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the student to analyze the whole role of the teacher and decide where
his university classroom experiences fit. These objectives help to
orient the student teacher to the role of teachers, enable him to
interpret the behavior he observes, and help him to act in response
to his observations. Performance objectives also serve as a planning
guide for supervising teachers enabling them to help the student see
the total picture of the teacher's role. Student teachers,
supervising teachers, and university supervisors -may use performance
objectives to improve communication, plan activities, perceive
behavior, and assess performance. Ten checklists of performance

objectives and an appendix with a weekly behavioral objective report
are included. (MIM) . :

f




et g

 FILMED FROM BES‘I‘ AVAIIABLB COPY - JUNS =

Vs unmuvov NEALTN,
cwum & WELsARE
: 1CE OF SOUCATION
. T™HIS DOCUHENY HAS BEEN REPRO-
) DUCED EXACTLY AS RECENVED FAOM
THE PERSON OR ORGANIZATION OMG.

IONS STATED DO NOT NECESSAMLY
CATION POSITION OA POLI

\

I
I PERFORMANCE OBJI:CTIVES
’

ED 065475

. FOR
| I
'STUDENT TEACHING

A GUIDE FOR FLANNING AND EVALUATION

1,
e L1
e

Daniel L., Merritt :
Acslsgrant Irofessor of Eduutl.on

- tary Education Depnrtnnc
mue:l::d:::n State Unlnrnty
- Terre Hnute. Indnn.

INATING IT. POINTS OF VIEW OR OPIN.
REPRESENT OFFICIAL OFFICT OF EDY. .
POLICY.




I.
II.
111,

V.

VI.

IR P R i 0t i B e i b 32 g g
T o T 3 S YN S g0 L G | ek ¢ 0 DT A S P R eSO,

TASLE OF CONTENTS

Section . : o Page
PERTORMANCE ORJZCTIVES FOR STUDENT TEACHERS. ... soe o1
WHY USE Y:RFORMANCE OBTECTIVES?eeeseccccsccsssescs s
STQUENCH (7 PIRFCTHANCE O3JECTIVES.ceessesessssscs old
USING PI:.E’?)RPM%?CI‘: ()BATECi‘I‘JYTESC 00 00000 000000 0000000 .7
Studen’s Teacher

Svpervining Tanchavs

Univargits Sapes Loors

CI'!EC:KLIt‘:"';'.';‘l or P:«.’: TEIAITT OBJECTWES e00cs0cs0ccnce 011

Individus) Trofossicacd Goowth 12
Puaplli Guidense«-Consatlug o 15
Classronon Monawa..onb ’ 18

FPlanniag and Ocuanizing € assvork 20
Motivaticn of Dupils 23
Medle Developmaaarn ' 2

Inatruction . 25
Eveluaticn 29
Relations with Staff and TFarents 31
Sclhivcl and Conmuniyy _ 32

API’ENDIX................'.l'...........l.......0.033

I Y 1 S T R I N W S e e g,




- i
S RS

Daniel L. ierritt
Indiana State University

Perforuance Objectives for Student Teaching

b .The recent popularity of performance objectlves in
the é&ﬁcétianal p&&éess haé'izélzrlslna in ihe recent

past. Educators, during the early sixties became aware
of the many behaviors that teachers performed. The role

{ of the teacher was described as part-time leader,

friend, nurse, nother, counselor, policeman, Jjanitor,
and instructor. 1In spite of this recognition of the
nulti-faceted role of the teacher, some educators felt |

that teaching was the verbali behavior engaged in while . .

standingz in the front of the room. This view is still
held, although not in such traditional terms, by many
bexinnins student teachers. They have not usually had
the opportunity to observe and act out the role of a
full-fledged teacher.,

In recent years, we have moved toward a more

definitive view of teaching behavior and this movement

has ailded the teacher picparation procesa. Now, the

- T T - T e T e T T e

university supervisor and supervising teacher can help
! o the student teacher recognizelthe broad role of a teacher

and plan learning activities to elicit this bdroad




spectrum of behaviors.
Performance objectives are the key %o this process
for they are wmritten sets of behaviors that the student

may perform in order to demonstrate achlevqmgpt.(l)

There are various levels of performance objeétlves
raﬂglng'from the universal to the very pecullaristic.
Universai performance objectives are the common behaviors
of teaching while peculiaristic performance objectives

are unique sets of teaching behavior.

WHY USE PERFORMANCE OBJECTIVES?

Performance objectives are useful for a number of
reasonss

1. They identify in advance the basis for
‘evaluating student teacher behavior.

2, They help the student teacher.assume a
great share of the responsibility for de-

' flnlhg the role of a teacher.

3. Since the student teachers vary, each_oan'
select an irdividualized pattern of per-
formance objectives. Thus, the functioning

role of a teacher may be reached in different

Jae

ways.

4, Weetly evaluation conferences may be made

more relevant when specific performance




objectives are discussed during the

supervisory conference. Indeed, check~

lists of selected performance objectives
may be used for the conferences. Thin
process will lhelp the participants to
discuss pertinent behavior and will help
reduce the tendency to stray avay f:om
analysis of actual behavior. |

5. The use of performance objectives by the
supefvlslng teachers and student teachers
siiould help identify teacher preparation»
program needs. The combined feedbacit

may, for eiample,

suggest that a particular neced 1s not
being met at the university,. but 1ls assumed
to be, |

6. A more realistic evaluation of the student
teacher at the end of the experience should be
facilitated by use of performance objectives,

Placement forms might contain direct reference

to performance objectives achieved.,

7. A sense of failr plaj should develop between
student teacher and evaluators if the ground
rules for Juigment are made clear, _Use of
performance objectives might save time involved

in guessing what the evaluators want--be they




university or public school evaluators,

SEQUENCE OF FERFORMANCE OBJECTIVES

Student teachers are individuals and exhibit a
multitude c€ vwonderful differences. Therefore.‘only a
minimal pattern or schedule of performance objectives
should be mandated for all student teachers, Research
suggests that some general sequence of learaing is
engaged in by student teachers. (2) This sequence

composed of ten levels 1s represented in Figure 1.

A scenarlo related to Figure 1 might be written in
the following words.

Initially, the student'teacher is perhaps confused,
overwhelmed, and self-doubting. He begins student
teaching by questioning his knowledge and attitudes about
teaching and checks the validity of his knowledge and
bel;etgupg quérving,aqq}testlns reality. Later on he
is abdle té-ﬁée his skiils in a one person to one person
situation with pupils. This experience helps him gain
confidence in himself and the knowledge he has learned.

Questions of procedure begin to beccme prominent

As Lhe sludeut concerns himself with menaging a group of
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Flg. 1+ Hlerarchy of role behaviors engaged in by student
_teachers. The students prosress from inner
. .directeda LU vuler diresied actlvities, GLtudencs
- vary in their degree of proflciency at the onset
of student teaching.




young puplls for perhaps the first time. As these needs
are met, tlic student teacher progrcsses tq another level
of behzvior, which focuses on planning and organizing

the activities within the classroom. He becomes concern=-
ed with getting the puélls motl#ated or Just plain
excited about his first lessen. The selection of the
appropriate médla becomes a primary concern, and the
student tcacher esiperiments until the satisfactory ltem
is found. |

Finally, the time arrives when he must facilitate
learning for others. His instruction may not involve
him in a visible way, for his challenge 1s getting
pupils to want to learn. PFerhaps it does involve hinm
in an active way, and he can revel 1n the real or
assumed attentloii he 1s recelving. In elther case, the
instruction does end, and he begins to reflect on pupil
performance and on his own performance. He recalls
his original performance objectives for his pupils and
assesges the achievement of them. _

Later, the classroom can no longer contain his
spirit and energy and he seeks advice from other pro-
fessionals within the Lullding. He partlclpates in
activities involving parents, and later he mﬁy be
involved in 6ommun1ty meetings or clubs. He has

experienced the full role of a tedcher.




The time involved in this transformetion may be

one weelt or one semester for our‘student t2achers arec

as difrerent as their pupils. Ferhaps John Dewey's
thoughts express 1t bvest, for he suggested that we find
out where the learners are and then facllitate their
experience 80 they may drow (3). Performance objectives

may bdbe vlewed as experience paths,

USING PERFORMANCE OB3JECTIVES

Student Teachers |

What does the teacher do in the real live school
_situation? This question 1s often in the mind of the
beginning student teachér who has iecent university:
L'ciaséroom experience but little teaching role experience.
His academic eixiperience 1s now ready to be integrated
in the teaching role.. Performance objectives and the
ten classifications mentioned earlier help the student
to analyze the "whole' roie and decide where his univer-
sity classroon enperlences fit. The performance
objectives help to orient the student teacher to the role
of teacher..

The performance objectives may also help the student
teacher interpret the behavior he is observing. Then,
at a 1ater time, these same objlectives may help the

student teacher act in response to his observations.

e l~: v 8
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Supervising Teachers

Very often supervising teachers are faced with the
problem of how to help'the student teacher during the
first wveek of experience. They desire 1nformatlon about
student tcacher capabllities and yet have no means to
ldentify spéclflc behavioral proficliencies. Performance
objectlves might meet thls need, because they are readily
adaptable to a checklist or observation form. |

The performance objectives also serve as a plan- | |
ning gulde much as Individually Prescribed Instruction }
material ailds decision-making regarding pupll learning
activities., inowledge of the student teacher's pro-
ficlenclies will allow the supervising teacher to plan
activities that will optimize the number of perfdrmance
ObJectives achleved by the studént teachers. Thils
process 1; especially important when‘the ten behavioral

areas of teaching mentioned earlier are consldered.

Supervising teachers can focus on behaviors in a variety
of areas and yet'be able to see_the whole picture of

the teacher's role and help the student see this total
plcture.

Outcomes of evaluation practices are too often

reduced to generalities such as "you.did a good Job,"
- | or they may be a more subtle comparlson between the
~ student teacher's personal beliefs and those of the

3 supervising teacher. The words used to describe thé

——————




B S

7

teaching behavior become abstract and almost meaning-
less when translated into cryptic rating categories.
Performance ob;ectlves ald in describing a person's
behavior, and open~-ended rating forms are ideal for
use in performance based programs. Princlpals and
supervising teachers ha&ellons considered spontanepus
comments as important as the check merk on ﬁ,rgtlng
scale, Performance objectives nced not hinder the
spontanalty of cdmments. Indeed, they should become

more descriptive and preclse.

University Supervisors

Evaluation procedures may be enhanced by the use
of performance objectives to develop general descrlptlve
rating forms. These forms may be used to record student
teaching behavior and then referred to during a conference
with student teachers and supervising teachers,
Performance obJedtlves may also be used to chart
progress of student teachers on student teacher

recommendation forms containing behavlofal nlassifications,

Evaluation procedures which include performénce objectives

thus become behavior centered and more descriptive,
_Counseling and guldance are aided by information
recorded in performance objective terms. The process

of communication between unlversity.supervisor_and

‘supervising teacher would be f3°11165t¢d,b¥.the'qséqu  £_ -,f;.;""

N
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a conmon language concerning student teacher performance.,
This commonication is necessary during the planning sud
evaluation process.

Student teacher references may be prepared more
precisely with performance data about each student
teacher, Thls sourcc of data alds the author of‘the
recommendations and the student teacher who recelves a

more descriptive reference (4).

SUIIIARY . |
The use of performance objectives has increased
during the past ten yeérs. Increased usage has developed ,
because of a number of practical feasonsa (1) they
help in the evaluation process; (2) they ald in the role
_perbeptlon process; ‘(3) they are adapted to individual-
ized programs; (&) they repfgsent "feedback" records; and
(5) they are useful in the placement process, |
Student teachers are as different as the puplls they
teach; therefore, different patterns of achievement of

performance objectives will emerge. There are general -

sequénces. however, that may be used to gu;de student
teacher activities., |

Planning and evaluation procedures nay be improved
by the ﬁse of performance obJectlves.~ Student teachers;_
supervising teachers, and unlverslty supervisoré may‘use
performance objectives to improve communication, plaﬁ

activitics, perceive behavior, and assess performance.

i ' o




Checklists of Performance ObJectives

The objectives presented herein have been gathgred
from many sources. ‘e eipress our thanks to supé;;lsins
teachers, student teachers, and other educators for
thelr assistance. The objectives are by no means complete
but represent some of the behaviors that ire as teachers
engage in. Our intent is to provide a checklist for
gulding the ldentification of behaviors that stﬁdent
teachers may worikk towards each day and each week, Ve
believe that identification of the goals is a necessary
part of the evaluation of student teacher achievement. '
Je hope that the confefence between supervising teachers
and student teachers will be facllitated by the use of
this gulde. - |

The performance checitlists are dlassifled into ten
teacher behavior sectlions but this does not mean that

behaviors are limited to any particular one. ‘e 4o not

‘view teaching behavior as a series of 1solated activltles '

but a constant flow of performance. We used these section
headings simply to provide a starting point for the users.
As wé continue to work together wc hope suggestions will
be made and that they will be included in this guide.

3ellook'forward to your‘contlnued help sovthat our check-

lists will be useful and realistic.




Section 1
INDIVIDUAL PROFESSIONAL BEJAVIOR

This 1s behavior that is directed towards the

improvement of the self as a professional person., It

i1s concerned with inowledge of the role of a teacher and
teaching as a profession, This behavior involves the more
general aspects of the teaching role and the teaching
profession,

Record observations of teaching behevlor. through use of
observation schedule (Flanders).,

NEREE

Hill

N

Beoognize self-lmpatlenee with ohlldren.

Recognize self attitudes toward ohlldren.

Demonstrate enthuslasm about‘iastruotlonal activities.
Compare self teaching behavior with other teachers.
Reoosnlse teaching behavior of self.

Demonstrate nowledge of the purposes of sceveral
professional orsanlzatlons.v

Read ocurrent proresslonal Journals.

Analyze coriticism from others and relate to teaohlng
behavior,

Demonstrate courtesy, taotfurﬁeue.'aﬁd promptness
about school affalrs, '

Recomgnize the lmportence for Aeeping confldential
information. oonfidentlal.

Deuonstrz.te knowledge of the legal aspeets of
teaching.

Recognlze the characteristics of the phonics program.

Demcnstrate knowledge of the phonics information

in basal texts.

Identify sohool'testlng programs.

Recognize factors that influence the instructional
performance and professlomallsm,of the teacher.,

43
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Recognize factors that influence the non-lnstructlonal
behavior of the teacher. .

Find and use resoureee.-pereone. and materials in
instructional improvement and professional development.

Develop education as a profession extending outside
he elassroom.

Analyze suggested alternative instruction behaviors
from others.,

Demonstrate a positive attitude toward new instruc~-
tional methods and materials.

Identify social and philosophical factors as they
influence educational programs.

Demonstrate knowlcdge of research findings which
may bear on local school problems.

Demonstrate knowledge of local school philosophy,
goals, and objectives.

Reeogﬁlze the relation between maturation and growth,

Recognize the relation between maturetlon and
experience.

Demonstrate knowledge of characteristics of
psychonotor development,

Recognlze characteristics of cognitive development.
Describe the role of a teacher.,

Demonstrate Xnowlcdge of the relationship of soclal
change and school progress.

Demonstrate knowledge of teaeher organizations.

Demonstrate knowledge of teacher rights and legal
status.

Demenstrate Iknowledge of teacher contracts,
bcusfitsy and tenure,

Demonstrate characteristics of opennees and
receptiveness to new ideas.

14




- v -

I TR 0N LIS A et ot T SN i S S o e e S B P ISP T T A S TR U PO S .

14

Demonstrate sensitivity to speech backgrounds of
children.

Research rcading habits and tastes of children.

- Recognize the relationship between learning and

culture,

Demonstrate :nowledge of the historical bacxground
of reading instruction.

Reoognlze relationship between teacher behavlor
and pupil behavior. A

Recognlze relationship between teacher evaluation
behavior and teacher zuidance and counsellns
behavlor. .
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Section 2

GUIDANCE AND COUNSELING 3EHAVICR

" This 1s behavior that 1s direccted toward individual
pupils. It 1s designed to facllitate the healthy
psychologzical growth of the pupll.

hake positive cumments about student performance.

.. Ask students to share answers with "us" instead
of '"me",

Prailse good behavior.

| |

Recognize lndlvldual behavior problems before
acting to solve thenm.

Designate group chailrmen to summarize at the
closing of group wori.

Speak posltlvely to a child.

Demonstrate ability to develop pup11 sitills for
independent study.

Recognize diiferences between teacher values and
pupll values.

Gulide pupils to sources of reference materials.,

Recognlze the need for teacher-student communlcatlon.

!ll

Prepare opportunltles for students to share
experiences.,

Recognize students who suffer from deflclencles
caused by "out of school® factors.,

.-

Recognize characteristics of fallure.

Recognize the need for teacher involvement in
classroom activities.

Establish rapport with stndents.
{elp chlldren develop individual learning methods.

~ VWirite a record of noteworthy classroom incidents.

16




EEEEEEE

AN

16

Encourage students who show signs of creativity.
Demonstrate concern for children.

Encourage children to assume self=responsibility.

Relate to gifted children.

Smile and spealt to individuals by name.
Express pleasure at recejving student praise.
Accept each student as an individual,

Help students maintain a realistic self evaluation
of strengths and limitations.

Recognlze characteristics of pupil learning behavior,

Observe student information gathering and
processing.

Demonstrate abllity to usc skills in meeting the
need of both slow and rapid learner.

Demonstrate ability to help children -develop and
accept an accurate perception of self, in order
to achieve personality.

Demonstrate ability to help students understand and
accept thelr soclial,: psycholoslcal and’ physical
needs.

Demonstrate ability to help students understand,
accept, and deal with thelr emotions, feelings
and intultions.

Demonstrate acceptance of basic types of personality.

fﬁévelop interpersonal communications.

Demonstrate techniques for acceptable pupil
self expression.

Identify the individual problems of” chlldren and
l:e multiple problems of the classroom and

’>1astructiona1 setting.

Recognlze the relationship between soclo-economic
nfluence and behavior,

17
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Demonstrate knowledge of family influence on
pupil behavior,

Recognize needs, motivation, motives, eaperiences
and self concept as determinants of behavior,

Recognize reward, punishment, success, fallure,
praise, reproof, competition, cooperation, and
individual goals as factors influencing pupil
behavior.

Research pupil interest,

Use sociometric techniques in guldance and
counseling.

Demonstrate respect of individual uniqueness.

Recognize the need for agroups to self select
methods and detormine pace for problem solving.

Guide pupils in presenting findings of self
inquiry.

Demonstrate ability to help children become
responsive to others.,
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Section 3
CLASSROOM MANAGEMENT 3EHAVIOR

This 13 behavior that is designed to establish
orderly procedures for school and classroom inter-
action, It is e:hibited in order to help pupils cope
with others in school environment.

Identify, selcct, and usc classroom management
techniquas appropriate for pupils at different
stages of development.

Y g ol

Prepare a supply box for use on group proJects.

. Develop an absent folder for paper to be given to
abgentees.

||

Make a file for male up tests that bear absentees'
names.

Develop pupil commlttees for weekly tasks,
Establish classroom rules.

Staple loose assignment papers together.

]

Make a mat!h activity out of collecting lunch,
plcture, or'bank money.

Provide adequate physical conditions in the
classroom,

|

Flan activities for students who finish work early.
Demonstrate ability to handle behavior problems.
Tell students of the need for sroup cooperatlon.

lMake clear what is eipected of the students in
the slassaroomn.

Help develop democratic procedures for behavior f%r
in the classroom,

Describe techniques in attendance record’ ;eeplng.
and inventories.

|

Demonstrate knowledge of pup;I information forms.,

|

19




—— PFPractice democratlc princlples in classroom
behavior, /

—— Oreatec classroom climate free from pressure,
irhibition, and fear.

§ w—ww. Demonstrate abillty to select sclence teaching
equipment. .
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Denaonstrate knowledse of techniques to differentiate
- between leader-member roles in learning activities.

I ey,
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Section 4
-PLAYNING AND ORGANIZING CLASS'TORX

This is behavior that 1s directed toward identi-
flcation and selcction of learning activities appropriate
for specific pupil needs.

Identify, select and use teaching methods
appropriate for pupils at different developmental

. stages.,

Demonstrate knowledge of the physical, eocial. and

" mental levels of the puplls dealt with at
- different developmental stages.

Write educational objectives in terms of student
behavior,

Differentiate between educational objectives stated

in student behavioral terms and objectives not
stated in such terns,

Recognize the role of educational objectives in
the construction of achlevement tests.,

Select test items calling for behavior outlined
in specific objectives.

rite clear and concise test directions.

Flace testing situations within the student's
own classroom. .

‘Prepare records of appropriate films and filmstrips

for use in instruction.

Make a weesly file for worksheets at the beginning
of the weeit,

Use student fecdback for instructional.planning.

Individualize instruction for difficult learnins
activities. ,

Select a , variety of classroom materials.
Recognize the need for flezible planning.

Plan a series of activities for when students'
attention spans dnindle. .

e
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Plan lessons according to duration of attentlon
span.

Identify what behavior is expectcd of the students
1n the class.

Recosnize the characteristics of gross motor
coordination.

Prepare lesson plans that 1711l help children
practice following directions.

Organize problem situations to be used as
learning activities.

Provide developmental programs where puplils can
continually advance 1a learning.

Use results of achlevement batteries in planning.
Use results of self-appraisal techniques in planning.

. Recognize relationships between teacher behavior,
pupil behavior, and learning.

Select appropriate evaluative techniques and
instruments.

Identify ways in which other teachers have analyzed
and solved educational problems related to local
conditions.

llake alternative solutions to problems arising
from local conditions. .

Use local curriculum guldes and materials.

‘Demonstrate knowledge of behavioristic theory ,
and cognitive development.

Recognize relationship between language patterns
and behavior,

Recognize factors in individual differences = sex,
agey race, physical, intellect, and experiential
bac&ground.

~Demonstrate knowledge of techniques for studying
buman development.

'Recorniva the influence of communication media on .

=
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.the content areas of history, geography, soclology,

22

Demonstrate tnowladge of the scope and sequence
of the total instructional program,

Identify community services avallable to schools
and pupils,

Select and translate into educational objectives
anthiropology, economics, and political scilence.

Prepare learnlns activitics related to development
of soclal sclence conccpts.

rite techniques for teaching controversial lssues.

Select types of soclal probliems appropriate for
pupil investigation,

Recognize characteristics of resource wnits,
teaching units, and dally lesson plans.,

Frepare reading objectives in behavioral teras,

Recognize characteristics of the reading recadiness
program,

Identify literary, art, and music sources related
to stated objectives and conceptual level of puplls.,

Recognize reeding difficulties inherent: in
soclal studies material,

Recognize the significance of language in the
child'!s personal, social, academic, and economic
development. )

Correlate listening, reading, speaking and writing
skills.

Prepare lessons that focus on developing maturlty
of expression.

Develop learning activities to ald chlldrén in
thinking, feeling, speaklng and wrltlnv. 

Recognize characteristics of contemporary
rdadlng programs. .
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Section 5

CREATING A HOTIVATIONAL EWNVIRONIENT 3EHAVIOR

This is behavior that is directed towards the

encouregerent of pupil interest in learning activities.
It is designed to increase the pupll's desire to
become involved in learning.

.

|

FEETE

|

1.1

I ‘i‘

Display student worik.

Deveclop files for children s Tfavorite storles,
games, films,

Encourage children to make thelr omm bulletin
boards.

Provide space in the classroom for a pupil interest

center.

Encourage students to work on class assignments.,
Relate to pupil experiences.

Help the class to develop lesson activities.
Grade papers dliagnostically.

Encourage indlvidual pupil progects.

‘Demonstrate confidence in student's ability to

learn. o _
Identify pupil interest, imegination, end energiecs
that become vital components in developing an
instructional program.

Encourege children to contribute to the planning
of learnins experiences,

Recognize the role of motivation and intellectual
stimulation in the learnins process.,

Promote conditions where the creative process
flourishes.“

Incorporate group dynamics into'classroom activities.
Encourage individuality in speech techniques.

Demonstrate sensitivity to needs. interests, and

.capabilities of spealker and listener.

28
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Section 6
MEDIA DEVELOPHENT 3EHAVIOR

This 1s behavior directed toward the production
of materials to be used in learning activities. The
emphasis i1s on creative devclopment of unlque materials
appropriate for pupll needs.

Demonstrate Xnowledge of the physical, soclal, and
mental levels of the pupils dealt with at different
developmental stages.

wwew CoOllect bulletin board - plctures and captions.
——. liake a file of bulletin hoard ideas gained in -
other classrooms.

Prepare a file for instructional material.

H

Prepare cassette recorders for individual - ;- £
“instruction in the conteat areas.

Ask supermarkets, drug stores, etc. for old displays
to use in the classroom.

|

Make teacher-made books for the classroonm.

Hate use of'audlo visual materials.

|| ]

Guide children in making flash cards for classroom
or home use.

- Demonstrate abllity to use film projectors, film-
strip projectors, overhead projectors, and tape
‘recorders.

Decide when and hey to usc medla eqﬁlpment.
Prepare audio visual materials.

Demonstrate ability to dupllcate materlals.
Use new end innovative 1nstruct10na1 media,

Video tape learning activities for self evaluation,

—pp—
Sep———
L
—ye———e
e~
g————

Demonstrate new instructional media to others.
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Section 7
INSTRUCTIONA; 3EJAVIOR

This is behavior deslgncd to help puplls learn.

It may be direct or indirect help but the final goal

is to

|

| i

| H RERE

help tihe pupll to learn something.

Identify relationships betireen teacher performance
and pupil pqg;ormance.

Identify relationships between performaince objectives
and teaching activitics engaged in,

Demonstrate knowledge of the subject matter dealt
with by pupils at different developmental stages.

Demonstrate the use of group readinz as a method
of teaching reading to slow students.

Urite 1nd1v1dual group instructions on the board.,

Bnumerate tasis on the board as they are to be
completed.

Read test instructions to pupils when appropriate.

Designate group chairmen to- summarlze at the closlng
of group work, -

Demonstrate the use of role play in lnstructlcnal
situations.

Encourage children to express thoughts orally.

Encourage children to eipress thoughts in written
form, '

Involve studenﬁé in group discussion. .

Relate complex subject matter to students.
Respond to students who ask complex questions.
Read to the children.,

Encourage children to read to others.

Use small group activities.

Encourage children to inqulre.

Demonstrate the ability to handle the retarded chlld

in the regular classroom.

<6
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Demonstrate tnowledge of the learning process.

Listen to pupllé‘responses and react on the'basls
of the response. :

| |

Usc new materials and methods,

Discuss errors on groded papers.,

Use field trips for specific instructional outcomes.
Organize a class play.

delp students assoclate meaning with printed symbols.
Use learning experiences in auditory discrimination.
Foint out context clues to children.

Use picturcs in teaching.

EEREREEE

Develop pupil interest in a problem and ovserve
the formulation.

“Assist children in developing a solution to a
problem,

|

Demonstrate knowledge of sitills in developing
problem situations.

Demonstrate knowledge of teclinigques and skills in
presentingz problem solution methods.

|

Demonstrate lknowledge of siills in crlthulng : !
problem solutions.

|

Use activities involving "Creativity'" as problem
solving.

|

Help develop pupll questioning behavior,

Recognize and Ainterpret the process of change,

Demonstrate avlility to show relatlonshlps within
the environment,

Classify and identify items in the learning
environment.

|

Develop self expression in communicating.

Control instructional timing. if

EBig‘ o : 1
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Denonstrate abllity to develop puplls'! independent
learning skills.

Demonstrate knowledge of methods for individual

vlnstruction.

Use learning experiences that will maximize puplls
abllity to succced.

Use current events 1n lecarning actlvitiles,

Use learning eiperiences that promote divergent
and convergent thinking.

Denmonstrate tnowledge of classroom zrouping
procedures and techniqucs.

Use naps, plctures, graphs..charts. and dlagran
s’tills.,

Demonstrate Inowledge of reading and non-reading
learning resources at different conceptual levels.,

Demonstrate nowledge of time. space, and rclation-
ship concepts appropriate for puplls! conceptual
levels.

Help students interpret and drawv conclusions from |
data gathered for inquiry.

Demonstrate abllity to structure classroom
situations in whiclhh puplls can discover and
practice techniques of communication,

Demonstratec ability to use tecliniques of gulding
pupils in the reading process (teits, blography
fiction, journals, ncuspaper, reference sources).

Demonstrate dramatic activities assocliated with
learning activities.

Demonstrates knowledge of construction activities |
related to learning activities.

Demonstrate knowvledge of the techniques for
teaching reading-intcrpretation lessons in social
studies te:ts, maps, graphs, charts, tables,
diagrams, and plctures.

Demonstrate knowledge of geographic factors and
their relationships to cultural, economic, social,
political, and scientific progress.

28
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Recognize conventions assocliated with the writing act -
writing, spelling, punctuation, capitallzation.

Demonstrate knowledge of the structure of the written
word and its relation to development of words,
sentences, paragraphs, etc.

Demonstrate knowledge of resource materials helpful in
the writing process = diotionary. thesaurus, style
manuals, etc.

Help students select relevant facts from a general body
of knowledge.

Gulde students to organize ideas into a logical structure.

Demonstrate knowledge of the curricular materials in
mathematics for the elementary school,

Demonstrate knowledge of methods of scientific 1inquiry.,

Recognize the relationship between literature and
children's creative oral and written expression.

‘Demonstrate lnowledge of alds to selection of children's

books.,
Demonstrate choral speaklng activities.

Demonstrate abllity to use art media for interpretation
of a literary experience,

Demonstrate knowledge of oral reading techniques far
expression and clarity.
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Section 8
EVALUATION BEHAVIOR
Evaluation behavior 1s concerned with the process of
testing, measuring, and Judging puplil behavior in order to
structure future learning activities. Such behavior involves
the material used in school testing programs.

—e Recognize characteristics of testing, measuring, and
evaluating,

.- Recognize characteristics of various types of classroonm
tests., :

ceew. Classify tests in terms of characterisitcs.:

Develop a criteria to evaluate tests.

—eee. Hecognize the role of the concepts validity, reliability,
relevance, and validity in evaluating tests.,

-—. REcOgnize the relationships among observed scores, true
* socores, and errors in measurement.

ewew. LBvaluate test items in terms of criteria for good iten
construction and use.

wew.. Recognize general rules for making frequency distribvution
for a given set of scores.

Recognize characteristics of percentlles,
Interpret percentiles,

- Recognize characteristics of percent11§ ranks.
Interpret percentilé ranks,

Find ranks for a given set of pupil scores.

Find the mode for a set of scores.

NEREEN

Recognize characterlstics of central scores such as means,
medlians, and modes.

Recognize characteristics of a range.

tiake appropriate augsestloné for revision or reuse of a
" test item on the basis of item analysis data. :

.30
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Recognize oharacteristlcs of standard exrror of
measurenent.

Recognize characteristics of various typcs of test norms,

Identify corporation resources that will provide
Anformation about standardized tests.

Differentiate validity, reliability, norm, and -
practicality information about standardized tests,

" Grade positively. |
Interpret IQ soores as one indicator of ability.

Use a varliety of evaluation procedures.,

Assess individual stages of development.

Survey tests used fo measure pupil attitudes,
Demonstrate ability to use diagnostic instruments,
Know charactéristics of achlevement batteries,

Know technigues of self—appralsai.

Xnow different methods of reporting pupil progress.

fkrive testable "educational huncheé" from actual class-
room events, problems, or issues,

Use observational techniques'for assecsment .of pupil
behavior, _

Demonstrate lknowledge of methods for appraisal of pupil
affective growth,

Develop techniques for pupil self-evaluation,
Evaluate pupils on an individual basis.
Describe grading and promotion practices,

Interpret learning activity in terms of one major learning
theory. .

Demonstrate techniques in observing pupil performance and
assessing progress in accordance with stated objectives.

Evaluate personal beliefs and behavior toward pupils,

Demonstrate methods and procedures for evaluating
chlldren's written and oral language production.




Section 9

RELATIONS WITH STAFF AND PARENTS' BEHAVIOR

Behavior directed towards the development of personal
relations betueen a teacher and other staff members or
professional relations between the school staff and parents.

www.. A8k for specific individual help or suggestions from other
staff members. '

-e=s. DesCcribe children's learning habits to parents.

— Recognize the need for home=school communication.
s Demonstrate ability to establish rapport with parents.
e, DeVelop cooperation with other teachers.

eewna Use the services of speech theraplsts and special
teachers.

e~ Demonstrate sensitivity to others.

vee. Communicate effectively with other staff mcmbers,
administration, consultants, resource people, parents,
and lay people,

eewn.. Use parent-teacher and parent-teacher-student conferences.

www.. Help conduct a farent teacher conference.

——-. Demongtrate ability to use planned conference techniques .
in parent-teacher conferences.

.- Demonstrate abllity to establish "open climate" during
parent=teacher conference.

vew.. Develop behavioral reports of pupll progress for parent
conference.

eow.. Flan lessons with other staff members.
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Section 10
SCHOOL COMMUWITY BE4AVIOR
. This is behavior directed towards community members.
It is engaged in to tell the school story to parents., Very
often the school story is pupll progress,
— COmmunicate with parents in layments teras,

.~--. Recognize how home and school can pool efforts in
enrichment of 1life and education of speclal children.

womn. Identify local factors which.influence educational
programns in the schooul classroon,

cmmm  anOW community resources which apply toward the solution
of education problems related to local conditions.

e Attend P,T.A, meetings,
~em., Farticipate in P,T.A. programs,
weo., liake home wisits to all parents and report pupil growth,

Identify community citizens as resource people for
classroom learning activities.

PO S




- Appendix

JTh;s section contains sample forms that have been
uSed to fecord weekly performance objectives and certify
proficliency levels.,

’The forms have been.gathered from many sources and

~— are so identified, It 1s interesting to notice that
performance rating forms are being used by more school
districts each year. Some'stateé are now adopting
uniform performance levels.for teachers seeking

certification,
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Cooperating Teacher:

What teacher behaviors are you trying to show
you can perform? List the major ones you
wanrt to reach this week.

Your Name: - | —_ —
Student Teacher's weekly behavioral objectives: Evaluation: How well did vou perform the objectives w
you were aiming for? List ways of measuring your |

performance other than your own opinion. . .cooper-
ating teacher's comments., students' work, etc.




