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INTRODUCTIONN

This report represents a culmination of a series of

activities, procedures, and conferences which were employed
by the faculty of Norfolk State College (hereinafter abbreviatéd

; as NSC), for the study of the Comprehensive Elementary Teacher
Education Models (hereinafter abbreviated as CETEMS)% developed
in 1968 under a smecial project sponsored by the U.S. Office of
Education, (hereinafter abbreviated as USOE). Norfolk State

4 College was one of the ten small, emerging teacher training

; Ingtitutions® which were selected to study the CETEMS with a

| view to determine the implications of the Innovative proposals
contained in the CETEMS. Through projects such as this one, the
U.S. Office of Education sought to gain insights into the feasi-
bility and applicability of the model programs within the larger
context of preparing elementary teachers at nstitutions through-
out this ecountry. This study project was but one of several on-
going curriculum development and program improvement proJjects which
are currently underway at this College, and which will continue to
be pursued in the immediate future.

This project began in July, 1969, and ended in June, 1971.

This report describes, then, the composition of the project staff
and other participants, the activities and procedures employed,

and a brief overview of the CETEMS and their implications for
i

1 See appendix A
2 See appendix B
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program improvement at this College. This overview is by no

means intended to be exhaustive but describes only the high-

lights of model programs which seem to have far reaching implica-
tione for teacher education programs and practices at NSC inh the
years ahead. It is hoped that this description would provide to
readers of this report, who may not be familiar with the CETEMS,
with the background information., It is fecommended that readers
wanting more detailed information on the CETEMS should direct their
attention to the study of the Phase I and Phase Il reports on CETEMS
which are available from the Bureau of Research, U.S. Office of
Education, Washington, D.C.

One of the concomitant results of this projects has been the
devolopment of a proposal for a new framework for the elementary
teacher education »rogram model at this College. The new program
named as Norfolk Elementary Teacher Education Program Model (NETEP
Model) as conceptualized in accordance with the proposals borrowed
from the CETEMS is far from a complete systems only some of the
foundations are hereby laid on which will be built the total pro-
gram. While the planning work is still underway on various support
systems, certain selected elemenfs of the curriculum and instruction
program system have been outlined in a detalled form and which are
currently going through the process of development and tryout. It
is hoped that the report that follows will be of some benefit to
other institutions with similar changes in view. The proposed NETEP
Model reflects many of the changes aad innovative features which

have been suggested in, and borrowed freely from the CETEMS; some




adopted on "as-is basis whiie othérs have been modified to suit

this institution's special needs and resources. Also, pointed

out in this report are the immediate and and long term plans toward
which this project staff hopes thé future developmental and operationai
activities at this College will be directed.

This report is intended only to serve as a description of the
tentative and still evolving framework of the NETEP Model. The CETEM
Programs which have been most extensively utilized in the development
of NETEP Model as reported here are: Florida State University, Univer
sity of Georgia, University of Massachusetts, Michigan State Univere'r:
sity, University of Pittsburgh and Syracuse University. Footnote re-
rerences to the above models have been omitted, as it would have made
the reading of this report only cumbersome. To the authors of these
Models, the NSC Project Staff .s highly grateful.

Appreciation is also extended by this writer to all his colleagues
in the Division of Teacher Education, particularly the Elementary Ed-
ucation Department, for their active support for and contributions
toward this project. Thanks are extended to all other participants,
agencies as well as persons; local-four-city school systems (Norfolk,
Chesapeake, Portsmouth and Virginia Beach), the two local teacher-
training institutions (0l1d Dominion University and Virginia Wesleyan
College), the Virginia State Department of Education, the consultants
invited from outside, and others; the cooperation and cdllaboration

received from these persons and agencies made this project a most

worthwhile and successful experience for all those who participated
in it. |
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The Staff of this project is grateful to the USOE which
provided the necessary stimulation and the financial support
without which this project could not be undertaken,

Comments, suggestions and constructive criticism on any
aspect of the proposed program are welcomed from readers who

may desire to do so.

M. Sharif Hafiz
Professor and Director
CETEMS=-Study Project
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; PART 1
IMPLICATIONS » STUDY PROJECT ON THE COMPREHENSIVE
ELEMENTARY TEACHER EDUCATION MODELS (CETEMS)




Need For The Project

Professional educators are aware of the great need that exists
for improving the programs for teacher training, especlially those
for elementary teachers who play a key role in laying the educatior
al foundations of the nation's youth. In the past, such an awarenc
has frequently resulted in only a patchwork of one kind or ancther;
never has there been a serious effort made to totally develop com-
prehensive teacher education designs which combine together all the
best programs and practices which are known and avalilable to the
profession.

I+ is perhaps for the first time in the history of education
that this need for designing total program systems for teacher
training has been answered in the form_of ten Comprehensive Elemen-
tary Teacher Education Models (CETEMS) . These program models were
developed under a massive project with the grant of one and a half
million doliars from the U. S. Office of Education. Each of these
programs models represents the thinking of the ten teams consisting
of hundreds of scholars--academicians, and teacher education and
systems design speclialists--who contributed their time, talent, anc
expertise toward these projects. Now that the comprehensive progr:
models had become available to the teacher training professlion, it
was equally necessary to find out whether these programs meant any-
thing to, or were even comprehensible and feasible for implementa-
tlon in totality or in certain phases at a multitude of smail, de-
veloping teacher training institutions across the nation. It was
to fulfill such a need that a timely step was taken by the U. S.
Office of Education to Iinvolve Iin Its Dissemination Project on the
study and analysis of the CETEM Programs certain small teacher
training Institutions such as this College at the same time when
feasibil ity studies under Phase Il of the original CETEMS Project
were being conducted by eight major universities in the country.

I+ was hoped that whereas the small institutions might benefit in
terms of a redesigned and Iimproved program of teacher education,

other small institutions across the nation with similar goals In

view will gain insights from the reports that these projects will
generate. '
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The Purpose of the Project

This project on the study of CETEMS was concerned wilth
achieving the following three-foid purpose:

To examine the CETEM programs and determine the Impli-
cations for thelir applicabliiity on a purely pilot baslis
of the models Iin totallity or |In parts, to NSC and other
small teacher training institutions with limited resource:
(two-third of these Institutions accross this country are
reported to be small to medium slze);

To determine the possibillities for transferabliity of the
programs and materials designed by the CETEMS research

and development teams to smaller teacher training Instl-
tution; and

To propose, as a result of this project, a redesigned
elementary education program model for this College,
utiltlzing the systems planning approach and incorating in
the program many of the innovations contained in the CETE!




e .

Procedures

In the process of studying the CETEM Programs, the followling
procedures’ were Incorporated:

I. The first step was to develop a criteria (given In a
latter section of Part | of this report) in terms of
local needs and for use in the study of the CETEM
Programs. It was agalinst t+his criteria that these
Models were reviewed. And it Is this criteria which
Is reflected throughout the framework of NETEP Model
which Is proposed as a result of the suty of the CETEMS.

2. The project dlirectors of those Models (Syracuse, Michigan
Georgia), which reflected more closely the criteria deve-
loped for the study, were invited to come +0 NSC campus t
conduct a one-day seminar on thelr Models. These seminar
were conducted generally Iin two parts: first, an overview
of the particular Model; and second, individual confer-
ences and group discussions with the model dlirector on
various aspects of the model in view of the NSC criteria.
The seminar participants Included were faculties from the
education and non-education departments of this College,
and the personnel from the local school systems.

3. Coplies of summaries as well as full Phase | reports on
CETEMS were made available for Individual study. Each
member of the project statf was asked to study and ana-
lyze one model In depth and to report to the group for dis
cussion. This procedure was carried out throughout one
semester on forthnightly basis. The models which were
studied more thoroughly were: Syracuse, Michigan, Floride
Massachusetts, Georgla, Pittsburgh, and Ohlo.

4. Teams of two or more members of the project statf made on-
site visits to two model developing Iinstitutions; attendec
two conferences of the developing institutions studying
the program models; and participated In a speclal dissemi-
nation conference organized by the Amerlican Assoclation of
Colleges for Teacher Education and the U. S. Office of
Education at Philadelphia, Pennsylvania.

5. A two-day workshop on the model! programs was organized at
the campus of +his College which was attended by the pro-
Ject staff, teh non-education faculty of this College, .
public school personnei, education faculties from two othe
local teacher training institutions, and representatives
from the State Department of Education. The consultants
invited were: Dr. Bruce Joyce from Columbla University,
Dr. Donatd Haefeie from the American Assoclation for
Colleges of Teacher Education, and Dr. James Steffensen
from the U. S. Office of Educatlion.
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Definition of Terms

Given below is a list of terms which are used thougih out this
report; they have been defined in relation to the specific concepts
and meaning they are used to convey:

Ciitnical Professor refers to a college Instructor In elementary
education department who serves as an advisor to students in pro-
gram planning, instructional activities, and in iaboratory teach-
Ing experiences, evaluation processes; he serves as a member of
the clinical team.

Clinical Teacher refers to a classroom teacher in elementary schoo!
which has been designated as "portal schoois" and/or those schools
which serve as teaching centers for internship experiences of pro-
spective teachers; the clinical teacher works as a member of the
team which supervises the planning, carrying out, and evaluation
of practice teaching experiences of trainees.

Clinical Team refers to the group of persons who are involved in
ali phases, types and levels of laboratory-clinical experiences as
planned in this program of a teacher trainee; the members include
the clinical professor(s), the clinical teacher, and the teacher
trainee(s).

Component refers to an identifiable network of Interrelated or
independent objectives or activities within a program which has
function and purpose both in Itseif and In the system of which It
is a functioning part. Usually, It refers to a course component,
a body of related learning tasks.

Computer Faclilities refers to all the soft-ware designed for use
with computers, as well as the hardware in the form of rentals of
computers and other data processing items.

Consulitants refers to all professional personnel whose services
may be hired for a short term to meet the specific developmental
and operational needs of the program model.

Development Phase refers to the period of time during which the
sustained operational model of the instructional program or a
particular phase of it |s being made ready for operation; also
Included is the time -during which the program modei or a particular
phese of It is being engineered: into-operation. This period will
be characteri1zed by such activities as planning, designing, pre-
liminary testing, revising initial designs, final try-out and

final revision for full~fledged -operation of the program mode!.

CETEMS refers to comprehensive elementary teacher education models
which are listed In appendix A.
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Equipment refers to major mechanical devices needed to develop and
operate the program model; It includes such Items as teachling
machines, listening stations, protable audio and video tape equip-
ment, overhead, siide and filmstrip projectors, and the |ike.

General-Liberal Education refers to a composite of those learnings
which prepare the student as an adult to better understand and
adjust to his soclial and physical environment and to meet his
obligations as a productive member of the society. I+ is assumed
that this set of learnings is a basic requirement for effective
teaching in the elementary school.

Instructional Module (IM) refers to a prepared set of materials
which specifics a certain learning task stated in behavioral ob-

- jJectives, and is designed to guide students for individually pace

and self-directed learning or guided group work toward acquiring
the performance objectives; also specifiedin the IM are the sug-
gested activities and technliques to be utilized for the attainment
of the objective(s), the sources of assistance and information, an
pre and post-test measures to evaluate if the IM objectives have
been achieved.

Materials refers to both expendable items and instructional mater-
iais needed for the development and operation of the model program
Otfice supplies, curriculum guides, maps, charts, tapes, dupli-
cation supplies, PMs, printed materials, test and evaluation instr:
ments, staff orientation workshop iItems, and others.

Models is used interchangeably for CETEMS mentloned above.

NETEP Model refers to the new proposal for Norfolk Elementary
Teacher Education Program Model mentioned in Part Il of this repor-

Pre-Professional Pre-Service Education Phase (generally referred t«
as Pre-professional Phase) refers. to that part of the program mode
which begins a prospective elementary teacher's college education
career. This phase is generally devoted to the general-liberal
education in the traditional sense of the term. This phase of the
NSC program model will remain as is until the professional phase,
beginning with third year of college, has been developed, and

brought into full operation. The target date of work on this phas.

for development is tentatively set for July (|, 1975.

Protessional Instructional Personnel refers to all personnel in-
volved in the training of teachers, beginning with the Instructor

rank and higher, who are needed to develop and operate the program.

Professional Pre-Service Education Phase (generally referred to as

Professional Phase) refers to that period which generally begins
with the third year of college career of a typical prospective
teacher. It Is this phase of the program model which will receive
the major developmental effort in redesigning, preparation of in-
structional materials, and the work on finalizing the other two su
systems of the program modei, beginning with the fal! semester of
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1970. The focus of the program objectives for this phase is to
follow the student, after the successfulcompletion of the Prepro-
fesslonal Phase and provide him with competencles for professional
service as a generalist teracher with some concentration in a teac!
Ing area and/or age-level In the elementary school. The emphasis
this phase Is placed on providing a prospective elementary teacher
with a composite of learnings related to subject matter, thought
processes, skllls, and attltudes which are directly and primarily
concerned wlth pedgogy and the teaching profession.

Professional Services Personnel refers to professional level perso:
who may not necessarlly carry academic rank, but whose services
are needed for the development and operation of the program model.

iM=Cluster refers to a group of Instructional modules based on
related learning objectives within a given course component.

Specialist Phase refers to that area of teacher preparation which
follows the completion of a B.S. degree level education. As of
this time, the NSC Program Model does not Include, much as I+ migh
be necessary and deslirable, this phase as a formal part of the
program because of reasons related to the State legistation and
administration. However, it is possible that arrangement might be
made whereby the graduates of the NSCProgram Mode! may be guided
toward entering into the specialist phase operated by several of
the CETEM programs t+hat may be developed and operated at other
institutions. This segment of the program, as planned by these
institutions, would provide an elementary teacher in most cases
with the competencies for professional service as a speclalist In
the elementary school, and would culminate with the award of an M.!
In Education degree.

Component refers to an identifiable network of interrelated or in-
dependent objects or activities within a component which has func-
tion and purpose both in itself and in the component of which it I:
a part. The learning tasks included in a2 sub-component can be re-
duced into behaviorally-stated, single-concept proficlency modules
(PMs) or clusters of modules for learning facility and efficlency
which lend themselves for measuring against a mastery criterion.
The PMs sequenced into sub-components as stipulated In the NSC pro:
gram model roughiy parailel the course structure currently in ope-
ration only to facilitate the interpretation of credit requirement:
for the B.S. degree.

Support System refers to an Identlifiable network of Interrelated
and/or independent objects or activities within a system which

has a function or purpose both in itself and In the system of
which it Is an integral and functioning part. Since the total pro:
gram represents a total systems design, it consists of three inter
related and interdependent sub-systems: Curriculum and instructio

Management and Control, and Evaluation and iInformation within the
totai NETEP Model.




Sustained Operation refers to an Indefinite and continuous period,

following the development phase, when all support systems and com-
ponents of the program are functlioning according to the objectives
established for the program.

System refers to a network of interrelated or interdependent object
or activities united by a common functioning or purpose. The syste
Is characterized by inputs which are affected or changed by the
dynamics of the environment. The products of a system are the out-
put. The parameters of any system require definition in relation
to the function or purpose underlying the system. The NETEP Model
as concelived, and when fully developed, represents a total system.

Jeaching Center refers to those schools which are not strictly
"portal schoolis”, but may serve as a place for tutoring and intern-
ship practice experiences for those students who may not be accom-
modated in the portal schoois.

Travel and Communication Facilitlies refers to all activities which
involve the use of travel and postal - tele-communication needed
to establish and operate the program model at this College.

Project Participants

The The following Is the list of persons (and agencies) who
participated in various activities of the project:

NORFOLK STATE COLLEGE PROJECT STAFF

Dr. Roy A. Woods Dr. Herman H. Bozeman, Chairman
Dean of Academic Affairs Division of Teacher Education

Dr. Elaine Witty, Head Dr. M, Sharlf Haflz, Professor of
Elementary Education Dept.: Elementary Education, and Project

Director, Implications Study on the
Comprehensive Elementary £Ed. Models

Or. James R. Buck, Heas Dr. Sidney S. Boose, Director
Secondary Education Dept. Student Teaching

Miss Margaret Johnson, Assoc. Miss Margaret Gordon, Assoclate
Professor of Elementary Ed. Professor of Education

Mrs. Yvonne Miiler, Assistant Mrs. Vera Wiison, Assistant
Professor of Elementary Ed. Professor of Elementary Education

Miss El izabeth McCarton Mr. Grady James, Director
Instructor, Elementary Ed. Audio-Visual Laboratory

Mr. William Wright, Chairman ODr. Ruth Diggs, Coordinator
Department of Health,Physiecat Special Education Department
Education and Recreation
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CONSULTANTS AND REPRESENTATIVES FROM OTHER AGENCIES

Dr. Bruce Joyce
Professor of Education
Columbia University
New York, New York

Dr. Donald Haefele
Dissemination Project Co-
ordinator American Association
of Colleges for Teacher
Education

Washington, D. C.

Dr. Wifford Weber, Director
Feasibility Study

Syracuse University Model
Syracuse, New York

Drs. Robert Houston and Bruce
Burke

Michigan State University

Elementary Educution Faculty
Virginia Wesleyan Col lege
Norfolk, Virginia

The Director of Elementary
Education and Staff
Portsmouth City Schools
Portsmouth, Virginia

The Director of Instruction
and Staff

Chesapeake City Schools
Chesapeake, Virginia

Dr. Donaid Cruickshank
Professor of Elementary Education
Ohio State University

Columbus, Ohio

Dr. James Steffensen, Chief
Organfzation and Administration
Studies Branch, National Center
for Educational Research and Deve-
lopment, U. S. Office of Education
Washington, D. C.

Or. Charles Johnson, Director
Georgia Educational Model
University of Georgia

Athens, Georgla

Elementary Education Faculty
Old Dominion University
Norfolk, Virginia

The Director of Elementary Educatio
and Staff

Norfolk City Schools

Norfolk, Virginia

The Director of Elementary Educatio:
and Staff

Virginia Beach City Schools
Virginia Beach, Virginia

The Director of Elementary Educatio:
and Staff

State Board of Education

Richmond, Virginia




NSC Criteria for Studying the CETEMS

s Listed below Is a set of questions which were used as
» criteria for studying the modelis:

10.

12.

How are the models responsive to the needs of the
individual and the socliety, both at present and future?

What are the objectives of the modeis relevant to the
above mentloned needs? How do these objectives relate
to the needs of the teacher education program at+ NSC?

In what radical way do the models differe from the
present teacher education programs at typical Institu-
tions, large or small? How applicable are these changes
at NSC?

What Iis the overal design? Curriculum structére?

How .does the models propose to personalize the teacher
training program in terms of the instructional materlals,
students, and teacher educators?

What type of teachers do the models propose to prepare--
generalists and/or speclialists?

What role(s) do the models suggest for teacher educators?

In what way do the models utilize the concept of part-
nership In teacher education on the part of various
agencles, especially the college and public schools?

What type of student guidance and placement procedures
are proposed by the models?

in what ways do the models propose to evaluate the
program, the processes and the product to keep the
program relevant to the prevaient and changing needs?

What Is the overall pedagogic, technical and economic
feasibillity of the model programs In terms development,
implementation and sustained operation?

What are some of the other unique Innovative features whic
which can be readily adopted to the current teacher
education programs?
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CETEMS and Their Innovative Features

Historically, higher education in general, and teacher education
in particular, have lagged behind the swift pace of change that has
swapt America during the past several decades, Conservative as they
are, teacher educators have generally remeined satisfied with the status
quo and with the present patterns of teacher education. There is no
doubt that many improvements, in the last decade or so, have been made
in preasent teacher education programs in the form of such {nnovations
as multi-nedia inastructional techniques, simulated observations, improved
subiect matter preparation, and new courses in sensitivity in human re-
lations, Nevertheless, these improvements have been for the most pant
piecemeal and fragrmentary. These Innovative techniques and improved
content have generally amounted only to adding new patches on the old
fabric, as the total program system which provided the operitional con-
text continued to remain unchanged.

In contrast, one finds that every area of the CETEl programs is marked -
with innovation and change for elementary teacher preparation. Although
many of the innovations proposed in the models may appear familiar to teacher
educators to be parts of many cuwrrent teacher education programs; yet vhen
examined more closely, one may find that these innowvations are presented
in such a manner as to give them newer emphasis in the context in which
then sre presented, and vhich is comprehensive in its relation to the total
program. The temptation, therefore, to pass these innovations off as new
statements of old ideas is something to be guarded against. The models

make extensive use of new teachniques and methods, some of which are presentl;

leaving the research spectrum and becoming a part of the general practice
in teacher education programs.

There is no denying the fact that many of these features, in parts,
can be found in many of the present programs of elementary teacher education.
But there is also no doubt that novhere these innovative features are to be
found, at the present time, in one package and organized in an interrelated
and interdependent program system. This is the unique overriding innovation

which characterises these models with systematiszing the planning and operatio

of teacher education programs.

The CETE} Programs as developed by different teams of oreators represent
a great diversity in their innovative features, both in organisation and
content. Some CETE} Programs present only broad principles as guides to
actions, while others outline specific programs and detailed elements. The
treatment of program components varies according to the viewpoint taken by
the suthors of each model. Whereas one model may present a thorough dis-
cussion of a management system, another treats this area with little emphasis
at this time. Overall, all models suggest a total program for preparing
elementary teachers. Yet, it is the comprehensive approach toward progran
planning, and the emphasis placed on the various areas of innovative practice

which runs a common thread through all of the models. To avoid confusion in

keeping track of cross references among the major features of various models,
a generalised description of all models is given against the NSC Creteria
stated earlier. Therefore, the highlights of the imnovative features and
their implications for NSC are brought out in the sections that follows

4O




1.

2.

3.

The goals of teacher education for model programs are related to
societal needs as they pertain to the role of the teacher. These
goals of the model programs are determined in a mmber of ways--
projections of the future of the society, analyses of the behavioral
outcomes expected of children, and review of the expert opinions as
well as findings of the available research. ‘

To achieve these goals, the model specifications employed by the
CETEMS are (a) a modularized curriculum, (b) a system of student
flow through these instructional modules (IM's), and (c) a set
of institutional support systems necessary to implement the inno-
vative features of the program. '

Also, despite a good deal of similarity among the objectives de-
soribed in the models, there is a difference in emphasis each
model places on the learning domain: some are more inclined ‘
toward cognitive learning and skill development (Ohin, Northwest,
Michigan), while others are more affective-oriented (Teachers
College, lMassachusetts, Syracuse).

The goals of teachers education in the years ahead are identified
to the immediate and future needs of the society. The implications
of these projections, and goals will be xeflected in the NSC Pro-

gram lhodel which is outlined in a later section of this report.

The major goals and specific objectives included in the CETEMS are
a valuable source of materials against which the NSC elementary

teacher education program may be reviewed, and possible revisions
effected.

The models present a deliberate attempt to systematically plan
entire elementary teacher education programs. lany of the in-
novations, some of which may be found in some present programs,
are incorporated in an overall developmental framework bscause
of their merit as perceived by model builders,

The CETENS Frograms propose elementary teacher education programs
as a process of contimuous training beginning with the student's
entry into the college level, and continuing throughout the teacher
career. Some models outline alternative entry levels as part of a
developing educational "cereer ladder" (Georgia), while another
seeks to shorten the time between the student"s entry into college
and his first professional responsibilities (iidchigan). All of

the CETEM Programs emphasize, in one way or another, the importance
of a continuing in-service educational program, usually to be carri:
out in cooperation with the local school systems. In short, mltip
vays have been proposed to adapt the program to individual strength
and needs of the students who pursue a teacher education program.
The implications of thess features would be the diversity of
approaches which would mark the elementary teacher education pro-
grams in the decade ahead.
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4, Soms, but not all, CETEM Programs seem to suggest a change in the
traditional pattern of general and professional education of two
years each at a typical teacher training institution. Also, some
models maintain the adacemic major-minor components essentially
outside the school of education (Florida, Georgia); others com-
pletely restructure the total program (lichigan), and still others
address themselves only to the professional education components,
leaving the rest of an undergraduate program under the responsi-
bility of the arts and science college, at least at the present
time (Comfield, Syracuse). Ane these changes have been suggested
within the framevork of the present teacher training institutions
which would need recrganizing. The rationale for these changes
seems to be sound for effecting changes in the exiating programs.

All the models, however, deem to question the relationship be-
tween the program of study and the teacher's classroom perfor-
mance, and they, therefore, contain carefully structured series
of experiences, both simulated and actual, which precede the
student's entry into teaching and continue to reinforce his firat
interest in teaching through well-developed components in profes-
sional education experiences.

o

Although the traditional course structure with necessary improve-

ments does reflect in some models, most of the models however,
rely on the m&mm as the basic unit of curri-
culun,

The Ili design of the curriculum as suggested in the models may be
pursued in a variety of ways: individual instruction, self-study,
attendance at a lecture, interaction with groups of students, or
sometimes combinations of all these. Additional techniques employec
may include: ocomputer assisted instruotion, sensitivity training,
micro-teaching, simulation and other performance-oriented teaching-
learning activities.

Such a modular ourricular is designed to efford flexibility in in-
dividualising end self-pacing in learning, as well as in meeting
specific competency needs of students., It permits opportunities
for considerable self-learning among students because of the very
nature of the specified objectives and related details on how to

go about achieving these objectives. When grouped into clusters or
components, the completion of a set of IM's earns a student the
oredit toward a degree. Among the chief values of such a curri-
cular design is the mastery criterion vhich can be applied more
easily to modular learning than in the present course structure.

A trainee may take a pre-test, and test out of the learning task
and proceed to the next, or he may pursue the necessary learning
tasks, and take a post-test. If the trainee still has a difficulty
he may take an alternate learning route, or may seek a special con-
ference with the counselling professor for assistance and remediatic

An example of this type of cwrricular design is a comprehensive set
of behaviorally-stated learning tasks spread over 2700 modules in
the liichigen State University lModel. Although these IM's in their
present form need improving before they can be used, they repre-
sent the type of curricular design and instructional approach

o i

I - ]




which is one of the unique features of the models with far
reaching implications for individualising a competency-based
teacher education program at all typés of institutions, large

and small, the purposed program for NSC utflizes this modulsr approa

Another advantageous characteristic of the modular curriculum
is the multiple manner in which their sequences can be indexed
and organized for storage as well as for ready reference and
identification to meet specific needs: subject and thematic
organization, as vell as according to the type of the methods
and techniques required to achieve the learning objective under-
lying a module or a set of modules. Whereas the use of conm-
puterised storage and retrieval systems may be out of the reach
of many small, undersupported institutions at present, the moduler
curriculum can become advantageously a vehicle of instruction in
::lndw t:iin the specificity and flexibility which it affords trainers
008,

5. The curriculum structure proposed in the models lends itself
excellently toward personalisation of instructions and individually
paced learning., When the competencies are specified in behavioral
terms and the learning tools, processes and procedures are identi-
fied, the teacher preparation program can bs not only tailer-made
to suit individual needs of a student for his personal and pro-
fessional development but also in terms of an individual student's
rate and preferred mode(s) of learning. There are obvious impli-
cations of this feature of the models which will bé adapted by
various teacher training institutions such as NSC,

6. When one generalizes a typical CETEM Program, one miy find that
the goals of these models appear to be vary similar to those of
leading teacher training institutions today. One great departure
appears to be in the area of specialization. Although the conéept
of the elementary teacher as a "generalist" is maintained by aome
(Syracuse), most models reflect a great change toward specializatio
in order for teachers to perform various specific roles under fif-
ferentiated staffing patterns, competencies for which are to be
developed through an extended period of training at the in-service
level. The major changes in the structure of elementary teacher
education recommended in the models are:

(a) moving eway from preparing teachers for a traditional
type of elementary school--with six grades, staffed by
a principal and & dozen or so teachers--toward preparing
teachers for multiple roles in achools characterised by
such exciting features as large-group institutional areas,
resource centers, computer terminals, individual study
carrels, teacher-pupil workrooms, and teaching material
production centers, and

f (b) placing a new emphasis on pupil-parent-teacher-community
interactions. These are some of the changes which seem to
have strong implications for the new format of the future
elementary school as advocated by the CETERNS, The emerg-
ing changes in elementary education appear to be directed
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in CETEMS toward such areas of specialization as a
teaching field (Florida), the selection control, pre-
paration of teechnology-based learning systems, (Toledo,
Michigan) as well as individualization of teaching
through matching teachers, materials, and pupils. These
models, therefore, aim at developing the elementary
teacher who will not only be able to function in the
present elementary school, but will also be prepared for
a variety of special and leadership roles in the school
of the future. The implications for the future elementary
teacher and school appear to be toward miltiple organi-
gational patterns and instructional strategies.

Among the most important features of the model programs

is the recognition of, and provision for, meeting the need

for retraining and upgrading of college faculties. lNew
techniques of planning and providing learning experiences

as incorporated in the models require the development of

nevw faculty skills, the task which has received due recognitior
and careful planning by the model builders.

Traditionally, institutions of higher education have, in the
main, assumed the responsibility of training teachers, with
hephasard input by aschool systems, and little or no coopera-
tion from other agencies. Consequently a typical teacher
training program is for the most part, theoretical in nature,
with 1little or no emphasis on developing specific teacher
competences. Generally, practical experience is provided in
the form of student teaching which may be the first and per-
haps the only formal classroom experience with pupils a pro-
spective teacher encounters in a typical teacher education
program. Such student teaching takes place near the end of the
professional sequence in a four-year program., The model pro-

grams, however, are particularly sensitive to this area of
teacher training, and, therefore, seek to organize the trainees
experiences with children throughout the teacher education

sequence, beginning as early as the freshman year. These

pupil-contact experiences are provided in the learning situ-
ations vhich range from simple to increasingly complex in
order for students to learn more effectively as well as to
test their teaching potential and skills as they advance
toward their goal of becoming effective elementary teachers.

In the model programs, a sequence of laboratory experiences is,
therefore, provided. These experiences are characterised by

a variety of types, and diversity of situations in which they
may take place: observation of the teaching situation; demon-
stration of ability to change pupil behavior--be it in a
similation laboratory and/or in a classroom practicum (North-
west) ; the tutoring of individual pupil or a small group of
pupils; micro-teaching to practice certain techniques in a
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less complex situation; and full-fledged teaching as an intern
in a resident year. During his internship, a student may be
working as part of a teaching team, with the gradual increase
in the number of pupils taught for each teaching task, and in
an increasing level of complexity in what is to be taught. The
implications of these proposals are far reaching in terms of
their applicabilities at this College and other institutions
preparing teachers.

To accomplish the objective of a field-centered teacher education,
the model programs suggest a new emphasis on the involvement of
various educational agencies, particulerly the public schools,

as active partners in teacher education. The establishment of
coalition and inter-institutional relations in the teacher edu-
cation endeavor is a means wvhich the models suggest for relating
the training programs to the real world of the classroom teacher.

The concept of the "portal school" (Florida), is an innovative schc

school in each cooperating school system whose faculty will coope-

rate in the design and operation of both academic and field-orientc

experiences of a prospective elementary teacher. All model pro-
grans deliberately attempt to improve commnications among the
groups responsible for preparing and using teachers and to deve-
lop patterns of mutusl cooperation and benefit.

The models suggest the active involvement of the elementary
school personnel--teachers, principals, and other administrative
and supervisory staff--in providing a balanced blend of theory
and practice in the preparation of teachers. The goal is to
utilize a wider source of talent to accomplish more effectively
the task of training teachers.

The student guidance programs have been viewed by the CETEM
programs as most vital to teacher training, though the pro-
cedures for student guidance contained in the models vary in
their description of the extent and manner of services, their
analysis of an acceptable student for the program, or their
concern for the student's total career plan. Some models
specify rather high standards of intelligence, health, and in-
terest for admittance (Florida and Georgia). By providing
early "awareness" experiences with children and then analysing
these experiences through seminar meetings, still another model
frovidoa a regular acreer decision and role adjustment format
lidichigan). The Comfield model outlines student decision roles

in selecting content, experiences and sequencing activities.

A career decision type seminar is provided throughout the general
education phase, which runs through approximately the first two
years of college, to further aid students to explore "if the
teaching is for them and they are for teaching”. For the first
time, perhaps, in teacher education, a teacher educator is pre-
sented as a counselor of learning, a diagnostician, a curriculum
developed and a performer of the teaching atyle which is to be
emulated by teacher trainees on "Teach-As-Taught-Basis", and

not as "Teach-As-I-Say" preaching.
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The models suggest systematic procedures for the continued
evaluation of the total program systems, its components,
processes and procedures, and the product., Since the pro-
grans are designed in oomponents and modules, the ewvaluation,
revision and improvement process can be accomplished more
effectively. The evaluation model utilised is vhat may bo
graphically illustrated as follows:

INTENT _,|moczss

In terms of feasibility, the :models seem to propose designs

which are theoretically sound. Technically, one can say that

the methods and procedures required are available which can

be utilised to implement the programs or various combinations

of these programs may be implemented. The model programs as

proposed are definitely dependent for initial development and

implementation upon the availability of substantial additional

funds. As has been revealed by the exhaustive feasibility

studies of the models (Appendix C), the susteined operation of
the model prograns is going to oost no more per student than '
in the cwrrent traditional program, once of course the task of e
initial development and implementation has been accomplished.

However, it seems that these models are aimed at producing may

possess for greator compstence than is currently the case——

this conclusion based of course on the degree of specificity

of the learning tasks and teacher competencies, and the nre-

cision of instruments and facilities which are suggestea in

the model for use in the attaimment of these competencies.

The single most unique feature of the models is the deliberate
efforts vhich the represent for developing comprehensive systems
for preparing elementary teachers-—systems which are complete
with instructional and curriculum designs; management and con-
trol systems; recruiting and guidance procedures; behaviorally-
stated analysis of the tasks of the elementary teacher; and the
means, resources, materials and procsivres which are to be
utilized.

Since the CEI%: Frograms suggest ma:y changes in the structure,
processes, contents, materials and procedures, they ocreate new
needs, and roles to be assumed, coordinated and managed, All
models have attempted to meet this challenge, though in differ-
ent ways, Most of them rely heavily on the use of computers to
process the information, evaluation tasks as well as programming
and instructional matters. To accomplish the management of these

e e o e ————— e e ' ‘;“J
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variables, the models have developed several support systems--
procedures, persomnel and facilities--to manage the operation
of the program in order to assure the smooth student flow
through the many components of the program., The different
models suggest a variety of these support systems. (Syracuse:
three, Mass.: six). In a typical model, one may consider a
set of three support systems:

(a) Erogran (Instructional) support svatem which has to do with
the designing, constructing, testing and refining of the
instructional modules, and to handle the logistics of the
progran, )

(b) Information and evaluation support system which deals with
the collection, analyses, and diuunimtion of data for
systens evaluation and revision., This sub-system also
nonitors student progress.

(o) Control and lanagement svatem is designed to recruit, train,
and manage the faculty and staff, as well as to raise funds,
to solicit cooperion from, and to keep liaison with, the
rest of the teacher training institutions, public schools,
industries and other educational sgencies (such as R & D
Centers, regional laboratories), and to set directions for
the progran as conditions werrant. Among the concerns of
this sub-system also includes the analyses of the costs
and benefits of the progranm.

Some models (lichigan, Florida, Horthwest) specify the develop-
ment of some sort of a general data management sub-system which
uses a computer to process all of the data in their Morution
support systems. Such systems are to provide the data for model
revision and constitute a built-in self-correcting mechanism
for the improvement of the elementary teacher education models
thus proposed. Herein lies, therefore, the implications for

a systems approach, whereby not only the teacher education pro-

gran is redesigned, but also are carefully planned the instructilo:
systems along with their support systems to mansge more effective.

variables of intent, action and feedback process. It is this com-

prehensive plamning to manage all variables vhich distinquishes t.

models from the present teacher education programs in their de-
sign and op=>rction,
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Implications of the CETEMS for Norfolk State College

In-as-much as the models represent the systems approach to program
development, and are a giant step forward for teacher education, they
appear to be, in their present form, far from being complete. Therefore
ons must guard against over expectations. liany of the steps in teacher
education programning which require specificity of a grest degree are
described in only generalities. A careful observation by a teacher
educator who is in touch with the classroom activities of the elementary
teacher is enough to show that the teacher's roles described in the models
do not reflect a complete analysis. The same observation may be applic-
able to the differentiated staffing positions whose roles need much
further specification than vhat is stipulated in some of the models.

The cost analyses and effectiveness mentioned for the models, even
in the feasibility studies, need a more simplified explanation. A typi-
cal group of educators wanting to use these results may not find the
kind of assistance they are looking for.

The description of objectives, valuable though they are, also seen
to lack clarity, and show various degrees of emphasis and detail. Dif-
ferent components (learning areas) as described in different models re-
ceive uneven attention in terms of the objectives specified for each
component. lMany of the performance specifications axre either too exercise-
oriented descriptions or no more than course outlines in the traditional
sense vhich require further definitions and interpretation to be implementec
This lack of the specificity and behavioral description of the objectives,
as contained in the phase I reports in the present form, is not of great
help to teacher educators vho may want to use these with the students.
The modules included in the models contain suggestive learning activities
vhich are too general in nature, vith pre-and post-test measures very
vaguely stated. The feeling of this project staff is that much work has
to go into the refinement of these modules before they can be practical
vél:o in a typical teacher training institution, such as Norfolk State

110800

There are many more unanswered questions about the innovative pro-
posals contained in the models: How is the problem of transfer of students
from CETE Programs to other traditional programs to be solved? Who will
develop the proficiency moinles, the pre-and post-tests which will be
needed to determine thec 2-mpetencies already possessed or to be developed?
These and other quest:-.r.: :-elated to cost of materials, the personnel
and facilities needeC *v implement the many veluable concepts proposed
in the CETRS are thc »nes vhich are cwrrently under investigation by
the specialists, such :=:. “he model-building *sams. And certainly these
questions represent ti:: woblems which typlezl iocacher training institution:
in the country would fi::i it most difficult i~ zolve on their own, espec-
ially in view of the prc:ant staff and facilliles with vhich these institu-
tions operate. Perhaps each institution will have to establish priorities

‘after its total program has been redesigned.




Despite the greatly emphasiged innovation of individualising and
self-pacing in the elementary teacher education programs, the models
seem to prescribe learning tasks on group and time-sequence basis as
evidenced by the study of IlM's. The processes proposed to translate
theoretical concepts into practical experiences are confined to, for
the most part, book learning, which the users of these approaches

must guard against, and devise ways vwhereby the objectives of attaining
performance criteria are fully achieved.

Another area vwhich the models tend to postpone, until the fifth

year or so, is the area of specialization for elementary teachers. Most
prospective teachers undergoing training at the majority of teacher train-
ing institutions simply do not seem to afford the continued education of
~a fifth year in the formal senss, mostly because of the cost involved for
both individual trainses and the institutions., Yet the need is very
urgent for providing systematically planned instruction and experiences
for the teacher trainees in such special areas as pre-school and infant

training, reading and other content areas within the elementary cwrriculum,
and/or the age-level of pupils, etc., such specialization, it appears, must
be developed on the part of elementary teachers within the four-year sequen

or postpone it to the f£ifth resident year. In the opinion of this project
staff, the pertinent components consisting of special sets of proficiency
modules if specifically planned can be arranged within the four-year
curriculum design which would suit the urgent need as well as the pattern

of institutions which offer teacher training programs only at the under-
p.du‘t’ level.

It has been aptly stated in the various models that for the teacher

of competencies among trainees who will make the difference in the quality
of education in the elementary school, some type of total institutional
overhaul or changes at the college level must be effected. But the treat-
ment of the concept of effecting structural changes in both the elementary
aschools and teacher training institutions seems to have been treated less
than thoroughly. It appears that there was a greater need for an expert
eye to look more closely at some of the structural and organisational
variables, at both the elementary school and university levels. These
areas might have received more comprehensive consideration and planning
than nay be found in the models at the present time.

~ These are some of the questions which arise from the study of the
model programs., It is certain that many of the answers to these and
other questions will emerge from the implementation phase of the model
prograns which is scheduled to begin soon. As the experience is gained in
trying out these innovative ideas into the real world of the college and
elementary school classes, further insights will be gained into the ways
of tackling the more complex variables of teacher training, All in all,
this pﬁiect at;ff found th;uo models to be characterised by a newer, more
compos way of planning, designing and executing a program for
elementary teachers than has ever been attemptedngofog ymo oan m
that future efforts on refining these modeles will answer more offectively

the call of the time--more competent teachers to raise the quality of
education in the nation's schools. v

el
wo

of college education. The models seem to treat this area either inocidental

training institutions to be really effective in producing the various kinds
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The models even in their present form seem to have many implications
for program improvement. All of the program models represent a treasure
of ideas which any institution wanting to revise and improve its own
elementary teacher education program would find it most valuable and
may use these as guides for its own professional staff while reconstrut-
ing its program; some reflection of these innovations may be found in
the Part II of this report which contains proposals for a new elementary
teacher education program for Norfolk State College.

This project staff felt that none of the models in totality suited
the NSC requirements, and that an eclectic approach toward utilising
the models' innovative proposals would be a better one for effecting
progran improvement at this College. It has been the opinion of the
menbers of this project staff that many if not all, of the innovative
proposals oontained in the models could be implemented in gradusl,
phased stages of program development at most teacher training institu-
tions, large or small. It's fair, therefore, to expect that the next
few years would witness widespread efforts across the country for the
implementation of these innovations, in totdality and in parts, and
the resulting improvement in the quality of preparatory programs for
::ll.mm‘antary teachers who will staff the nation's schools in the decades

3o




PART II
DEVELOPING COMPENTENCY BASED ELEMENTARY TEACHER EDUCATION
PROGRAM AT NORFOLK STATE COLLEGE
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PART II

A PROPOSAL FOR DEVELOPING COMPETENCY-BASED ELEMENTARY TEACHER
EDUCATION PROGRAM

INTRODUCTION

Program Basig: One of the objectives of the Implication=-
Study of the CETEMS was to develop a proposal for a competency-
based elementary teacher education program at Norfolk State College.
The Part II of this report, therefore, is devoted to the description
of the new program called Norfolk Elementary Teacher Edeucation Pro-
gram (NETEP),

In-as-much as the use of the concept of systems analysis
underlies the proposal for the new program, the full details of
the systemic approach may not be fully evident to expert readers.
There are several reasons for thiss the application of this approach
is so new to the field of education that even the models after
which this new-program ig.designéd do“not seém ‘to” Tully fieét the cri-
teria. Added to this is the lack of time and expertise available
to this staff at the present time. It was felt that many of the
radical changes in elaborate systems and sub-systems suggested in
the ten models were too new and novel to be applicable at this time
within the context of this institution. It might be even benefi-
clal for a small institution such as this college to evolve its
own systems of instruction and management over a period of time,
as the results of the feasibility and applicability of these

systems is tested in experimentation at the institutions with much

greater resources. What readers would find, however, in this. -
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Cor »atancy-Based Teacher Education (CBTE)

Background and Perspective: The concept of competency-based

teacher education (CBTE) is at »present one of the most talked and
written about topics in the teaching profession. It is the out=-
growth of dissatisfaction with the traditional teacher education
that can be best described as a series of wvaguely defined courses
and related credit, The content included and experiences provided
in the traditional courses differ not only from one institution to
another, but also among instructors teaching the same course at the
same institution. Traditional, the emphasis in teacher training
programs has been on the knowledge level learning, with vague me-
thodology and repetitious content of many courses. Thé assumption
is perhaps that a prospective teacher, planning to teach, should
complete (with varying degree of achievement) a specified number of
courses in a specific area of studys in the end of the program when
he completes a student teaching experiere of six to twelve weeks, he
is considered to be ready to take up teaching. There is 1little
specificity of what a prospective teacher should be able to do or
accomplish which is what he is expected to do when he enters the
classroom.

This College is no exception to the general dissatisfaction
alluded to above. As a result of this College's self-study, the
elementary education staff initiated a systematic effort to com-
pletely overhaul the traditional program with a view to effect
changes and necessary improvement. The development and implementa-
tion of competency-based NETEP model represents this thrust toward
desired improvement through a long-range projecf to be carried on

over the next several years.
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CBTE defined, competency-based teacher education program, we

mean a program which has teacher performance as its goal. Since
knowledges and concepts are only the first level of learning,
teachers should be able to demonstrate abllities and skills in
applying the theoretical knowledge to promote pupil learning or
exhibit behaviors which are known to promote pupil learning. The
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objectives in the CBTE programs are delineated with great detail
and specificity with reference to teacher competencies. Perfor=-
mance criteria for assessing these competencies are also specified,
and so are the conditions under which:'these competenciss may" be
practiced and mastered. These competencies are derived from the
clear conceptions and analysis of teacher roles and include all
kinds and levels of learning: (a) knowledges and understandings,

(b) skills and behaviors and (c) interest and attitudes, with
heavier emphasis being placed upon (b) and (c¢) in the case of
teacher preparation, In the CBTE, the competencies to be attained
and the criteria to be used in assessing the attainment of these
competencies are made explicit and public; therefore, the students
or learners are held accountable in mastering the competencies ex-
pected of them., Emvhasis. in the' CBTE is placed upon ::: attaining
mastery which is held constant rather than varying level of achieve=-
ment within a given period of time as a semester or year. Flexi=-
bility of time element in which certain competencies may be achieved

tends to facilitate self-paced learning on the part of students.

The same concept of competency-based teacher education is

applied to the role of the teacher training institutions. The task
of this College and its staff, for example, changes form a mere

course-offering agency to an institution that has its objective to ?

correctly survey, analyse and specify. desirable teacher competencies %
24 g
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for the teacher trainees and to provide specific conditions and
}esources known to facilitate the attainment of these competencies,
Therefore the institution and its personnel too are held accounte
able in CBTE. for producing teachers of demonstratable competence.
It is on the acceptance of this concept of accountability on the
part of students, program planners and the institution as a whole
that this new program is proposed.

The competency-based approach to teacher education, however,
is by no means a repudiation of all that has been the practice in
traditional teacher education programs. Rather, the newer emphasis
on, and suggested changes in, the structure and operation of the
proposed CBTE program at NSC are looked upon as a convenient vehicle
or strategy for bringing about many kinds of improvements that are
desired., While there may be other options and alternatives for
bringing about such improvements, this project staff has chosen
CBTE to be the instrument for effecting change and resulting im-
provment in the quality of %eacher's prepared at this institution.
The operational implications of the concept of CBTE are, therefore,
reflected in the »roposed Norfolk Elementary Teacher Education Proe
gram (NETEP) which is described in this part of the report.

Rationale and Objectives for the New Program. The most strike-
ing char@és alone, but the ever accelerating pace with which those

changes are taking place, If education is to meet the needs of

society, it must prepare ‘today’s youth as td.haw to cope with-the ever

changing forces of the world.

Education in today's and tomorrow's schools, therefore, must

focus on the development of the critical skills or inquiry and de- |
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to make the maximum use of his potentialities -- physically, emotion-
ally and intellectually -- so that the goals of human dignity and in-
dividual integrity may be achieved.
There is a greater need than ever before to design a program
for preparing elementary teachers who are responsive and adaptive
to educational programming systems--gystems which respond to the
changing needs of the society and the demands it places upon the
teachers, To remain relevant and responsive, a program for pre-
paring teachers must continuously consider the potentialities of a
changinging society. Coping with rapid changes requires programs of
teacher education which can be responsive to new developments and
which can prepare persons to teach effectively in new environments.
The proposed program represents an attempt to deal with these kinds
of challenges., DBecause teachers play a fundamental role in meeting
the needs of the society, there could be no other area of greater
importance than the preparation of elementary teachers which is
the focus of this initial effort. This fundamental role of the
teacher was rightly recognized and very eloquently stated by the
Commission on Teacher Education of the American Council on Education.
The Commission in its report, Teacher for Our Timesg, stated that:
The quality of a nation depends upon the quality of its citizens.
The quality of its citizens depends--not exclusively, but in
critical measure--upon the quality of their education. The
quality of their education depends, more than any other single
factor, upon the quality of its teachers...The quality of its
teachers depends largely upon their own education, both that por-
tion which precedes and that portion which comes after their en-
trance into the profession.
More specifically, the rationale of the propose program is re-

flected in the assumptions that follow:
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That the basic ingtitutions of American society and the worit
world are changing at an exponential rate and one can not -
presume to know what an ideal elementary school teacher
would need to know even ten years from now, teachers should
be vrepared not only to function successfully in the elemen=-
tary school as it exists today but also be able to adapt to
change, and to serve as agents of change.,

/
That since each individual is unique in his intrinsic worth
and dignity, it is assumed that learning styles and learning
rates in part constitute the uniqueness of each individual.
A variety of program alternatives, strategies and evaluation
procedures for each area of competence to be developed by
prospective teachers should be provided. Porspective teachers
should be nrepared to provide for individual differences of
children they will teach.,

That effective study of theories of learning requires lab-
oratory and/or field experiences to make abstract principles
meaningful. Experiences with children in small groups and
on individual bases should be provided to help prospective
teachers relate theory to practice. Observation and parti-
cipation as well as extended and continued practice in
planning and executing programs with and for children should
ge an integral part of professional education program for
eachers.,

That preparation program for elementary-school teachers

should be closely related to the objectives of the elemen-
tary school and to the performance specifications for teachers’
tasks.,

That the criterion for an effective teachers ability to
facilitate and promote pupil learning cognitive, psycho=-
motor and affective learnings. A teacher who is trained

in the acquisition of all of these kinds of learnings in
his own case and has developed demonstrable competencies

in promoting such learnings among his pupils is more likely
to be apt and effective in accomplishing the tasks of
teaching expected of him.,

That CBTE appears to constitute a potentially powerful stra-
tegy ofr »nroducing the kinds of teachérs who can meet the
demands of rapidly changing societal nees.

Overall Objective: The proposed program is designed to prepare

elementary teachers who:

1.

Are well »repared not only in terms of knowledge of what
and how to teach but also have acquired demonstrable teach-
ing competencies in real life and/or simulated situations.
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2,

3.

L,

7

8.

9.

10,

11.

12,

13,
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Have acdliired through personal experience a style of
learning which is charscterized by competency-based
approach with emphasis being on specifie objectives,
delineated mediating conditions, performance criteria,

. individualization and self-pacing in terms of rate of

progress, and be thereby able to practive the precept
"teach-ag-taught"”.

Are capable of self-analysis and evaluation of their
teaching styles and behaviors, and are able to use
feedback information for their self-directed, con-
tinued learning and improvement.

Can apply the principles of child growth and develop-
ment and exhibit the command of a broad general education
in activities planned for children.,

Are able to guide the learning of children in a manner
which is in keeping with the democratic concept.

Are proficient in selecting wisely and use skillfully
appropriate teaching strategies and media.

Are comvetent in relating activities of the classroom
to the needs, activities, events, conditions, and re-
sources of the community in which they work.

Are capable of developing and/or selecting appropriate
diagnostic instruments and activities for use in identi-
fying and accomodating individual differences.

Do actively support and participate in the activities of
local, state, and national professional organizations and
observe the code of the profession in all relationships.

Acknowledge, accept, and deal appropriately with their own
emotions, feelings and values.

Exhibit sensitiveity to other people and the capability of
helping others enhance their potential.

Develop flexibility that would allow them to be highly re-
ceptive to change and promoters of change.

Can demonstrate an attitude of inquiry as to world activi-
ties and the ability to relate to relevant events in class-
room instruction.
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Zurriculum And Instructional System

The proposedé program consists of two phases: Pre-Professional
Bducation Phase I and Professional Bducation Phase II. When fully de;
veloped and implemented with all the innovative feature of content re-
organization anc teaching practices, the new program will begin with de-
va@lopmental experiences for the prospective elementary teacher Irom the
first year of college and continue through the fourth year which will
mark the completion of his pre-service education. The program is sc ce~
signed that a teacher even after graduation should be able to continue <c
benefit from the in-service education activities provided by this Tollege
in cooperation with the school systems in the area, and/or with other
colleges vhere there are facilities available for graduate education. The

flow-chart that follows illustrates the various stages of Student progress

through the nrogram.

PRB__PROF!ESSIONA? [PROFECSIONAL ' IN_.;’E‘ VICE
BDUCATICH EDUZATION | PHASE III
PHALSE 1 PIACE 1T arran
11, General- 1. Princi- ' th other
B liberal dnission to rles -S-Dégieel nstitution
inter 1 Zcucation ofessional Epd Pre- | offering
‘ollege () : re-service isional | .pPgraduate-
>rogram | |2.S5cholarly Phase 2. Human :ertifzcat* "} programs
noce of Learning i tand with
nowledge area
3. Zlinical school
boratory | systems

It must be recognized that the proposec program is designed to rfunction

as a competency~basec, individually personalizel and self-paced system. It

is, therefore, possible that whereas most students will complete the progran

within the stipulated four-yeaa period, others may take longer or shorter period

of time depencing upon their rate of progress through the program as necessitated

by individual strengths, interests, and other cdeterming factors,
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An illustration of the tineeline is given in the chart that follows:

T T T e T

NETEP Model
Curriculuin and Instruction Tinme Sequence

FRE-PROFESSIONAL PHASE I PROFESSIONAL PRE-SERVICE PHASE II

| ¢ | .
.| Compo::onts ! :
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1. Generul-!..ibeml

. ) ' .
1. hunun Growth and Developrient
Eduéation } |

b ! : !

2. Scholarly M::de of 2, Principles ar.c neilocs -

" Con :ents
l

s e emw
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[ ] * [ ] [ ] L ] *
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| Knowledge : * of Instrnrt:lon

{ * *
. } . - N

! e ) 3. T.obomto:y-C]i:lnical Experience
] . L] ]

‘ = Y ! - o ' ol

I Year II Year I1I Year IV Year

o i e —————

Symbols: exewe==es= shows end of year
essscessee Shows end of senester

P:l.gure: Tineline showing spread of program Model Conponents over a
period of foursyear college education

Phase I: Pre-frofessionul Education Components. The Preprofessional

Education Phase in the proposed progran will include two major conponents:
Generul:l..:l.beral Education and Scholarly Mode of Knowledge. The following
is a brief description of the nature of these conponents:

A, Generul:l.ibergl Education Component. This component represents a
broad, basic core of general;liberal education, which is designed
to promote on the part of an individual and to prepare hin
as a citizen for effective participation in a denocratic
society of ours. A teacher candidate learns (1) to under-:
stand the role of language in society, and to develop

facility in connunication skills, (2) to understand the
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professional Education Phase I3
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the nature and the use of the physical and biological sciences,
(3) to develop an understanding of different cultures and
peoples, (4) to become more sensitive to the ixtrt he plays in
a nodexrn society, (5) to é'czompt':'elh’emi relationships of mathematical
concepts and (6) to develop knowledge oi values and consciousness
of his own values and the:l.;r implications GeneraleLiberal Education
Conponent is d:l.f:l.ded into ffou'r sub:campononts: (1) Hunanities,
(2) Natural Sc:l.énces, (3) ;ESOc:lul Sciences, and (4) Communication,
Scholarly Mode of Knglegf e Component. This conponent is so
designed as to include th_(;:se learnings which are an extention
of the general education ?-component and which are more directly
related to the teaching content at the elementary school level.
A greater degree of emphasis is placed in this component on the
nodeg of learning and styles of inquiry. The sub:components
included are: (1) children's literature, (2) applied linguis-
tics, (3) art and nusic for teachers, and (4) Career Decision
Seninar which is in realitv a part of the Professional Phase
Conponent, laborutory:cu.niéol Experiences, and is the only
area of exploratory professional experiences which fq].].s in

the tine sequence of the Preprofessional years.

The following is a graphic illustration of the components of the Pre-

Pre«~Professional Education Phase I Conponents

A, General=Liberal iducation B, Scholarly Mode of IZducation

Component Component

Subeconmponents Sub=conponents

1. Humanities 1, Linguistics

2, Social Science 2, Childrent!s Literature

3. Natural Science 3, Art and Music for Teachers .
4, Communication 4, .Career Decision 3eninar éi
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Yhen a student conpletes the components in the pre-professional education

phase, and meets the criteria for admission into teacher education (given
in a latter section orX this report), he is ready to begin work in the
phase II professional education.

Phase 1I: ProlXessional Bducation Compoments. The components of Phase
II are concerned with providing a prospective teacher, who has baen for;
mally admitted to the program, opportunities to learn the teaching thaorias
and how to translate knowledge into instructional programs and practices
in the elenentary school and the community. Bquipped with the knowledges,
attitudes, values and skills in the general liberal education and scholarly
mode of lknowlecge components, a teacher trainee in the professional phase
learns about the various educational theories and curricular methods as they
relate tc instruciional materials and strategies used at the elementary
school level., 1In addition to group learning and individual studies, live and
simulated activities are provided for the student to master and test the
necessary teaching techniques and skills, This phase includes the following
components :

A. Human Learning Component. This component exploras such areas of
itgm:lng as hunan potential, child growth and development, learning theory
and inquiry into the cognitive, affective and psycho-motor;development, and
human relations and interaction. The sub=components included arxe: (1) Thild

Development, (3) iiducatiomal Fsychology, (3) Bducational Measurement and

Bvaluation, and (4) “uman Relations.
Be. lethods anc Curriculum Comnonent, This component deals with concepts
of instructional programs and practices as they relate to teaching theory,

teaching style, learning modes and capacities of children, content areas and

situation2l needs. The emphasis in this component will be placed not only on

instructional methods and materials aveilable to a teacher trainee, but a2lso

Ha
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in placing him in situations where he will have to malke decisions as to which




nethods and naterials to use for what purpose, with whom and how, The student

is exposed to these experiences in this component as early as in the prew ~-
professional phase., The heaviest emphasis, however, will come during the later
part of the junior and senior years of the program., The sub:components included
are: (1) Foundations of Fhilosophical, Social, and Cultural Education; (2)
Reading Instruction; (3) the Lang age Arts Education; (4) Mathematics Education;
(5) Science Education; (6) Social Studies Education; (7) Health and EPhys:lcal
Educationand(8)Utilization of iiedia and Technology in Teaching,

C. Laboratory=Clinical Experience Component, This com{:onent focugses on
the developnment and pmactice of a prospective teacher'!s facility in his teachinc
style, A student is involved in these experiences and activities in order to
develop progressively. greater sensitivity of the teaching act through pre:
gervice contacts with elementary children ané ;chmls. The experiences in
this conponent are designed in such a way that a student preparing as a teacher
is continuously involved in one way or another with classroon teacher!s real

world, The sub=-conponents included are: (1) Tutoring Elenentary 'upils;

(2) Sinulation. and ilicre-teaching, .and,Internghip Practice, ’
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A complete graphic illustration of the NETZP liodel is given in the chart

‘. that follows:

ITITEF Model Zurriculum anc
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CaRLEANT

- TRAD(Tc6W AL CURRICULUM I
(126 Semester Hours)

Courses for Prospective Elementary School Teachers
Lead1ng to the Degree of BeSe in Elementary Education

Semester Hours Cred1t

o .. 1st 2nd i
FRESHMAN YEAR . Sem. Sem, - Total . ;
'BeEe 00 Orientation o (o] . 0
BoEs 11, 12 Communication Skills 3 3 6
BoEo 30, 31 History of Civilization 3 3 6
Geo. 30 Principles of Geography ) 3 3
B.E. 50, 60 Biological and Physical Science 4 4 - 8
Ede 80 Introduction to the Profession or .
Restricted Elective o 3 3
B.E. 121, or B.E., 122 Basic Music or Basic Art 3 0 3
B.,E, 81, 82 Fundamentals of Physical Education 1 - 1 2
Elective 3 0 3
17 17 34
SOPHOMORE YEAR
B.E. 13 Advanced Comnunication Skills 3 o .3
B.E. 40 or 42 American History 3 -0 3 ]
BeE. 41 American Government s 0 3 3 ]
Math. 47, 48 Modern Mathematics for Teachers' 3 -3 6 f
Psy. 82, 83 Human Growth and Development or. ' ;
Equivalent PR | 3 6 :
BeEs, 90 Personal and Community Health Lo 2 0 2 :
Music 95, 96 Methcds of Public School Music 2 2 4 !
B.E. 97 Literature of the Western World -0 . 3. 3 ]
Elect:.ve _ - 0 2 2 ;
- 16 16 32




. Senester Hours Credit

1st 2nd
JUNIOR YEAR Sem, Sem, Total
FAs 90 General Arts for the Classroom o 3 3
BeEe 101l Literature of the Western World 0 3 3 .
Econe 120 Basic Econonmics : o 3 3
Enge/ Eds 123 Children's Literature . 3 o 3
PeEe 150 Physical Educata.on in Elementary :
Schools . 3 o 3
Sci. 181 (Ed. 178) Teaching Science in . )
. Elementary Schools 3 o 3
Ed, 183 Teaching Reading in Elementary :
. Schools 3 o 3
Psye 184 Tests and Measurements - o 3
Ed. 186 The Elementary Curriculum: Programs '
and Practices 0 3 3.
Eds 186=0 Observation (Junior Sem:.nar) o ) 0
Elective ) 3 3
15 15 30
SENIOR YEAR
(First and Second Semesters are Reversible)
Edo 179 School and Community Relations or _ , _
Restricted Elective 3 o 3
Ede 180 Utilization of Audio Visual Materials 3 0 3
Ede 185 Philosophy of Education or - '
Equivalent '3 o 3
Electives L . 6 0 6
Ede 187 Senior Seminar or Bqu:.valent 0 3 .3
Ede 189 Supervised Student Teaching" 0. 12 12
, : . 15 15 30

PRIORITY ELECTIVES . -

Speech for Classroom Teachers
Black Studies Courses

Teaching Social Studies in the Elementary Schools

Applied Linguistics for Elementary. Teachers
Techniques of Vocabulary Building - -
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The above celineation of the sub counonents of the ei.ementary

teacher preparation program at this College roughly correspond with the
traditional areas of learning, though creater emphasis is placed on the
content and objectives included in the curriculum and the way they are ce- .
rivec and taught and learned, The major shit in the organization 6f cure
ricular content has occured in two vays:

(1) Tracitionzl areas of learning hoth in the pre-~professional and pro-
fessional sequence have been grouped into larger blocks of learning as
integratec components to eliminate overlap and repetition that is characte-
ristic of narrow course boundaries, lost of these components incélude cone
tent which is traditionally very familiar to those of us who, in any way,

are engagec in teachexr education prograns, IHowever, the content has been
carefully analyzed, evaluated and transfromed into behavioral objectives in
terms of their relevance to teacher competencies and tasks.

(2) The sub-comnonents listed are only a transitional element. Vhen the proe
gram is fully developed in terms of instructional modules based on objectives
and competencies stated in operational and nerformance terms, this narrow
identification of sub-components will be elininated, They are only inclucded
to meet the following current needs:

(a) The certification requirements in the State of Virginia are at
present stated in terms of courses vhich are given in appendix.

It was considered more practical at .the present time at least to
identify the competencies complete’ by teacher trainees in terms
of these courses rather than those in the larger components until
such time when the State of Viiginia adopts a system of certificas:
tion by teacher compentencies,

(b) Since thie majority of teacher training institutions in this country
continue to use these course names, the problems of interpretting
course=~credit equivalents for transfer students is yet another
factor for retraining these transitionmal marrow boundaries,

(c) Despite the genuine constraints stated above, it nust be stated
that the content included in these sub-component is based on behav:
iorally cdefined competencies which relate to behaviors known to
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promote punil learning in the elementary school. Also, the experiences
provided for prospective teachers reflect the CBIZE approach which is the
basic philosophy underlying the new progran. Cne may say that the
current efforts on building instructional mocules and organizing these
according to the traditional course names is only a process and m2ans
to an end procduct and not the product itsel:, As faculties and students
work on icdentifying competencies and utilize the methods to attain these
competencies, the exnerience gained and the resulting insights daveloped
will, it is hoped, gradually but progressively lead toward realizing the
overall objective: building and operating a completely competency-basec
progranm worthy of its real name.




38
Three Components With'a’Newer-Emphasis

Most of the content in the components mentioned in an earlier
section is very much similar with that of traditional courses, though
a great deal of modification and reorganization has taken place in
b areas of emphasis in terms of specified competencies. The descrip-
tion of the content for most other components is omitted for the sake
of brevity'in this report. However, the three components which havé
been given a greater degree of emphasis and are reorganized are stated in
L detail; these are: Human Learning and:-Growth Component,‘Scholzrly Mode o.
Learning, and Laboratory-Clinical Experience. Since these components
include a greater change in, and newer emphasis on, the content and

learning strategies than those of other components, a brief discription

of these is given as follows.

1, Scholarly Mode of Learning. This component not only denotes
a newer emphasis in its name, but content also. While the other two
sub-components appear to be familiar to educators, the Career Decision
Seminar reflects a certain departure from the traditional practice
and therefore described below.

Career Degigion Seminar (CDS) ties academic background studies
>f teacher trainees in preprofe sional liberal-general education Phase
into professional orientation of students by early exposure to child-
sen, schools, and community agencies. Among the experiences in which
rospective teacher will engage in as a part of CDS include observa-
sion of actual elementary classrooms, participation in non-academic

school functions, observation and assignment in community agencies,

.ncluding those working with people of special socio-economic and
vthnic groups. The emphasis will be on providing for the potential

;eacher an extensive orientation to the world of teaching.

49
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The experiences in the Career Decision Seminar consist of in-
dividual and group study of what teaching is all about, observation
of teaching, working as a teacher aids, and involvement in community

work involving children. The main objective ‘of these exploration

experiences, of course, is to assist teacher candidates im making a

7

valid, rational decision about entering into the teaching profession.

The instructional modules prepared to provide experiences landing to
the attainment of these objectives serves as the basis of student

learning. These modular activities may involve study of such areas ast

1., Teaching as a profession.

2, Discovery of student self as a person in the school setting.
3. Perception of reality regarding children and their behavior.:
L, Observation and participation in elementary classroom situ-

ations on systematically arranged group as well as on ine-
dependent basis.

5« Assuming the responsibilities of a teacher aide and assistant
as arranged by the college and public school personnel.

6. Performins such tasks as grading objective tests, distributing
supplies, and doing other routine tasks, reading stories to
small groups, providing practice or drill to a child or a
group of children, preparing instructional aides, -and‘the like.

7. Studying the other non-academic assignments, such as assisting
the teacher at playground, in lunchroom and library, preparing
and using audio-visual materials and operating equipment, etc.

8. Surveying in the community various educative agencies other
than schools, such as, YMCA, Community Action Centers, Headmw
start and Day-Care Centers, Boy and Girl Scouts, and the like.

9. Attending special meetings of interest to teachers, such as
PTA, school board, professional association, etc.

Based on these and other experiences, it is hoped, a.lot of waste

‘111 be elimanated which generally results from the wrong career choices
Yy many vorspective teachers. It might help save time for those who may
ot be suited for teaching and may want to transfer to another area for |

heir college education. Those students who may still want to pursue
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their careers as teachers may complete the cycle for candidate se-
lection for the program and thus may formally enter the professional
phase of their teacher preparation program.

2. Labaratory-Clinical Exneriences Component. One of the major
emphasis areas of the proposed program is its expanded, field-centered

and practice-oriented laboratory-clinical experience component; it
focuses upon providing teacher trainees with pre-professional contact
and experience in working with children in schools, as well as with
varents and community. Teaching competencies are practice— and mas-
tered through both stimulated and actual situations in a variety of
settings and through a variety of types of activities,

The developmental laboratory-clinical experiences for prospective
teachers are so arranged that they progressively move from simple to
more complex ones in real life and micro as well as simulated situations
and lead students to final full-time internship practice. The student
is brought into direct contact with a wide variety of situations that
relate to self, children, school and community activities. The students
nove from observation of teaching to participation in teaching as
teacher aides and assistantss then continue to engage in dunils on=to-
>ne basis and to practice teaching skills in micrd- and stimulated
classrroom sessions all of these as a part of Mastering competencies
ipecified in the various components of the Professional education phase.
'his system of gradually increasing involvement into teaching is
'esigned to »rovide teacher trainees with opportunities to make tran-
sition from later full-time, independent inéeer§ice'teaching to testing
che applicability of the theoretical concepts they are exposed to in

rarious components of the program.

/ To put another way, the laboratory-clinical experiences in the new

)rogram are marked with the following distinct features.
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l. Continuity in that these experiences begin with the
freshman year in the form of Career Decision Seminar

as described above, and continue throughout the
college education sequence.

2¢. Variety in terms of the types of experiences: obser-
vation and assisting, tutoring as well as simulated
and micro-teaching, and internship practice

3. Diversity of situations in which they may take places
observation and assistion in school and community si-
tuations; tutoring in schools and at homes; micro-

teaching in classroom and college simulation labora-

tories; and internship practice in the real world of
the classroom teacher.,

Given below is a description of the nature of the various types of
laboratory clinical experiences and the objectives they are designed
to serve:

Observation and Participation. Perhaps one of the first con-
tacts a prospective teacher may have with children or other teach-
ing acts is through observation of classroom teaching or children
in a variety of situations. As a part of, and in addition to, ex-
periences in the Career Decision Seminar Component, students en-
gage in a variety of observations-participation activities. St iJents
may be involved in the school classroom, play-ground or in a variety
of other situations involving working with children. They may ob-
gserve an actual classroom or a video-taped classroom scene or an
activity involving children. With the aid of observation checklists,
students may analyze as to the nature of activity or lesson, the
relevance of existing conditions and settings, effectiveness of
teacher roles, appropriateness of instructional strategies and ma-
teriéls; and the expected outcomes.,

Progressively, students begin to participate in the classroom
or other activities by assisting teachers and working with children.

They may take part in developing materials, following up on or manage-~

ing a variety of activities--beginning with the simple to increasingly

5e

complex one.
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Tutorials: Additional field-centered, practice-oriented ex-

periences in the proposed program are provided through tutorial -a%
activities for reality testing purposes. Beginning with the fresh-
man year, a prospective teacher may work with one or more children
in a variety of roles: as a tutor, as a teacher aide and assistant,
as a camp counselor, as a director of recreational activities. He
may engage in these experiences in a variety of situations: in the
elementary classroom, at the local YNCA, in a children's hospital,
in a Head-Start Program, in a Day-Care Center, in a housing settle-
ment, in summer camps or scouting programs. The purpose of these
tutorials is to help trainees gain first-hand experience in role
identification and self-screening for their ability to play these
roles, Through experiences such as these, trainees learn as to what
it is like to work with children and also what it takes to become a
teacher.,

These experience begin as exploratory, awareness experiences in -
the pre-professional phase of the NETEP Model and continue to serve as
means of mastering teaching competencies and testing of teaching skills
by trainees as they progress through the progessional education phase.
Tutoring pupils coéhcurrently with the student's work in various in-
structional modules within different components of the Professional
Phase of thelr preparatory porgram is designed to afford students
opportunities to develop the skille of identifying pupil needs in
various areas of the elementary curriculum as well as testing the
application of teaching theories by diagnosing proﬁlems. prescribing
corrective measure (including methods and materials) and evaluating

the progress made. The problems faced in this activity may very well




enrich students narticipation in seminar discussions with fellow =
students and/or professors which they regularly attend as a part
of instruction in the professional education components.

Simulated and Micro-Teaching: Teaching is a complex operation
involving practice and analysis of many variables. Simulated and
micro~teaching activities in the professional phase of the program
provide for the necessary control of the introduction of these
variables in the teacher education program. Through these experiences,
teacher trainees are guided {to progress, in an orderly and systematic
fashion, toward attainin teacher competencies related to teaching.

As students pursue instructional modules in the professional
phase, the behaviorally-stated competencies on which these modules are
based usually require that teacher trainee test, practice and master
teaching skills by participating in a variety of activities in simu-
lated or real classroom situations. Simulated and micro-teaching
activities permit students to make translation of theoretical teaching
concepts intd practice thiuugh planning, teaching and evaluating
lessons that focus on the development of specifically-stased teacher
competencies, These teaching episodes may be video-taped so that
students can review and evaluate their teach performance-as they work:
on mastering various aspects of the teacning act. In micro-teaching
sessions, teacher trainees are able to work in less complex and more
structured environments in which the attainment of teacher

competencies be practiced and demonstirated.

“letearch seems to indicate that when teacher trainees are exposed

to variables in classroom teachimng while reducing the.complexlity and
size of the situation; tra;pees.attempting-to develop a new. teaching
gkill are neither confronted with preparing a 45 minute lesson nor the

management of a large complex group. Consequently, practicing ang.
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mastering teaching strategies with a small group of children

usually permits trainees to focus their attention on mastering a
specific technique of instruction as an objective of the activity
undertaken, Among the variables around which the modular activities
are developed for micro-teaching as an integral part of the program
model include such teacher behaviors as stimulus variation for pupil
involvement, verbal and non-verbal cues, reinforcement of pupil parti-
cipation, types of teacher questions and fluency in asking them, re-
cognizing personality characteristics and teacher behavior, illustrate
ing and using examples, variety in the types of activities engaged in
communication skills, and the like. The concept of teach-reteach, and
the use of video=-tape recording for play-back, analysis and reteaching,
where practical, are extensively utilized.

Internships It has been the time-honored practice in the pro-
fession to provide teacher trainees with the experiences in the form
of what is called student teaching. However significant the impact
of this experience on the teaching effectiveness and style of por-
spective teachers, student teaching has been charaterized tradition-
ally as too little and too late. It is in view of this general com-
plaint, voiced by trainees over the years, that a wide variety of
clinical and practice experiences have been proposed throughout the
proposed program.model. It is during internship experience that a
prospective teacher moves from a more systematic observation, limited
participation in teaching and non-teaching activities to full-time
teaching in two different schools and at two different levels -~ pre-
school and kindergarten, primary grades (1-3) and/or intermediate (4-6)
grades. The internship practice takes place in schools.(jgugzg; schools)
and other designated teaching centers in the public school systems.
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The series of instructional modules svecified to be completed by
a trainee during the internship period will be so structured as to
highlight the attainment of certain specific skills and behaviors
which are necessary attributes of an effective elementary teacher.
These instructional modules will focus on such skills and rehaviors
ass
- Recognition of the importance of planning with reference to

human variables through appropriate planning and teaching of

lessons.

- Understanding of and practice in the initiation of motivational
activities for learning.,

- Understanding of the modes of communication; types of guestions
and responses they arouse, expression of feelings and attitudes.

- Practice in the use of various modes of evaluating learnings

- Evaluation of self as a teacher through checklist and/or video
and audio taping.

- Understanding the importance of record keeping concerning in-
dividual punil progress.

- Evaluation of the effects of different instructional strategies
and activities.

- Familiarity with the various methods of reporting pupil progress
to parents.

- Development of effective relationships with fellow teachers and
other staff.,

- Familiarity with cumulative records and ability to interpret and
use data.

- Recognition of the socio-ecomomic,:.and other physical and psycho-
logical factors on learning.

- Understandinz of the effective use of various instructional ma-~
terial and demonstration of conpetence in the use of media
facilities.

- Identification of the causes of pupil behaviors and their effect
on instructional programs in the classroom.

- Development of, individually and in teams with other trainess,
the instructional modules for elementary pupils,

cn
o
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Being able to change learning tasks in a given class of
pupils, modifying planned tasks to fit readiness level
of a small group of children and completing successfully
a teaching assignment. v

Being able to »nrepare a series of lesson plans in a specific
content area which relates to the interests, age and ability
levels of a particular group of children; trainee conducts
these lessons successfully with special attention to appro-
priate Jirectiong, tasks, and sequence necessary to carry
out the teaching strategies.

Being able to demonstrate the ability to motivate pupils’

-attending behaviors through the use of such variables as

variety, pleasure, concern and respect, challenge and suc-
cessful trials.

Being able to explain subject matter concepts to pupils, in-
terpreting terms and meanings and motives in language that
readily communicates to the pupils.

Being able to ask pupils appropriate, thought provoking questions
concerning subject matter at hand by providing verbal stimuli

to initiate desired pupil responses and by changing questioning
strategies if necessary.

Being able to demonstrate the ability to positively acknowledge
pupil responses to teacher guestions with various commending
remarks and to redirect pupil thinking to the desired answers.

Being able to design, utilize and assess the effectiveness of
an adequate evaluation technique in a specifically planned and
taught lesson.,

Being able to describe, and demonstrate the application of,
appropriate »sychological principles which are brought to bear
in confronting problems of defiant behaviors of pupils.

Being able to handle effectively the offenders of an orderly
classroom,

Stating the diagnosis of a given problem classroom behavior,
prescribing procedure for handling it, and telling how such
behaviors might be avoided in the future.

Being able to devise an assignment that is relevant to a speci-
fic group of pupils in a given contént area and objectives, and
then administer thid assignment.

Being able to extemporaneously, in a given setting, remove, re-

locate or alter physical distractors from the envirenment to
suit the objectives of the lesson and the pupils needs.

% .
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- Demonstrating skill to operate audio-visual equipment in-
cluding setting up, running, doing minor repairs, removing,
automating instructional equipment, such as, 16mm movie
projector, filmstrip and slide projectors, opaque projector,
audio and video tape recording apparatus, overhead projector,
and the like.

- Exhibiting the ability to plan and carry out an instructional
unit with behaviorally-stated objectives, appropriate sequence
of content, suitable subject matter materials and instructional
strategies as well as evaluation measures and techniques which
are logically and pedagogically sound.

- Being able to read, analyze and interpret data on an individual
pupil characteristics and abilities by studying his cumulative
records, test results, diagnostic reports etc. for cues re-
garding the individual and his learning style.

- Interacting with school-related persons about instructional
variables concerning the pupil who records have been studied
in the previous task -« with such school persons as teachers,
curriculum specialists, parents, community resources, etc.

- Demonstrating the ability to read, analyze, and utilize in his
internship class situation results of sociometric measures with
special reference to pupils group behaviors as indicated by res-
ponsés to-Soeio=-grain, aneédéotal records, recalled in-class bew:-’
havior, etc.

- Being able to design and utilize measures and instruments neces-
sary for acquiring data about his own teaching actions,selecting
and specifying procedures for self-evation.

- Exhibiting ability to develop and utilize a check-list of tasks
necessary for maintaining an attractive and orderly classroom.

- Being able to obtain professional information on a given set of
instructional variables and problem tasks.

‘These are tentatively indentified behaviors and ekills which will
be fééu;ed upon during the internship practice. This list is currently
being revised and refined.

| Team Teaching. As a part of their long-term internship in schools,
teacher trainees also gain experiences in working with teams. These
teams may consist of teachers and interns, interns and interns or

teachers, interns and pre~-internship prospective teachers.

As members of teams, students learn to practice and master the

oo
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teaching skills and strategies for mutual benefit and improvement
for all involved. In team, they are exposed to a variety of
teaching situations and styies, and are able to teach in more than
one classroom as well as at more than one grade levels; they be-
come acquainted with a variety of organizatienal practices and the
functions and roles of a various school personnel; they learn to
analyze the performance of team members and in turn receive assist-
ance and advise from more then one experienced teachers and other \
team members.,

Implementation of Clinjcal Experience Component. The present \
student teaching program at this College is managed by a director
of student teaching along with the coordinators of elementary and
secondary student teaching so far as the proposed CBTE program is
concerned, no change in this organizational set-up is proposed, at
least for the time being. The coordinator of elementary student
teaching, with the cooperation of the directors of instruction of
the public schools involved, will continue to be responsible for
arranging the observation and teacher aide experiences in the pre-
professional phase, as well as in the professional phase of the
program as outlined in this section. The tutoring and micro-teaching
experiences will be arranged by individual professors in cooperation
with the staff in the portal schools as a part of the on-going
activities of the various components they will be responsible for
teaching. All members of the elementary education faculty will

share responsibility of guiding the internship experiences of pro-

spective teachers assigned to them.
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Human Relations Component. There is hardly any area of
social living which is more critical than the area of human in-
teraction. How individuals accept, affect and interact, verbally
or nonverbally, with others determines greatly the degree of suc-
cessful, happy, and productive lives they.may lead. Perhaps, class-
room teachers more than anjyone else’are constantly engaged in human
interaction with*pupils and fellow teachers and o£hers. Their
effectiveness in teaching, among other things, debends greatly: i
uﬁon their sensitivity to Fhe human relations dimension of their
roles. The addition human }elations component is an additiona area
of study and:practice which is incorporatgd in the NETEP Model. The k
objective is to sensitize prospective teachers tgrough series;of
encounters involving experiences mnd behaviors wﬁich they ouéht to
exhibit in relatinn to self and other individuals, and in relation
to a group particularly.children. Since xcabheys are to foster better
human relations among their pupils, they needfhot oﬁly to know the
“nature of human relations but also be sensitiye to them; as teachers
they should not énly be knowledgeable as to how the human relations
are to be develoéed. but also they themselves should experience the ’
process of estab}ishing effective ;ntergroup relations in their pro-
fessional preparation as teacher-to-be. By adopting this component,
therefore, the NETE? proposal will meet a very vital need in the
preparation of pro3pective elementary teacheré. The core of experiénces

in this component willfocus on developidg sensitivity on the part of

teacher trainees to such behaviors and feeling as self-concept and
emphathy, acceptance of an f£ndividual as a unique person, techniques

for "turning on" pupils, 1dentiflcat1on and percept1on of the total
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personality of a child, individualﬂdevelopmant in a humanistic
environment, sensitivity to others, experience of success, role
playing in groups, and the like. It is around these concepts and
behaviors that the encounter experiences and learning activities
for the prospective teacher in the NETEP Model will be developed
and employed in order to realize the otjectives established for this
component, Some of the possible areas and experiences to be exe
plored might include those included in a tentative list which is

given below:
Teacher Trainee will léarn tos

l. Participate in, and consider, the kinds of interpersonal
situations which are troublesome to a teacher trainee,
and analyze and discuss the ways in which he typically
copes with such situations; at the same time he will
learn to compare peers descriptions of their responses
of similar situations,

2. Analyze one's subjective reactions, and coping techniques,
to more intensive gtress stimuli; trainee will review along
with an instructor a video tape of his performance in the
situation described above in order to develop an objective
view of himgelf.

3. Anticipate, based on his experiences, as to how others will
perceive him, and the ways in which he will cope with a
real person, noticing instances in which the trainee was
unclear or ineffective in his own communication.

4, Practice by gaining en immediate feedback, in a given in-
terpersonal encounter session, on his success or failure
in interpersonal communication including greater degree
of openness and honesty.

5. Become more aware of himself and capable of relating more
combortably with others as a result of his experience in
not only recall of his.own behavior on a given interpersonal
situation, but also he will gain feedback through replay of
video tape of his impact on others, thereby acquiring the
knowledge and skills related to own general maturity.

6. Share, in a given set of exercises in interpersonal inter-
ation,,intense feelings of anger and joy with others and as
a result learn to be more at ease in, and capable of, close=-
ness with others.




7.

8.

9.

10.

1l1.

12.

13.

14.

15.

16.

-~
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Demonstrate the ability, in a series of encounters, to b=
less frightened and more able to intelligently respond to
inquiries and questions from pupils.

Inquire from immates, after visiting a prison or reformatory,
about the meaning school had for them, and demonstrate in the
vrocess of interviewing the interaction skills by asking p
probing but not unkind questions; after having discussed +the
ideas and observations with peers back at campus, prospective
teachers write a report about how and what specific ways the
school should help the alienated, the hostile and the disad-
vantaged.

Discuss in writing, based on continual but systematic observa-
tion over a period of semester or so of the black ghetto of
the slum areas at nigh, his own ?feel”(and the smells) of the
areas and the attitudes of the inhabitants toward the school,
community, with particular reference to their more depressing
and/or exciting aspects.

Become aware of one dark corner of :life around or about him, and
write a report desciibing the nature, the causes, and possible
solutions to the dilemma.,

Develop and describe, as a result of a religious revival meeting
particularly in a black ghetto community, and awareness of the
intensity of emotions people are capable of feeling and reveal-
ing to each other; possibly he may devise one particular activi-
ty in which he may be able to relate more intensely with others.

Become knowledgable and comfortable, through observation and
reading of appropriate literature, about another typically un-
known strata of society, namely, the rich and the super rich and
write a self report on findings.

Develyop an emvathetic understanding after having observed, in-
vestigated and read about drug addiction, of drug addicts as
people who need help and suggest ways he perceives such help may '
be provided.

Identify ways, through exploration and study of the current social
scene in America, for dealing with the Blacks, or other minority
groups on human basis being neither solicitous nor abusive, and
thereby demonstrate the skill in relating with these groups in

the classroom and community.

Emphathize, after investigating the relevant literature and study-
ing the cases of pupils whose parents have undergone through di-
vorce or are living under marital stress, with such children and
discuss with neers with a pogitive attitude the risks and fears in-
volved in marraige.

Demonstrate in a given real life or simulated situation the ability
to relate to psychotic people and/or handicapped persons without
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feeling or communicating fear or disgust; demonstrate <the
ability ‘o answer pupils questions on threse and other
matters affecting human relations demensions of inter-
action processes.

These are only some of the areas of experianées which are curs

i-ently being explored; the specific competencies, experiences, and

tools and materials are still being worked out and refined.
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Implemantation Strategy

Program Develovment. The basic purpose of the NETEP Model is
to develop an innovative, improved, individualized curriculum for pre-
paring elementary teachers. The nucleus of this effort is in its
curriculum develovment program. The program is based on the assump=-
tion that early, continuous, and systematic client-contact by pro-
spective teachers in teaching centers and portal schools can provide
the necessary conceptualizations and understanding of teaching. There-
fore, the proposed program reflects a very high emphasis on pratice-
oriented, field-centered experiences spread over the entire four-year
sequence of the program,

The proposed Program ‘is' broader than the trdditional professional ec
tion and draws upon general-liberal education experiences during the
pre-service period, extending well into the teacher's in-service
career which is to be carried on because this College’s offerings are
limited to undergraduate education as legislated by the State of

Virginia. Initial developmental and implementation effcrt in the next

five years, however, is going to be focused on the professional phase
of the program model.

Phased and gradual develonment. In view of the gigantic task in-
volved strategy of gradual, long-term program development will be uti-
lized., Also, because of the orientation of the faculty, the profession-
al education (phase II) of the program will be the one selected for
initial development and implementation. It is hoped that by the time
Phase II becomes overational, as a CBTE program, the faculties will be
ready to undertake the task of developing and implementing the pre=-

professional education phase I of" the program as well; This lapse is

65
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time should permit the institution to prepare and procure the
Pacilities and resources necessary as well as to find adequate
solutions to problems which would be generated by the new program.
The complete cycle of program development and implementation
for the professional education phase will be completed within the
five-year period, e.i. by June, 1975. The project faculty would
be divided into task forces and teams who would be working on +the
development of materials in selected sub-components of the program
model each semester, with the revision and refinement of these taking
place in the gecond semester. The emphasis will be placed on (a)
identifying and defining competencies and objectives in the various'
components of the phase II vrofessional education, (b) development, .
utilization and imvrovement of instructional modules based on the
'cdmpetencies so identified, (c) preparation and procurement of re-
sources and facilities to meet the new demands and (d) the evaluation

of the products and processes used.




System for development. A system of IM development pursued

at NSC requires that the instructional modules in a given com~-

conents be develoned, tried out with the student population,

and rivised incornorating the necessary changes and improvement

as indicated evaluation feedback. The figure given below

illustrates the orocess to be utilized for development.

Identify competencies
bjectives, Components

!

IM's developed with Pre<

and Post Test and Alters
. natives

!

IM's  Tried - Tested

|

’!

IMts

Digcarded
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--==-% | sequences and in-

exed to type of
ctivity

Tagk Forces: The program development strategy will employ the use

f task forces consisting of teams of faculties and other cooperating

rersonnel. These task forces will engage in the development, testing

f instructional materials and approaches, and the resulting revision

‘'or improvement. The following is a graphic illustration of how the

.ask force strategy migh work!?
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Figu;e ¢t Flow Chart showing time line Pro jection for
Implementing the Professional Education FPhase of the program.

T Year 11 Year 111 Year 1V Year ~V Year
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Symbols:s TF = Task Force
CDS = Career Decision Seminar

FOD = Faculty Orientation and Development
PIM's = Preparing Instructional Modules

SMT = Simulated and Micro Teaching
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Utilization of Outside Support

This project staff is aware of the gigantic developmental task
involved and the necessary resources and facilities needed to im-
plement the proposed NETEP model. To do so, outside resources of
personnel and funds are yet another way to supplement this college's
resources currently available. The following are some of the out-
gside sources of support which are being utilized:

Teacher Corns Project: This college is already operating a 6th
Cycle undergraduate, competency-based prdgram. The funds and re-
sources made available to this College under Teacher Corps program
have not only strengthened the facilities, materials and faculties,
but also the development and testing of instructional modules
materials in field-centered situations. As the materials are tried
out, instructional strategies are tested, and evaluative criteria
experimented with Teacher Corps interns, the revised and improved
versions of these are transferred to the regular elementary teacher
education program. As a result, the impact of the program in bring-
ing about long-range institutional changes is enhanced. This College
plans to continue to utilize Teacher Corps resources and impetus
through 8th Cycle program scheduled to begin in 1973 and end in 1975.

Congortium Support and Cooperationt Another source of strength-
ening program development effort is the participation of this College*:
staff in the activities of the Consortium of Sourthern Colleges for
Teacher education which is an affiliation of ten small colleges that
are engaged in similar efforts on developing and implementing CBTE
programs at their respective campuses, These institutions are

organized together to pool and share the meager resources they may
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have, materials they devélop. expertise they possess, and ex-
periences they gain in the process. The beliéf is that through

the sharing process, the task of deve@leping and implementing CBTE
programs can be accomplished more effectively in less time to the
maximum benefit to all concerned. Through the Consortium organi-
zation and joint efforts, it has become possible to secure addition-
al grant funds from various agencies and foundations which has
furthered the cause of CBTE program development at all of the member
institutions.

Coalition with CETEM Teams: Additional expert help and consul-
tation, as well as sample materials and innovative instructional
techniques which this college's staff have benefitted from have come
from the CETEM teams. As a result, an active partnership has been
developed with these teams which have and still are serving as a
source of great encouragement in the onegoing program development
efforts.

One of the greaterst benefits that this College's staff has
derived from this project on the study of CETEMS is the development
and strengthening of local faculty. Even though the development
of competency-based instructional modules has been rather slow until
the end of 1971, the faculty have developed a genuine interest and
enthusiasm as well as the necessary expertise to accomplish the task
undertaken. Consequently, the pace of progress 1is increasing as

evidenced by some of the sample instructional modules which are in-

cluded in the Appendices section. These are only a sample of a
large amount of materials which are currently undergoing testing and
revision, and will be available to interested readers by the end of

1972 and thereafter. The project has reached a take-off stage, and

{0 !
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it is expected that if the present rate of progress continues
and the current level of financial support from outside is main-
tained, the professional education Phase II may become operational
as a fully competency-based program much earlier than pro jected in
the time-line which is given in an earlier section of this report.
Relationshin of NETEP to NCATE Standards: As far as it is
possible to established relationship between the NETEP Model and
some of the NCATE stzhdards, it is fairly safe to state that the
Program Model as proposed and fully operated would positively re=-
late to these standards. The NSC Program Model reflects very ex-
tensively the adoption/adaptation of the major CETEMS concepts.
Certain aspects of the NCATE standards which are met by the pro-
posed program ares (a) conditions of faculty service and in-service
growth, (b) the adwquacy of library facilities and their use,(c)
instructional and media centers,(d) provisions for individualized
instruction,(e) self-paced flexibility of the program,(f) counseling
and evaluation procedures and progress monitoring devises as well

as data processing and information storage system,(g) partnership

,in the real elemantary classroom situations and(h) ecriteria for

recruitment. candidate selection and early career-awareness programs.

' 1It appears that these NCATE criteria not only will be positively

pgt. but also will be surpassed as far as a quality, effective and

1§ﬁ-going program of teacher education at this college is concerned.
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Program Emphases and Operational Innovations

The objectives stated above determine the program focus which nccessitates
the incorporation and inplementation of some of the innovative features

of the CETEMS highlighted in Part I of this report. Therefore, when fully
develppd and implemented, the proposed program at NSC will be characterized by
the following distinctf features:

e iy

Specified Objectives and Competencles. The objectives of the program com-
ponents stated in terms of teacher competencies which make up the curriculum
are so selected as to be responsive to the changing needs of both individuals
and soclety, Specifying learning obJjectives precisely is by no means new but
the procedures employed traditionally have been limited to single courses
taught by single instructors. The NETEP proposal encompases this emphasis on
competencies throughout the program components which reflect the needs of
society as they relate to preparation of elementary teachers.

Institutional Changest For the suggested innovations to be effective, it
is considered vital that changes in the curriculum and program processes be
institutionalized. The whole spectrum of systems analysis is trought. to bear on
effecting changes in program components, teachers roles and functions, adminis-
trative support, program structures and objectives =- all of these as interre=
lated and inter-dependent variables, Continued evaluation and analysis of pro-
gram goals and processes, as well as support facilitles and résources is made
to determine +the extent of succeas in meeting the program objectives,

Specialiged Learning Environments. Axangements are made to create specific

learning conditions in which educators may be able to correctly match teacher
trainees, matexrials, structures and studants. Greater use of technological aids
and media facilities will be made to maximize the learning opportunities for

prospective teachers sothet they may be able to attain desired competencies at
their own learning rate and through their own rreferred modes of learning. In

oy
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addition to college wide facilities of litrary, various speclal purpose
laboratories such as Reading and Audio Laboratories are utilized. Special In
structional Resource Aad Learning Centers are in the process of being develpped
to meet yet additonal instructional needs. These centers house such facilities
as video tape equipment oor simulated and micro-teaching, listening and preview-
ing stations, films, filmstrips, a variety of proJjectors, work benches and other
equipment necessary for teacher trainees to learn to rrepare special-purpose
instructional materials and teaching aids; study carrels, shelves and to hoi';se
instructional modules, teacher’s manuals of elementary textbooks and other help-
ful materials which are utilized by teacher trainees for practicing and master-

inz teacher competencies.

Learning Alternatives; A greatest degree of flexibility in terms of requirew

ments is provided by which (a) new alternatives for learning opportunities and
experiences are conceived, developed, utilized and evaluated; ( b) various entry
and exit procedures are delineated and (c) performance criteria are specified.
Broad, fntezrated Learning Components. Contrary to the narrow traditional
course boundries, the proposed program consists of larger blocks of studies in-
tegrated into components which are baxed on specifically-stated learning ob-
Jjectives and competencies. The sources from these competencies are derived in-
clude professional literature, analysis of teacher rolss known to be as necessary
attributes for effective elementary teachers, and experienced teachers and
colleze faculties' conceptions of the tasks elementary teachers must perform.
These objectives are stated in behavioral and performance terms and form the btases

on which instructional module materials are developed, Establishing objectives

serves as a ratlonalization for the creation, selectional as well as developmeqt
and utilization of instructional strategies and media and assessment criteria,
Such an arranzenent permits more careful selection of course content, better use
of instructional time, as well as better delineation and more locical sequencing
of instuuctional time,
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instructional materials and strategies. The concomitant result of this

appzoach is better integration of curricula across arbitrary boundries of

courses.

These nmoclular materials serve as the vehicle for facilitating the

teaching-learning process as well as for a greater degree of self-directed,

self-paced and individualized learning on on the part of students. The dg=

velopment, utilization, evaluation and revision for improvement of instruce:®.:

tional modules is the heart of the CBIE program contain some of the followe

ing elenments:

(a)
(b)

(c)

(a)

(e)

(£)

Chjective (stated in performance terms).

Pre-requisite (if any that may be necessitated for succaessful
attainment of the learning objactive).

Pre-assessment (to serve as an indication of mastery and/ox
diagnosis).

Learning tasks and activities (which learners may engage in to
achieve the objective);

Resources and materials(which learnexs may need to uee in their
pursuit for achieving the learning objective).

Post-assessment (measures and instruments for use in determining
Whether the objective of the instructional modules has been achieved
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. be it in 1live classroom with children or simulated mir: >-teaching situations

Q4.

Prevaration of teachers in the NFETEP model is viewed as providing a
series of learning experiences specifically designed to enable trainees to
meet stated performance criteria. Consequently, teacher trainees mave from
‘one experience or & set of experiences based on related objectives to the
next as they demonstrate ability to meét perfdormance criteria which is de-
lineated and made public, (For detailed delineation, see Student's Guide in
Appendix ___ )

There are certain danzers involved in determining specific objectives
and competencies. The competencies which are easier to describe and evaluate
such as skills and behaviors are likely to dominate the proposed program.
Therefore, an attempt is being made to include all kinds of competencies ==
knowledges, concepts, skills, behaviors, attitudes and values which are known
to be necessary part of teacher effectiveness in the classroom to enable
'teachers to provide a balanced learning program for their pupils.

Field-centered. Experiences. The program design calls for field-cemered
practice experiences for prospective teachers beyond the college itself such
as public schgol classrooms and community agencies (churches, day care and
neig!xbortgood;enters). Provisions are made throughout the program for immediate
application of theoretical ideas about teaching to the act of teaching itself,

involving peers, The instructiondl modules provided in the professional
education of the program experience which require planning programs for a.nd/or
workinz with children. A variety of continuous experiencas from freshman year

to senior year are arranged for teacher trainees to be able to practice and °
master specified teacher competencies. Such experiencca may take place in the
form of observation of teaching and assisting teachers, working with children
in a variety of situations both in public schools and community, tutoring in-
dividuals children, simulated and micro-teaching sessions, and internsaip
practices A detalled of these practicum experiences may be found in a later

. l"} )
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section of this remort wnder curriculim desi-m and Instruvctional Components

~ortal 3cools aid Teachin : Centers . To suynort the field and oractical

experiences for mrospective teachers, a systen of teachin. centers and "vortal

schools™

has heen establised in cooperation with the area nudblic schools.

Te concent of "ortal schools" is borrowed fron Tlorida .tate Lniversity

cofiely it relates to & -roup of schools 1ich are located in local public

systems whiec™ have hoen desigiated as sueh, and wit's whiich [uC nasntains a

close workin~ relationsin, These are schools which have indicated willin-mess

to perticinate nore actively in the development and implementation of the

rroposed wro:ran at .C, The nortal schools are staffed by experienced ner-

soniel ™o nossess leadershi) potentiml and are more favorable inclined to-

werd the extoilsive exnerinentation and use of instruciional and or:anizational

Lmovatlions, aew cwrricular structwres, differentiatec. staffin; rules, and

technolo;ical and media facilities and ot:or . features which are a part of the

conpetency-"ased instruciional a:rmroac’: to education, Anon-; the functions of

te portal schools include the followin-s

1,

2.

3.

41.

5.

Yo nrovide facilities, ~uidance and exrertise for laboratory-clinical
experiences of prospective teachers who are undergo:lng training
in the N3TT model. : . :

To provide examplary classroom situations in which teacher trainees
may have opprtunities for observation of and participation in
teaching for practicing tcaching siills in microe-teaching secssions,
foxr tutoring ‘mdividual pupils and the like.

To proviie teacher trainees transition from pre-service training
experience to ineservice, full-time teaching responsibilities under
the guicdence and support of master teachers and other helping stafsf,

To offer elementary classroom teaching situations which may closely
reflect the programs and practices which underlie the objectives
established for the NBTEP model and where firsteyear teachers grae
cuating from the new program may have opportunities and freedom to
try, practice and master competency-based, modular approach to
teaching on teach-as=taugh basis,

To provide teacher trainees with feachback data on the learning ex-

veriences gained during their pres=service education as the bases
for suggesting possible changes anc improvements in the METiIP model.

('




6. Last, but certainly not the least, to provide the participating
school systems with a supply of teachers(program model outputs)
vho would assume leadership for innovative, quality education in
other schoolg in the system. These schools themselves would serve
as cemonstsation schools for effecting desirable changes within
the school system and to meet the in-service education needs of
teachers for the entire systen.

It is hopec that the MNZTBP Model will be greatly strengthened through
the use of the nortal school concept. This College has already in existance
the practice of utilizing "teaching centers" Zor student:teaching experiencés
with ;ome of the local systems, With tha use of the protal school concept,
this existing practice will be greatly re ined and improved. Portal schools
will become an iupcriant element of the lahoratory-clinical experiences cqﬁ-
ponent of the NITEP liode.

As a result of the involvement in the nlanning of the M3TRBP proposals
this College has alrecdy established a more active partnership with the fours
city sihool systems in the Ticewater arez, CZertain schools in the various
area school systens have been identified"as "portal schools". Under the
support of funds and activities of the Teacher Corps Vrooram currently in
operation at this college, the portal school concept as outlined above is
in the process of being transformed into a reality. The following 111u;:

tration shows ‘he nature and extend of this relationship.
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Broac Imnut Base, A broad base of input and feedback for cecision malie

ing in the ITT3P proposal is provided by active partnership of various
agencies which cooperate with this College. Anmong the participating agencies
and institutions with which MNSC has developed a coolition relationship For
progran planning ancd implementation are the following:

(a) Ol¢ Dominion University and Virginia ilesleyan College in Nor:olk
which this collaege has developed several cooperative projects. Among othar
facilities of faculty and student exchange, the cooperative Inter-institu-
tion Seminar for student teaching from these-three institutions cf higher .
education serves 2 great source of idea exchange and experiences for both
faculty and students. This seminar has by now attracted national attention
and the programs and practices of this seminar have been written as a case
study by Southern Regional Bducational Board (SREB), based in Atlanta,
Georgia wvhich has been funding the seminar program activities for the past
two years,

(b) Four-city public school systems in the Tidewater area of Virginia,
namely Nor:iollk, Chesapeake, Portsmouth, an: Virginia Beach.

(c) Regional Zducational Laboratory Ifor Carolinas and Virginia located
at Durham, [ortkh Carolinz.

(d) Virginia State Board of 3ducation nersonnel from Richmond, Virainia
(e) Georgia 3ducational ilodel (GREif) tean at the University of Georgia.

(f) Community Agencies such as liocdel 7Tities and Bducation Association
of Norfoll:,

Whereas the apportunities exist for all of_the above agencies for input
of ldeas Ior the program policies and structure, the major portion of the
cooperative effort relative to the implementation operation of the progran
porposals cones Irom this College anc the area public school systens,
notably, llorfol: City School System.

Pre;and-iﬂ:servigg links. The proposed program is focused on the pr;;
paration oI professional teachers on a continued basis, extending beyond
the terminal stage of pre;service education, The pre-service education of a

prospaective teacher tales place in the proposed program that provides then

with continued opportunities and experiences.

40
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(a) in developing an adequate conception of the goals of teaching, (b) in
clarifying and explaining performance coels for themselves, (c) in defining
these goals in behavioral operations, anc (&) in participating in planning

a curriculun to sharpen their strengths and remecy their weaknesses in

-

light of their owm goals., This, they become involved and share responsi-

bility for theri owa learning in all aspects: planning, selecting anc
pursuing activities, as well as evaluating theri own performances.

As a product of this type of program, it is anticipated that the new
graduates greater than their counterparts in the traditional program, will
engage in activities for professional iundprovement through self-definecd and
aelf-directed infornal inservice education activities. However, specific
formal inservice education programs gearec tovard enhancing the compefencies
of the gracduates o7 the propose N3ITBP? liodel 1ill be planned in conjunction
with the school systems in which they mcy be working. Since the graduates
of the NBIEP liodel will become used to carrying on a large share of the
responsibility foxr learning on their own part, they will be nmore apt and
prepared than formerly to carry on the process of self-improvement in re;
sponse to enercing needs,

Greater Student Involvement. The proposecd CTBIRE program permits anc
encourages greater student participation in program design. Prospective
teachers from the cooperating school systens, to work with college faculties
in defining progran goals, and teacher competencies. Additional opportuni;
ties for student involvement include (a) consultation on program details and
assistance in modifying these details to Zit their individual capahilities,
motive an? aspirations (b) selection of pnremaratory experiences to attain
progranm objectivas (c¢) discussions and décision maling with advisors on

such questions as to how to proceed through an instructional nocule or with




the learning tas!s and (@) selection and use of multi-media materials,
equipment as well as lesson plannihg and practice teaching and/or other

activities relatec to school and community.

Bpancing Nole of the Teacher Bducatopss The main role of teacher

educators in the MNEIZP proposal is thet they themselves are persons who

are growing, maturing, changing and seli-zenewing professionals. The

teacher ecucators in the proposed progran mey nplan several roles: clinical
professor, clinical teachers, advisor-counselors, and instructional leacers,
‘as well as curriculun developers. The Teachexr educators therefore may
appear to be coing tasks that are eﬁtirely different f&oe those that they
QO'now; The degree of contacts with individual students end settings in
vhich teacher educators may perform these tasks are to uodergo a considerable

chenge both in processes and/or emphasis,

A clinical professor may herform‘several najor responsibilities to
serve in & guidance role with individual students: in an instructional role
in module seminars, and as a member of the sudervisory team during a stucent's
filed experiences, and internship practice. The settings for such taslis may
include (1) the college canpus and its classroons, (2) the’portal schools
and desicnated teaching centers in public schools systems,(a) othex conmunity
centers and agencies,

As clinical teachers , college proZesso:xs ﬁorking in the professionzl ;i;
phase components have many responsibiliiies and thus plays many roles; as a
guides and evaluators ior many of the ins*“uctional moeules selee tec by ..o
students during their professional year; as team nmenbers during the stucent's

'_internship in his Senior Professional Year. These clinical responsibilities
may be carriee out in two different settzngs. (1) in the tutorial and mzcro-

teaching Zenter as an integ:al part of many nodules of the profess:.ona1

education components and/or (2) in the oorta’ schools and teaching centers

e — e oty S e S e S
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vhere a college professor may work with the cooperation teacher z2w:
student in 2 variety of team planning and eveluating sessions.

Available evidence seems to indicate that there is a derinite
anc healthy trenc in teacher ecducation towe:rd involvement of public scliool
personnel in teacher training and collece personnel in public school
settings rather than only on college campuses, The NETZP model proposes
to support this trend as a part of its opexational strategy to attain the
overall objective of producing quality teachers for the nations schools.
The roles of the teacher educators in the new program, therefore will vary
wvidely due to tae diversiiy of instructional techniques to be employed anc
the componenis areas to be taught. Teacher eduzatdrs may lecture to large;
groups, concduct small;group seminars, confer with individuals, and serve as
counselors in the interpersonal conference sessions. On other situations,
teacher eclucators mey assume a nog;diréctive role, and may in eZffect serve
as organizers or facilitators. Counseling si:ills of the teacher eclucators
involved are required critically in the Career Decision Seminar suﬁ-component
of the pr;;professional phase. Teacher educators use of a variety of -
technology anc necia inclucding video anc¢ audio taping, £ilms, slides, overe-
heaxrd and other projectors will serve as an exemplary teaching style for
trainees to enulate, as they evolve a philogophy of "teacﬁ;teachinq stvle
for trainges to emulate, as they evolve a philosophy of "teach-as;taught."

Also, Teacher ecducators in the NBTCZP liodel will continue to wor!: on
curriculum cdevelopuent through preparing, utilizing and revising instruc-
tional mocdules; they may continously participate in formulating obiectives,
specifying 1earn§ng settings,preparing anc nalting available materials, cee
signating levels, and developimg and adninistering measures of evaluation,
Teacher educators may also organize the scope and sequence of the 1nstruc-_

tional mocdules; they may work with the clinical=schools network provicding

OB
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in-gervices education for teachers through consultation services and
analytical study of teaching.

Student Guidance. In the IBIEP mocel, stucents are assigned advisors
at the beginning o their Zreshman year. These advisors are professors in
elaementary education whose specialties are related to the student's interest
area or level oI competency. DBven in the nreprofessional phase the students
and advisor meet periodically in groups to discuss problems of genexal
concern anc current professional problems which may emerge from their field
experiences in the Career Decision Seninar, Acwisors also provice office
hours to be givez to individual student or consultations anc counseling °
through out the nrofessional phase as well,

Areas oI Concentration. Although the 132 Program ilodel is designed to
produce generalist elementary teachers, vet it would provide sone cegree of
concentration, though not at the specialist level, in one oxr more o the
contents areas such as mathematics, science, language arts or social studies;
or a stucdent may develop greater depth through concentration in working with
a certain age-group of elementary chilcdrem (pre-school, Primary, Intermediate),
a certain socio-economic group of children (the disadvantage, tke Blacks,

the rural oxr urban)., This is to be accomplished by permitting students

pursue certain elective sets of IlM's in the areas of concentration desired,
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Management and. Control Suppori System

Management and Administrative concernst A curricular program,

no matter how innovative, cannot be implemented successfully without

the support and leadership of management personnel. The present
structures of administration and management at this College which is
given inthe following pages is considered to be adequate. for-meeting the
limited ‘demands of the new program because of the size of the
opérational efforts involved. However, in order to assure the smooth
and effective development and operation of the program, the following
elements of program management are dbrought out for special attention

and consideration:

1. The administration and faculty is totally committed to the
competency-based approach to teacher training; even though
the present organizational structure appears to be adequate,
the necessary reorganization of administrative structure will
be evolved, as and when the emerging needs of the program
operation should necessitate.

2, Since no program can rise above the quality of the people who
plan and carry it out, the continued professional development
of th faculty is one of the basic features of the new program.
As faculties from education and non-education departments of
the College as well as other outside personnel such as from
the public schools participate in planning, development and
implementation of various program elemmants, the matter of
orientation to the new program thrusts, procedural changes,
and instructional innovations will need to te .carried out on a
continued basis. This should assist in strengthening faculty
commitment, understanding of program objectiveg v*iXiaing:
suitable instructional strategies, preparing and procuring
appropriate modular materials and application of adequate
evaluative techniques for continued program improvement.

3. The administratibn should arrange to provide and procure the
additional faculties, facilities and other resources which
are necessary for the implementation of the new program.

4, Another matter of concern to the administration igs candidate

selection. Even though the proposed program places less em~
phasis on entrance requirements, it is necessary to screen

55
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teacher candidates for their potential and personality attributes
so that a waste of time, energy and talent is minimized. The pur-
pose of the selection process is to ensure the selection and re-
tention of suitable candidates for teacher education. A committee
called Selection Committee be chavged with the responsibility of
developing the criteria, procedures and measures of evaluation

for screening, as well as for continued revision and improvement
of the selection criteria such as given in appendiceg sectioni. This
cémmittee may consist of two members at large from the College, and
members of the Elementary Education Department, with the Head of
the Department or designate serving as coordinator.

The academic time=schedule should corresvond with the needs of
modular, individualized and self-paced curriculum. The present
system of granting an I(incomplete) seems to meet the needs of
those students who move slower and may not complete all the in-
structional modules in a given component within the duration of

a semester. At the same time, the scheduling and registration
arrangements be made for those students who may complete a given
component before the end of a semester and may wish to enroll in
other course components. The clusters of instructional modules

are so sequenced that whenever a student completes a core e$:keayaing
objectives which roughly correspond with the traditional courses,

he may receive the credit for completion. The present system of
credit-grading should continue until new systems are evolved, tested
and adopted. Currently several major institutions with greater

R&D capabilities are experimenting with various systems which will
result in some type of standard, unifrom credit system.that may be
adopted by majority of institutions accross this country.

The development and operation of sugportive facilities such as
Instructional Resource Centers (IRC) and Learning Centers (IC) is

an area of yet another management concern. The competency based
program requires that students have easy and ready access to these
facilities where they may 'be-able to work independently, thereby
assuming a major share of learning and mastering competencies on
self-directed and self-paced basis. For details on IRC and LC see
appendices gection at the end of this report.
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Bvaluation Arid Informatidn Support System

The proposed program is designed to be regenerative, and self=improving
because of the continued evaluation and feedback process.

Continuoﬁs efforts will made by the nrogran personnel to evaluzate the
quality of its studaents and graduates and persons being recommended for
professional certification for teaching in the elementary schools. o~

The main concept guiding evaluation processes and techniques is the
degree to which students attain the objectives of the program. Results
of the evaluation procedures are used to plan more efficient instruction
in courses, provice motivation in teaching~learning processes and situations,
indicate bases ifor educational guidance and suggest new directions and
areas in the program which need, revising, moififying, strengthening and
improvement.,

To be eifective, evaluation should be continuous; it should be come
prehensive; it should be cooperative; it should be based on valid criteriaj
it should be diagnostic; and it should be Ffunctional. This is the belie:s
that guides the evaluation program at NSZ. This belief will continue to

be rxeflected in the evaluation and information components of the proposec

Bviluating student progress and performance: With all of the above facts
in mind, the students in the Blementary 3cducation Department at Norfolk
State College are evaluated in a variety of ways throughout the four~year

program.

a. Teacher-made tests (objectives and essay) are used to judge
the amount of use of knowledge in the performance of specific
teacher competencies; and to determine the student's ability
to select pertinent ideas, relate them, organize then logically,
and express them effectively.

b. Recitation and oral reporting are used to help instructors to
determine the student's poise, ability to establish rapport
with children and adults, use of communicative skills, and
ability to organize subject content.
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c. Role=playing and situation analyses are used to give students
practice in decision-making ranging from policy decisions to -
cdecisions regarding classroom performances, strength of problene
solving ability, and the cdevelopment of desirable attitudes,

d. Uritten reports and term papers serve to judge students! abilities
in composition, handwriting, spelling, methods of expression,
use of communicative skills, and techniques of research.

@. Lesson planning and execution as an aid in determining student's
knowledge and use of subject matter and children; decision-
making ability while performing in simulated situations; poise,
manner of celivery, and creativity in developing materials as
needeac,

f. Oral and/or written reactions to ohservations of the teaching-
learning processes in actual classroom, Video tapes, films,
nicro-teaching, etc., help students identify teaching techniques
and procedures; understand teacher-pupil relations; develop
awareness of teacher competencies and use of information; and

recognize the effect of physical facilities on the teaching-
learning act,

g. Observation (by instructor) of indivicuals serves as the basis
to cetermine the individual stucent's performance in demonstrating
mastery of teacher competencies as part of the instructionmal
programs in various components anc in internship practice in
schools; also, attitudes tomarc himself and others, the profession anc
* continued self=-improvement,

he Gradvate Record Bxanination and National Teacher Bxamination
Scores serve to aid students to know where they rank natiomally
and to imdicate strengths and weakenesses of the total education
programe=these to be used only as normereferenced indicators, and
not as criterion-referenced which is the basis used in the new
program,

'is ‘Self=evaluation and course evaluations are used to identify
strengths and weaknesses in students as they progress through
the progran and to give students an opportunity to evaluate

their feelings and attitudes about the program, courses components
anc instructors.

Je Demonstration lessons with small groups of pupils in schools,
churches, or community agencies serve to help evaluate students?
teaching performance under a variety of straess situations,

Evaluating the Total Program and its Components: 1In add:l.t:lon‘tf evaluating
individual stucdents performance and progress, a continued assessment of

the total program will be carried on by a variety of role groups. The data
thus collectec will be uised to provide Seecdback on the effectiveness of

the program and its various components.: Through this process, the various
program elements, processes, materials and products will'te adgessed:in: terns

of efficiency of operation, ds well as attainwent Of the program obrjectivos.
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To this end, the following will be emphasized:

1.

e

3.

Se

6o

7.

The process of evaluation will be an integxal part of the pro=-
gran operation. Bvaluation will therefore become the basis

for mal-ing decisions concerning changes and improvements on all
aspects of the programs-its design, its components, its imple-
mentation, the personnel involvecd, and the growth and quality of
the progran products.

Ouisicde evaluators from other teacher training institutions and
professional organizations will be periodically invited to study
and evaluate the Program Structure, processes utilizecd, erffactive~
ness o faculty and student progress and performance.

Additional feedback information on the effectiveness of the pro-.
poscd program will be cbtained through following of its graduates..
The principals of schools employing one or more of MSC graduates
will be contacted during the first year of employment and will

be asked to evaluate the effectiveoness of NSC graduated teachers.
The 15T graduates themsclves will be selected at random and asked
to give evaluations of the program and its various components.

Another source of evaluation will be the on-going ties feecback
obtained Ifrom tlachers under training as they progress through
the progran. Vhere as formal feedback in the form of annonymous
quaestionmaires will be gathered at end of each samester, informal
evaluation and feedback takes place almost dailye.
The evaluation of each prospective teacher's progress and pere
formance will take two forms: (a) individual faculty student
conferences and (b) student written responses to examinations,
questionmires; the emphasis will be placed on checking which
objectives and competencies have baen met and which ones are
gtill to be achieved? How can the various aspects of the progranm
be improved.

Also, evaluated will be at mid-point an?@ at end of the semester
the affectiveness of the student e::veriences and of the assistance
provided by the faculty. The semaester end evaluations will ine
clude thae student responses concerning their feelings about thaeir
growth as persons and their eifectivencss as teachers.

Public school teachers and adninistrative and supervisory personnel
with vhom students as they participate in a variety of clinical -
and field experiences, would provide yet another source of evalue
ation and feedback on the program. The supervising teachers and
principals of schools in which prospactive teachers worl: provide
a very useful information on the appropriateness and valicdity or
the programe Both oral and written evaluation will be utilized.
Since school personnel participate in scanning and implementing
various facets of the program, they have increasingly became -
noreactively involved in the evaluation process, which is cone
sicered to be one of the greatest strengths of the progran,

Student self-evaluation and peor evaluation is yet another potent
source oF evaluation and assessnent vhich is frequently utilized,
The results of input from various sources of evaluation is utilized
in conferaences. Students are also asked to evaluate faculty men-~
bers in terms of their effectivencss é the fgedback so0 obtained is
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utilized by faculty members as a basis. for planning their
professional development.

9¢ DRvaluation of the total program is to be carried on continually
by the faculty in addition to all the other sources of evaluation
nentioned above. This evaluation may be both formal and informals
Once a year, the entire progranm is examined in terms o the evalue
| ation feecback received as well as faculty's own appraisal, - Needed
| changes and ravisions for improvements sre cooperatively discussed,
deciced upon and effected through a systematically developed
managenent plan.
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Summary, Conclusions and Recommendations

Summg:x. This report consists of two parts: Part I_de-
scribes the objectives procedures and results of the Implica-
$iohéaStudy on the Comprehensive Elementary Teacher Education
Models (CETEMS). The objective was to study the implications

of the innovative proposals contained in the CETENS ‘for the
purpose of determining their application in improving elemen-
tary'teachep preparation programs at small colleges such as

this one. The criteria developed in terms of NSC needs and
applied th studying CETEMS indicated (a) that most of the cur-
ficular changes in terms of program organization into larger .
components of learning, modular instructional materials based

on specifically defined teacher competencies, performance cri-
teria for assessment, individualization and self-pacing were

quite applicable to small colleges (b) that to accomplish this,

a long term effort was needed,(c) that greater degree of addi-
tional financial support than currently available was necessary
to'éccomplish the mission of needed change and improvement,(d)
that there was a need for a field-centered and practice-oriented
program focus in teacher education, and (e) that such a program
could be accomplished, in the case of small-t.o-medium-s-iz.e ingtitue
tions, without the elaborate network of systems and subsystems of
management, information and evaluation retrieval with then depend-
ance on computerized machinery -- a network of systems which

fancy and necessary as they might appear, need to be tested in ex-
periments at some larger institutions with greater R & D capabi-

lity for further role clarification and operational cost-effective=
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analysis before massive application everywhere.

Part II of this report is focused on synthesizing the
elements of competency-based approach to teacher education with a :~.-
into a new program proposal for Norfolk Elementary Teacher
Educatinn Program (NETEP). It was proposed that the NETEP v iu-'
(mini) model be characterized by such features as (a) focusing
on objectives and its emphasis upon the sharing process by
which these objectives are formulated and are made clear in ad-
vance and are used as the basis for evaluating teacher perfor-
mance, (b) shifting a larger share of the responsibility for
learning from teachers to students, (c) increasing efficiency
through systematic use of feedback, motivating and guiding
learning efforis of teacher trainees, (d) giving greater atten-
tion to varying levels of students abilities, interests, needs
and aptitudes for learning, (e) relating of learning to more di-
rect.. objectives to be achieved rather thap to learning resources
utilized or activities pursued to attain these objectives,(f) Pro-
viding first-hand experiences to prospective teachers in being
taught in ways they are expected to teach, (g) affording greater
flexibility in indivially-paced learning through modular curri-
culum, and(h) providing greater and more effective integration of
teaching theories to practice for mastery of skills and behaviors
through a multiple types of field and community experiences which

are spread over the entire college program sequence.

To this and, larger blocks of learning in the form of course
components for both pre-professional and professional education
phases were delineated. The implementation strategy was outlined

which included such elements as(a) initial faculty orientation to
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CBTE and continued inservice growth on the job, (b) pahsed
and gradual program development and impleméntation of pre-
professional phase, thus completing the cycle of operating a
fully CBTE program, (c) greater variety of laboratory-clinical
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experimnces in terms of types, and diversity in terms of situa-
tions in which these experiences may take place (d) greater
cooperation in program development and implementatia with various
agencies, particularly the public schools,(e) operation of a com-
petency based Teacher Corps program as a means of testing the new
program materials and strategies as well as secruing of additional
funds to support the initial developmental efforts,(f) cooperation
and sharing of materials developed, strategies utilized and in-
sights gained in solving many of the problems with other teacher
training institutions such as the member institutions of the
Consortium of Southern Colleges for Teacher Education and others,
and (g) continued evaluation of program structure, materials, pro-
cendures and strategies as well as the product for feedback
analysis and revisions for improvement. |

Conclusions: The following is a list of conclusions which are
based on this project staff®s efforts relating to the CBTE program
development and implementation:

1, The CBTE approach appears to be philosophically and peda- o
goglically not only sound but feasidble. The task involved is gigans' ;

tic but can be accomplished if undertaken with total commitment and

completed as a lon-term project. The faculty, the cooperative

personnel from public schools and other agencies, and the teacher

trainees appear not only to be receptive to the porposed program
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2.

3.

4,

5,

o5

structure and processes but also are very enthusiastic par-
ticipants in ‘the development and implementation effort. The
overall client approval from students, public schdéol personnel,
parents, and state Denartment officials has been highly positive
and encouraging.

The suggested »rogram and its development and implementation stra-
tegy seems to indicate that the overall objective of the program
will'be met when the program is fully developed and operated as

a CBTE program as proposed.

The students seem to like the individualized and self-paced learn-
ning approach provided for by the modular-curriculum; with proper
facilities guidance and flexibility of time variable, studants can
and want to meet the performance criteria specified for teacher
competencies exnected of them, and at the same time they do so by
enjoying the alternative instructional routes which are made
available and suitable for their individuazl learning styles.

The experience thus far of this project staff appears to reinforce
the results of the feasibilities studies completed by CETEMS teams
in that the initial cost per student for the program ddvelopment
and implementation requires additional funding support. However,
the cost of sustained operation after the development phase of the
program has been completed is going to be no higher than at pre-
sent; it appears at the same time that the quality of teachers
who are prepared at this College will be raised considerable,

There appears to be a sizable member of students who are able to
meet the performance standards for certain specified competencies
with little or no formal instructional activity. They either al-
r:adylpossess these competencies or can do so with less instruc-
tiona
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support then provided even in the current traditional
program. The CBTE encourages a greater degree of learning,
and thus tends to enhance the rate of progress for many

"»a‘student. Modular curriculum seems to permit students
to avoid needless repetion of materials and instructional
activities they already know and frees them to move on to
more advanced level of competencies or to other learning
objectives.

6. There is a need for total institutional commitment toward
CBTE. With such support available, many of the formidable
problems of management, facilities, finances and fuculty
participation are minimized if not fully eliminated.

7. The support of public schools is a very vital and crucial
element of the porposed program. Without the active sup-
port and participation of school systems, a CBTE simply
cannot be fully implemented.

Recommepndationg, Inasmuch as this study was an initial attempt
to study the CETEM programs and design an outline of framework for
the new program for Norfolk State College, it appears that certain
recommendations are in order so tha an effective inplementation
effort may continue to be pursued, some of the ore appropriate ones
are listed below:

1. Continuous provisions be provided for the in-service
growth of all personnel involved so that they are able
to meet the demands of the new roles expected of them
in the CBIE.

2. Reorganization of the grading system and enrollment pro-
cedures should be studied more thoroughly, and a system
consistent with the CBTE concept be adopted as soon as
rractical.

3. As greater number of the program commpnents are developed
and operated as competency based, modular programs, the
management and evaluation support systems be re-organized
in order to meet the newer needs generated by the proposed
program. Specific studies be made and provisions provided
of such managements elements as enrollment and record
keeping, monitoring student program, checking availability,
of space and instructional medias The learning and Re-
source Materials Centers be established as soon as possible.

». The progress on the program development and implementatian
effort be continuously evaluated to identify areas of weak-
nesses and strengths; also the results of such developmental
and evaluative efforts be shared with other institutions
engaged in similar developmental efforts. An example of

v8
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oI these institutions may be those which are members of
the Consortium of Southern Colleges for Teacher Education.
Through the pooling of resources, experiences, expertise
and materials, it is reasonable to expect that the long-
term objectives of CBTE may be achieved earlier than pro-
Jected in the time line for this project.
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APPENDIX A

The Comprehensive Elementary Teacher

Education Models (CETEMS)

The CETEMS renresent ten sets of program models which were
developed under a massive funding support from the U, S. Office
of Education, '’ashington, D.C. The Phase I reports included ten
sets of blueprint proposals for preparing elementary teachers.
Phase II reports contained the results of feasability studies of
these program models. The program repormslwere completed during
the period, 1967 -~ 1969, and are available from the Bureau of
Research, U, S, Office of Education and/or from the institutions
that developed the program proposals. Given below is a full
bibliogravhic information on the CETEMS.

1, Florida State University, A Model for the Preparation of

Elementary School Teach » Us S. Government Printing Office,

Washington, D. C. 1968,

2, Georgia, University of, Gerogia Educational Model Specifications

for the Preparation of Elepentary Teachers, U. S. Government
Printing Office, Washington, D.C. 1968,

3. Massachussettes, University of, Model Elementary Teacher

Edveation Program, U. S. Governmenf Printing Office, Washington,

D.C. 1968,
4, Michigan State University, Behavioral Science Elementary

Educgtion Program, U.S. Government Printing Office, “ashington,D.(
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6,
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8.

9

10,

Northwest Regional Education Laboratory, A Competency-Based,
Field-Centered Systems Approach to Elementary Teacher Education,
U. S. Government Printing Office, Washington, D.C. 1968,
Syracuse University, Specifications for g Comprehengive M
Graduate and Ingervice Teacher Education Program for Elementary
Teachers, U, S. Government Printing Office, Washington, D.C, 196¢

Teachers College, Columbia, A Model of Teacher Training for the
Individualization of Instruction, U.S. Government Printing Officc
Washington, D.C,

Toledo, University of, Educatjonal Specicatjons for a Compre-
hensive Elementary Teacher Education Program, U.S. Government
Office, YWashington, D. C. 1968,

Wisconsin, University of, Wigcongin w Teagcher Educgtion
Project, University of Wisconsin, Madison, Wisconsin, 1968,
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APPENDIX B

Consortium of Southern Colleges
For Teacher Education

Member Institutions

The following is a 1list of institutions which are engaged
in a cooperative effcrt involving sharing of experiences, ex-
pertise, resources and materials related to CBTE,

1, Clark College, Atlanta, Georgia; Dr. Pearly Dove,
Project Director

2., Florida A & M University, Tallahassee, Florida; Dr.
Lilly Davis, Project Director

3. Jarvis Christian College, Hawkins, Taxas; Dr. Cecil g
Powell, Project Director ;

4. Livingston University, Livingston Alabama; Dr. Howard
| Fortney, Projector Director

5. Norfolk State College, Norfolk, Virginia; Dr. M. Sharif
Hafiz, Project Director

6. N. C, Central University, Durham, N.C. Dr. Norman Johnson,
Porject Director

7. Shaw University, Raleigh, N.C. Dr. N. M. McMillan

8. S. C., State College, Orangeberg, S.C.; Dr. Alba Lewis,
Project Director

9. Tennessee State University, Nashville, Tennessee; Dr. M.
Williams, Project Director

10, Xavier University, New Orleans, La; Dr. Julian Parker, :
Project Director

A detail description of the consortium goals and objectives

and organizational structor is given as follows:

iid




CONSORTIUM MEMBERb INSTITUTIONS
and
PROJECT DIRECTORS

CLARK COLLEGE
ATLANTA, GA. -

-Pearlie C. Dove

FLORIDA ARM UNIVERSITY
TALLAHASSEE, FLA.

W. E. Combs

JARVIS CHRISTIAN COLLEGE
HAWKINS, TEXAS

E. C. Powell

CONSORTIUM OF |  “is«esme
Howard M. Fortney

SOUTHERR CO [LELE@ ES NORFOLK STATE COLLEGE

FOR TEACHER I T v
ERDUCATION | _ o ' N. C. CENTRAL UNIVERSITY

Norman C. Johnson
C. James Dyer

SHAW UNIVERSITY
RALEIGH, N.-C.

N. M. McMillan

- . S. C. STATE COLLEGE
DIRECTORS ‘ S ORANGEBURG, S. C.

HOWARD M. FORTNEY A o Isaac 'C. Bracey

LIVINGSTON UNIVERSITY TENNESSEE A&I UNIVERSITY

M. SHARIF HAFIZ o ] - NASHVILLE, TENN.

E. CECIL POWELL, Chairman '
JARVIS CHRISTIAN COLLEGE N g . XAVIER UNIVERSITY
, NEW ORLEANS, LA.
EXECUTIVE SECRETARY K . Franc Rice

NORMAN C. JOHNSON
N. C. CENTRAL UNIVERSITY

For information on the Consortium and activities
related to performance-based teacher education pro-
grams write: - : :

Consortium Central
Education Department _
NORTH CAROLINA CENTRAL UNIVERSITY
Durham, North Carolina 27707

CENTRAL OFFICE

NORTH CAROLINA CENTRAL UNIVERSITY
Durham, North Carolina

TELEPHONE (919) 682-2171 EXT. 318
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ABOUT THE CONSORTIUM

The Consortium of Southern Colleges for
Teacher Education is a group of ten small
colleges who have a mutual interest in the
development of model prototypes of per-
formance-based teacher education programs.

‘The interest of this group developed as a’

result of an invitation to each school to
engage in similar limited research into the
usability of all or parts of the US.O.E.
Teacher Education Project, Phase I, Model
Elementary Programs. The initial study was
carried out with a high level -of success during
the 1969-1970 school year. Two conferences
involving the Model builders, the teacher
education staffs of consortium members,

"U.S.0.E. personnel, and other selected con-

sultants and speakers highlighted a year’s
study. Extended travel, for on-site visits to
the schools directly associated with the Model
builders during that year, gave added perspec-
tive and insight into the probable usefulness
of ideas found in the model elementary
programs,

Although originally research efforts were -

‘directed toward the development of model

elementary programs only, many Consortium
school’s programs are now focusing on the
development of a madel for teacher education
encompassing both elementary and secondary
levels. These models will utilize systems de-
sign techniques and will have the following

. features: (1) personalized and individualized

instruction, (2) simulated professional labora-
tory experiences, (3) clinical experiences, (4)
modular instructional components, and (5)
research oriented strqcture.

Each Consortium schoo!l during the first

" year was formulating a model! of its own,

discovering directions in which it wished to
develop within its own constraint matrix.

" Additional participation in performance-based

teacher education activities in the Teacher
Corps and in conferences called by the Model
builders has given the Consortium members

. added expertise and opportunity to develop.

On January 10-13, 1971, the Consortium
sponsored a successful work conference which
was designed to provide assistance to each
member school for the implementation of
its own stylized model by exchanging prob-
lems encountered, solutions determined and
materials employed. Workshops on early
laboratory experiences, teacher pupil inter-
action, the human relations component in

-teaching, developing hierarchies of educational

content and objectives, building instructional
modules, technical skills in teaching, and

“planning learning laboratories were some of

the thirteen foci of the conference.

Funded by the National Center for Educa-
tional Research and Development of the
U.S.0.E., the design and implementation.of
performance-based programs of teacher educa-
tion has gone forward in the Consortium. Dr.
James P. Steffensen and Miss Shirley Steele of
NCERD have assisted in seeking funding and
providing leadership for the group.
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- IN THE FUTURE

The Consortium of Southern Colleges for
Teacher Education looks to the future with
great optimism. In teacher education the

Consortium sees reform that will result in
* programs which will be totally accountable
for their products.

As an aid to each other and small schools
with limited resources as themselves, the
Consortium members plan to establish “ideal
demonstration centers” such as an individual-
ized learning laboratory, a clinical experiences
simulation laboratory, and a human relations
and group dynamics laboratory. An informa-
tion and materials dissemination center is seen
as another immediate goal for the group. This
activity will be coordinated with agencies
having similar functions but will focus on
ideas for use in settings with low R&D
capability.

The development of functioning efficient,

. performance-based teacher education pro-

grams which are transportable to comparable
institutions is the ultimate goal of the
Consortium. In-Service training subsystems,
management subsystems, and materials pro-
duction .subsystems are seen as desirable
concomitants of future activity of the group. -
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Appendix C
Student Flow Through the Program

The nurnose of this report is to bring together certain
of the specifications in such a manner that structupre, sequence,
procedural elements and relationships become clear. It is ac-
complished by providing the reader with a detailed description
of how certain components (and intra- as well as inter-component
elements) of the program model will appear to an observer when
the program becomes fully operational. In the pages that follow,
therefore, a student flow through the proposed program is dee
scribed from the freshman year to the senior graduating year.

Recruitment. Most students who eventually enter the model
program will have their first encounter with it when they are
.seniors in the high schools. Announcements regarding the new pro-
gram will be sent to high schools for display on the bulletin boards.
These will be followed by visits to schools by the elementary educa-
tion faculty members at NSC as a part of this College's recruiting
teams. Through these approachegsthe new program will be described
with all of its innovative features as well as the merits @and- ..

pProblems which go along with the instructional procedures that
are characterized by’ the use of individualized, self-paced learn-
ing and the use of media’and technology as well as the newer systems
for diagnosis, prognoeis, treatment and evaluation.

Candidacy for the Program. Upon being accepted for general
college admission, the freshman students wo would have declared
their intentions for majoring in elementary education will be re-
quired to make a formal application for candidacy for the Elementary

Teacher Education Program. The students will be further provided

}:.4;
™
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w{th orientation, in large-group and small-group situations.
to the specifics of the program in Elementary Education.: Each
student will be assigned to a faculty advisor who will guide the
student throughout the college career involving both the general
education as well as professional education phases in elementary
education. The student will enroll during the Pre-Professional '
education Phase I (in general education) including the Career
Decision Seminar Component. It is through the Career Decision
Seminar component of the model program that students would become
acquainted with the details of the teaching profession, the world
of the classroom teacher through observation and/or teacher aides
as well as tutoring experiences, and the modularized instructional
approach as a sample of the professional education Phase 1I of
the model program. The student will be formally admitted to the
professional phase of the NETEP model on the basis of:

1, Attainment of competencies in the Career Decision Séminar

2. Successful completion of Phase I general education course
components., ‘

3. Recommendation of selection committee based on review of
students performance, attitude and interest, and interview.

After being admitted formally to the program, prospective
teachers will continue to pursue a series of instructional modules
in the various components of professional education, Phase 1I, The
emphasis will be placed on individualized and self-paced learning a
and demonstration of the attained teacher competencies in a variety of
situations: simulated and micro-teaching and tutoring in public schools.
at homes and in various of community sut@ations. The completion of the
Professional Fhase II components is culminated by the extended full-
time internship practice in the public schools during the final semegte:

of the senior year.

10§ «
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The attainment of competencies on the part of prospective

teachers is judged on the basis of three-fold criteria: (1)
Knowledge criterion to assess the cognitive understanding of the
teaching theoriess (2) performance of teaching skills in applying
these theories and (3) product criterion as an indication of a
student's ability to bring about desired learning by the pupils
he may teach. Increasingly greater emphasis in the professional
education Fhase II is placed on the (b) and (¢) level of the
criteria. When all of the required competencies in various com-
ponents of the program. The student will be recommended for

graduation with a B.S. degree in Elementary Education.
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- Candidate Selection,. = The area of candidate seleetion for teacher

_education in a conpetency based approach with emphasis on exit rather than

entrance requ:l.:erqents presents philosophic as well as practical problems,

It is a fact thui.: no natter how comnprehensively designed a program of teacher
education nay be, the quality of its products (graduates) which it produces
ig related in direct proportion to the peocple who enter the progran. 'l‘here-:
fore, it becones inportant that teacher trainees for the NETEP be carefully
chosen on the basis of the needs, background for, and interest in beconing

a teacher. Such a selection becones necessary because, amnong other things, -
it is the calibre of teacher candidates that would determine the nature and
quality of the curricular progran, instructional resources, and teaching
strategies required to help them attain the specified competencies, It is
toward this end that a carefully drawn progran of student selection,
orientation and retention in, and for redirection and counseling out of,

the new program is considered here with all its inplications.

The candidates for the proposed elementary progran nmay not be formally
adnitted to the progran until the third (junior) year of their college
education. The candidate pool from which prospective elementary teacher
trainees are selected may consist of those students who have denonstrated
cortain tested abilities, exhibited genuine interest, and other.

Tentative though it is at present, sone of the nmore relevant elements
of the critiria Ior student selection are specified, It is understood that
the criteria . which follows will and should undergo continued evaluation
and necessary revigion for their predictibility for success in the proposed

progran and the effective performance of graduates as teachers thereafter,

6




l, Anong the physical traits, the teacher candidate.should be:

a. Generally healthy and energetic and present a physicians comprehens
sive physical examination report which should be thorough and designed
fron the standpoint of comprehensiveness.

b. Free of abnormalities or disfiguration which night preclude a candie
date's success as a teacher,

€ [ree fron illness or disease which night threaten the general well.
being of othor members of the college comnunity,

2. As for the uental and g::aonalitz,chnracteristics the candidates should
possess the foI!owing abiiities as shown 5; perzormnnce in tests, courses
and other activities yielding necessary information:

a. A reasonable acceptable score on such tests as the Minnesota Teachers
Attitude Inventory (MTA), Edwards Porsonal Perferences Schedule (EPPS)
Strong Vocational Interest Inventory (SVII), and the School and Colleg
Ability tests (SCAT). A ninimun acceptable score for these tests will
be arrived at through consultation on the part of the faculty involved,
as well as by an examination of the normative data provided with these
tests. These measures are to be used in conjunction with a student's
perfornance and behavior as determined by faculty observation, student
self-gvaluation and peer assessment.

b, An accunulated grade=point average of 2,00 out of 4,00 in the first
two years work at the college.

¢s A denonstration of satisfactory performance in the Career Decision
Seninar Component which will involve experiences in studying teaching
as a profession, observing classroom teaching, perforning simulated
teaching and other activities involving working with children,

d. 'An interview with the speciallyeconposed selection committee consiste
ing of two elementary education faculty members, and a counselor fron
the college!s general admission offices The rationale for such a
connittee is that in case a candidate fails to meet the criteria for
selection, the committee may serve as an instrunent in assisting the
student in redirecting his abilities to pursue another wvocational
interest, Anmong the functions of this comnittee may be to examine
carefully each student candidate for such personal, mental and physie
cal characteristics as are necessary for effective taaching performance
in the elementary school,

Anong the attributes to be evaluated through the interview may include
such affective qualities as the following: (a) overall perceived inpression
of personality, (b) receptivity toward innovative teaching techniques, (c) pre-
diction for successful performance in the new program, (d) emotional stability

and mental health, (e) adjustment and flexibility, (f) openness and fiiendly



attitudes and (g) most of all communicative proficiency (the fluent use of the
Standard Anerican English)., The following is an example of a check list to
be.used by the selection committee interviewing the student candidate.

CANDIDATE SELECTION«-PERSONAL
INTERVIEW CHECK<LIST

Characteristics ‘ Loy to Hiqh
Conmunication Skills 1l 2 3

(verbal facility)
Warnth and fiiendliness
Physical hedlth and vitality
General appearance and grooning
Confidence and poise
Emotional Stability
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Motivation for and interest
in teaching

For the personal interviewtto be as objective as possible, however, it is
suggestéd that the committee members may not exanine the test scores or other
performance data until the interview has been completed. When the average of
the interview ratings is projected in a profile form, it would add a substan=
tive feature to the other available data for candidate selection for the new

program for elementary teachers at this College.

Also, such a comprehensive approach toward candidate selection and adnise
sion to teacher education would help identify candidates with minor deficien;
cies. T'wse candidates may be entered in the program on the condition that
they make up the deficiencdes through appropriate remediation and other

corrective measures as may be needed.
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It must be emphasized that the purpose of this suggested candidate
selection criteria is to screen students for guidance and diagnostic purposes,
and to assist students to make wise and sound career choices. However, should
a student persist on pursuing a career as a teacher againgt Selection Commit:
tee!s advice, he should be permitted to do so. After all, he will graduate
from the program only when he has demonstrated the achievement of all the

teacher competencies specified for the progranm,
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