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Instructlional fiodule

on

Cqmpetency Pesed ieacher oducatlon

p. Introductionz

There is growing trend in teacher edugation toward developing and
inplenenting competency based, field-ccntered provrams for pregarinrr
teachers, By competency~based proarams we nean a teacher'education
curricula in which learnings expected of teacher traineces are stated
1n behaviorally defined objectives and competenciss, These competencies
are defined as all of those learnings which include Pnowledges. undexr-
standings, skills, attitudes and behaviors which would enable them to
sucCeosfully guide children ] learning,.' L i

“Hot, only are these conpotencies made explicit and puolic but also
made clear are the 1earning tasks - and acuivities as.yell &s the .Lesources,
and materiels which teacher trainees may utllize to attcin these specifled’
competoncies. In aidltlon, the criteria ageinSo which “the attainment of
these cowpetencies' are Lo ba: Judged arg rade eyplicit and public as well.

Thus, in BTJ. teachor cralnees know in advance wh 1t the 1earnino
objectives are; they also know clearly how to prepare themselves to meet
these obJectives. The:efoxe they are hold respons1ble ‘for denonstrating
that they have acconplished the desired learnings expected of then, '
though teacher educators are available for guidiong students in acroma
plishi1ﬂ the l°arning objectives,

One of the consequences of th2 competncy bnsed approach is that, there

""is. no nore ambignity and vézueness of content which is so characteristic

of the traditional courses, nor there is any need to short guess instruc-
tors on the methods of teaching or evaluation (tests, exams), Since the’

learning obJectives are stated in teaching conpetencies, and. the criteria
to asséss the achievement of these competencizs are expllcitly described

1t is easier For the teachers trainees as well as the instructors tq de-

termine which competenciss an individual ‘learner already possésses and '

does not need to 8o ‘through all ‘of the learning obgectives., Pherefore, 8
greater degree of. individualization and self-pacing of learning becomes
possible, This flexibility is afforded by the fact that achieveneat and

mastery are. the real goal which is held constunt, no " atter ‘how long a

set of comoetencies, Thv time element becomes, “then; only a matter of
secondary considerction. ‘even-though students are encouraged to nove. as
fast as they are capable of doing so in view® ‘of . their potentlial rate. of
learalr—, fhis is quite contrary to the traditional .approaches in which
time elen at is held constant such as a period of a semester ox so. and
the achievenent varies fron student to student in terns of their ability
to perforn uithin this Deriod re*arﬂless of their *est ry’ vkl. R

In.addition. heaviest e\phasis is olaced, in ’“TJ, ‘on ,xit require-
mentsn ‘a student nay not gr’duate from'a course comjonent or the entire
prOﬂram until he has attained the 1earqing ob1ectives. Therefore, the
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entrance requirenants for a course coiponent or even the teacher education
unlike the traditional progran, bscome of less importeznce in the compet wmcy
based approach to teach:r education; this svideatly opens the door of
teacher education to iniividuals who ight othorwise be excluded because of

. the rigid eatrance requirements, It also ensures that teacher trainess have
attained the needed competancies before they "ay graduate from a course
comdonent or the programn, .

Tralitionally, teacher training curriculz have been confined for the most
part to the assessunent of learning at knowledge level. 3ince the successful,
effective teaching requires mastery of competencies beyond the imowledge level
learnings, competency based instructional prograans end practices emphasize that
the attainment of competeincies be assessed against a three-fold criteria such
as follows:

1. knowledge criteria which are employed to assess only the first level é
£ learanings to gauge a student's cognitive understandings; !

2. performance criteria which are used to assess a student's ability fo
use his knowledge in being able to demonstrate the performance of specific
teaching skills and behaviors; and

5 S e g n e

3. Product criteria which are brought to bear in judging a teacher trainee's
ability to bring about learnings on the part of pupils he may teach,

In the coumpetency based approaches to teacher training, therefore, heaviest
emphasis is placed upon the second and "third levels of the performanced criteria
mentioned above.

s

II.“ The Instructlonal deule. ”fﬁfﬁf ’;izfﬁ,f'lii;?;\iiﬁ?flt]ii ﬁ%#ﬁt?if:“

“This instructlonal module (a guidence package 'of saterials for self-dlrected
learning) is designed to introduce’ elenentary teacher trainees at Norfolk otate
So1xege 1o the ‘concept of COnpetency—based teacher educatlon._ ‘Since this ‘Jollege's
staff, has undextaken to francform the current programs and practiges ‘into the
ones ‘which are characteristic of cvompetency based approaches to teacher educationy
s it 1s necessary that teacher trainees become thoroughly' familiar with the con-

g cepts-and ‘the wiechanics of it operationy - -This instiuctional nodule is therefore
intended to serve-as a guidance tool by the use of ‘which teacher trainees will
gain the desired understandlng which is necessary for their successful functlon~

: ing in the new program.' - g S . R
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III. Oblective.

At tbe ‘completion .of this 1nstructiona1 module (Ih), learnérs should be able
to demonstrate, an understanding of the*concepts of .competency based teacher edu-
i cation: by . statiifiat least three of its salient features which distinguish this
' approach from the traditional practices; they will also-state in snall ‘groups of
peers three uays 4n which according to their - gerception éompetency based - teacher
education may or =may not be mere beneficial to them as teacher trainees in the
program._‘ ~ -
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V. ZPre-’ssessment

Same as Posi-issessment

: T _

VI, Learning Tasks: In order to achieve the Learning objective stated above
for this Iil, Learners arec advised to pursue any or all of the following
Learning tasks as necessary: ,

1, Read the references }isted below
2. Attend class seminar and small group discussion sessions
3, View slide tape-presentation on comuetency based Teacher Zducation
(available in Learning Center)
- ‘4, Read supportive materials on the organlzational structure and operat10na1
' - procedures suggested for the proposed new Horfolk Ilementary Teacher
" Zducation Srogram(¥ETEP) iodel; find answers to questions that you may
~have concerning the role of students as well as instructors in the com=-
pentency based approach to teacher education.A - .

. 5, Complete IM's given in the first Cluster of a particular course com-
ponent you have enrolled in, Based on this experience and improvements
which you would like to suggest in the objectives for this IH-Cluster,

| and any other elements of the I/!'s included in the cluster,.

' 6. Select a learning objective within a content area in the elementary
curriculum, utilizing the conpetency based appraach to teaching, con-
struct an instructional module or a series of ilodules on related ob-
Jectives and teach lesson{s) utilizing these materials in a simulated
or micro-teachiug situation, .

‘VII, Resourcess Books:

"+ wi‘asla and otherss Competency Based feacher Education

- s Bric/hactes A fleader's Guide to_the Comprehensive ilodels
for Preparinv blemeatary Peachers

, "%»,j'_ Ueber and other 3lide-tape Presentation on competency=
oo R based Teacher .iducation

-Hafiz- Student's Guide to : Sompleting Instructional Mudules
- "in ths Jompetency Based Ilementary Teacher Jducation
Program at Jorfolk Jtate ,olleg_.

-other self—selections by students of periodical literature from
the library. .

VIII. 'Post-Assessment.

- SR PR celf-evaluation by student and verified by instructor of successful

i ' : : completion of the performance tasks 1isted in +he In.; o :

- Those stud*nts who fall to successfully meet the objective of the Iii, will
analyze in conference with the instructor ‘their deficiencies, and plan remedial

g learning tasks and/bi rec;cle thenuelves through the learning tasks listed in
£VI above, :
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_ A StudentYs Guide To Completing
Instructional Modules In The Competency Fased Elementary Teacher
Education Program . !

Introduction

I. Competency-Based Program:

Noriolk State College is engaged in a long - term develop-
mental effort focused on building and operating a competency-based
elementary teachey education program. Briefly defined, a compe~
tency-based program is one in which (a) the total program is designed
as a system, complete with its subsystems and components; (b)
learnings in each component are stated in terms of behavioral ob-
jectives and teacher competencies: (c) the learning tasks and ac-
tivities, as well as materials and résources nedessary to achieve
the~objectives and teacher competences are specified; and (a)
the technidues and instruments of assessment to be used to de-
termine if reuse learning objectives have boon et are also described.

IT. The Ratiohale ! - :
The rationale behind the competency-based program is
that it provides:

1. Clarity and specificity of the learnings expected of
teacher trainees. If there are learning objectives
which every participant must master, these are made
clear, If ‘there are certain learnings which are op-
tional, these are also made explicit, and so are the
learning experiences and measures of evaluation.

2. Increased emphasis on mastery as a criterion for achieve~
ment rather than the time element during which one must
master the learning competencies.

3. Greater flexibility in terms of time and modes of learning
sultable for each individual¥s style and rate of progress,
thus affording individualization and self-pacing in meeting
learning objectives.

b, Increased self-directed learning because of the details
and specificity with which the learning objectives are
spelled out. : , . .

5. Continued evaluation, revision and improvement of the
program and program elements in terms of relevancy to
- student needs., ‘
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I1f. Organization of the Norfolk State College Program:

The propesed progiram to be known as Norfolk Elemen-
tary Teacher Education Program (NETEP) Model is organized into
two phases: (1) general education (pre-professional phase)
which is roughly eguivalent to the first two years of a learner's
college education, and (2) professional education which covers
nearly the third and fourth college years. These phases are divided

i’!
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into compononts which are: reuzhly oqual to” ecursos .in the conventizhal s:nse,
The content in thosé eor ipononts is based on specifically stated objectives
and competencies which include (bohaviors, undorstanding and knowledges,
skills, and attitudos ) which ave considored to be nocessary part of thu
preparatory progran for prospective olzumcatary teachers,

To facilitate the teaching=learning procosscs, the lecarning tasks are .
organizod in Instructional Jiodulos (TMS) which arc basod on a sinzle~concspt.
bohaviora 1lly stated objective, The term Iil is thercfore applicd to instruc-
tional module which is an instrument of organizing and facilitating the
achiovonent of learning objcctivos, acv~r11 of these lIifls in a given conpo-
nent, which arc basod on related ObJOCthbS, are grouped into Iu~Clustﬂrs to
provide opportunitics for intemzuted ™ and morc meaningful lecarning of a serios
of rolated objectives; therefore Iu-Cluster may bo regarled as equivalent
of a wnit of learning within a traditional course structure,

In view of the leccal needs and available resources, the initial effort
on building instructional molules is limitod to the socond phase (professiocnal)
of the proposad prozram. . hen this phase becono fully operational as a coupo-
tency-based program, the scope of such dovelopmental efforts will be broadensd
to include the praprofn551onal, goneral education phase as well,




Norfolk Elcmentary Teacher Education

Table 1

for

NETEP dodel

Hodular Curriculun Organization Of The Competeney-Based

Program (NETEP) Model

Pro~Professional Education

|

Profession FEducation

Phase 1 Phase IIL 5
(General Bducation) !
!
N .
; e T
b ‘ ; T B
: ) —
Componenti

,omponcnt romponent

- i e - -

fomponent

I, . ‘J/
v wteop [ . P, o roes \f

wmponmn’ct “omponent

g e
i .
'% amatn g sasine < ns

Til- ‘Iu- i Lri= Til- bl Tid- { § T Iii- i
Cluster { Cluster %Cluster Cluster § ;Cluster i ‘Cluster‘ j Cluster
j} _II I ‘ I } I 3 ! IV i
i
N7 '
[ i —1 z e s —
b i {
I {IH | T * Iig lm % I Til
j'" )2 ;- ’ l —————— (]
; Symbols: IM: Instructional Module Based On A Single Objective
IM-Cluster: Represents a cluster of several related Iifs based on related
l objectives
Compgnent'é A large body of knowledze subdivided into several major
clusters (units) which is roughly equivalent of a traditional
course,
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Each TM in a ziven Id~Clustcr contains somo of unﬂ.xollowinc olonentss
(1) objective(s); |

(2) rationalo (for the lcarning task); |

(3). preroqul sites (for undertaking the Iu).

() prengssessmont (ricasurcs and proccdu”os for dotornln:ng if tho
lcarnor alrcady possessos the de31rod lo:rnlnv)g

(5) leamning tasks and aetivitics (whlch may servo as mediating
'condltlons to bring about tho dosired learnlnc): q (

(6) rosources (matﬂrials. bookq, urticlcs. workbook, 4=V materials
ote,); and :

R T

A

{?) post-assessmont (instruments and techniques to determine whethor
- tho dosired compotency has been developed and the learning objcetive
achisved, : .

G s

Tho stops listed above are sugzested only as tentative procedural cloments g
aro tc be used as faeilitating factors rather than an absoluto hierarchy 3
of procedures, ' -

It must bo pointed out, howover, that a .conpetency-based, modular
currdeculvm organizaltion does not necossarily wean that the program is geod
or betler than tho traditional coursese It does iean, though, that it is
casior to toll as to what is to be loarncd and how,

S T, b T

IITI, Dirzeti-ns for Complebtinz the Instructional lModels:

To achicve the mastery of the conpotoncics'iisto d in an I or Iij~Clustor,
thv trainocu arc advlised to pursue the procedurcs outlined belows

'(l) otudy the IM?~ arofully and ask the instructor for answers and ;
© - - explanaticns concerning any questiens which you aay havo,

(2) Be cortain that you have satisfied the pre-requisites for each
Tifs this step is intsnded to help you completc the Tif rathor
~easily and wore successfully, -

AN e gt s i

(3) T.ke the pro-test (preassessment) as specificd by asking the 4
insiructor; this would assist you in tuo trayss  to doterwine
if you already posscss tho desired cowpetency; and to serve as
a diagnostic neusure to dotemaine whicl oleaents of the desired
ccapetency you have already nﬂstcrod and on wiich ones you neel
to work souwe more,

(4) If the Iu objoct&vc andfor other clements such as insiructisnal
activities do not correspond with your particular nesd(s), you
nay want tc negetiate with the dnstructor.tbe learning.objoetlve
with a vicw to construct a %custom-made* Y for yourself, In such
case, you nust seek the approval of the instructor in charzo of a

- particular cocurse cimpsnent or-clustasr as the caso nuy bee




(5). Once you have satisfied yoursclf that you have mastersd tho .
specifiol competoncies which are a part of un IM-eluster, and
have comploted all of the neeussary performance tasks listod
in each Li, you inay approach the instructor for ,ost-asscsse
nznt test for the entire clustsr, Tho measures sf evaluation
for most lii~cluslers ilay consist of an ovorall papor-psieil - -, ¢ ..

" tost on knowledje-vased learning, ani/sr the evidence of
satisfactory completion L tho perforuence tuasks listed as
perts of cuch Iil in tho cluster,

a student?®s vork in Id-clustor wust mecet winicum perforaance
requircnents which is not less than  (wvorage) quality;

work of above-average to superior yuality will ws graded as

L or 4 to conforn «with the traditicnal gr.ding and credit

recordings systom at this colleze, HNo jrade below a € is

aiven, as a student wust meet ninimun performanco eriteria

for the ontire clustcr you way roeeive an incumplove (I) and take
additional time oveyand tho semester, or withdraw from this course
component with a grzde of .J, Tho final grude for the entire course
compenent will be composiice of the zrales received for each of the
grades received for cach of the Tif~clusters (units) which may be .
included in the component;

(6) 7Fou are cncourazad to consult additional resources other thzn those
specifisad in each module; resourcos listzd in each I are thosc
which are available at thz Collego cuipus: ILibrary, Instructional
Resource Centor (Room 108-if, ©d, Building), College 4~V Centor,

T-V Studios, auwdio Labs,, and Reading und other Labs, You are
oncouraged to go bayond these faecilities, This is yet cnother way
of your showing the enthusiasm, ikiative, resourcefullness and
problem solviny abilities which are essential attributes of a
successiul te:chor,

('?) To further porsonulize tie learning tasks and levels of mastory,
an instrument of Quest iodule (Qui) is provided., Briefly statsd,
a QI is ossentially a blank learning iodulo, to be desizned by
teacher trainecs as a plan for speeial interest to tuem, Tho
QI can 2)low grasater ersativo exploration, in-~depth study self-
directed loarning and/er enrichaent for onc’s professional de-
volopiaent in a speeial interest arca or loading a irainco to a
higher level of mastery in given lesrning task(s), The Q.il.
plan is :desizned to increase the applic.tion of the individuali-
zaticn and per.on:zlization feature of the program, as well as to
permit students ‘to rcach hizher lovels of achieveacnt of wastcry
of compotencics, '

Quii, *s thus developed may refloet the Xii framework (e.g, stating
competencies, learning activitiés, materials, ovalu tion wmcasurcs,
cte, ) whortas a stulent will build the partiecular -jul,, college
instractors (interdisciplinary touis) will be available to assist
-wvhere necessary, and will dacile and verify the terainal perfor.iance
or postetest achiecvenont level Ior the Q.il,

(8) The propsszd prototype lil-Cluster represont only the first acteapt on
a longz~tern Jevzlopucntal projoet, und are therofore only one kind
of I as snvisicned by this college?s staff, It is dzsigned to re-
vzal tho kinds of program objectives learning experience that mizht
be included in a Lil, You don'®t have to follow this format or the
contont of Iif’s litcrally, You iiey negotiate with the instructor

N 11
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altcrnute plans you may nisﬁ to follou,

Idsally, CJch II sh"uld form the bisis of each learning task and a
teacher trainse should be pre—and-postoa scssed for each Iii as ho

MOVES ﬂlon through a camponent of instruction, Dut tho realities of
putting this idesl loaxning arrangenent into practiee ars such that su.
collese such as this ono does not have the staff o handle the logists

?
of schﬂluling and rocord keeping, To overecma this, the Li’s havo
bram geewped duabe LiClustors to ent oot 90 clarical wark that is so

sencrated by this type of *]Pfaale. nodulas instructional approzch,
If and wvhen e havo cemploted all the lii’s in a IiiCluster, chock
with the instructor for post ev;luntlon procedurcq and easSurss, if
any, for tho overall cluster, : :

(a) Giv.n bolow is a rerhlc illustratlon of « sequence of siups/
- events which you muy want to pursue to muster the learning
ochotiv»s. SRR Lo
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RDG (001.00 (NscC)

- NORFOLK STATE COLLEGE, NORFOLK, VIRGINIA 25504
DEPARTMENT OF ELEMENTARY EDUCATION

Componenti Reading Instruction in the
Elementary School

IM<Cluster: An Introductory Overview
, of Reading

Developer: M. Sharif Hafiz, Professor
of Education, Telephone
703-62?-43?1

‘This document- is only a first draft of instructional materials to

be tested and improved as a part of the long~term program develop-
ment project which this College'sa Staff has undertaken. Suggestions
for improvement are cordially invited from all sources: teacher
trainees, experienced teachers, college faculties, school personnel
and others concerned and interested in improving teacher education
programs and practices. These materials are desighed to be used by
undergraduate teacher trainees who are preparing to teach in the
inner-city schools with disadvantaged children,

]

\ Spring, 1972
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RDG - 001,00 (NSC)

An Introductory Overview of Reading

“

Rationalevand major objectives:

The intent .of *this instructional module cluster (UM-Cluster)
is to familiarize you as a teacher trainees with (a) the nature of
the reading process and pervasive nature of reading in today's living,
(b) the general overview of the major topics 6f study in reading in-
struction. Also included in this cluster are those learnings which
are considered to be vital for you as a teacher trainee to acquire.
These learnings would in turn facilitate the acquisition of conceptual
understandings and performance competencies which are listed in the
clusters that are to follow in this component on Reading Instruction.,

RDG - 001,00 (NSC)

Pre-requigite:

None, However, it is recommended that you as a teacher irainee
are unfamiliar with the competency-based approaches “that-utiligeuin-
structional modules and performance criteria, then as a first-step
you should complete "Instructional Module on Competency Based Teacher
Education" which is.available from the Department of Elementary Edu.

-..cation,

" Pre-Assessment:

Same as post-assessment which includes a paper-pencil test (ask
instructor) and completion of performance tasks as evidence to the
fact that the objectives for this cluster have been met.

RDG - 001,00 (NSC)

Specific Objectives:

This cluster is designed to enable teacher trainees to attain
certain teacher competencies (knowledges, understandings, skills,
attitudes and behaviors) which are reflected in the following learning
objectives: '

At the completion of this module cluster, it is expected that
teacher trainees should be able to: '

001,01 Demonstrate an understanding, in writing and/or orally, of
' the nature of the reading process specifically stating with
examples the sensory perceptual and cognitive skills that are
involved in the act of reading and decoding process.
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001..02

” 001,03

001,04

RDG - 001.00 (NSC)

]
Describe, in writing or orally in small groups of peers,
the major sharacteristics of pre-school (age 5~6) children--
characteristics which have direct bearing on the reading
programs and process. :

Develop a list of specific sources and instruments of
disseminating information on matters pertaining to readig
instruction; sources which might assist trainees in locating
necessary information for accomplishing the entire reading
ingtruction component. ‘ :

Identify by selicting from the Reading Lab or Instructional
Resources Center (IRC) these kits of reading materials (work-
books, basal readers, machines and other mechanical devices
which are used in téaching reading skills in the elementary
school) and will demonstrate.the use of these materials and/
or equipment for teaching specific reading skills, (A list
of such equipment and materials is provided).

The detailed’ ifistructional moduie.plans on eac¢h of the above
mentioned objectives follow in the subsequent pages.




Obiective:

II.Pre~requisite

..’4,.. | | /a S/

RDG - 001,01 (NSC)

You as a*®teacher trainee should be able to demon-
strate an understanding, in writing and/or orally,
of the nature of reading process, explaining the
sensory, perceptual and cognitive skills that are
involved in the act of reading, as well as of the
pervasive nature of reading in today's living.

: Comp]etlon of Education 184 Applled Liguistics

Pre-~Assessment: Same as post assessnent,

_ Tomponent.

Learning

1.
24

3.

Iy

Read your text,on reading instruction and/or other
books on teaching reading, in order to develop a
definition of the teaching-learning process in read-
ing, also answér the follow1ng questlons about the
pervasive natuie of reading in today's living.

List five reasshs why reading is crucial both ih
the modern schoéol and current society.

List your déiij routinet which you can and which
you czhnot do without being able to read.

How is +the ability to read involved in meeting the
espectations of society, such as being informed,
paying taxes, etc.

State from the perspnctlve of a 51yth grader how
the ability to read is important to him in

social studies
mathematics and science
the language arts

other various types of learnings

B, Decipher an encoded message in foreign language

(charts prepared in a foreign language) to gain
the necessary sensitivity and awareness as to the
“nature of sensory, perceptual and cognitive pro-
cesses involved in the act of reading. This mes-
sage has been also recorded on video tape in a
foreign language by the Instructor to demonstrate
as to how abstract and difficult is the task of
decodlng the printed symbols back into speech as
in the case of reading for a beglnnlng reader.

e e e e em e e i




C. Attend a class seminar and small group dis-
cussion sessions in order to develop further
insight into the nature of the processes in-
volved in the complex act of reading:

A}

S - - T T o

— —

. IV.. Resources: Béoks:

~Harris: How %o Increase Reading Ability, pp. 1-16

~Heilman: Principles and Practices of Teaching
Readin y PPo 1“25

~Durrell : Improving Redding Instruction, pp.1-16
Other of trainee®s choice

Arficles:

~Stauffer: "gpgdigg as & Cognitive Process"
Elementary English, April, 1967

V. Post-Assessment: Check to sée if you have performed ‘the learning
‘ tasks successfully. Determine through self-
evaluation whether you have successfully met
the learning objective. If so, discuss it with
instructor for verification. .
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RDG - 001,02 (NSC]}
001,02

Objective: You, as a teacher trainee, should be able to des-
cribe in writing, or orally in a small group of
peers, the characteristics of pre-school (age 5~6)
children-~characteristics which seem to have bearing
on the reading programs and processess planned for
these children. '

Pre-requisite: Completion of component on Human Growth and Develop-

ment.

re-Assegsment: Same as post-assessment listed below

Learning You are advised to complete some of the following
Task ¢ tasks as necessary to achieve the objective:

A, Study the relevant portions of books on human
growth and development,

B, Observe children of the target age-groups in
both insode and/or outside school situations,

C. View the films listed below.

Resources: A, -Library research: Specify books and other
materials (and pages thereof) that you consult,

B, Film: Children's Emotions
Children Learning by Experiences

Post-Assessment: Evidence as to the attainment of objective as de-

termined by student self evaluation and instruc-
- tornverification.

Remediation: If necessary, remediation prbgram will be planned
individually with those who may be in need of.
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RDG - 001,03 (NSC)

Objective: As a teacher trainee you should be able to develop a
' list of specific sources and instruments of dissemi~
nating professional information on matters pertaining
to reading instruction j sources which might aid you as
a learner in locating necessary information for com=
pleting this entire component onn Reading Instruction.

Pre-reduisites: Enrollment in the Reading Instructlon Component.,

Learning Complete the following tasks intended to facilitate

Tagk: the

A.

B,

C.

D.

E.

Resources. - lerary research

attainment of this IM objectives

Make a list of five professional association/
organizations at the local and national level
which devote their efforts entirely or part-
ially to mattérs pertaining to reading.

List five journals which are devoted entirely
to reading, and/or language and language learn-
ing; write the title of magazine, the publishing

"address, anhnual subscription.

List five Jjournals which frequently carry in-
formational materials on reading; select title
of one article on reading from each of the five
magazines you select.,

List full bibliographic references, (author,
title, publisher, date of Publication, total
pagess on ten most promising publications on
Reading which you think might assist you in
your work in this course component.

Subscribe to at least one Association/Journal
devoted to reading. (optional)

Post- Assesment: Satisfactory completion of the tasks listed above.




RDG -~ 001,03 (NSC)

WORK SHEET

A. Professional) Ascociationse

. l.f

Learner's Name

L

2,

5.

B, Journals/Magazines

1.

2.

3.

b,

5

C, 1.

2.

Article title

magazine

3.

b,

S
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001,04 | )

Objective: As a teacher trainee you should learn to become
familiar with three kits of materlals. equipment,
machines or dev1ces which are used in teaching
reading skills in the elementary school; to do so
you should be able to demonstrate the use of these
materials and equipment in a small group of peers,

Pre-requisite:s Successful completion of RDG - 001,03,

Pre~Assessment: Same as post- assedsment!

Learning The following learnlng'tasks are suggested as a
Task:s means to facilitate -the attalncment of this IM
objective:

fe

A, Vigit the IRC and Reading Labs at the Collele or
local elementary schools in your community; de=-
velop awareness of an familiarity with the types
of reading materials and equipment available and
their potential use by a reading teacher,

B, Select three items, and study their use, poten-
tial value for use in reading instruction in the
elementary grades.

C, Determ'ine +the level and instructional purpose
for which your selected items may be used.

D, Démonstrate in small groups of peers or in a
mlcro~teach1ng session with children the opera~
tional use of these selected items. .

E. Develop your own alternative plans, if desired,
for achieving the IM Objective, and seek instruc-
~ ‘tor's approval.

3 © . « b -

m =
i

Resources: Also check the List of materials available in IRC.
College Reading Lab, or Public Schools on your owns

Post-Assegsment: Successful completion of IM tasks as determined
. by student self-evaluation and teacher varification

¥ []

‘Remediation: As necessary based on individual ‘trainee’s. needs.

e

[
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"RDG - 001.04 (NsC)

WORK SHEET A | 1

Learner®'s Name ;

A, Sets/Kits of materiald (work books, filmstrips, tapes, trans-
parencies, equipment)t

l. morbani . -v“ i [ L < x . I P
Title . 1

Purposes for which can bé‘usedi
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Norfolk State College; Norfolk, Virginia 23504

Department of Elementary Education

Component: Reading In&truction in the Elementary
School (RDG)

Cluster II: Reading Readiness

Developert Dr, M, Sharif Hafiz
' - Professor of Education
703-627-4371

This document is only a first draft of instructional materials +to

be tested and improved as a part of the long-term program develop-
ment project which this College's Staff has undertaken. Suggestions
for improvement are cordially invited from all sources: teacher
trainees, experienced teachers, college faculties, school personnel

~ and others concerned and interested in improving teacher education

programs and practices. These materials are designed to be used by
undergraduate teacher trainees who are preparing to teach in the
inner-city schools with disadvantaged children.

Spring, 1972




RDG~~002.00 (NSC)

Component: Reading Instruction in the Elementary
School (RDCG)

IM~Cluster II1: Reédiﬁg Readfness

Major Objective and Rationale

[ ]
[ ]

. As reading instruction is the heart of curriculum and instruction in
the elementary grades, so is a state of readiness and teachability

| level which beginning readers must achieve before they can embark
successfully on ‘the complex task of learning to read. It becomes,
therefore, most essential that you ag a teacher preparing to teach
reading at elementary  level, must develop certain competencies that
may eénadble you ‘to more effectively determine, develop and assess
reading readiness abilities and skills on the part of beginning -
readers. The major objective of this instructional-Module Cluster

- therefore is to enable you 1o explore various concepts, issues as
well as programs and practices related to reading readiness.

Pre~Requisite ¢

-~ Nonej; completion of IM-cluster Is An Introductory overview of
' Reading, is recommended.

Pre-Assessment s

Same as Post-Agsessment

Pogt-Assegsment s

A. Comnletion of performance tasks related to objectives listed
in each instructional module in his cluster. -

B, Satisfactory score on ‘the paper~pencii test on the entire
cluster. : ‘

Specific Objiectivess

The competencies which are interpreted as those knowledges and
understandings, skills and behaviors, as well as attitudes ana
interests which you should be able to attain as a result of
completing this cluster, are reflected in the learning objec-
tives which are listed below: .
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002,01 Learner ghould be able to demonstrate an® understanding

002,02

002,03

002,04

of ‘the elements related to reading readiness by:
8, Writing a definition, with pre~schoolers
in mind, of ‘the concept of reading readinessi
also will state how initial readiness for
reading differs from readinéss at the higher
grade levels, -

b, Stating, in writing &nd/or orally in small groups
of peers, the role 6f . various factors in developing
reading readiness skills among children such as -
mental ability, family bdckground, physical handicaps,
emotional stability, and language ability.

Having understood the concept of reading readiness,
learner will develop a detailed list of abilities and
skills ofinitial reading readinessj also will select at
least one of these skills as a learning objective and
will design a (lesson plan) in the form of instrumental
modules for children and will teatch these lessons in a
gimulated and/or micro-teaching situation, while evalua-
ting performance with ‘the aid of audio or video tape re-
corder and/or peers.

Learner will familiarize himself with the use of experience
chart stories develop readiness skills; will demonstrate
this familiarity by using this technigue with a group of
paers and/or pre-school children, stating specifically

what readiness skills and abilities were emphasized in this
particular teaching episode.

Given a standardized reading readiness test, and an obe
servation check list, you should be able to:

a., Administer these assessment ingtruments to a selected
pre-school age child, and making a profile >f his
score.

b, Discuss the child's possible deficiency and suggest
learning activities that may help him overcome his
deficiencies.




002.05 Learner will be able 5o ‘iden'l:ify the lifestyle of digadvan-
, taged, black minority groups, and state the effect of this
life style on the initial readiness of beginning readers.

002.06 From the various sets of commercial reading readiness mate-
rials available in the IRC, learner will select one such
set of materials and review these in terms of usefulness for
developing readiness skills identified in RDG - 002.02.

The learning objectives and the enabling learning tasks within each
IM in this cluster aré so arranged as to lead learners progressively
from the conceptual and theoretical base to the application and de-
monstration of teacher competencies in practice situation. The
following is a grapic illustration of the progressive transition from
knowledge~based learning to practicum.
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RDG--002,01

I. Objective: Learner should be aﬁ}e to demonstrate an understanding
of the elements of reading readinéss by

IiT,
I

Ve

I,
V.

A, VWriting a definition of the concepts of reading readiness
as it applies to pre-school age children; will also state
how initial reading readiness differs from readiness at
higher grade levels. '

B, Stating, in writing and/or oraiiy in a small group of peers,
the role of such factors as, mental ability, physical handi-

caps, family background, social and emotional stability, and
language ability.,

Pre-requigite: Nonejhowever completion of Cluster I: RDG 001.00

recommended.,

Pre-Assessment: Same as Post~Assessment

Learning Tagks: A. Attend class seminar

Materials:

B. Read references listed below

s

C. Participate jin small group discussion session
D. View a film on"Ready for Schools"
E. Open for individuval choice

Books titles such as:

~3pice, Reading Aids through the Grades,

~Listening Alds Through Grades, (Library), various title
.on teaching reading.,

~Teacher's Manual's of Basal Reading Series of Various

-Companies, and other materials in Instructional Resource
Center (IRC).

A~V laterialss

Transparencies, recordings, films, filmstrips, tapes(IRC).

Articles:

-Brzdinskis "Beginning Reading in Denver"
Reading Teacher, Oct. 1964

<Durken: "An Barlier Stért in Reading"
Elementary School Journal, Dec. 1962

~Hillerich: "K-B are Ready: Are We?. :
Elementary English, May 1965

~Hillerich,R.L.: "Studies in Reading Readiness" .
in Reading and Inquiry, Proceeding of

&8
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convention, IRA, pp., U7-491+1965.
~Haug: "Early Readiﬁg ié Very Risky,

~Hymos: "Early Reading is Very Risky. N f
Grade Teachcr, Maxch, 1965 :

~Vleintrauts, S.: 'Readlness MeasureO for predlctlng Reading
. Achievent", -the Reading Teacher 20: 551~58
MarCh 196 ? .

VI. Post-Assessment: Successful cOmplemlon of the learning tasks men-
tioned above to the Batisfaction of learner and ‘
instructor; satisfactory completlon being judged

on the following scale of perzormance at number '
four level

Pexrformance Scale
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RDG - 002,01 (NSC)
FACTORS IN READING READINESS '

Since all factors in this formula are important, no listing to
show relative weights is possible., A factor which may have little or
no apparent effect in nne child's cdse may be relatively important
in another's, But it is possible to give a listing of factors which
are usually important before reddiness to begin reading hag been achieved.,
The following outline is a summary of thése Tactors, organized according
to general areas of development.

I, INTELLECTUAL FACTORS

Sufficient mental capacity as shown by ability to: .
1. Use oral language well; speak in sentences; utilize a
variety of words; albeil mainly concrete” terms.
2. Angwer verbal questions and follow simple verbal directions,
3. Create a simple story, either realistic or fanciful.
« Remembey happenings of previous days or works, and change
- present behavior threough remembering when necessary.

5. Classify objects according to general categories.
6, Use ideas; ‘think independently to solve simple problems.

édequate auditory and visual discrimination as shown by ability

0: .

1, Recognize likeness and differences in sounds at the begin-
ning and endings of words.

2. Recognize likeness and differences in shape, size, position,
and color; observe relatively small details in those dis-
criminations.

Freedom from aphasia (loss or impairment of the ability to
use language, due ‘to brain damage).

Rather consistent latoral dominance (shown by consistent use
of either hand).

I, PHYSICAL PACTORS

Normal vision as shown by: ' .

l. Good visual acuity, vision, adequate fusion of image, good
eye~muscle control,

2. Improving eye~hand coordination, though mainly with use of
the large rather than the small nmuscles (the eyes are not
usuzlly ready for prolonged noas-point visual activity.

3. Adequatz color discrimination (considerable adjustwent of
the curriculum is necessary here for 5 per cent of the boys
and less than 1 per cent of the girls who are color-blind

Normal hearing as shown by ability to:

1. Hear znd distinguish sounds at all normal Ifrequency levels

2. Attend %o surroundings sounds, including language sounds

Adequate speech-sound production as shown by ability to:




D,

B,

C.
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.. G.
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[V, ENVIRONMENTAL FACTORS

l A.
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C.
D,

i
i
i
i
g B s
"
|
|
I
|

-8

1. Articulate ‘the sounds in the language

2. Avoid slurring of speech or baby talk.

Adequate general health and vitality as shown by:

1, Preedom from lingering illnesses

2. Normal energy level (whysmcaL activity level is very highs

.normally a child of this age can sit still for only very
short periods)

3. Good general motor control of the larger muscles

I, Consistant sleep habitsj the normal requirement at this age
: being 11-12 hours of sleep nlﬂhuly

Normal self-control and self-reliance as shown by:

l. Growing independence, balanced by need for adult approval

2, Lendency (conpared to other ages) toward aggressiveness,
competitiveness, and boastfulness .

Initiative and ambition as shown by desire tos

1. WYWork at assigned tasks, but is not all-consumed by ambition
2, Achleve becauge of wanting to know himself, and not because
of pressure from others

Some,respect for the rights of others as shown by ability to:
l. Listen to others with good attention; react to the language
and behavior of others, both children and adulis.

2, TForm temporary friendships (no particular sex choices)
3., Woxrk in a group

Positive attitude toward 1earn1ng to read as shown by:

1., TFeeling that reading is an important and worthwhile skill
2, Interest in books and stories.,

Eagerness to hear stories and to tell stories to others.

Ability to participate easily and well in cooperative ventures

Freedom from severe speech disabilities

Liberal background of facts and concepbs as shown by:

1. Ability bo express his experiences orally

2, Exposure to, and discussion of, places and people - out81de
" his immediate home and family

Home environment that values school in general and reading in
particular as shown bLy:

l. Absence of pressure to learn to read everything immediately
so that he will block emotlonally

2. Parents who read and seem to enjoy and profit from reading

English-language background prior to school attendence

Experience with books and some practice in handling books as
shown by ability to:

.sl.
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I. Objective:
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RDG - 002,02 (NSC)

Having understood the concept of reading readiness,
learner will develop a detailed list of abilities ang
skills of initial reading readiness; also will select

at least one of these shllls as a learning objective

and will design a learning Bitnahiol (lasson.pland

ih. the  form:pf. 1nsuxumenta1‘moduleo faxr' children ard .
WidA: beach these:legsdns.ifion smmulabedrand/or mlcwo« "
teaching szbuailon, whileevaluatiig: performancéiwith the
ald of audio-or videottédpe retorder and/or peers,

ITT. Pro-~Asscssment: None

IV. Learning Tasks:

The following are suggested as a means to achieve

I‘ IT. Pro~Requisite: Successful completion of RDG 002,01

the objective listed above:

K, Attend lecture seminar and/or small group
discussion

B, Read references listed below

C. Other self-selected tasks; consult instructor

if desired.

( " V. Resources: Books:

[
[
[

~Carrillo, L, W.'InfOrmal Reading Readihess Exveriences

: _-Thooe llsted in RDG~002 Ol

~0thér library and IRC selectlons of readlng Texts and

Basal Readers

-Teacher-made materlals aLtached

rVI. Post~AssessmenL

-

Successful achlevement of the obgectlve as #4
" level of the folloW1ng Scale:

0
?VIIa Remediation:

T 7 3 T 5

As determined between individual student and instructor.
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VORK SHEET

Learner®s Name

Reading Readiness Skills




| RDG - 002,00 (NSC) : '
l Teacher Made Haterials
':inStfuctof= Dr. Hafiz ::}
I ~ .Reading ReadinessxskjllSﬂand Abilities . T |
p l- Methods/Activities Cbhﬁuéivé fbr.Development

l. Desire to learn - Reading to chlldren everyday for enjoy-
to read ' ment and fun :

D rsiiwe
o |
3

lijse books frequently to look up materials
. for :them . :

i
1

.~ .Make available as many interesting story
_ and picture books around “the room

 Use bulletln board, exhibits, displays
book jackets of enjoyable books +to
la,attpact_qhgldreqfs.1nterest -

] 3
]

'Use books and stories as the basis for
vnomany learning and fun activities:
--puppet shows, games,  shadow roles, roll
'm0V1es. role playlng etc. LT

1

L

.. l. ;'. N

- | S Make 31mp1e books baved on chlldr o
‘e ... own experiences: let them build scrap
- books, picture stories of their own.

é ‘= Use-reading of books as means to solve
- ‘ ‘ practical needs, problems, 1mporhant
© i to children . :

o , ,ﬁ;:;§¥¥ﬁ%‘Add your*own-list=0f adfivities
T 2. Ability to listen- - Encourage chlldren to . eelect words ,
attentively - and parases from storles heard -~ words "
.,f»;;;~of actlon. names AR

o _,a;qbu,gﬁ-:Encourage them to glve thlr own inter-
: ‘ pretatlon of story events/characters

; .“' '?;"G1ve them tasks to do, games to play
- | 7" which require following of directions
.. for successful accomplishment.
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!n Develop lerge
Vocabulary

Left~to-right
Progression

oo
"D - L
. .

Have then reteil'the story in;own words

Have them make stories of random and
unrelated storles

Develop your own llst of addltlonal
activities

'Make them consScious of various wordst that
express almost 31m11ar concepts. 1deas._

- objects, etec.s -7

Have them notlce varlety 1n expre331ons

Read a lot of 1iterature to them; have
“*them interpret storles 1n small groups

.'and in class

Have them tell personal experlences

Have chlldren tell what they did or did

not 11ke about a story/book

o,

"foorth

Tell and let chlldren tell stories about
pictures, news 1tems. drawlngs and so

! 3

~Let them llsten to a lot of storles. poems
nPlan aot1V1t1es together W1th chlldren

Hold class discussions on 501ence. nature

“i'gtudies, communlty studies -

;Encourage reportlng on facts
Note and tell "number" storles

make llsts of various school activities

“Pralse when they use good descrlptlve words St

Display posters about events to come

5Introduce greetlngs. speaklng activities

= Let them 1mag1ne experlences and happenings
- 'if,and tell S ,

~Add1tlonal of your own ch01ce

Place Trom left %o rlgm ‘pictures that tell
. a story in a sequence

€

Nyt
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5.

Auditory

Perception

.. .
L Ar-) ’s‘,‘\

'3 -

i.

Use comlo sbrlps W1th lltble or no .

reading to develop concept

Scramble pictures that tell a story in
sequence, and: have pupils reassemble
these 1n the prooer sequence

Consult preprlmers for more 1deas to
develop thls skill

- Make chlldren sensitive to varying sounds-

high-low, sounds of animals, birds,

.and other objects, words that sound alike

or different and have them discover parts

-of words. that are dlfferent, ‘similar

Let ‘them 1dent1¢y objects, events that
begln with. the same sound'as thelr own

L names ‘

. Use nursery rhymes to develop good

listening, to improve speech; and as a

B beglnnlng for choral speaklng

. Have them respond to musici they walk

tall. when the music went high; they -
-pretend short when music went low

. ‘Have. them sing along with records while -
~relating hand motlons to v01ce 1nter-
'pretatlons S .

. Usge - Varlous patterns of clappln and having
- children respond to one partlcu ar

pattern

- take thenm to llstenlng walks where they
‘listen to any sound they hear; let

them use various descriptive words to
describe different sounds; chirping of-

" -birds, hummlng of bees, honklng of horns

‘screechlng of brakes, shoutlng voices,
wh1221ng ‘of :cars, claok1ng typewrlters. etc.

Have. chlldren cut plctures from old

" magazines and paste them on 3X5 cards;

they put together cards that bevln w1th

: the same sound.
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_ 6., Visual
Perception

7. Comprehension
Ability

Alphabet

8. Knowledge of the

“fa -

Extend this list to include more
activities aimed at developlng :
auditory perception

Expand thls llst to include more act1v1t1es

Let chlldren develop ablllty to tell
likeness and differences among the various
colors, sizes and shapes of thlngs and
objects, o : _

=~ Place various obaeots'on the table covered . ..
. .with paper or cloth; expose these for LT

a few seconds for chlldren to look at and

~then cover these again. Ask them if
~they can tell accurately what they saw

‘Have children ‘take a walk through the

woods, market places, etc; and have them
gather and/or point out things of the

same sizes, shapes, colors, etc.

ﬁaﬁev3X5 cards .on which are pasted
pictures or written words so that there
are two of the same kind; scramble

- these cards, and have children put
« "twins” together 50 that they ‘an be

- happy. .

Give guidance and provide practice for

* children to redefine and rearrange,

t0 bring order and understanding out of
dlsorder and dlsorganlzatlon

'Have them 1nterpret the ma1n 1dea of a

story told

-Retell the story with some specific

questions by the teacher to check depth

of comprehen81on

Interoret a plcture story 1n sequence

Flndlng m1ss1ng detalls in pictures and
storles

Add some more 1deas to thls llst -

Have chlldren learn the names and sounds
of alphabet letters as parts of words they’
use and en;oy. words that desorlbe things
that they enjoy.

Westsordegn, i Ly
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Expand on these
skills

D

Use large pictures that have many

-objects beginning with the same sound;

identify letters

Substitute initial consonants of words
such as "Dick","Pick", and "lick"

Let them make their own alphabet books
from cutting pictires from the old
maZazines

As learners own interests and needs
necegsitate
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5 O R R RDG--'.0,0Z . 03‘ 'T:_.:: Felowg
T Lo 35 SRONEY . ~ :{m-‘
I.. ‘Objectives:

O TR AR B R i

st oayecinvn- readinessy learner will develop a detailed
list of abilities and skills of initial
reading readiness; a: o will select at least
one of these skills-as a learning objective
“and vill'designh a'learning situation (lesson
4 plan) in the form of instrumental modules for
AOlTa e e M < children-and will +teach these lessons in a -
simimulated ‘and/or micro~-teaching S1tuat10n.
while evaluating performance with the aid of
audlo or vldeo tape recorder and/br peers.

3 h 'j 13 ‘.‘ -;. [( e ~.‘-: ot . \

E,II Pre-r_gulsltes: Sucessful completlon'of RDG--OOZ 02

o 7 i Having understood the -concept of reading

”
-~

Y

RIS S SO SR
I1I. Preuassessment: None
o R TR O N e R ST =

f-IV. Learnlng Tasks: ,A.. Develop a- deflnltlon of experlence charts;

CmoEratalo ot .determine their use at various stages and

~ for various purposes in the elementary
AR TS P i school.re»~w

. 3
et Sl des. PRI

Dot b B. Develop, usxng manuscrlpt handwriting and -
s gy[ experlence charba. state the purpose for ..
which it is to be used, as well as the level
wiim et iy reenal dnd - setting of the: instructional activity.
Dris o s+ =[f7This experience may take place in @ micro-
. teaching situation and/or tutoring situation
: involving a group of pre-school children.
covivoeida of bade il In the case of the latter, write a brief
‘ account of experlence and result.
NP R R R "i * n\
C. 0pen o e
V. Resources: - Books? '_' , ‘ "“Mwmfmmnf
. ‘ Harrls: How to Increase readln Ab111t 0 pp 77
i ‘:‘3 ,.‘-_';;._..; ::-: i L '!.." .
CEL waumal mengl n
Hellman- Prlnclples and Prlactlces of Teachlng
Meiliel w'iadoesc Reading, ppe 102-10 . .
Epvduned dodin -Herrs: hLearhing'ACtivities for Reading, pp.41-42
Cmmsaabuoant muoviis __§tauffer i Language Experience Approach to the
Teachlng of Readlng
RENASATEUM BRAAL b

Detroit School: K-G Readlness in Action and

first step in Language exper-
§owstoadn (JT-ED v, paal nl P L

; . : ;2 Fraopan’ osjences for bre=school children
. ; T e
- (K] g T -+ 2 '.', . [ P L
Sl IT v it ideaendne T Apticlessc i oenii dnEowine
: TR R IR ETUENNE O ST L R S
« B N O TP e e Tere o4
SaeRT s LyEAstds noibos adaonll mMeynl roeiion




For latest materials consult EBUCATION INDEX in
college library under Reading-—Experience Charta

VI, Pbst A sessment'“ Successful ‘completion of the tasks assigried as
: =1, . determinie by student -self-evaluation and instruc-
tor-varlflcatwon :“.f'“

RIS A ::l..‘.- SO0 n l".. Ol

: ;;v;;;;;;r;;' RDG--OOZ ou (NSC)

Given a standerdlzed readlng readlness test and an observation
checkllst, leafner W111 do the folloW1ngs

R R A B Rt

R ,.\ I

I. Objectivezv .o A Admlnlster the assessment instruments to a selec-
o il .enit ed Pre-school childy make a proflle of_h;s scores,
. " ~-T""and discuss results. v N
B, Identlfy chlld's deflclencles and suggest learn-
oucwizere s i ing tasks and materials -for use 'in assisting the
% ;~~;r~?ﬁafﬂ?_chlld 1n overcomlng 'hid deficiencies,

r-,'

IT, Pre-requisite: Successful completlon of RDG-~002,03.

III, Pre-Assessment: A.andenolfy various standardized Reading Readiness
: cen e e e T tests,: and wrlte a detalled review of one.,
i in A Be Amplify on the given informal inventory check-
cen st meenl e B0y dist cof readiness skllls for observation and
H&i}%ailgjﬁ;fxfﬁzkggf& ;evaluatlon :;Pg~»
" Jpﬂd}ffTbrform the tasks as listed in obaectlve.

.D, Others as necessary.

IV, lLearning Tasks: Same as Pbst-Assessment. v

IR TERICTIE S ] 3 ‘-".'.:.

Nl e e
s

V. Resources: Books

R L TR

o Anes and Ilg: School Readlness, Harper 65

LA o “;fﬁ‘Basal Readers-- Teacher's Edition
Ll e qlgjgglj;;ﬁ;gBurosx'-Sixth-Mental Measurement Yearbook
';,; ".§;4Vu Carrlllo Informal Reading Readiness Experiences
: ‘a'i? Carrlllo Informal 1 Reading Readlnesg_Engzlgﬂsggé
B MRV Chandbert 1965
i '*31'Cohen. “Foach Them ALl To Readpp, 13-35, chapter 7
2, ' Durrell: Improv1ng,Readlng Instruction. ppe 21-40

Harris: How to Increase Reading Abllltv. pp.25-50

“tear’
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T0 PRESS: Teachingz deprived huG chlldren A

W e R ZFllmstrlo.;

. N , -
Te . . N Tet Ml
P T A s oS nLIu TR PR ‘

Lleen to Tape. Branch, C., the Profess1onal Look
_ “at the Parents concern about Read~
, ,'_ww Aifnet 5”¢;M{gg fo iness, Audlo Lab. LB 63. 55 min.

v ag 3 .‘r.-.‘}";-". 3. RIS

‘VI: Post-Assessment Accompllshlng successfully the learnlng tasks men-

tion above as . determined by student self—evaluatlon
and 1n°tructor varlchatlon.

VI Remédlatlon: To be determlned on the ba31s of" Post-assessment.

Thor it e B v Taeva e + ey L dee tho L SRR T AP MO A

ISR 38 Vool RN ) i } ,o.x L-. PSRN PRAN] PR R [T

'-"-"’mje lak ooz.os (NSC)

ERNRE PO RS

'. " ,'.-".- : ., A B
Objective:’ Hav1ng undersoood the concept of readlng readlness, ‘Tearner

will develop a detalled 1ist of: ‘abllltles and skills of
initial reading readinessi’ also 'will select at least one

.-of these skills.as a.learning. obaect1Ve and will.design a ...
learnlng situation” (legson plan) in ‘the form of- instrumental
modules for children and will teach these lessons in a
simulated and/or micro-teaching 31tuat10n, while evaluating
performance with the aid of, audlo or video tape recorder
and/or peers.

II. Pre-requigsite: Successful completion of RDG-002,04

I1I., Pre-assessment: A. None

IV, Learning Tasks+ B, Develop a llst of llfe style characterlstlcs of
socially disadvantaged persons. and discuss 1n
a small-group session with peers.

B, Ooserve a group of pre-schoolers in the soclally
disadvantaged areas (Model-City area) and write
an account of obgervation experlencles.

P, Suggest compensatory experiences for one of the
several readiness skills which might be needed
to prepare this group of children for a success-
ful start in learnlng to read.

V. Resource Books s

Benson, J.T.: "Teaching Reading to the Gilturally
i - Difficient Child in Program and

‘Promise in Reading Instruction,
preceedings of Annual Conference
on Reading, University of Pittsbur
Pp. 140-151. 1966

Bloom and other Compensator Education for Cul-
. ~ Iurally disadvantaged, Holt; 65

Cohen: Teach them all to read, pp. 3-2 70~76,
122- 131 s

41
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AruiToxt provided by ERIC

VI.

-—nge s w-; AV

Glatt,

¢ -

. Smlth.

Pbst-assessment:

'.’;'.-!I.w.

Artlcles-

sl -

Irelén: Low Income Llfe Styles

R1essman- The- Culhural Deprlved Chlld. Harper, 1-62. o

C A. “”ho ‘arg: stadvanbaged Children," -

Lo, Blementary School Journalj 65 407-413,

wHay, 1965

Goodman. K. S.z "Dlalect Barriers %o Readlng Comprehensxon’

r,f,,Elementary Engllsh, PP, 353~860..Dec. 196‘-

R VP, S e e e

-t

H.B. "Reading £or the Culturally Disadvantaged”,
Educational Leadersh:p. 221 393-403, Mar. 196‘

Succeqsful cOmpletlon I learning tasks specifled,,
zabove. baged on your ‘owh self—evaluatlon with verl-

flcatlon of instructor.'h:.; o .ifb. s -

“g%rldg_ ';ff;::.?' £-¢ 1n consultatlon with

b
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RDG - 005.01 - 07 (Ns¢) '

NORFOLK STATE COLLEGE, NORFOLK, VIRGINIA 23504

DEPARTMENT OF ELEMENTARY EDUCATION

Instructiohal Modules |
COMPONENT s READING INSTRUCTION IN THE ELEMENTARY éCHOOL (RDG).
CLUSTER V: TEACHING COMPREHENSION AND STUDY SKILLS (005'01'0?),.

- Developed by
Dr. M, Sharif Hafiz

'
Professor of Education
. .

|

to be tested and improved as a part of the long-term program develobd-
ment project which this Colllege Staff has undertaken. Suggestions for
improvement are cordially invited from all sources: teacher trainees,
experienced teachers, college faculties, school personnel and others con-
cerned and interested in improving teacher education programs and prac-
tices. These materials are designed to be used by undergraduate teacher
trainees who are preparing to' teach in the inner-city schools with disa-
dvantaged children., :

This document is only a firgﬂ draft of instructional module (IM) material

Spring,. 1972
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These materials reflect the concept of competency based approach to
teacher training, An attempt ie being made to identify teacher compe-
tencies (learning objectives stated in performance terms) and then
design learning situations for learners to attain these competencies.
To do so, an instrument of instructional modules or a series of these
l which are based on related objectives and grouped together as in the
case of this cluster is utilized to facilitate learning on an indivi-
‘ dualized and self-paced baseds An imstructional module (IM) is there-

! | - INTRODUCTION

fore a vehicle of organizing learning situations in a more systematic
way to promote desired learning behaviors., The chiéf elements utilized
in each of the IM's that follow in thig cluster are of graphically

]’ illustrated in the chart given belows
. ’ Pre- re- | //4%:>\\
nter \ Pbjective requisite Ssess M
—foter, | — — fioee _———>\/
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earning
asks,
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RDG - 005.00 (NSC)
Component: Elementary Reading Instruction
EDUCATION 183
Cluster V: Teaching Reading Comprehension Skills

Major Objectives and Rationale:?

" To read is to think", They say. One of the ultimate goals
of reading is to respond in an intellettual fashion to what is
read. The reader must comprehend what he reads; he must extend
and refune his understandings gained, through readlng and must apply
what he learns through reading to serve his various purpeses in life.
The purpose of this cluster is, therefore, to provide prospective
teachers with insights into the theorétical and applied aspects
of the comprehension skills of reading, and also competence in
teaching these skills to elementary children. -

Reading comprehension tkills are described as a composite of
skills that can be sequentially analyzed, tested and taught. It is
for the purpose of teaching and learning that these skills are
broken down in detail in this cluster, even though we know that
comprehension skills are not used separately but are in demand in
various combinations during the act of reading.

Reading comprehension skills are necessary if elementary
children are to solve problems relating to learnings that require
an understanding and application of ideas gained through reading
textual materials. For any one to become an effective teacher of
reading, it is essential that he should not only understand the
nature and extent of these skills, but also possess competance in
planningang executing learning tasks for children that are aimed at
forstering various comprehension skills. This cluster is , there-

fore, designed to assist prospective teachers to accomplish just
that objective,

Pre-requisite:
None

Pre-Assessment:

Same as post assessment

Learnlng tasks 1

Complete 1nd1v1dual instructional modules (IM)'s which follow
in this cluster. '

Post Assessment:

A. ‘Pass with 80% accuracy a paper and pen011 test on the
entire cluster, .

C et miem et R e e L e el L g ‘
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RDG - 005,00 (NSC)

!

B, Comnlete satisfactorily the performanée tasks listed in
each of the IM‘s included in this cluster.

Specific Objectives:

The competencies (knowledges and understandings, skills and
behaviors, as well as attitudes and interests) which teachers
trainees should be able to attain as a result of completing this
cluster are reflected in the following learning objectives:

Objective 005,01.

Learner should be able o develop in writing a detailed list of
reading comprehension skills which should be kept in focus for pro-
moting these skills of effective reading comprehension among children.

Objective 005,02

Learner should be able to demonstrate his knowledge, by design-
ing and executing a learning situation (roughly in the form of a
lesson plan), of reading comprehension skills locating main ideas.
To do so, he will choose certain reading selections appropriate for
a given grade level and construct questions and activities geared to
this particular skill, Any one of the sub-skills listed below may be
used by a trainee to demonstrate his competence:

a. lLocating main jidea in stories and pictures.

b. Selecting title for a picture or a series of pictures.

c. Selecting titles for a story.

d. Recognizing and recalling details to support main idea
in materials read. :

e. Formulating summarizing sentence.

Objective 005.03

Learner should be able to demonstrate his understanding of
reading comprehension skills related to the recall of details of
events given in a reading passage. To do so, he will plan and teach
a lesson (or a series of lessons) to a given grade level children.
The evidence of pupil learning will serve as criterion of teacher
competence. Given below is a sample of skills related to finding
details in a reading selection, any one of which may be used as a

means of demonstrating competences:

'Objcctiye 005,04

a. Answering questions related to details in a story.

b. Using details to find correct words, phrase or sentence
for a specifit purpvose, to’ pitevé a point;:-td evaluate,im-
portance,; ‘and the like.

Learner should be able to demonstrate his understanding of the
reading comprehension skills related to following sequence of events

46
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in a given reading selection. To do so, he will plan and teach a
lesson to a selected grade level of elementary pupils. The skills to
be emphasized are some of the following:

)

a. Recognizing sequence in picture stories

b. Telling a story read in good sequential order

¢. Arranging pictures, sentences into sequence

d. Organizing steps in a process into logical sequence

e. Recalling and reorganizing sequential information, and the like

Objective 005,05

Learner should be able to demonstrate an understanding of reading
comprehension skills related to word meaning. To do so, he will plan

and teach a lesson (or a series of lessons if necessary). The skills to
be stressed are:

Recognizing that prlnted words represent talk

b. Recognizing different words in different contexts.

c. Recognizes large thought units and word groups

d. Recognizing and forms similes
Distinguishing multiply word meanings

f. Recognizing and using action words, colorful words

€. Understands the use of words that introduce cause and effect
relationships ~-~ because, since, therefore, in order 1o, as
a result, so that, etc.

— el el s mesl O nam N N

- =

;(“3 Objﬁctive 00:006

7 Learner should be able %o plan and teach a lesson (or a series of
1 lesgons) which are aimed at fortering children’s comprehension skills

in critical readlng. Evidence of performance will be judged in terms
T of a learner's ability to effectively teach lesson on any three of the
% -following critical reading skillsf

supporting evidence
b. Supplying story ending for stories read.
¢. Interpreting emotions, moods and feelings portrayed in a

]. a., Drawing conclusions from plctures and stories read wlth

3 reading selection

4 : d. Making judgements about actions, characters, events read in
stories.,

T e. Evaluating evidence to identify problems

a : f. Understandlng story events and predlctlng outcomes.

» € Rgcogn1Z1ng advertizing techniques in distrotion and exagera-
- tion.
a : h. Evaluate different points of view
i. Cla531fy pro and con arguments, '
i j. Differentiating between rumors, opinions and factual infor-
mation.

ObjGCtive 005007

i ; Learner should be able to develop a list of study and location
skills that are necessary for elementary children to develops Also, he
1 will further demonstrate competency in effectively teaching by selecting

one of the study skills listed above. Qo do so, he will develop a lesson
( : ‘

O T P N R R e
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pian included "with supporti&e materials necessary and teaching it.

a. Location skills (using books effectively, using reference books,
using library, using maps, graphs, charts etc.

b, Organization skills (outlining, summarizing, note taking,
skimming)

c. SQ3R method

d. Dictionary Skills .

e. Other to be identified by learner

The learning objectives and the enabling learning tasks listed in

each of hhe IM's which follow are so designed as to lead learners pro-

gressively from the conceptual and theoretical learning base to the appli-
~cation and performance levels of competencies to be attained. The follow-

] ing is a graphic illustration of this progressinn transition from know-

A ledge-based learning to practicum which is provided for trainees to

attain the desired competencies: - '

soni ommi s TN -_
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Objective:s

=5-

7+ Schnepf and Meyer: “"Meaning Skills" in Imbroving
Your Reading Program, pp. 125-144

8. Hafner and Jollyt: Patierns for Teaching Reading;ih
Elementary School; pp. 175--188, 3&0~3@2.

9., More text books on Teachlng Reading are available
in IRC) Room 108, NEB, and College Library.

Articles: Beery and. others: Chapter 7 of ElementanimReadlng
Instructlon - Selected Materials (contains a series
6T fine articles on Comprehension Skills) - others
6f you own choice from college library.Use Education
Index with the help of Reference Librarlan to locate
suitable materials.

-Teacher's Manual of Reading Series:

There are several reading series put out by various
publishing companies and which are available in IRC,
Consult these for related ideas on materials and
teachlng technlques.

A~V Nater1als*

Films (as available and announced by instructor)

l., They All Learn to Read

2. How to Read a book

2.- Teaching Map Reading Skills in Elementary School

« Reading with a Purpose. (11 min.)

5. Reading Imorovement: Comprehension Skills.,
Reading Improvement: Effective Speed
Developing Reading Maturity: Interpetting meaning

8. Developing Reading Maturity: Critical evaluatlon

RDG -~ 005.02 (NSC)

Learner should be able to demonstrate his knowledge, by
designing and executing a learning situation (roughly in the
form of a lesson plan), of reading comprehension skills
related to locating main ideas. To do so, he will choose cert
tain reading selections appropriate for a given grade level
and construct questions and activities geared to this parti-
cular skills, Any one of the sub-skills listed below may be
used by a trainee to demonstrate his competences

Locating main idea in stories and plctures.
b. Selecting title for a picture or @ series of picture
¢, Selecting titles for a story
d. Recognlzlng and recalling details to support main
idea in materials read. ,
e, Formulating summarizing sentence.,’

4




Pre-requisite: Hone

Pre-assessment: Same as Fost agsessment

v Learning Tasks: As a learner, you are advised to pursue any or all

of the following in order to attain the objective for
this IM:

1. Attend lecture/seminar -
» Read suggested and other references listed below

2
% 3. Prepa?e lesson Plan and practice mastery of
teaching competence in micro-and/or simiulated
teaching situationi
i L, Open for your own self-selection
Resourcesi
j 1i Seme as listed in RDG-005.01
2; Additional selections based on your needs
3. For format of lesson plan, see "Teacher-made
; Supportive materials RDG 005,02 which follow
this IM.
1 Post Assessments: Same-mg-pre=zsgestiment
RDG 005,02(NSC)
i Teacher-Made Supportive Materials
i Developing a lesson Plan for Directed

Teaching of Reading Comprehensioh Skills

; In developing any lesson plan or more appropriate in designing a

' learning situation to produce desired learning, there are no essential
steps or a sequence in which teachers may want to proceed with these
steps., However, if a lesson is to be taught with success, some of

, the following elements are suggested which should be incorporated in
an overall lesson plan.

Objectivets

- : For example,state in explicit and performance terms what is
your objective for teaching this lesson from the pupils

x point of view, For esample, if you were using the American
1 folk take of "The Ginger Bread Man" as a means for develop-
’ ing among children some of the particular reading compre-

. hension skills, (such as finding a main idea, details of

b . events and the sequence in which happenings took place,
drawing conclusions, following directions or whatever), state
one of these skills you plan to emphasize and foster in this
particular lesson., :

. X Materials and Sunplies: ’ . '
v T— . . . )
ERIC : 5 |




\

“8a

State specifically which materials you plan to.use in this lesson:
chalk board, bulletin and flannel boards, picture's, charts, films,
etc., both commercial materials and teacher made materials,

’

Motivation and Yord-Study

Prepare pupils for the type of story to be read; for instance, you
" may want to proceed something like this:!

1. Ask questions telating to their experiences in baking
gingerbread, having their mothes and grandmothers bake
various types of cakes; and experiences in enjoying
listening to and/or reading about stories in which var-
ious charac¢ters perforn variety of actions.,

2. A% this point, some of the words that you think might
be difficult for children to pronounce and understand
may be studied by writing these on the chalkboard. If
children have trouble pronouncing words or understanding
their wvarious meanings, present a variety of sentences
in which these words are used. This is an excellent
opportunity for you to reinforce children's word-recog-
nition skills such as context clues, structural and
phonetic analysis, as well as for vocabulary and con-
cept building. Even some of the commonwords such as,
should, himself, about, could, etc. may be listed to
encourange awareness of accented syllables whiich may be
undetlined, and to help those children who hav difficulty
in spelling these words. You may want to leave the
words for study on the chalk board until after you have
finished the total lesson.

Learning Expveriences:

1.

2.

There are a variety of ways you can guide learning experiences of
children with this story for the attainment of the objective stated
above., For example: -

You may say even before children begin to read the storyt: “"Boys

and girsl, You are going to read a story about a naughty ginger-
bread man who runs as fast as he can. He says, "You can't catch

me. I'm the Gingebread man, I am, I am." Do you think anyone.

can catch him? ILet's find out".

You may ask the children to read the first paragraph silently

to themselves. Then have the paragraph read aloud. If working
with younger and less able readers, you may want to read the
paragsaph aloud yourself, giving the example of how the mood
and emotions of the story can be protrayed by reading "with ex-
pression”. Then have one or two readers do the same., You may
ask a questions or two and discuss difficulties with words or
meaning, but do so very briefly so that children do not lose
the thought of, or interest in, the story. The same procedure
may be followed for each of the remaining paragraphs.
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3+« Vhen the directed reading has been completed, you may
. lead the children in the discussion of questions which
(- you have carefully framed, and which emphasize the use

o 5 of the target comprehension skills that underlie(s) the
objective of this lesson. For example:- -

a, If your objective were the recall of factual in-—-

; formation, your question may be framed something

5 like this: "Who did and who did not chase the ginger
bread man?" Why was everpne chasing gingerbread man?

p b, If drawing inferences or giving interpretations

: were your objective, your questions may sound some-

| thing like this: "Why didn't the fox chase him?"
Why was the gingerbread man running away from
someone?" Why was the fox a clever fox?"

¢, But if it were your intent to develop critical
evaluation and comparision, you might ask your pupil
questions that are evaluative in nature: :Can you
compare gingerbread man with the character(s) in
any other story you have read or heard about? In
what way are they the same? Or different? Which
parts of the story did you like best and why?"

d. Again, it all depends upon your objective for the
lesson, If focus of the lesson was teaching and
emphasizing any one particular comprehension skill,
all questions will be geared toward eliciting from
nupils ‘the kind of responses appropriate for these
questions, But if your objective was to reinforce
all of the comprehension skills that have already
been taught individually, your questions may re-
flect a balanced blend -- ques<tions that are focusec
on more than one comprehension skill as illustrated
in a, b, ¢, above,

L, If a child gives an answer which is not correct or which
conflicts with an answer given by another child, have the
child go back to the story and find the word or sentence
that shows he is right. But it must be remembered that
whereas factual (F) questions have only one correct answey,
there are often more than one defensible correct answers
to interpretive (I) and to evaluate (E) questions.

5. Anotkr variation could be to list comprehension questions
on the chalkboard after the word study has been completed
(motivation and word-study). Children find it easier to
have a specific purpose for silent and/or oral directed
reading. This type of approach may work better for older
and more able readers., :

Follow-up: ,

There are a variety of ways in which furtﬁer enrichment and

- .',iv;;;'.._,.z"" e b S s
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]' practice may be provided. Some of the following may be utilized
- when appropriate: drawing illustrations of events or characters
;fw, based on factual information and/or children's own interpretations
: of these; role playing and dramatization, writing own stories base
on 8imilar themes modernizing old takes by giving new names to

characters,places and things: oral reding and choral speaking;
puppet playss; and the like,

) Evaluation:

% This is for teacher's own self~evaluation of his performance
for analysis and future improvement: approvriateness of

-~ content and objectives, materials and supplies used, methods

and procedures employed, success in pupil learning and teaching
effectiveness accomplished. This can be accomplished by the use
- of any one or various combinatins of the following techiques and

instruments
) a. Teacher's own evaluation based on introspection and
| retrospection.

b. Teacher's own evaluation based on replay of audio or
video recording of performance.

¢c. Peer evaluation

d. Instructor's and/or supervising teacher's critique.

A e. Evidence of pupil learning

You may want to write down here the suggestions for future improvement--

specific items that you may want to work or for practice and mastery
- in your future attempts on teaching.
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Reading Comprehension Skills

) Recall gg Details R

Ob;ectlves Learner should be able to demonstrate hlS understanding of

‘reading comorehens1on skills related ‘to the recall of details

of events given in a reading passage. To do so, he will plan

.+ and teach a lesson (or a series of lessons %o a given grade
"level children. The evidence of pupil learnlng will serve as

criterion of “%eacher competence. Given below is a sample of

“gkills related to finding details in a reading selection, any

one of which may be used as a means of demonstratlng competence

. 7[a.AfAnswerlng questlons related to detalls in a story.

Pre-requ1s1te‘ Completion of RDG - 00‘101

b, Using details to find correct words, phrase or sentence
for a specific purpose, to prové a point, to evaluate
1mportance, and the llke.} - . o -

N,

Pre-Assessment: Same as post-assessment

Learning Tasks: As a learner, you may want to complete the fOIIOW1ng

Resources:

tasks to attaln the obaectlve of thls IM:

1. Attend lecture semlnar

#

2. Read references llsted below and addltlonal of your
own choice if hecessary ~ -

"3 Practice teachlng skllls by teachlng a lesson 1n |
micro and/or simulated teaching 51tuatlon

4, Open for -your own choice = ="~ R

Same a8 RDG = 005,01 - - o wwim s mrom s o o AR

Post~Assessment: L. Satisfactory completion of the performance tasks*

llsted above.

atams T L e oL EE UL LR U

2. Pas31ng score on the test on entlre cluster

o4
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TeacherﬂMade Supportlve Materlals

Recalliné“secuence of Events -
and noting Details

. . <
e e e ameses S e

%“Very ofLen, whiii deﬁalls are to be noted in a readl - ”iection, they
- are to be.given in a gequential order. Here is one ¢¥ the ways you
-, may. deal ‘with teachlnv tasks of thls nature in eadlnf-r lesson.

T “Ask’ chlldren to read a selectlon, story or passage whlle noting
S ,detalls 1n a . sequentlal order. ' _ .

2, When children finish the .story, they may pick up sllps of papers
... available at some des1gnated ‘place in ‘the room, and they may write
"”1;a sentence descrlblng one cf the happanlngs._
3. At their desks, chlldren can arrange the sequence in correct order
by pasting them on g sheet llke thls: ; .
1‘ . . . ‘ L . : .
‘“szff - e = — ; )
:csi x'~in P P E ;:iirm Tfﬁ?q?:*'t‘ |
You:can usé cther variations of this approach with riore able or
higher grade level readers* for. examplez‘L”" X e
Initially | .
Then ' s e
vy oy - SUbsequently s .
After that Ly g
i“Finally'n’rrn i B S+ 27 IR T SRS E Rl BRI
, %
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G1ven below are a few of the sample maLeral~ for use in building

- comprehension skills., Most of these and other 51m11ar sample materials

Q?may be found in College Reading Lab, IRC, and various public Schools

T 1ibrdries and readlng centers, You may want to review some of them to
.+ -get a better idsza of how comprehension exercise can be developed from
- :.all kinds of reading selection materials: ' 3

Better ReadlngA(Globe) Exer01ses des1gned to deve10p various
,j,ﬂﬂqg,‘.u;-T; comprehen51on and study SklllS (grades 3 -6)

: Better Reading Books (SRA) Sth grade and above ﬁ:a
EDL Study Skills lerary BRI oS e DR ED B e

LR

Readers Digest Skill Builders (grades 2-8) -

- SRA Reading for understudy Lab,;(gradeLB:B)&_g .

Teacher-Made Materials .. .. -

: '“éembreﬁehEEOh}ékiiié f

R )
PRI
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LY

"~0b3ect1ve.“'Learner should be ab1e to demonstraue hlS understandlng of-

; . - reading. compréhension skills related to followineg sequence

o ”“"*"i?_***,f evints in"a given reading selection, To do so, he will
FreloLnUn e plak chid beach'ar lesson. toa selected grade level of elementar;
. pupils. The skills to.be emphasized -are some of the followlng

a. . Recognizing sequence 1n picture sioxries
oL n"f'b,::lelllng a story read in good sequential order.. "
Ve hetoaen ley Arrahging pictures, sentences into sequence LT
Recalling and reorganlzlng sequentlal 1nformatlon. and

€.
" the Yike., " °© A

Pro=requisite Satisfactory completionZOfLRDG”;ﬂbbs.OIT;L;U{];;;

PPN .
R : P

oy e e ceit st s e b eipeaeee,

Pre-Assessmehis Same ag Post-assegsment: . “fwggn,

Learner Tasks: As a learner. you are’ adv1sed to~ pursue the folloW1ng
learning tasks: -

2, Read references llsted below and others as necessary
3. Plan a lesson, construct suppcrtlng materlals and ‘v}
demonstrate successful teachlng of it in.a micro:

§
3
f
i
]
{
|
3
5
|
l., Attend: 1ebture'séminar gt : j

Tk Open for your “own select1on -

P v T mEm mlea. e S § ey osaeime -

B L L T TRt g e e

ﬁescurcesz 1. Same as in 'RDG-0 d' 61 mmeneea
v oo Zea.-TeBCHer-Made . Supportlve sample materlals that follow'

LR e

Pbst-Assessmentsm- T T S e
.m*m“w.mwwm”mwsl..~Successfu1 comnletlon of this IM e e
e s _“Aew.w.g. _Passing score on the test on entlre cluster

R -* e e e owe. .

$io B0 n TN e P o 8 ee e s 1O So s mEeTe BT he Aebe AR aetne o8

L I )

PPV S S
- .o T eed ey : "
¢ *tare, - -
. . . [X TR .
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b .
: ‘ oo - 0ma . ~ .
¢ M1 ..
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FILMED PROM BEST AVAILABLE COPY E e -

? Tl ) ".:"s . /S’:B

T P el , — v
BB ﬁ;};?;aqﬁ 3 ,ﬁ:t;f RDG - 005 05 (NSC) . Cre g ligmiey

vziﬂtvf;ﬁ,ﬂﬁi Readlng Comprehens1on Skll]sz Word Meanlngs

.:1'Objective: Letrs T should be able to demonstrate an understandlng of
~ ~ peadi- 3 comprehension skills related to word meanlng. To do
. so; - “will lan and: ‘seach a lesson (or a series of lessons
oo g;jplf rt-=ssary . :The skllls to be stressed eres
a. -Recognizing., that prlnted words o"eseu talk
fov: e, Doy Recognizing ‘different words in rferenc contexts,
" ¢. Recognizes large thought units and .word groups
wimeo, ,-m0e - Recognizing and forms similes : e
s e. Distinguishing multlple word meanlngs '
: f+ Recognizing and using action word, colorful words
crznoons e ge sUndrstands the use of words that introduce caus
Ners gl Tl and effect. relatlonshlps -- because, gince, therefqgg.
in order to, as a result, so that, etc.

_ Pro-regu'sltes Comoletlon of RDB - 00 01

Pl o 4 e By ) ’ '

Pre-Asseesment: Same as post~assessment ',xg};{l

.

Learnlnp Tasks: As a learner, you may want to complete- any-or. all
of the f°11°W1ng to attaln the obaectlve."ffﬂ

1. Attend lecture-semlnar e
SRS B ﬁrﬁ 3 T h v
R 2. Read references llsted below and others 1f necessary

3. -:Plan a . lesson, develop needed. materlals, and
‘ practice teaching competence in a micro and/or
T SR TR T TR ,s1m11ated teachlng 31tuatlon .

ctEhacan cdF ol hl Onen for your own selectlon

i Regources s Same’ as llsted 1n RDG 005 01 ‘"iﬁ' -

s FRT ; A

Post-Assessments l. Successful completlon of IM obaectlve

S . Lo
'\4_.. L Lt . e HHRY l-..;.’ N

2. Passing score on: test on’ ent1re cluster

N R [

-~ -
B R T
- - -~ - ¢ Sie
e renn S s v s i
.= i (o
4
'3 e, e .
AT PR N
U ey A R e
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Reading_Comprehension Skills: Critical Reading

PN

Objective: Learner should be able to plan and teach‘ a lesson(or a series
. of lessons) which are aimed at fostering children's compre-
hensio:..skills in critical readings Evidende of performance

: . will ‘ov ' judged in terms. of a learner's ab111+v to effectively
~woo ot teach:ilesson on any three of the follow1ng G “tical readlng

' '“‘i*auskllls. S

rre w St : M s ca b i

‘A -Drawlng conclus1ons from plctures and storles read
L "with, supportlng -evidence
' by Supplying story ending for stories. read,
i'-“c:.‘_.Interpret:.ng ‘emétions,. moods ‘and feellngs portrayed in
v g reading selection. S
de Maklng Judgements about actlons. characters. events read
.- in stories
L ev “Evaluating ev1dence to 1dent1fy problems-
Lo Pt £y Understanding story évents and predicting outcomes.
todlenlid e v Ygs Recoghizing” advert1z1ng technlques 1n dlstortlon and
»"exageration, :iull ‘, SR e
hs Evalvate different oo:nts of view
i+ Classify pro and -con arguments : BoD e e
jo Differentiating between rumors opinions and factual ::
1nforma-b10n‘ PO :'. . e '."‘ ez e !

B L S IR P R

.
t

Pre-requ1s1te: None " ﬂ: ﬁ;ew'g:x|;~v:1u3fv~""

j SRR T R .. :_r'-
Pre-Assessment: Same .as post-assessment n 'k>

H“.Learnlng!Tasks. You may want to pursue some Or- all of the fOllOWlng
S in order’ to achleve the ob;ectlve of this IM:
RS A 1Attend class lecture-semlnar .
2, Read references llsted below in order to gain an
' understandlng of the nature of each of the facets
of critical reading cateForlzed in the objective.

3. View films listed below; ‘agk instructor when and
- where these fllms are avallable. T

'Y, Plan lesson’ and teach in' micro or Sifulated ‘téaching
o T SO O ;".".‘r‘_Sltuatlono e 3

T IIPR N
. < hal T RV S SNSRI IR
v =~

[}

5+ Open for your own choices discuss with instructor if

you have a plan of your own for achieving the objec- F
tlve for this IM. §

esources: Same as listed in IM RDG 005.01
l Teacher made samples attached

logt-Assessment: 1. Successful performance of +the learning tasks #3 as Yy
based on your own self-evaluation verified by instructc .

2, Take a paper and pencil test on entire cluster. 59
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USING THE CONTEXT CLUES
The exercises sich as giver below in helping pupils develop =
comrrehension skills whichﬁdeal‘wiﬁh the use of context clues:.
A.. Long ago a "ducking stool" was used for.punishment. .The stool

was at the end of a pole. Peonle were tied to the "ducking stool"

and plunged into water. Many would have rather had a (1)_
than the (2) 5

T T R i

1. (a) beating (b)’neét“'%c)‘chiékeﬁ’“(d)‘béa“
2. (a) turkey (b) prebty (c) ducklng (d) partner "

B, "Weekend cowboy" is the name glven to anyone who spends vacatlons
on a dude ranch. Onperated for the entertainment of tourists,
dude ranchers prOV1de horseback rldln y as well as hunting and
fishing. Those who like a (1) . of (2)
in the open often come from the city. I

1. "._(a)‘p‘lec{e"- . (o) men” " (c) taste _ (a) *’t;«avel

(a) cowboys (v) west . (c) sun.. | (d) life

HaV1ng selected a readlnﬂ passage for a certaln grade level in the=i
Elementary school, each 1eacher trainee will plan and teach simulated
and/or micro-teaching situation a lesson. _This lesson is to be so de~-
signed as to focus on the development among pupils of comprehens1on :
skills related to the use of -content clues.-

RS R ;1_RPG-;00}5,06 (N‘SC) .‘7'-_;" B T RT I S RN

[ SRR o . . P .
, . . T e P
. o . . 5 . . P N . . LI 5 s,
. - . el N - oL Ve e o . . . b . S, . cetwt e b
PO L Aot . : BN . - -

SRRl T "f FOLLOWING'DIRECTIONS

‘The exer01se glven below is an 1llustrat10n of the k1nd of materlals
that can be used in developing reading comprehen31nn skills related
to following directions, There are a variety of reading materials

in different subject areas that require comprehension of .written di-
retions and performing various tasks. You are.to prepare-a sample of :
your own selecting or appropriate reading passage for a certain grade
~ Yevel children in “the elementary school,. You.are .further to develop
‘s 'lesson ‘plan in which you may use this exercise and practice in simu-
lated and/or micro-teaching situation, fOllOWlng whlch you Wlll wrlte
an analys1s o; your performance.',‘ R e I :

Lo A saner plate can be made 1nto a pretty plcture frame.sva;'
Take a picture from an old magazine, Cut.it the right size to -
fit the inside circle of the plate. Paste it carefully. You may
want to Rpaint. or crayon the outside circle around the plcture.
‘Punch a simall hole near *the top of the plate. Put a plece of string
through the hole and use it to hand up your picture."

. i

From the directions given in the above paragraph, you learn how to

66 o 4

. < irp s
B T T T il g B e e PR SR

JAFunText provided by enic ‘
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A

196 /
you learn how to make a @ ’5f'°“ B ’
a. Painting T b, Plate- frame © . c. Plate )
2. The ﬁlcture should be cut to the size and shape of the: .
| as Edge 01 the plate o b. Top hole’ R c. Center B
N 3 The plcxure 1s puu on the blate w1th .
o a. ‘Strung 1ﬂ57~”“‘-b.7 paste Qv7f' S nalls |
' ”u. The little hole near the top is for the' | |
a. Palnt_‘_wh L B. Strlno SR 1 Paste. .
et B RDG - 005.06 (NSC) s R T )
,Q LOCATING THE ANSWERS TO SPECIFIC QUESTIONS SER IR
§ -0 . .
. There are.a varlecy of 31tuat10ns whlch requlre readers to:
locaLe answers to specific questlons based on the materlals read.
Given below is an example of a readxng exercise .which is aimed at
-~ helping chlldren develop these speC1flc comprehension skills,
You are %o construct your ‘own samples of such exer01se(s) based
on the reading selection suitable for a certain elementary grade . . :
level., You should plan and tehch a lesson around the exercise(s)y -
fand. teach it -in a micro or 31mu1ated teachlng s1tuat10n. while .. S

-.analyz1ng your performance.“

° -.»‘,‘ ey
L //
i .

SWEET SHEET SUCAR o

Sugar comes frmm two planﬁs.' Most .comes from sugar canes.
Some comes from sugar beets. Sugar from elther of these plants looks
and tastes alike. '

Sugar cane is a tall grain wzth a thick stalk and pointed leaves.
It is grown in a cllmate where ‘there is warm sunshine and plenty of
raln.A Duvlng Xhe- long,grOW1ng season, the stalks £ill with juice.,

‘WYhen the cane is readJ to_be cut, the plants have grown higher
than a man's Head. ‘When it ig time for cutting.the crop, - -.workers .. .

“move through the field,. swinging huge. knlves. Machines are used to .
‘eut the crop in.places where the ground is flat.‘ Leaves are stripped

. from stalks Tight in the field. The cut stalks are loaded into rallroc
-:cars or trucks and are shipped to the sugar mills., :

w210 A% the sugar:mill - the cane'is washed and cut into short 1engths.
_ The juice squeezed from the cane is dark gray or-green in color. It

is from this juice that sugar is made. Unlike cane, sugar- ‘beets do
not requ;re a hot sun. Sugar beets can be grown. 1n ary. areas of the

world.

There 1s no such thlng as waste where the modern sugar beet :
grower‘ls concerned.’ ' Even the leaves cut from the tops of. the sugar

-C-beets have: their use:. These leaves are fed to the farm anwmals.

-~
1 .. e . L e ;oS
. D ST B4 B B
v R IO LY s ; . . R 4
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Teacher-Made Supportive Materials
Qomprehending Main Ideas

summation of ddtalls. In fact. 1t requires some type of analys1s S0
that relevant detalls can be separated from irrelevant.

Then must come a synthe31s of what has been judged relevant. Ordlnary

| -

questlons llke When° Where° Whv° and How? can hel?» chlldren focus on

ma1n ideas. A tynlcal exerclse can be constructed somewhat llke thlss

1, D1rect1ng chlldren to read sentence like the follOW1ng and to make
whether the conuent deals W1th 5~W questions.

2. Dlrectlng chlldren to read and to note whether the readlng content
; pertalns to somethlng that 1s colorful. hugh, factual or humorous.

3. Direct that sometlmes t1t1e and headllnes portray main ideas. and

I

I

i

i

I

? i Comprehending malh 1deas from réadrng selections is not a mere
I

]

l

]

]

] privide practice.

b, Use newspaper artlcles. ‘minus headlines for practlce 1n comprehenlng
§~ ' main 1deas for more able readers._ ' . . S .
3 . . S . _




‘-Oojeotivei ;Leaoner should be able to develoo a 11st of study and lo-

i
I
i
:
]
[
]

Pre-reauisite: None
Pre-assessment: Same as post-assessment

Learning Tasks: As a learner, you may want to complete an& or all of

RDG - OO 07 (NQC)

ce e STUDY AND LOCATION SYILLS o
R - ?-"“‘_;

cation skills that are necessary for elementary children
to develop; also, he will further demonstrate competency
in effectively teaching by selecting one of the study
skills listed above, To do so, he will develop a lesson

- .plan included with supportlve materials necessary and
teachlng it. e

ae Locatlon sk:lls (u51ng books effectlvely. using re-
ference books, us1ng llbrary. u51nﬁ maps,graphs, charts,
etc, R
b, 0r~anlzatlon skllls (outllnlng. summar1Z1ng, note
;.,uaklng. skimming) _
- ¢« SQ3R method
- .d,- Dictionary Skills .. ..~ '
- -; e, Other to be 1denf1ed by learner

CN

the following:

1. Attend lecture éeminar S {w,

2, Read references llsteo below, and others as
" .necessary., - -

3. Complete lesson plan, develop materlals. and
practlce teachlng skllls. . .

b, open for your own choos1ng ‘

Resources : Books' ) S
| -Schneof and Meyer: '“Study)ékiiis" in Improving
T R B Your Readlng_Program. PDo 14<~1<4

Flashe o L -

- =Hafner and Jolly* "Study reference Skills" Patterns
, for Teaching Reading in the Emen-
.'fwyhﬂfﬂ; q}_jﬁj Jf.Wff entarY_SChOOlo PP« l K_l? .339‘340

~:”_.,;.;:Hérrihsﬁ"Develomn Study Skills" in How to Inorease L
.,“gfh¢ s';-j:;- Readlng Abllltx. p. Lh6-L458, ' N

TR -Ichee “Stvd; SklllS" in Readlng A ogran of Instruc-
Ve afiom v oo tion for the Elementary School,pp. G06,412-21, .
o ' h21“22. 40:“12. 339-48. 333-?3, 360-68. 348 60. o
331-38 40l 318- 73._318-25, 272-75. ‘ G

3
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)i
~Durrell: "Study Skllls" in Improv1ng Readlng
: Instructlon..pp. 287305 -
. ”"1\
-Bush and- Huebner- "Study Skills" in Strategies for ey
: Readlnp 1n the Blementary School, pp. 136-138,
to - .. PPs. 13? 139‘ R
“-i- Teacher~made materials on the follow1ng pages.
AV Materials:
"Films: - How ‘to Prepare a. class report
L el lv‘tugqu?.u.F_KnOW Your lerary‘ ' :
B - e Discover the Dictionary
) = Find the Information. ”
- . = Look It Up '
- Selecting and Uslng Ready-Made Materlals
Post-Assessment: l. Successful demonstratlon of teachlng
- - :-competence stated in the objective for
- this IM,
2. Passing score on test on entire senesteff
™y
, s
PDG- oo 0? (NSC)
- | Teacher-made Suoportlve Materlals
r;_;m e b;a-Develoolng Study Skllls
Readlnn 1nstruct10n can be con81dered effectlve only 1f readers
develop proper scudy skllls.f As chlldren advance through the thlrd
grade and above, grogreSS1ve1y a greater degree of 1ndependent
and study tyoe readlnﬁ becomes an essentlal element of “the readlng
powers ‘they musi Dossess.m¥#;:;;;i“f-,giftah*cxg e
Locatlon Skllls have-to do W1th how to locate information,
. ThlS necessitates famlllarlty with llbrary aids and resources, card
catalog system and the use.of dictionaries and other reference
and -periodical-materials, It also deals with: kriowing the various
sections of books and howr to, use them: ~the chapters, table of
contents, appendix, the footnotes and the indexs Suggest some.
ways by whlcn ,you.can teach these Skllls to slementary chlldren. N
. PO . T '.:, | " . _'-. e ,‘ ,‘ \»4 L ‘~-4‘ 'f"‘ “x: g ,_/'*\3 )




. Reading Gra»nhic Materials is yet another study skill which is

so important and yet often overlooked by even maiure readers.

Maps, charts, tables and graphs sometimes present information more
accurately and clearly than can be put in words. Children could

be and should be taught how to interpret pictorial graphs, maps

and charts., Children need to learn to identify nhatural features

on maps, (rivers, lakes) as well as man-made features (railroads,
highways); they need to learn the concepts of direction of distance
and of scale, and other mavs reading skills. Develop an outline

of these skills asca part of this module, Also develop some graphs
and charts for use with a specific group of elementary children.

Alsc develon a list of special comprehension problems with
reading materials in such areas as social studies, mathematics and

science: Sugrest some techniques to handle such type of reading
comprehension difficulticyg faced by elementary age-level children.

RDG - 005.07 (NSC)
STUDY -SKILLS

A. Location Skillgs

l. Library Skills:

B; Study Skills:

Fa» reading .

Charts,
graphs

note
taking

outlining

skimming
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The use of S 3R nethod has been found s1gn1flcantly helofuT 1n co
comprehension of factual. typeq ‘of. ‘knowledge.in the content areas ,_wzgg
(social studies, science, math), This method seems to develop

among readers better powers of organization: association and’ crltlcal e
thlnklng. Ln . T S i eiie

pooE ey rrani L e O GRS I SO I P A TN

There are various modifications of the SQ3R method, avallable

today. However, uhe most common ‘one, 1s glven below° _.¢ET ;ﬁga;ﬂﬁ

3

Survey(S) Survejlnn is the fursm sten in the SQ3R method. It 1s R
the process of becomlng ‘familiar with the broad outlines, the chap-

ter titles, the main headings, the topic sentence, and the summary.

A gool reader should get an overall picture of what he is reading

or studying. I+t is like consulting a road map before driving for

a venturesome trid. The reader must know what type of material he

is reading and Tor what purpose before ch0051ng his technique.

While survejlng, the reader notlces the tltle, the preface, the
table of contents, main and sub-headings. Surveying is also skimming
for topic sentences in each paragraph to get a quick. gllmpse of what
is to be concentrated upon if suited to one's nurpose.‘

Y

. . .
_«\ 1

U ~
'Question is the -gecond ‘stepin SQ3R method,” Here the reader poses FQD
some basic questions to vhich he must find answers for. The teacher
should -help vupils-in forming  questions. ~Usually main headings and
italicized vords -contain -the key -ideas-which can be turned 1nto
guestions for study. These questions may be of a varlety of type: ..
memorization,. evaluation,  -recall, recognitioh, comparison, summariza-
tion, d1scusswon. analy51s, decu31on maklng, outllnlng, ete.

Formulaulnn relevant questlons enables the reader to seek answers
and pertinent information as he reads. To be effective, these questions
should be formulated before rather that after reading; also keep these at
questionss in view durlng readlng.

R

. [ e § St P B 1B St S 4t et
- e . —— o -

Read is the hlrd step- in the—SQ3R- method of "reading with comprehension,
which makes reading a nurposeful activity. ~Since study type reading
is often 1ntens1ve ‘reading, it is the comprehension that matters

rather than the rate at which one may read. Here one. gathers the key
ideas and sunportwng detalls. e

Recite is the four h step in the SQ3R method. It is literally a self-

examination. He, the reader, should attempt to answer the question

that he has posed without referring %o notes he may have taken in the
third step oF reading, . -imw e o mmmem

.
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Recitation directs a reader's attention to specific questions, there-
by aiding concentiration which is a by-product of having a purvose

for which reading is being done. Recitation is the heart of effective
reading which aims at seeking answers to self-imposed questions, and
putting new learnings into one's own words.

Review is the fifth and final step in the SQ3R method for effective
comprehension of materials being read. This step becomes a relatively
simple one if the vrevious steps have been taken correctly and effect-
ively. Review, whether done through the .use of notes or through re-
reading, provides anh exercise in critical reading and thinking,




RDG (006,00 - 007,00)
NorTolk State College, Norfolk, Virginia 23504

Department of Elementary Education

Cemponentz Reading Instruction in the Elementary School

IM-~Cluster: Organizing for Meetlng Indlndual leferences in
Vi ‘Reading

m— Clusk, : Reading Difficulties and Their ‘I‘reatmen’c

i
Developer: VS, Wilson

This document is only a first draft of imstructiondl materials to be tésted and
improved as a part of the long=term program development project which this
College's Staff has uhdertaken, Suggestions for improvement are cordially ine
vited from all sources: teacher trainees, experienced teachers, college facul=
tles, school persomnel and others concerned and interosted in improving teacher
education programs and practices, These materials are des:.gned to be used by
undergraduate teacher traineces who are preparing to teach in the inner-city
schools with disadvantaged children,

.
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Component: Organizing for Meeting Indivicduwal Differences in Reading

|

Rationale and ilajor Objectives:

"No matter what difficulties they malke for school-
nen, individual differences are real, inevitable,
ineradicable, desirable, and, indeed, essential,"

The above quotatmn is a supporting statement for the master~teacher, -
Teagher tzainees need to be made aware of individual differences through-
out their teach¢r preparation and especially in the area of teaching
reading in the elementary school, As Emmett Betts has said « « .2 class
of stddents exists only in a fool's mind, 1In esch class there is a group
of individuals with different and varing needs,

Since reading is only one facet of the language arts and is a tool of
learning and not a subject, then it is essential that the teacher of rzade
ing understands the complex nature of the reading process from the pre~-
school level to the sixth grade, It has also been gaid that + « » where
there is no frustration, there is no learning . + » . , :
Many agree that the latter statement is true o « « to a point, But, - i
where frustration continues to build from level, vertically to an unsure i
mountal level, then caustal factors need to be determined and prevention
rather than cure be significantly evident through = out the child!s schod: i
life, It is a well-established fact that children of any given grade difs
fer in reading ability. These differences increase, lock~step grading sye
stem, as children progress or are pushed, social promotion system, from
grade to grade.

The purpose of thls cluster is to help teacher trainees tog

L Interpret reaeing achievenent test scores of a part:;cular grade leve'l
on & local 1eve1 and a.national level . _ .

« To analyze the range of differences and to plan for differentiated
instruction through the use.of informal reading inventories

=== To know the limitatdons and advantages o grouping techniques for
differentiated reading and to list guicdelines for effective grouping
procedures,

= To know the difference, if any, between the terms « Individualizedd

reading, individual reading instruction, and individual reading ine-

struction, and individualization of reading instruction,

v
v

lrrea 1. Tstler anc William A, Brownell, "Facts and Issues: a cone
cluding Statement," in Nelson B. Henry, ed., Individualizing Instruction
(Sixty-First Yearbook of the National Society Tfor the Study of Education,
Part I), Chicago : : ’
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= To know techniques for individualized developmental, recreational,
research, and skill practice in reading,

- To know the format and requirements for an individualized reading

program and how the free reading library period can supplement
.specific components of an individualized reading progranm

Pre-requisite: (1) Successful completion of Psychology 82,83,

Human Growth and Development or the equivalent. (2) Successful ctome.
pletion of reading instruction competencies/tasks module 001,00-005,00,
(3) Completion, hopefully, or enrolled in Psychology 184, Taesting and
Mea surenents,

Pre-assessment: 1If you have acquired some of the iearﬂing tasks

included in this unit of the reading module) you should make this

evident to the instructor and plan learning tasks that will be
more beneficial, '

Posts assessment s

A, Successiul completion of performance tasks related to
objectives listed in each instructional module in the
- cluster,

B. Satisfactory score on the paper-pencil tests administered
for this cluster,

Ce Satisfactory demonstration of specific teaching skills and
techiiiques for this cluster,

Specific Objeatives:

The competencies (knowledges and understandings, skills and
behavior, as well as attitudes and interests, which teacher
trainees should be able to attain as a result of completing
this cluster, are reflected in the learning objectives that
follows,
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Objective: Teacher trainee will be able to denonstrate a knowledge of

1.
111,

Iv,

- Ve

.
].
\|~
l;
ln

.t W )

[

if’ VI,

A.

B.

C.

Pre~asgossment:s Same as Post-assessnent

and an understaning of standardized reading test scores of

a particular grade level and determine their levels of
instruction for differentiated instructions. Analyze the

range of differences and make a case for different instructions,

List and give acdetail description and critical evaluation of
several types of the following.'tests: (See O.,X., Buros; Ed,,
Reading Tests and Reviews (Highland park, M.J.¢: Gryhan Press, 1¢68)

1, Reacding readiness tests

2, Reading Achievepent tests

3. Specialized reading tests

pa1436 By, Dolch Basic Sight Word Test

p. 436 Durrell Analysis 6f Reading Difficulty

Discuss the critexia for establishing reading levels, (ilimeo~
graphed sheet given to you prior to this reading clster.

-

Divide into four groups. Select one representative to discuss
the testing program and grouping organigation for different
school syvsiemns, By, Norfoll:, Portsmouth, Chesapealle, Virginiea
Beach, Hanpton, etc, Have represen tative to bring to class Zor
-Qiscussion the various programs and any forms or files used by
eachisysten,

-—

-

Pre-requisites: As stated in the overall objective

- B . |

Post~assessnent : Successful completion of the learning task mentioned .

Learning Taslis:

below to the instructor,

Reading for infoxmation:

A, eacd referencellisted below,

B, Foﬂ:low-'through on activity A,, B., C-of ObJective Ie

Ce Ixanine a format of a general cumulative folder and a
reading cumulative folder. (note° a general mimeograph
form will be given to you)

D, Participate in group planning and discussion

. Bs * Review m:meépraph sheet titled:
B CTheclk for correct title skills in Word Recognition and

' \..omprehensa.on -

Fe List teacher guidelines for Acdapting Instruction to Indiw

_ vidual Differences, Dallmann = p. 39

G. Review the following films:

1, "thy cantt Jinmy Read?n (Syracuse University, 16 min.)
2/ "Guiding theGrowth of Children," (HcGraw Hill, 17 m:.r.)
3. Use film evaluation sheet for recorc.mg ‘response,
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These boolis, filuws and tests will provide you with basic
infornrtion meeled (o perfoxi: the above lec.rning taslhiss -

L, Reading zcx InZorration . _
Harris, Allbexi J., and Bdward R. Sipay, Zffective Teaching of
Reading, Principles and Strategies. Ilew York: Harcourt
Brace Jovanovich, Inc,, 1971, Chaptex 9

Betts, Brnmett L., "What About Individual Diffierences in
Reading?’ "“"The ABC, Language Arts Bulletin, Mew York:
.Amexican Boo!: Company, 1957,

Be Reading Tests

Buros, O.,%, Bds, Reading Tests and Revicws., HNew Jerseyj'
Bryplion Press, 10638, (Detailed descriptions and evaluations -
of psychological tests may be found in the sig Hental licasure-
nent Yearbooks publishecd by Gryphon Press and edited by Buxros)
The Gryphon Press, Highland Parl:z, N,J., 08904,

SRA Achicvement Series: Reading by Louis P, Thorpe et al.
(Science Research Associated, Inc, 259 B, Exic Street,
Chicago, Ill, 50611) ‘

licCullough, Constance 1, '"Pleeting Individval Needs by
Grouping foxr Qeading." IMassathusetts: Ginn and Company,
Publishers, Bulletin MNo, 19, ppe 4=5

Peabody Picture Vocabulary Test.

(Individvally adninistered verbal inteiligence test., Amnerican

Guidance Service, Inc., Circle Pines » Hinn, 55014,)

Ce Films: - .
}. "Why ecan't Jimmy Read?" (Syracuse University, 16 min,)

.2+ "“Guiding the Growth of Children" (MicGraw-Hill, 17 nin.)

3. "Providing for, Indibidual Difféfénces' Towa State
Teachers College, 23 min,)
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Component: Readihg Difficulties and Their Treatment
I. Rationale and Major Objectives: |

" A tried and true principle in education is to
start where the learner is."

-=Author unknown

There is much conserned on the part of educators, psychologists,
various medical professions and the teaching profession that many
so-called, normal children are not achieving ontheir learning expec~
tancy level., The above quotation has much significance. With the
lock~-step graded system employed, teachers are caught up in a

ng of what to do with thirty-five children needing individual atten-
ion.

Attention is being given and directed toward what is considered
poor or non-readers. There is an abundant of research concerning
learning and reading disabilities. Teacher trainees will need to
be Knowledgeable enough to modify known diaghostic and remedial
techniques to better serve the human child who needs help.

Teacher trainees should know something about the act of reading,
the process of learning (a prerequisite) gdifferent types of procedures,
techniques, of remediation so that proper approach can be taken in
analyzing and overcoming .the reading needs of the particular child
being helped. This cluster will attempt to give the trainee an ex-
posure to the rdg.needs of children and the necessary techniques/!
materials which may aid in helping the child to develop to his full-
est reading capacity.

-~1s Schnepf, Virginia and Odessa Meyér. Imgroving'Your Reading
Program. New York: The Macmillan Company, 1971.

Specific Objectives  007.01
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II. Pre-requisite: Successful completion of module 006.01.04.

III,

IV,

Pre-assesment: Same as post-assesment listed below.

.Post-assessment: Satisfactory completion and evidence as

to the attainment of the objective as determined by student
evaluation and instructor varification.

Paper & pencil test

Individual and group projects

V. Learning Tagks: See Réadihg for Information bibliography

A. Define the following terms: Required (Harris PP, 11-12)

1.
2.

3
b,
5
6.
7
8y
9

10.

.Reading retardation

Reading disability

‘Reading deficiency

Underachiever in reading

Alexia

Dyslexia

Congential word blindness

Primary and Secondary Reading Disability
Specific Language Disability

Psychoneurological Learhing Disability

B, Make a check list of the following causes of reading
difficulties among children:

l.

2.
3.
b,
54
6.

Ability

Vision

Hearing and other phyéical handicaps
Lateral dominance

Emofional disturbancés

Social Disturbances

- Co Obtain estimates from different sources of the percentage
of reading cases in which there is emotional involvement,

T T T T NI e e e eng e O T S L e,
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then discuss the possible reasons for such marked differences.

D, Make a chart showing common elements and diffrences in emphasis
in the processes of identification, appraisal, diagnosis, and
evalugtion,. :

E. Make a check list for recording observation in the classroom.
Ruth Strang's text (See bibliography as an excellent source.
PP. 50-55, 82-86),

F. Fill out for yourself the questionnaire on indications of visual
difficulties, Use whatever screening instrument is available
to make a record of your visual efficiency. Compare the results
of the visual screening test with the questionnaire and with an

- ophthalmalgical "examination, if the screening test shows that
one is needed, :

G. Send for information on vision testing available from the
National Committee for the Preventionsof Blindness, the National
Foundation for the Blind, or other similar associations.

H. It has been said that a child's eyes continues to develop until
age ten. Check with an optometrist to prive that this state-
ment is true. "hat implications will your findings have for
the teacher of children?

Reading for Information

Harris, Albert J. How to Increase Reading Ability. New York:
David McKay Company, Inc., Sth Ed., 1970. PP, 11, 200-273.

Wilson, Robert M. Diagnostic and Remedial Reading for Classroom
and Clinic. Ohio: Charles E., Merrill Books, Inc, PP, 18,19,47
& L8, 50,71,79,82,

'Strang.'Ruth. Diagnostic Teaching of Reading.'New York: McGraw
Hill Book Company. PP, 8-27,
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I. Gbjectives The <teacher +trainee at the completion of this cluster
- unit will be able to plan in writing an individualized
reading »rogram within a classroom or incorporate
unique elements of the program into a basic reading
program through the use of a wide-variety and sources
of self-selection materials and teacher-pupil con-
ferences., ’ '

11, Pre-requisite: Satisfactory completion of clusters 006.01,02 with
special references to learning Tasks "G", 006.02.

I1II. Pre-assesment: Same as post-assesment listed below with the ex-
ception of the Learning Tasks of "G"-006,02,

IV, Post-Assessment: Satisfactory completion and evidence as to the
attainment of objective by student evaluation and
the instructor,

Paner=oencil written test,

V. Learning Tasks: Complete some of the following tasks as necessary
to achieve the objective. Note tasks that are optional

and those required for successful completion of this
objective. .

A, Define individualized reading(Required) Ins an organiza=-
tional device for teaching children to read through
materials chosen through self-selection activities.)

B, The 1964,Yearbook oF the Association of Supervision _and
Curriculum Development contains ‘the following description
of indiv@@ua}@zat;ons

]

Individualization of teaching is, under the best of condi-
tions, a difficult, easily misinderstood function.. In-
dividualization of teaching goes beyond the content of

9 the curriculum and beyond standardized instruction. Cer-
tainly it goes beyond routine academic achievement, for
individualization gives personal relevance to experiences
which the individual 'learner shares with the other members
of his groups Do you agree or disagree with the latter
statement., Express your opinion in writing using authentic
stated references.

C."Seeking, self-selection , and pacing "usually describes
individualized develommental reading. Describe in writing
a typical program in the middle grades in terms of the
following headings: (Required) '
1. Class size
e

2, Time Necessary




e

3. Books Needed
I, Record Keeping )
8. Independent Activities
6. Group Activities
7. Scheduling Conferences
8. Teaching Skills
9. Evaluation Procedures
C. "Seeking, self-selection, and pacing "usually describes

individualized developmental reading. Describe in

writing a typical program in the middle grades in terms
of the following headings: (Required)

l, Class size

2, Time necessary

3. Books needed
Harris | b, Record Keeping

op., 107-108
© . book 5. Independent Activities

" 7. Schaduling Congerences
8. Teaching Skills

9. Evaluation PTocedures‘

"1, Robert M, ¥ilson and Maryanne Hall. Reading and the Elem-
tary School Child, Theory and Practice for Teachers.
New York: Van Nostrand Reinhold company, 1972, P°.265
"D. Discuss the differences, if any, between "Indivie
dualized Recreational Reading” and the "free-reeding
periods in a typical graded classroom. Interview
several local teachers on the primary and intermediate
grade levels., Have them to duscuss their recreational
" or free-reading veriods., Visit several schools in
differert communities and compare their programs.

What changes would you make as a teacher to make full-

effective-utilization of thls 1mportant part of the
lreadlng proaﬁam° _

; I * 6, Group Activities
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B. Devise a questionnaire for help in determining what
books to recommend to an individual who is asked,
either orally or in writing, the questions you have
formulated. Indicate the grade level for which you
have planned the instrument.

F. How might you proceed in guiding a child so that he
will develo» more refined tastes in his reading?

G, Outline a year's orogram for ahy one grade to follow
in trying to interest boys and girls in worthwhile
reading. :

H. Consult a professional bdok on Jiterature for child-
ren and Books by May Arbuthnot or A Teacher's Guide
to Children's Books by Nancy Larrick, for suggested
readings for boys and girls in any one area of the
content subjects, '

I. Describe the nature of the following:

Individualized Research Reading
Harris Individu lized Skills Practice
) * oPel05

~

J. Is there a mark difference between the two? If so, how
would you as-a teacher schedule the two in your program
schedule to facilitate learning?

K. "The teacher must be concerned with the past and future
with the vertical aspects of a child®s reading develop=-
Karlin - ment.sse "Explain how a reading curriculum founded upon
p. 37 this principle differs from one which stresses reading
achievement grade by grade. o

L. Review the films "Individualizing Reading in the Class=-
room." Teachers College Press, Columbia University, 1957,
color., 20 min,

M. Review some of the films for boys and girls that provide
background information and for the development of skills.,
Some examples of series are as follows: ‘

- Encyclopedia Britannica Films

- Oscar S, Causey and published by Ronald Press,1958.
The film reader is an attractive thirty-six page
Dallmann book closely correlated with the film.,
Resource
Section - Harper and Row, Publishers
D,C, Heath and Company
Coronet Films
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N. What are ways in which the teacher can encourage boys
Dollman and girls to make use of méthods of discovery? How
pl9 can teachers use strategies encouraging inquiry on the
' part of the boys and girls?
0. Interview an elementary school teacher and ask how he
individualizes instruction. Discuss your written com-
ments in class,

P, Observe a lesson being taught to a group of children.
List the ways in which you might be able to provide

Wilson more individual attention to children if you were °:
p. 285 teaching that lesson: If you can list none, then  °

list the ways in which the teacher individualized his
teaching. :

(S

Q. What administrative devices might schools and teachers
adopt as aids in individualizing reading isstruction?
Karlih What criteria could be used to judge the effectivemess
P.355 of such measures.?

l R. What are some problems associated with individualized
reading that teachers should be aware of? With grouping

I plans?

' S. " Hardware" is not nearly as important as "Software" in

I efforts to individualize reading instruction. Explain.

T. Use a check list for abservation in the classroom. Strong,'
Ruth. '

VI. Reading for Information:

Kaluger, George and Clifford J. Kolson. Reading and Learning
Disabilities., Ohio: Charles E. Merrill Publishing Company.
P.429

Wilson, Robert !N, and Maryanne Hall. Reading and the Elemen-

tary School Child, Theory and Proactice for Teachers. New
York: Van Nostrand Reinhold Company, 1972.

Harris, Albert J. How to Increase Reading Ability. New York:
David McKay Company, Inc., 19?O-pp;05-108.

Sartain, Harry W., "The Place of Individualized Reading in

a_well Planned Program. Boston: Ginn and Company, Publishers,
No. 28, Prl-7,

- Strang, Ruth, Diagnostic Teaching of Reading. New York:
McGraw-Hill Book Company, 2P 50-55,

% yII. Films
" Individualizing Reading in the Classroom”. Teachers
College Press Columbia University, New York,N.Y. 10027,
1957, color. 20 min. '

See-
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‘ VIII. Recordings:

" Enrichment Records.ﬁ_éccompany Landmark Books by
Random House (Recordings & Filmstrips).

" National Council of Teachers of English" Distributed
by Golden Records. :

N e e
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I, Obgectlvet The teacher trainece at the completion o€ the cluster units
005,03, O4, will be able to observe 2 regular classroom teacher and
students utilizing the individualizad.reading approach ard deseribe
procedures and practices which are used or could be used to make

. individualized reading an effective instructional technique,

II, Pre-requisites Jatisfactory completion of clusters 006,01-13,
III, Pre-assessment:t Same as posi-assessient listed below,

IV, Post assessment: Jatisfactory completion and evidence in writinz as
to the attainment of the above spyecific objective by student-
evgluation and tue instructor,

Ve Learning Tasks:

A, Observe a classroom teacher and students in a public school there
- the individualized reailing approach is being used,

~ B, Interview public school teachers reading consultants, and college
- teachers of reading as to their opinions of the effectiveness of
using the individualized rea.ing approach with primary and inter=-
mediate children, MNote advantaves and disadvantage of utilization
of the method in any one school system,

C. Ask a public school system reading consultant to discuss a typical
reading profile of a class and the feasibility of using the individ-
ualized reading.approach,

D, Read many reference on the individualized reading approach, List

, advantages and disadvantages expressed by many specialized exponents
in the field of reading.

E, Hake a tentative plan for using the individualized readinz ap-

proach as a supplement to the free-re -ding periods scneJuled
"in the public schools.

F, Do some resezrch on the qualifications of school libraries,
What are the state®s requirements, if any? Write to the
. State’s Department of Educatioin, Library Branch, On the basis
of your local, state, and national research of trained libraries,
do you feel that the classroom teacher could do much more in-

facilitating learning through the recreational reading of her
program?

G, Some trainees often satisfactory completion of teachers educa-
tion reqpirements have zone into school systems using a pilot -
program in individualized reading, In your interview with the
curriculum, officials, how uould you desceribe your procedures
and practices that would be utilized in an effective individu-

alized reading program? iiake a plan for this approach Review
cluster units 006-01--006,04, _

T e e R e e T e T T T B B

lh Write to the U.o. Office of cducation and other sources for current
i; L research matéerlals on the individualized reading agproach,
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cluster,

Add others as a result of your research,

ings with classmates and the instructor,

'Reading for Informations Use sources indicated in previous units of this

Share these find-

Doll, Ronald'D.-. ed, Individualizingz Instruetion, Washingtbn’. D.C.:
Association for Supervision and curriculum Developuent, 1964,

Hellman, Arthur l,,

Columbuss Charles E, ilerrill, 1967,

Principles and Practicss of Teéc;hin Reading,
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I, Objective: Teacher Trainee after completion of Cluster 006,00
will be able to analyze the school record and other
l ‘ sources of information to determine a child's possi-
ble reading difficulties. .

007,00,

|' II, Pre#requisites Completion of clusters 006,00 and "A" of Cluster
4
b

l' ITI. Pre-Assessment: Same as post-assessment listed below.

) IV, Post-Assesment: Satisfactory completion and evidence as to the
T objective as determine by student evaluation and
instructor varification.

V. Learning Tasts

. A. Construct an individual reading inventory using para-
graphs from books you will expect pupils in their
elementary school classes to read. Select reading |
levels according to the criteria given to you in mimeo-
graph form, :

B. How might the individual reading inventory be adapted
for use by classroom teachers? When would they have
time to give it to each pupil individually? How could
they secure sufficient privacy?

- Cs  Vhat should a teacher do with a fourth-grade pupil
who reads silently with adequate comprehension but
makes many errors in pronunciation when reading orally?

D. Review Unit 007.00.1 for probable cause(s) of reading

difficulties and make suggestions for remedial proce-
dures and materials,

1, Read a number of different kinds of cases
first note the diaghostic information
available; then formulate your own hypothesis
and recommendations for treatment, and

finally read the case as it was actually
carried out.

2, Particivate in a case conference on a read-
" ing problem involving an exchange of infor-

mation and ideas among the various partici-
pants.

3. Make a cumulative reading record that you
can use in your school situation.

Reading for Information

Strang, Ruth. Dlagnostic Teaching of Reading. New York: McGraw-
Hill Book Company, 1969. Chapter 13 & {4,
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~ READING TiSTS Jmmuswrn INDIVIDUALLY

Individual Reading Inventory (Teachert's Record Form)

in the water,
Some seeds travel in the air,

Some seeds travel
on animals,

Some seeds travel
on people's clothes,

l _ Some seeds travel

First Grade: “How Seeds Travel®

Questions:
1 1_. that are these sentences about? (2 points)
2, In what vays do seeds travel? (4 points)

ﬁ. 3. Vhy is it good for seeds to travel? (2 points) |

g' 4o Vhat does travel mean? Give a sentence usihg the word travel"} (4 pts.‘ )
i i Total no. words: 23 Accuracyt 2
i No. words coirect:- 0% (21)
g No, errors: 95% (22) .
: Reading time (WPM) Comprehension score:

c% 3 2

Autumn is a busy time
a in the north,
Autumn is harvest time.-
Potatoes are dug in eutumn, -
. Corn is picked in autumn, :
] Many crops are bemg harvested,

:, Second Grade: "Autumn's Harvest Time"

; l Questions: ‘ '

i . -

3 1, Vhat are these sentences about? (2points)

! . .

§ l 2, How is autumn described--vhat kind of a time is 1t? (lpoint)
| .

| l 3. Uhat happens in autumn? (3 points)

' 4« What does harvest mean? Givo a sentence using harvest or harvested. '
‘ ' (2po:mts)

I 5, thy is autumn a busy time? (2points)

! . Total no. words: 27 Accuracys .

| : No., words correcct: 90% (24)

é l ~ No, errors: | N 95%(27)

\ ~ Reading time (wpm) : | o Comprehension score:




1,
2,
3e
o

. 6.
7.

5.

The U, S. Army has teen buying
-dogs, The dogs are German shepherds,

The Army needs 200 dogs. The dogs
vwill help to guard top-secret Army camps,

The Army tests the dogs before buying tl{em.
Army dogs cannot be afraid of noise, They must
be smart and able to obey orders.

Third Grade: "Dogs Guard Army Camps"™ .
Questions:

What are these paragraphs about? (2points)
Hou many dogs does the Army need? (1point)
What kind of dogs does the Army tuy? (1point)
What tests must the dogs pass? (2points)
Vhy does the Army need dogs? (2points)

What does guard mean? Give sentence using the word guard. (lpoint)

What does top-secret mean? Give a sentence using the word top—secret.

(1point):

-

Total no, words: 51 Accuracy:
No, words corrects - c0% (46)

Yo, eriors: ' 95% (48)
Reading time (VPM): .

Comprehension score:

1.
26
3.
bo

Fourth Grade: “How Airplanes Help"
Questions:

4 glant, 'foui'-engine airplahé swoops low over
a burning forest in California, A "water bomd" drops
from the plane. Soon, the roaring blaze is out, '

A helicopter moves slowly over a newly cut forest

in Minnesota, As the helicopter moves, it leaves behind
a trail of small seeds. .

What are these paragraphs about (2po:mts)

How do airplanes put out forest fires?

Hov do helicopters plant nev forests? | s
¥hat do you think a "water bomb® might be like? (2poingg)

What does a suoop mean? Give a sentence using the word guoop.

85
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6. How is a helicopter different from an airplane?

Total no,-words:; 49 Accuracy:

No, words correct: , 50% (44)

No, erroiss 95% (47)
Reading time (WEM): Comprehension scoret

The big jet screeches as its engines
turn, It takes off with a roar and climbs
swiftly into the sky.

Inside the plane, the passengers hear only
a nmuffled sound of the jetts poverful engines,
The takeoff is so gentle that travelers may not
even knov when the plane lifts off the ground,
The jets fly at from 450 to 600 miles an hour.
Travelers can go from New York to Chicago in
two hours, They can travel from coast to coast in five
to six hours,

Fifth Grade: "Facts about Jet Planes"
Questions: '
1, Vhat are these paragraphs about? (2 pts.)
2, Houw does & jet plane start? (2 pts.)
3. How fast does jets fly? (1pt.)
4. Hou long does jets take to go from Mew York to Chicago? (1pt.)

5. From New York to Los Angeles? (coast to coast) (1pt.)

6. Vhy is it more pleasant to be a passenger inside the, jet than
a person standing outside it? (2points§

7« What is the difference between & screech and a muffled sound? Give
an example of each. (1lpt.) . -

Total no, words: 87 Accuracy:
No, words correct: o0 (78)
No, errors: 95% (82)
Reading time (WPM): ’ Comprehension score:

Kruger Park is a wild animal preservo. The
fence around the park will keep the animals in and
unlicensed hunters outs The fence is one of the
steps being taken to protect wild life in African

' i_ . couatries, ‘
. Africa's wild life has been disappearing at
T _ en alarming rate, One wild-life expert says it is
g_ possible that all large animals will be gone from

the continent within the next ten to twenty years,
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Sixth Grade: "Protection of Wild Life in Africa"
. Questions:

1, What are these paragraphs about? (2pt.)
2, VWhere is Kruger Park? (2pts.)
3. Vhat use is the fence 'around the park? (2pts.)

L. Are there more or fewer wild animals in Africa than there use to
be? (ipt.)

56 %n hox): many years may all large wild animals be gone from Afr:lca?
1pt.

6. Vhy are steps being taken to protect wild life in Africa? (2pts.)

7. Uhat is a wild animal preserve? Do gou Inow of any wild
animal preserves around here? (1pt.

Totel no, words: 69 Accurac;
No. words correct: 90% (62{
ilo. errors: 95% (66)
Reading time (WPM) ' Comprehension score:

It is better to begin testing at too low than at too high a level,
The student's ability to read fluently and -comprehend fully on the easier
passage gives him confidence. If he feels secure, he is likely to read
the passages that are at grade level better than he otheruise would,

As the student reads each paragraph, the teacher indicates his errors
and jots down his respcuses to the questions, Usually the teacher tells the
student a word on vhich he pauses for about five seconds or asks for help,
Vhen the same word recurs in the paragraph, the teacher can see how the
student attacks a word when he meets it the second time, His failure to
recognize it a second time is counted as another error. The teacher may
eid the student's comprehension by asking what the word might mean in
the sentence, but he does not say whether the student's response is right
or urong. Inequality of response. from paragraph to paragraph is to be
expecteds This may be ouing partly to unequal interest in or degree of
familiarity with the topics. Uhen the paragraphs become very difficult,
the examiner may ask the student just to pick out the words he knou, He stops
before the situation has become too distressing,

If time permits, the teacher may learn more about the student's
reading process by asking him about his method of reading, for example,
how he got the meaning of some of the d:.ff:.cult words and vwhy he had
difficulty with others., d

After the first oral reading the student may be asked to read the
same paragraphs silently and then reread them orally, His improvement in
pronunciation and comprehension is then noted. Improvement in comprehen-
sion may be due to his having the questions in mind as he reads the
paragraphs,

&
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Looking over the record later, the téacher can note the errors in.
word recogniyion end the quality of the studeni's comprehension ~whether .
he answers questions briefly or at length, in his own words or in the words™
of the book; whether he reports accruately vhat the author says or males up
stories of h:.s oun and inserts informat:.on that was not in the paragraphs,

A3

In a- reading diagnosis the teacher usually wants to determine a studentts::
! upper and lover levels of reading ability. From the information recorded
3 in the individual reading inventory, the teacher may estimate the stucent's
recding level and capacity.,

SUMMARY OF INSTRUCTIONS FOi; ADMINISTERING THE INDIVIDUALS RiiDING INVLNTORY

1, Have 2 brief talk vith student in a friendly, interested vay,
2, Give short tests of oral vocabulary, ebility to pronounce printed

vords, and auditory perception,

3, Use reading paragraphs as follouss

' ~@ae Give pupil first paragraph card.
be Ask him to read it orally.
ce Record errois as he reads.

. de Ask comprehension questions; write answers as he gives them.

. @¢ To obtain supplememtary information, ask child {o read paragraph
silently, then orally again, Record changes in comprehension and
increase or decrease in errors,

f. Continue with next paragraph until frustration level is reached:
(1) Comprehension less than 50 per cent
(2) Inability to pronounce 1C per cent of running words
(3) Inability to anticipate meaning
-(4) Inability to get fatts
5) Evidence of distraction
(6) Evidence of withdrawal
g¢ Read aloud to the student other paragraphs beginning at his
- frustration level, ask comprehension questions,

. he Record on form for each paragraph the nimber and percentage of
errors in vord recognition and comprehension, Summarize results
on checklist, profile, or description of student's specific

, abilities,
de Administer a t:uned silent reading test using gimilar paragraphs.

VALUES OF THE !NDIVEUAL READING INVENTORY

1,

2,

3.

It is a quick and easy to see how & student 1s mnctioning in
reading.

It informs us about his range of reading levels, i, e,, vhat kind of
book he can read independently, what kind he can read with some degree
of instruction, and what kinds cause him nothing tut tension and
frustration, The student's independent reading level, as observed in
the individual reading inventory, is generally about.iwo years below
his standardized test grade score.

It shows the extent of the pupil's reading problem and his specific
difficulties, such as his method of word attack, his verbal fluency
(the ease with vhich he thinks.of words), and his phonetic ability,




It aids the teacher in grouping students for instructions and in se-
lecting suitable reading material,

It makes possible a comparison betveen the pupill!s o:al and silent
reading ability.

It makes it easy for the teacher to base instructions directly on the
inventoiy results, since the material in the test is similar to the
contents of .the books that the students are reading in class,

It gives some indication of how a pupil can handle an orcl reading
situation,
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Component$-—Sociolegy of the Inner~City

PM=Cluster: Understanding the target Communities (Cluster 1)

CHatez )

Majoxr Objective: The major purpose of this proficiency module (Fi1)

cluster is to increase the teacher trainee's understandings and skills
with regard to his role and services in the community. This cluster
should prepare the trainee to: (1) identify the characteristics of
the comminity in which he will be working, and (2) to assist him in
planning,—executing and evaluvating project activities related to his
community~based education component of the program,

Rationale: The rationale for this module cluster is based on the
-assumption that students generally may have certain preconceived idexs

about I'oxfoll:'s immer citye It is with this in mind, that the exper=
fences included in this cluster have been designed. Through pursuing
the Pii's in this cluster, the trainee will be able to gain necessaxry
information about the community ir which will be workinge. In com=
pleting these modules, interns will also be developing skills with
which will enable him to fonulate plans for long range community
projects.

Terminal Ob-jectives:

1,01 The teacher trainee will be able to describe the various types—-
. of housing within the inner=-city communities of the school dise
trict and describe the environmental forces which affects the
lives of the residents,

1,02 The teacher trainee will be able to name at least three churches—
located in the community and describe at-least three church actie
vities or functions related to the inner-city communities,

1,03 The teacher trainece will be able to describe the services offered

by the various community agencies active in the innex-city area
of Moxfolk,

1,04 The teacher trainee will be able to identify the various life
styles of the people in the innerescity communities of i'orfolli.

1,05 The teacher trainee will become involved 15 providing long=-term
service for the school community, and develop a written plarn of -

services, including objectives, activities, procedures anc¢ evalu=-
ation measures,

1,06 Teacher trainee develops better-understanding and sensitivity to
the background from which irmex~city school children come fronm
the lack of dignity and self-woxth on the part of parents.

1.07 A teachet trainee ascextains the special needs of inner~city
children, and develops a checl: list for use in his observation

experience of these childrene '
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1,03 Teacher trainee will become sensitive to, and describe sources

of community power with special focus on the communltres of the
commmities of the target schools,

1,09 Teacher trainee 1s to develop an awareress of the hypersensitiity

and shoxrt attention spans oif many inner=city children,

——

1,10 Teacher trainee becomes aware of and sensitive to the communie

e
LR
s

cation patterns of MNegroes and VWhites in America and develops
a list contrasting these pattexns,

Housing in the Innex«~City

b/i. Terminal Cbjectives Teacher trainee will-be able to describe the
various types of housing within the innerecity communities of the
school district and describe the environmental forces which affect
the lives oX the residents,

1.

Iv.

Ve

‘Prerequisites: None

-—

Pre-Assessmentes None

Learning Tasks:

Ao

Attend a séninar which is designed to orient the trainees to the
objectives, requirements, and activities of the module,

-

B, Take a wallk around the innexre=city school communities and construct

: a perception map to aid in recalling feelings and impressions.

Ce Visit public housing in the lloxfollk Central City area and more
affluent axeas; compare and contrast differences and similarities
that are observed.

D. Make an inventory of the available rent signs, rental advertise=-
ments, and apartment leasing, :

Be Visit the homes of residents, at least one selected at randon,

Fe Read an historical description of housing patterns available from
model cities proyect office,

Gs Read the books, Black Chicago, and Teaching in the Ghetto School

H, Design own experiences and discuss with instructor,

PostwAssessment: The intern will-descrlbe in writing the different

R R NIPNNE V-

~ types of housing within the inner-city school communities including

those environmental forces he perxceives affect the lives of the rew
sideats; the quality of his description will be assessed by the ine
structor arnd/ox team leadex. . :

" .
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Churches and Chnrch Activities in the Inner=City

‘;{ Terminal Objective: The teacher trainee will be able to rame at least
three churches located in the community and describe at least three
church activities or functions related to the inner-=city communities

3
A

\
Mo

-
{

II., Prerequisite: None
II1, Pre-Asscssment: None

"IVe Learning Taslis:

A. Attend a séminar vhich is designed to orient the trainer to the
objectives, requirements, and activities of the module,

B, lMeet and intexview minister, priest, or rabbi concerned,

C. Attend church activity such as bible school, picnic, church social,
or any other relevant activity ox progranm.

D, Work on a church program of your choice,

E. Read a black newspaper, Journal and Guide for at least a week and
. note churcn itens related to the community.

F, Visit church-sponsored day camps if possible.

G, Get to know a fam11y through attendance at a church activity and
visit fam:.ly in their home.

)

H, Design own experiences, and get instructorts approval,

V. Post-Assessment: Teacher trainee will describe in writing at least three
churches in the intern's school comnunity including at least three church
activities or functions related to the community; the instructor and/or
the team leader will assess the adequacy of that description.

' / ' Community Agencies ir the Innex-City

V1. Terminal Objective: Teacher trainee will be able to describe the

‘servites offered by the various community agencies active in the
inner«city area of Horfolk,

11, Prereguisite: None

11T, Pre-Assessmert: None

IV, Learning Tasks:

'A, Attend a seminar vhich is desigred to orient intern to the ob _,ect;ves,
- requirements, and activities of the module, ‘




Be Visit at least three.of the followiing agencies and report irn
- writing on how they serve a specific community need; carefully
note the agency'!s attitude toward the conmunity which it serves:

a. Salvation Army.

be Urban League,

ce Legal Aid Society. :

d, Community Action Organization,

e, Social Vlelfare Departmenté

f. leighborhood Youth Corps.

e S¢TeOuPe .

he Childrents Aid Society.

i. Urban Renewal,

je Department of Human Relati.ons.

ke Family Service Society.

1, Mousilng Opportunities Made Equal (HOME).

m. Monsignor Carr Institute, Inc,
. ne Model Citles Project

Ce Talkk with people in the community in order to find out how much
use is made of the various agenciese

Do Study the functions and services of all of the agencies and detere
nire whether there is an overlapping of services and if so, be able
to describe them, .

Be OCbtain pamphlets available from the agencies and determine the
kinds of services avallable and how the agency was originated and/or
developed, -

F. Negotiate experiences of your choices

Vi, Post-Assessment: Teacher Trainee will describe in wntmg the services

: offered by each of the various major community agencies in his school —

commuenity; the adequacy of this description will be assessed by his in-
structor and/oxr team leader,

—

CBP 1,04 Life Styles in the Innhexr=City

/ I. Terminal Ob |ect:we- Teacher trainee will be able to identify the various
life styles of the people in the inrer~city communities of IVOr.c.olk.

I, Prerequisite: None
| 111, Pre-Asses smenf ¢ NMone
IVe Lea rn:lng' Tasks:

A, Attend a seminar which is designed to orient the intern to the
- objectives, requirements, and activities of the module.

Be Visits to the following are encouragad in order to make an informal
survey of the various life styles which exist in the community:

8
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N / «~Others own selections

ae Picniec,

be Tennis Clinic,

ce Playarounds,

de Cono Parke _

e, Concert at the War lMemorial,
fe Laundromat, -

ge Tar Wash, .
he estaurants such as Hawkins,
i. Skateland,

Jo YelliCehs

ke Afro=Cultural Center.

l. Studio Arena,

' C. Talk to black businessmen on church street.
D, Read black newspaper, Journal and Guide,.
B, l'egotiate experiences of your own choice

V. Resources:
w=Communty Agencies and persons listed above
w=Fraziet! Megro Family in the U¢S,
~Cowles, "The Thild of the American Poox" in Perspective in the
- . Bducation of Disadvantaged Children, Chapt.l,
w}cGeoch and others, Learnina To Tedch in Urban Schools.
=Asbell, "Not like Other Children'" Redbook,—October, 1963,
«Klineberg, "Life is fun in a Smiling, Fair=Skinned World" Saturday
- Review, Feb, 16, 1963,

CBP 1,05 Community Serxvice in the Inner=City

To ZTerminal Cbijective: Teacher trainee will become involved in providing
long=term service for the school community, and develop a written plan
of service including objectives, activities, procedures, and evaluation
measuxes,

IT. Prerequisites: Successful completion of Pi's CBP 1,01 = 1,04

11X, Pre~Assessnent: None

-~

IV, Learning Tasks: In his long-term sexvice in the school community (over —
a period of two years) a trainee may experience any or all of the follow=
ing? : !

-Ao. Volunteer servicés for a community center.
Bs Join the school community group.

Ce, Orgénize a new service for the community,

D, Confer with community leaders. :
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Vi,

B, Urite a tentative proposal for a community group. '/92/~V’

Fo Attend school community affairs regularly.
G, Seaxch out sources for funds,

He Determine which community organizations have succeeded and the
reasons for their success.

I, Design his own form of involvenente

Resources: List resources needed for effective execution of the projact.

PostwAssessmentt Throughout the two year period, the instructor will-
regularly ecvaluate a traineets participation in and commitment to come
munity sexvice and will provide the trxairee with feedback in this regaxrd.
y€§;:1.06 Conponent: Community Based Experiences
. PM=Cluster: Inner«City Community
¥. Terminal Objective: Teacher trainee develops better understanding and
sensitivity to the background from which inner-city shool childrer came
and the back of dignity and self-worth on the part of parents: (Affectiive)
IX, Prercquisite: DMNone
I1I, Pre-issessment? None
IV, Llearning Tagkst
A, Visit a welfare Agency in the area of 1nner-c1ty;school coununity
and obsexve’ the procedures people have to follow, the red tape and
the vaiting, and other attitudes toward people in need,
Be Interview a Social Worker, I'uxse ox other community Agencies personnel
V. Resources: Field-experience
vi. Post-Assessment: Write and submit to the instructor a short report on

/

4

the experience with your comments on the effects of the phenomenena you
observed,

CBP 1,07 Componient: Comnunity Based Experiences

}

II.

III,

Pil=Cluster: Inner City Community
Terminral Objective: A teacher trainee ascertains the specilal needs of

inner~city children, and develops a check list for use in his observation
experierce of thaese children,

Pre-requisite: None

Pre-Assessment? None ) | ;
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IV, Learning Tasl-s: '

' i

A, Read Professional literature listed below,

Be. Visit Day Care Centers and School play grounds, out=patient wards
of children in the lModel Cities area with a view to becoming sens
sitive to physiological and psychological needs of children; come
pare your obsexrvations with other teacher trainees,

V. Resources:

Bool:s ¢

wllebster, S.l., Knowing:the DiSédvantaqed, PPe 6=53,

- » Understanding the 2ducational Problems of

- .- Disadvantaged Learners, pp. 251~286

~Other seli-selections :

VI. Post-Assessment: Trainee, working undexr the supervision of an experienced

“teacher will compare and contrast his description of the needs of inner=
city children, :

cBP 1,08 Component ¢ Commﬁnity Based Experiences
Pl=Cluster: Inner City Community

I, Tcrmina} Objective: Teacher Trainee ¥ill become sensitive to, and

describe sources of community power with special focus on the commmities
of the target schools.

I1. Pre-requisite: Hone

I1I, Pre-Assessment: MNone

IVe Leaxning Tasks:

A, Obsexve a neighborhood in which an innovative or startling change
has taken place or has been initiated;

Be Learn about the change agents, thel:x problems;

Ce Interview some spokesmen and if possible their supporting personnet,
and gather information on problems faced, processes, used and solue
tions found,

Ve Resources:

l. People, materials, and resources of Model Cities and S.T.0.P,
Project and other community agencies,

2. Consult Comnmunity Coordinator for further suggestions and assis-
.tance, ' :

VI, PosteAssessnentt Trainee describes his findings.ané gives his appraisal
of the charge in a short report, '
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CBP 1,08 Component: Community=Based Bxperiences
‘Pi=Cluster: Inner-City Community

+Ie Termiral Objective: Teacher trairee is to develop an awvareness or the
hypersensivity and short attent;on spans of many inner city childrexn
(affectlve).

II, Pre-xequisite: I'one

III. Pre-Assessment: Fone

IV, Lgarning Tasks

A, Observe a classroom in an inner~city school and note the movenments
and activities of individuval children, and compare their behavior
patterns with those outer-city children.

b e S K el ot e eSS S R e e i R el g e
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BJ- Cbsexve a teacher conduct in a reading group, and noticé the dif-
ference in attention span lengths of children, .

C. Compare your observation notes with other teacher traineces, §
Ve [Resources: |

l. Classroom in an inner city childfen.

2.' Cbsexvation check list,

- s/

VI, Post-fissessmente Trainee will be able to list at least five differences
between imner city and suburban childxen,

T R R I S B L PN
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—Component: Language and L1«gulstlc S <dlls
Pl=Cluster: Socio-cultural Communication Patterns

R L

1/{:/ Terminal ObJective. Teacher trainee becomes awaxe of and sensitive to
the communication patterns of l'egroes and Uhites in America and develops
a list contrasting these patteins.

II? Pre-requisite: None

II1I, Presissessmentt Being able to cite ten contrasting patterns of comuni-
cation by 'hites and llegroes in America.

IVe Learning Tasks: ‘ | !

A. Read the literxature listed below with a v;ew to finding answers to
the following questions:

1, ‘hat are the ma jor characteristics of language patterns of “hites
and Blacks in America.
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2, "hat is..the matnre of these differences?

3. Uhat implications do these differences have on the strategies

of teaching these groups, especially the i'egro minority children?

Observe and record the communication patterns of the target groups.

 Resources:

Boolks s

=llebster, 'Understanding the Bducational Problems of Disac_vantaged
Leamers, PPe 320=357,

-Cowles, "Lanquage Characteristics of Disadvantaged Children", in
Perspective in_the Education of Disadvantaged Childrer, Chaptex 9,

Axticles?
=Sledd: "Brdialectalism: tlre Linquistics of 'hite Supremacy"
Blementaxy Enalish 50: 1307-15, Decemebi 1969,

~Helavidi "Variations An Standaxd Amerxican Bnglish" Elementary
_Emqlish 457 561-4, Hay, 196C.

~Gladney and Leaverton,'lodel for ‘I‘eaching Standard Enalish, lion=

Standaxd Bnalish Speakexs, Afro-American Ch;ldre‘a" Bl ementarx
Bnglish 458 755-63, October, 1863,

“"Sense and llonsense About American Dialects" and "_&an d Enalish
and Disadvantaded Black Children" in Tp_'aching the Lang. Arts Xo
Zulurally Different Ch;ldren, vhapter 2-4.
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Component: Community Based Educatdon

PM=Clustert Community Service Projects

Community Project Assignments

Centers

. Xoung Park

le Preston Yarding
2+ Winifred Banks

Oakleaf

. .

1. Kathryn Johnson
2« - Cathy Hirsch

Fairiawn
ls¢ Leroy Booth -

Sherviood Forest

1, Dixie Russell
2¢ [lizabetkL Clinton

| jparlstte Street

1e Carolyn Whitmore -
j2es Claudire Taylor
3. fHarion Smith

&e lawrence Robimson

STOP~C.,H, Mason

i . . .
1, Janes Haufler

N

Berkley

le Richaxrd Sawin
2o Gerald Melton

3, Rosa Wynn

4o Albert Mortensen

New Projects

«=lMew Community Project in
Hgntersv:llle

1, Sharon Maulding

- 2¢ Moxris Exum

8. Barbara Sommerville
4, Donna Samuelson
5. Mancy Ayer

Chuxches

New Calvery Baptist

1, Carolyn Carxington
2. 1Isaiah McDonald
3, Deborah Jones

Bank Streef Baptist

1. Verna Alston -
2. James Goodman
3. laureen Haskins

Libxary (Blyden Branch)

1, Charles Byxd

2. Phyllis Hood

3, Barbara Hargrave
4. Ivana Terry '
6. Bmma Jean Morrison
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--.} Component : comnunity Based Education ]
CoMity ‘Projects
Pre=service 1971
, i
b Name of Intexrn -
i Project Places
K
f i
} Phones.. |
Type of Project
(activity)
Days of Week
and Time

Contact Field Pexson

- Team lLeadexr Incharxge




Conponent ¢ SOcioiOgy of the Inne

Evaluation Chart#

[

r<City

PM=Cluster: Undeistanding the tgégét Communities (Cluster 1)

Record of module completion/bcmmhﬁity projects

Mame of Intern

Module Team Leadex
Nunmber . Evaluation

Cbmmunity Coordinator Final
Evaluation Evaluation

had [

t

#Suggestions for iﬁbxoving this checklist are cordially 1nv1ted.-

B AVS

- Mrs, Payton and Dr, Hafiz
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111,
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|

11, 1iire Russell V, Kelly, Chairma:n, “unterville Ileighborhood
Assenbly, 1480 Dungee Street, i'orfolk, Virginia., Phone#
85237293,

12, lir, Alexander R, Caesar, Vice CThairman, Hunterville l"‘eighbor=
hood Assembly, 1416 Anne Street, i'orfolk, Virginia, Phore#
622-9722,

Southeastern Tidewater Opportunit,r Project (STOP) *(627-3541) Phone,
712 Duke Street

R

A, Program

1; The D:lvision of Community Development is the keystone of the
total effort of the Southeastern Tidewater Opportunity Project,
(S10P), lleighborhood Centers operated youth programs, cultural
enrichment Clubs, employment sexrvices, volunteexr tutorinrg pro-
oranm, income tax services and other services planned by ree
sidents to £ill gaps in exxisting services. ‘

B. Contact Persons

1, George ,iawleg » Director of Southeastern Tidewater Opportunity
Proj ect.

2. Selden deer, Director, ileighborhood Development.
" 36 Harvey .]ohnson, Adninistration Concentrated Employment.
4, John Ch;.‘:}.stain, Adninistrator for Child Development Program,
‘5 Joe Smo;'i\s, Director of I-‘!eig::bo£hoéd Youth Corps.
Salvation Army #627-2338 Phone, C1l5 Llewdlyr Avenue,

A, P:gogram
'1le The Salvation Army.:ls a religious, charitable, non=profit
organization vhose officets ca:r perform marreages and burials,

adninister social welfare, conduct business of the organization
and spread the Gasped.

Be Contact Persons .

1. Ma;or.and Mrse James Hi.pps. Ccmmanding Offlcers Of Noxfolk Corps.

2. lirs, V:.rgim.a.Reynolds, t'?eln:are_Secretary and Casewarlex,
3¢ lirse Mickie Johnston, Secretary.

4, Hrs. Dorothy Ange, Receptionist.

Young YVloments Christain Association #622-5565 Phone, 253 W, r‘reemason
Street. :

*

#Call the above rumber and ask for the individval you would like to speakto.

~Abe

P . ATOTURS
- m e s T
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. A, Program
1., The Young Vomen's Christain Association of the United States of
Amerilca dra.s together into Yespoasible membership women and
girls of diverse experiences and faiths, that their lives maybe
open to new understanding ard deeper relationships and'that toe
gether they may join in the struggle for peace and Juspice, freedon
and diguity for all people.
B, Contact Pexrsons
1, lidss, Janet Cates, Branch Executive Director
2, Mrs, Marguerite Jorgenson, Acdult Program Director
3. liss Barbara Smith, Teehage Program Director
4. s, Billie Coiner, Residence Director

5. iirs. liaxry S, Holmes, Secretary azd Day Receptionist

6. lirs, Sallie lic¥enzie, Swimming Secretary

7. liss taxy Craddoc!i, ight Z-’:ecept:!.onist
N V. Tidewater Legal Aid Society #637-3541 Phone, 712 Duke St;:eet
~ A, Program
1. The lLegal Aid Society has branchés in most cities with free
services to people who can't pay. (Legal Aid does not take
divorce or criminal cases)., '"Legal Services Projects® of the
Community Action Agencies also provide free services.
‘Be C:_mtac-g Persoa | |
i, lr, Milliam Fulford, (Semiar)
2o Lester V, loore Jr,
3. Willian Hetiahon
4. Bdvard Pointifex
5. Jaret Burt
6, Judith “err |
7. Janmes Crﬁmp, Office langer aﬁd Legal Invistigator

#Call the above number and ask for the individual you would lile to speake with.

o103
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_J VI. Young lien Christiap Association #622~7271 Phone, c12 Vood Street

A, P:;ogram
1. The YiTA tries to develop seli-confidence and selfw=xespect,
appreciation of their own worth as individuals,

o

. Be Cc_)ntac1_: Pexsons
— ls Mr, Albert Dix_:kiné » Director
’ 2, liiss Louise Le Person

_ 3, Mx, Iathaniel S, Mandy Jr,
4y lir, Mussell Handy
S5¢ lixe William l_.'inyear

g _ 6e Iixys Thomas J, Scott

’ 7. Hrx, William H, Hoze

’ 8e HMr, Frank Branch

O O¢ lirs, Scllian Green

10, lirs, Annie He Them

11, [Hre Joseph Porttock

12, iire Te He Sheilds Jr.
] 13, lir, lMalcolm Avery

IIX, Social Service Bureau, 213 Plume Street #$27-4C61 Phone

A, Social Service program gives assistance to the sick, cdestituted or
unfoxtunate,

"B, Divisions of Aid of Social Service Bureau
le Divising of Blind and Physically Handicapped
2o Hedicaid ‘

3. Old-Age‘ Lssistance

4e Aid to Dependent Children ;
;"‘} _ . 5, Aid to the Permanently and totally disabled 3 %
o 6. General Relief |
7. Aid to families with Dependent Children ;

#Call the number above and ask for the person ycu want, "

\')‘jf""-""“"““4 e e B 104” N 1
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TEACHER CORPS
Component: Comnunity Based Educationr
PM Cluster: Community Service Projects
Suaaested Laencies for Community Projects
I.  Feighborhood Center
A, 3Berkley - 925 ilelon Street
phone = 543-5751
B, Types of Prégrams
P Mentalbealth 64 Cake Decorating
2o Recreation 7. Cexamics -
3, Cortinued Education 8, Vomen's I'ight (Wednesday ~ Gymnastics)
4, Sewiug ~ 9¢ lients Might( Thursday - Physical
5 Story Hour : Fitness)
i 10, Swimming ( To be checked)
 Ca  Tinme
ae Mon, =-Fri. 9:30 - 5:00
be BEvening =« 7:30 p, mi - 9:00 p, m. (Tues. = Thurs,)
D, Person to Contact |
1. I-'Ir. White
B, I1'umber of people
Staggered Tinme involving all interns, K
11, Chuxches |

A, liew Calvery Baptist

Be Types of Programs'

= Role Playzng

4, Trlps

Cs' Person to Contact -

l. Story Reading

2. Games
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1

.Mrs.'Bs'Lang;ton‘

Do .Time .
7:00 a. me = 6200 p. n.
.Eumber of People

Total 5 (3 Girls)
(2 Boys)

A, Bark Streot Paptist

W@ 'k-' . _" i - - l./—km
{3
°

B. Types of Programs

l, Arts and Crafts
2. Husie

3. Ganes

4, Stories

| -

Cs Pexsor to Contact

Mrs, Lena DPavis

o

De Time —
8:00 Qe Mg = 5:00 Pe e

[

B, 'vmber of People

E Total 3 ( at least 1 male)

:  III. - 'S?OP Centér (15 children in each center)_;}

; | : A, Ci Hi Mascn Memoxdum ‘

T - B. Types of Programs .'L 3

t 1, Same as cﬁurch l'~.%i:

? . _ Ce Persor to contact ': . | .;“_}E'_f§._

. © Mzs, J. Boyette or lirs. Gratia titchell |

L  D. Time - o _

I | - | 8:00 a, n;. - 4330p. ndf 8_:60 - 12:00 / 2:36.- 4:330)

: 3.' Fumber of PeOpie | Lo |
: 1 " ¥o Spécific hﬁmbé;_; ?;1:; ?:€¥1;{ffoff  :
f(i; Chrisitian Témple _;"‘. . :

.. Titustoumn Elementary +:'A*fﬁ
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¥

|
! St .Jlelena =
I Ste Joln _
l IVa. Recreation
A, Barraud Park « Barraud Avenue
l B, Charlotte Street Center = 1139 Charlotte Qtreet
- C. Coronado Center - 1025 widgeon Road
' ] D, Ballentine = 2415 Ballentine Blvd,

g‘ B. Poplar Falls FPlayground = 5523 Pebble Lane

“ F, John Te West = 1425 Boltor Street
g: Ge Berkley Center = 935 South iiain Street

' Ve Library '. | ‘
[ ‘A, Blyden Brand!x
i'- B,. Types of Programs

- 1. Tutorial Program

- aes Reading
!_ b, Iath

- 2+ - Tours |
ii C. . Person to Contact j};

N Mrs, Johnson  f£j

) D, Time ‘ lﬁ%lT

; 110100 = 5:00 | :',;f  f:fL;iw_}}}4 Afj
- | B, '1umber of People o ',-'.   L i, jux'ﬂftff;--‘
- | . Poss:xbly 10 - 15 1-. a group o | s

T S - Subnitted by,

: E . Cecelia Wilkersos _
. - Jacqueli:.e .Morthington

- ( Barbara Leathers

'\‘1 i
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De.
" E..
Fa.

G,

-— .

=2n
2, Dale; Bdgar, Audio Visual Methods in Teaching, 3rd ed,
) Holt,'Rinehart,and Winston,rﬁew York,'1969,.Pg.w3231338._

3,, Brown, James W., Lewis, Richard, A, V. Instructioms.

e w

Materials
and llethods, McGraw=Hill, I'ew York, 1959, PJs, 276w204, '

4.  Section on bullentin boards from practically any methods book,
Sean bulientin board booklets,

View a collection of bullentin board,

?rge choice activity |

Viéﬁ following films:

1,, Better Bullentin Boards

2, Bullentin Boards Curriculum Center

Resources ¢

(Listed uader experiences)




- Compoient = Programs and Practices
P Cluster = Instructional Aides and Materials
16 mm Sound Projector « Bell and Howell

Model #552

IQM! —

PP 1,02

sy

I. Objectives | |
. Giver a Bell and Howell 16mm projector model 552 the student
will: : _

a. IYdentify 15 of the 23 essextial parts.

b. lount front and rear reels,

¢ce fanually thread film into projector and show 3 minutes
“of film using correct focus,; volume and tone,

"
lammsg
s

@,

de Manually unthread the film out of projectors
»

e. Rewind film onto feeder reel.

-

IR

'fo Thread machine using self threading option,

II, Rationale:

- . ..The trainee must have the ability to perform above tasks in
. order to use the hardware with ease in an instructional situation,

IITI, Instructional Exgeriences:
- ~ See I above, Machine available in IRC_(Room'IE. 103)

e . -

- IV, Pre-fssessment $
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¢

Component Programs and Practices

S

PM Cluster = Instructlonal Aids and Materials

Solid State Cassette Tape ?ecorder

PP 1,03

I,

III.

IV..

Objective

Give:n a Solid State Cassette Tape Recorder AILATP—728 and a
blank cassette, the trainee will: _

a.i Set vp the equipment for recoxcding and playback.
 be .Prepare a two minute tape of his own voice.

Ce. Play tape back starting from beginning and adJusting
.volume and tone.

w) I1. Rationale:

The trainee must have the ability to perform the above tasks
to use the hardware with ease in an instructional situation,

Experiences:

See objective I a, b, c.

Post~Assessment ¢

Giver Solid State Cassette Tape Recorder'the trainee wills
a.. Set up the equlpment for recordz g and play back,.
- Da. Prepare a two mlnute tape of his own voices.

Ce Play tape back starting from beg;ﬁning and adjusting volume
and tone.- : :

iid
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o

Observation Form

... ~u

INTB R

b

‘Date

School

Class

e

J

-'\ | L] —

1, What curriculum materials were being used?

-

M e o

- 2+ What lesson did you observe?

s A

3. How wexe the pup:llé motivated for the lesson? (games » poen etc,) -

E_ - 4o How were the pupils encouraged to participate in the activity?

p2vS 4

A -
“\
- . -
S : P X 13 B ak M
T e T By P Lr] it BN RLC Y SOR e 1 A PR
AR TR RO e e e e -
3
. § - Y
- . : . R R P .
TR Y Wy 2848 Sy o1 ) 1 L .’.‘” . v
TR A Ry gt i RAMR S L OEN
Pal ST ;
R d
’ G L‘
" e A ——oves - N
e : i
— -

B et
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51T
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}

"10s that was- the rapport between teachers and pupils?
Al Wha.t-was"the, physical a:crangement .of -the_clas sroom°

- .12+ _How were-the-learning-centers-organized?

13. Jhat-materials. were--seewr in-the.centers?

S Did- -pup:Lls use- tbe-center——:.ndependently or“chd -‘theynhave»to -be"
constantly encouraged by adults?

.15, Ihat-was. your opinion-of ‘the.total-spheal.social climate?

h W 'teacher to-. teacher-rea.l*mnsh:.p




i FILMED FROM BEST AVAILABLE COPY

July 30, 1971

8:30 = 11:30

1:30 - 3:30

Leaders

Boyce, Parhan

Leathers, Bunch

Wilkerson, lorthingtofi,

Turnex

August 2, 1971
£420 = 10:30

11:00 = 12:00

-

1245 « 2345

August 3, 19071
8230 « 11:00

1:00

#Films

2 2-0

ATTEHNTIOIN

NORFOLK TEACHER CORPS
TEAM LEADERS AiD IITERIIS

All Schools

Discussion Groups

Schools Roon
Larchmont, Roberts Park 102 :
St. Helera, Young Park 104

Lee, Tayloxr, Tidewater
Parlk Lecture

Observation

Schools ~ Lee, Young Park, Tidewater Park, Larchhqnt

Meeting of interns and Team Leaders with Mr, Clarence..
Valkex : o

General Meeting with lixr. Clarence Walker(Lecture Room)

Observation
Schools: tlalter i, Taylor, Roberts Park; St. Helena.
* Demonstration Lessons - (Bxperience Stories)

Leaders: Mrs. Bunch

- Miss Turner o -




2 2-0

y ATTENTION

NORFOLK TEACHER CORPS
TEAM LEADERS AID IITERIIS

> July 30, 1971

' . B8:30 = 11230 A1l Schools

- 1:30 ~ 3:30 Discussion Groups
;L Leéders Schools Roon
} Boyce, Parhan iarchmont, Roberts Park 102 :
| Leathers, Bunch | St. Helera, Young Park 104
Wilkerson, I‘:‘orthingtoh, Lee, Taylor, Tidewater
Turnexr ' Fark Lecture

(\1 August 2, 1971

8§?.0 = 10:30 Obsexvation -

Schools = Lee, Young Park, Tidewater Park, Larchmont

11:00 = 12:00  HMeeting of interns and Team Leaders with Hr, Clarence..

Walkex ‘
1245 - 2:45 General Meeting with lir. Clarence Walker(Lecture Room)
Auvoust 3, 1971 ' o .
83230 -~ 11:00 Obsexvation

Schools: lalter I, Taylor, Roberts Paxk, St, Helena.
1:00 . * Demonstration Lessons - (Bxperience stories)
Leaders: Mrs, Bunch

-Miss Turner 3 i

£y #Films




RETOR o .c’c."c'.‘»::ﬂ:;...rﬁ-:—l:m&f‘t DG Wocmea FACKH ZI .,
Morfolk State College . - 1969 222
(Mame) - (Major) (rea) 1112 13 [4]5
(Grade/Subjects Taught) . (Schoel) ' '%’ o '
; - i I
)
. _ P1E lula.
(Cooperating Teacher (Date) g g_ E‘ s §
ey = A L A e e e o e e 53’% '
1, OBIELCTIVES cleax, relevent, accepted
24 PL{LNS o appropriate, dstailed, flexible : I
3. CONTENT ~ adequate, relevent, interesting ;
4o MOTIVATION pupilts attention, introduction, cormd tment I
5« PREPARATION organization, activitles, sids ) * l
. ; ' ¢
. 6. PRESENIATION  clear, emphasis on key points, instruments
‘7o PARTICTIPATION  thoughtful questions, discissions, bullds, l
clarifies - : T
. B . . J .
8, SUMARY generalizes, reviews, concludes T 1. l
9% EVALUATION a.ppropﬁate techniques .
10, MANAGEMENT attention, harmony, praise, himmor, discie l
v : - pline, encouragement
A1 PROFESSJEONAL eppearance, voice, diction, attitude, l
QUALITIES confidence, enthusiasn :
12 |
13,
15, S ‘ l
~H e et e o e R R S
; ngths eakn i§gg£_».. o 3
' ""TG . w :,: : {:\s.
1, o " 1. ' N l
2o 26 / ) ( \\
:"., 30 R ' 1 l
i :
. .. } . R _./ C - s
o (ete) o 0 T (Gollege Bupgrvisor) |
(¥ {10 BB RETURNED 70 THE OFEICE.OF STUDENT TEACHTHG AFTER EAH RUATION}- I _




SCHOOL OBSERVATION ASSIGNMENTS
NORFOLK TEAHCER CORPS
SUMMER 1971

TIDEWATER PARK

Team Leader - Janie Turner

Interns

Verna Alston
Nancy Ayer
Winifred Banks
Charles Byrd
Carolyn Carrington

ROBERTS PARK

Team Leader - Harriette Parham

Interns

Leroy Booth
‘Phyllis Hood
Leonard Clark
Isaiah McDoanld

LARCHMONT

Team Leader - Martha Boyce

Interns
Claudine Taylor
Dixlie Russell
Richard Sawin
Morris Exum

YOUNG PARK
Team Leader.- Anne Bunéhe

Interns

Marion Smith

- Rosa Wynn .

- Elizabeth Clinton
Sharon Maulding '
Emma Jean Morrison

ST. HELENA

Team Leader - Bérbara Leathers

Interns _
Barbara Hargrave
Albert Mortenson
Lawrence Mortensen
Cathy Hirsch
Carolyn Whitmore

TAYLOR
Team Leader - J. Northington

Interns
Maureen Haskins
Katheryn Johnson
Charlotte Hale
James Haufler
Preston Harding

LEE

Team Leader - C. Wilkerson

Interns

Bonna Samuelson

James Goodman

- Barbara Sommerville
{ .




Teacher Corps Modules

TC 1,01

Objective: Trainee should be able to identify the major
objectlves of the Norfolk Teacher Corps
Program (NTCP) and compare them wlth the Teacher
Corps objectlives at the Natlonal level.

Prerequlslter Selection as Corpsmember

lnsfrUcfionél - ..
" Activities: 1. Attend orientation sessions.

Read approprlate pages of the NTC? proposal .

Discuss these obJec+lvés in a small group
setting.

View slide set on competency based on Teachers
Education. '

Materials: - Teacher Corps Guidelines : .
- NTCP Proposal ¢ ! .. ot 2llicdod)

! - 2 hours

General c¢lass/ iIndividual

Evaluation: Completion of the tasks assigned to the satisfactlion
~of the tralnee and verification by NTCP staff.
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SECTIOG! TI, OBJECTIVES FOR IWSTITUTICIAL CHAINGE
AND SYSTBIATIC PLAI! FOR TEACHING
OBJBCTIVES*

Major Objectives for the School'sttem:

The major objective of the school system for participation
in the proposed Teacher Corps Program is to strengthen and
improve the educational opportunities for disadvantaged
children in gtades one through three in five target schools
in particular, and through these schools, in the entire
-school system in general, .

Sub=-Objectives: The overall objective for the school systenm
may be divided into the following sub=objectives:

1,01 7o develop through the use of Teacher Corps a pattern
of internship in which teacher trainees work in a —
"total school"” situation in which theoretical knowe
ledge can be applied and tested and where competency
in teaching skills can be developed and assessed,

1,02 To develop the five cooperatiig target schools into
possible Portal Schools in which the internship and —
other field-oriented experiences svch as micro-teach~
ing and tutoring may be provided for teacher trainees
and inservice teachers (See details on the Concept of
“Portal Schools" in Appendix); Teacher trainees will
have opportunities of using these portal school for
laboratory experiences or a continued basis even after
the conclusion of 6th cycle Teacher Corps Program,

1,03 To expand and strengthen the Cluster Teaching Concept
through the use of team structure in which interns and
other school personnel may work with experienced teachers
as team leaders, These team leaders will be responsible,
in partnership with college persomnel, for the guidance
of interns in development of teaching competencies and
in professional growth. The team structure will also
provide training experiences in supervision and peer
suvpport, as well as enhance a sense of commitment which
is so necessary for cooperation in the development of
special curricula and new instructional strategies to

be employed through the use of dlfferentiated teaching
_roles,

H

¥ See Section XII on Prograu uvaluation for cvicence on achievzng these-

objectives,
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1,04 To establish and support a program of staff differentiw
ation} through the use of the Teacher Corps Progranm,
special leadership and professional competencies will
be identified for team leaders so as to enable them
to develop these competen ncles necessary for movimy in-
to leadership positions within the school systeme=
positions such as helping Teachers; Supervisors, Team"
Leaders, Assistant Przncipals, curriculum Specialists,
and others,

1,05 To implement new curricula, through an individualized,
linguistically~oriented language arts and reading -
program, for economically and educationally disadvant=-
aged children in grades ore through three in target
schools,

1,06 To permit teacher trainees the opportunity to apply
their competencies ir ar additional new curriculum
area—in social studies which emphasizes Black Studiesy
self-awareness and human relations approach for child=-

. ren in grades one through three in the target schools,

1,07 To facilitate the process of evaluating the educational
opportunities provided for boys and girls in the school
system by helping teachers develop the necessaxy compe=
tencies for evaluation,

1,03 To create an educational environment conducive to raise
ing the aspirations of disadvantaged elementary school
children through the designing, development and use of
special teaching strategies and materials for use in
the new reading and language arts program and in the
new reading and language arts program and in the new
social studies program, lateérlals to be developed
and used will include slides, filmstxips, programmed
workbooks, sets of transparencies, special instruc- —
tional modules, and other materials which relate specie
fically to the necds and background of the children
from low income families,

1,09 To assist with expansion. of early childhood education
~in lorfolk through implementation of selected Follove
Through program approaches such as At-Home work with
parents, Cross-Age Tutoring, training older boys and
girls to provide stimulation activities for preschool
sisters and brothers, and other activities to be decided
on by parents, intexrns and teachers,
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1.10 To provide concentrated assistance to school childe
ren at the critical levels oi—first and second grades
through a supplementary After~School tutorial program
in oral language developuent. This After~School Pro=-
gram will be conducted in such locations as Community
Centers, Housing Projects and Churches, '

. 1,11 To provide, at the third grade level, an experimental

program designed to enhance the development of positive

male ego for young disadvantaged boyse Activities in
the experimental program will be based on the report

of work with young ilegro boys by Dr, Leland D, Vanhaele

of the Child Developnent Laboratory at the University
of Illinois, '

1,12 To provide special inservice trailning worlshops and
institutes to help regular school staff personnel --
develop conpetencies needed for woxk in team teache
ing units,

—

.13 To identify and provide tralning programs for speci-

fic competencies meeded by teachers who work in schools

sexving low socio-economic arcas in the Noxfolk Public
School System,

l.l4 To demonstrate the professional teamwork of multie~
racial teams of interns, team leaders, and regular
teachers and instructional staff for college and
community based elements of the program,

lajor Cbjective for College:

The major objective for Teacher Corps Program at Morfolk
State College is to initlate a long-ternm development effort on
building a competency=based, field-oriented, and individually-

~paced teachers,of high quality for disadvantaged children in

grades one through three,

Sub=Obiectives

2,01 To transform a major portion of the traditional course=
structure of the elementary teacher education profess
sional curriculum into systematically designed compo-
nents vhich will contain proficiency modules based on —
performance criteria in order that the preparation pro=-
gram focuses prinarily on preparing disadvantaged —
college students to overcome their own learning pro-
blems and thereby to become particularly effective
teachers of equally disadvantaged elementary school
children, : :

* - - -’
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2.02 To devélop, in cooperation with the Norfolk School
Systen, ' specifications for desired teacher compe--
tencies, and to design and conduct individualized,
self=paced progran for helping trainees to develop
the competencies so identified,

2,03 To design and implement an extended internship pro=
gram for teacher traineces which will allow maximum-
relation of theory to practice and provide for try-
out and continuous revision of ideas and strategies
developed by teacher trainees in the instructional
modulese The internship will also afford improved
educational opportunities for the children in the
target schools by arrangz.ng for them far more adult
instructional guidance in the classxoons than in
the traditional program,

2,04 To implement a program of instructional teams and °
differentiated staffing at the college level, To do
this, proficiency modules (PMs) for Teacher Coxps . —
trainees will be developed and guided by mterdxsc:.-
plinaxry teams of college instructors, .

2,05 To develop and pilot test instructional modules in -
order to provide teacher trainees with a self-paced,
individualized proxessimal education sequence,
Modules will be developed for all of the traditivnal
education courses owver a five year period as pro-
Jected in the time-table on page 18.

2,06 To establish "Seminar and Work Centers" in the _coopers=
ating schools for use by Teacher Corps interns and --—
inservice teachers in order to facilitate the develop-~
ment and production of instructional modules and
materials for children on the pattern and types of
training activities condurted by the college starsf
as a consequence of teach-as~taught principle.

2,07 To devise and use a progran of self-correction and
systematic revision of the teacher education program,
as well as the progress and pexformance of the corp= -
memberse Thisprogram of evaluation will feature pro-
visions for re-cycling students through alternative
instructional strategies until the desired level of
competency is reached, as well as provisions for

- changing and improving the teacher education program
elements ‘to kéep it relevant and valid interns of
student and scocietal needs,

2,00 To establish a stronger coalition relationship than
present with the Morfolk City School System and the
various school communities in order to capitalize
upon the resouxces of all groups on the prepaxat:.on
of teachers for the real world,
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2,09 To develop the five cooperating target schools into
possible Portal Schools to be the field centers for
training and retraining teachers for the disadvantaged
children. (See Appendix for details on the concept
of Portal Schools).

2,10 To develop and implement a plan through which teacher
trainees may earn college credit for their training
and work in the school and communities,

2,11 To involve interdisciplinary teams of college instruce
tors in the inservice training of target school teachers
and school community personnel,

2.12 To expand the use of public school staff and community
members as resource persons and adjunct teacher trainers
in college based teacher education programe

2,13 To work with the Division of Teacher Education.and
Cextification of the Virginia State Board of Education
to move toward increased use of criteria based upon
teacher performance on behavior and the products of
teacher behavior in the certification program of :
'orfolk State College graduatese ]

2¢14 To plan and design additional improvements for the
future teacher education (and overall) program beyond -
the immediate objectives of the sixth cycle activities.

3.00 Major Objective for the Community:

The objective of the community based component of the -
Teacher Corps Program is to increase and improve the involve= :
ment and support of parents and the community in the educa=
tion of young children, as well as to increase the involve~
ment of teacher trainees and inwservice teachers in the conme
munity related educational, recreational and civic activities.

Sub=Objectives:

3,01 To provide the administrative organfzation and leaderx-
ship for community~based, volunteer~assisted programs
of education involving teachers, trainees and community
pexsonss,

3,02 To provide training programs for parents and community
representatives for'volunteer-assisted programs for
-childxén and adults, both in and out of school situ-
ations,
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Teacher Corps Modules

TCl.,02

Objectives: Trainee should be able to demonstrate that he (a) knows
the names of the participating agencies sponsoring the
NICP, (b) knows the names of the personnel from these
agencies who axe directly inrvolved in NTCP, and (c) has
visited the various instructional resources and facilities
of the agencies which will be available to him for use in
the program activities,

Prerequisite: llone

Instructional
Activitiess A, Attend orientation session

Be Confer with staff of the agencies (colleges,
school system, and community)

Ce Take a tour of the instructional resources and

physical facilities of the college schools and
community.

Time: 2~3 hours

Setéing: General class/Individunal

Materials: Handouts listing personnel, agencies and facilities

Bvaluation: - Successful completion of the PM tasks. _ |

'
!
i
|
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NORFOLK TEACHER CORPS STAFF

COOPERATING AGENCIES:

. Norfolk State Colliege .

2. Norfolk City Schools

3. Norfolk Inner-city Communtries
4. Model City Program

PERSONNEL INVOLVED:
1. Norfolk State College

-Dr. Roy A. Woods, Dean of Acadomic Affalrs

-Dr. Etalne Witty, Director

-Mr. John Frank Smit+h, Assoclate Director

-Dr. M. S. Hafiz, Program Development Speclalist
-Miss Edwina Battle, Instructor

~Mrs. Mamie Ratliff, Instructor

-Mrs. Pear! Henry, InsfrUCTor

-Mrs. Juanita Payton, Community Coordlnafor

2. Norfolk Ci?y Schools

-=Mr. E. Ralph Newton, Norfolk Cify Schools,
Director, Elementary Educafion

Team Leaders .

~Mrs. Martha S. Boyce

" «Mrs. Anne V. Bunch
-Mrs. Barbara D, Leathers
-Mrs. Jacqueline Northingion
-Mrs. Harriette Parham
-Miss Janie Turner _
-Mrs. Cecilla Wilkerson

-Currlculum Speclalis+s
o 3. Communlfy Agencnes and Personnel' -

=Community coordinator
~Model cities personnel

. ~Southeastern Tidewater Opporfunlfy PrOJecf (STOP);"

L - Personnel .
“ujwj-Parenfs from FrOJecf Schools
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Teacher Corps Module ‘ 3

j

TCl,03 |
El

]

Cbjective: Trainee will familiarize himself with the roles
‘and responsibilities of team leaders in the ;
Teacher Corps Program, and suggest ways by which
these roles can be effectively perforned,

Pre~requisitest Completion of modules TC1,01=-2

Instructional -
Activities: A. Read appropriate page from NICP proposal on
the role of the team leaders,

B, Discuss in small groups as to the ways and
neans for meeting these responsibilities,

C. Develop cooperatively a list of priorities and
actions and activities ir order to prepare team
leadexrs to meet these roles,

Materials: =ITCP Proposal

~Perspectives on the role of the Teacher Corps Team
Leader by unity of Toledo,

Time: 2-3 hours
o

¢ Small group/individual

Bualuation: Successful completion of the tasks assigned above.




- T T T

N
e

o ) . -
Q}L&fkac/[iép/ :>/iAJ{2L )17' ;lﬁ?tcfz/é;, | 5

SECTIOMN VI. TEAM LEADER TRAINING AMD RESPONSIBILITIES

1,00 Rolc of the Team Leader

The trcining program for team ieaders in the Teacher Corps
Program will be focused upon helping them to sharpen their skills

1.01

1.02

1.03

1,04

1,05

1,06

1.07

for the following roles:

To serve as master teachers in demonstration teaching
under both conventional but more importantly differentiated
patterns of organization.

To demonstrate superior skills as supervisors of trainecs,
and to provide professional partnership and assistance
according to cach traince'!s nceds

To demonstrate group interaction and human relations skills
in order to facilitate harmonious working relationship with
the school, community and college personnel

To be sensitive and receptive toward curriculum change and
new instructional strategies

To serve as ine~school, on-the~spot teacher trainers by
providing interns the needed instruction and support by
taking part in the retraining of regular teachers, teacher
aides for the new curricula and by testing innovative
teaching strategies to be introduced through the proposed
Teacher Corps Project

To serve as heads of the tean model which will be developed
and implemented in the program; team leaders will serve as
liaison with the two other teachers and six (6) interns in

. the team model, and/or with other regular teochers and

specialists as necessary

]
i

To demonstrate the willingness and to develop and demon=-
strate the competencies necessary for them to move into
morc responsible positions within the MNorfolk City School
System: to be able to play such leadership roles as heads
of the differentiated staffing groups, in-service education
activities, curriculum specialists, assistant principals,
instructional supervisors, master (helping) teachers for
beginning teachers, and other such roles which represent
higher level career opportunitics within the systen.

AR NG st e s
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2.00 Carcer Opportunities

The Noxrfolk City School District has specified the following
positions as potentially open to team leaders who demonstrate special
leadership compotencies after complcotion of the Teacher Corps Project:

2.01 Curriculum specialists
2.02 Team lecaders in differentiated staffing organization
2.03 Assistant principals

2.04 Instructionai supervisors

2,05 Helping teachers

3.00 Instructional Program

Though a Master's degree, however preferable, will not be
required, tean leaders will be selected on the basis of, among other
things, their demonstrated superior tecaching for at least three years

- and evidence of some advanced graduate work toward a ilaster's degree,
A program of continued in-service advanced training will be developed \
and made part of the Teacher Corps Program. Under the proposed team i
model, two additional alternate team leaders will be recruited for - i
participation in the Pre-Service phase in order to allow for any E
possible changes., Such a changc might become necessary if at the end
of pre-serVice phase or first year of service levels of needed compe-
tencies have not been realized ond/br may be necessitated by other
external factors,

PR SOLICL S UPLL VR SOOI JUAENIE I S N

The school and college personnel together will work on the
development of a program of advanced training for team leaders in
such areas as the following:

3.01 Arecas of study | ' i
' i
3.01.01 Orientation

3.01.02 Leadership roles

3.01.03 Group dynanics and hunan interaction Skills including
those skills, bechaviors and attitudes necessary to

gain access to an acceptance with parents and the
local community.

3.01.04 Leadership roles in the community based progranse-
: tutorials for children and parents, and other enrich-
ment activities; health, safety, and sanitation
. programs. :

3.01.05 Development, execution and revision of program instruce
' .~ tional materials in a competency-based, community-
oriented teacher education program.
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3.01.06 Curriculum developnment and instructional improvement
i through the use of team teaching and differentiated
staffing patterns.

3.01,07 Direct training of tean leaders in the feedback
systems, especially in the use of video-tape equip-
ment. :

3.02 Process and structure of team leadership training.

3.02,01 The formal study and inservice education program will
be a self-paced and competency~based, as well as
community-oriented.

3.02,02 1In addition to earning six (6) hours of credit during
the preservice phase, the inservice education program
will be continuous and will rcceive due credit which
will accumulate to about twenty-four (24) semester .
hours by the end of the program. The graduate credit
for team leaders'! training will be arranged through
this college's cooperative program with Old Dominion
Unlver51ty whxch is already in operotxon.

3.02,03 The structure of the program will be small group
seminars and individual study contracts.

4.00 Supervision of Team Leaders'! Training

The proposed associate director of the Teacher Corps Project,
Dr., 1. S. Hafiz, who will scrve full-timec with the Teacher Corps
Project, will be responsible for implementing the training program
for team leaders.

5.00 Team leader Evaluation

Evaluation of any time, to be effective, must be continuous,
-cooperative, and comprechensive. This principle of evaluation will
serve as the guideline for the methods and instruments of evaluation
to be used in this program. Three types of cevaluation will be used
. in assessing the effectiveness of the team leaders such as the
§ following:

‘ '5.01 Self-assessment Sy team leaders in terms of the béhaviorolly
i stated objectives of the project.

5.02 Performance effectiveness of tecam leaders as perceived by
: o interns, regular teachers, principals, college staff and
l other cooperating personnel as indicated by their response
on checksheets, observation guides, ond other specially
designed instruments. :

130
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5,03 Evaluation of team ledders' participation and performance in-

sexvice training programs especially oxrganized for thenm,

The instruments of evaluation will be multiple-type and will
be developed cooperatively by team lecaders and other partici-
pating college, school and community personnel. Extensive
use will also be made of the video-tape equipment for feede

back and continuous improvement of teaching and interaction
bechaviors, ‘

'.4-'-
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TC1.04A

Obijective:

) Prerequisite:

Instructional
Activities:

Materisls:

| Time:

Settinge

Bvaluation:

Teacher Corps Modules

Trainee should be able to understand the philosophy
and approach behind the Comprehensive Elementary
Teacher Education Models (CETEWNS)

I'one

l. Attend a session on introduction to the models
2. Study Reader's Guide to the liodels,

3. Look through the or;ginal Phase I reports of
the models,

4, Develop a list of salient features of the models
which distinguish them from the current teacher
training programs.

§— VLQ,:..) e Ut S"c},&"f“'f{ p”e—d—@b\.—,—"a.,zzzus

wReadexr's Guide to CEIBIMS
«CETEM Phase I Reports

~FEz Stot-Tips Precsndn e (""“7“’“@“0
3=4 hours M Tenete Clae QTW( bet.

Group and individual

Successful completion of the module tasks.

I
<.




oL Component: Program and Practices

-—

Pll=-Cluster: Teacher Corps Orientation

Teacher Corps Modules

—

)
TC1,05
I. Objective:

Teacher—trainee will develop a list of generalizations about
a competency~based teacher educationr: program vs, the traditional one
by giving an example of each of these approaches; he will further ,
describe in a small group dischission session his perception'of - %
these approaches and how they affect him.as a trainee.

11, Pre-reqplsite:

None ' ' -~ .

I1I1. Pre~assessments

Evidence as to the successful completion of TC1l,04.

E
& _ 8, 0 :

... IVe Instrxuctional Activities:

A, Atterd a lecture session

B. View slide set by \leber and others,

C. Read Handbook on Developing Instrxuctional Modules...programs
by Weber and others,

D, other-negotiable
V. Resources:

As listed 1n7#iv above.,

VI. Post Assessment:

Achievenent of objective as evidenced by trainee's self~evaluation,
groups evaluation and instructor!s verification,




Relating Bfﬁectively to Children and Parents
Stre:gihs and Veaknesses of Disacvantaged Youth

Objective:

: Trainee will demonstrate a more intimate knowledge of children and
parents and will be better able to interpret their verbal and noneverbal
behavior as a result of interaction in the community,

Prerequisite:

Trainee will be interviewed by Team Leaders to assess the intern's
level of competence relative to the objectives.

Instrugtional Activities:

1, Attendance at social, religious and civic affairs in the community.

2. Role playing situvations involving use of verbal and non=verbal
behaviox.

3. Discussing life situations of the community in small groups.
4, Taking observatxonal tr;ps into the conmunity,.

5. Help a family or some member of a family neet an identifiable need.

6e Vriting a paper delineating the current problems of the target
_ community in the light of historical background, '

7+ Interview a parent using guidelines given to you by the instructor,
emphasis on school prograns as well as community agencies and
facilities,

8e Attend a lecture on teacher-parent-child relationships.

Qe Visit some comnunity agencies and find how these have affected the
lives of the residents. . _

L

Post~Assessment

Intern will describe in writing results of interviews and tests and
include environmental forces which he preceives as contributors to the
lives of the residents,

Quality of the description will be asse@ssed by the team leadér.
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How to Reinforce Children

$ Objectives
Trainee should be able at the end of this module
to: : .
1, Demonsfrate the use of a va;iety of social and.
‘ activity reinforcers,
2. ‘Make his praise desciipfive rather than evaluatives
t 3e. Specify the steps required to set up a token system
4, Design a token system to deal with a numbexr of problems.
Pre-Assessment

nente

—r®

1,

2

3.

Pre-assessment procedure will consist of a pencil and -
paper test which examine the student's knowledge of reinforce=
An example of such a test is presented on the page fole

lowing the description of this module,

Instructional Activitiesw

Make a list of reinforxcing activities which might be
used by a teacher, There are no fixed answers. Bring
this list to the next group discussion,

Design a possible reinforcement system for the fole
lowing situations. B¢ prepared to discuss your answers
in a group discussion, .

Attend a lecture on reinforcement.




Strategics for Classxroom lianagement 3

Objectives

Trainees will be able to:
Qe

be. plan a sequence of activities that help support

-

Pre-assessment

On the page following the description of this module-
an example of the type of paper and pencil test which con-
stitutes the pre-assessment 1is presented.

see more efficient ways of setting up the
physical envirorment of the classroom.

each other,

Instructional Activities
1.

"2

3e

Participate in a class discussion using guide
questions on course handouts, -

BExplain in detail the difference between escape 5
behavior and advoidance behavior, _ :

Specify one of the procedures for using punishment
effectively. .

e
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Components Social Studies oYy
, Pli-Cluster: Group Process { %)

Termnd

1. (\Ob*iective
- After having participated in the two day workshop (conducted
by San VYarger), teacher trainee will aralysize elements of group

J processes involved in the team teachirg sessions,

-

II. Pre-requisite.

Selection as a Team Leader

II1I, Pre-fAssessment:

I'one
g A

Ve Insiructibnal-Activities
{

Ae Attend a lecture session

B, Participate in role playing sessions as parts of the workshop
. programe

C. View the video tape presentation
D. Read handout materials

V. Resources laterials

Package of materials and video tape materials brought out by
Dre Yarger.

Vi. Post-Assessment

Trainee will participate in a role playing session, and will
present an analysis of roles played by one member of the group.

!
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Coniponent: Program and Practices
PM=Cluster: Team Teaching

TC1,06

I.

II.

111,

IV,

V.

VI,

Objectives

Following his participation in the two day workshops to be cone—
ducted by Dr. A, Onink, teacher trainee will describe the chief chaxr~
acteristic of the team teaching approach 12 a multi unit approach; he
will further describe in a group discussion the implications of this
approach fox 'ICP team teaching operation with special reference to
Individvally Guided Education (IGE).

Pre-requisite:

Selection as a corpsmember

Pre=Assessnent s

~ Yone
Instructional Activitiess

Ae Atterd a general lecture

Be View films

* Ce Read prescribed materials

Resources$

l. Dr. Allan Onink, Principal Schulte Elementaxy School, Racire,
- Wisconsin, a consultant,

2. Sets of films, slides

3. Review IDA materials
(a) Unit operation and roles-
(b) Principal's Handbook
(c) Multiuvnit Blementary School

(d) IGE, Implementation Guide

Post-fssessment ¢

@ -

Trainee will develop'a tentatively suggested multi-unit orgari-
zational plar which may refleet the operational use of team teaching
approach for IGZ, and present it to the group for discussion.

: - imesiden . el . - e . R, - bt e sl et e e o
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. The teacher trainees should be able to describe the means and measures of

7..

I, 2Y.5

~ (£) the primary purposes,.sdvantages and disadvantages of differentiated

staffing
The trainees will be able to identify by listing the materials and resources
necessary for the effective operation of team teaching organization which they
will be a part of, They will develop an underqtanding of:
(a) the limitation and advantages of multi-media instructional aids
(b) the ways in which multi-media can facilitate team teaching

(c) the types of school facilities and equipment which are appropriate for
the effective operation of team teaching organization

(d) the role of the Reading and Resource Center

The traines would be able to understand the rhilosophy and mschanics of group-
ing children for instruction in team teaching with special focus on:

(a) the major purposes of grouping children for instruction
(b) grouping as a means for 4ndividualizing instruction

(c) the factorfgs to be considered

(d) the advantages of heterpgeneoué and homogeneous grouping
(e) the relative merits of tarious types of grouping.

The trainees should be able to understand and describe the role of team teaching
as a facllitating factor for non gradedness, with emphasis on:

(a) the philosophy and advantages of nongraded organization for children and
teachers

(b) relationship of team teaching in a nongradad and graded school
(c) evaluation of pupil progress 1

evaluation of team teaching and children's progress .

The trainees should be able to understand and meet the pre-requisite conditions
for good planning sessions in team teaching, with special attention to such
factors as: , ‘

(a) the decision making process, |

(b) the basic issues 1nvoived, T ,A - ;

(c¢) tire element !molved, | o

(d) the need ways of continous profess:lonal growtb, | o
(e) feedback and evaluation aystem and 1nstruments of evaluations, 13 9 ‘, |
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Pre-~requisite:

Selection as €orpsmembers
trest
Pre-tz‘;gﬁ :

Ask instruetor before undertaking learning tasks related to each of the above
terminal objectives,

learning Tasks:

~Study: Self-instrnctional multi-media package listed below,

-propose a plan of action proeedures which might be helpful in effective organi-
gation of NICP team teaching structure,

=Discuss major finding with your group.

Resources: i
-Study the self-instructional, multi-media package of materials on team teaching
written by L.J. York; there areseven units in the seriess, éach eof these seven

corresponds with each of the above mentioned terminal objectives in # III of this
Cluster,

-Multi-Unit Elerentary School,package of materials put ct_lt by I/D/E/A.. :

Post-Assessment ¢

-completion of the learning tasks mentiongd above

-post-tests at the completion of the learning tasks for each terminal objectives;

- these are a total of seven short tests; ask the instructor for it when you are

ready for the test.

F O
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COMPETENCY - BASED ELEMENTARY TEACHER EDUCATION PROGRAM
NORFOLK STATE COLLEGE, NORFOLK, VA. 25504
A »

EVALUATION GUIDE FOR CHECKING MASTERY

BASIC TEACHING COMPETENCIES (skills, behaviors and attitudes)

NAME OF STUDENT

24¢

EVALUATOR(S)

Developed by Dr, M. S. Hafiz in cooperation with
Teacher Corps faculty and corpsmembers.

 SPRING, 1972
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ivaluation Guide -~
‘Jeneral Teacher Behaviors

« Exhibits approoriate enthusiasm and 1nterest
when working W1th pupils

; 2, Exhibits aopronriate emotional behavior (self-
: control. restraint) vhen uorking w1th children

i 3. Has acceptable on-the-aob appearance

;~.#. Is punctual 1n observing time schedule. assign-
1 ments and in meeting responsibilities 3 .

. 5 Has adequate phyS1ca1 health

! :

1.9, Observes poise, maintains composure. and appears
, Trelaxed in classroom L el

7. Pbssesses a pleasant voice (warmth. friendliness)

- B, Exhibits correct and clear speech habits

1 9e Uses acceptable grammatioal usage generally ;

11, Can take const. uctive criticism gracefully and
.- uses for self-improvement :i P .

- 12; Shows patience and understanding in working
R with children e . .

. 13, Attempts to 1aintain hatnonious relations with
- others (staff. oupils).: .

LN ‘

1 l4. Is resourceful and demonstrates creativity in
! Lo planning and teaching . 5

!
LS

t 1s. Is generally resnonsible and dependable

16, Is 1nterested in professional matters(PTA SNEA,
‘ ).. VEA, EAN & other professional organizations., '
- meetings) ‘ T ;

| 17, Maintains satisfaotory social conditions(minimum
e of conflicts. tensions etc.)in classroom ‘

L RVEY AT ' ' : i
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18
- 19,
L .
21,

- 22,

26.

27.

28.

X s T e o

Is sensitive to, and attempts to maintains
appropriate, »hysical conditions in, the
classroom{light, Temperature, seating,etc.)

Reads stories to pupils

Tells stories to pupils

Selects appropriate contect for.pupils{
levels of ability and interest

Assists pupils in selecting appropriate
contents, tools and equipment

Helps and teaches pupils how to use equip-
ment, materials carefully and correctly

Prepares and utilizes instructional modules
to facilitate self-paced, individualized
Learning

Privides learning experiences for children
before, during and following television &
films when nececsary!

Helps pupils with materials or activities
missed during absences(sickness, others)

Arranges for and leads groups of children
in choral spezking, singing, for enjoyment
and plaeaasure as well as for specific learn-
ing objectives

Assists teachers, pupils in projects--
bulletin board, holiday decorations, others
class and school wide activities

Helps pupils in the proper use of’crayons.
scissors, paste, paint ete.

Helps pupils understand teacher's directions

Helps pupils improve their manners and con-

sideration of others

' Plans and conducte recess and play. time periods
into directed and meanirgful games and activities

.. .
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. supervises free play meanlngfully and
efficiently

33. Guides a group of children on a walk
through the neighborhood when appro-
priate

Bt1 @e m - Amane: e s ot ———_ae ben s o - -

34, Plans for and conducts field trips

35. Helps pupils make smooth transition
from one activity to another

36. Encourage and appreciates children
who even when they don't do very well

. 37. Communicates with parents about pupils®
successes, as well as failures

-38.  Assists pupils in setting arguments that
digturd others

39. Listens to pupils tell stories or read
stories they have written

ho. Listens to pupils read

43, Acts out stroies with children

42, Plans and uses new ideas and innovations,
A-V techniques etc. quite often and well

43, Prepares daily activity plans carefully
and well :

Iy, Visits other schools and elassrooms
s, Participates in parent group meetings;
conducts parent conferences through
formal and informal visits own initiative; g

[g“ﬁ 6. Consults with other teachers and specia-
B lists :

L7, Directs pupils in eleaning up and main-
‘ taining a tldy room o '
L4k




L8,
Lo,

50,

Can operate media equipment

Supervises nupils during lunch, toilet,
vater fountawn perlods

Verifies attendence records

Investigates unusual attendance probléms
Can administer routine test, standardized,
and informal inventories, checklists; de-
velops own collection use these.ingtruments
for variodus diagnostic purposes.

Files and catalogues materials, supplies

Keeps adequate records of reports, registers

B N
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e are as much interested in improving the teaching-learning srocesses and the result-
ing learaing experiences just as you are. One way to accomplish this is to evaluate.

- the courses which are taught; it is in this regard that we seek your cooperation for
avaluation and feedback,

The purpose of this evaluation is to elicit your sug:estions, conments and criticiscs
on various aspects of the course programs so as to -ake necessary changes and improve-
nents, You are urged to feel free and frank in expressing your opiunions. You may or.
_ may not write your name,

1. Course Content: tiost ADppro~- Inappropriate
— appropriate priate :
) ' |
a., over all scope 33 2 1
b. detalls of objective 3 2 1l
¢, :pecified Competen=- o
cles 3 ' 2 |
d. o
others
S,
: l Jomments/<uggestionss ' - ' )‘
© ['2. riethods of feaching: Too . idequate Too . \ .
lﬂ ‘ “uch ,  Little ‘
: l a. leacher lsctures 3 o 2. . |
b Inlesendent 5tudy 3 - 2 1 o
e group 1iscussions 3 | - 2 . 1




; ' T e2a
] y ' o Too much adeguate | too little
ﬁ:\ d. Team projects 3 2 ! 1

€. ?ractice in Teach- ' .

3 i. Ing skills 3 2 ' 1
" f. .
-

g« PFreedom of student-
teacher interaction . _ _ : '
~ . (questions): . 3 . .. . 2 .. . .. 1r

Practice in Sreparing N _ o
Teaching matertals = 3 2 ... .1

h. Provisions for In- - e L
S dj.vidual help 3::_ . . oo 2 L 1

1.

Comments/3ug:estions

}o dvaluation Proceduress =  liost Lppro- Inappro-
: appropriate 5 priate priate

-~ a, Tests, Ixams :,.::3'. g R '.1.‘-:'. TLERY

b, Performance emphasis 3 2 1

¢. HRelated to objectives,
conpetencies

d. Sltuation-specific -

e, Txplicit and clear
f. .

W W W W W
) N N N - \N ™.
o [ [ o [

€

Comments/.uggestions:

;eaching haterials: - ' '._fbd T T"'f-“‘xaéquéte. “ .'deuLittle
. i e CH L e L e
2, aolely'text booL __:' 3 o o e | : 1
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=~ Too ifuch Adequate Too Little
¢, Library research 3 . 2 1l
d. Periodical Lit, 3 2 1l
e. Specific materials
suggested for
specific purposes 3 2 1l
‘£,  Use of A-V nmaterials 3 2 1
& 3 2 1
he. 3 2 1
Comments/3uggestions:
5 Use of Instructional liost ' '
.. ilodules as; - Useful ‘Useful Yot Useful
2 :
a, &n aild in Self-directed
learning : 3 2 1l
b. A means of specifying
learning objectives 3 2 1l
ce A facilitating tool :
for learning - 3 2 l
d. A vehicle for indivi-
dvalizing and self- : :
pacing progress -k : 2
G l‘
'f, -
bomments/Suggestions
"y, Faculty Team teaching:s - ~ Very o : Very
Iié’ . - - . iwch . adequate ' - little
a, provides variety 3 " -}?;_“}1 S fl 2 o

. teaching styles =

Personalities, roles,




Very Very
/ ~ Much Adequate Little
- b, Affords benefits of :
] teacher specialties,
strengths 3 33 2 . 1

] ¢, Incourages greater

- - teacher preparation

and use of A-V naterlals, : ' '
techniques 3 2 ' )

d. Facllitates faster-progreés ‘
through the course program 3 2 . E

sy |
v

e, Provides opportunities for
students to catch up on
missed classes 3 2 1

IR TLN '

£,

g

Comnents/Suggestions:

S

?. List the things you liked the most about the course:

3. List the things you liked the least about the course

o Any additional comments/suggestions/critici.sms e

1'4-3:.‘ |




