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REMEDIAL READING: CASE STUDIES

Learners as Teachera:

How Teachers Learn

from Children vith Reading Difficultiee

Crace Bentall®

Special Project, Portland, Oregon Public School System
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Introduction

Our American cultura slmost demande that peopls read and '
o person who does not ie Wlly unhappy.

We sometimse forget that many people in thie country,
as well as in other countriss, never lesra to read and yst
soushow they mske a living.

Our schoole are geared to college preparation, but sot
all children are squipped mantelly, ;ociqloltully. sconoai-
cally, or naturally for this.

Bacause of an almost frantic desire that all peuple read,
we have expensive resedisl reading progcams in many cities
and some of these programs are frequently under firs.

Reading dieability is & symptom, and in teaching a child
to read we may do more harm than g8ood unless we aleo remedy
the cause of the difficulty.

To be sure, & person who reade ies batter acceati. .

society than ons who does not, and so we continue 7. . «

#Mies Bentall hae been a teacher in the Portland,
Oregon Public Schools for 23 years; for seven yeare eche was
suparvisor of remedial reading. She has been & member of
ASCD and Oregon ASCD for many years. She vishee to dedi-
cate this monograph to "the boys and girle who helped to
tesch me" and to Mr. Don James "who tsught and encouraged
n." .

to help these children.

Thie wonograph will have as 1;- content real case
etudies, which should aerve to demonstra:e that children
lesrn in mary; different ways. The methods used will be
discussed and, whe-ever possible, the resulte of the work will
be cited. ‘

The pamphlet should also show that team work between
the medical professions, the pareats, the child, ard the -
tescher 1s nesded. o

st

CaAPTRR I
Mmotions) Probjems

Room 13 was the school cstch-ell for the classroom mis-
fite.

One afternoon, Mige Wade, ber blue eyss flashing anger,
her spsrs body trembling with fruetration, and her graying
hair, usually go tidy, all awry, descended to Room 13. She
was forciag an umwilling, pretty, dark-eyed girl into the
roos. "I can’t do a thing with her," said Mies Wade. "Per-
baps you cas éo0 eowething.”

*h girl vas very tenes, but pride kept back the tears.

I, teachar in Room 13, locked at the girl with pity and
favited bar 4o, A battery of tests was ultimately adminie-
tared. Thess revesled that Janet vae a girl with high
iatelligencs, but shs was baffled by reading.

I asked Janet vhether she would help me with the other
children and whether she would be willing to remain after
school for a Httle wvhile every afternoon and work on the read-
ing. Thia she vas willing and even esger to do.

We soon became friends. Every afteruoon, when the hubbub
of the day wae over, we sat eide by eide with a Kirk, Hegge,
Kirk resedial resding drill book, and Janet laborfously sounded
out the dull drille. She was encouraged by her progress and
learned quickly. BEasy, interssting books wers fm and

read.
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2.

We often walked part of the way home together, &nd &8s
faith and confidence were estsblished, the girl told Qf her
father's disgrace. He had embezzled funds and was now
serving a term in prison.

This sixth grade girl wss bright snd sensitive. The
humiliation caused by the father’s defslcation had been &
crushing blow and hsd upset s stsble life. The mother had
moved into a small, drsb spartmnent snd she, too, found the
situstion difficult to fsce, so wes of little help to her
daughter. A son wss swsy at college.

I visited the mother snd found her quite hostile,
which I recognized ss defense. The mother wss upset be-
cause Jsnet had been so summarily plsced in a special claas
as an incorripible girl. I could sympsthize with both
Janet snd her wmother.

1 wes hsppy to be slie to sssure Jenet's mother that
Janet wss intelligent, but was upset snd wss hsving &
difficult time adjusting to the home situation snd that
this sffected her schoolwork. 1 could also assure the
mother thst Janet wss beginning to resd.

In s few months, Jsnet was resding lndepc‘ndently, and
much of her sggression hsd dispersed. The principal and
teachers conferred snd decided that Janet was resdy to go
into the eighth grsde. Here, the tescher was sble to help
her, snd Jsnet hsd no dtfﬁcuity in.u\éettng the chsllenge
of the hsrder work.

Janet grsduated from high school, became sn Episcopal
Sister, snd went to Englsnd to work with needy children.

I did not hesr from her for & long time. Eventually I
received 8 letter. Jsnet said she wss working with & 1ittle
girl who had been sbsndoned. She wsnted to tesch her as
she remembered I hsd tsught her so long 8go. She ssked for
some sdvice snd some books. Then she ssid she would never
forget me, wvho wss the only adult to tske pity on her when
ahe wss 8 child snd needed it so much. Such & ststemcnt is
one of the tressured rewsrds of tesching. The lstest newa
of Jsnet is that she is now attending classes in New York
City to prepsre herself ss & social worker.

One never knows about l1ife. Jsnet's 1ife might hsve

been Happier if the father's mistake had not been made. She
was able to make a contribution in relteving other unhappy
children.

We often find reading disability and emotional malad-
justment intertwined. In Janet's case, it appeared that
the emotional problem had hcought about the reading
difficulty. When she accepted her father's error and for-
gave him, she began to read. ce

Sometimes children pun1'sh parents or gain sttention,
which they feel they need by refusing to read.

Johnny comes to first grade, but resding is s mystery
to him. He is too young and immature. The other children
race shesd, but the only word Johnny recognizes is "mother”
and thst only on & flssh csrd, with & smudge on it. In &
book “mother" never looks the ssme. The smudge is missing.
The tescher is concerned snd talks vtth'John.ny'l mother who
becomes worried. The situstion snowbslls and soon many
others become concerned,. including Johnny. He knows he is
disappointing his mom snd dsd. Little sister tries to help,
but this sdds insult to injury.

Johnny begins to hsve nightmares in which he is sur-
rounded by hostile forces. Here is s resding "csse" in the
making, snd much resssursnce is needed by all concémod.
First should come & thorough disgnosis, including physical,
neurological, mentsl, and other exsminations. A psychistric
social vorker's help may be used before reading is sgain
sttempted.

I worked with Mike, s sullen, tall, thin, eighth grade
boy, who wss unable to master any more than the rudiments of
reading. He worked hard, snd gained considerably in resding
ss well ss his other subjects. His eighth grade tescher,

s man, wss most cooperstive.

Mike. grsdually revealed his terrible home-1life. One
dsy he csrie, especislly upset. The man staying with his
mother put him out of the house. Mike ssid, "I got s gun
snd I wes going to shoot him.”

‘Mike went to high schiool, but one dsy, when I wss
involved with s group of diltufb_ed children, 1 hesrd & knock

at the door. 1 answered it, and found Mike stsnding there.

L A
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“Miss 'B-entall," he said, "you will be so ashamed of me. I
did something wrong and I have been in Juvenile Home. I'm
on probation."”

"I'm sorry, Mike," I replied, "but we all make mis-
tekes, and if we learn our lesson, perhaps it is all for

the good."

3.

The children in the rngm needed ne, and Mike needed to

talk. I was so sorry to have to break off the conversation

to return to my room. I never heard from Mike again.

CRAPTER I1

A Remedisl Reading Technique

Just when I needed it, Dr. Roy Street, psychologist
in Grand Rapids, Michigan, became interested in the problem
of reading dtubtlttx and org_antzed a summer reading clinic.
He invited me to bé on his ataff. Librarians also helped.

I learned much that summer. I learned a technique I
have found very useful and with which I have subsequently
had much success. -.I have tried to teach other teachers to
use this method; however, not every child responds to this
way of teaching, but this is soon apparent and I quickly
meske a shift. Dr. Samuel Kirk says that if a child does
not learn to read, it is becaus.. the method is not suited
to the child. This puts a burden on teachers.

Dr. E. W. Dolch, who did so much for poor ré'cden,
wrote an article published in the March, 1953, i{ssue of
Elementary English. 1In it he said that children who are
having difficulty with reading are confused in letters,
sounds, words and the way they are formed and used. He
suggested that teachers find the area of confidence and
begin at this point to try to clarify things. He made three
points: (a) Restore the chtid'e aecurity. (b) Discover
the child's "area of confidence" in reading. (c) Advance

from the area of confidence by a continual seriea of

‘ "succeas steps."

Dr. Dolch also stressed that teachers must be gentls,
sympathetic, consistent and thorough. Stay on one step
long enough before trying to go on to the next.

I have not had complete aucceas in my work and often,
I am sure, I learn more than the children. I continue to
be amazed that the children do as well as >they do.

One outltnnétng failure was David, a handsome, blond,

affable seventh grade .boy. No method seemed to work with
him and no one could understand vhy David could not learn.
The school cannot save everyone and one psychologist
comforted me by telling me that {f I could bring scme
little happiness tc somc child, I was doing my bit, even
though I did not teach the child to read.

Alvin's father had delerteé the family and Alvin
frequently found life too wuch for him. He would run swsy,
to be gone several days at a time. The teacher asked
Alvin t. tell her when he felt like running away, but he
seldom did, since his behavior was impulsive.

Another youngster stole candy and treated everyone,

" including me. How much he needed friends! Then the police

came and I had a piece of candy with a tell-tale wrapper
and wvas the incriminating agent. How sad I was! This
child waa glad to be caught. He waa taken to Juvenile
Home where he delighted in being clean and sleeping between
clean white sheets.

There are still many things we do not know about how
children learn to read, in spite of all of the reaearch.
The children-who have ao v;uch trouble are the aource of
much of our knowledge. The marvel ia that so many do master
thia skill.

I recognized these problems and I had discovered that
children réndtng below fourth gude\- level are not indepen-
dent readera because they heve no funéttoml method of
word attack. How to remedy this waa a p‘ro'tilem.

I had tried the Kirk, Hegge, Kirk phonic method, fmt
it was ao boring, especially for brtght children. Dr.

Street's clinic gave me just the experience I needed.

- et aanT
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The technique is only a beginning and many other
things are needed. These will be discussed as we proceed.

This wethod is hased upon certein assumptions:

(a) that the child can learn, (b) thet the child hss been
expused to reading, (c) that the child hes some knowledge,
(d) that the child has feelings, end (e) thst the child

is discouraged.

Small groups, usually no lsrger then six, are formed.
These children, as a rule, are subdued snd fearful. They and
and I git in a circle end chat sbout things of their
interest. Perhsps someone hss lost a tooth. One may
have new shoes. All are encouraged to speak.

I then tell them mv nsme, snd esk them, "If you
wanted to telephone me this evening, how would you do {t?"
Someone sugiests the telephone book. They decide: in which
part of the book they would look for the nsme Bentsll.
They play around in this way with eech other's last nawes.
They talk of other books srrsnged in elphabeticel order
and begin to see why the order of letters is importsnt.

I then give esch youngster & little notsbook, open-
ing at the side 88 does @ book. He is told thie will be
called his dictionsry because he will put words in it.

He writes his nsme on the bq.oll,cover 0 that he knows it
is his own. ‘

.Do the children know the slphabet? I find they sre
not sure of it unless they know the u:tlc' song they hsve.
lesrned in which the alphsbet is sung.

A commercial alphsbet is fastsned on the wall end
used to fecilitste the slphabetizing of the booklets.

The letters may be written in lérlpt, menuscript, or
printed. They are the children’s work.

1 em eble to observe whether the child has difficulty
forming letters, whether he reverses them or whether he
hes trouble with théld'l'der. This operstion ususlly
occupies the first helf hour session, but st the end,
esch ciﬁ.ld hes complet.ed en essignment successfully, end
often seys "thsnk you" es he lesves.

The second dey, the children sre more relexed. They
sre encoursged to telk. They ususlly tslk of. personel

things such s & mother in the hospitel. ‘Perhsps & fsther

has just left for another city. Possibly breakfast was an
unpleasant meal.

I give each child @ helf sheet of lined paper and his
"dictionary” and tell him to write down what he said.
"Writing is just talk written 'wn." Usually the children
protest they cannot do this, but 1 assure them that they
can, with my help. All each child needs to do when he
needs a word is to open his "dictionsry' to the right page
and possibly write the first letter. Then he must raise his
hand and tescher will come to the rescue.

Perhsps Johnny needs the word "fishing." He has
written the "f" snd then etopped. I see he has difficulty
with the vowel sounds. I eey, "Can you spell it?" If he

' smphasizing the short "i" sound.

csn, 1 pronouncs "fishing,'
Does Johnny hesr that the eound he makes next in "fishing" ia
the same as in "it"? He ueually ssys he does snd writes. it.

Does he know what letters to use when I ssy "sh"? I
will know {f he does end will write it; if not, I tell him
end then he writes it. Poesibly he knows "ing." If so, he
writes it; if no*, I tell him.

Now Johnny hss the word he needed end trsces it with
his pencil, pronouncing esch sound ss he doss this. In the
meentime, I am busy with another child. When Johnny thinks
he knows ths word, he writes it c;n the board end I can see
it from vherever I sm.. If it is right, es it ususlly f{s, I
nod. Johnny ersses the word, goes to his sest, 9loues his
"dictionary" and writes the word in his "atori.'.' underlining
it.

Sometimes children write ¢: sentence, but seem ' riot to i
reslize they csnnot spell ths words. Debrs wrots, "Lite nit
I disey eggs." She needed to lelrh to spell "lest," "night,"
end "dyed."”

The third dey, esch child receives & paper with his
"story" typed on it and the vordi.lelrned, lla.t’ed undernesth,
like this: b

Seturdey ve are golng' to color our Eaeter eggs.

Ssturdey '
Color

Easter T

Each child reeds his story in en sudience lltultlop.' It s

interesting becsuse no other child knows whet he hse written. *

T
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I ask Celis which words she learned end Celia pronounces

and spells them. She may look at the words as she spells
them for I want to know if she recognizes the letters as
she spells them. '"How many syllsbles in ‘'Saturday'?" 1
ask. Celia beats them out on the desk and says, "Three."
"How many 'vouels are there?" I query, and Celia is able to
ansver this question.

When there is a word like "last," I ask Debra to spell
it, snd then immediately ask her to spell "fast." The
other children perticipate by asking her to spell other
rhyming words. Here we ha-re lessons in listening, auditory
discrimination, rhyming, and epelling and there is nothing
but success.

This system, with little veriation but with consider-
eble increase in speed, continues through Thursdsy.

You may wonder sbout books. Many ettrective, eesy
ones, heve bsen conspicuously displeysd, but no sttention -
hee besn called to them.

Fridsy is ''check" day. I tell the childrsn I am not
going to pay them by check, but I am going to ses if they
remexber the words they heve been lesrning. It is the
firet time the children have had sn opportunity to look
closely st the books. I cen check two or three people ot
once. They eimply pronounce the words they heve put in
their "dictionaries." I dete esch fnu. "At the end of
the notebook is & pags hseded '"Words." Johnny or Sueie
count the worde in their books end I writs the dats, the
number of worde, with "OK," 1f all of the words have been

named corrsctly.

After seversl weeks, the final page may look like this: -

9/21/671. 6 oK
10/13/67 22 oK
10/20/67 29 o
10/27/67 36 oK
11/03/67 30 oK
11/17/67 55 oK
11/31/67 59 o
12/15/67 67 oK

It might be of interset to ses the words esked by the .
ch11d whosa summary wil cited:

trouble

brought © path other

bend flovers patir their
brothar glessse pleno three
called slad sister teacher
Clark games skirt Thomas
college grads sock thusd
couldn't group © eome think

cousin Helloween school vowels
cleen hurts story whet
Christmas knee sweet works
Deen Mrs. substitute write
dinner mother snepper wants
father new selmon winter
fifteen one summer yesterdsy
fillet orgen sfilver

fish oysters.

The first week, I don't know .vhether the recell is
sheer memory or not, but later, es more words ere edded, I
observe how the child sttecks the words.

When & youngster hes es many es seventy-five words in
hie "dictionsry," he will be sble to resd neerly enything.
Thie {s because he will have neerly covarad phonic end
structional enalysis of words.

The little fourth grede girl, vhose record of words ie

cited, rssched her grede placement of readiag by the middle

' of the yeer. While I heve been checking the children's

_worde, those children not involved hsve besn sxssining the

booke. Most heve found something they like end cen reed.
Tlule-chtl;lnn must be checked too, so those who have bzen
checked now examine books.

By nov, the routine of story writing, word pley, end
sudience resding doee not occupy the full half hour period
snd children have time to reed books ©of their choice. Thers
is no lﬂll;rlllment es ¢ll ere ot sbout the ssme level.

It is surprising how quiet the room becores when
children ere reading books they can enjoy.

I uss the Dolch Baeic Work 1liet and made gamees to help
children lsern soms of the trowblesome words. These will be
diecusesd latar. Thie list was divided into levels by Dr.
Zdith Sullivea et the Usivereity of Wisconsin. (See page 6)

I wee ell zh kinsesthetic clues I cen poscibly thing -
of whee belping the children. Johnny wente the word “fewsd.'
Be has written the "f", then I pleyfully piach him asd ssy
"ou." We seldom forgats this. I show the children they
bite their tonguee when they write "th." I blow ea their
finger when they eek for the "Wh" word. The childres
sust roll their tongues ecroes thée roof of their mouths for
the "1" sound. A '

Many mors phases of diagmesie sad teaching must be dis-

cussed in subsequest M.n.
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and
swsy
big
blue
can
come
down
find
for
funny

help
here

in

" is
it
Jump
little
look
make

my
not
one
pley
red
run
ssid
see
the
three
to
two
up
we
vhere
yellow
you

out
plesse
pretty
ran
ride
saw
ssy
she
80
soon
that
there
they
this
too
under
went
wes
well
went
what
white
who
will
with
yes

DOLCH BASIC WORD LIST

FIRST GRADE

after
again
an
any
as
ask
by
could
every
fly
from
give
going
had
has
her
him
his
how
just
know
let
live
sy
of
old
once
open
over
put
round
some
stop
toke
thank
then
then
think
welk
vere
wvhen

%

SECOND GRADE

always
around
because
been
before
best
both
buy
csll
cold
does
don't
fast
first
five
found
gsve
goes
green
its
made
wany
off
or
pull
resd
right
sing
sit
slesp
tell
their
thase
those
upon
us
use
very
wash
which
vhy
wish
work
would
write
your

THIRD GRADE

about
better
bring
carry
clean
cut
done
drav
drink
eight
fall
far
full
got.
grovw
hold
hot
hurt
if
keep
kind
1sugh
light
long
much
myself
never
only
own
pick
seven
shsll . -
show
six
small
stert
ten
todsy
together
try
vern
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CHAPTER II1

Physicsl Dissbilities

“I'n tired," ie s phrese I so often hesr in the morning.
Why should John, Joe and Nick always stsrt the dey with
these words? 1Is it becsuse they sre bored? Is it because
they do not get enough sleep? I listen.

"Did you see that T.V. show? I didn't get to bed until
midnight." Such conversetions often occur.

"I didn't eat breakfaat, this morning. I got up too
lete." It is possible this may throw some light on the
tiredness.

Jimmy was tell, thin, very pele and listlesa. He
constsntly yawned. Reading seemed an impossibility. I
referred him to the University Medical School Diagnoatic
Clinic. The doctors discovered a serious‘ hesrt silment snd
Jimmy was not getting enough oxygen to his brein. The
doctors recommended an operstion which the mother could not
fsce.

I had resd the Cummulstive Record Card end resd thet the
home was uncooperltlve-A Letters written there hed never been
snewered.

I decided to visit the home end here I found misery.
The mother spent most of her time on the bed. She was
dying from s progressive incurebls disesse. She could wslk
only a few steps using crutches. Her hesring waa nesrly
gone snd her sight waa sffected. Only Jimmy and his mother
were in the home.

Jiwmy hsd so many c@tl egsinst him! I fslt not only
pity but slso helplessnass illl remdyins.‘thll situation.
Remedisl resding wse dll'contll{ue(‘I.

Tom wes listless snd slways tired. He tried hard, but
vith such small reward! He went to the doctor who diag-
nosed his trouble ss pernicious snaemis.

When I was sppointed the remedisl rssding consultent
for the city of Portlsnd, I wss celled by many discoureged

tsechers who ware unabls to tsech csrtsin youngatsrs to

. resd. Many of thess children appesred to have physical

ailments.
I went, by appointment, to & mesting of the doctors

of the University of Oregon Medical School. I carrisd a

8

shesf of cssi. studies, sll of which hed s history which would
be interesiing to the medicsl profession. On that dsy s grest
longitudinsl resesrch study wes initisted end is still
continuing.

Resesrch concerning human beings ie the most difficult
resesrch. Human beings do not lexd themselves to ststisticsl
anslysis. After s number of years of study of ceses of resd-
ing disabilities, nothing conclusive l.iu been published.

Some children are listless, and entirely lscking in
aspiration; ooy are hyper-sctive and cennot concentrste long
enough to learn. It is seldom possible for the teacher slone
to diagnose the \roblem. The medicsl profession is needed.

Children who sre hsrd of hearing often hsve reading
problems. Many of these children are not recognized ss
hsving difficulty with hesring. Their deficiency shows up ss
s reading problem. Often these children lack s knowlsdge of
the meaning of words. They may be sble to resd fluently,
orslly, but when questioned as to mesning, the lsck of know-
ledge is discovered. Sometimes such children ere quiet snd
aelf—effacing and the tescher may essily overlook the fsct
thst the child is hsrd of hesring. The loss may be slight,
but still enough to cause significant gaps in learning.

Many children referred to clinics or remedisl resding
clssses sre plsgued by sllergies and hsy fever. Asthma is
snother symptom found in resding dissbility clssses. It {is
slwost impossible to know whether the phyeical symptom is .“
the csuse of the reading difficulty or whether it is s result
of the anxiety caused by the rerding failures.

Willsxd Olson snd Bryon O, Hughes carried on s longitu-
dinal study of ths phases of the growth pstterns of a number
of ciildren in the University of Michigsn Child Devslopment.
Laboratory. They messured mental esge, csrpel egs, dsntsl ege,
inches in height, pounds in weight, snd of etrsagth in grip
sgs. Thess wessuresents, sll rscordad as agee, slong with
chronologicsl snd rssding sgs wers grsphed. Aftsr s number
of years, pattsrus bagan to emerge. Some were quits
sysmetrical with growth in sach ersa following s consictent

pattarn. Sows, howsever, showed the grovth pattsrn to bs
3




PN

>

Q

ERIC

Aruitoxt provided by Eic:

8.

irregulsr; dental age might lsg behind the othera. Resding
age, too, might lsg. Eventually, sll ages seemed to resch
a point in common. As the doctors said, growth does not
occur without nurture.

I have paid more attention to this since rcading the
study and now notice that often children from the fourth
er £fifth grades in my remedinl reading classes still have
their f£irst tecth and bagin to lose them at this time.

Jerry was a big boy for his age and poorly coordinated.
He had average intelligence, was in the third grade, but
could not read a word; in fact, he did not recognize the
letters of the alphabet and had no sight vocabulary.
Whenever I asked him a question, before thinking he
replied, "I don't know."

I tried having him in a group using my familiar
technique, but this was not effective because of hie
difficulty in writing, due to his poor coordinstion. He
became more disturbed as he saw others succeed, while
he could not.

I rvearranged my program so thst Jexry snd 1 could work
together for fifteen minutes a day. I used gemes to help
him learn to recognize the letters. I made gemes to halp
him lesarn sight words. He began to learn ss he gainsd
confidence along with success. His "I don't know” phrsse
wes used less frequently, but it was difficult to erradi-
cste completely. He read a number of little, very essy
bcoks and was eager to try harder ones. .

At the end of the yesr he was given & standardized
resding examinstion snd scored grade 3,8 in Holl‘d recogni-
tion snd grade 2.5 in comprehension. Word recognition
must come before there can be much word snalysis or much
comprehension.

In one cless & child who wss listless went to the
doctor and it wss found he needed a kidney operation.
Another had a hernis vhich needed attention. Another
Yes, wve need the

one had an operation for eppendicitis.

help of the medicsl profeesion.

The Snellen test is used widely in schools for testing:

vision. This is a screening test and children with fer

sight usually do well on it. Fer sight is not used in

<n
gy

resding books. Sometimes a child's eyes csnnot focus

comfortsbly on the printed word. The discomfort and possi-
ble headache may cause him to dislike reading. Ar ophthsl-
mologist, by dilsting the pupils,is able to examine the eyes
much more carefully and, 1if he i{s told the pstient is having
trouble with reading, he may prescribe lens for the close
work. Only a professional examination can determine this.
Young children are usually far-sighted. Resding requires
close attention to details.

Toothaches, stomach-aches, hesdsches, esraches and sll
other sches are very personsl snd cen make one feel misersbls.
Such things take the mind from work in hsnd.

Too many childrsn in my clssses hsve not enough of the
propli' food, nor enough slssp. In sddition they hsve not
hsd enough constructive experisncss to help develop
vocsbulsry and ths proper kind of independence.

Sometimes I wonder why children sre brought into this

over-populated world just to suffar nsglsct.

CHAPTIR IV
Beyrologice] Problems
I urgs thet svery child who is behind in his school
work have s thorough physicel sxeainstion, including
ophthslmological, psychologicsl, snd neurological tests.
Ona surmer e tsll thin blond boy wae rsferred to the
He hsd besn to the Mayo Clinic and

summer resding clinic.

the doctors hed discovered that Tom hsd no peripheral

" vision. I found that he was smbidsxtrous and referred him

to the University of Oregon Medicsl School to see if the
doctors could advise tr‘ining of one side, and 1if sc.). which.
After s csreful exsminstion, Dr Littlewhite sdvised train-
ing of the right side snd Tom wes to pley catch, bat e bsll,
use his esting utensils; in ‘flct, do sverything with his
right hsnd.

How could the resding clinic help such a handicepped
boy lesrn to read? I tried typing the words verticelly,
but books are not written that wsy. Then I tried to see
if he could hold the book so thst ths words were in vertical
position. Perhaps this boy would never lesarn to read.

Another summer, two children, s boy end girl, esch

Wt

e e s it . a8 T e e . 8+ et




‘\)

ERIC

Aruitoxt provided by Eic:

about twelve years old, entered the clinic. They perceived
symbols completely reversed. I had Bob hold an easy book
before the mirror and he read it for a little while each
day. At the same time, he was going through a writing
technique. After about three days of this, while reading
in the mirror ,. he suddenly said, "It's all backvards.'-"
Mirror reading wes then stopped and Bob soon learned to
read well and to enjoy it. His family was overjoyed and
the clinic’'s veputation soared.

The girl had the same symptoms and scored on intelli-

gence tests about the same as did the boy. The same treat-

ment was tried, but since no change seemed to occur, 1
requested the father to take Mary to an ophthalmologist.
This he did and the doctor called me to tell me that
Mary could never have learned to read without the aid of
lens.

One day, one of the professors of the college brought
his class in to observe the clinic. The children had
been working on a radio play in which they read the parts
and made the sound effects, sll behind acreens. They
performed the play perfectly, and at the very end, one °£.
the big boys stood up and looked over the screen at the
row of teachers. He fairly screamed at them, "I hate all
teachers, I hate teachers." It was a good demonstration
of how one disturbed boy poured out his feelings. He did
learn to read, however.

Pretty fifth-grade Meg was another strange case., A
neurdlogtcal examination diagnosed her trouble as an
inability to associate sound and symbol. A phonic method

could not help her. Meg was very bright and managed to

‘read inaccurately by learning to recognize words by sight

and then skipping from one of these words to another. It
is surprising to see how well ghe did in spite of the
difficulty.

Bill and Phil, identical twin boys, came to a college
gummer reading clinic. Bill was nént to one group and
Phii to another, but no progress was noted. They worked
together and stili no success resulted. A psychologiat
examined them and ssid they were so involved in esch other

thet neither was independent. They could not lesrn to

9.
read until they were independent. Dr. Jones recommended
they be placed in different foster homes for a year or two.
This the parents could not consider. The clinic could not
solve this problem.

There are so many differences in children that 1 have
never had the temerity to guarantee that I can teach any
child to read.

These children, however, do serve a purpose not only in
showing how little we know and keeping us humble, but some-
times teaching us }:w to teach them.

It seems obvious that frustration will accompany most
of these.neurological problems, for child, teacher, parents
and everyone concerned. Fortunately the medical profession
is able to prescribe medication for some hyper-active
children.

If one does the very best he can, he should worry no
further. Une should not feel guilt, Reading 13 not a
life or death matter and all chllldren cannot learn to read.

They should be helped to excel in other weys.

CHAPTER V
What Sc;hoole and School Perlonnel. Cen Do
The American educstioral aystem presently provides
generously for the educa:ion of our youth, through taxes
paid by parents and others. Americsn children are fortu-

nate in having so much spent upon them

School personnel are extremely importent. Well-trainéd °

classroom teachers, school sociel workers, n;xrsea, teascher
eids and special teechers in ert, music, sﬁop. apeech and
reading, snd custodians need to be ccl.'efully cho;.en, end
can often aid in instructing children. The eecretary is
a very important person in many weys. The right kind of
principal i; s focel point.

All of these people must leern to work es & team, which
is sometimes not easy, for all ere human.

Sometimes cleseroom teschere feel threstened by some
of the other membere of the te.am, but this 1is unnecessary.
All teacheras need to work for the good of the child and
unless sll cooperate closely, little can be lccompltnhed.-

The remedial reeding tescher needs to know what is
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transpiring in the classroom if she or he is to work
effectively. The remedial reading tcacher can often
find easier subject patter materisl go that children can
still participate in classroom activities with more
success.

Roherc was a defeated eighth grade boy. He could
scarcely read and was so discuuraged that he had become
a serious benavior problem. Some early success became an
imperative.

The classroom tescher assigned a social studies report
which was a major project. A uinimum number of papes was
designated. The subject of forestry as an industry of
the northwest was Robert‘'s assignment.

He came into the remedial reading class obviously
distressed. Ii would require much of his cramped writing
to cover one page, much less several. He could not spell.
I sugpested that he use pictures to fill up some of the
space, We brought magazines to cut up. He actually
became intereated in the pro ject and handed in quite a
respectabie report. A few days later, he brought the
booklet back to sii:w me his '*A." The contrast between
his beginning defeatist attitude and his triumphant
ending demonstrates the effect of success.

As a remedial reading teacher, I teach many other
things. When any child is troubled, he usually cannot

concentrste on reading. Sometimes he cannot understsnd

_mathematics and is worried about it, so we start to work

there. This is nne reason why remedial reading teachers
need to keep up on all subjects.

I work as closely as possible with élaaatoom teachers,
school social workers, nurse and principal, as well as
parents. There is much difficulty in finding opportunities
for face-to-face meetings. Sometimes this is possible
by arranging luncheon meetlngs.- but much of the confer-
encing is done ty means of notes or telephone ca_lla.

School admllnistratorn, recognizing the impolrtance of
such conferences, might help by scheduling time for this
most important activity.

I vent to one large aschonl and the teachers' rest

room was assigned as my place of operation. It wes a

small, unplcasant rxoom. I objected both for the sake of
the children and the teachers. I asked the principal if
he could find another place. He told me to try. Tha nurse
had a very nice room vhich she uged a part of two days a
week., She kindly offered to let me use this room and
agreed to use the teachers' rest room for her office. Ever
since, this nice room has been the remedial reading room,
although it still bears the sign "Nurse” above the door.

Here, the school officials could well serve. When
planning buildings, one room should be designated 88 the
remedial reading room. It need not be, and should not be,
as large as a classroom, but should be pleasant sud
centrally situated. I know of a remedisl reading class
held in a basement storeroom. This should never be
permitted.

Remedial reading teachers do not require much by way
of supplies. Accelerators and other such mchlneg nuy
serve as uitivational devices, but thsy are not necessary.
Even books can be obtsined from the public or atste
libraries. Reading tests could be eliminated and an
informsl reading teat ussd.

This informal test msy be teachsr made, using 2
standard set of reading books. A fsw pages from the
beginning, middle &nd end sre randomly srlected at each
grade level snd pasted on cards, or bound in some way.

The teacher should also prspare some questions with which
to test the comprehension. This would save much money,
but not deprive the child.

Standardized >teltl are very good, if interpreted
correctly. Some children freeze when they see a test and
do not do as well as they might. Some children work very
hard to pass a test and sttain 8 frustration level. This
is not the point at which instruction should commence.

Standardized intelligence teats seem to_ be req;xlred,
but thes_e should be given individually, by qualified
pérsonnel. under optimum conditions. Even then, the
results should be taken uith a few grains of salt. The
makers of these tests agree that there is a range of erroc.
Teachers' judgements have long been recognized as being

nearly on 8 psr with the tests. Diagnostic teaching may

-
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decision.

11.

Surely, then, every child who ia having difficulty with

reading should be given a chance to try to improve.

CHAPTER VI

What Parents Can Do

Parents produce children, but thelr responsibility
does not end there. If a child is to develop to his poten-
tial he needs nurture.

First of ali, the child must be wanted and warmly
welcomed into this world.

His physical well-being is importaut. He needs proper
food, necessary rest, a good home and so many other neces-
sities that only parents can supply. Perhaps I should

' I mean a happy home where there is

define a4 "good home.'
a minimum of‘ contention. The furniture and general envir-
ronment may seen to be less than might be desired, but
there i35 a certain something which makes a home a home, no
matter how humble it may be.

Children early begin to talk, and at this time it is
important to help them develop a good vocabulary. They
should be taught that the spout from which the water

rushes i{s a faucet, not a thing-a-ma-jig. Precision in

the use of words may be fostered at a very early age. An

~ interest in words may be encouraged. Learning to speak in

clear, complete sentences is nided in the home, both by
example, and actual instruction. Parents help a child to
develop an intereat in words. My p.arenta must have done
this. I well remember puzzling over a word I had encoun-
tered in a story. The word was "equilibrium," I remember
(1 was only about six years old) climbing up on a cheir to
reach the dictionary. I perched up there and searched for
this interesting word, and found that I was actually demon-
strating the meaning of the word. I never forgot {t.
Perhaps my parents might have put the dictionary in s more
accessible place, but then I might not have remembered the
word so well.

One junior high school boy I had in class had not had
this experience. He came to w2 one day and asked, 'Will

.

you teach me to pray?'

This was & bit surprising and I asked him to tell me

more. '"Well," he said, "On Easter I am going to be com-
promised and I must learn thesc prayers."

Of course, I helped him and then on Easter Sunday, 1
went to the service and saw him properly "compromised."

One way of helping to build a rich vocabulary is by
providing opportunities for experiences. Parents who do
this take their chl_ldren on little excursions, ride with
them on elevators, escalators, buses and perhaps trainms,
boats, aud airplanes. At least, they take them to the
stations. That doesn't cost anything. Perhaps they allow
them to put their own fare in the box on the bus. They
walk with the children and patiently try to answer their
never-ending questions.

Furthermore, through all this, parents should help
children develop self-discipline and independence. This is

.not an easy task, for discipline first is applied from with~
out. Timmy reaches out to touch the glowing electric heater.
"No!" screams his mother, and she may slap his 1ittle hand.
Too many 'no's' develop a deafness to the word.

This year in my remedial reading class I had a brother of
a boy I had had previously. This boy demonstrated the same
symptoms the older boy did. These boys did not seem to
"hear" anything they were told. They were very pleasant
and appeared to pay attention, but little 'registered." I
had a conference with the mother, end she appesred concerned
a:nd was also very plessant. I could not understend this
until 8 class-room teacher told me she had gone to call at
the home: end as ahe approsciued it, hesrd the mother fairly
screaming at .the boys. They had learned to turn @ deaf
ear and this cerried over to the achool environment.

I do not remember ever having been puniahed corporally
by my perenta. I uaually recognized their diupieuuu of
my unsocial behavior by their looks, and I did went to
please them. They slweye expreased approbatiois when I did

something which merited 1it.
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Very esrly in ﬁy life I was put on & train and sent to
visit my grandparents. The conductor was asked to keep an
eye on me and there was someone to meet me at the end of the
journey. In this manner, I developed independence, but
always under protection.

Some children in my remedlél reading classes have nevet
been allowed to go anywhere nlone. These are not confident,
happy children. Several mochers have' said they would not
think of allowing their children to go into restrooms {in
public placeg alone. Th;s can only foster fear, and
nearly always such behavior is unnecessary. How much
better it would be to varn children of possible danger so
that they can protect themselves.

This is all easy to sny;'but I ha#e met mBNy parents
who love their children almost too dearly and are reluc-
tant to give them any independence. One over-conscientious
fa-ther helped his little boy with his reading every even-
ing. The boy was a bright little one and eaaily learned
his "resding" lesson so that the next day he confidently
"read" his lesson orally and was at the head of the class.
The father wes required to leave on a business trip, and
the mother was too busy to go through the reading ritual.
Next day, Sonny could not read. Then the teacher dia-
covered that he had no reading ability whatacever. It
was nesring the end of the school year, and the fsther
was frantic. Sonny had been memorizing the lessons, but
not reading them. He entered the summer reading clinic
and in six weeks learned to really read. Sometimes well-
meaning parents do "too much." .

I used to g0 to my father when l‘ had little deciqlons ]
to make. We would talk thlnﬁl over p;‘o and con, but after
the cohvérntlon. he would n).r, '"ou must make up your omn
n;.lnd.. but you knoﬁ what Mom and Dad would like you to do."
I was just beginning to learn to mqke declnlona; Example
and guidancc were wisely provided.

I often tell remedial raading teachers that they must
become well-acquainted with the children with whom they
work. They become involved with them, but once thia
empathy is well-established, a gradual pushing avay must
take place. The child must not become too dependant, but

a0,
bk

B ‘#

must be helped, with support, to stand on his own feet.
Let me sgain illuatrate by my own upbringing. We
were not & wealthy family, as far as money is concerned,
and as soon a8 we could, we children earned a little money,
some of uh.lch we used to pay board. Does this seem harsh?
We didn't feel {it to be, but were glad to help all we
could. I was the eldest of five and I well remember my
parents saying, "We will see you through high school, but
beyond that, you will be on your own. As long as we are
here, you will always have a home to come back to."
A numbe:' of books have been written about how to help
children at héme and one of these is the llttie book, ''How

to Help Your Child {n School," vy Mary and Lawrence K, Frank.

This is a practical and helpful book.

I often advise psrents to leave the cersal boxes on the
breakfast table. The children are attractad by the bright
colors and clever illustrationa and thay may begin to
wonder about the words as they wmunch the cereal. They may
ask vhlf the worda «ra and that is the time to tell them.

Alphabet blocks ara still good playthings for little
children. At leaat, letter forms become familiar.

A child should be given picture books and alphsbet books
s0 that they say learn to handle and like them. Adults, or
even oldar children can read these and other books to
children. »

These ;re only a few aspects of the home's role in
preparing children for successful experiences in learning
to read.

. When parents and other members of the family read, they
aeé an example fof the child. He aees them enjoying this
lcfivlty .and bec.:omel curious. Soon he wants to try too.

»A happy home is also very important.

Children should be enjoyed, but they are not pets or
playthings, but little huﬁln beings, with varying potential.
What a wonderful privilege it is to help little dependent
humans develop into happy, heslthy, successful children
who are enjoyed by most adults.

There is nothing as intereating and loveable ss a child,
and no greater responsibility than contributing to hia well-

being.
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CHAPTER VI1

Books, Games and Gadgets

Many, many books are on the market now, and it seems
there should be a book to please every child.

Some children like structured lessons such as the S.R.A.
materials, Gates=-Peardon Workbooks, or Sullivan programmed
booklets. These teach children many skills.

We want to persuade children to el.joy books and we
usually begin with very easy, interesting books such as
the Cowboy Sam, Butternut Bill, Bucky Button and many
other such series. The Dr. Suess books are excellent for
practice with rhyming worde and repetition of sight-words.
Most children like to read these aloud.

Dr. Dolch made a real contribution with his series of

easy to read books, including Dog Stories, Famous Stories,

Horse Storiea and a number of othera.

Mr. Bulla, too, ia a favorite author and Marty was so
enamoured over these books that he wrote a letter of
apprecistion to Mr. Bulls, and received & nice reply.

The Adventure Series, & rsther drab appesring set of
books telling of the lives of fsmous people, sre very well
written for reluctsnt readers and once a child begins these
books, 1 feel I can relax a bit.

1 have always been interested in watching a child's
progress. On the bulletin board I put little colored
booklets, one for each group. On each page 18 the name of
a child in the group and on his page we keep track of his
reading. »

This is & copy of Ronnie's page:

‘ The Boxcsr Children. p.10
Jim Forsst end Ranger Don. Finished
Jim Forest and the Bandits. Finished
Pilot Jeck Knight. p.4 p.8 .
Jerry Goes Pishing. Pinished
Little Blsck, 8 Pony. Finished
White Seils to Chine. Finished
John Billington. Finished
Jim Thorpe. Finiehed :
Riding ths Pony Express. Finiehad .
Squanto snd the White Menn. Finishsd
Star of Wildhoree Canyon. Finished
Three-Dollsr Mule. Finished
Dan Morgsn. Finished
Boxcer Children. p.57

Ronnie came up to grade in his reading. Note that he
started with the Boggq Children, but dropped it quickly

in fsvor of a very simple, but interesting book from the

Jim Borest Series. He then tried one of the Adventure
Series, Pilot Jack Knight, but found it too difficult so
he regressed to the very easy Jerry Goes Fishing. From
that he gradually advanced with hLarder booka until he
again tried Boxcar Children. 1 think he finished this,
but did not record it.

Ronnfe had good sense. He knew vhen & book was too
hard. When he wes sble to read the book, he finished 1it.

He learned to enjoy resding.

A 1ist of books must be only partial. New titles appear

every month. Sometimes 8 book not on any approved list is
just the book for a certain chiid.
Three sets of books 1 have found to be especially use-

ful are Kissen's Straw Ox, The Bag of Pire and The Crowded

House. These are books written st third, fourth snd fL£fth
grade resding levels. The stories sre folk tales. These
are presented ae radio plays, with snnouncer, narrator and
various parts. There sre musicsl {nterludes snd sound
e_ffectl. .

The children enjoy reading and presenting these playes.
They read with more understanding. As they present these
playa (behind screens) to their clsssmstes, their prestige
and the prestige of the remedisl program soars. The esprit
de corps among the poor readers becomes strong. The
children teke 81l of the responsibility for letttx;g up the
situation, carrying the screens, sound effects snd books.
Wiat excitement there {s!

The preperation for thie play requirees me.lnl.ngful
repetition. Often ve make & tlp? recording so thst the
children cen hear vhere they need to improve. The plays
ueuslly provide high motivation. ‘

Perhlpi the nost ispor tant things to remember sbout
books is thet esch child should have 8 book he csn read
and in vhich he is interested. One mother of s boy in the’
reeding clinic brough’ me & 1list of books aveilsble to the
boy in tha home. Sha vee so disgustsd becauss he wvould
not resd vthcm. He would not becauss he could not.

Games provide s fine setting for iurnlng, snd many

T ad
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cocmerciel gemes sre on the market. Here agsin, Dr. Dolch
made some excellent contributions.

Go Figh, e cerd geme used for tesching s.i:\e coneonants
and the sounds they represent ss well @s cuczonsnt blends
is good, {f properly used. It is sometimes difficult to
make 8 pure consonant sound end there is & tendency to
edd s suggestion of s vowel sound.

Not long ego, when supervising teschers in a reading
clinic, I found s tescher end boy about to begin @ game
of Go Fish with the single consonsnts. I felt sure this
boy knew these well, snd he did, but he liked the game.
Games sre not for plessure alone, but elso to satisfy the
lesrning motive. I introduced the game of syllables,
for which this particular boy wss ready.

Match is another gsme used to help in visusl end
suditory discriminstion between words end to tesch the
most common nouns. It requires attention to detsiles.

The Popper Words, in two sets sre for the purpose of
tesching inetent recognition of the basic vocsbulery. The
tescher who is ingenious may use these in many different
weys.

The geme of Vowel Dominoes helps children distinguish
between the very difficult short vowel sounds. Thie
geme requtres' cereful tesching end much verbslisation. It

may be used efter the child hes his beeic vocebulery, end

the te end nt blends.

Following this, is the geme of phreess. I usually
plece, or have the children plecs the carde conteining
the phrases ell eround the room. I collect & handful of
good phreses, such ss "the big blsck dog" or “the old man."
Eech child dreve & beginning phrsse gnd then tries to find
two more phreses to complete @& sentsnce. This uq;;irol
much study of the many phresee, snd sost childrsn like
this type of drill. Thsy bring up ¢ completsd ssntence
end resd it orelly.

All of these skills must be put into prectics in
booke for, isoleted, they ere mesningless.

Latsr, there is & geme celled Sight Svlledls Soliteive.
Actually, there ere thrss games; ons with ending

eyllables paired, another with beginning syllebles paired,

end the third contsining groups of four femily words of
one syllsble, two syllsbles, three syllebles snd four
syllsbles. An example of this could be: wslk, ssunter,
meender, persmbulste. This game is excellent for
vocebulsry development. One clsss of boys learned all of
the words in the commercisl gsme snd, using the dictionary,
made 8 new game. Much leerning occurred here.

These sre not sll of the gsmes, but represent s sempl-
ing. They must be used with discretion end with s purpose
in mind. Commercisl gsmes @re not necesssry, for msny
teechers make up their own gsmes to serve @& particuler need.

Mechanicel devices hsve @ fascinstion for many boys end
there sre @ numbsr of these on the msrket. The ssme wern-
inge apply to thess ss to the gsses. The Aggalerstor ie
one of the best, but even this must be used with .dllcrltlon.
A nsrvous child might be harmed by this machins vhich ie
used to incresss the spesd of the child'e rssding. A blind
covers the resding mattsr line by lins. Ite speed is
sdjustsble. Machines may serve well es motivators.

Everything used is for the purpose of getting children

to reed bcoxs end we sust mot forgst this.

CHAPTZR VIII
Why Sope Chilldren Don't Read
"How Come?"

I sllvey's wvondsr whay ey mothsr end fsther
allusy's hallsr ot me. When I come home from
school my mothat is sometimes mad end She tske's
it out on me. Whsn my brother get into my dsd’s
thin's he hallsr st him ebout it.

And when my friend come ths house end whoch
T.V. me little brother end sisstsr in & mass up
the frontroom my sother haller's ot my frisnd
end I. She dosen't let them come in for e wesk.
When I'm eich She ssnd me to school snyway.
When my little brother or eisiter ere sick she
kesp's them home in bed.

At echool I sich the kids would quit
seying I wes dume snd fst end ugly and etuped.
Thay don't do thet with eomeons vho set'e by
me. He got to run sround with ell the othsr
guiss them make fun of me. If I could chang
my personality. It isn't esey I heve tryed if
be for. But they sll waye esey I try to ectsd
big. Whate cen I do.

This sssey waes written some years 8go by e high school
boy. There ie no doubt that he fesls very esorry for himself,
but this life of his, to him, ie missrable. MNow can he

learn when hie mind is so full of his personal trouble?
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This boy i{s one of many who are similarly troubled.
"Whate" can they do?

The reasons children fail to learn to read are numerous.
Some not yet mentioned are home factors, not necessarily
bad, but still they scem to have an effect.

Chinese Helen gives an example of what problems &
foreign laaguage in the home can cause.

Helen came to remedial reading clasa. I wondered why,
at first. Helen knew a1l of the Dolch list of sight
words. She knew the sounds represented by the lettera
and letter combinations. She could read fluently, orally,
at grade level. I gave her & fifth grade Gates-Peardon
Practice Exercises 1n'Read1ng at her grade level. Now her
difficulty was discovered.

The selection was atkuut the birds' awakening in the
forest and one phrase was ''the pale-gray heavens were
glowing in the distant esst.' I listened &8s Helen read
the entire selection flawlessly. Then we began to go
over every phrase for meaning. When we reached the quoted
phraae, I asked what "heavens' mesnt. Helen said, "That's
where you go when you die."

"How about 'glowing'?"

"That means ‘shining'.'’

"What does ‘'east' mean?"

"It's a direction."

Helen knew some literal meanings of the words, but to
put them together to make sense was beyond her. Thia was
8 caae of verbsliam and Helen'’s trouble was mainly due to
her bilingualism. The remedy for this was a constant
demand for meaning, while reading.

Maurice (accent on the last syllable) attended a
achool alao sttended by 8 number of children from the
lower aocio-economic brackets. Tha general draaa waa
caaual, but Maurica came to school immaculataly claan,
dreasad in a auit, and always tore a littls bow tia. He
couldn’t or wouldn’t raad. Perhaps he was rabelling in
thia vay. One navar knowa.

I callad the mother in, but aven though sha pointed
out that Meurice must ;mtl.n faal strangs in his nice

clothing, ahe waa adsmant that list boya would not go to

46,
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school untidily.

Later, after working with Maurice awhile, I discovered
that he was very interested in music. He wanted to play
a2 clarinet. I called his mother and told her of the
excellent program of music in the school and asked if she
could get a clarinet for Maurice. 1 suggested that
Maurice could rent an instrument from the achool, but
Maurice's mother would not sanction that.

In the remedial reading class, I provided books on
Mozart, Beethoven, Chopin and many of the other musicians.
These were easy biographies, and Maurice read them with
great interest.

One day, I saw a clarinet advertised in the paper, so
I called Maurice’a mother, but she hsd already seen the
advertisement. She said, however, thst she was still
searching. One day Maurice brought a nice clarinet to
school.

I talked to the muaic teacher about this caae so that
he took particular notice of the boy. Later he reported
that Maurice was the best of all his pupila. He became
first clarinetist in the orchestra. In the meantime,
Maurice continued reading, now with a greater variety of
books. At the end of the year he was reading up to grade.

Finding the interests of the child is extremely impor-
tant, and hand-picking the books in line with this intereat
is a secret of auccesa. I am fortunate in having the head
librarian as a friend, and this librarian aelects the book
to fit the child I try to describe.

James waa in the sixth grade and hated to read. I
tried all my wiles, without success, until one day I placed

Robert Lawson's book Rabbit Hil1l open to the chapter "Read-

ing Rota the Mind." I watched to aee what would happen, but
aaid nothing. Jsmea sav tha open book, was intrigued with
the titla and sat down and finiahad tha book. Aftar that
ha continued to read. A aanas of; humor ia so important for
any teacher, but especiaily so tl;r a ramedial raading
teacher.

Ivory Whita was a uttl; negro boy. Hs waa bright,
full of miachief, and & very poor raadar. I found thlt.h.

was {ntersstad in magic and magic tricks. My daak vaa

_a
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goon cluttered with ropes, discs, glesses, papers of
different kinds snd many things which seem to have no
connection with the tesching of resding.

I helped Ivory to reed dirsctions for msgic tricks end
helped him learn them. So-'ott.mu he nseded s psrtner. The
clsssroom teachsrs snd principal wsrs patient ‘snd long-
suffering end most cooperstive snd watched meny performancss
of megic. From this, other books with & wmagic theme were
resd snd in one of thess, Ivory found ¢ kindred soul. He
looked st me with tssrs in hie big syss. ''Oh, this 1s so
ssd," he ssid.

"Why do you think it ie sad?"

"It reminds me of ayeelf. ¥o one likes me efther,”

Poor 1ittls weif. e wae euch s lonely child. I

referred him to the school soctal worksr. The remedisl

reading tescher csnnot do sverything., Ae it {s, these
nesdy children demand s greet dssl from the tescher.

Relstsd to this, I leerned sbout snother tescher's
experiencs. She wes trying to tssch phonics snd ths
word "hill" was the Mesie upom which she built. The
childrsn in her clsss were Insgoly from the Megro race end
their spesch wes s little differeat.

"Children," ssid the teacher, "heve Lo the werd frem
our story. What fs 1t1" The ehtl‘l_ll respended that (¢
was "hill," .

"Who csn think of ¢ vord thet sowads 1iks "Mil1°'?"

"P111," offered one.

The tsscher wrots it under 'hill' ead poisted cut the
similsrities betwesn the two words. .

Another child suggested the word "¢111" which could
be eddsd, o

All sssmed to be going very v.ou. the children were
undsrstsnding phonics. This tescher went one step further.
‘Who csn use the word Will’ in e sentsnce?"

She selected ome of the many children segerly waving
their hands. '"Got s blister on m'hill," wss the sentence.
This wes ¢ shock. She tried the other words ond got Ve
pill the pertsters," end "There wes & whole fill of corn."

This 1s enother problem teechers feace. It {s s good

idee occssionslly to find out what ths childrsn srs reelly

thinking.

Reading requires a certain amount of independonce and
some of the children with whom I have Wworked lacked this
spirit, They were sfrsid to make mistskes. When talking
to psrents of some of these children I learned that they
hsd never been allowed to go vo town alone, or ride on
8 bus by themselves.

Bveryone knows that intelligence vsrics among individ--
ulll...both (1) to‘amount snd type. A child who scores on an
fntslligence test at the lower end of the range which we
‘lll.l\lt.l l.l "normal” cannot be expected to learn at the
same rvsts 88 one who scores higher. This hsndicsp hss been
preseat sll his 1ife snd by the tine he goes to achool, hs
@y be comsiderebly fsrther dbehisd in lesrning thsn his
posre. Resding, too, will leg sad the only thing s
tencher can do in this cese s te provide materials and
experionces st hie sucotss lovel. This requires work on
the part of the teacher sad semstises matariels will have
to be mede for the ehild, ) )

And 50 ve' see that uabeppy childres, t0o much of the

wrong kind of help st heme, dilinguslisn, deing s mewber

of smother rsce, too such over-pretestiea of the child by
e pavreats, intelligencs ¢ 11ittle below the sversge, sll
cend oo being sbeut reading probdlems.

CRAPTER 1X
Ihe Mesadial Begding Teecher

What ers the qualitise ¢o lesk for ine succsssful
resding tescher?

First of ell, they ere the sams ss those found in sny
sucosssful tescher.

Ha or she must be eble to accept children in spite 6(
their disadilitice. It may be difficult to setablish
repport snd then gradually push the ehild ewey end help
hism te stand on hie own fest. This stsp is sssentisl for
Both the child end teacher. The child cannot slveys
depend on someone slse, sud teachers need to be released
to live their own lives. ;

A vemedial reading tescher can noubl'y function better
1f he has first had classroom experience. Re knows ths
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problems with thet of the regulsr clese.
The remediel resding teecher must not only be eble to
get slong with children, but slso edults, parents, cless-
~ room teschers, the principel, other special teschers, school
sociel workers, the school nurse and all the other adults
interested in the child.
The vemedial resding tescher must be & steble person
with more then one interest. When one's job becomes one's
" whole life, he ie to be pitied.
The remedisl reeding teescher must be flexible. Written
lesson plene ere ell right if they can be disregarded. The
: children should be sllowed to leed the wey. They may
:- come in the room with resl concern ebout & difficult
- sssignment given them in eome other subject. Thie, then,
requires the firet sttention.
The remedisl resding tescher needs "the pstience of

Job." Each child ie unique end exhibite his frustretion

When one lovee hie work, he doee not consider it work.
I often think, if I did not need money to live, I would
teech for the love of it.

Frequently, & child will lesve the room seying &
eincere uneolicited "Thenk you." Thie ie one of the many
joys.

It wes the lest dey of school end 1 went to the library

U S AU S

on eome srrend. I wes happily surprised to ses & lady there

'fvhom I hed not eesm for some tims. She wee the etspmother

of s very disturbed boy with vhom I had worked. She

! seemsd plessed to ses me end told ma jubflantly that the

\

etepeon wves now in high echool. He hed thres "A"s end one

|' "B on hie report card.

When he came to my clees he wes & very disturbed bdoy.

i
i
| Hia mothar end fether had divorced and hie fether remarried.

§

| Bvery other weekend larry had to vieit hie mother and how

; he uesd to dread those vieite! He wee a serious, sensitive,

intelligent child. PFortunstely hie fether married 8 fine

A e o

- woman who took much intersst in the stepeoa.

JERS—

Children usually do grow up, end often thoss over
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in his own wey. Such children ere most difficult to reach
in @ small permiesive group. Often they cleeh, but if

the remediel resding teacher can view this objectively
snd work pstiently, reslizing that the behsvior is e symp-
tom of a child's unhappinese, that feeling will not be
incressed snd may possibly be elleviated.

The remediel reeding teacher needs to be well-trained
in ell phases of tesching. Common sense is an important
factor.

The tescher needs to be optimistic, reslistic end
humble. He cennot teech ell of the children to read
snd should not worry, sfter he has done the best
possible both in tesching end referring.

The remediel resding tescher, then, must be & well-
rounded, tnfot_'ned person vho reelly likes other people

snd wents to help them, i{f possible.

CHAPTER X

he W

whom we have worried so nesdlsssly turn out very well.

I have many tressures--a heed crudely carved from
ivory sosp is one. 1I'll be dirty before 1'll use it. On
my desk ere some things made by the boy who hed to be
forced into my room. One ie ¢ pencil holder feshioned of
wood resembling ¢ hippopotamue, the other & wooden holder
in the form of & clown, but nov holding two gay flowers
which Richard made from crepe paper. When I told him 1
would uee thess in my ~ollegs office, he could not believe
e,

Victor liked flowere snd knew thet I did. He would esk
we the color of the dreee I would be weering the next dey,
snd would hieve & beautiful corsege most testefully erranged
the noxt dey (ox; me to weer.

I etill wesy s prized necklece given me by Jenet, the
ﬁnt "case'' cited. }

S0 many lovely nénutonl of gratitude have been given
that I just could not tell sbout sll ef thea.

Ong of the wost recent of thess happy effeire wee one

that occurred 8 few months 8g0.

R 190 AU
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The group I had wss s disrupted one. We could seldom
do snything togsther. Somehow, one of these children, s
boy, discovered my birthdste months before its occurrence.

The birthdsy arrived snd the clsss came, &8s ususl, but
just as the children errived, the telephone reng and the
principal summoned me to his office. Should I send this
group back to the classroom? They promised they would be
good.

I went downstsirs to the office that morning snd the
principsl tslked of many school topics, finally, abruptly
ssying, "I hsve work to do, snd l;ll sse you agein.'" 1
told him I hsd work to do, too, .Qnd hurried up the stsirs.

The door wss sjer es I reschsd the top step, but wss
closed quickly, Whst were thoss scamps up to?

1 opened the door to find ths room in dsrkness, excspt
for s circle of csndlelight on my desk. A lusty chorus of
"Happy birthdsy to you" wss followed by e rousing "Rip!
Hip! Hoorey!" ) !

Then someone switched on ths lights. Thers wes s lovely
birthdsy ceke with & ceke sstver, paper plstss, napkins end
cups. Thers were ics-cream cups, punch snd cookies. There
were plestic forks. Ths group had sctuslly cooperetsd in
ths well-plenned gesture of love. Thers wers gifts, too--
cendy, perfume, & book end photogreph end ¢ pretty littls
jewelry box. What s happy time ws had.

The childrsn went me to tsll you thsir names. They
sre !ud&. Carol, Dennie, Karl, Karen end Vicky. What s
happy occasion it was and how dslighted I wss to ese that
this group could work n.i wsll together for & common csuss.

That morning, too, two boys brought e dsgger-1like
psper opensr. The blede wes of sluminum end the perts of
the hsndle were still clemped ss they wsre not quits stuck
togsther,

On my desk, now, se I writs this, is ¢ lovely buuqust '
of fregrent pinks s boy brought. He hed reissd them.
Flowers ers 80 oftsn brought ss tokens of sstssm.

1 have & wooden cross to be hung on s chain es s
nlckllél end s prstty plestic bsuble on & chain. I have
worn them, of courss. '

Dennis wss lserning to plsy the cello snd so wes I.

He gave me & 1littls costume pin in the form of s cello. It
is not the things, but what they represent thst make them
80 vslusble.

Children respond to respsct snd effsction. ‘“Everyone
of us is & world by himself, ny;tcrloul snd unique," ssys

John Cowper Powys, snd how fsscinsting we sll sre.
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