is ’imposs1b1e for outs1ders to tnyestngate another-cul- -

ture. Certa1n1y, Gunnar Myrda1 s major work represented a s1gn1f1cant landmark in
the understand1ng of b1ack Amer1ca but Myrda'l is 2 European and re1at1ve1y unaffect-

ed by majority Amer1can biases. " To be sure, there have ‘been valuable contri but1ons

1

made by white American social 'scientists but as B11'I,1ngs1ey (1970) notes "the best .

a/
stud1es of black famﬂ1es have been done by b1ack scho]ars..." If the same cannot

-

be said for other m1nor1t1es it is due to the fact that they have not yet tbeen en-

A

abled to produce_a/sufﬁment number of soc1a1 sc1ent1sts to represent them.




It i8 this 1ast point that I wou]d now ‘1ike to d1scuss. If we can agree |

that there are, at the very 1east advantages to be. gained from having m1nor1ty
l

social sc1ent1sts 1nvolved in research‘ing their own peop]e how can we best go

about prepar1ng these 1nd1v1dua1s? Th1s is an 1mportant quest'mn that has not’

been given s-uff1c1ent attent.1on In the past few years there has been a remark-
able growth in the number of human serv1ce agencies that are us1 ng commumty

.peop1e in the ro]e of non-profes 1ona“| adJuncts to their profess1ona1 staff.

A]ong with this. expans1on has gbme a pro’|1ferat1on of coHege curr1cu1a des‘igned

to train th‘is new group of, work rs to funct‘lon in the1r agencies’ From my ex-
perience there. have_been seyeral tmngs wrong w1th both the‘ jobs’ and the curr1'cu1a' -
as they'have evolved across the country. In most instances the’ IInewII Jjobs were A
not. new at, aH especwHy not in the "New Careers" sense 1ntended by Grant, Pearl,
| and Riessman. A1l too often agenc1es have created pos1t1ons as sops to rest]ess

corrmun1t1es and the Jobs consisted of tasks that the profess1ona1s were not 1nter-

. ested in or could not be bothered do1ng Educat1on. 1n these *instances, when ‘there h

B I any, consists of narrow tra1n1ng m th na transferab1th to either other schoo]s

or other jobs Even in those cases where a coa11t1on between an enhghtened commu-
nity and a cooperatwe agency resu1ted 1n meamngru] work rare]y has this led to
truly creat1 ve use of the apt1tudes brought. to the Job by the neyl employees. WHat

<has not often been recogn1zed 1s that "New | Careerbts" are not mere]y asp1(‘ants

¢

for professwna] pos1t1ons but rather have umque krow]edge and exper1enc° that

should be used 1n new ways S0 that more effect‘ive 'service may be. rendered Educa-

[ 4

t1ona1 insti tut1ons in this 1atter 1nstance must not mere1y open_ c1asses an genera]

.

- education with -a few spec1a1ty classes thrown in but fust attempt to provide in-
struction that wﬂ] enaB]e these student- workers te transform the1r know1edge 1nto

action programs that wﬂ1 beneht their communities. This requires that the schoo]s

des1gn courses that contain material often conceived of as beirig at the upper divi-:
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sion or graduate level. To fulfill tnie new edycational mission does not entail
) :”S ' - watering dbwn course content -but rqthehfdevising Ways of providing the necessary

‘ " background for the student so that he can understand and apply the knowledge -that
.-,:}:_ ."‘ ~ "~ he is gaining. - We have for too Tong hidden behind a shield of pre-requisities that
L;i“ j!}:_ﬁ;‘ . . are‘ofteh blocks to educatipnal‘progreés rathe? than eteﬁaing stones to knowledge.
I Tt b . We need to accept.the fact that we are able .to provide instruction out of the time
e \'l -/ : dishonored” traditional sequence. ) I am not calling for an end te/either prerequisites

I,, e - or scholarsh1p, qu1te the oppos1te “ It s time that the curriculum is examined and
E ;,.. that we e11m1nate courses offered‘out of & sense of duty to history and that we in-

a . stitute courses that have mean1ng, either theoret1ca1 or practical, for mo rn man.

; . ) To trans1ate this discussion into a practical application I would 11ke to ex-
-~ amine a proposed curriculum for teaching non-professionals bagie social science re-
search skills. To procede with this I must first deschibe the process through which k
we determined the skills the workers needed and thus the actual course content.™ The

Institute for Health Research (IHR), with which I am associated, is currently en-

gaged in a'functiohal job analysis project in the Santa"CiaralCounty, California
'Mental Health Division. Our work has consisted of examining all of the taeks cur-

hent]y being performed by all levels of workers. Then, according to scales which

‘code the tasks by level of complexity and by the freedom or discretion al]owed a
_'!Worker to carry out a task we are able .to deée]op a series of posttion classifica-
.‘tions from the ehtry job to that offthe Director The hesulting cluster of tasks™

at each level conta1n a wide var1ety of activities and even the entry level workers
are engaged in complex pursuits, albe1t under c]ose superv1s1on The problEm facing
the agency at this stage is how to provide effedtive and mean1ngfu1 training in tasks
that heretofore have been taught only at the highest educations 1eyels The answer

to this lies, I believe, in a cooperative effort between the service agency and

_local colleges, particularly the community colleges. By,lfﬁiing the expertise'of

g ey S
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the personnel in the particular human services delivery system with the educational-

design and accreditation capability of the educational system a package beneficial
to both .groups wou1d result. In the casesof the Eanta C1ara~County Mental Hea1th
Services and San Jose C1ty‘Co11ege progress has been achieved that w111 resu1t 1n
the near future in a curr1cu1um for non-professionais that w111 be unique in its .
des1gn and 1n its capab111ty for effective training. .One segment of this proposed
pachage is a two course series inJFesearch and evaluation techntoues.'

When the tasks had been isolated and restructured even the entry level had

some respons1b111ty for carrying out the agency's. research and eva1uat1on function.

. With recognition of some of the issues d1scussed above it was felt that these em-

e

ployees would be able to provide sign1f1cant input into this area if they were
trained to do so. Us1ng the cluster of tasks proposed at the lower Tevels it is a
re1ative1y straight forward process to design the specific course content It was
assumed that the students would not know any of the bas1cs of research methodo1ogy
and the course is a1med at introducing.them to .this method of prob1em so1v1ng. The

f1rst of the two courses introduces the student to uses of 1nformat1on to solve

. specifdc‘prob1ems which arise in planning delivery of menta1~hea1th and other human

service system services. -The scientific method and approach to ﬁrob1em solving is

explained and discussed so as to familiarize the student'with suéhbconcepts as ob-

1
¢

jectivity and va1idity. The basic concepts involved in p1anning?and’conduct1¢g re-

!
1

search and eva1uation projects are presented The student. is trained in tne skills

of collecting, data by means of observation and other "unobtrus1ve" methods, as well

as. interviewing techn1ques. An object1ve or1entat1on to data co11ection is empha-

sized, and sk111s are deve1oped to minimize bias. The student 1s trained to comp11e

l

and summarize 'data and to ‘prepare’ the data for analysis. The course includes in-
struction dn test adm1n1strat1on and scoring as well as protoco1 for working with

research subjects and testees. While this description may appear to be amb1tious,.
. $ 5"} i

| V. o . vV ' | ) h
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jt does not represent any more than is expected of advanced students in ‘the be-

haviorial sciences who have not had any direct experience in research. Unlike |

.the traditional offerings this course has specific objectives that the student is

expected fo put into Qractice. He, unlike the full-time student‘is Qorking in an
agency that js involved on a daily basis with a consumer public and thus the non:
professional student-worker has a unique opportunity to learn by doing. Specifi-
ca11&, the course gim§ to-prepare the student to interact competently with a re-

search team in planning and conducting research projects. He is expected to under-
’ . . /—"‘"

stand qnd>be familiar with research methods.so that he cah'se1ect instrumenﬁs and

schedule work in accordance with the research team's capability. He will be able
to make arrangements for subjects to participate in the project, greet the subjects,

administer the tests,'énd conduct observations and interviews in order to collect

data. Furthermore, he will know how to éompi1e.ahd.summarize research data in order

to prepare it for ana1ysis: In génera1, the successful student upon completion of
the course will have mastered the concept and purpdse of a research project and

understapd” the basic principles of the scientific ﬁethod and-its contribution to

the planning of the delivery of mental health services. What is aimed for is for’

the student to have an épprecjation for the manner in which informgtion §1eaned -
from the comﬁunity and from thg agency's own pragtitioners may Be used to.ref}ne 
and change thg‘characten of the service delivery system. The entry level worker

has been selected becau;e he knows and understands his community and with a basic
know]edge.c% research techniqués it is hoped that he wi1l be able to inform an
investigatory team about what infprmatiqn is needed and how best to go about\getting
it. This type4of_input is Yit??,if &he agency is to be able t; accurately ;ssess

its effectiveness. This need has become more apparent of 1até;$fhéembotﬁuthe State

of California and the Federal government are now requiring evaluation of all services.

To concretize the expected output of such a course as described above; an ex-
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or pub]ic health practitioners to travel freely among the addict group. It 1s

conceivable, however, that an ex-addict working for a health department cou]d ga1n

.

//‘
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ample from the area of drug abuse service will be used. Herion addiction has be- | ’
come a major health problem as well as political issue within the recent past.'

Despite its preve]ance we sti11 know surprisingly little ahout how to go about .
de]ivering effective treatment to the popu]at1on of ‘users.. Due to the. nature of

the prob]em and the fact that use is 1]1ega1 it is.virtually impossible for mental ‘ .
'

access to this group and bring back 1nformation G§aful in the de11very of treat-

ment services. It would be necessary, however, that the individual who would

-

“serve in this capacity be trained to know how to gain the relevant information re-

+

‘quired to change the pattern of service delivery In other words,. 1t is not suf-

ficient that the individual be fam111ar with the population for he must also have

an ab1]1ty to obtain the - type of information that wou]d be useful to those plann1ng
services. To continue the examp]e of drug abuse, health agencies are also concern-
ed about ways in wh1ch to prevent the cont1nued spread of addiction. ‘Questions re-

lating to et1o]ogy and early identification of those members in the popu]at1on who

‘are at risk can, perhaps, best be answered by trained community members who are

/J
concerned and knowledgab]e about the problems of/their own neighborhoods. The

point here 1s not that we can expect thes€ new employees to design research programs, -

but rather that their unique life experiences and their community contacts can be

ut1lized in ways that can provide 1nformation about their environment and thus re-

sult in treatment and prevention programs that are in tune with the needs of the

people,

As it is expected that al]vnon-professionals will be engaged in program evalua-

a required one. It is hoped that some.number of emp]oyees will be interest in con-

tinuing their education 1n this area and an elective course has also been developed.

LY h
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In this we hope to expand the skjlls and know]edgé of the student so that he can.

perform more ‘independently in the research field. This advanced offering will pro-

< .

vide the stuydent with practical knowledge in the design and direction of a research

project. He will also be instructed in methods of analyzing data,'including ways

of'statistical treatment so that collected data is amenable to 1nterpretatton-

Using pract1ca1 issues arising from service delivery prob]ems the student w111 be

taught how to interpret ‘data so as to improve programs. ‘He will be tra1ned in the

process of defining a specific problem in research terms and in construct1nq res

‘.search project act1v1t1es which will produce spec1f1c 1nformat1on wh1ch & be use-,

ful in so]v1ng that_prob]em. As- with the 1ntroductory course the emphasis here is
on the practical application of the theoretica] princ1p1es involved. There is
-ertainly no lack of rigorous content and the outline resembles that of many gradu-

ate school courses in this area. Spec1f1ca11y, upon completion of the eourse, the

’student will be ab]e to ana]yze data according to sound statistical requ1rements,

1nc1ud1ng, the use of tests of stat1st1ca1 significance. In addition the student o

will have learned how to use results of tests of stat1st1ca1 s1gn1f1cance in 1nter-

pret1ng f1nd1ngs - He w111 ‘be able to p]an and design a resear"h project 1nc1ud1ng
the descr1pt1on of time frames. task ass1gnmepts for a project team and the a]]oca-
tion of resources needed to complete the work. Furthermore, the successful student

will be able to translate the results and, as part of a planning team, provide in-

puts for making decisions concerning the delivery of services to people. In general,

upon comp]etton of the course we can expect the student to be~ab1e to translate a
brob?em concerning de]ivery'of services to people into a specific problem that can
be approached by a research project He would also be ab]e us1ng,h1s research

results, to formulate detailed proposa]s for program p]anning as we]] as construct
rationales for program changes and the use of 1nnovat1ve methods we are attempt-

ing here to produce a much higher level paract1t1oner than in the -course descr1bed
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above. As this is am elective the interest and aptitude of the students should

be high. Furthermore, these s:udents will have.had considerable experience both

L

in the agency and in the educational‘settjng before they would be eligible to

\ N -
take the course.' e SR

\ |
As was done earlier a spec1f1c ‘example, also from the field of drug abuse

will be used to descr1be the type of activity that can be expected from an in-
d1v1dual who has completed the advanced course, In the prev1ous example the ’

employee was merely expected tq, be famil1ar with the bas1c pr1nc1ples of data

collection and be able to prov1de .usaple 1nformat1on to the research team. In

R 4
“this case, however, it 1s expected that he would be’ able to 1dent1fy a problem

i)

‘ -area and design a study to get 1nformat1on to enablé a solut1on. Due to his S

knowledge of the commun1ty the student-worker might be aware of a part1cular

;J

populat1on that is. at risk and needs services. Using his. research expert1se ‘he

could now design a study that could 1solate those var1ables that are contribut1ng

"to this condition. He' could then suggest methods of prov1d1ng serv1ces to this
'group and perfofm an:evaluation study to determ1neo1f the 1nst1tuted serv1ces

" actually had a salutory:effect'on the populat1on. In_th1s 1nstance we see a

\ .

" welding of knowledge gained from the employee's pre-employment life experience,

his clinical job experience and h1s specialized educat1on and tra1n1ng.

Before conclud1ng this. aspect of the d1scuss10n it is necessary “to. make some-

[

_ment1on of educational methods. The.non-profess1onal who attends‘school is often

seen as a drop out who' has poor learning sk1lls and low. aptitude for college work
Whereas the vast majority of these individuals may 1ndeed have dropped out of high
school this, in all.l1kel1hood, is due at least as much to the school environment

as to any individual or socio-cultural factors. It need hardly be stated here /

" that our public elementary and high-schools.have utterly failed the poor and m1nor-

Sty populations of ‘the Un1ted States. I androthers_engaged in educational programs




with non-professionals have found that success experiences in the classroom and

out are sure motivators for further success. Jt sould be emphasized that:success
~should not anguneed not be at .the expense of a eound curriculum but.rather can
result from experience with an interest ih'the.student popu]ation.ﬁ Lectures,
discussions, text books, audio-visial materials, tests and papers arq_perhaps as

much a part of these c]asses as they are in moke traditional settings - There
are, however, a couple of differences that I deem cruc1a1 First, these stuoents s
are actively engaged in a work setting that enables them to appiy many of the
grincip1es and theories that they learn in.the classroom, and second when the in-
struetors have been chosen with'care and espeéia]ly, though not.necessariiy, from
among the professionais,wﬁthin\the employing institﬁtion the‘c]asses have'effected>
excellent results for both etudeﬂ!e and agency. It is also no doubt supportive
. when the students are mature and.in a setting that provides advancement as a re-
ward ?or continuing educati0n It should further be noted that , for the most
lpart these’ emp]oyees are not a random se]ection from their communities but rather
~a carefully. chosen‘group on. the, basis of their 1nte111gence, senSJtiv1ty and motiva;
- tion. It may thus be concluded that classes consisting of these 1nd1V1dua]S need
. be in no nay inferior to the "normai" co]iege class.

One further issue 'needs to be exp]ored inlregard to the development of courses
and cGrricu]a for this group. The.short history of educational programs and nork-

o

" ing conditions for non-professionals consists almost entirely ot non-aecredited
trajning so‘that these employees haye.neither work nor educational mobility. Itvis{
I believe, both to‘the advantage of and the responsibility of the educational insti- '
tutions to ensure that classes taught under their au§piCes are both academicaTiy .
sound and transferrable to other colleges. The set of conditions that‘}ead to the

circumstance whereby a student, having spent considerable time. and energy accruing

" credits only to discover that the institution to which he wishes to transfer refu§es'

114 -
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acceptance of a major portion of them is inexcusable. If standards of. academic

exce11ence(are maintained it.requires only commitment and persistence on the part
of co11ege off1c1a1s to ensure acceptance of credits earned in the community col- =

lege by the four year colleges and universities. These comments, of course, are

" not addressed to those offerings which are c1ear1y remed1a1 in nature or are of

such limited scope that they do not proper1y const1tute an acceptab1e body of know-
ledge. This issue does of necessity require that the co11eges p1an ‘their curricula .

with care and forsight .and provide extraordinary counseling services for these

e
StUdentS . . s - ' . 3 - + ’ °

‘.It is necessary in this context to turn our attention to the issue of evalua-

tion of the effectiveness of educational, programs. aimed at these students. In the

L4

' trad1t1ona1 sett1ng Student, assessment is almost always w1th1n the context of the

‘ k)
classroom. In the case of "the student-worker the payoff is not so much h1s c1ass

.. performance as his ab111ty to translate his knowledge of theory into pract1ce 1n

his job situation.' To evaluate teacher effect1veness and student performance it
“is* thus 1mportant that the two institutions set up cooperat1ve procedores so that
both get the 1nformat1on that they.requ1he.‘ For' the research courses outlined in
this paper. it will be proposed that fina1 performance‘eva1uation be postponed until
a period of several mdnths after the conclusion of the class. This is to allow the
student an opportunity to apply the concepts'and skills he has been taught fn an ,
actuat field setting and thus to experience the value of his.training while at the
same time permitting the school to assesslhis progress. As not all courses have |
feither shor or even long term practicat apptications this method will not be
feasible in a11 cases. It is, hoﬁever, becoming.increasingly evident that the
utilization of work study and work experiehce types of educat1on are valid 1earn1ng

vehicles. It is not a far step from this to the combination of classroom theory

and field practice as is suggested here. Evaluation is in any case a sensitive and

+
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difficult issue. Colleges and human"service agencies do not often have either the

. ‘ Lo
interesting developments in. mental hea]th agenc1es invoivind}specific performance-

" for such an agency is impossib]e.to predict at this stade. That it is possible

same goals or standards in their expectations of their charges performance. All
institutions, furthermore tend to be quite jealous of their.rights in this issue
and resent intruSibn by outs1de interests. Hav1ng worked in both settings I feel-

4

that at present neither ‘has valid measires of performance. There are, some new and
standards that are derived from functional job analyses that promise to provide a
more rational“evaiuation system. What long range effect-this will have and what

. - hS
relationship it might engender with an educational institution providing training

for a co]]ege ‘and a human service delivery system.to Work together to identify

and solve' prob]ems has been demonstrated by the product.ve re1ationship between

San Jose Gity Co]]ege and the Santa Clara County Menta] Hea]th SerVices

In this paper I have attempted to expiicate the need for the development of
numbers of community peop]e to be trained in the skills of research and eva]uation.
A]mosé’a]l of our present sdurces of information about the n verty and minority
communities come from,research carried out by social science profeSSionais who .

have little direct or 1ong-term experience in the life styies of the groups they

o

" have studied. This has resulted in,much niisinformation, incorrect interpretation

of data and neglect of important variabies. There is a potential source of both

o

theoretical and practical knowledge in the group of emp]oyees hired by human ser-

Vice agencies that come from these coomunities. It is-in my experience both pos-

_'sible and practicable to-train these 1nd1V1dua1S in the necessary skills to carry

Lim

out research programs. This wou}d require an alliance between the educationa] in-

stitution and the agency to develop effectivesprograms. The need for such efforts = «

- is clear from both an examination of the available literature on poverty or from

3

a visit to the nearest barrio or ghetto. It is within the province of the educa-
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tional institutions to'-u§e its capability to effect change and to ensure that

- the schooling afforded its students will permit them the necessary educational
a ' ' .
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. Keith Leafdale
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A INQUIRY AS RESEARCH =+ °

"by: Keith Leafdale:

-

Recent workshops sponsored by sthe Western Interstate Commission -
on Higher Education (WICHE) regarding community coTTege curriculum

deveTopment 1n the mentaT health field have «raised the question of tra1n1ng

~

research methodoTogy at that TeveTt The _discussions generaTTy refTect

graduate TeveT exper1ence w1th research strateg1es, s\ph1st1cated stat1st1cs.

w

samphng techn1ques s, €tc.  More spec1f1ca11y. the d1scuss1ons include the '

quest1on, "How cang THAT be taught at the two year coTTege 1eveT?" - A ,
It occurred to th1s workshop part1c1pant that the ex;ienence Navajo , ' I

Commumty College (Fuchs, 1972). has been having w1th a course labeled-
. ]

"Inqu1ry C1rcTe" is - reTevant to the probTem ! " L : \

That exper1ence now can be sa1d to encompass three years, although -
at first the ‘title was Transfer Core rather thah Inqmry C1rcTe Jt has

| N been a part of each prT-t1mefon-campus ,student s (usuaTTy appro>‘<1'mate1'y'
" 250 to 300 students. are enrolled each semester) curricuTupy.ouri"ng that time.
The.program has experi,encedl vgioe.va‘rj‘ations du_r]'ng the three years, but has -

vbeenfa part of the course requirem.ent f:or thé Associat.e of ITrts (A_A)_ degree _

at all times. _ o : L

At. first, during, the 1969-70 term, 9 cred1t hours were requ1 red of
" .. each student 1n the AA program each semester During the 1970-71 year, 24
credit units were hsted in the NCC cataTog under the requiremen‘ts for thé y
‘ . o hdeg_re_e. ‘CurrentTy, 6 c‘redit units .are' required, and a number of students -
enroll for more than the required_§ hours using the credits as eTect;ves.

.
L.
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| N Currently, the course description redds (1972-73 catalog):,

The Irquiry Circle is a spécific device designed to help _ '
students achieve the goals of the Arts and Science pro- - “

~. ~gram, - A student may bring to an Inquiry Circle any question, , . ~
pr“'oblem, difficulty or conflict he would like .to resolve. It

, . may .be a question about his relationship with other people,

; C abou;,ms values and beliefs, about his view of the world,

t N about tlgte reservatlon, about his c&Rer, about other tr1bes,
about 1ife in Russia or about Navajo education., There is no
question which cannot become the subject of an 1nvest1gat1on
if the student s0 desi res.

‘ : The 1nvest1gat1on may take the student into. chapter meet1ngs,
schools, the College Library, laboratories, .community agencies;
it may lead him to books, magazines, newspapers, recordings; to )
writing reports, to ta1k1ng with members of ‘the faculty, fellow
students, sometimes with one anothem somet1mes with a faculty
. E - ' member. . N A o
As the student deals with ‘the prob]em in which he is interested = ' 4
he will deye]op the ability to inquire and, at’the same time, .
, . he will acquire new information, concepts and principles. As ' :
_ the student wrestles with his problem, he will be. led to-new
rt T , and deeper questidns and to rélated subject areas. HiS under-
' , ' standing of the inter-relationship of human kriowledge will be’ : '
. ' deegened, his ability to use information concepts and princi p]es _ 1,
will be strengthened and his insight intc the character of < IR ‘
human know]edge wﬂ](bé 1ncreased " C Vo ' ,
: . _ ‘
Before reg1star1ng for one “of the sever;a] Inquiry Circles o
scheduled each semester, the studént is urgéd to consult with
Inquiry Cincle leaders to determine which section would'best
suit. his ps‘ﬁrposes ¢

o

» .
I ‘ '
;

T A]though Inquiry Circle is required only for a very sma]]
oL portion of the student's program during the first two semes- _
N ' . ters,.there is no 1imit to the number of Inquiry credits he o, .
\ ‘may take during any semester he is enrolled at NCC. Indeed, ' B :
' it is hoped that the expia’mence ‘Will be so stimulating and . '
rewarding that students %ill elect the work in Inquwy Circles e
for a substantial part of each semester. -
The amount of credit earned for work done in Inquiry Circles
and the discipline to which it is allocated will be determined
after the student has gompleted the semester.

!
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During the Fall of 1970, instructors of NCC's Inquiry Circ’le
compﬂed the fo11o§n‘ng statement - It was a bit of a sales pitch for

the students and CoHege community.
' COMMENTS ON- THE INQUIRY CIRCLE BY INQUIRY CJRCLE "INSTRUCTORS

Most American colleges and un1vers1t1es are present]y grapphng
with the very difficult problem of responding to student demands
for relevant and meaningful eddcation. The lethargy of ‘educa-
tional institutions and entrenchment.of vested interests will
guarantee the failure of many.of these attempts at educational
reform. Navajo Community College has started at the very fore-
front of educational relevance, thus joining the company of a
“small, grodp of institutions expemmentmg with some of the“most
"advanced th1nk1ng of this era.

-

- Two of the most demmant 1deas of the new thinking.ére:_.

1. The teacher has a primary fuhction' th&-nﬂrturing
and awakening of the intellect of his students
» though examp1e guidance,-and 1nte11ectua1 give="~

[ g

and-take.

2. The student shou‘ld be pr1mar11y concer‘ned about
developing - with the help.of-his teachers’
the skills, habits, and methods of inqui ry*th/at a -
will enab’le him to individualiy and actively make
use of the inherent powers of kis mind for the
‘4 rest of his life. .

The Inquiry Circles are. based upon these %wo sides. _ h .
Though each of us will use different methods inour Inquiry— '
Circle, we intend to make every effort to get your brains

. going, to turn you on to what all of you. can do, and to
' ‘help you 1earn how to use these gifts for the rest of your
11ves ' C8
’ B ,. .. L] . v‘
( COMPARTSON OF .INQUIRY CIRCLE AND TRADITIONAL CLASS '
. . \ [y
Traditional Class . Inquiry Circle at NCC \ - .
Teacher - Teacher coL - ~J
" " Lecturer (giver of " Resource person, hé1'ps stu-
. information). , ‘ dents work out individual or
' _ . . group programs of study, based
T Talks.for whole class on students' Hwn 1nter‘ests and

period. : questions.

v o . 121
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. : Decides what class will
do.

Classes are large.

Students get little
individual attention.

. Student s

Sits there; maybe
listens.

?

Student not given
chance to express
. opinions, ideas, likes
©and dislikes.

—

Class does what
teacher says (maybe)

Teacher too busy to
talk to student - but,
student doesn't care -
teacher usually talks at
him; rather than with

. him anyway.

Student feels he .don't
Tearn too much; like about
course materials- or how

to solve problems.

Partners in the learning pro-

cess, in selection of problem(s),
and, .in gathering the informa-

tion needed to solve the problem(s).

Supports student in development
of individual project(s), and
is continuously available for '

consultation.

Student

Through consultation with
teacher, works out a program
of study that is based on his
own interest(s).

Given opportunity to express
his ideas, 1ikes, dislikes,
etc., through frequent meetings
with teachers and other members

~of his Inquiry Circle.

 Student and teacher decide the

direction the program.of study
will take and what the goals
of the study will be.

Small group work - close teacher-
student relationship. This
should help lessen anx1ety and
encourage students to give opin-
ions ; share their ideas, and -

.communicate more conf1dent1y

with one another.

Teacher will make special

‘effort to be available to

individual students.

1r:o




The Trans%er Core of 1969-70 produced another emphasis, being

somewhat of a interdi§cipiin5ry group attack on ; series of problems.
Early, that year, wide differences appeared in the approach iéﬁivi-
dual instructors took in handling their Core groups (there Qas also
a Prep Core for pre-co]]ége students). Some groups met as such, in
groups. Others used a combination of group sessions and individual
conferences. Oné'instructor emphasized individual student - instruc-
tor meetings.
| These differences continue in the sfy]es of Inquiry Circles,
although the trend hés been toward individual Inquiry conferences
rayher than group meetings. The Eange of variation has -been wide,
from group to.individual meetings,\from 36 required credit hours .
to 67 More varigtions will be referred to below.

Why the large variations? An experienced researcher might
hope that we cou]d'provide well planned studiés involving control
gfoups, follow up data, pre and post test data, and careful mani-

pulation of selected viriables. Data has been and is being collected,

<

of course. However, the variations have emerged for less formal

reasons. Those reasons seem to this participant to be:

s

]. The wide differences in personality and teaching styles

the instructors involved. | N
2. The necessity for instructars (who usually themselves
experienced only very traditiona]‘universjty environ-
_ments) to experiment in a search for effectiveness with

particular students with particular techniques, and with

a hggt of other exigencies. (NQC enrolls disadVantaged
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disadvantaged and others from primarily Indian but also

Black, Chicano Foreign and Anglo groups), this freedom to
;;perihent is probably essential (Arthur Combs, 1965).

The differences between gfoups of sthdent; (each Inquiry
instrietor now takes on aboqt 10 students in that course
each semester). The range from acculturated to‘tradf-
tional Indjan 1ife styles present at NCC 5s;indicative

of this variation. |

The very f]d%d nature of the Qo]]ege, Navajo owned and.
administered and on the Navajo feservqtion, is a]so a
factor: It.H%s gradually increased the input of its
Indian faculty and s;aff in all decision processes, with
thé ;hafrmanships and effective majorities' of all staﬁaing
committees and councils now being Indian. Rather than
apologize for the changing nature of the College, a major
priniciple of course qeve1opment will be based upon this
phenomenon especially for programs primarily oriented

to speéffic indigenous minority groups (Charles Silberman,

1964), such as those programs promoted b& WICHE.

Specific Instructor Approaches to Inquiry Circle

Instructors have described their approaches to their Inquiry

Circle in varied ways. A summary of those approaches follows:

N
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At the beginhing, 15 instructors were responsible for

“Transfer Core" student groups. Equal rights were, stressed for
’ students and facﬁlty. By-laws were considered for tﬁe groups.
Students participated in decisidns such as those involving
evalyation, field trips, and coursé philosophy.

One instructor's gfoup focused upon-education. Visits to
schools were made. \ Specific cases and*eiamples from College ex-
pefience were discussed which required some movement into educa-
tional psychology. Bbth weekly short papers and a term paper was

required of each étudent.

Another inst;uctor described his goal in the Core group as.
"...an educational program which would give‘my students a rounded
general education‘and introduction to requirements expécted at
larger institutions." 1In spite of a wide range of subject matter
interests, that instructor's .group met in group meetings only.

A third instructor that year divided his group into interest
areas. A break QOwh of tHe_reshlting schedule looked like ‘this:
Foqrteen studengs meet only individually with the insgructor é;
scheduled times at least once a week. One team of two students,
one group of three students .and two groups of four students also
met for weekly sessions wifh:the iﬁstruétor. ‘

The studénts of nursing met in a special group focused upon
>

the pre-determined subject area, but with opportunity to select
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individual subjects from that field for study. Ths)instructoﬁ's

aims were described as developing independent study capability

and improvement of Fhe %ng1ish Tanguage skills requirea in hand]%ng
the professional literature. Field experiences, individual study
and personal journa1‘reéord; of experiences were inter-related

- in iﬁH%vidua1'student instructor meetings. Later, nursing Inquiry

1
groups were described as basjga11y approaches to problem solving. .

Another instructor indicated that his group needed to move:
more to a class like situation as work on two projects seemed to
lag otherwise. The -instructor expressed the aim of “getting-spﬁdents
into a university successfully in the future." |

Moving from early experience in the Core groups, instructors®
.began to alter some of their approaches. - ]

One instructor wrote "Last semester_tﬁught me that most of .
“our students cannof do solitary research. They need constant
suppor;;..ghe)group project will be thg main effort.“

Laéer,'this instructor refined his approach to emphasizing'
a series of rea]izaB]e Qeek1y goals. He has moved back and forth
regarding individual versus_group sessions.

Other instructors observed that many Navajo students seemed
uncomfortable in discuésing tentative and unfinished ideas in front
of groups, but more at ease when ﬁeeting individﬁa]]y with the inst-")
. ructdr. 'Ind{ViduaTLmeetings seemed advisab]efuﬁéi] later in a . _ | ~

1 ‘/
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An increaﬁfé awareness of wide individual differences among

the students emerged. Inquiry Circles included affluent anglos,
urban and mi1itant.B1acks, Veny tradi tional Navajos speaking

_ English gs a second language, urban Navajos, and Indians of a . | _ ?
dgzen different tribes, including Alaskan and South American.

Reflecting this'experience, one instructor wrote: e

Inquiry Circle

I seem to be blessed each seméster with people who differ
significantly in interests and academic preparation. While
I acknowledge readily:- the benefits of a group experience,

’ it has seemed'advisable to break down the block of 15 into

. small units (composed of one person, or two or three people).
When students do feel free to choose problems to investigate,
the resulting argay of topics is far-ranging and fascinating.
If someone wanted to study medieval art, for example (this
. happened last year), he could do so--at his own pace and
. ' unencumbered by embarassment. o .

During the first week or so of the semester, I encourage -
my students to select two problem areas (each of.which will
be a 3 credit project). Students 'may elect to work with
others- on a project of joint interest, or work alone in an
. area. I.ask them to choose things that really interest

- them, and to not 1imit themselves by what théy have thought
of as "academic" subjects. We then set up one hour per
week per project to come in and discuss and consider pro-
gress that is being made. .

Clearly, some students need very little guidance, while '
others, especially new students, often need quite a 1ittle .
' - - .assistance and direction.. What is important {and frequen-
. 1y rather difficult) is.to take the student from where he
o is--and to have him be working on things that are important
to him. - .o

PO ~ From this foundation, it seems to me, there are numerous
: ; ' advantages which may be reaped. A student may gain experi-
ence in defining a problem, identifying methods of attacking
. ~a problem, attempting to solve a problem through use of
. a variéty of experiences. ' He may improve his oral
and written expression, and may clarify and define possible

)
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vocational interests. He has an excellent opportunity to try
to find at least partial answers to some of the old questions:
Who am 1?7 Where am I going? Where do I belong?

" Here are some of the areas (labeled generally) that my students
are exploring this semester: becoming a high school teacher,
the Navajo tribal council, the purposes of NCC, Black Power,
physical education in a Navajo school, Navajo adolescence,

the Low Mountain Community, sports as seen through.fiction,

the Navajo po11ce problems in 20th century American history,
the trader in Navajo society, writing my biography, values of
NCC students, becoming a coach, the differences among mission,
community, BIA, and public schoo]s Navajo religion and
‘Christianity, crime in the .cities, and capitalism vs. communism.

Additional refinements emerged. Indui ry Circle instructors
developed more specific approaches to the prob]em.of helping a student
identify an interest. Some became adept at responsive listening
to the student with very 1itt1e_sharing of theif (the instructors)
own interests. Others began by reviewing first their own interests
(academic and wide.ranges of avocational {nterests), and thus striv-

ing to both be "real" and to model the behavior of "becoming inter-

.,ested."

Other instructors subp]emented one of the above approaches by
rev%ewing projects completed by former stueents of Inquiry. These
exper1ments with the drawing- -out- and- 1dent1fy1ng student-1nterests
will lead to a major principle of Inqu1ry as Research be]ow. “'1p

Other specific approeches deveioped by individual instruc;ors
have been; an emphasis?on,Inquiry based upon consideration of a

students’ persona] plans for the future, a more Summerh1111an

concept of simply’ being ava11ab1e to students and act1ve in (in th1s

case) the drafting room creat1ng des1gns to i1l actual needs, emphasis -

on critical thinking about current issues, emphasis on critical
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reading, emphasis on research strategies including use of library

resources, and emphasi§ on eurveying aspects of reservation area

3

economic reality.

' Student Projects

Strategies of inquiry usedﬁby the students have included both
structured and non structured interviewing, questionnaires adminis-
tered on and off campus and in and out of school settings, library
reading, field trips, case studies, creative writing, more literary

reviews of books, critical reviews of news media, and even some

statistica] analysis of accumu]ated data. \\\\\\~§r0
. A partial and representative listing of student-projects would

include: (Specific pit1es of papers are underlined, while other

projects are less formally summarized.)

Poverty in America - a critical reading and review of fiction
about . Indians.

Several projects invo1ving visitation'to demonstration schools.

Law Enforcement - an ané1ysis of a President's Commission report.

Drug Use - Questions of legalization.
Art, religion and government in different societies. .

The Coming of the Russian Revo1ution‘ -

. The South as' a Separate Entity

The Protestant Catholic clash in Ireland. -
Recent Fiction and Sports.

Civil Liberty,-Povefty and American government-
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Art, Progress and Change in Medieval and Renaissance Europe.

Current music.

Changes in the University

20th Century American Warfare

History of Gallup Inter-Tribal Indian Ceremonial

Q -
Planning for Rural Industry

" Indian Education

Problems of Black Mesa

" So0i1 Conservation

Round Worms in Horses : - .

Education at Rough Rock~Demonsfration Schoo!l

The Black Athlete in America - A study of racism in Sports ¢
I1lustrated

~ Peyote (studies based on readings and studies based upon inter-
views) ' .

The Beauty way.Ceremdny (interviews)

Trends from Sheep to Cattle Raising - (an attitude questionnaire
given to 70 high schoo] students.)

Many Farms High School Students and College Plans -. (A
questionnaire approach). )

" A study of HEW, Navajo Housing Projects, and tribal-control of
tribal lands.

Comparison of Navajo medicine men and psychiatry in 1nter-
pretation of dreams - reading and interviews.

Problems of Adoiescent giris - readings and personal observations.

Preparations. in anticipation of cross cultural encounters-inter-
view of selecCted persons with specific cross. cultural experience.

The above 1ist is incomplete, of course, but represent the wide

range of topics specific instructor - student combinations can produce.
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Instructors, at the end of a term and/or c6'mp1et1'on of a project,
describe the students work in Inquiry in terms of general discipline
or subject area for inclusions on 1.:ranscr1'pts. .Desgriptive materials
a.re filed so that four year institutions ‘can obtain elaboration of |
any Inquiry. experience to facih‘tate transfer. NCC students have
transfered successfully with Inquiry credits.

L}

Principles of Research

‘Sever‘a1 basic problems related to the teaching of research

strategies can be abst_ra‘;:ted from the experience summarized above.

1. F1ex‘1'b1'h"ty of ins‘tructionﬂ design. The curriculum,

_ mu_st‘be 'very very flexible in design; especially at
first. This is necesgary'to, enable the programs, c‘urricu1a
and specific cgurses to be responsive to the \'/oic‘e of the

" indigenous community (at NCC, thé Na‘vajo indians) as that

_ voice in.creasi'ngw asserts itself. It is especially easy
for experts from the dom1nant soc1ety, operating in the
d0m1nant 1anguage -to truly and a1most acc1denta11y dominate.
This must be reviewed.as especially true in a matter such
as research desigh, where the shop talk of -the field is
somewhat esoteric and speciah‘zed':

2. Instructors must experiment! A’ course in rese;rch‘.mthod-
-0ology for a minority_ cHenteie at ;the community college
Tevel will not be comparable with the graduate courses most
probably expereinced by the instructor. He must cast about

freely to find his best and most productive style in the very

strange and new situation. This may be as true for-a well
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degreed and actu]turéted member ofl the speciﬁ'c ethnic
hinority .as for a non-gember.

3. The first stage of emerging student growth in research
skills may be at the level of a fragile, tenuous, .
suspicious, halting experiment with identifying a real
interest. Furtherr;lore. the idea that a "class" might

" be a legitimate place to pursué an area of real interest

. may be downright unbelievable. Once an excitement is

Qenerated. ‘however, questions of va1.1'd1'ty of data sources, .
and strategies for "fi:ﬁding out more" can emerge without
strain, '. ) _

. 4. Caurses_more specifically ré]ated to, for example,

statistics, can be useful a-fterj the perc‘e-ption of need ¢~
‘fo'r the material is genera.ted. Before that point, such
a course may déaqen furthgr‘ the students faith in the
posgi'ble relevance of the course. ‘
5. A wide range of alternatives (interest groups, seminars,
workshbps) Shou1d be tried in the p]{;\cé of\ eacﬁ specific
- traditional styled course that seems tc be caﬁqd for.
This experimentation must, to some extent, be renewed
for each group of students," for each individual student
and for. each inst’ructof each year. -
Thi’s writer; a participqnt in the WICHE discussions and an
instructor of Inquiry Circle at Nayajo Community College, is almost

surprised by the interest in research design emerging in ;hrée.students

A
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this current semester. One student-has a compufer prir;t out with
f and t tests of 50 items on 70 returned (nearly 100%) questionnaires:
We haven't conducted a course in statistics. However, the useful- . .
ness of some. test of significénce has obviously been experienced.
Anof‘h;r student has been occupied with problems of the ‘standard--
ization of interviéws. Another.-with a simple problem of depicting
frequencies of\van’bus responses. None of these students set out .
to ;t:dy these methodological questions. They are s-iinpw raisf_ng
questibné of in}térest qnd importance to them and going where that
leads.. . - Y

A question arises in the case of a special program recruiting
and selecting students with a high apparent interést in.a field of
study before .en'roﬂment. Such a progrém mié;ht be, far example,
a mental health worker training program.A Would these students
have enough motivation and An adequate perceptioh, of the useful- \,\
ness of research methodology to skip tﬁé open I.nquiry approach?

Each progra.m will have to g’nswe"r such‘questions anew (hopefully

with indigenous community input). This writer would advise a

high degreé of caution in arriving at assufrppt,ions. Tt is just
as easy to burden a student with inflexible requirements, curi-
osity suppressing routine and interest‘neg1ect1jn'g preoccupation‘s ' ’ '
as it is to set the stagé for a more natural and 5t1’mu1at1'ng

confrontation with a need for research capabifitiés. Perhaps : -

easier.
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DISCONTINUITIES IN OCCUPAT IONAL MOBILITY N
IN THE MENTAL HEALTH RELATED PROFESSIONS
At this po1nt in time, practice in the mental health related profes-
. sions is no 1onger restr1cted to. those persons with advanced professional
; B degrees. The professions within the realm of the mental health services
.have almost all developed new'roles and new pos1t1ons for pract1t1oners

at several levels, each 1eve1 requiring different credent1a1s

Lo Related to this change i's the development and ut111zat1on of differ-
.. ent systems for the ana1ys1s and the ass1gnment of jobs to personnel with-

S in a parf1cu1ar service system, The more recent /of these developments

has included an increasingly extensive use. of- the systems apbroach to job

. - -~

. assignment in the mental health fields and the growing use of functional

job analysis. Although these new developments hon great promise for the

emergence of more efficient service delivery systems, they also present

some diiemmas for the personnel employed in the systems undergoing these

changes. / ) '

/

- ’ W

A ,', : qhost agencies involved in the mental health related services are com;
m1tted to policies that provide a potent1a1 for the staff to ach1eve ‘both
" hor1zonta1 and vertical career mob111ty--wh1ch is otherwise known as the
p S career ladder concept. N
- As a result of functional job analysis and other related practices;
many new pos1t1ons have been created at the lower end of the professional
continuum. New pos1t1ons,_for example, that of psychiatric\ technician,
have_been created and. filled with personnel who have been assured- that

~ these positions are not dead.ends and that they can lead to occupational
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mobility. However, the major_means of achieving occupational mobility in

the mental health establishment is through the attainment of advanced ed-

ucational credentials.:

It would seem simple to accomodate these new personnel within the ex-

ist \bteducationa1 sysggﬁ and provide opportunities for them %o achieve
new credentia1s with a minimum of repetitﬁon. Ih:fact} however, the ex-
isting educational systems are not sequentially -arranged, anc educational
11nkages are a1most nonexistent at the lower profess1ona1 levels where
these new pos1t1ons have been created. B
| For example, in the field of nursing there are at least three clearly

A v identjfjed practitioner levels--that of the nurse's aide, the Ticensed .

| practical nurse, and the'registered nurse. These-three credentials are

confined primarily’ to pract1t1oners, they do not necessaigjy extgnd to

the several other 1eve1s wh1ch ex1st in‘nursing, wh1ch are d1st1ngu1shed

specifically by advanced educational degrees more- than by a delineation

of funtion. Togethey, the range of credentia1s in nursing inc1ude§ at
least six different levels of qualification, all seemingly interrelated ' 2
and'seouentia11y arranged. Upon close inspection, however it becones
' apparent that no genera11y accepted.re1atfbnship'exfsts between all of
the levels of nurs1ng pract1ce . ’
More spec1f1ca11y. a clear re1at1onsh1p does exist between educat1on-
al degree programs such as the assoicate degree programs, the baccalaure-
ate degree programs, the master's degree programs, and the doctoral pro-
grams. However, the re1at1onsh1p breaks down at the 1ower end of the con-
. ; tinuum jf a general re1at1onsh1p is fought between the three-year regis-

tered nurse programs and the baccalaureate programs on the one hand, and

k associate level programs on the other. The .re]ationship is also -

r

Y &
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vaguely defined between the other programs--between the'registered nurse

and the licensed pract1ca1 nurse programs, between the licensed pract1ca1

~s

nurse and the nurse's aide prog?ams, and between the reg1stered nurse and
| _ the nurse 's aide programs. It appears that many-persons qua11f1ed at one
| level, for examp1e as a nurse's a1de or a 11censed practical nurse, may
not progress to the next 1eve1 without pract1ca11y starting- over\¥rom the
o beg1nn1ngu1n each of those programs. for example, it would be logical]to
assume that a person comp1eting a three-year registeréd nurse program

would be able to achieve a bachelor's degree'ﬁn nursing with one “additional

year of work. This is not the case, however. Most persons completing a

three-year registered nurse program receive no transfer credit at all to-

ward the baccalaureate degree.

Another example involves students who have.been enrolled in licensed

practical nursing programs who seek to attain the RN credential, and find

that they are not given any credit for their training in the LPN programs
and must start over in many of the RN programs.
An examination of the social work profession shows a similar lack of
continuity, :In social work, as_in nursing, it is true today that not eve-
'ry Jjob requires an advanced degree from a graduate sehoo1 of social work.
Social work éurrent[y operates on at 1east.five different practice levels,
‘th credentiais differentiated primarily by educationa1 preparation.

Freparation may be obtained in the doctoral degree programs, the master's

J2

. degree programs, the baccalaureate programs, the associate degree and com-
munity college programs; and in continuing-education'programs. The .changes
T " in social work education that have taken place in the last several years,
. and the related deve1opment of programs at different 1eve1s, have been rap-

id and often p1ecemea1 In soc1a1 work as in nurs1ng, no generally ac-
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ceptedfre1gtionships have developed Qetween the various educational levels,
with th; exception of the advanced graduate prggrams which are arranged in
sequential order. In the re]ationshib between tHe-master'ﬁ degree prégrams
~and the doctoral programs, of course, the former,ié the prerequisite for
the latter. A number of efforts.:however, are currently underway to develop
. effective linkages at the other educational 1eve1s.“ A1, of these effort$
to develop- this continuum.are dfrected to minimize over]ap_and prgvide a’
Qariety of exit and enpry pojnfs for pracfitioners. _T;e disconi{nqity“ge-
tween the various pre-professional. and profgssiona] progréms is much more
apparent in social work than it is in.nursing;'as is evidén;ed by an ex-
aminétion of the requirehents for admission to graduate profeSsional pro- <
grams’ in social work at the master's level. Currently, there is no cleayly
established re]ation§h16 betweén undergraduate preparation in social work
and admission to graduate professional programs at the master's level. No
graduate school in the country.réquires an undergraduaté major in social
yg]faré as a primafy qua]ificafion for admission to 1fs social work program.
A]T of:these‘programs do require tﬁe baccalaureate degree, but do not spec-
i?y aﬁ hndergraduate major. Yet, thére are a very 1arg§ nu%ﬁer of B.A.-level
. social work programs and_studentg in the United States. What is the fate
of those students who choose to pursue an advanced degree.in social work at
the graduaté level? Many find that their graduate work is a reiteration of .
course work taken at the undergraguate level; almost none are given creqft
for their special undergraduate preparation. - |

These conitions can and are being rapidly changed. Meaningfuf 11nk;
. ages are éurrent]y being developed to assure vertica] articulation between

.uﬁdquraduate and graduate education in social work. In our owneprogram,

at the University of Montana, we have achieved working links with several

37- 4139 .
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in such a crossover. This is not the case; however. Persons trained at the “u“_
. ’ » '

graduate schools which provide for entrance with advanced standing of our

-

gfsddates into selected graduate p}ograms.

“What has.been'said for the déve1opment of vertical Tinkages in the a
mental heé]ih related professions is also tFUe»for tﬁé development of hori-
zonfa1 1inkages. Persons enteriﬁg the mental health related professions

often experience difficulty in'moving across disciplinary lines. It is gen-

;eral1y expected that the further one- progresses in a specialized discipline,

the more one would lose in transferring across disciplinary lines. .However,

-,

in some general fields of practice, such as mental health or corrections, a
g o N

professional such as a psychologist or social worker does exactly ‘the same

thihg; regardless of the setting in which he works. At thé lower educational

and professional levels, it would seem that a pérson might stand.to lose-less"

technician 1e§e1 in a field such as mental retardation cannot freely cross
over to a primary mental health setting. It is often easier to cross academic
boun@arieé'thanlit i's to cross occupational boundaries. Generally4 students
who have completed a specia1ize& program at the commuhify.co11e§e level (for
example, a brogram in correctibns or a1cohoi and drug rehabilitation) find
that they can often transfer almost all of their successfuf academic work
for credit’toward a more advanced degree--even though they move to another
discipline within the same general mental he51th-socia1~service constellation.
" Thus, it'might be said'that vertical mobility is minimized because of
constraints found in the academic world, while Horizonta1 mobility seems -to '
be more related to constraints_within_personnel systems. Logica11y, several
major changes botﬁ in education aﬁd,in agency personné1'bractice could be

made which would reduce the apparent 6ccupationa1 diécontinyities noted above

‘and thus, achieve full horizontal and vertical mobi1ity.4{;

-138-

_________;3---i----n---i--IIIIlll



-/

A major prob1em'that requires change both infeducatjon ano in agency
RN ‘ practice is the development of a clear specification of the various eléments
of mental health practice at all levels, in all settings.' No such-overall
specification“of mental health practice current1y'egistst_wThe elements of
/ menta1 health practice vary accoro%nﬁxto\thegretica]‘Sisgositions; occupa-
tional pested 1nterests, and political persuasions. " To re1ate;spec1fic

. _ ®
b . ~ practices to those outcomes that are considered most desirable,-a large

'

" scale analysis of jobs, within their related social systems, in conjunction‘

with a well controlled research program is heeded. What I am proposing is

similar to a functiona1 job analysis, witﬁ“the adoed stipulation that good
basic research on the impact of d1fferent pract1ces on the targets of mental

health activity 1s necessary Through a systemat1c approach, it wou1d be

. possible to separate those" job functions ‘that are necessary -to achieve the
goals of menta1 hea1th programs from those funct1ons which apparent1y serve

other ends. Furthermore, it would then be possible to clearly specify the

prec1se know1edge base upon which mental health act1ons are to be founded.

The values of having a clearly specified know1edge base for nenta1 health
practice at all educational levels seem obvious. Ultimately,.a generic

;entaT health curricu1um could result from sdch a program. A generic men-

[ : t'a1- hea1th‘ curriculum is conceived of as a basic core curriculum common to

all of the mental health-disciplines. More advanced know1edge and_sk111s
“could be added-to it, inc)uding occupational specialization’. This program
wou1d.provide a so1ution to the problem -of -horigzontal and rertica1 occupa-
tiona1 mobility at the lower or entry levels of the prdfessibnl * This sysagﬁ ,
tem cou1d be developed in accordance with present educational accrediting

procedures and thus would provide for easy credit transferal. A standard

credential, such as a &ertificate tn the basic nenta1_hea1th sciences, could
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be developed and re1atea to personnel systems.‘ This proposal is intended

to thimate1y'benefif the consumer of menta1 health ‘services in providing
for a more even qua1ity of service personnel; also there are many adva;tages
for meﬁfa1‘hea1th personnel,

Another step in achieving full horizontal. and vertical mob11ity, wh1ch
should 1og1ca11y precede the step proposed above, 1s to redeve1op the pre-
sent occupat1ona1 classification system in the* menta1 health related fields.
Currently, many positions are c1qesified on the basis of two variables: the

educational preparation required for entry into the position; and the field

~ of practice within which the position occurs, such as aging, corrections, or

public welfare. NatUra11y; the two are intricately related, since educational

credentials are often expressly related to specialized fie1ds of practice.

The present support system for higher education encourages’tremendous

fragmen%ation in occupatjena1 preparation. For examp1e, @ number of different

specialists are being trained at the baccalaureate level and below. Other

7

habilitation counseling or social work. Each of the above meetioned special-
‘ties are funded by separate governmental educational grants designed to aid
in practitioner training. In fact, however, there is very little difference
in what is required on the job'from these diverse personnel. This is espe-
c1a11y true for those trained at the B A. Tevel and below.

This genera11zat1on does not ho)d true, of course, for the more&advanced
spec1a11zed jobs. The point, however, is that a 1arge number, of supposedly’
different occupations‘are not different at all, in terms of what is done on
the job; yet persons prepared to enter these OECupatione are educated in dif-

ferent programs, and are subject to different personnel practices‘qﬁen they
/;}

o to work. They‘receive d{fferent §%£fries, are known by different. job ti-
. i .

<
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~ tles, and locked into job systems in which the structure is clearly un-

necessary and_perhaps"dysfuncf?Bna1.

This tendency toward the development of dysfunctiona1foccupationa1 spe-
cia1ization--éspéc1$11y in entry level positions in the mental health relat-
ed professions--i; 1ike1yw£p continue{ becauée this system is maximally re-
warded Qy grarnts and other reinforcers. Educational iqstitutions'wou1d '\
chénge their practices, however, %n response to the manipulation of grant
requirements by the granting.;gencies, and in fesponse td;changes iq-the pef—
sonnel practfges of these:qgencies.

What, is needed, 1n1t1aj1y, fs a much closer working re1ationship between .
the agencies and the educatioqa1 institutions. The agenhies‘are responsibTe,
on the one:hand,~for specifying what needs to be done--for defining thé §0a1s 3

to be achieved by their programs and the strategies needed to achieve them.

The educational institutions, on the other hand. are responsible for training
effective personnel to man thoée programs. ‘Both the agencies and the institu-
tions need to examine the system-wide imp1icgt10ns of their staffing programs.
What is éspec1a11y negdeg is an honest effort to identify common e1éments in
each éupsystem, ;o that a coordinated effort for attaining systemic goals can
be achieved. o ’

Several additional changes‘in agencympersonng1 policies are needea tp
help produce a more ratjonal, coherent system that Wi14~serve‘511ents bettef
and also prqvide meaningful opportunifies.fon employees.

One such.chanée js the development of a'commOn set of job designations
and descriptions in the human helping services, éspecia11y at the entry level.
As was pointed out earlier, there is tremendous overlap between similar jobs

with different titles. " The difference in tit1eS'seems‘to be re1ﬁted to the

setting in qhich’the work oécurs, in contrast to, the common elements of that

J
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work. For example, a person doing law enforcement investigative work uti-

" lizes the same princ1p1es and procedures regardiess of the setting. Detec- e
tives ‘working in a city police force, in a sheriff's department or for a
Federal Taw enforcement agency all utilize a common set of technmiques, prin-
ciples, and skills. The same is true .for human helping service worke'rs that
are working in different settings.. What is needed is a common designation
that' relates job requirements to specific knowiedge and skills, beyond what
can be learned in a few days of orientation Agencies tend to overemphasize
their uniqueness, however many supposediy speciahzed settings, requiring
certain knowledge, are reaHy not- so spec1ahzed that persons cannot learn
what they need to know to oberate effectiveiyl'in a few days. Thus, the common
designation of human helping service technician could app1y to-a range of jobs
in % very.iarge number of settings. For examp1e personnel who are responsible
for care of institutiona1 inmates in such diverse settings as nursing homes,
insti tutions for the retarded, chﬂd caring institutions -and psychiatric
facﬂities, could all share a common deSignation and could cross over between,
.settings without undue ard unreahstic constraints The personne1 cou1d be
"recrui ted from a common base, aiso thus giving a wider ‘range of se1ection N
poSSibihties

Another change that is badly needed is the deveiopment of a set of stan-
dardized entry criteria that are consistent between states for selected posi-
tions at the_io’wer professional levels. Such basic criteria as specific ed-
ucational credentials and/or the’ ability to score -weT] on a standardized ex-
amination might be used. Examinations, if they are to be used, should r‘eaiis-
ticaHy reflect the requirements of the Jjob; this is in contrast to the many
irre'|evant exams used today These are mere1y a few additiona1 suggestions

for change which I invite you to consider.

P L




In fact, the goals of such seemingly diverse activities as mental retar- .
' Y

dation program§°, vocational rehabilitation programs, and mental heaTth'pro-
gvrams are all basically the same. The educators and the practitioners are all

‘committed to providing the training and services needed to effectively serve

the individual$ involved {n~their various programs.
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