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This publication describes a program at the

Unjver51ty of New Hampshire called Life Studies. The Life Studies
program is designed for freshman and sophomore students and was begun
because of conplaints voiced about lack of relevance in the freshman
and sophomore curricula. The program is interdisciplinary in nature
and is specifically designed tc be taught within a loose structure. .
The main classes are workshops and seminars where students an
teachers alike are present to learn. Life Studies intends to Qe a

community of teachers and students who care about one another ‘and who

care about fostering the delicate process of learning. . (HS)
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What Is “Life Studies™?

Life Studics is a student trying to learn how to learn—and that
ain’t casy, hecause mayhe for the first time in his life he’s get. to
define for himsclf what “learning” is. . .

Life Studies is six miuntes of cmbarvassing sileuee in a
seminar room, during which a group of studemts realizes that the
workshop. leader hasn't come to class with all the answers. . .

Life Studics is making what you think is a
good suggestion to fellow stndents in a Community Studies lahoratory,
and then getting the creepy feeling that everyone expeets you to put
your idea to work. . .

Life Stndies is a student trying to decide if he shonld
feel guilty for not doing the reading—and a workshop leader trying
to decide if he should take it personally. . .

Life Swndies is trying to learn
to live with frustration—and not liking it at all. . . or maybe it’s
deciding which frustrations youn can overecme and which ones are
gong to overcome you once in a while. . .

Life Stndies is learning—the hard way—
what the differcnee is between enthnsiasm and commitment. . . It’s
realizing that if the dull chores in any projeet don’t get done, the
exciting stuff just isn’t going to happen. . .

Life Studies is sitting in a Core Seminar and learning
how to trust other people with your feelings—and then having to learn
all over again how to communicate sincerely with peeple you don’t
trust. . .

Life Studies, as a program, is more what
it is trying to beecome, than what it is now. .. and in the end what
it becomes depends on the people who care. . .
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An Open Letter To Students
From Students in Life Studies

Hi People,

Education should be part of what you are and what you
want and what you nced. We don’t want to make “college”
external to our lives. Learning should be part of our living.
Life Studics is being alive and doing the things you want to do.
Life Studics is sharing our lives with each other. We talk ahout
what we like and what we don’t like. We share ideas and
actions, We turn cach other on.

In Life Studies the students arc teachers and the teachers
are students. We all learn from each other. We talk ahout the
things we want to learn. . . and then we charge on and learn
them. We learn hiow to use what we know to be effeetive in
our own way.

Life Studics isn’t easy. . . (life isn’t casy). . . but it wants
to he a part of what we are, and that means a lot to us. We
have {found that to get things out of our edueation we ha.e to
put things into it. Things like ourselves. Disecipline for cach
learner in his own personal way is very important. No one in
Life Studics is going to punish us if we don’t “get our home-
work done.” But that’s hecause our responsibilities, for doing
our part of the work, arc ones we owe to everyone in the work-
shop, not only to the tcacher.

It’s up to us to do our things and make them worthwhile
to us. It’s up to us to really take a hand in planning what we
want to do—and then to do it. Life Studies doesn’t promiisc a
lot of wonderful things. No one elaims that it is the only way
to make education worthwhile. We only know it’s one way, one
attempt to make our University expericnee mecaningful to us.

Growth and change, that’s what cducation is all about. It
means hard work with people who earc ahout you and people
you care about. Change isn’t initiated or accomplished by mere-
ly accamulating information about what is going on or what
has gone on or how things go eaj; rather, ehange oceurs when
people who know what is happening now bhegin to use the
knowledge they have to make things different, to make things
better for the future. Facts are but a stepping stone to action

‘—and action is where change takes place.

So put your knowledge and your idealism on the line in a
program that iz interested in enecouraging yourself and others
to find scme answers to the problems of your cducation—and
to put those answers into action. Sound like a pitch for the
Pcace Corps or Vista? Well, it’s not. But this is what your
education can be like if you're willing to work for it.

KATHY RYAN, LISA BUSS

S




ERIC

Aruitoxt provided by Eic:

Why A “Life Studies™ Program? '

Life Studies was born out of feelings of both frustrztion and
optimizin. The frustration came ot of the experience of teaching (or
being) Freshmen aud Sophomores who just weren't excited about their
education: teachers complaining about students whe just sat there and
took notes: students complaining about teachers who “don’t seem to
care.” To be sure, most kids were getting something out of their edu-
ation, but too many weren't getting cnough. Many got disillusioned,
some dropped out, and others had to wait too long before they got
involved.

The ecompluints voiced by studems and teachers alike were often
vague. but they pointed to several shortcomings about the first two
vears of college life. Students and teachers, confined to huge intro-
ductory classes, weren’t iuteracting very well with one another. Class.
room life and campus life were two different worlds, requiring two
different sets of wititudes and values. To walk into a Freshman Eng-
lish class on the first day of a new semester was to enter a room where
twenty-five students, with plenty of interests and experiences to share,
were sitting in threc silent rows. An hour later, a similar group of
“strangers” would he avidly discussing Vietnam, or housing regula-
tions, around a luneh table in a dining hall.

Curiounsly, the very resentineut peeople voiced about the often arti-
ficial atmosphere of classroom learning gave grounds for optimism.
Pcople everywhere secmed to be reaching for something called “whole-
ness,” and for depth and personal sincerity in their dealings with one
another. Fdueators began calling for a breakdown of the rigid distine-
tions hetween the intelleetnal life on one hand and the spiritual and
cmotional life on the other. The whole idea of “turning on” to life
by integrating all of the resonrces of onc’s personality, in work as well
as in play, had become the goal of many people on many different
campuses.

Spirit of Change at UNH

Here at the University of New Hampshire, the spirit of change,
of ereative innovation, scemed to he stirring. Students were demanding,
and receiving, a vital role in university government and were struggling
to develop a constructive role in deciding educational policies within
varions departments. Issues of war abrond, and poverty and racism at
home, burst out of quiet libraries and classroom buildings, and learn-
ing started to happen in impromptu seminars in the Student Union
building, on campus lawns, and even on the doorsteps of houses in
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New Hampshire towns, where students and townspeople tried to ex-
plain their views to once another and wmeasured the “generation gap™
from Cahodia to Kent State. .o .
r Within the university administration and faeulty as well, coucern
for positive innovation in higher cducation has becu growing. Dr.
Eugene S. Mills, appeinted Academice Viee President this year, came

P

to his new office urging an “incrcasing interest in the development of ;
interdiseiplinary courses and projects: the general wove toward more ,E
flexibility in defining degree requirements, particularly in the light of e
the developuient of new ficld course experiences; the development of 4
[ more problemecentered  studies—courses and ficld experiences that
foeus upon such issues as poverty, race, war, and soeial violence.” A ‘4

University-wide Council on Educational Innovation was created in 1969
by the University Senate and charged with sponsoring and guiding ex-
perimental courses and programs. This Council has worked diligently
with the Life Studies Exceutive Board to help in designing our pro-
gram for the coming year. Most recently, a subeommittee of the Senate’s
Academic Planning Commniittee reported its helief that “the University
is secking, in tonch with the times, more flexibility to vespoud to the
needs of students and faculty, to ercate mew, inuovative and timely
educational programs and to venture into more interdisciplinary work.”

Some Tongh Questions

So it was with feelings of optimism as well as eritieism and concern
that the “idea” of Life Studies was born, and for the students and
faculty who first discussed the projeet, back in January., 1969, the
most importani question was: How cun we design a program for Fresh-
nicn and Sophomores that will encourage students to hecome truly re-
spousibie for their own education, to work with faculty to make best
use of the resources available at the University, and 1o have a positive
and coustructive impact upon the future of undergraduate cducation
here at UNH?

Other questions arose, such as: “Should students in Life Studies
live scparately from other students?” er “How do we know that with-
out letter grades or distribution requirements students aren’t going to
goof off?” or “Should Life Studics scleet its own group of students, |
or can our ideas work with the ‘typical’ UNH Freshman?” or “What’s
going to happen to a Life Studies student when be hecomes a major
in a regular department in his Junior year?”

Aunswering these guestions wasi’t easy, nor was a unanimous feel-
ing reached on cvery major point. Howcver, certain basic understand-
ings ahout our program did emerge. We agreed that we wanted major
reform in the University’s undergraduate curriculum, rather than just

5
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a chanee to carve ourselves a litile niche where we eould “do our own
thing.” That meant designing a program that could work for the aver-
age student, not oniv those with speeial talems. We wanted to create
a living, growing cducational eommmmity, but we were aware that a
very tightly knit conmmunity might hecome too invard-looking and
separated. So we deeided that every possible effort should he made 10
attract a wide variety of students from all hackgrounds into the pro-

graval,

at

laking Participation « Working Reality —

On the issue of stndent participation in the entire educational
process, there was near unanimous agrecment that the University needed
more of this partieipation for the good of students and faculty alike.
We see the classroom not so much as a leeture-hall, but as a meeting
place for concerned individuals who are anxious to explore a problem
or an issuc together. This means de-ecmphasizing traditional methods
of motivating students by means of grades or distributirn requirements
and our turning instead to place primary responsibility on the individ-
ual student to develop his own reason for study. Yet we have to he
able to provide academie gnidance and help when needed, so that a
student used to being told what to learn might not feel confused by
his new responsibilities in the freer environment of Life Studies work-
shops.

The fruit of our discussions on educational innovation was a
rather lengthy proposal ealled “LIFE STUDIES—A Program i Basic
Sducation for the Freslmman and Sophomore Years.” This proposal
was drafted in May of 1969, towards the cnd of the academic year. At
that time we felt that we nceded an extra year to fully prepare our-
sclves and 1he University for our comprechensive program, which would
involve students on a full-time, or nearly full-time basis. So we agreed
to go ahicad last Fall with an Interim Program, whick featured a secries
of small-enrolliment seminars in which Freshmen and Sophomores could
begin to participate in issnc-centered and problem-centered study. And
last year over 500 students enrolled in more than forty such seminars,
with most students taking one Life Studics scminar and carning the
rest of their credits in vegular university courses.

The True Test: Can Reform 3ucceed?

With the suecesses—and shortcomings—of our Interim Program
very much in mind, the Life Studies Excecutive Board met this Spring
for a serics of discussions on various alternaiives for future develop-
ment. Should we continue the series of innovative seminars in our In-
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terim Program, with studeuts enrolled in the program on ouly a part-
time hasis? Or was it time to move to implement the full Life Studies
Program and test the validity of our philosophy of participatory edu-
cation by inviting a number of Freshmen and Sophomores to hase their
studies in our experimental program? In March of this year the Exceu-
tive Board voted unanimounsly to implement the full Life Swdics Pro-
gram, and a wouth later, the Council on Educational imovation gave
its approval to our new proposal, which read in part:

We now realize that if we are ever 1o have a positive hupacet
on uadergraduate education we must ereate a program so ex-
citing that the resultant student enthusiasm wr learning will
atiraet other students and faculty to the Life Studies idea.
Successful experimentation is the best guarantee of further ex-
perimentation. Life Studies has a sufficient mixture of students
and faculty from various parts of the University, and a sufficient
number of conecerned observers to give us confilence that our
cmphasis on creating a sense of community within Life Studies
will not lead to isolation from the rest of the University.

Wiy a Life Studics Program? Becatise, among other reasons for ehange,
we fecl that the enrrent uplicaval on the American college eampus is
the result not only of the activity of campns “radicals” but is rooted
as well in a widespread fecling of alienation and depersonalization-—
factors which discourage and depress the “silent” majority of college
students as well as ineite the “activist” minority. The response, then,
of those who prefer reform to revolt nmst be to seck constructive in-
novation wherever the symptoms of educational stagnation appear.
Sincc nobody sccms to have the answer to the problems we face in
higher cducation, all of us are responsible for finding and developing
those approaches which arc likely to provide some answers. This is
the shured eonuitment of Life Studies.

PAFulToxt Provided by ERIC
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Life Sludics—Ai’hilosophy and a Challenge

(Note:  Professor Pani T. Brockelmang y philosophy teacher who now holds
joint appoiutment in the Edueation Department, hus  been central to the Life Studies
iden since its inception. Now Faculty Coordivator of the program, Paul has put
together sowme of his ideus on the philosophy of educuwion for this catalog.)

We Are A Happening

Our lives are a kiud of active process, a growth. We are abways
in a situation of one kind or another, having emerged from a past
stnmg out hehind us, and going somewhere. Beeause of this, we are
ucver finished, we are always hecoming, always seeking to hecome some.
thing more than we are now or have been in the past. We are like a
play in which we write the seript as we perform it—even if we didn't
build the set. We arc a happening.

Beceanse we are growing, beecanse we are in process, learning is in
a eense synonomous with living. Learning is growing. Skills, informa-
tion, and discipline are not so much goals of cducation as they are
means  through which persons hecome, through which they enlarge
their being by realizing their own potential.

The Process of Living, Not a Preparation:

The man who has been touched by the problems and vision of
American polities is not the mian he was before. He has changed. He
has learned. The man who “sces"” the possibilities of biologieal chem-
istry and who then ‘strives to realize those possibilities, is just not the
same man he used to be. As George Leonard has put it: “To learn
is to change. Education is a process that changes the learner.”

In so far as we are living, we are lcarning—sometimes pleasur-
ably, sometimes painfully. When we think of education, we ought to
think of it in this broader context of life, and not merely in terms of
formal education. John Dewey pointed out that education is the pro-
cess of living, not a preparation for it.

Edueational Malaise

When formal cducation in the elassroom hecomes unconneeted
with life, irrclevant to the lives of its students, and yet is thought of
as education per se, then we are in trouble. Such a divoree is a terrible
and Painful symp2om of an educational malaise—a scparation of life
and learning It is a sickness becanse it is a contradietion in terms.
Itis a sign that lcarning has stopped or has heen constricted in that
formal sctting, and then life-learning, since it must contime, has to
take place outside of “cducation.” A kind of social schizophrenia
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ensucs: we live, but the learming involved in that living is not eduea-
tion; we are educated, but that education is neither learning nor life.

Such a divoree of life and learning is a disaster. It is ako prob-
ably a sign that the system of formal edueation—in substance and
process—is  oriented to goals other than learning: perhaps to social
advancement; the production of skilled citizenry to run the economy ;
habysitting our young until they can be digested by the industrial
complex: or homogenizing rising classes and races of Americans, In
other words, such a divoree scems to me to indiecate that formal edu-
cation has given up on learning (as opposed to “training”)—cven if
some real learning happens to take place there in spite of it

Power To The Person !

I guess this is one reason why I think Life Studies is so important.
We must reeonncet life and learriing in edueation, hut especially in
that undergraduate edueation which is presently witnessing an influx
of elasses and races of Americans hitherto excluded from our universi-
ties. Itis at this age, the late teens and early twentics, that growth and
scludevelopmient ave so important. As 1see it, one aim of Life Studies
is to create a participatory learning cnvironment in which a student
can grow and find meaning for himself by beecoming dynamieally in-
volved in his own life and learming.

Broadly speaking, personal “power” means participation and
engagement in the process of living one’s own life. Such power, then,
is a condition withont which genuine growth and leaming cannot oceur.
Students and faculty manst be permitted to associate freely, 1o share
the hasic decisions which determine the goals, the substance, and the
process of their learning—clse they are not learning at all hut are
trapped in their respeetive roles by fear or apathy.

All Educators

No man can “educate” another, for no man can live another’s life.
But every man can help himself and others to learn, In faet, if we
would only realize it, we are all educators, In so far as we live, we
learn; and we all have a human responsibility to ourselves to live—
decply, fully, genuinely. That means we have a responsibility to!our-
selves to learn—deaply, fully, and genuincly. .
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Who Gets In . . . ?

The question of admissions to the program has been one we've
wrestled with for quite some time. In brief, our thinking has pursucd
two paths: First, therc’s the desire to try to scleet the people who we
feel can really make the program work. Secondly, there’s the realiza-
tion that if Life Studies is to have a positive effcct on the University
and be a catalyst for constructive reform, we have to prove that our
ideas can work for a great variety and diveisity of students. And
central to our whole philosophy of change is the coneept that truly
sclf-motivated and individnalized education can henefit all the students,
not just these with special talents or motivation,

It’s this sccond path which we have chosen to build our program
upon. Perhaps it’s more risky to admit a cross-seetion of students than
to pick the ones we like best, but that just meas we’ll all have to
work harder to understand the differences between us and vy 1o work
and learn together. And after all, isn’t that very cffort to create co-
operation amid diversity one of the most important challenges we can
encounter? Wouldn’t it be just as “risky” to gather an in-group to-
gether and spend two years “grooving” with onc another, while human
misunderstandings and “gulfs” and “gaps” between people continme to
divide our socicty and onr world?

So whatever the length of your hair, or the eut of your clothes,
or where your hecad or your heart may be at, or what you want out
of life, or what you’ve already been through—if you’re alive, you
qualify!

What Happens When You Apply

In order to insure both fairness to all who apply and a reasonable
cross-scction of interested students, onr selection procedure will be
approximately as follows:

1) Only students who fill out an application form will be con-
sidered.

2) 75% of next yecar’s Freshmen in the program will be sclected
at random, i.e. picked ont of a hat.

3) The remaining Freshmen will be sclected in order to give hal-
ance to the program, i.e. instate, non-resident; male, female;
school grades, SAT scores; cte. (By the way, sinece we have no
way of knowing who the first 75% will be, your grades or SAT
scorcs—whether higher or lower than average—could help us
in crcating that balance. That’s the only rcason we ask for
them.)

10
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4) Sophomores will be chosen from those who have had some
Life Studies or eomparable experiencc.

5) Students not sclected will be put on a waiting list and will be
offcred admission to the program if and when vacancies exist.

Nitty Gritty . . . Stuff You Oughta Know

The basie structure of Life Studics, as far as things iike grades
and credits are concerned, has been designed to help students coordi-
nate their work in the program with work in regular University conrses
and majors. Students should understand, though, that after two years
of study with:out letter grades (and thus no individual “grade-point
average”) their “status” in the imiversity community will depend to
large measure on whatever reputation the Life Studics Program has
made for itself by that time. All credits earned in our workshops will,
of course, be honored by the University, but our academic standing—
as students and tcachers—is something we must carn together.

ENROLLMENT: 60-—100 Freshmen, 40—50 Sophomores; 100—150 total,

worksHor crREpits: Each workshop activity (seminar, study-group,
lahoratory) will be worth four ercdits, although a student may
apply for additional credits in a single workshop.

wORKSHOP CREDIT-LoAD: FRESHMEN—A minimaom of three workshops
per semester, ineluding the Core Seminar.
SOPHOMORES—A minimum of two work-

shops per semester, unless student is involved in a restrieted
eurrieulum.

ExCerTions: We are currently negotiating to be permitted to admit a
‘limited number of Freshmen in restricted enrricula (i.e. cur-
ricnla which preseribe a large number of required courses in
the first two years) to individual workshops.

ADDITIONAL CREDITS: All students are free to eleet additional workshops
or University courses to complete their curricular schedules.
Students are advised to consider University courses relevant
to their intended major.

REQUIREMENTS : scc page 12.

GRADES: Aside from a written assessment of a student’s work, each stu-

dent will receive the grade of “Credit” or “Fail” for cach
workshop.

11
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rass-FalL: Students taking cegular University courses will he urged to
do so on a “Pass-Fail” hasis. Any workshop taken for “Credit-
Fail” in Life Studies will not count against a stndent’s “P
Fail™ options.

aAss.

WITHDRAWAL, VOLUNTARY: Any student wishing to withdraw from Life
Studies may do so as soon as arraugements can he made with
the college or program he wishes to transfer to.

WITHDRAWAL, INVOLUNTARY: Stiddents are expected to envoll in Life
Studies for two years and will normally he permitted to euroil
in the second year program after completion of their Fresh-
man ycar. However, stndents whose work in Life Studies has
heen generally unsatisfactory may be refused permission to
continmie in the program by the Life Studies Exeentive Roard.

University General Education and Degree Requirements

There is little difference between Life Studies and the regular
university currienlum in terms of ultimate goals for stndents. Both
enconrage students to seck a balanee hetween a lwoad-based education
in a wide variety of academic arcas, and intensive study in the stn-
dent’s major ficld of specialization. Where the programs differ is in
how to reach those goals, The University, through a system of uni.
versity-wide and in some cases college requircments, secks to insure
that students are exposed to a number of disciplines. Life Studies pre-
fers to encourage the student to freely choose to hroaden himself. We
would accomnplish that ohjeetive in the following ways:

WORKSIIOP OFFERINGS—Our prineiple means of encouraging hreadth
in a student’s enrrienlim is by attempting to provide him with challeng-
ing learning cxpericnees in a multitnde of subject arcas. Among the
disciplines involved in our six planned workshops are: English, Eco-
nomics, Sociology, Community Devclopment, Physies, The Finc Arts,
Education, Philosophy, Religion, Psychology, and the Environmental
Sciences.

INCENTIVES—Whereas the University has reeently instituted a serics
of “Pass/Fail” options to encourage stndents to cnroll in eourses out-
side of their normal pattern of studies witlhiout the risk of receiving
poor grades, all Life Studies workshops are organized on a similar,
“Credit/Fail,” hasis. Our purpose is to remove “artificial” incentives
for choosing learning arcas (i.c. the promise of casy grades or “gut”
courses) so that incentives of curiosity and intelleetnal challenge will
lead students to broaden themselves,
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ADVISING—An extremely important part of the role of teaching
participants in Life Studies will be that of advising students concern-
ing curricular opportunitics, All of us are eonmiitted 1o the ideal of a
broad-hased genceral education as part of the proeess of living aml
learning. We are also aware that after twelve years of rigidly structured
schooling, some students may be uncertain or fearful abont venturing
imo arcas where their competence is unknown, The advisors will act
to encourage students to take advaniage of the opportunities available
in the program as well as to prepare themselves for intended miajors

1n all, these miethods for helping students develop breadth in their
studies are ecrtainly not “fool-proof.” We cannot guarantee that every
stident will avail himself of every phase of our academic program,
Our whole philosophy of education demands that we all take certain
“risks” in moving towards the concept of self-directed study and away
from that of “getting by” or “getting through” one’s edueation.

Suspension of University General Education Requirements

The University Senate, in establishing a Council on Edueational
lunovation, recognized the nced to develop experimental programs
which would provide the University with allernatives to existing aea-
demic structures. The Senate specifically empowered this Couneil to
suspend university general edueation requiremients for innovative pro-
grams for up to three years. This is the first year that Life Studies has
requested such suspension, which was granted by the Couneil when
they approved our program.

What This Mcans To You

As a Freshman in Life Studies, you will be expected to choose and
develop for yoursel a broad-based program of study from among our
workshops, and ineluding sueh university courses as you and your ad-
visor feel are beneficial to you. You nced not be concerned with ful-
filling the University's general cducation requirements (as deseribed
in the University catalog), althongh you should keep in mind the
intent of those requirements, which is to avoid over-specialization and
to insurc exposure to a varicty of disciplines at this ecarly point in your
studies.

Should you deeide to withdraw from Life Studics before the end
of your sophomore year in the program, you may pelition your re:
speetive college to allow you to substitute successfully completed work-
shop experiences for cither area requirements or free electives. In most
cases, such substitution should present no problem, as the “petition”
method is regularly used by many university students wishing to inake
adjustments in their curricular programs.
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If yon will he a Sophomore this year and have had previous Life
Studics experience, a similar suspeusion of general education require-
meni: depends ou the extent and nature of your total involvement in
Life Studies. Specifically, yon wonld have to meet these conditions:

1. A minimum of 28 credits carned in Life Studies workshops
over the two-year period.

2. Those eredits should have been carned in at least four distinet
workshop arcas.

3. You should have significant exposure throngh workshop and/or
university course experienee in cach of the following arcas: a) science,
mathewatics, or teclmology ; b) arts and hnmanities; ¢) social seicnees,
This year’s Sophomores will have the added option of using the normal
“petition” method for arranging to fulfill their general education re-
quirements, If that option is chosen, of eonrse, none of the above cou-
ditious would apply and mormal university requircments will he in
effeet.

All sindents iuvolved in Life Studies should hear in mind that no
deeision has yet heen made regarding suspension of specific  college
requircments. Negotiations are now under way'with individnal colleges
and this question should be resolved at the beginning of the fall sc-
mester.

Regnirements For Your Major

Every student at UNH is responsible for preparing himself to
meet the degree requirements, in the major field of his choice, prior
to the completion of his studics at the University. Life Studies stu-
dents arc uo exeeption, Since Life Studies is a two-year program, and
sinee required course work for most majors (especially in Liberal Arts)
can he completed during the junior and senior ycars, few students in
the program should encounter much diffienlty in combining Life Studies
experienee with a departmental major. ,

However, every student, along with his advisor, should pay par-
ticular attention to those introductory eourscs which niany departments
feel are nceessary or advisable for students intending to major in a
given ficld. While we certainly expeet that Life Studics workshops will
provide the skills, the experience, and the inspiraton for a student to
successfully nndertake in his junior and senior years a program of
stuudy in the major ficld of his choice, we eannot guarantee that the
Life Studics experience will be itself sufficient preparation in all eases.

Life Studies is designed not only to permit, but to encourage stu-
dents to seck out those courses in the University which will be valu-
able in building their academic programs, Specifically, a Freshman
in Lifc Studics may take onec-fourth, and a Sopliomore one-half, of
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his academic credits outzide of the program and still be considered
a full-time student in Life Studics. Moreover, each student’s advisor
will be instrueted to help him prepare for his major by carcfully ex-
amining suggested prerequisites. The chairmen of all university depart.
ments have heen contacted by Life Studies with a view towards de-
termining what acadewic experiences, if any, in Life Studies might
provide alternatives to regnlar course prerequisites.

The first two years of undergradnate study for many students is
a time of academie testing, and tasting, and trying, until an area is
found in which a student fecls comfortable and excited about special-
izing. We expect this to be true of students in Life Studics as well
But we do cantion students interested in the program to check the
university catalog very carefully with respeet to any department majors
they may he interested in, to scec what course requirecments thosc de-
partmients speeify for students in their freshman and sophomore years.

Finding Out How We're Doing

Svaluation in a program like Life Studies presents some special
problems and offers us all some particular challenges. Our basic aim
is to develop mechanisms for evalnating oursclves fairly while at the
same time offering the university connmunity an opportunity to com-
pare the educational effects (and side-eficets) of Life Studies with what’s
happening to students in more traditional programs. To help bring
this about, we have an Evaluation Committee, headed by Dr. Robert
Congdon, Director of Counseling and Testing Center, which has been
hard at work developing suggestions for various methods of evaluation
within the workshops, as well as comparative studies of students within
and withont Life Studies.

Workshop Evaluation

Evaluation of a workshop’s progress, and of the cfforts of all within
it, is primarily the responsibility of workshop members themselves, As
far as student performanee is concerned, workshop 1caders will be asked .
to offer ratings and/or written comments to students twice during the
scmester. Soine of the criteria on which these comments will he bascd
include the student’s ability to:

1) communicate in speeifies and in generalitics, whenever cach is

appropriatc;

2) develop accuracy and precision in dealing with problems and

coneepts;

3) pursuc independent work and supply his own structure, while

at the same time relating these cfforts to the specifics of the
workshop problem arca;
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4) be bhoth eritical and productive in workshop meetings;

5) imeract in a constructive way with students and workshop
leaders who hold viewpoints differing from Lis own;

6) suspend judgment while examining and evaluating. aliernative
approaches to a problem. '

A significant counterpart to evaluation of students by workshop
leaders will be the evalnation of workshop leaders, and of the workshop
as a whole, by student partieipants. Narurally, much in the way of ine
formal evaluation will happen during workshop meetings, but we feel
thar students should have an opportunity at least onee during cach
semester, to evaluate the role of the workshop leaders in facilitating
learning within the workshop.

Comparative Evalunation of Life Studies Program as a Whole

Crucial to the coneept of Life Studies as an “experiment” in par-
ticipatory education wonld be a comparative study, conducted over a
four-year period, in which the problems and progress of Life Studies
students can be compared to those of non-Life Studics students with
respeet 1o key educational objcetives. The Evalnation Committee is
in the proeess of developing both the testing methods and the relevam
criteria for such a study. It is our hope that this process will strengthen
both Life Studies and the University as a whole, and make us all
aware of the goals we strive for and the degree to which UNH students
are rcaching them.

The Workshop: Where It’s All Supposed To Happen ...

What’s the difference between a workshop and a course? This is
one of the questions most frequently asked about Life Studics, and an
casy amswer is diffienlt to give becanse it’s wrapped up in the whole
idea behind the Life Studies Program. The answer has more to do
with atmosphere, perhaps, than with simple details of classroom size
or credits. In our Life Studies Proposal, we've said:

The central structure of the Life Studies eurriculum will bhe
muhi-dimensional workshops organized around a problem area,
an issue, or an idca. Each workshop consists of a tcam of fac-
ulty and students bronght together to explore a problem area
of particular importanee to them and of general value te the
community,

The workshop operates as an umbrella under which a variety
of learning activitics take plaee: a ‘fundanentals® or ‘mcthods’
seniinar to introducc students to central concepts and basic
readings in the problem area; sinall study-groups on particular
aspecets of the issuc or idea; independent study or individual
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aud group projects, ete. Workshops are resource cemters to
provide students with opportunities for individual and group
study, and will coustitute an enviromment for learning. . .

I’s just this “environment for learning” that might make the differ-
cuce between a Life Studies workshop and a typically large scetion of
an introductory course that students sign up for “to get your require-
ments out of the way.”

Undoubtedly, some of the regnlar university courses that you will
tuke here at UNH will have an euvironment for learning that is really
positive. In any good course there should be genuine interaction he-
tween students and faenlty, Students should be encouraged to explore
individnally not ouly the subjeet matter of the course itself but any
and all related topics that involve them personally. And cvaluation of
students should he hased upon recognition of individual performance
as well as “objective” standards. These are some of the aspeets which
you would hope to find in any course here at UNH that excites and
involves you.

The point about Life Studics workshops is that cach workshop
is specifically aimed at creating that learuing environment, whatever
the subject matter, and you will be the one to help make that environ-
wment real. This is why, for example, participation in Life Studics has
to bhe voluntary on your part. In a conrse which you are somchow
obliged to take, yon might casily fecl little motivation to work to make
the learning atmosphere right for you. And the attitude that says:
“They put me here, now let them try and tcach me something” is un-
fortunately much too commou during the carly years of undergraduate
education.

But please don’t make the wmistake of assuming that just because
it's “Life Studies” you'll be automatically provided with an ideal at-
mosphere in cach workshop. The casiest formula for disaster in a pro-
gram such as ours would be for students to euroll in Life Studies with
the expectation that “everything's going to be groovy.” What’s truc
about a good learning environment is true about everything elsc that’s
important to your cducation: “It ain’t going to happen, unless you
make it happen,” or, in the words of that old Spiritual:

Air’t nobody here can get dere for you

You got to go dere by yo'self. . .
Each workshop is going to be a new expericnee for the teachers as
well as for the studeuts. Problems and misunderstandings are bound
to occur, as they do with all experimental efforts. What we can promise -
is that ways will he found to bring those problems to the surface and
try to solve them together. And you’re onc of those “ways,” so if things

aren’t working out in any of your workshops, DON’T COP OUT!
17
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The Core Seminar
Eunrollment: All Freshmen in Life Studics

The idea behind the Core Seaninas is that some sort of continuing,
intimate  association should be provided in which Freshmen in Life
Studics com meet in small gronps of ten to fifteen, explore langnage
and the proecsses of conmmmication, disenss program-widé and campus
expericneces, and generally learn to define and begin to meet their in-
dividual edueational nceds. Faculty leaders and workshop associates
will act as advicors to the students in their Core Seminar groups, The
Core Seminars will meet regularly throughout the year and should pro-
vide a kind of “home base” for participating students,

In oxder to improve communication skills, students in Core Semni-
uars will be asked to 1) artienlate their own experiencees in relation
to their education, 2) examiue their expectations for academie develop-
ment, and 3) work to create a productive learning euvironment within
the Core Scminar itself.

People commmicate best about the things they know best, within
an atmosphere where their feclings are valued. where their individual-
ity is respeeted, and where sincerity is expeeted of them hy their peers.
Core Seminar leaders will themselves form a continuing study group
to explore the problems of participatory tcaching in communications,

as well as other issues involving the Core Seminar idea, An effort will

be made to coordinate the year’s activities and allow for intcraction
between individual Core Seminars.

The Core Seminars will have a dual purpose with respect to com-
munication skills. On onc hand, they will attempt to foster an atmos-
phere of sincerity and integrity with respect to interpersonal communi-
cation. People.will be urged to be honest with one another and to dis-
cuss those aspeets of their social environment which make sineere com-
munication diffienlt. On the other hand, Core Seminars will look ont-
ward to the larger commuity in which we live, and studenmts will be
asked to both examine the proecesses of communication which onr
socicty uses (media, ete.) and to develop and improve the skills n.-ces-
sary to rcach, to interact with, and to influenee their fellow human
heings in the world at large. Core Seminars will also encourage the
stident to hecome conscious of the way in which language operates on
him in his daily life, and to explore alternate ways of articulating his
expericnec.

During the first semester, Core Seminars will follow fairly similar
programs of study, called “Task Units.” Each Task Unit will encom-
pass a varicty of communication exercises and experienees. Titles for
suggested Task Units inelude: “What do words mcan?”, “Non-verbal

<0
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connuunication,” “Perspectives on edueation,” “Media,” and “Moving
people to action.” There will be flexibility within the program for stu-
derats to improvise or ereate new Task Units to acvommodate needs with-
in cach group.

During the sccond semnester, we expeet a far greater degree of
specialization among Core Seminars, as workshop lcaders and students
identify particular arcas of communication which they wish to pursuc
in greater depth. Subjects such ds ercative writing, literary eriticism,
logic and debate, media studies, interpersonal dynawics, ete., may well
becowe foral points for group specialization during the seeond scemester,
when students will be permiitted to transfer to a speeific Core Seminar
whosc program will he of special interest to them.

Contemporary Education Workshop
Maximum enrollment: 50 students

This workshop will provide opportunities for students to discover
news ways of learning for themsclves and to participate in an elemen-
tary or middle-school classroom where they can try out their ideas.
The workshop cousists of five study-groups. Each partieipant will meet
with his individual study-group two hours weckly, spend a minimum
of three hours a weck in an clementary school classroom, and mect
with the Educational Workshop as a whole periodically to integrate
the various aspects of learning and to investigate current issues within
the ficld of professional edueation and their implications for innovative
change. -

Workshop Study-gronps
VALENT AND INTEREST CENTERED LEARNING

After some introductory readings the participants will deal with
eoncepts of exploring the talents and interests of individual elementary
school children. Arcas in which exploratory experiences can bhe con-
ducted include art, musie, ereative writing, drama, and carth scicnee.
After the participant’s preliminary study and practice of providing ex-
ploratory cxpericnecs for the ciementary school ehildren, cach partici-
pant will allow the clementary student to follow his or her own cre-
ative impulses and will encourage the child to ask his own questions
and to devclop his intercsts and talents at his own rate.

ACTIVITY CENTERED LEARNING

Au activity ccntered classroom is organized into working arcas or
activity centers, cach arca designed for a scparate activity, and all
arcas being utilized concurrently. Emphasis is placed on lcarning
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through experience. Ideas are gained through manipulation of many
kinds of obhjeets i the various activity centers, rather than limiting
learning solely through verhal channels. For this reason the physieal
setup of the classtoom—the placement of various waterials around the
room—is very important in ¢reating an optimal euvironnicent for learn.
ing, Students will be cuconraged to use their expericuces in the activity-
ceutered elassroom  as an “avenuc” by which to guestion their own
ideas and feclings eoncerning the learning process. Each student will
he encouraged to explore a facit of elementary cducation that is rele-
vaut to his or her goals and interests.

INTERPERSONAL RELATIONSIHP IN FACILITATING LEARNING

This study-group is designed to help the student investigate how
to provide an emotional climate that facilitates learning and 1o help
the participants put this kuowledge into praetice in the multi-age class.
rooms of nine, teis and eleven year old children in the Oyster River
Flementary School Distriet. *

NEW WAYS OF FACILITATING LEARNING

In this study-group the students will investigate various innovative
theories of facilitating learning, through reading, discussion, leetures
and discussion with resource people expert in varous areas of eduea-
ton, and visitation of innovative schools throughout New England, Ex-
perimentation with these ideas with fellow students in class through
role play, ereative dramatics, and in other ways will also be encour-
aged. Participants will experiment with these ideas with clementary
school children through regular participation in elementary school
and free sehool classrooms and through tutoring on a one-to-one hasis
throngh SCORE. The individual student would have to define which
sort of situation he/she would like 1o work in.

LEARNING IN A JUNIOR HIGH SCHOOL CONTEXT

This workshop will focus on the needs of young adolescents and
how these needs can he met in education. The emphasis will be on
studying innovative programs in ncarby schools and ereating, from
these programs and the students’ own ideas, new approaches in the
classroom. In addition to observing schools, cach student will he in-
volved in an on-going classroom situation which will provide the oppor-
tunity to put some of his ideas into practice. Weckly meetings will
be held to diseuss students’ observations and work and to explore im-
portant educational issues such as grading, diseipline, grouping, sched-
uling and ecnrrienlum. Students will he asked to keep written records
of their obsecrvations and reactions which will later be compiled into
a manual which could he used by classroom teachers and administra-
tors as a resource in cstablishing innovations.
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Percepiion and the Creative Arts Workshop

HMaximum enroilment: 60 students

The objectives of thiz workshop are, first, to learn to work in
one  of several art media: seulpure, painting, photography, dance,
wusie, literature, and second, to study perception from a biophysical
and psychological point of view and from the point of view of the
creative artists,

The aim is net merely to teach the techuiques of an art miedia,
but to understand and become articulate in the “langnage” of that
media—to learn to artienlate a corner in space, to learn to mmove to
express imner feclings.

Studying the scientifie hasis of pereeption, including the physical
phenomena that produce the seusations, helps a person understand how
he functious, helps an artist understand his media: light is 1o a pho-
tographer what movement is to a dancer, what sound is to a musician
——and it helps an artist understand how his andienee assimilates his
creations,

sach student will be enrolled in one of five study-gronps. In the
first semester, these study-groups will be “language” oriented—stu-
dents will concentrate not on ‘making things’ but rather on developing
a fecling for the ‘raw materials’ of an artist’s craft and how he uses
those raw materials in shaping his pereeption of the world.

In the sccond semester, students will econcentrate on in-deyth pro-
jeets within a given media. Often these projeets wiil be ontgrowths of
exercizes and conceptnal studics undertaken during the first semester,
but in all eases special interest will be maintained in the relationship
between the ereative act and the particular perception of reality which
underlies it

Study-Group: FALL Study-Gronp: SPRING
TIHREE-DIMENSIOINAL DESIGN SCULPTURE
TWO-DIMENSIONAL DESIGCN PAINTING
LIGHT PHOTOGRAPIIY
MOVEDMENT DANCE
LANGUAGE CREATIVE WRITING

The entire workshop will meet together once a week for a formal
lecture ou the physical, biophysical, and psychological aspects of per-
ception. Immediately following the leeture, the workshop will break
up into small, informal discussion groups, led by the various study-
group leaders.

The lecture-discussion group sessions will he coneerned with what
we perceive (sound, light, color, space, time) and how we do it (eycs,
cars, fingers, mind). There will be speeial emphasis on the relation-
ship of aspeets of perception to the creative arts:
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Community Studies Workshop

Maximum enrollment: 75 students

For UNH students and faculty, the neced for coming to terms with
the issues and problewms of the people of this state reaily points to a
greater neced: the need to seek one’s education and develop one’s
talents through first-hand experience with those people engaged in the
“husiness of life”, The days when learning could he micely separated
from living are past; the problems and challenges of our time simply
don’t permit us to stay within our citadel of higher learning and ex-
amine our fellow man, his institutions, and his problems. The Uni-
versity is an island no longer. If we are students, we are also citizens.
The problems of the factory laborer, the small farmer, the housewife,
or the businessman soouer or later heeome our problems.

The workshop in Community Studies begins with the premise that
a “study™ of those New Hampshire ecommunitics whiehh surround our
University must be far wore intensive and more sensitive than most
previous attempts at sending students “into the field” to survey the
scene. 'We must bring ourselves into the community to learn hefore
we can even think of helping those who live there with their problems.
We must bring commumity pcople to the University to teach as well
as to learn before the full resources of the University can he made
sensitive to the nceds of the pecople. And in going into the connmuni-
tics of the state as students and teaehers, we must develop an aware-
ness of the problems and prejudices that our presenee in the com-
munity will gencrate hefore we can begin to deal with those problems
which the communitics themselves recognize.

Each student who curolls in the Commmunity Studies workshop
will take four credits of study in an arca which emphasizes the funda-
mental coneepts and background for social change, and another four
credits of work in a study-group “laboratory” which emphasizes learn-
ing through participation and involvement with aetual community
groups.

The concept of *‘ficld experience” as far as first semester students
in Community Studies arec concerned will be mostly limited to the
following tasks:

a. How to definc a problem

b. How to gather information on the problem

c. How to cvaluate enrrent cfforts to solve the problem

d. How to redefine the problem in view of what has bheen learned

¢. How to sharc what you’ve learned with the people concerned

The study-group lehoratories arc designed to give students more
than a miere cxposurc to a community situation but will stop short of
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encouragiug students (o participate actively in community work. Most
important, perhaps, will be those study-gronp meetings at which the
“what” of commmunity or ageney problems will be discussed in terms
of the “how” and “why” of progress or frustration. That is, instcad

‘of a student’s merely visiting a town or ageney, attending meetings of

a community group or talking with officials, he will be continually
urged to explore and understand the process by which these individ-
uals or groups function. Stndents will he urged to keep their eyes on
the total process of any organization or ageney under study, to at-
tempt to understand the dynamies of the whole situation, rather than
to heecome an advocate for any individnal, group, or cause.

In addition to regular weekly meetings with his study-group laho-
ratory, each student will plan to spend one full weck in the community
or ageney in which his lab is located. Students will work together with
community to agency personnel during the wéck in order to gain a
better understanding of the nature of comnumity work.

NOTTINGHANM STUDY-GROUP LABORATORY. This is an example of the
ficld expericuces for first semester students. The town of Nottingham,
popnlation 800, is a perfeet example of a commmmity that is very re-
sistive to change. Like many New England tewns, the people fear new-
comers, particnlarly those associated with the University. The town is
quite rural and would like to stay that way, but very few town people
feel that zoniug is nccessary to maintain this riral atmosphere. During
the past five yecars, several young professional familics have moved
into the commmnity and are trying to hecome active in the community.
The participants of this workshop can be involved in several activities:

1. Identifying the current stote of the town

2. Identifying overall goals of the town

3. Observing organizations in their normal operations and identi-

fying the mechanisins used fer decision making,.

4. Functioning as resources for each one of the organizations

5. Tacilitating iustituting more than one organization in the com-

munity for accomplishing some eommon objeetve.

During his second semester the student will participate in onc or
more study-groups devoted to a particular problem arca in community
development, snch as health, political structure at the county or town
level, surplus food, housing, delinquency, cconomic development, pov-
erty programs, cte. Eaeh study group will attempt to provide the stu-
dents with a varicty and depth of training unccessary for them to be
able to make a worthwlhile contribution to the community during their
third semester in the workshop, which will be spent largely or entirely

in the field. '
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Maximum Enrollment: 50 students

focus on an interest already widespread.

filling these needs.

daily living. R

them

2. to help students grasp the intellectual and historical material
necessary to deal adequately or responsibly with those life issues. . .
e.g. to see the variety of religions and life options which varions tradi-

tions represent

3. to facilitatc religious and personal growth on the part of all
the members of the workshop through in-depth lahoratorics or task
groups within which students may dig into speeial religious and spirit-
ual coneerns in a systematic way, within which they may share their
learning. We will help these speeial task groups to develop “naturally”
from those interests and desires and life issues articulated by cach stu-

dent at the beginning of the workshop.

4. In short, then, we intend in this workshop to deal with the
wholec man. We lope to facilitate religious and spiritual concern and
learning in hoth an intellectual and expcrimental scnse. Especially
with respeet to the religious dimensions of life, the two go hand-in-

hand.

Structure:

There will be two central aspeets of the workshop:
1. GENERAL MEETINGS: These will be weekly meetings of the entire
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Dimensions of Spiritnality Workshop

We are a gronp of faculty, studems, and community people who
have come together in an attempt to develop a workshop to explore
the vast area of religious and spiritnal experience. Althongh we repre-
semt diverse backgrounds and theological viewpoints, our common foens
is in the growing religions awareness, inlerest, and needs of the com-
nnumity and campus. From what we have observed in the student com-
mumity, our task is not to generate interest in this workshop, but to

Many people are asking questions, and finding nowhere to turn
for answers. To them it appears as if there is no live medinm in whieh
to explore this; neither the churelh nor the university has been ful-

It is our hope to build a elimate in which we ean revitalize the
study of human spirituality, in which we ean trust and share, both in
theory and in an experiential way that beecomes intergrated in our

Specifically, the goals of the workshop, are:
L. to help the students articulate for themselves those “spiritual”
or life issues which at this point in their lives are most important for
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workshop. The purpose is twofold: to bring the cntire workshop to-

gether to share information and criticism, and to provide the relevant

historieal and intellectual framework nccessary for students to deal
with the spiritnal and life issues whieh face them,
3 2. Task Grours: We intend that special small task groups will
develop within the workshop as a whole. The purpose of these task
groups is to permit small groups of students and workshop associates
to dig into a variety of religious issucs or phenomena in some depth.
If the General Meeting is to provide the intcllectual framework, the
task group will provide the lcarning environment for experientially
articulating onc’s religions concerns and developing a religious focus
or style of onc’s own.

Each task group will be small in number (no mere than 12), and
will be led by a team of two workshop associates. Each task group will
meet at least two hours a week. Since the gronps will be designed to
meet the actual neceds of the students, they will play a major part in
formulating them. We suggest that the following might he- the kinds
of task groups which will emerge in the course of the workshop:

ELEMENTS OF CHRISTIANITY
ELEMENTS OF JUDAISM
: YOGA AND OTHER TECHNIQUES OF MEDITATION
AN INVESTIGATION INTO THE NATURE AND MEANING OF

RELIGION
THE OCCULT
EXPLORING THE RELICIOUS DIMENSION THROUGH

LITERATURE
MYSTICISM: IN ESSENCE AND PRACTICE

B e o it
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The ‘trying on’ of religious and metaphysical options should be
part of cach pcrson’s scarch for a meaningful life. The tremendous
spiritual and psychic resources of the individual can be cxplored in
many ways to give him an incrcased feeling of responsible participaton
B as a whole person. Ultimatcly the way 'a person lives is the expression
5 of his religious position, and thesc groups are intended to provide the
framework in which to cxplore somne options for personal commitment
H and growth,

pones o YA g S o
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Environmental Studies Workshop

Estimated enrollment: 75 students

The Environmental Studics Workshop will explore the question
of human survival by looking at the various conditions and factors in
our modern world which endanger the eeological balance of our planct
and threaten our species.

The workshop will be divided into scveral study groups, cach of
which will study onc or morc of the factors which affcet the quality
and cven the survival of human life.

Each study group will examine a cluster of resources, value systems
and socio-cconomie forees that may cither enhance or endanger the
human condition. The approach may include discussions with scicntists,
enginecrs, politicians and industrialists and in some cases may resnit
in action programs aimed at local environmental crises.

S uggested topies for study groups are:

THE OCEANS AS A LIMITED RESOURCE

VEGETATION, WILDLIFE AND FOOD

IMPACT OF ECONOMIC DEVELOPMENT UPON NATURAL RESOURCES

POPULATION GROWTH, ITS CONTROL AND 1TS EFFECTS UPON
HUMAN LIFE

HUMAN REDESIGN: SHOULD MAN SURVIVE IN HIS PRESENT FORM?

ECOLOGY AND NATURAL SELECTION

TECHNOLOGY AND THE ENVIRONMENT

CONFLICTS IN THE DEVELOPMENT OF LAND AND WATER RESOURCES

HISTORY AND THE POLITICS OF CONSERVATION.

A major goal of cach study group will he to work towards a syn-
thesis of information with other study groups in the workshop. During
the spring semester it is hoped that some study groups will combine
forces to develop solutions to these complex problems.

26
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What Does It Mean To Be A Student In Life Studies?

“What I liked about Life Studies was that you weren’t put under
any pressure; anything 1 did was through self-motivation, and the
area interest I had was of my own choosing. . .

“I liked the warm closeness our Self-Discovery group developed
among the members. Everyone’s sincere concern and helpfulness had
the greatest effect on me. I'd like to see this unity and caring spread
througi the entire Life Studies community.”

“Pd like to see Life Studies taken more seriously—I know a lot of
people who take it as a ‘gut’ and who do less thinking in a Life Studies
cluss than any other class. I think workshops should be a year long—
especially because it takes so long for people to feel comfortable with
each other. . " -

“The Life Studies program helped me make a major decision about
my future at the University. I am splitting, Thank you.” (Comments
from Interim Program evaluation questionnaire)

Responses from students in last year’s Life Studics ‘Interim Pro-
gram’ (in which most students took only onc workshop per semester)
tended to be as varied and individualistic as, well, the students and
workshops themsclves. In general—and it’s really tough to gencralize—
students were excited about two things: an atmosphere of warmth and
noncompetitiveness within the workshop, and a chance to come to
grips with major issues through personal experience. As one student
in a workshop called “Poverty in New Hampshire” put it: “I liked
being able to get off campus and into a community. 1 liked doing field
work—that makes the course more than just a rap session. It gets you
into things.”

The biggest “hang-up” coneerned the question of freedom and
responsibility. After twelve yecars of formal schooling, years in which
students wcre for the most part told what to do, when and how to
do it, many fonnd it difficult to adjust to the flexibility and informality
of Life Studics workshops, especially sinec most were spending three-
fourths of their time in more traditionally structured University courses,
This was one rcason why Life Studics decided to go “full-time” for the
coming yecar, so that students would have a fuller opportunity to de-
velop true sclf-motivation in their studies. But faculty, too, had their
problems with the new spirit of informality and struggled with the
question of how to encourage students to work hard—without holding
a grade over their heads.
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Some Challenging Questions

So Lifc Stndies—whatever clse it may mean to you—will mecan a
challenge to make the “frcedom to learn” a working reality. Aud that
challenge is likely to boil itself down to a few hard guestions hefore
your first semester in Life Stndies nears an end:

Just how much more initiative and commitment is expected of
me, by my workshop leader, my fellow students, or myself, than in a
regular leeture conrse?

What can I do to help my workshop get beyond the informal bull-
session stage and get involved with real issues and projects?

If the workshop leader docsw’t ceem to nnderstand the mood or
fecling among the students, what’s my responsibility to him or to her?

When T find mysclf getting “tnrned off” about the reading list, or
writing papers, or working on a projcet, what effeet will my frustra-
tion have on other students in the workshop?

Where do my responsibilities really lie in my workshops—in my
own cducation or to my fellow students? When can “doing my own
thing” hielp—or hurt—others in my workshop?

What’s my obligation to Life Studies itsclf—is it there merely to
help me get my education, or am I nceded to help Life Studies sur-
vive as an experiment in participatory learning?

PAFulToxt Provided by ERIC
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Who Gets To Teach In Life Studies?—
Who Gets To Learn?

The teaching staff of Life Studics represents a rather broad spee-
trmmn of interest and experience, from faculty members with many
years of teaching behind them, to students still completing their under-
graduate studies, to people from the community who may not have
been involved in a university for years. Because we know of no per-
feet set of criteria for a teacher in participatory cducation, and be-
sanse we assume that a variety of talents promiscs a greater varicty
of cducational possibilitics, we huve opted for a balance of talented
individuals wmong onr teaching staff,

Our philosophy of “tcaching” in Life Studies runs something like
this: The purpose of a teacher is not to teach, hut rather to allow and
enconrage others to learn. We would facilitate learning, not impose it.
We assumce that when a student reaches for and grasps a particular
concept or skill, he reecives the henefit not only of that knowledge
but of the “power” that brought that knowledge to lim. And by that
act he is empowered to reach still furthier. We advocate no particular
“style” of teaching, although we envisage the teacher as a partner or
co-participant in the learning expericnee. We have scen that many
diffcrent individuals with many different styles or approaches to a
subjeet have facilitated learning in others, We have seen some who,
although they wanted very much to stimulate students to share their

~concerns, have been unsuceessful. What seems to count is the honesty

and forthrightness of the teacher himsclf, in sharing his goals and his
uceds with the students he is there to serve, so that he comes across
as human and vulnerable, not some distant and impassive deity.

Some of the people who teach in Life Studics come to us. Some
we scarch for. Quite frankly, we concern ourselves with working with
a man or woman once committed to teaching in our workshops, rather
than sereening him or her mctienlously heforchand. By this choice,
we open oursclves to the eriticisin that our “standards” of choosing
faculty are imperfeet. We ean probably live nore casily with that
criticism than with these standards.

We do, however, classify our teaching participants into two cate-
gorics. (We uscd to have three, so it scems we are making progress.)

WORKSHOP FACULTY arc rcgular members of their respective de-
partments in the University, In most cases, but not all, they scrve as
coordinators or have wide responsibilities in their workshops. Most
have been released by their departments from part of their normal
tcaching load in order to participate in Life Studics; some are obliged
to do so on an “overdoad” basis.
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TEACHING ASSOCGIATES are people from the community with special
skills, graduate students, or upperclass students who have reccived
speeial training in teaching through a course entitl:~1 “Teaching Skills

in Participatory Education,” which was offered in the spring semester,
patory pring

1970, by a group of faculty from five disciplines. Teaching Associates
have at least one trait in common: they have ail been actively and in-
tensively involved in their area of specialization for a considerable
period of time. They reecive cither a nominal salary or academie credit
for their cfforts. Auything they pick up on the side, in the way of
experience in or commitment to teaching, is to their own credit.

The Life Studies “Establishment.” or
How to Help Us Beat our Own *“System”

We’re here because we’re here, because we’re here,
because we're here . . .

Typically enough, this section of the brochure is being written at
abont cleven o’clock on a Sunday night when 1 should be home read-
ing or drinking beer with friends. Oh, I'm certainly no martyr—I
wouldn’t have to he here now, hitting the old typewriter, if I hadn’t
spent the afternoon sailing on Great Bay. But it’s July now, and if
this brochure is going to be any good to anyhody, it better get finished
soon. And somehody’s got to do it, so. . .

So here’s a bit of insight into the “dilemma” of running a pro-
gram like Life Studics. The ideal, of course, would be for an experi-
mental program to be completely sclf-governing, that is, to be organ-
ized and run by the students and teaching participants themsclves. The
truth about Life Studies is that we still have a Jong way to go to reach
that goal. There are several rcasons for this. First of all, the program
had to get started by somchody, and not all of the people who de-
veloped the program were free to actually teach in and be a part of it.
Some were students who have since graduated; others were faculty
members who were already overly committed to other responsibilities.
Initially, then, the actual “running” of the program fell into the hands
of a few people, like myself, who were frec to commit a lot of time
and energy to it.
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The Life Studies Executive Board

The sccond reason why Life Studics isnt yet fully self-governing
is political, rather than personal. We are part of the University of
New Hampshire—onr very philosophy is aimed in part at servin~ the
larger University by creating challeaging and exciting alternatives to
current programs for Freshmen and Sophomores. The relstionship of
our program to the university community—the administration, the
’ faculty, and the students—is really crucial to the success of that aim.
And to insure that in its carly years, before we've had the ehance to
; prove oursclves, Life Studics can win and hold the respeet and support
of the larger community, we've tried to find people on this campus
with the wisdom, the experienee, and the nnderstanding of “how the
system works”—bnt also with a genuine desire for innovation and re-
form. These are the people who make up the Life Studics Exceutive
Board, a group of ninc faculty members and six students (still to be
chosen). I think it is a measure of the commitment of the members
of this board that cvery onc of the faclty members on it have alrcady
or arc planning to be invelved in teaching in Life Studics or in pro-
gram cvaluation.

Getting Through To Us

But however involved and committed the Executive Board, or I
as dircctor of Lifc Studies, may be, our program badly necds and
cagerly awaits true and meaningful participation by you the student
in dctermining just where Life Studics is and where it should be go-
ing. That kind of participation is not going to be easy to come by. If
you're a student in your freshman or sophomore year, yon've probably, .
i not very well acquainted with how an institution, like the University,
. works and you’ll probably be out-argued the first few times you suge
P gest ways for the program itself to be restructured. Then, too, for those
of us who arc used to making the major decisions, it’s just plain hard
to get ont of the habit, and you’ll probably have to spcak a little
louder, or back us into a corner, before you can be sure your ideas
arc being listened to. Whatever you do, don’t give up the first, sccond,
: or third time you feel frustrated; just remember that it will probably
; take us a whilc before we realize that you really eare.

This Might Help

For this year’s program, wc're going to try to sct np the mechan-
isms for morc active participation by students and tcaching personncl
in the functioning of Life Studics. Here arc some of the ways we hope
to looscn up our own “cstablishment”:
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ASSISTANT DIRECTORS—two students, one a Freshman or Sophomore
in Life Studics, the other an upperelass student, will be chosen to share
with me some of the administrative duties of the program. Assistant
Directors, it is hoped, will be available in the Life Studies office to
help students with individual problems.

i S N

FACULTY COORDINATOR—Paul Brockelman will serve as inter-work- }
shop liason and troubleshooter. He will be taking major responsibility
for facilitating cooperation and interaction between svorkshop faculty.

COMMUNITY MEETINGS—at least onece a month, all members of the
Life Studies community will be invited to participate in a “Town Meet-
ing” at which any and all issues may be raised, discussed, dchated, and
referred to the Exeeutive Board for action.

LIFE STUDIES EXECUTIVE BOARD—will add six students to the nine
faculty now on the hoard. Two of these will be Teaching Associates
(upperelass students) and four will be elected by the students them-
selves.

But...

But true participation in deciding where Life Studies goes—and
how it gets there—doesn’t necessarily begin at a community meeting or
in the Life Studies office. It hegins whenever you care enough about
what’s happening to your own edueation, in your own workshops, and
with the people you feel close to, to want to make your concerns }
shared by others. As a student in Life Studies, you have only as much
“power” as you have faith in your own ideals and the guts to make
them real.

Very Sinecerely,

RosBY FRIED
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Where We Are . . . and Where We're Going . . .

A Brief Summary of What It’s All About

by Paul Brockelman

LIFE STUDIES is a new, experimental, and highly innovative
cducational program designed to fit the speeial problems, needs, and
possibilities of edueation during the critical first two years of a stu-
dent’s career at UNIL Learning means change and personal growth, it
means  developing involvement in and responsibility for some aspeet
of our shared world. The aim of our program is to provide some of
those educational environments and resources which eontribute most
cilectively to the interest, self-motivation, and disciplined growth of
students within Life Studies,

We strive 1o help students educate themselves, i.e. to grow per-
sonally by hecoming informed about and involved in some aspeets of
the manifold of human life. We have developed at least three broad,
working principles to facilitate this,

First of all, there is the concept of a “workshop”™—an inter-disci-
plinary. team-taught, learning-center which deals with human issucs
of \\;i(lcsprcnd concern to hoth faculty and students. We hope our work-
shops will give an initial exposure to students of several facets of an
idea and then provide the support for them to develop, broaden, deepen
and discipline their intcrest in that issuc or idea. We believe that hu-
man heings want to learn, need to grow. Life Studies workshops are
designed to be the oceasion for such growth and for the development
of self-motivated learning.

Secondly, we bhelieve that the only route to effeetive learning is
throngh interest and participation. Therefore, we seck to involve cach
student and faculty member in the decisions which determine the goals,
substance, and proccsses of the program as a whole and the workshops
within it. An environment of trust and élan can be ercated onmly if
all members of the community eombine to give that enviromment its
meaning.

Lastly, Life Studies intends to he a community of teachers and
students who care about one another, and who carc abnut fostering
the delicate process of lcarning. To that end, we are all committed to
facing the facts, trying new methods, cvaluating and correeting, and
trying again.
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