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ABSTRACT

The long range objective o©f this bilingual prcgram
was to reduce the high dropout rate of Mexican American students.
Kindergarten and 1st-grade students were to be instructed in both
English and Sranish, and the program was to be expanded one grade
level each year. The program was set up to be a voluntary experiment
for Mexican Americans, Anglo Americans, and Negroes. The method used
in teaching the bilingual program to the kindergarten class were as
follows: (1) naming and classifying objects in either English or
Spani.sh, (2) identifying family members in either language, and (3)
identifying and naming colors in either language. First-grade
students were expected to respond to instructions given by teachers
in both languages and to learn to write simple words in English and
Spanish. The kindergarten and 1st-grade bilingual program was
evaluated using the following tests: (1) the Peabody Picture
Vocabulary Test, (2) the Inter-American Series, Test of General
Ability, and (3) the stanford Early School Achievement Test.
Videotape interviews and spot evaluations of students were also made. .
Because findings proved promising, the following recommendations were
made: (1) the program should be continued and allowed to move into
the 3rd year of the 5 year program, (2) the in-service Spanish course
for school personnel should be continued, (3) more bilingual
materials should be acquired, and (4) community involvement should be
expanded. Test results are included. (FF)
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CONTEXT

.Abernathy is located on the High Plains of Texas, astride the county line
separating Lubbock and Hale Counties. The area served by the Abernathy Independent
School Districe covers 181 square miles, most of which lies in Hale County, and
includes the town of Abernathy with a population of 2625. The popuiation is com-
prised of about 60 percent Anglo Americans, 30 percent Mexican-Americans, and
10 percent Negroes. The population is quite stable in that it has increased by
only 200 during the last ten years.

The economy of the area is primarily based on agriculture with the wajor
products being cotton and grair sorghums. Other agriculture products produced are
wheat, soybeans, and cattle. The terrain is quite level and lends itself to irri-
gation from underground water sources. The largest commercial establishnent in
the school district is a cotton spinning will which employes about 60 people.
Since Abernathy is an agriculture-priented area, the majority of its people are
employed in the raising of crups and farm products or by agriculture-dependent
business establishments. 1In comparison with the total population, unemployment in
Abernathy is a low percent.

The Abernathy Independent School System is housed in three buildings located
on one campus. The elementary school includes grades kindergarten through five.
Junior high school has grades six, seven, and eight, and grades nine through twelve
are in the high school building.

The average enrollment for the 1970-71 school year was 1224 with an average

daily attendance of 1152, The enrollment by ethnic groups is:

Anglo-Americans Mexican Americans Others )

No. % No. % No, * .
High School 225  71.20 66 20.88 25 7.92
Junior High 173 60.55 96 33,22 18 6:23
Blementary School 27§ 49,64 228 40.72 54 6.64
TOTAL 678 390 14

The scholastic population is stable with no significant trends. -




There were three teachers and three aides assigned to the kindergarten classes.

The aides and one teacher were bilingual. One teacher was from Mexico and her know-

: ledge of English was limited. The other teacher's first language was English and
she had a limited knowledge of Spanish. The bilingual aides in the classroom

{ enabled both of these teachers to function very successfully in the classroom,

{ Three first grade teachers and three aides composed the first grade bilimgual

’ staff. All three first grade teachers had a limited knowledge of Spanish since

‘ their first language was English. However, the aides were bilingual and they have
been utilized by the teachers to ensure bilingual instruction.

|
| The remainder of the bilingual staff was composed of a TV teacher and her
; aide. This teacher was bilingual and preparéd all TV materials used in the kinder-

garten and first grade classes. The aide was also bilingual.

l All of the teachers employed in the bilingual program either held a provisional
i or permanent teaching certificate or met minimum state requirements for a temporary
teaching credential. All aides had a high school diploma or its equivalent.
The projected plans for HABLA call for a bilingual program beginning at the
kindergarten level and expending vertically, one grade level per year, through the
. fourth grade. This report covers the second year (19670-71) of this program.

All program activities were held in the Elementary building. Six classrooms

were used and one room for the production and presentation of video tapes.
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’ Evaluation of the program was a continual process. Students were administered
& pre- and post- achievement test, a pre- and post-ability test, and & pre- and
post-spot evaluation instrument. The purpose of 'theése instruments was to gain
baseline data and to determine progress. Observations were made daily by all
staff members and discussed at weekly meetings. In addition to the above evaluation
procedures, video-taped vocabulary tests were given to a random sample of the kin-
dergarten students to dete mine their progress in language development.

No major changes were made as a result of reviewing evaluation data. However,

minor changes were made in the teaching techniques in order to better meet tha

o~-*rformance objectives.




The per pupil cost of education in the school system is $712., The school has
an assessed valuation of slightly over 22.3 million dollars with a bonded indebted-
ness of $602,000 which will be paid within the next five years.

HABLA has as its major, long-range objective the reduction of the rather high
dropout rate of Mexican-American students in the school system. The need for such
a program became apparent as the result of a study of Mexican-American students in
Abernathy schools which was made in 1968. The study showed that:

1. Approximately 80 percent of Mexican-Americans entering grade seven did

not finish school. _

2. Thirty-eight percent of Mexican-American students in grades seven

through twelve were one or more years over age.

3. The cause of the two factors mentioned seemed to be the inability of

- these students, upon entering the first grade, to function in a

classroom where English was the only language used.

Shortly after the study, Abernathy was given the opportunity to apply for a
Title VII grand for bilingual education. Our proposal for HABLA envisioned a
program that was coupletely new to our district. The plan called for an instruc-
tional program from kindergarten through grade four in which instruction would be
given in both English and Spanish. The program would start with a kindergarten .

program in 1969-70 and expand one grade level each year. Although the program is

open to all students, participation is voluntary.

' Program Description

HABLIA is now in its second year of operation. During the 1970-71 school year
ninety-six first grade students and sixty-seven kindergarten students were served
by HABIA. The student population was made up of eighty-six Mexican-Americans,
sixty-nine Anglo-Americans, and six Negroes. In the kindergarten classes emphasis
was placed on building self-esteem, mutual respect, and appreciation of one another's

language and culture. In the first grade emphasis was placed on bilingual

development,in math and language arts.

The prégram was administered by a Project Director who devotes three-fourths

\

of his time to the project, a full time Internal Evaluator, ‘A secretary devoted

three-fourths of her time to the project.
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In-service meetings were held each week. Three times during the year, consul-
tants were brought in for in-service training. Four teachers an¢ the Project Direc~
tor attended a bilingual workshop in Austin, Texas, during the summer, 1970. The
Project Director, TV teacher, two first grade teachers, and one kindergarten teacher
visited the United Consolidated Schools' bilingual program in Laredo, Texas. The
TV teacher also attended a bilingual conference held in San Antonio, Texas.

In looking at the over-all bilingual program, the main activities were those
aimed at developing vocabulary in English and Spanish and in developing mutual
respect. These activities are designed to meet our major'goal of developing fluency
in both languages and respect for culture and traditions of each major ethnic group.

In the kindergarten, the methods used in these activities included such thinys
as:

1. Naming and classifying objects in either language.

2. Identifying members of the family in either language.

3. Identifying colors and learning to nam2 them in either language.

4. Identifying community helpers in either language.

S. Sharing of crayons, toys, and other items.

6. Listening to stories--some in English and some in Spanish.

7. Llearning songs in both languages.
8. Learning rhymes in both languages.

In the first grade, the nethods used in these activities included such things

1. Responding to instructions given by teacher in both languages.

2. Learning to write simple words in English and Spanish.

3. Reading in English and Spanish readers on first grade level.

4. Answering simple: questions in both languages concerning stories they have
read.

5. Counting in both languages by ones, twos, fives, and tens.

0. Adding and subtracting in both languages.

7. Telling time in both languages.

8. Writing numbers from dictaticn in either language.

Classroom instruction by the teacher is given first in one language and then

immediately followed with the other language. In those areas where the teacher has

a limited knowledge of one language, the aide gives the instruction in that langsage.

In the kindergarten this type of instruction permeates the entire day while in thg

first grade it is restricted to the language arts class period and the math period.
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The pupils in the classes were grouped at random with the only restriction
being that each class have a like nunber of Anglo-Americans, Mexican-Americans, and
Negro students. Since each teacher had a full-time aide, it was possible for the
children to be divided into smaller groups for some small-group instruction. Because
of this, it was possible for the teacher or aide to give some immediate feedback to
the student in the form of praise for correct work or to correct the student when
an error was made.

Parents were able to receive feedback through informal visitation and planned
parent meetings. Parents were asked to take an active part in the program in the
planning of parties for the students. A parent advisory committee was formed at
the beginning of the school and met each month to discuss the program, or problems
that had arisen.

The entire kindergarten program was bilingual and all but one first grade
class was bilingual. This regular first grade class was used as a comparison or
control group. However, it could not be called a true control group as it was not
of the same makeup as the bilingual classes. All instructions and drills in the
kindergarten were oral. Although instruction varied, there was much repetition
and review of the lessons.

Commercially prepared materials in the field of bilingual education are very
scarce and hard to find. Therefore, most of the materials used in the program have
been staff developed. In the first grade, germission to make a local translation of
a reader was granted by the author and it was used in teaching reading in Spanish.
Other comuercial materials were reviewed during the year with the hoge of finding
material that would fit the program.

During the first year of operation, the major item of equipment that was pur-
chased was a closed-circuit television systea. This system has been used in the
kindergarten and the first grade classes to increase the amount of bilingual instruc

tion for the students. The television instructor, fluent in both languages, teachea.

O several classes bilingually through the closed-circuit television aystem. Each
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classroom teacher is presented a prepared script of the lesson, follow-up activities,
and supplementary exercises,

There is a record player in each classroom and all teachers have access to a
tape recorder., There are three language masters available to the teachers of
bilingual education. This equipment is used to teach songs, riddles, and vocabulary
in both languages. A movie projector purchased with bilingual funds is utilized
by the teacher to develop student appreciation and understanding of the culture of
both ethnic groups.

The parent advisory conmittee was used as a link between the.school and the
community. Members of the committee were urged to visit in the community and to
inform the bilingual staff of the feelings of the community toward bilingual educa-
tion. The committee also was informed of all plans for the program and had oppor-
tunity to suggest any changes that would make the program more appealing to the
commﬁnity.

The community has been kept avare of the happenings in the bilingual program
through the parents' committee, parent meetings, presentations to different civic
organization, school newspaper, and through letters sent home to parents. There
was excellent liaison with members of the Mexican-American community through thé

aides who were employed from the community,

BUDGET

HABLA was funded for two years beginning July 1, 1970 with the budget period
extending through June 30, 1972. The amount of the Title VII Grant Award was
$169,188. plus $372. unexpended balance from the previous yeac's operation, giving
tota) funds authorized for the two-year period of $169.560. Of this amount
$79,021.68 was expended during the 1970-71 school year.

The total cost of the program was $110,237, for the twelve month period from
July 1, 1970 to June 30, 1971. This left $31,215. expenditures from state and

.1ocal funds. In addition, five students received reduced price lunches and

fifty-seven received free lunches from Title I and/or state funds.




. Following is a breakdown

100 ADMINISTRATION

110
120
130
130

Salaries

Contracted Services
Per diem and travel
Office Supplies

200 INSTRUCTION

210
240
252
253

Salaries

Instructional Supplies
Travel

Consultants and travel

600 OPERATION OF PLANT

700 MAINTENANCE

1200 CAPITAL OUTLIAY

1220
1230

Remodeling
Equipment-Furniture

TOTAL EXPENDITURES

of expenditures:

Title VII State - Local Total
22,437 22,437
20,566 20,566
533 533
1,249 1,249
89 89
51,958 16,882 7,134 75,974
48,200 16, 882 6,244 71,326
2,610 890 3,500
548 548
500 500
5,400 5,400

10 1,800 1,810
4,616 4,616
600 600
4,016 4,016
79,021 16,882 14,334 110,237

The per student cost of the Program was $735 compared to $712 per student cost

for the entire school grades K-12.




Peabody Picture Vocabulary Test - Form A

The Peabody Picture Vocabulary Test, Form A was administered to all kindergarten
students in October, 1970, and March 1971. A local Spanish translation of the
Peabody was administered to those students with Spanish as a first language and the
English form of the Peabody was administered to those students with English as a
first language. This is an individual test and was administered in the Elementary
Library or the Evaluator's Office. Testing conditions were the same for all
students.

Mean scores for all groups by age groups are as follows:

Raw Score Means Mental Age Means
Pre Post Pre Post

Age 5-0 to 5-6 at entry

Spanish 30.8 48.3 3-2 5-0

English 50.41 56.76 5-3 6-3

Age 5-7 tc 6-2 at entry

Spanish 45.5 46.7 4-7 4-8

English 55.46 58.88 6=-2 6-8

The mean score of the children in the younger age bracket had a very significant
improvement. This is further illustrated by the increase in the mental age mean.
The children in the older age bracket did not make a lot of improvement in the
increase of the mean score average; however, in reviewing scores of other groups
of children on the Peabody, this group scored rather high on the pretest. The
reduction of the range of raw scores by all groups is also very significant and is

illustrated by the graph on the following page.



TEST RESULTS
Raw Class Kindergarten Raw
Score Score
130 —1A30
125 d
120 _- 120
115 B '115
10 e
108 1105
100 100
95 195
90 90
" 85
- II 11 70
65 IIY 69
55 ' 5
50 11 50
L b=l to 6-6 Ls
o} Lo
35 . 26 o 60 58 %0 -0 35
30 5-7 tD 6'1
61 to 66 |3°
2515=0 to 546 Cwn7 t0 6=2 —25
20 20
15
5«0 to 5=£ 15
10 10
English Spanish English Spanish
Test I Test II
Date Qctober 1970 Date April 1971
Nean 50,17 - gt 16 30680 = 118,50 56075 = 58,88 18430 = 16,70
Median 51 . 57,50 32 = 18,50 57 - 58,50 L7 - L9

Test Deabody Picture Vocabulary Test =- Form A




HABLA

Abernathy Independent School District
Bilingual Kindergarten
Peabody Picture Vocabulary Test, Form A, Bnglish Edition, October 1970

Age 5-0 to 5-6 .
Name g::re cﬁ;ﬁ“ Me:;:l file IQ
i Arthur, George 57 5= 6-3 9 112
| Knox, Darren 56 5l 6-1 7 1
‘L Stallings, Bryan 60 56 6-10 7 109
‘ ‘Tamayo, Madeleine 53 51 5-7 60 108
‘Stone, Susan 53 5-1 57 60 105
Shuey, Russel 53 5=3 5=7 60 105
‘Winter, Misti 52 g=2 9=5" 56 103
Worthan, Rory 52 5<3 5=5 56 103
.Davis, Kelly 51 5=l g=2 o1 101
Harrison, Jay 50 o=1 g=1 5 100
Shafer, John 55 5-6 51 L7 .99
’ Hernandez, Lisa 48 5=5 4=10 33 96
 Ray, Roger 53 5-6 57 3 %8
L | Conway, Thomas L5 5=l S T 23 90
‘ Tennell, Mendy 50 5-6 51 2l 89
Reedy, Billy 11 55 3-11 1 83
{ \ .
| - Stewart, Robert 28 5=2 2=11 2 59
Nean Scoros so1 S 5-3 o749

| Median Score 51.. 101




"HKABLA

Abernathy Independent School District
Bilingual Kindergarten
Peabody Picture Vocabulary Test, ;‘om A,é!iignoh Bdition, October 1970
Age 5-7 to 6-

Raw Chron Mental
Name Score Age Age Zile 1Q
Brantley, Robert 70 5=-11 8-9 98 129
Wynn, John 62 5=9 7-3 83 13
Turner, David 61 59 7-1 79 n
Howard, Lonnie 61 5210 7-1 79 1
Raybon, Kathy 61 5-11 T=1 (]
Caffey, Shana 61 5-8 7-1 79 111
Burgess, Donna 60 6-0 6-10 76 109
Dunn, Ryn 60 5-10 6-10 76 109
Call (Lamb) Paula 60 6-0 6-10 16 109
Jordan, Join 58 5«10 6-6 68 105
Rose, Darrell 58 6-0 6-6 68 105
Gragg, Roger 58 6-1 6-6 68 105
Attebury, Angie 57 5=9 6=3 62 103
~ Holleman, Jackie 57 5-9 6=3 62 103
Sisemore, Dustan 57 5-10 6=3 62 103
Havens, Gordon 56 5=9 6-1 Sh 101
Munn, William 55 58 S-11 L7 99
Applegate, Belinda 55 S-11 S-11 u? 99
Evans, Kathy 53 5-10 5=7 3 95
Tilley, Barry 52 ° 5-10 5-5 30 93
Duran, Sandra L8 5-7 4120 18 8s
1 T 5B 3 g
Jackson, Donna 34 5.7 g-h 031 , g
Mean Scores | 55,146 5-10 6-2 99492
EK‘[‘CMN Score 5745 103

PAFulToxt Provided by ERIC




HABLA

Abernathy Independent School District
Bilingual Kindergarten
Peabody Picture Vocabulary Test, Form A, Spanish Edition, October 1970

Age 5=1 to 56

Raw Chron Nental
Name Score Age Age  %ile 1Q
Ruiz, Pedro L7 56 L-8 16 83
Torres, Donna N 51 3-1 1 83
Saucedo, Elsie 40 Da2 3-10 10 61
Peresz, Francisco 35 Sali 3-5 5 17
Martines, Hugo 34 5=2 34 L 70
Ortiz, Sandy 32 5=l 3-3 2 67
Garza, Norma 32 52 3-3 2 67
Carcia, Patricia 29 5-2 3-0 2 61
Olivarez, Miguel 34 56 3= 0=1 57
Ortiz, Yolanda 25 5=4 2-9 0-1 53
Ochoa, Lee 23 5=5 2-8 0=1 18
Cardenas, Bonifusa 22 Se1 2=7 0-1 L6
Salagar, Brenda 22 5=3 2-7 0-1 L6
Ramirez, Santos 15 52 2-3 0-1 3k
Mean Scores 30.8 5-3 3-2 62

Median Score 32 N




HABLA

Abermathy Independent School District
Bilingual Kindergarten
Peabody Picture Vocabulary Test, Form A, Spanish Edition, October 1970

Age 5-9 to 6

Raw Chron Mental
Name Score _Age Age  %ile 1Q
Ponciano, Suzanne 56 6-1 6«1 Sk 101
Hernandez, Dora 52 5-11 5«5 30 93
Ortiz, Cristela 51 58 5-2 25 9
Villarreal, Roel 50 - 510 g1 2y 89
Dominguez, Rebaccsa 50 S=11 5=1 2L 89
Saenz, Delia 49 5=11 h-11 21 .87
Reyes, Refugia L9 60 h=11 21 87
Ponciano, Brenda L8 S-11 k=10 18 85
Peres, Alberto L8 5.10 L-10° 18 85
Luera, Julia Lb 6-2 4-3 8 n
Gonzales, Joe L1 5-10 3-11 L n
Marrugo, Patricia 36 5-9 36 0-1 61
Salinss, Jimmy 35 6-1 35 0=l 59
Rodrigues, Alfredo 28 6-2 2-11 0-1 L7
Mean Scores 5.5 5-11 b7 80.1
Median Score 18.5 86




HABLA

Abernathy Independent School District
Peabody Picture Vocabulary Test, Form A, Spanish Edition, March 1971

Bilingual Kindergarten, Ages 5-6 to 6-0
Raw Chron, ’ Mental

Name Score Age Age file IQ
Ruiz, Pedro 63 5-10 7-6 85 115
Salazar, Brenda 59 5=9 6-8 i) 107
Perez, Francisco Sk 5=9 5=9 L3 97
Ortiz, Sardy 53 5=9 5=7 37 95
Torres, Donna 3 5=7 5=2 25 9
Ochoa, Lee Ann L9 5-11 L-11 21 87
Saucedo, Elsie L7 5=9 4-8 16 83
Martinez, Hugo L6 5=7 L=7 13 81
Rosales, Ruth LS 5-8 L-5 10 79
Cardenas, Bonifusa IV 5-8 40 6 3
Ortiz, Yolanda W2 5=9 4=0 3
Ramirez, Santos Lo 5=8 3-10 3 69
Garcia, Patricia 37 5-7 3-7 1- 63
MEAN SCORE u8.30 5-9 5-0 85.62
METAN SCCRE u7 83
Ages 6-1 to 6-6
Dominguez, Rebecca 56 6-2 6-1 Sk 101
Hernandez, Dora sk 6-4 5-9 43 97
Marrugo, Patricia 31 6-3 5=2 25 2
Iasra, Julia 55 6-6 5-11 28 89
Ponciane, Suzanne 52 6-6 5-5 12 83
Olivarez, Miguel 16 6=3 4=7 13 61
Perez, Alberto L3 6=3 h=1 7 75
Ponciano, Diana 39 6=5 3-0 3 67
Salinas, Jimmy 39 6-6 3-9 1- 58
Rodriguez, Alfredo 32 6-6 3-3 l- 46
MEAN SCRE L6.7 6-5 L-8 78.8
MEDIAN SCORE L9 82




HABLA

Abernathy Independent School District

Bilingual Kindergarten
Peabody Picture Vocabulary Test, Form A, English Edition, Harch 1971

Ages 5-6 to 6
Raw Chron Ment.al

Name Scure Age Age file 1Q
Knox, Darren 65 5=9 7-10 90 119
Stallings, Bryan 6L 6=0 7-8 88 117
Tennell, Mendy 63 5=11 7-6 85 115
Ray, Roger 62 5=11 7=3 83 113
Worthan, Rory 62 5-8 7=3 83 113
Conway, Thomas 58 5=9 66 68 105
Winter, Misti 57 59 6-3 62 103
Shuey, Russell 57 5=9 6-3 62 103
Davis, Kelly 57 5=9 6-3 62 103
Shafer, Johnny 57 5-11 6-3 62 103
Arthur, George 56 5=10 6-1 Sk 101
Harrison, Jay 56 5=7 6-1 Sk 101
Stone, Susan 56 56 6=1 sk 101
Duran, Sandra 55 5-10 S-11 L7 99
Reedy, Billy 52 5=10 5=5 30 93
Tamayo, Madeleine 52 5=7 5=5 30 93
Stewart, Robert 36 5=7 3-6 | l- 61

MEAN SCCRE 56476 5-8 6-3 102,53

MEDIAN SCORE 57 53 813 103

40



Abernathy Independent School District

HABLA

Peabody Picture Vocabulary Test, Farm A, English Ed tion, March 1971

Bilingual Kindergarten, Ages 6-1 to 6-6

Raw Chron. Mental

Name Score Age Age file 1Q
Brantley, Robert 68 6=5 8-5 96 125
Rose, Darrell 66 6-5 8-1 92 121
Howard, Lonnie 65 63 7-10 90 119
Raybon, Kathy 63 6=4 7-6 8s 115
Caffey, Shana 63 6-2 7-6 85 115
Tilly, Barry 61 6-4 -1 79 11
Dun, Ryn 61 6-4 7-1 79 111
Applegate, Belinda 61 6=5 7-1 79 11
Attebury, Angle 60 6=3 6-10 76 109
Wynne, John 60 6-3 6-10 76 109
Evans, Kathy 59 6=} 6-8 73 107
Burgess, Donna 59 6-6 6-8 5] 107
Call, Paula S8 6-5 6-6 66 105
Gragg, Roger 63 6-6 7-6 62 104
Nunn, William Gene 57 6-1 6-3 62 103
Holleman, Jackie 57 6-2 6-3 62 103
Jordan, John 5?7 6=h 6-3 62 103
Grisham, Barbara 56 63 6-1 Sk 101
Duran, Dorothy 56 6-5 6-1 S 101
Sisemore, Dustan 55 6=l 5-11 L7 99
Havens, Gordon 55 6-3 . Sell 47 99
Turner, David sl 6=-2 5-9 L3 .97
Johnson, Tommy 55 6-6 5-11 28 89
Jackson, Domma 50 6-1 5-1 2k 89

MEAN SCORE 58.88 6=l 6-8 106,38

MEDTAN SCORE 58,50 106




Test of General Ability, GA-P-DE and HG-P-DEs

The Inter-American General Ability Test for kindergarten level was administered
in October, 1970, and April, 1971, to the entire kindergarten population. The

English form of the test was administered to those children with English as a first

language and the Spanish form of the test was administered to those children with

Spanish as a first language. The test is an individual test and was administered
in the Elementary Library and the Evaluator's Office. Testing conditions were the
same for all students,

Mean scores for all groups by age groupings are as follows:

Verbal-Numerical Non-Verbal Total
Pre Post Pre Post Pre Post

Age 5-0 to 3-6 at entry

Spanish 23.28 24.92 26.56 29.33 49.064 55.08
English 29.22 33.70 29.11 33.18 58.33 66.88
Age 5-7 to 6-2 at entry

Spanish 23.77 26.80 29.38 31.70 53.15 58.50
English 31.30 34.42 .31.52 34.04 59.78 68.46
Each group has made gains in the mean raw score and has redur=d the raw

score range, illustrated by the graph on the following page.




TEST RESULTS

Raw Class _ Kindergarten Raw
Score Score
130 -—!5130
125 1125
120 120
115 ‘115
110 “i-"-1°
105 105
100 100
95 95
90 90
8s ‘ 8s
80 T —3 H— 80
4] (4
' 11 1V
70 70
IV
65 T 65
60 60
55 : 55
50 50
LS -1 to 6=6 Lg
40 B to 6e0 40
5=0 to 56 5-6 to 6-0
3 81 to 66 135
30 5“7 to 5'2 30
261 5-0 to 5-6 2¢g
20 20
15| 15
1ol_ 10
English Spanish 1ish
GA-P=DE Hggg-DEs cl}?tx‘gp-nm }sig-mp'fnsgs
Test I Test II
Date October 1970 Date April 1971
Mean 56,33 - 59,78 19,6l = 53,15 66488 = 68,16 55408 .= 58,50
Median 59 - 66 51,50 = 5) 69 = 70 53450 = 60,50

CE——————

e ] R ——

Test Test of Genoral Ability =« IntereAmerican Series
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HAB

LA

Abermtfw Independent School District
Bilingual Kindergarten
Inter-American Series, Test of General Ability, GA-P=DE, English, October 1970

Age 5<0 to 56

Name g:’b;i;mmﬁgal Rame,:;;:tgmne Raw Scﬁg?ﬁ;no
Stallings, Bryan 36-89 37-9; 13-97
Stone, Susan 3161 37-94 68-89
Tennell, Mendy 33-81 35-86 68-89
Knox, Darren 36-89 31-72 67-78
Shafer, Johnny= 37-97 30-58 67-78
Worthan, Rory 32-72 30-58 62-67
Davis, Kelly 32-72 30-58 62-67
Winter, Misti 27-25 33-61 60-55
Harrison, Jay 31-61 29-L4 60=55
Arthur, George 30-53 28-33 56=4T7
Johnson, Tommy 28-39 29-4l S7=l2
Conway, Thomas 2L-8 31-72 55-30
Tamayo, Madeleine 29-4s 26-19 55-30
Hernandez, Lisa 27-25 28-33 55=30
Ray, Roger 27-25 26-19 53-19
Shuey, Russel 26-1L 26-19 52«1l
Reedy, Bill 28-39 21-8 u9-7
Stewart, Robert 123 l17-3 29«3

Mean Raw Scores 29,22 29,11 56433

Median Raw Score 29.50 29.50 59
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HABLA

Abernathy Independent School District
Bilingual Kindergarten .
Inter-American Series, Test of Ganeraé Abiugy,‘ GA-P~DE, Endlish, October 1970
Age 5«7 to 6-1

Name X:f:b;t;mﬁ?l Raw“g:;::z.lle Raw Sc‘crs:‘:%ﬂo
Calvin, Robert 36-91 L0-98 76-98
Raybon, Kathy 3585 36=76 -9
Howard, Lonnie 3L4-76 37-89 70-91
Dum, Ryn 33-59 37-89 70-80
Caffey, Shanya 36-91 34-59 70-80
: ~Gragr, Roger 34-76 36-76 70-80
Rose, Darrell : 33-59 36-76 69-70
Jordan, John 37-98 32=h) 69-70
Havens, Gordon 32-l4 36=76 ' 68-63
Lanb, Paula 32-hly W59 66-54
Duran, Sandra 33-59 | 33-50 66-51
Nunn, William 33-59 33-50 66-54
Attebury, Angie . 3L-76 30-28 64-L6
Tilley, Barry 31-33 32-4k 63-29
Applegate, Belinda 3.1-33 32-44 63-39
Grisham, Barbara 26-15 36-76 62-30
Sisemore, Dustan 31-33 31-33 62-30
Burgess, Donna 33-59 28-20 61-2Y
Wynne, John 30-24 29-2}4 59=20
Evans, Kathy  28-20 227 50-15
Holleman, Jackie 25.11 23-11 48=11
Turner, David 23-7 . 24-15 u7-7
Jackson, Donna 20-2 . 142 34-2
Mean Raw Scores 31.30 31.52 59.78
EI{IIC Median Raw Score 33 33 66
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HABLA

Abernathy Independent School Distriot
Bilingual Kindergarten
Inter-American Series, Test of General Ability, GA-P=DEs, Spanish, October 1970

Age 50 to 5«6
; Name Lﬁb;t;mg;d Rawng;;::%b;llcn Raw Sci:::;no
} Ortis, Yolanda 26-71 33-96 59-96
’ Garcia, Patricia 2L4-61 31-82 55-89
' Ruis, Pedro 27-89 26-50 53-75
~ Totres, Donna 21-25 3289 53-75
\ Saudeco, Elsie 23-50 30-71 53=75 |
; - Peres, Francisco 26=71 26-50 52-57
. Ochoa, Lee Amn 27-89 25-39 S2-57
\ . Ortis, Sandy 27-89 214-29 5213
| Rosales, Ruth 21-28 27-61 1632
| Oarsa, Norma 22-39 2l-29 Ls-25
’ Martinez, Hugo 23-50 19-4 42-18
. Ramirez, Santos 19-7 22-18 -1
Cardenas, Bonifusa 19-7 20-11 39-ls
i Mean Raw Score 23,28 26,36 L9.6L

|
|
' : Median Ray Score 23 26 51,50




HABLA

Abernathy Independent School District
. Bilingual Kindergarten
Inter-American Series, Test of Generaé Abiligy, GA-P=DEs, Spanish, October 1970
Age 5=7 to 6-1

~ Name | ::b;t;gx:n.iﬁ?l Raw‘,‘g;;:;?&e Raw Sc:‘g:a-%ﬂe
 Hernandes, Dora 29-85 30,-61 63-96
" Luera, Julia 29-85 30-5L 59-89
_ Salinas, Jimmy 22-35 38-92 57-13
Villarreal, Roel 32-96 25-15 5773
- Marrugo, Patricia 22-35 35-92 5773
Ponciano, Suzanne 25-73 31-69 56-56
Ortiz, Cristela 24-62 3054 oLi=50
' Ponciano, Diana 22-35 31-69 §3-h2
" Domingues, Rebecca 23-50  2en $0-31
Olivaresz, Mike 21-15 29-142 50=31
. Pevez » Alberto 2462 25-15 49-19
 Reyes, Refugia 21-15 27-31 48-12
~ Gonzales,Joe 15-4 23-} 38-L
Mean Raw Score 23,77 29.38 53.15

: Median Raw Score 23 30 gl




HABLA
Abernathy Independent School Distri.ct
inter-Amwian Series, Test of General Ability, GA-P-DE, English, April, 1971
Kindergarten, Age 5-6 to 6-0
Name Rawvgzzi-mwgﬂ Rang:;::r b;}le Raw Szg:'ﬁ_l%ilo
Tennell, Mendy 37 82 39 97 76 ok
Stallings, Bryan 39 Sk 37 g2 76 94
Worthan, Rory 39 9L, 36 68 s 85
Stone, Susan 35 59 38 9N 73 m”
Harrison, Jay ¥ N 37 & BN
Arthur, George G, 3k U7 36 68 "0 62
Knox, Darren 3 L7 36 68 70 62 <
Shafer, Jolmny 37 82 a3 Lk 70 62
Davis, Kelly 36 n 33 Lk 69 50
Duran, Sandra ¥ 59 3 W 6 L |
Ray, Roger 33 38 33 Lk 66 38
Winter, Misti 32 29 33 Lk 65 32
Tamayo, Madeleine 32 29 . 32 24 6y 27
. Corway, Thomas k) | 18 32 2L 63 21
Shuey, Russell 30 9 30 15 60 15
Reedy, Billy N 18 28 9 59 9
Stewart, Robert ' 22 3 18 3 40 3
_ MEAN RAW SCORE 33.70 33.18 66,88

MEDIAN RAW SCCRE 3l 33 69




- HABLA
Abernathy Independent School Distrisct

Inter<American Series, Test of General Ability, GA-P-DE, English, April 1971
Kindergarten, Age 6-1 to 6-6

Verbal-Numerical Non=verbal Total

Name Raw Score  %ile Raw Score Z%ile Raw Score #ile
Brantley, Robert C. 38 8s 39 98 m 98
Attebury, Angie 39 96 37 (k) 76 90
Howard, Lonnie 39 96 37 73 76 90
Raybon, Kathy 38 85 38 88 7% 90
Rose, Darrel. 37 7 38 8 (1] 81
Dum, Ryn 36 63 38 88 (1 73
Nurn, William Gene | 36 63 38 88 ™ ”
Caffey, Shana Marie 36 85 36 60 73
Gragg, Roger 36 63 Y S 36 ‘
Jordan, John 36 63 36 60 72 60
Applegate, Belinda 36 63 35 50 T sk !
Havens, Gordon 35 L6 36 60 yal 5h
Call, Paula 35 L6 3 k2 69 L8
Johnson, Tomy 34 35 33 33 67 Lo
Burgess, Donna 36 63 3l 15 67 Lo
Tilley, Barry k3 35 33 33 67 Lo
Duran, Dorothy 3 15 35 50 66 3
Wyrme, John 3 2 2 2 65 25
Sisemore, Dustan 33 25 32 23 .65 25
Turner, David 29 10 5k L2 63 17
Holleman, Jacide 3L 35 23 10 63 17
Grisham, Barbara 25 3 32 23 57 10
Evans, Kathy 32 19 2l 6 56 6
Jackson, Donna 26 6 23 3 L9 3
MEAN RAW SCORE 3l.k2 3L.04 68,16

MEDIAN RAW SCORE 35.5 35 | 70




HABLA
Abernathy Independent School District

Inter-American Series, Test of Genersl Ability, Hi«P-DEs, Spanish, April 1971
Kindergarten, Age 5-6 to 6-0

Name ans.f:::.m r;cﬁ].. Rawnggxrzﬁe Raw Szgrt:l file
Peres, Fransisco 32 96 36 96 68 96
Garcia, Patricia 28 19 35 83 63 88
Salasar, Brenda 28 (44 32 s 60 79
Saucedo, Elsie | 28 79 k) | 63 59 67
Ortis, Yolanda 26 58 33 n 59 67
‘Torres, Donma 2 13 B 6 5 Sk
Ruis, Pedro 25 us 26 25 S L6
Ortiz, Sandy 23 29 27 38 50 38
Cardenas, Bonifusa 22 2 26 25 B 29
Martines, Hugo 2l 38 - 23 13 L7 21
Rosales, Ruth 2 8 19 8
Ramires, Satos 16 L 29 46 LS 8
MEAN RAW SCCRE 2l.92 29.33 §5.008
MEDIAN RAW SCORE 25,50 30 53.50

‘ Age 6-1 to 6-6

Hernandez, Dora 33 9% 36 95 69 9%

?' Luera, Julia 28 70 35 80 63 80

‘ Dominguez, Rebecca : 30- 85 33 40 63 80
Perez, Albert 27 50 3l 60 61 60
Salinas, Jimmy 26 35 35 6o 61 60
Ponciano, Suzarme 27 50 33 Lo 60 LS
Marrugo, Patricia 28 70 30 15 58 k11
Ponciano, Diana 23 15 3 60 57 25
Olivares, Miguel 25 25 a1 25 % 15
Rodrigues, Alfredo a 5 16 5 37 5

MEAN RAW SCORE 26.80 31.70 58,50




Kindergarten Video Tapes

One of the methods of evaluation as stated in the Continuation Application is
individual video-taped interviews. Eight Mexican-Americans and eight Anglo-Americans
were randomly selected to participate in the interviews. The children were shown
pictures of a man, woman, boy, girl, pencil, dress, chair, apple, dog, cat, and
clock. They were asked to identify all of the pictures in their first language
and then in their second language. Classroom instruction was not directed specifi-
cally to these objects or pictures. The results of the interviews made in November,

1970, and May, 1971, were as follows:

Mexican-American Anglo-American

Pre Post Pre Post
Percent of correct responses
in English 72.72 97.0 o97.72 100
Percent of correct responses
in Spanish 93.18 94.0 43.18 60.0

1t is recognized that better results would have been obtained if the first

interview had been in September, 197Q0. However, there has been a substantial gain

made in the development of the second language of each group.




Kindergarten Video-Tape Results

November 1970

| Mexican-American Anglo-American
| Average number of correct
“ responses in English 8 10.75 |
L Average number of correct
| 3 responses in Spanish 10.25 4.75
‘ Percent of correct responses <
in English 72.72% 97 .72%
Percent of correct responses in
: Spanish 93.18% 43.18%
|
* May 1971
Average number of correct |
responses in English 10.38 11
‘ Average number of correct
: responses in Spanish 10.63 6.63 ‘
r Percent of correct responses
{ in Bnglish 97.% 100.%

| : Percent of correct responses
| in Spanish 94.% 60.%

S et b e B
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Kindergarten Spot Evaluation

This evaluation instrument was designed by the bilingual staff during the first
year of operation. Once the behavioral objectives had been established for the
intellectual component of the project, this instrument was developed to check the
progress being made in wmeeting these objecti#es. Questions in this instrument are
asked in the student's first and second language and he is expected to respond
in the language used. The English portion of the test was administered by the
Evaluator and the Spanish portion was administered by the bilingual aide assigned
for this duty. Students used in the testing procedure were randomly selected with
the only stipulation being that there be five students from each kindergarten room.
The test was given in the Evaluator's Office to one student at & time. The results

of the tests administered in November, 1970 and May, 1971, are as follows:

Mexican-American Anglo-American
Pre Post Pre Post
Percent of correct responses
in Bgnlish 76.31 83.50 77 .66 87.10
Percent of correct responses
in Spanish 80.89 97.00 52.05 78.40

It is recognized that better results have been obtained from earlier testing *
There are some parts of this instrument that have been revised for the coming year
in that it was not felt that the questions yielded true information in regard to
the objectives of the program. Review of the above percentages indicate that the

students are making progress in the development of a second language,




HABLA
Appendix {8 ~ '
Instrumont for use by Name _Composite gﬁight Pugilez
Internal Evaluator
Dateioygmber 1970 First LongusgeEngljsh
L ,...i'.h... ' J :
Lorrec noorrest j lorrect  lincoryes
1.1 Show pictures of these objects and
ask students to nme them, Then
ask if they are wood, metal, fruit,
vegetable or animal. (Use both
languages,)
Apple gaﬁm 10 | 75
83 8’05 | O e
“Nane | 0
BiCYClQ E! ass N l o)
Rame '
Tomato Class (4 1 37.
Horse Hame 100 ' :
ors Tass | 100 |
Name 100 j &2
Cat tass T 100" [ 82}
Name ™ 1 &3
Potato Class | 100 e
s Name 100 |
cissors m—q Y
B Nanme 1 1 37.%
anana Class i; 87,5
Orange Name 1 | -
8 Tlass | -
Name | YN
Stove Mass 978
Pepper -ch—.—i"‘m'. - :="
) | .
Beans T A |
) Name 100 1 62
Dog Class | 200 I
Pencil "m' 100 : A
Blocks, (wecoden) "‘:‘:. _JJ%L; : 0
Total 1.1 92,9 | _L9.1
1,2 Show pictures of the following —_—
and ask the studentas Mhat 1s
this™ (Use both languages)
Iriangle 50 0
Circle 50 ' 0
3quare 15 : [ o




HA N

Instrument for Internal Evaluation

LA

1.3

cnglish Spanish
Ask "What color are these™ orrec ncorrec Incorrect
Red 100
Yellow 75
Blue 100
White 100
Black 100
Show cards of triangles, pictures
of man and boy, pictures of big
dog and little dog. Ask students
to (a) point to the big one,
(b) point to the litile one,

(Use both languages)

B 100
Triangles Ttilel 100

Short 100
Man and boy Yall x50

Bi 100
Dogs %55 CY

Place rock, ball of cotton, smooth
cardboard, and sandpaper on table,
Ask students to point to something
that is hard, soft, smooth, rough,
(Use both languages)

Rock, cotton ball g%;‘.g ﬁgfi =

3andpaper, smooth cardboayrd i‘,‘é‘g&ﬁm‘_ﬂ{
Total 1.2 _B_h_

Ask students to tell what they see | =——

in these pictures. (Use both

1anguages§>

Shirt 100

Apple 100

Shoes 100

Ask students to reach into box and

tell whether the object they feel

is hard, soft, rough or smooth,

(Use first language)

Rock 8705

Small pillow 87.5

Sandpaper 62.5




HABLA

Instrument for Internal Evaluation

Tsh — Spanish
Tell students to close their eyes and [Loirec NCorrec ) cOrrec
tell what they smell, (Use first lang.

Perfume

. 1
garlic = 63 @4

To
1.4 Ask students to count to temn. (Use —_—
both languages) 100 100

Show sets of two, four, and five ob-

Jects, Ask students to point to each H
set as you state the number of objects

(Use both lanzuazes)

Tvo Fm 07,5

Four 7L+
Five m_J 8 % ﬁ%

1,5 Ask students in their first language, |
but have them answer in second lang-
uage, "How do you say?™

May I get a drink?
May I o to the restroom? | YR
Ask student in both languages %os o
Stand up. ’ 200 JTA 87,9
Sit down 100

) T

Brinyour chair here. 100

Total 1.5
1.6 Show pictures of moming scene, night
scene, Ask students to tell if it is

morning or night. (Use both languages)

=
Horning ;goﬁim

&

Night __100
Ask children in their first language
" to name the cays of the week, Have

then respond in first language, then

in second language. 62,5 # 100
T . 87. 0

1,7 Ask students to recite any nag%r} 6 :‘1‘5'_ ._5.__

rhyme in Appendix #5. Have him attempt

one in his firat language, then in

his second language, 100 0
Total 1,7 100 0

I‘. ?




HABLA

Instrument for Intermal Evaluation

1.8 Ask students in their firet iang- [ga'me

uage to name three of the honthn

Zish - Tpanioh

neorrect rrec

ncorrec

1isted 4n Amdiz #6.
“Total 1.8 | 7? ”Tf

1.9 Show pictures of policemen, fire- —

men, mail carriers and ask studen

to name them in both languages.

Poldcemen 100 *H 0

Fireaen 87

Mail carrier 100 " 0
COMMENTS s Over all Total 80.89 2.0




Instrument for use by
Internal Evaluator

HAB

LA

Appendix #8

Name Composite (Efght Pupils)

Date May 1971

First LanguageEngllsh

| 11ish - — Spanish
Correct Incorrect || Correct |Incorrect
1.1 Show pictures of these objects and
ask students to name them, Then
ask if they are wood, metal, fruit,
vegetable or animal, (Use both
languages, )
Apple Name 100 100
Class 1~ 300
‘Name 100
Name 100
Tomato ™ass 02, E — -
ame 100
~ Name 1
Cat Class 90
ame 00
Potato TTass 7.€
Scissors %2:8 é‘?fi
B - 'Name 100
anama Class Qm ¢
Name 100
Orange ™Mass 87,6
Stove jcr;?;:s 100
Pepper '%;::s
Name 7
Beans ™iss
Name
Deg Class 100
Name 100
Pencil Tlass 1
Blocks, (wooden) %%::s %%8
Total 1.1 9&06
1.2 Show pictures of the following
and ask the students '"What is
this?™ (Use both languages)
Triangle 100 87.5
Circle 100 100
Square 100 87.5




HABLA
Instrument for Internal Evaluation ‘
sneglish - Spanish
Ask "What color are these® Torrect [Incorrec “Correct | Incorrect
Red 100
Yellow 100
Blue 100
White 100
Black 100
Show cards of triangles, pictures
of man and boy, pictures of big
dog and 1ittle dog. Ask students
to (a) point to the big one,
(b) point to the little one.
(Use both languages)
B
Triangles ittle J‘%_%
Short |
Man and boy Tail %
Bl 100
Dogs LIttTe 100
Place rock, ball of cotton, smooth
cardboard, ant sandpaper on table,
Ask students to point to something
that is hard, soft, smooth, rough,
(Use both languages)
Hard 100
Rock, cotton ball ;gm 100
riooth 00
Sandpaper, smooth cardboard Rough iﬁo
. Total 1.2 .M
1,3 Ask students to tell what they see| =™
in these pictures, (Use both
languagesg
Shirt 100
Apple 100
Shoes 100 _
Ask students to reach into box and
tell whether the object they feel
is hard, soft, rough or smooth,
(Use first language)
Rock _100
Small pillow 87.5
Sandpaper 100

EAY audd




HABLA
Instrument for Internal Evaluation
Enzlish Spanish
Tell students to close their eyes and Poirect ncorrect Correct | lncorrect
tell what they swsll, (Use first lang.)r
Per fume’ 100
Garlic — 00
Total 1.3 100 . 6255
1.4 Ask students to count to ten., (Use ==
both lenguages) 100 100
Show sets of two, four, and five ob-
jects, Ask students to point to each
set as you state the number of objectq
(Use both languazss)
Two 100 100
Tour 100 100
Five 100 100
To 1, 100 100
1.5 Ask students in their firsg ?angw’i‘ge, = ===
. but have them answer in second lang-
uage, "How do you say?
May I get a drink? 87.5
May I go to the restroom? 8745
Ask student in both languages to:
Stand up. 100 100
Sit down, 100 100
Bring your chair here. 100 75
: Total 1. 100 90
1.6 Show pictures of moming scene, nght = ==
scene, Ask students to tell if it is
morning or night. (Use both lansuages)
Morning 100 75
Night 100 75
Ask children in their first language
to name the days of the week., Have
them respond in first language, then
in second language. 75 87.5
o o2
1,7 Ask students to recite agtn%]i-sw é kel
rhyme in Appendix #5. Have him attempt
one in his first language, then in
his second language. 100 75
Total 1.7 100 g 7%




HABLA

Instrument for Internal Evaluaton

—_____English ___ Spanish
1.8 Ask students in their first lang- |Correct {Incorrect || Correct | Incorrect
uage to name three of the holidays
listed in Appendix #6.
87.5
T t [} [
1,9 Show pictures of polfce?n}an} fQ.re- Bé_i
men, mail carriers and ask studentq
to name them in both languages,
Policemen 100 100
Firemen 100 75
Hail caxrier 100 2.5
Totnl 1.9 100 79.2
COMMENTS ¢ Over All Total 97.0 78.4
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HABLA
Appendix #8 _ '
Instrument for use by Name  Composite ( Seven pupils)
Internal Evaluator
Date November,197Q First Language Spanish

“English Spanish
Correct Incorrect || Correct |[Incorrect
1.1 Show pictures of these objects and
ask students to name them, Then
ask if they are wood, metal, fruit,
vegetable or animal. (Use both
languages.)
Apple Name 85.7 100
Class 100 85 (
Name 100 10C
Bicycle TYass el 00
Name flely TLleky
Tomato Tass | TL.L 711
Name 100 100
Horse Tass T 55,7 100
lame 100 ~ T0C
Cat tTass | 100 00
Name LZ.8 85.7
Potato Class SLI 1L.2
5 Nane 100 100
cissors UlaSS 71.[L 85.7_
Name 85.7 100
Banana %lass 85,7 100
ame 100 85.7
Orange Class 57l 85.7
Name 42,8 Nl
Stove Tur—ass 83,7 TL.L
ame 0 100
Pepper Tass | oT.1 L2.B
Beans ‘Name ,Iol} - 100
Class YN YS!
Do ~ Name 100 100
g Tlass %po 100
Name 3547 100
fencil Tlass | 7o, 85.7
Blocks, (wooden) %%:s g- gg -
ST O Y R ) 85.3
1.2 Show pictures of the following
and ask the students '"What is
this™ (Use both languages)
Iriangle 2,8 0
Circle 12,8 29,5
Square 29,5 1k,2

J\,D
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HABLA
Instrument for Internal Evaluation
English —_Spanish
Ask "What color are these?' Correct [incorrec orrect | Incorrect
Red 85,1 85417
Yellow G871 57e1
Blue 7.4 h2.8
Vhite Tlh 8547
Black 8507 100
Show cards of triangles, pictures
of man and boy, pictures of big
dog and little dog. Ask students
to (a) point to the big one.
(b) point to the litile one,
(Use both languages)
B 100
Triangles 1ttlel 100
Short | 100 _
Men and boy Tl | 100
B 100
Dogs e —Tor
Place rock,-ball of cotton, smooth
cardboard, and sandpaper on table,
Ask students to point to something
that is hard, soft, smooth, rough.
(Use both languages)
Hard 00
Rock, cotton ball E“tm JBiEZ 3.7
Smoo 2 ol
Sandpaper, smooth cardboard W-—Eg-:? g,
Total 1.2 7)-1.6
1.3 Ask students to tell what they see] = -
in these pictures. (Use both
languagesg
Shirt ' TLeli
AEIQ 100 8507
Shoes 100
Ask students to reach into box and
tell whether the object they feel
is hard, soft, rough or smooth,
(Use first language)
Rock
Small pillow 8547
Sandpaper Tlel




HABLA

Instrument for Internal Evaluation

Enzlish ~opanish
Tell students to close their eyes and Lorrect [ncorrect Correct | Incorrect
tell what they swell, (Usa first lang,
Perfume 85.7
Garlic 71k _aji
1.4 Ask students to count to ten., (Use 1 i
both languages)
Show sets of two, four, and five cb-
Jects, Ask students to point to each
set as you state the number of objec
(Use both languages)
Two 100 100
Four 71.h 1L
Mve noh 710’4
Total l.4| _85.7 82,1
1,5 Ask students in their first language,
but have them answer in second lang-
uage, "How do you say?™
May I get a drimk? 100
May I go to the restroom? 100
Ask student in both languages to:
Stand up. 100 100
Sit down. 100 100
Bring your chair here. 85.7 85.7
" Total 1.5 | _9lel 95,2
1.6 Show pictures of moming scens, night | —— ——
scene, Ask students to tell if it is
~ morning or night, (Use both languages)
Morning 85.7 85.7
Night 100 100
Ask children in their first language
to name the days of the week, Have
them respond in first language, then
in second language. 42,8 71,
Total 1.6 76,2 .
1,7 Ask students to recite any nursery  — —_—
rhyme in Appendix #5, Have him attempt
one in his first language, then in
his second language. Lok 1.2
Total 1.7 71.4 14,2

M0




HABLA

Instrument for Internal Evaluation

igh Spanish *

1.8 Ask students in their {irst lang- IUB'n'ect %ncorrect orrect

usge to name three of the holidays
1isted in Appendir #6.

Tncorrect

Total 108
1.9 Show pictures of policemen, fire-

men, mail carriers and ask studen
to name them in both languages.

0
=0

Poli cemen 85.7 n.k
Firemen 7.4 1.2
Mail ca-rier 29.5 t 1.2
Total 1.9 61.2 33.3
Over All Tot . .

COMMENTS ¢ ver All Total 26.31 11.66

’

B -



HABLA

Appendix #8

1nitrument for usc by Name Qomponite (Seven Punils)
Internal fvaluator

Dete Mavy 1971 Pirst Language Spanish

English Spanish
Correct Incorrect || Corrcct - |Incoirect
1.1 Show nictures of these objects and
a3k students to name them., Then
ask if they are wood, metal, fruit,
vegetable or antial. (Use both
languages. )
hpple Nane 170 100
Class 714 100
8 Name 100" 100
icycle Class STe) 42,8 |
— Name 1.0 I | ) e
Temato ) Tlass | 100 — I 1,2
Name 100 B 160
Horse Class 100 . 100
Name 100 100
Cat Class | 100 100 ]
Name i 55- i
Potato Class | 12,0 29,5
R eian Name | 100 100 1
Scissors Class £7.1 29,5
Banam - Jame LY I,
¢ Clasy 88,7 — 100
Nare Q 100 '
Orange Class % 7 100
- Name 0.7 1CO
Stove Class 07,1 142
“Name 71 . 100 .
Pepper Class TFER _ 295 |
Beans ‘Name Q0 100 )
Class 7 T 23.5
Name 70N 100 |
Dog Tass T 300 100
Name 00 100
Poneil Class %g,l L
Blocks, (wooden) %.il?:s gg‘?; 5?;—'77
Total 1.1 82.9 18.1
1.2 Show pictures of tho following -
and ask the students "What is
this? (Use both languages)
Triangle 71.4 85.7
Circle 100 100
Square 42,8 57,1




andpaper 62.5

HABULA
Instrunient for Internal Evaluation
enelish spanish

Ask "What color are these™ Correct ncorrec incorrect
Red 100

Yellow 85.7

Blue 857

White 100

Black 85.7

Show cards of trianglez, pictures
of man and boy, pictures of big
dog and litile dog. Ask students
to (a) point to the big one,

(b) point to the little one.
(Use both languages)

Bi 100
Triangles i—g_itt]e —‘100
ohort 1
Man and boy Tall 188
Big 100
Dogs itle| 100
Place rock, ball of cotton, smooth
cardboard, and sandpaper on table,
Ask students to point to something
that is hard, soft, smooth, roush,
(Use both languages)
: ) 1
Rock, cotton ball E;;i }88 188
Smooth i 71,1, .7
Sandpaper, smooth cardboard Wough 1L .
Total 1.2 8907 ,92—_-_9,
1.3 isk students to tell what they seo i
in these pictures., (Use both
languages§ (
Shirt 100 100
Applc 100 100
Shoes 100 100
Ask students to reach into box and w
tell whether the object they feel
is hard, soft, rough or smooth,
(Use first language) ‘ ;
Rock 100
Small pillow 100

Sandpaper 85.17
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HABLA
Instrument for Internal Bvaluation

g knprlish Spanish
Tell students to closa their eyes and [orrect ncorrect Corrcct | Incorrect
tell what thoy swell, (Use first lang.)
Per fume 100
Garlic - 1CQ
Total 1,3 100 9c.2
1.l A3k students to count to ten, (Use —_— —_—
both languages) 100 100
Show sets of two, four, and five ob-
jects. Ask students to point to each
set as you state the number of objects
(Use both languages)
Two 100 1.00
&ur 8207 100
Rive 85.7 85.7
Tot 1, 2o ol'
1.5 Ask students in their first?]].angx’jage, .?: .9;6::’:
but have them answer in second lang-
vage, "How do you say?"
May I pet a drink? 100
May I go to the restroon? 100
Ask student in both languages to:
Stand up. 100 100
Sit down. 100 100
Bring your chair here. 100 100
le 00 100
1.6 Show pictures of xaomi'ggtsaclen.é,snight }__. ==
scene, Ask students to tell if it is
morning or night. (Use both languages) |
!
Morning — 100 100 i
l
Night 100 100 '
Ask children in their first language :
to name the days of the week. ilave
them respond in first language, then
in second language. 71.4 85.7
» ® og l".
L7 Ask students 4o recite g‘r%%%r}er?r -9-—— 2.2
rhyme in Appendix #%5. Have him attempt
one in his firast language, then in
s second language., 100 85.7
Total 1.7 100 85.7 l
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HABLA

Instrument for Internal Evaluation

_ English Spanish
1.8 Ask students in their first lang- [Correct |Incorrect Correct | Incorrect
uage to name three of the holidays
listed in Appendix /6.
29.5
t . .
1,9 Show pictures of pofi?ce?nlen} i‘alre- g..%__’i
men, mail carriers and ask student
to name them in both languages.
Policemen 100 100
Firemen 100 100
Mail carvier 87.5 10Q
Total 1.9 95.2 100
COMMENTS : Over All Total 88.5 87.1

2 r~
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Stanford Early School Achievement Test

The Stanford Early School Achievement Test was administered to all first grade
students in October, 1970, and April, 1971, Directions for the test were given in
both languages via closed-circuit television with the teachers and aides serving as
proctors. Directions for the test were translated into Spanish by the bilingual
television instructor. In the administration of the test, each question was read
to the students in Spanish by the television instructor anq then in English by the
Evaluator. Four students were present in the television studio to serve as pacers
for the test.

Three of the first grade classes are in the bilingual program and one class is'

a regular first grade unit. This unit is referred to as a control group with this
test administration. However, the class is not a true control group in that it was '

not possible to match the class with those in the bilingual program. The class

- population has only a few Mexican-American students and cannot be isolated from the

other first grade .lasses. In the admimistration of the test, the regular class
received the same instructions as did the bilingual classes. Because of the factors
mentioned, it is felt that a true picture of comparision is not possible ﬁetween
the regular group and the bilingual groups.

The mean scores for each group are as follows:

Raw Score Stanines

Pre  _Post  Pre __ Post
Spanish 76.33 87.94 3 4
English 108 113.26 6 7
Control 84.71 106,17 4 6

These figures illustrate an improvement in the mean scores on the test and an
increase of the stanine for each group. The graph on the following page indicates

that the raw score range has been closed in both groups.
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TEST RESULTS

Test Stanford farly School Achievement Test

Va\pr

-

Raw Class First Grade Raw
Score . T Score
130 —130
125 125
120 120
115 15
- 10| o
108 ;105
100 100
95 95
90 90
85 85
80 80
75 [}
70 70
65 €5
60 60
55 9
50 50.
LS L5
Lo Lo
35 35
30 30
251 25
20 20
15 15
10| 10
English Spanish English Spanish
Test I Test II
Date October 1970 Date April 1971
Mean 108 76435 113,26 87494
fledian 112 79 __Eo__ T




nd ey s

HABLA

Abernathy Independent School District
Bilingual First Grade
Stanford Early School Achievement Test = October, 1970

Adminisgered in Eng. & Span.(Loc.Trans.) -- Students with English as First Language

Letters Aural
Name Environment Mathematics and Sounds Comprehension Total
RS - ¢ RS - 4 RS - § RS - & RS = %
Fulton, Jon Mark 42 - 99 28 - 99 28 - 92 26 - 92 124 - %9
Attebury, Dee Ann b1 - 9% 28 - 99 27 - 86 26 - 52 122 - 98
Gough, Ginger b2 =99 27 - 98 27 - 86 25 - 86 121 - 98
Davis, Patsy 38 - 76 28 - 99 28 - 92 26 - 92 120 - 96
Patterson, Lisa 38 - 76 27 - 98 28 - 92 27 - 96 120 - %
Barron, Don Il - 96 25 - Bl 28 - 92 25«06 119 - 9
Pettit, Alan 36 - 58 28 - 99 28 - 92 27 =96 119 - %
Houston, Rick b1-9  26-92 25-7 26 -92 118 - 9}
Thompson, Mandy 39 - 86 26 - 92 27 - 86 5 -8 117 - 92
4i11s, Stacey 39 - 86 27 - 98 27 - 86 23 - 68 116 - 9
Bowen, Donna 35 = 52 26 - 92 28 - 92 26 -9 115 - 88
Riley, Max 4o - 92 25 - 84 25 - h 2k =77 1 - 86
Pope, Roddy 38 - 76 27 - 98 27 - 86 22-60 1 - 86
Xnight, Tedd Ll - 96 27 - 98 25 = 21 -50 11k - 86
Sanderson, Yane 39 - 86 28 - 99 26 = 80 20-42 113 -84
Covey, Tina 38 =176 27 - 98 25 -7 23 -68 113 - 84
Martin, Sherry 37 - 68 2y - 76 27 - 86 2 -77 12 - 82
Neis, Alan 38 =17 28 = 99 26 - 80 20 = )42 112 -« 82
Royal, Rhonda 39 - 86 26 - 92 27 - 86 19 -3 11 - 80
Payme, Cody 40 - 92 23 - 68 26 - 80 22 -60 111 - 80
Leatherwood, like 39 - 86 %5 -84 25-7 20 - 42 109 - 74
Powell, Ricky 37 - 68 27 - 98 22 - 58 22 - 60 108 - 72
Lisenby, Lewis 37 - 68 26 - 92 23 - 62 22 -60 108 - 72
Pace, James 38 =17 22 = 62 24 - 68 17 =22 101 = 56
o Steward, Galynn 34 - by 23 - 68 22 - 58 21 =50 100 - 54

- 48




Letters Aural

Environment lMathematics and Sounds Comprehension Total
Name RS - % RS - % RS = % RS -% RS - %
Harrell, Roland 37 - 68 21 - 54 22 - 58 1 - 20 o - 12
Hamilton, Timmy 23 -6 25 - 84 24 - 68 22 - 60 ol - 42
Brinson, Mike 28 - 16 22 - 62 19 - 42 21-50 90 -3L
Mullins, Martha 28 = 16 24 -7 20 - L8 17-22 89 -3}
Laymen, Leanie 36 = 58 16 = 23 11 = 10 20-)2 8323
Stevart, Garry 19 - |4 72 9 -6 22-6- L47-2
Mean Raw Scores 36.71 2L4.81 2!4;39 21,45 108
Mediar. Raw Score 38 26 25 22 112
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ABERMATHY INDEPENDENT SCHOOL DISTHI CT

HABLA

First grade

Stanford Early School Achievement Test - October, 1970
Administered in Eng, & Span. (LoceTrans.,) - Students with English as Second Language

E119

IText Provided by ERIC

50

Letters Aural
Name Enviromment Mathematiocs and Sounds Comprehension Total
RS -8 RS - % RS =%, RB-% B3
Garza, Mamle 39 - 86 oh -76 2B 2 - 92 114 - 86
Saucedo, Steven 38 - 76 23 - 68 27 - 86 22 - 60 110 - 77
Guillen, Beatrice 39 - 86 26 - 92 23 - 62 U -10 102 - 58
Ramos, Rebecca 37 - 68 26 - 92 22 - 58 16 - 18 101 - 56
Ortiz, Ricky 36 - 58 20 - L6 2l - 68 20 - 42 100 - 54
Ramos, Hector 37 - 68 21 - 54 22 - 58 18 - 28 98 - 5C
Ponciano, Ricky 35 - 52 23 - 68 18 - 38 21 - 50 97 - L8
Cano, Rolando 35 - 52 21l - 5L 20 - 46 19 - 3% 95 - Ll
Guillen, Andrew 31 - 28 22 - 62 19 - 42 22 - 60 o - 42
Garcia, Amy 31 - 28 23 -68 16 - 30 23 - 68 93 = 4o
Lopez, Joey 33 - 38 23 - 68 20 - 148 15 - 1 91 - 36_
Carrizalez, Norma 33 - 38 16 - 23 19 - k2 21 - 50 89 - 3L
Olivas, David 35-= 52 19 - ko 10 - 8 2y -7 88 - 32
~ Zamora, Susie 33 - 38 17 - 28 19 - b2 19 - 36 88 - 32
Garza, Joe Max 34 - Lk 20-46 15 -2 19 - 36 88 - 32
Gutierrez, Amaro 29 - 20 23 - 68 17 - 34 16 -~ 18 85 - 26
Torres, Miguel 36 - 58 22 - 62 -1 15 - 1} 8L - 24
Salas, Sylvia 25 = 10 19 - L0 18 - 38 22 - 60 8L - 24
Ortiz, Alberi 31 - 28 21 - 54 18 - 38 1 - 10 84 - 24
Castro, Israel 36 - 58 21 -5 13 - 18 13-8 83 - 23
Perez, Sylvia 34 - L 18 - 34 i - 20 17 - 22 83 - 23
Martinez, Ramiro - 31 - 28 19 - 140 11 - 10 2l - 50 82 - 22
Marrugo, Rudy 3 - 32 20 - 46 12 - 1l 17 - 22 81 - 22
Mireles, Adrian 33 - 38 17 - 28 16 - 30 15 - 1k 81 - 22
O “uiz, Juan 33 - 38 18 - 3 12 -1 18 - 28 81 - 22

P S
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Letters

Aﬁml

Envirooment Mathematics and Sounds Comprehension Total
Name RS =% RS - % RS - & RS - % RS - %
Ochoa, Deno 29 - 20 20 - U6 1 -10 19 - 36 79 = 20
forres, Rudy 37 - 68 22 - 62 8 -6 12 -6 79 - 20
Garza, Billy 28 - 16 17 - 28 21 - 52 12 -6 78 - 18
Ramirez, Maria - 31 - 28 17 - 28 15 - 24 15-1 78 -18
Carrizales, Becky 29 = 20 17 - 28 1 - 20 16 - 18 76 - 16
Cruz, Mary 33 - 38 16 - 34 12 - 1) 13-8 % - 16
Salvador, Rosas 28 - 16 13 - 11 19 = )42 1 - 20 (R
Fuentes, Janie 33 - 38 17 - 28 8 -6 1 - 20 7 =12
Trevino, Arthur 23 -6 18 - 34 20 - 48 10 -} n-1u
Perez, Gloria 25-10 17-28 19 - L2 9-2  170-10
Perez, Ambrosio 26 - 11 15 - 18 9 -6 18 - 28 68 - 10
Flores, Juanita 22 - 6 19 - )40 12 -1 15 - 1} 68 - 10
Salazar, Karen 26 = 11 15 - 18 17 = 3L 9-2 67 - 8
Montes, Flvira 26 - 11 15 - 18 1l - 10 14 - 10 66 - 8
Natal, Julian 30 - 23 17 - 28 8 -6 0-14 65 - 8
Alvarado, Virginia 28 - 16 15 - 18 9 -6 - 63 -6
Martinez, Rickey 33-38 10-6  8-6 12-6  63-6
Ortiz, Jessie 32 -32 7-2 12 - 1k nu-4 62 -6
Castellon, Manuel 20 = )4 1 - 1 15 - 24 12-6 61 -6
Cardenas, Rene | 29 - 20 16 - 23 10 -8 5«10 60 - 6
Resendes, Robbie 25 - 10 12 - 10 10 -8 11 - ) 58 -
Mungia, Carlos 26 - 11 8 -2 10-8 5=1 b9 - 2
Ledesma, Vincenta 17 = 2 10 - 6 6=-2 13- 8 U6 - 2
Castro, Frank 23 -6 6 -1 8 -6 S5-1 b2 -1
.ﬂonzalea, Genieveve 11 -1 10 - 6 8-6 9-2 38 -1
Ortiz, Paul U -1 6 -1 S=-1 8 -1 33-1
Perez, Silvestre 17 = 2 6 -1 S=-1 b -1 32-1
L(:aan Raw Scores 29,75 17.29 1h.Ll 14,87 76.35

‘ian Scores k)] 18 1 15 79

IToxt Provided by ERI
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Abernathy IndependentSchool District

HABLA

Control Group - Regular First Grade
Stanford Early School Achievement Test - October, 1970

Letters Aural
Name Envinonment llathematics and Sounds Comprehension Total
RS -% RS -%_ RS - % RS - % RS - §
Vineyard, Jay Wl - 96 26 - 92 27 - 86 25 -8 119 -96
lartinez, Bobby 39 - 86 26 - 92 26 - 80 26 - 92 117 - 92
Taylor, Ronnie 39 - 86 26 - 92 22 - 58 25 - 86 112 - 82
Vineyard, Ray 39 - 86 26 - 92 25 -7 17 =22 107 =70
Chambers, Charles 37 - 68 21 - 5k 25 - 7 23 - 68 106 - 68
Lara, Felipe 35 - 52 22 - 62 22 - 58 23 - 68 102 - 58
Perez, Linda 33 - 38 23 - 68 27 - 86 19 - 36 102 - 58
Fergarson, Rita Jo 36 - 58 24 - 76 20 - 140 17 - 22 97 = U
Saenz, Rolando 34 - Lh 21 - 54 20 - 58 16 - 18 91 - 36
Johnson, Rodney 30 - 23 16 - 23 27 - 86 18 - 28 9 - 36
Vatts, Evelyn 30 - 23 20 - L6 20 - 18 21 - 50 9 - 36
Schoor, Tammy 33 - 38 19 - Lo 2L - 68 15 = 1 91 - 36
Robinson, Mary 34 - Lk 1 - 1 20 - L8 22 - 60 90 - 3L
Kemp, Jesse 36 - 58 20 = L6 17 - 3k 17 - 22 90 - 34
Allen, Billy 30 - 23 21 - 5. 22 - 58 13 - 8 86 - 28
Morgan, Mike 35 - 52 19 - Lo 1 - 20 18 - 28 66 - 28
Cox, Melvin 28 - 16 19 - Lo 22 - 58 16 - 18 85 - 26
Flores, Dolores 29 - 20 17 - 28 23 - 62 15 - 1 84 - 24
Castle, Becky 25 - 10 2L - 7 19 - }2 16 - 18 8L - 24
Pecho, Charlotte 20 - |4 17 - 28 20 - 148 23 - 68 79 = 20
- Cox, Timmy 24 - 8 21 - 54 18 - 38 16 - 18 79 - 20
Gonzales, Raquel 2 -6 17 - 28 19 - 2 1y - 10 7 =12
Cooper, Margaret 22 -6 10 - 6 15 - 24 13 - 8 70 = 10
Johnson, Wanda 23 -6 15 - 18 11 - 10 19 - 36 68 - 10
Cruz, Maximina a -4 12 -10 9=-6 10 - L4 52 -2
Hood, Dery 17 - 2 10 -6 12 - 1} 12 - 6 51 -2
Robinson, Teddy 21 - | 9 -4 5=-1 L-12 39 -1
Sifuentes, Lonnie 10 -1 5S-1 6 -2 9 -2 30-1
Mean Raw Scores 29.39 18,57 19,18 17.21 8L.71
Median Raw Scores 30 19,50 20 17 68



HABLA

Abermathy Independent School District
Stanford Early School A chievement - English, April 1970 - First Grade

Letters Aural

Enviromment Mathematics and Sounds Comprehension Total

Name RS - ¢ RS - % RS - % RS -9% RS -9
Fulton, Jon Mark b2 - 99 28 - 99 28 - 2 27 -9% R5-99
Davis, Patsy 40 - 92 28 - 99 28 - 92 28 - 99 124 - 99
Riley, Max 42 - 99 26 - 92 28 - 92 27 = 96 123 - 98
Neis, Alan 4o - 92 27 - 98 28 - 92 20 -99 123 - 98
Attebury, Dee Ann W2 -99 27 -98 28 - 92 26 - 92 123 - 98
Mills, Stacey il - 9 28 - 99 28 - 92 5 - 086 122 - 98
Thompson, Mandy 39 - 86 28 -.99 28 - 92 27 - 96 122 - 98
Lindsey, Lois Lo - 92 28 - 99 28 - 92 26 - 92 122 - 98
Knight, Todd Lo - 92 27 - 98 28 - 92 27 =96 122 - 98
Houston, Rick 1 -9 27 - 98 27 - 86 26 - 92 121 - 98
Sanderson, Jane 38 - 76 28 - 99 28 - 92 27 - 95 121 - 98
Leatherwood, Michael 39 - 86 28 - 99 28 - 92 26 - 92 121 - 98
Martin, Sherry 38 - 76 27 - 98 27 - 86 28 -99 120 - %
Covey, Tina 37 - 68 28 = 99 28 - 52 27 = 96 120 - 9
Gough, Virginia Lo - 92 28 - 99 27 - 66 25 - 86 120 - 9%
Barron, Don 29 - 86 206 - 99 26 - 80 27 - 96 120 - 9%
Patterson, Lisa 39 - 86 27 - 98 28 - 92 . 26 - 92 120 - 9
Royal, Rhonda 36 - 76 28 - 99 28 - 92 5 -7 119 - 96
Lisenby, Lewis 39 - 86 27 - 98 28 - 92 23 - 68 117 - 92
Payne, Cody 4O - 92 25 - 84 26 - 60 22 - 60 113 - 84
Pettit, Alan 34 - hl 27 - 98 20 - 92 23 - 68 112 - 82
Pace, James 39 - 86 23 - 68 27 - 86 22 -60 11 -80
Conaway, James 33 - 38 25 - 8l 28 - 92 2h - 77 110 - 77
Bowen, Donna 35 - 52 2l - 76 28 - 92 23 -68 110 - 77
Stevard, Jerry -5 24-76  27-86  23-68 109 - 74
Brinson, Mike 36 - 58 22 - 62 27 - 86 23 -68 108 - T2
Yullins, Martha 32 - 32 24 - 76 28 - 92 21 - 50 105 - 66
Hamilton, Timmy 38 - 76 20 - L6 18 - 38 19 - 36 95 - Lk
Crawford, Marty 33 - 38 19 - 40 23 - 62 18 - 20 93 - 4o
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Letters Aurel
Environment Mathematics and Sounds Comprehension Total
Name R -% RS - ¢ RS -% RS -% RS =%
Harrell, Ronald 33 - 38 27 - 98 11 - 10 17 - 22 80 - 32
Stewart, Gary 2 - 6 6-1 11 = 10 13- 8 52 2
MEAN SCORE 30.39 19,51 20,39 17.14 87.94
MEDIAN SCORE 32 20 22 16 88

©
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HABLA

Abernathy Indepemdent School District

Stanford Early School Achievement - Spanish, (Local Trams.), April 1970, 1lstOr.

Letters Aural
Enviromment Mathematics and Sounds Comprehenasion Totsl
Name RS - ¢ RS -9 RS =% RS =% RS =%
Ortiz, Ricky L1 - 9 25 - 8L 28 - 92 26 - 92 120 - 96
Ramos, Hector 38 - 76 28 - 99 28 - 92 23 - 68 117 - 92
Saucedo, Steven 37 - 68 27 - 98 27 - 86 26 - 92 117 - 92
Ruiz, Jumn 42 - 99 23 - 68 19 - L2 22 -60 116 - B9
Carrizales, Noma Lo - 92 23 - 68 26 - 80 25 - 86 11h - 86
Cantu, Melissa 37 - 68 25 - 84 27 - 06 23 - 68 112 - 82
Garcia, Amy 36 - 58 26 - 92 20 - 92 21 - 50 111 - 80
Ramirez, Maria 36 - 58 2L - 76 25 - 7L 26 = 92 111 - 80
Rios, Alfonso 36 - 58 25 - 8L 28 - 92 21 - 50 110 - 77
Montelongo, Freddy Lo - 92 23 - 68 27 - €6 19 - 35 109 - 7’.‘
Raezola, Danny 35 = 52 25 - Bl 25 - 7L 23 - 68 108 - 72
Olivas, David 36 - 58 22 - 62 2l - 68 23 - 68 105 - 66
Gutierrez, Amaro 31 - 28 2h - 76 28 - 92 21 - 50 104 - 64
Perez . Gloria 30 - 23 2L - 76 27 - 86 19 - 36 100 - 54
Salazar, Karen 31 - 28 21 - 5h4 27 - 86 20 = )2 99 - 52
Cano, Rolando 33 - 38 21 - 54 28 - 92 16 - 18 98 - 50
Ortiz, Albert 34 - bk 25 - 8L 19 - 42 20 - 12 58 - 50Q
Lopez, Jose 3L - Ly 18 - 34 2 - 68 21 - 50 97 - U8
Ramos, Rebecca 36 - 58 19 = 10 22 - 58 20 = )2 97 - L8
Carrizales, Becky 36 - 58 18 - 3L 22 - 56 20 - )2 96 = L6
Guillen, Beatrice 32 - 32 23 - 68 26 - €0 1 - 10 95 - 4y
Torres, Mighel 32 = 32 22 - 62 21 - 52 18 - 28 93 - Lo
Ponciano, Ricky 35 = 52 1 - 14 23 - 62 18 - 28 90 - 34
Casares, Grace 31 - 28 22 - 62 13 - 18 16 - 18 88 - 32
Rosales, Peggy 32 - 32 20 = L6 18 - 38 18 - 28 68 - 32
Marrugo, Rudy 37 - 68 17 - 28 1 - 20 20 - )2 88 - 32
Guillen, Andrew ' 32 - 32 23 - 68 16 - 30 16 - 18 87 - 30
Resendes, Robbie 38 - 16 19 - 4O 2l - 68 i - 10 85 - 26
Castro, Israel 33 -38 16 - 34 18 - 33 16 - 18 85 - 26
,  Natal, Jvlian 18 - 2 22 - 62 25 - b 2r - 12 85 - 26
Perez, Ambrosio .29 =20 20 - L6 20 - L8 15 - 14




Letters Aural
Environment Mathematics and Sounds Comprehension Total

Name RS - % RS - % RS = % RS - % RS =%
Trevino, Arthur 27 - 12 17 - 28 2l - 68 i - 10 82 - 22
‘Cardenas, Rene 34 - kb 19 - 36 12 - 1 16 - 18 81 - 22
Martines, Ramiro 32 - 32 19 - 4o 12 - 1 18 - 28 8 - 22
Rosas, Salvador 32 - 32 16 - 23 17 - 34 U - 10 79 - 20
Ponce, Sylvia 16 - 20 22 - 62 23 - 62 16 - 18 79 - 20
Salas, Sylvia 27 - 12 21 - 5L 17 - 3b 13- 8 70 -18
Martinez, Ricky 32 - 32 16 - 23 15 - 2} n- U -1
Castellon, Manuel 24 - 8 17 - 28 23 - 62 10- 4 -1l
Mirales, Adrian 26-11 o -1 19 - L2 13- 8 72 -1
Ledesma, Vicente 23 - 6 15 - 18 19 - )2 13- 8 70 = 10
Alvarado, Virginia 0- U 19 - 40 18 - 38 1 - L 68 - 10
Barron, Willie 24, - 8 18 - 34 15 - 2l 11 - ) 68 - 10
Montes, Elvira 29 - 20 16 - 23 1 -0 1 - U 67 - 8
i Hernandez, Linda 18 - 2 13-1 26 - 80 10- 4 67 - 8
Perez, Silvestre 27 - 12 B-1 12 - 1 15 - 14 67 - 8
Torrez, Rudy 23 - 6 1 - 14 10- 8 n-14 58 - L
Garcia, Joe | 17 - 2 19 - 10 11 - 10 1 - 4 58 - 4
Ortiz, Paul » 23 - 6 3- 1- 8- 6 1m- 55 - L
- Castro, Frank 17 - 2 10- 6 12 - 1 - U 50 = 2
Garcia, Diana . 19- 4 8- 2 9« 6 1 - 10 50 - 2

MEAN SOORE 30,39 19.51 20,39 17.14 87.94

MIDIAN SCORE 2 20 22 16 88




HABLA
Aberna thy Independent School District

L Stanford Early School Achievement - English & Spanish, April 1970 - First Grade

(Control Group) Letters Aural

Environment HMathematics and Sounds Comprehensi on Total
Name .BES =% RS =% RS « % RS - % RS - %
Taylor, Ronnie 4O - 92 26 - 92 28 - 92 27 - 9% 121 - 98
Chambers, Charles 39 - 86 25 - 84 28 - 92 27 - 96 119 - 96
Martinez, Bobby 4o - 92 26 = 92 27 - 86 25 - 118 - 94
Lara, Felipe 4o - 92 25 - 84 26 - 80 26 - 92 117 - 92
Smyers, Lindy bl - 96 25 - 8L 27 - 86 23 - 68 116 - 90
Morgan, Mike Lo - 92 25 - 8L 27 - 86 2h =77 116 - 90
Kemp, Jesse 37 - 68 2L - 76 28 - 92 26 =92 115 - 88
Vineyard, Ray 37 - 68 26 - 92 27 - 86 2h - 77 114 - 86
Ferguson, Rita 37 - 68 26 - 92 26 - 80 2h - 77 113 - 84
Vineyard, Jay 38 - 76 27 - 98 26 - 80 22 - 60 113 - 84
Cox, Melvin 31 - 28 25 - 84 26 - 92 27 - 9% 111 - 80
Perez, Linda 34 - hh 25 = 8l 27 - 86 23 =68 109 - 7h
Watts, Ann 37 - 68 2h - 76 20 - 92 19 - 36 108 - 72
Rocky, Billy 36 - 58 22 - 62 28 - 92 21 =50 107 - 70
Robinson, Mary 37 - 68 23 - 68 26 - 80 21 -50 107 - 70
Flores, Dolores 37 - 68 2l - 5L 27 - 86 21 - 50 106 - 68
Jolnson, Rodney 32 - 32 19 - ko 26 - 80 19 -3 56 - L6
Schoor, Tammy 33 - 36 21 - 5L 27 - 86 15-1 96 =L6
Johnson, Wanda 3b -4 18 -3L 22 - 58 21 =50 95 - Lk
Pecho, Charlotte 33 - 38 21 - 5l 27 - 86 W-10 95U
Cox, Timmy 31 - 28 21 - 5k 26 - 80 15 -1 93 -bko
Cooper, Margaret 26 - 11 16 - 23 2h - 68 14 -0 80 -20
Hood, Dery 32 - 32 17 - 28 15 - 24 13- 8 77-16

MEAN SCCRE 35.7h 22,96 26.13 21.35 106,17
MEDIAN SCORE 3 2l 27 22 109
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Test of General Ability, Forms CA-1-CE and HG-1-CEs

The Inter-American General Abilities Test for the first g¢rade was administered
in October, 1970, and April, 1971, to the bilingual first grade classes. The biling-
ual aide administeredthe Spanish form of the test to those students with Spanisn as
their first language and the Evaluator administered the English form of the test to
those students with English as their first language. This is a group test and was
administered to the students in their classrooms with the teachers and aides serving

as proctors.

The mean scores for each group are as follows:

Verbal-Numerical Non-Verbal Total

Pre Post Pre Post Pre Post
Spanish 21.83 26.27 19.87 27 .46 41.67 53.73
English 31.79 33.49 28.82 33.03 6Q.62 66.51

The mean scores for each group have increased and the raw score range has

decreased as illustrated by the graph on the following page.
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TEST RESULTS
Raw Class First Grade Raw
Score Score
130 130
12¢ 123
120 - 120
115 l115
220! 1110
105 108
100 100
95 ' 195
90 90
85 85
80 8o
75 &
70 70
65 65
60 60
55 55
50 50
L5 LS
Lo Lo
35 35
30 30
25 25
20 20
15 15
10{ 10
English Spanish English S h
GA-1-CE 0y G=1~CEs GA=1-CZ o g Ho-l-Cis
Date Qotoberol970.. - Date April 1971
Mean 60,62 1.6 66451 53473
Median 63 43 68 56450

Test Test of General Ability -- Level 1 -- Inter-American Sories
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ABERNATHY TNDEPENDENT SCHCOL DISTRICT
Bilingual First Grade

Inter-American Series, Test of G:neral Ability,Level 1, Pi-imazy, Form CE, October, 1970

Verbal=Numerical Non-verbal ' Total
Name Raw Score  %ile Raw Score %ile [Raw Score %ile
Fulton, Jon lark 38 99 37 99 [F] 99
Attebury, Dee Ann 36 85 36 9L 72 96
Davis, Patsy 3 h 3 ol n 93
Barron, Don 36 85 33 81 69 89
Patterson, l.isa 34 66 35 88 69 89
Knight, Todd 36 85 32 n 68 82
Neis, Alan 33 57 35 88 68 82
Thompson, Mandy 37 9% 30 54 67 78
Lisenby, Lewis 3L €6 32 I 66 h
Powell, Ricky 36 85 30 5k 66 h
Pope, Roddy 36 85 29 Ll 65 70
Thompson, Kelly 34 66 30 54 6L 62
Houston, Rick 33 57 k1l 63 3N 62
Royal, Rhonda 32 47 32 n N 62
Pettit, Alan 1 37 33 81 6l 62
Riley, Max 35 h 28 37 63 52
Harrel, Melodie N 37 32 n 63 52
Leatherwood, Mike 30 28 33 81 63 52
Sanderson, Jane 36 8s 26 21 62 L3
Gough, Virpinia 32 L7 30 5k 62 I3
Bowen, Donna - 33 57 29 4l 62 L3
Mills, Stacy 32 L7 27 28 59 37
Martin, Sherry 31 37 26 21 57 3L
Mullins, Martha | 29 21 27 26 %6 27
Dunn, Mal colm 29 21 27 28 56 27
E l{fC‘ Payne, Cody 26 13 30 5k 56 27




/Abernathy ISD, Bilingual 1st Gr., Test GA-1-CE, October 1970

] Verbal-Numerical 1 Non-verbal Total

Name Raw Score  %ile Raw Score %ile | Raw Score %ile
Brinson, Mike 28 16 28 37 g6 27
Conaway, James 30 28 2L 16 sh 19
Steward, Galynn 25 7 28 37 53 16
Pace, James 32 L7 20 T 52 13
Covey, Tina 30 28 21 10 51 10
Hamilton, Timmy 25 7 23 13 58 7
Harrel, Ronald 25 7 16 L h} 4
Stewart, Gary 21 2 11 2 35 2

MEAN RAW SCCRES 31,79 28,82 60,62

MEDIAN RAW SCCRES . 32 30 63

61




Abernathy Independent School District
Bilingual First Grade

Inter-American Series, Test of General Ability-Level l-Primary-Form CEs, Ontober, 1970

Name Rageggzl;mme;iizl ’ RawNS?g;::rb;}le Raw Sclgsza.l%ile
Ramos, Hector 30 98 32 97 62 99
Flores, Juanita 26 8l 33 99 59 98
Ortiz, Albert 20 93 30 93 58 96
Saucedo, Steven 23 61 32 97 55 93
Corrizales, Norma 28 93 27 88 55 93
Gutierrez, Amaro 30 98 25 79 55 93
Guillen, Andres 27 76 29 91 5L 89
Garza, Joe Max 23 61 30 93 53 88
Salazar, Karen 27 89 2L yp! 51 86
Garza, Billy 26 gL 2L (23 50 83
Olivas, David 25 76 25 79 50 83
Ochoa, Deno 23 61 27 88 50 83
Cardenas, Rene 22 50 27 88 L9 79
Ramirez, Maria 28 93 21 53 L9 79
Ramos, Rebecca 25 76 23 62 L8 N
Cantu, Melissa 25 76 23 62 L8 Tl
Resendez, Robbie 25 76 23 62 L6 (N
Montelongo, Freddy 2L 69 2L 7 46 7
Trevino, Arthur 26 8l 21 53 L7 69
Cruz, Mary 22 50 25 79 L7 69
Zamora, Susanna 28 93 18 Al L6 65
Ruiz, Juan 26 8L 20 Lu8 L6 65
Ponciano, Ricky 21 39 25 79 L6 65
Marrugo, Rudy 19 23 | 26 Bl LS 58
Perez, Sylvia 20 30 25 79 L5 58
‘ Natal, Julis:: 21 39 2 ol LS 58




Abernathy ISD, Bilingual 1lst Gr., Test Gen.Abil., L1, Pri, Form CEs, Oct. 1970,

Name sz?rgﬁﬂumeréﬁi Rawngggzzrb;}.le Raw Sc'g:':al%ile
Lopez, Joey 26 8l 19 Ll LS 56
Perez, Gloria 22 50 23 62 L5 58
Garcia, Joe 21 39 23 62 Lk 53
Cano, Rolando 21 39 22 55 L3 51
Castro, Israel 20 30 23 62 L3 51
Salas, Sylvia 19 23 23 62 42 L8
Garcia, Amy 17 1 25 79 L2 48
Garza, Manuela 2L 69 17 36 I Ll
Ortiz, Ricky 21 39 20 L3 L1 Lk
Ledesma, Vicenta 20 30 20 48 4O 4O
Torrez, Mighel 23 61 17 36 40 Lo
Rosas, Salvador 2k, 69 16 30 L0 Lo
Rosalez, Peggy 21 39 18 1 39 36
Carrizales, Becky 22 © 50 17 36 39 36
Perez, Ambrosio 2l 69 15 25 39 36
Zamora, Lewis 18 18 19 A 37 32
Casares, Grace 19 23 17 36 36 29
Garcia, Diana 20 30 16 30 36 29
Guillen, Beatrice 22 50 1L 21 36 29
Ponce, Sylvia 19 23 16 30 35 2l
Martinez, Ricky 22 50 13 17 35 2L
Ortiz, Jesse 23 61 12 13 35 2l
Barron, Willis 20 30 i 21 34 19
Castellon, Manuel 18 18 16 30 34 13
Alvarado, Virginia 22 50 12 13 34 19
Montes, Elvira 23 . 10 8 33 16
Martinez, Ramiro 17 1l 15 285 32 1l
,EKTC Mungia, Carlos 15 7 13 17 26 12
- &«




Abernathy ISD, Bilingual 1lst Gr., Test Gen. Abil., L1, Pri, Form CEs, Oct. 1970

Verbal-Numerical Non-verbal Total

Name Raw Score %ile Raw Score %ile |Raw Score %ile
Mireles, Adrian 13 3 13 17 26 11 |
Torrez, Rudy 16 11 9 6 25 9
Gonzales, Genieveve 17 1 7 3 2L 7
Ortiz, Paul 15 7 8 L 23 L |
Perez, Silvestre 13 3 10 8 23 L
Castro, Frank 12 1 11 11 23 L
Hernandez, Linda 15 7 6 1 21 1

MEAN RAW SCORES 21.83 19.87 h1.67

MEDIAN RAW SCORES 22 20 L3
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HABLA
Abernathy Independent School District

Inter-American Series, Test of General Ability-Level l-Primary-Form CE, April 1970
Bilingual First Grade ‘

Name Rawvgzgi-uumer%;ﬁ Rawngggzgr;ﬁe Raw Szg::l %ile
Fulton, Jon Mark 38 90 39 99 7 99
Royal , Rhonda 37 81 38 ol 75 96
Thompson, Mandy | 39 97 35 73 (N 91
Davis, Patsy 36 n 38 9L (1 91
Gough, Ginger 38 90 | 35 73 7 8L
Attebury, Dee Ann 38 90 -3 (£} 73 | 8L
Patterson, Lisa 37 81 36 8l 73 8L
Mills, Stacy ) 36 n 36 8l 72 17
Covey, Tina 39 97 33 Lo 7 7
Knight, Todd 35 60 35 73 70 69
Barron, Don : 37 81 33 L0 70 69
Houston, Rick 36 n 3L 54 70 69
Riley, Max 36 n 3L 5L 70 69
Neis, Alan 33 37 36 8l 69 59
Powell, Ricky 35 60 3L 5k 69 59
Sanderson, Jane 35 60 3L sk 69 59
Leatherwood, Mike 3l 19 37 90 68 50
Bowen, Donna 3k 51 3k 54 é8 50
Lisenby, Lewis 33 37 35 73 68 50
Thompson, Kelly 33 37 3L 5k 67 L3
Lindsey, Lois 33 37 3k 5k 67 L3
Pettit, Alan 35 60 30 17 65 39
Mullins, Martha B 3 w2y & 33
Dunn, Malcoln 2 2y 2 3 6 33
Martin, Sherry 33 37 3 2l 6l 33




HABLA

Abernathy ISD, Bilingual 1st Gr., TestGen. Abil., L1, Pri, Form CE, April 1970

Name Rangzﬁﬁ-Nmner%ﬁJe. Rangzgzgr???ie Raw chzza]%ile'
Conaway, James 3l 10 32 33 63 2k
Steward, Galynn 31 18 32 33 63 2L
Pace, James 33 37 30 17 63 2L
Brinson, Mike 28 10 3L Sk 62 16
Redzola, Danny 3L 51 28 7 62 16
Payne, Cody 33 37 29 11 62 16
Crawford, Marty 29 13 31 2l 60 10
Harrell, Ronald 2L 6 29 11 53 7
Stewart, Gary 23 1 25 4 L8 L
Hamilton, Timmy 2L 6 23 1 L7 1.
MEAN RAW SCORES 33.k9 33.03 66.51
MEDIAN RAW SCORE 3L 3k €8
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HABLA
ABERNATHY INDEPENDENT SCHOOL DISTRICT

Inter-American 3eries, Test of General Ability-Level l-Primary-Form CEs, Apr 1970
. Bilingual First Grads

Name Rawvsez:ari-Numer%ﬁi Rawngr;;::r;iie Raw Scig:a%ile
| Ruiz, Juan 35 99 36 98 mn9%
| Flores, Juanita 32 93 35 9L 61 97
| Ramos, Hector 32 93 33 83 65 9l

Gutierrez, Amaro 32 93 33 83 65 ~ 9k

Trevino, Arthur 30 ‘ 81 35 9l 65 oL

Saucedo, Steven 29 73 3L o1 63 88

Ortiz, Albert 29 73 3 9 63 88

Salazar, Karen 30 81 33 83 63 88

Ramirez, Maria 32 93 A 66 63 88

Rios, Alfonse 31 . 88 31 66 62 - 83

Casares, Grace 28 6L 33 83 61 79
[ Cardenas, Rene 28 6L 33 83 61 79

Salas, Sylvia 29 73 2 73 61 19

Garza, Joe Max ‘ 30 81 30 58 60 76
Guillen, Andres 27 oL 32 73 59 T

Olivas, David | 21 s 2 55 0

Ramos, Rebecca 23 21 36 98 59 n

Cruz, Mary 29 73 30 58 59 n

Torres, Mighel 30 61 29 52 59 N

Ponciano, Ricky 27 5k 31 66 58 63

Guillen, Beatrice 33 97 25 30 58 63

Ledesma, Vicentg 25 33 33 83 58 63

Cantu, Melissa 3 88 27 38 58 63

Carrizales, Becky 2l 27 33 83 57 56

Perez, Sylvia 27 5k 30= 58 57 %

Q7



Abernathy ISD, Bilingual 1lst Gr., Test Gen, Abil., L 1, Pri, FomCEs, Apr 1970

Verbal-Numerical Noneverbal Total
Name Raw Score %ile Raw Scors $ile Raw Score $ile
Montelonge, Freddy 30 81 27 38 57 56
Martinez, Ricky 26 L2 30 58 56 52
Cano, Rolando 28 6L 28 L6 56 52
Perez, Ambrosio 25 33 30 58 55 L8
Castellon, Manuel 2L 27 3l 66 55 L8
Marrugo, Rudy 22 17 32 73 5L 42
7amora, Lewis 27 Sl 27 38 sy L2
Rosales, Peggy 26 L2 28 L6 oL L2
Ortiz, Paul 26 ) 28 46 g L2
Carrizales, Norma 28 64 26 35 N 42
Perez, Gloria 25 33 28 L6 53 36
Alvarado, Virginia 24 27 29 52 53 36
Garcia, Amy 2L 27 28 Lé 52 33
Ochoa, Deno 26 L2 25 30 5l 30
Barron, Willie 26 L2 25 30 51 30
Lopez, Joey 28 6l 23 22 51 30
Rosas, Salvador 26 L2 23 21 L9 25
Ponce, Sylvia , 28 by 21 13 L9 25
Martinez, Ramiro 23 Al 23 21 46 22
Perez, Silvestre 26 L2 18 8 A 19
Garcia, Diama 20 11 24 26 NN 19
Castro, Frank 19 5 25 30 N 19
. Resendes » Robbie 20 1 23 a L3 1
Montes, Elvira 20 11 23 3 L3 11
Ortiz, Jesse 27 Y 15 5 L2 11
Torres, Rudy 20 11 22 15 L2 n
Garcia, Joe ' 22 17 18 8 40 7
Castro, Israel 22 17 18 8 40 7
Mirales, Adriam 19 5 19 12 38 5
Tuenedo, Robert 18 3 9 1 27 2
Hernandez, Linda 16 1 11 3 27 2
MEAN RAW SCORE 26,27 27.46 53.73
MEDIAN RAW SCORE 27 28.50 56,50




One of the long-range objectives of HABLA is to lower the number of retentions,
by grade level, in: the elementary school. In the first year of operation this
objective could not be measured as the bilingual program operated only on the kinder-
garten level where there are no retentions. The 1970-71 school year was the first
year that bilingual instruction was available in the first grade, and that objective

can now be measured. The numbex of retentions for the first grade over the previous

five years was as follows:

1965-66 28 retentions

196667 27 retentions

1967 -68 37 retentions

1968-69 29 retentions

) 1969-70 .16 retentions
Five-year average 27 retentions

At the end of the 1970-71 school year there were 14 retentions. This is very

significant in that this number is just slightly more than half of the five-year

; average for retention.




Staff Development

All members of the bilingual ataff attended a two day workshop prior to the
beginning of the school year. An in-service Spanish course was offered by the
Bilingual Degartment and was attended by the teachers in the bilingual department
who are not flqut in Spanish. The class, open to.all staff members who desired
to attend, met after school two afternoons a week. Fifteen persons completed the
course of fifty-five hours of classroom instruction. Twenty-one staff meetinga
by grade I;vel were held during the school year. Teaching techniques and new
materials were discussed in the meetings. Twice during the school year, consultants
were brought in to review classroom procedures and teaching techniqQues and to
recommend improvementa for the program. The bilingual department waa asked end
presented an overview of the bilingual program to the teaching faculty of the

Abernathy Public Schools.

Materials and Equipment

Bilingual education is a relatively new area in the field of education, there-
fore there are few commeccial materials that are relevant to bilingual instruction.
Thoae materials which are available must be modified to fit the needs of each
particular program.

Permission was obtained from Dr. Faye L. Bumpass for the Abernathy Bilingual
Department to make a Spanish tranalation of her book, At Home. bThia translation
was uaed to teach reading in Spanish in the first grade bilingual clasaes.

The majority of the staff developed materials are uaed in the production of
video-taped bilingual lessons. During the year 121 video-taped lessina have been
made--43 language development, 64 bilingual math, and 14 atoriea in both English
and Spanish. These tapes are now being edited in order to upgrade the video tape
library. Plans call for an extenaive film library ko be Azdssed for uae when fhe
achool takea full control of the program. An outline haa been developed for each

lesaon that deacribea the leaaon and suggeats follow-up activities for the teacher.
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Materials and Equipment (Cont.)

A questionnaire was developed by the Evaluator for the evaluation of materials
and quipment by the staff. The questionnaire proved to be inadequate and is in the
process of revision. However, the questionnaire did reveal that the staff felt that
they had access to all materials necessary to carry out the program and that equip-

ment available was very valuable and was being utilized whenever possible.

Commqnitz Develo egt

At the beginning of the school year, a comuunity advistory committee was organ-
ized and asked to meet with the bilingual staff once a month. This committee is
composed of eight Mexican-Americans and eight Anglo-Americans and all members have
children in school. This committee is kept informed of the activities of the
bilingual ptogrdm and they are encouraged to make recommendations for improvement
of the program. The committee is also encouraged to communicate with other community
members to determine whether the program is meeting the needs of the community and
is being accepted'by the community,

Once during the fall and once during the spring, meetings for 21l parents were

“held. Parents of students in the bilingual program and .parents who will eventually
have children in the bilingual program were encouraged to attend. Approximately
eighty parents attended the fall meeting and sixty parents attended the spring
meeting. The Abernathy Public Schools held an Open House on Friday, March 5, 1971,
in observance of Public School Week, and more than two hundred parents, adults, and
students visited the bilingual program. Parents have ! ~n encouraged to visit the
program at their convenience, and the mothers have been involved in the planning of
class parties throughout the year,

One other measure that is indicative of a successful bilingual program is thg
results of a parent questionnaire administered at the close of the 1970-71 school
year. In the Questionnaire, parents of children in the bilingual program were asked

if they wanted their children to continue in the program. Eighty-four percent of

the parents answered yes. '71




Administration

Program administration is evaluated by the succesé of the progrum and the smooth.
ness with which the program operates. This is the second year of operation for HABLA
and the progress trend indicates a promising future for the program. Program organi-
zation was evaluated with an unexpected absence of the Program Director. Due to a
heart attack, the Project Director was forced to miss six weeks of school and the
program progressed with no serious Jifficulties. A cordial atmosphere has surrounded
the bilingual program throughout the year, which attributes to the quality of leader-
ship exhibited by the Program Director. Staff members have been considered in the
decision making process and assistance has been made available to them in the solving
of school problems. Every effort has been mzde to assure that materials are avail-
able for classroom instruction. Members of the administrative staff have taken an
active part in community affairs that lend themselves to bilinéual development. In-
service activities have been provided for the staff and consuitants were obtained
to give advice. Other evaluation instruments discussed by this report have determine.
that the project is progressing toward its objectives and 4s indicative of a sound

administration.

Recommendations

As a result of the progress anc success of HABLA as determincd by this report,
the authors of this report recommend that:

- the program be continued and allowed to move into the third year
of the five year progranm,

- the in-service Spanish Course for school personnel be continued,

- efforts be made to develop or acquire more materials related to
bilingual instruction,

comnunity involvement be expanded.



Abermathy I.3.D.
Preliminary Andit Report

General Comments

The application for continuation of the dilingual
grognl which began at the kindergarten level in

-1969 was reviawed. Th» proposal contained the
evaluation design and .iocally developed checklists
and testing materials.

The auditor has made an on-site visit and has oOb-
gsexved 3 classes of kindergarten and 3 classes
of first grade in operation, BEnrollment figures
appear to be higher than projected in the application
foxr first o but it is recognized that there nxy
be some shift and movement which will xeduce the

ak load., Change in the original patdern is noted
0 include a full time evaluator and 7 teacher:
aldes (as is reflected in the revised dudget).

Rather unique features of the progran include use
.of two exchange teachers from Mexico., In conservation
with one of the teachers, she reveals that she is
beginning to understand quite a list of English but

is not yet able to spsak enough to communicate in
English. Observation of her work with the kinderw
?urton indicated no comrunication difficulty

although her assessment of the Spanish spoken by
some of the students was that it was of a rather
low quality lewvel), ' '

The other significantly different structurs involves
s =mall glosed circuit teXe¥ision studio equipped
for video tape. One of the teschers is assigned

ag the TV feacher to work with the cultural items
vie literature and language arts and mathematics
for the firat grades. The teacher and her aseistant
then are available to assist the classrooms in
developing concepts introduced.

The primary foous of this report will be upon the
evaluation design as it is developed for the major
coaponents. |

Iostruotional Component

This section is broken down by level (X and 1) and
further suddivided by developaent areas with the
greater nunber of objectives for kindergarten veing

in the intellectual development (cognitive) ares,
followed by sooial, emotional, and physical subsections.
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Aberaathy I.S.D.
Preliminary Audit Report

The auditor was struck by the number of objectives
which appear, dut notes that some are being sudjected
40 a greater depth of servicing than are others,

Prior Jlumiu is evident in that the various
appendices ocontain reporting forms or instruments
t0 which the obdjectives are md. While the usual
instrvacntation ooncerns of dity, realiability,
and objeotivi be raised sbout the various
instruments, they bave at least been planned into
the pro and several of them have had a year

of field trial or have bdeen utilised to odbtain bdase-
line information, While treataent for equation of
groups does net appear to beo indicated there will
be valuslhle gross conpariasons available csince such
a persentage 0f the diatriot's yomngsters
hsve been invelved in the kindergarten program
last year and this year.

Somo specific comments include the need for some care
in te items 1l.]1 and 1.2 in that 1f testing is
208 individunlised the mere repetition may cue
yomugsters who have figé previcusly “learned® the
appropriate claseificetions,

P rting (1.2) perhaps the analysis may be
m.ﬂ: the previous yu'g- Tindings since a perw
centile Tigurs is sonewhat arditrary and can be set
or related to item 4iffioulty so easy or so hard
as to make 1t of l1ittle value,

Yhile theme are porformance or ciiteris referped
tests for many of the obiootun. it is noted that
a great deal of observation is called for - b
teachers, evaluators an”roject directors. ]
suditor recognises the ue 0f sush activity but
believes that it should be reviewed after a drigf
poriod to determine whether infosmation gained is
of signi@ioance to warrent the extensive

‘observation and form completion which appear to be

indicated. Perhaps time or subject sampling as
indicated by the "spot evaluation® of the program.

ldnguistic development sotivities are alluded %o
in many of the intellectual development objectives,
but limited evaluation (1.10) is indicated via
struoctured format, JThere may be an overveighting
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Abernathy 1.S.D.

Preliminary Audit Report

upon learning of names for things in relation to
learning linguistic patterns.

It is noted from the previous year's evaluation

that a number of the items in the major spot-check
instrument (appendix 8) fail to discriminate (i.e.
many students scored 100% in both languages on given
items in March). These might be checked with early
testing to determine if, in fact, these items were
known by the vast majority of pupils at entry. |If
that be true, then other, more definitive items
might be included. Otherwise some inflated report
of gain might be supposed by a casual reader.

The said development items are generally subjective,
relying on periodic observation. Before data can

be reported or subjected to analysis some care must
be taken to reduce inter-rater differences. It is
believed that the evaluator might be substituted

for director in the process procedures column on
several of the objectives.

Social development objectives (K) as stated may lack
validity for what they intent to assess. Revision
of these objectives and resultant process should be considered.

Emotional development objectives appear to call for

a great deal, and in fact excessive amount of mark-
ing of checklists, observing and writing of ones
records. Unless extremely small samples are used

the value of this activity could be affected by
lessened staff morals, reduction of instructional
time and general cost effectiveness considerations.
This is not to say that measurement of such aims

is not needed - just that the difficulty of obtaining
useful measures in quite difficult.

Physical development activities appear at first to

be comprehensive and then, perhaps we must consider
motivation and whether the suggested behavior might

not occur as a matter of ''growing' rather than a

matter of teaching-learning whether bilingual or not.
It is not clear as to what extent two languages will

be utilized or in what arrangement they will be applied
to these objectives. Further stipulation in this

regard would simplify evaluation and be of direction
to teacher.

(/,/‘
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Abernathy 1.S.D.

Preliminary Audit Report

First grade objectives are more heavily weighted in

the cognitive areas of language arts and mathematics.
It is noted that survey of instruments is still
underway for 1.1 and that a substitution appears likely
to utilize a test in both languages.

Item 1.4 could be rewritten to provide for data
coliection other than the student writing since they
will not be able to supply baseline data in this
fashion in September in that writing will not have
vyet been introduced.

While item 1.5 appears to be of extreme, there should
probable be additional qualifications relating to

order, sequence, and extent of presentation of materials
in both languages. |If a natural constant and frequent
switching from one language to the other is to be
followed or if formal units or lessons or activities

are to be seperated or reserved for operation in a
particular language - this should be noted.

The value of the product objectives in mathematics

is acknowledged, and it is understood that present-
ations in this area will be made in Spanish. It appears
that further specification of the language of instruction
is indicated, along with means of assessment in that
language is necessary.

Staff Development

The product objectives for this area appear to be
important but there are few level-of-performance
guidelines for the staff, nor are minimum essentials
set for particular activities. A great deal of sub-
jective observation is required of the director for
this objective. Limitation of objectives for study

in this area, and development of performance criteria
for those few might be helpful in the long range view.

Materials Component

In terms of the checklist--for evaluation design
the direction of expected performance is indicated
but the specific performance level is difficult %o
pre-set or ascertain where and to what degree it
has been achieved.

e —
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Abernathy 1.S5.D,

Preliminary Audit Report

This section is, as is probably appropriate, very
subjectively evaluated. On the other hand specific
types of needed materials could be projected and

both quantitative and the more subjective qualitative
measures could be taken in light of those needs.

It is suggested that performance criteria for some
materials, with particular reference to language,
are needed.

Item 6.4 might be transferred to the next section.

Community Involvement Component

This section is lacking in design of objectives
although it contains a realistic description of.
activity in this area of endeavor to this point.

The performance objectives appear to relate to the
affective domain as developed in the taxonomy of

the same area. Perhaps some substantive and/or
cognitive objectives relating to understanding of
bilingual education and the project could be developed.
These might then be assessed through interviews,
questionaires, increasing attendance or the like.
Further detail relating to parents meetings and their
desired outcomes should strengthen this section.

From personal knowledge and from discussion with the
staff and a community representative the auditor has
received positive feedback of a general nature in

regard to community acceptance of the program to this
point.

Conclusion

Operationally the project appears to be well underway.
Concerns related to design may provide focus for
attention by the staff, particularly the evaluator.

Concern expressed by the evaluator regarding tests

of language gain in both English and Spanish are
shared by the auditors. Perhaps through random
sampling more than one test could be utilized so that
some local selection could be made, to standardize

baseline and comparative data for the remaining year of
the project.
—
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As modifications to the design are made and as comments
are made from U.S.0.E. personnel regarding the design

and the evaluation and/or audit reports, the auditor ;
wishes to be provided with a copy of such materials. [
If further amplifications of this critique is desired
please request some from the auditor. D

Submitted by f !

e .
oz.'/.w W

Len Ainsworth
Educational Auditor




Abernathy 1.S.D.
Intermediate Audit Report
January, 1971

Introduction

The evaluation design submitted for continuance of the
project and the preliminary audit report were reviewed, and
a site visit was made to the project. The operation of the
kindergarten and first grade programs, the Spanish reading
program, provided via the Houston project, and the tele-
vision instruction activities were briefly observed.

The program is currectly incorporating three sections
each of kindergarten and first grade. As might be expected
teacher and aide individuality were expressed in room ar-
rangement, decoration, and program operation. While flexi-
bility is provided, some careful scheduling must be main-
tained to incorporate the daily video lessons in Spanish
(shown twice each in mathematics to provide for the sche-
duling needs) and the routing of groups of children to the
Spanish language reading classes.

The function of the program into the larger elementary
school unit appears to have been routinized and to be ac-
cepted by the larger staff. The utilization rate of the
closed circuit television equipment is exceptionally high;
it is so central to the operation that it appears that an
additional video-type recorder will be needed as the program
expands and would be useful now as a back-up systenm.

Brief interviews with the director, evaluator, teachers,
aides, and a project visitor from the National Consortium
have provided additional inputs into the following.

o

\nstructional Component

Modification of the original proposal is underway in
attempt to delineate goals and their measurement, and to
pvide more immediate feedback to teachers. In this com-
1ent there is still more formal evaluation of product than
! \process (although the latter will be discussed in the ma-
: tals section).
The teaching program is involving both the English and
ish languages as media of instruction for particular seg-
i each day. |In addition a varying amount of Spanish is

used indidentally by teachers and aides at both grade
s.

poBa -
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Abernathy I.S.D.

All Spanish speaking firet graders are receiving
reading instruoction directly in Spanish by one of the
teachers from Mexico, utilizing materials printed in
Mexico and following a particular method. This subdb-
component is developed in conjunction with another bi-
lingual project, but approaches objectives developed for
this project.

The areas of language and mathematics were re-~
ceiving primary Spanish input through the televieed
lessons. Follow up activities in the clasaroom sup-
plemented and enlarged upon the items presented.

There were evidences of the relating of Mexican
American culture to daily classroom situations in various
displays. Some Mulletin boards carried captions in bvoth
languages. There were articles, signs, and pictures la-
beled in Spanish in the classrooms. As a mattsr of in-
terest it was noticed that the teacherstrained in Mexico
displayed more captions in cursive writing than did the
teachers prepared in this country, which reflects the
basic epproach to writing in the respective countries.
Some decisions probably need to be made by the district
in terms of beginning handwriting activities, as to which
style ie to be the primary vehicle. Either would appear
to be appropriate to the Spanish readers tat the English
materials which they will presumably use in firet grade
will be in manuecript.

A number of baseline measures were taken early in
the year although the evaluator now reports that modifi-
cation will be made in subeequent years in order to obdbtain
some different kinds of data. The primary reasons for the
projected changes exist because, generally, this year
Mexican American pupils were tested in Spanish while Anglo
monolinguals were tested in Englisbh. It ies now recognized
that the Mexican American youngsters were not always Spanish
dominant or monolingual Spanish. The significance of p@st
neasures will be more difficult to ascertain eince it will
not be known whether the entry level approximated zero.
This is not seen as being as significant as it might have
bYeen, since there will be past measures from last year which
can be used as baseline,

The measures used at the first of the year related
primarily to language,and imcluded:
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Instrument for Internal Evaluation (Appendix 8 of
Proposal) which yielded the following results

English Spanish
M A pupils 76.3 77.6 (Average scores)
A A pupils 80.0 52.0 (Average scores)

One difficulty in using materials developed within a program
concerns reliability. The pre test averages appear to indi-
cate a different socre yield from that of last year. This
will, of course, await post testing for verification. The
evaluator has noted that a portion of the instrument, which
had face or construct validity, will be omitted in future
revisions because it has not discriminated as desired.

Other instruments used for pre tests included:

The Stanford Early School Achievement
(including local Spanish translation)
Peabody Picture Vocabulary Test
Video Interviews of individual! pupils
Interamerican series (achievement, in English to
Anglos, and Spanish to Mexican Americans).

It is noteworthy that the evaluator and director are
self-correcting the evaluation process to provide more in-
formation to teachers for daily decision about teaching.
It is suggested that structured observations by the eval-
uator may yield other useful data to teachers for improve-
ment of instructional procedures.

Staff Component :

The process evaluation, as was previously noted, has
been less extensive than product evaluation. It is being
conducted, however, even though most of it is of subjective
nature. The primary concern with process has occured in
weekly meetings of the bilingual staff. These meetings
have been used to sequence the T V instruction and to ini-
tiate or modify follow up activities.

A cursory examination indicates that the staff has
discussed some Spanish usage, particularly of regional
nature. Ittis suggested that the concern for language
be continued. The linguistic structures appropriate to
particular response patterns can be built into differing
activities.




Abernathy 1.5.D.

Gradual movement to standard Spanish should be a goal.
While some words (e.g. oreja o oido) will communicate, it
might become a valid goal to identify some of these terms
which are in question and move toward standardized use.

Staff utilization of the aide function appeared to be
progressing well. It was observed that teachers and aides
were most often dealing with separate but changing groups.
There seemed to be general agreement that one of the aides'
responsibilities was reinforcement in the language in which
the teacher was least skilled.

Materials Development

This project is at a point at which difficult deci-
sions must be made. The video tapes prepared for instruction
to this date has consumed all of the tape requested
and purchased. The difficulty arises from what mateials
to erase in order to continue the sequence. While no for-
mal criteria exist there is apparently some agreement on
which materials are the stronger, more appropriate, or
the better from the standpoint fo technical preparation.
It is suggested that onlyalimited number of those of
poorest quality be erased and re-done. An alternative
which appears to be needed is that of diverting funds
from something else to acquire additional tapes. This
is of continuing importance since apparently only one
teacher is currently in the project with the capability
of planning and producing the Spanish language materials.
If the program expands to another grade level as expected,
that teacher may find her time needs to be spent in con-
structing new lessons at a higher level--which indicates
need for a bank of prepared video tapes. Immediate ac-
quisition of blank tape should be considered.

The current production schedule does not allow for
omissions from illness or other program visits by the
TV teacher. While this may be good for the program from
the view of immediate modification, it might be good to
have lessons planned and produced for the future.

A local pool (Jones) related to materials has been
made. The director, evaluator, and staff might consider
setting criteria for selecting materials for next year--
particularly in the Spanish language.

Pe————
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Community Involvement

A number of contacts with the community have been
recorded. As in the preliminary report it is indicated
that objectives in this area might be expanded, parti-
cularly in terms of process. |In summary the program
appears to be meeting objectives as indicated in the
proposal, but additional objectives might now be con-
sidered.

Summarx

As an auditor | was favorably impressed with the
goal directed activity and smoothness of operation of
the HABLA program. While there was no management com-
ponent written as a part of the proposal there has heen
attention to organization and function of the program.
The video tape activity appears to be providing leader-
ship to the Spanish language activity, while at the same
time being responsive to the program.

Continued concern for linguistic development is
indicated. |t was noted that some teachers are invol-
ved in conversational Spanish lessons each week, which
is commendable. Perhaps some emphasis could be directed
toward contrastive Spanish and English construction to
assist in bicultural teaching.

The continued development of sequential materials
on video tape is indicated. It would be unfortunate if
carefully prepared Spanish language lessons had to be
remade annually unless modification is needed.

The activity now under way to make the evaluation
activity more responsive to daily needs of teachers
should reflect continued improvement.

Personnel were present as projected in the proposal
and performing within the direction and scope set by
that proposal.

// Len Ainsworth
Len Ainsworth
Educational Auditor




‘Abarnathy Independent School District
Interim Educational Andiv, April, 1971

Introduction

This report is made as the result of a receant site
visit to the Abernathy Bilingual Educstion Program, known
as HABLA, and review of the materials and activities related
to the program. It is provided at this time in or&er that
it may be included in the continuation report, and recogniszes
that activities have not been complesed for this academic year,

| The auditor made use of the "Auditor Sempling Techniques" |
developsd for the program at aid-year as requasted by the

Office of Education and submitted as a revision of the Augitor- | 1
LEA agreement.. In addition, the more general awdit activities |
indicated in the audit plan (1.5b) were reviswed and the on- B
going instructional program was obaarved. | A.pplicaciqn of the
sampling techniques is reported by project ccmponent.
Instrycticoal . | -

The. evaluation of the imstructiongl program has been |

largely complated for this year in terms of the testing

planned in the proposal. The auditor reviewed the thres

major saries used, the data collection, reporting and the

analysis which had been done to this time and will briefly

review those findings.
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- One of the tests used as a yeasure of languags at
the kindergarten level was the Peabody Picture Vocatulary
‘Test. It was givea pré and post; English to Anglo and Negro
youhgstora and in Spanish to Spanish speakars. Whole group
means, by age groups reveal the follewing:

PPVT

Age 5-1 to 5-6 st entry
Raw Scors Mesans M. A. Means

Pre Post Pre Post.

Spanish  30.8 48 3-2 5.
English 50, 56 5-3 63
Age 5-7 to 6-2 at entry 1
Spanish  45.5 46.7 47 3-8
English 55 59.8  6-2 6-9

While the evaluator has expressed soms concern over
the apparently little change of the older kindergarten groups
in Spanish, it should bs pointed out that those children scored
higher at entry than have several other rather similar groups;
this may have been due to pre test administration or from the
reliability, which has not been sstablished, in Spanish. Other
cells in tha comparison appear to have shown gain comparable
to time changs. There was no specification of months gain

anticipated in the product cbjective 1.10 for which this test
was keyed.

« 85 |
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Another test used was the Stanford Achiavement test.

Directions wsre given in both languages via closed circuit
television with the teachers and aides ssrving as progtors.
The test was also broadcast to a first grade room waich had
not participated in the bilingual pregram this ysar. While
this group is referred to as the control group, there are
several factors which should be considered. First, there
was no equation of ability, socio-economic, or ethnic backe-
ground of the control and program groups. It was determined
in interviews with project staff, for example, that the
control group contained fewer Spanish spsaking children than
did program rooms. Another consideration is that while the
tests were scored and analyzed accordlag to whether the child
vas English {(AA) or Spanish (SS) speaking, directions were
presumably heard by the pupils in both languages. These
considerations are mentioned since the evaluator may decide
to combine groups and drop the control data. In any case,
it would seem that whole group means could bs compared with
pravious or'futnre ysars for first grade populations of the
district to provide ussful data.

The pre to post scores for this yesar are shown in

stanine changs for the three groups selected by the project.




.St.anford Test Summary

Group Fall Stanine Spring Stanine
A 6 7
SS 3 . b
Control b 6

The auditér vas able to survey the St.anford‘ Barly
School Achiavement tesst as noted in the Sampling Techniques.
Through discussion with the evaluator it was agresd that
" consideration should be given to an advanced form of the tast
Witich might be needad in order to have sufficient rangs to
accomodate ths upper rangs of the subtests.

The other general test reviewed was Inter American
General Ability teat which was also administered in fall and
spring. This test was given first in Spanieh and an 1nt.aust1'ng
report was obtained from teachers about that procedures. Thay
noted that sseveral English speaking children apparently listened
to and proceeded to complete items, particularly in Nath, as a
result of the Spanish directions. Raw score means yield ths
following:

Verbal-Nuneral Non-Verbal Total
Pre = Post Pre ' Post
8.5, 21.8 26.2 19.8 27.4,  41-5,

A, )2 11 29 )3 61-67
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Concerning the difficulty in drawing conclusions

about relative progress in the separate languages, it is
suggested that somes test differentation by language be
considered for the future. While gross gain can ba shown

from the previous testing it will become increasingly necessary
to calculate progress in each languaga by all children involved
in the prograa. The amount of Spanish learmsd by Bngliéh
speaksrs and vice-versa would be data which will be of benefit
to the prograns.

Direct obssrvation of cé'rv presented lassons did indicate
that English speaking children were responding to questions in
Spanish and that Spanish speaking children were responding to
English comments and questions.

Local and daily assessment of progress was evidant on
the part of the st.aff.. Feedback was being obtained diroctly
from pupils and teachers by the televisiL. tsacher. Emphasis
in Spanish language uaéﬁing was in Nath and lenguage as well |
as dramatic literaturs via TV. Direct teaching of reading and
writing in Spanish at first grade is continuing through the

exchange teachers from Mexico.
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Staff Development
Auditor Sampling Techniques ware appliesd to this

component. It was learned through interviews that the
after school classes directed to learning Spanish have
continued with more than 50 ssssions held. Attendance
remains good but some loas of motivation - attributed to

" the long series, many other meetings and impending end of
school for the ysar, have caused some locs in motivation. |
This appears to have been a usa.ﬁ\l course, however, which
i3 in accordance with ths projact proposal.

Other in-ssrvice records indicate staff meetings by
level to the extent of 2] wmeetings for each group of teachers
this year. In addition, five meatings have been held with
aidea. A number of these have related to planning and follow-
up of television teaching expsrisnces. |

A streag, systematic offort. to develop progras is
evident froa the activities in this component.

Materialy

It wvas noted that the 1lidrary of video-tape lessons
has been increased and that planning is considered for develop-
sent of othera. Thers has bser. staff input imto development of
teacher guides for the video lessons. This uf. of resource

materials are hedged to the instruction and provide follow-up
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activities for the teachers. These two items, the tapes and

the guides, should be of continuing importance to this program.

- Community

It was determined that monthly (8 to this writing) meetings
have been held with the community advisory committee. Other
notations of parental interest and assistance have been recorded.
Parent volunteers were solicited and helped to provide parties

for the rooms: and numerous parent visits have been noted.

Summary

According to the proposal under which the project operates,
it is attempting to fulfill its objectives. The sampling indicates
that evaluation instrument have been applied in the instructional
area and are being analyzed.

Other components, staff, materials, and community were

reviewed briefly here, but are operating much as projected.

The program staff indicates that change in objectives,
measures, and process is desired. The auditor sees such desire
for change as positive in that it reflects attempt to develop

an improved program.

/s/Len Ainsworth
ten Ainsworth
Educational Auditor
April 1971
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Abernathy Independent School District
Bilingual Education Program
Educational Audit, May 1971

Introduction

This program, which operates under the Acronym HABLA,
is completing its second year. It is serving three kinder-
garten and three first grade sections of ethnically mixed
classes. It has been developed with two distinctive features
in its design. The program has utilized exchange teachers
from Mexico who have been almost entirely monolingual
Spanish speaking to assist with the cultural and Spanish

language teaching.

The other distinctive aspect of the project has been
the development of a closed circuit television component. A
bilingual teacher has developed a series of lessqns, pre-
dominantly in Spanish, which are broadcast at pre-arranged
times. The teachers, not all of whom are bilingual, aides,
and the TV teacher then assist in follow-up teaching of the

material presented.

Since the intermediate audit was provided rather late
in the year, much of the evaluation had been performed and

was reported at that time according to the Auditor Sampling
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Techniques. Although this report will be related, in part,
to those techniques not covered, it will be developed

according to the four major components of the program.

Instructional

A number of instructional measures were applied to
this program, both standard and locally developed. Two of
the standard measures reported earlier were the Stanford
Early School Achievement Test and the Inter American Genera!
Ability test at the first grade level. Because of the test
design it was difficult to determine second language progress
for either group but general progress was shown, with one
stanine increase on the average for both English and Spanish
speaking groups. A group designated as a control group re-
flected a two stanine increase on the average, but as noted
in a previous report, were probably more indirect toward

academic achievement.

A review of the Inter American General Ability test
was also made earlier. Future testing should probably
separaté groups for testing in English and into Spanish
with presentation in only one language so that relative gain
may be assessed. There are plans for changing to this pro-

cedure.

The testing results are presented in bar graphs

./
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representing ranges for the two groups, Mexican-American .

and English, for both Fall and Spring testing. Thess pro-
vide a good visual display of progress according to the
measures shown. These displays should assist teachers as
they plan for particular groups.

Anoﬁhar test which was mentioned earlier but which
has had the data rsport corrscted is the f’oabody Picture
Vocabulary Tast given in first grades. Iy was noted that
only five months elapsad betwsen Fall and Spring testing,
Given the possible error in measures such as this, particularly
for kindorurfen age childran, the results sust not be given
excessivé weighting. They will be useful scores for msasures
of language as a continuing basis however,

The testing was related to doainant language only,
and it has been suggested to the evaluators that altsrnate

forns of the test or sampling might be ussd to check vocabulary
in both languages.

Another variable which appesared to be of enough magni-
tude to possibly shew the rasults was the introduction of |
additional Spanish speaking children, who had not had previous
kindergarten exparience, during the year. The ndded ¢hildron
accounted for the low side of the range on the post test which

was near that of the pre-test with similar lowsring effect upon
the msan mental age score,

ERIC |
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- Peabedy CA - Fall CA Spring
En‘li’h 500-5 06 !5 0382011-6010 506‘6001603“3 06-7010

5.7=6.1 Y6.2R3.4-8.9  6.1-6.6%6.8R5.1-8.5

Spaniah 5.1-506 1302R203-508 5.6-600 S.O R307-706
5.7-6,1 X4,7R2,11-6.1 6.1-6.6 4.8 R3,3-6.1

The difference in these scores and thoso.roportéd earlier
are due to moving of certain subjects whose tests had been coa-
puted in the wrong age group. The net changs ie rather small.
Samples of the tests reviewed by the auditors indicate scores
within the range indicated.

Pcrhaps in future testing it swould bLs more objective to -
elininat.o the pupils who move into the prograem after an arbit-

. rarily set date, sometime early in the ysar. In like wmanmer,
scores might Bo eliminated for pupils whp leave the progran
after a similarly selected date, in order to more dirsctly
relate scores to program. |

: The locally developed testing reviewed included two

| activities, They were both pra and post measurss, one in-
dividually administered for oral reproduction of language
ahd the other covering a broadar range of concepts, identi-

‘ fication and performance,

The first, a picture identification, presented through

EKC
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Aruitoxt provided by Eic:

video tape allowaed the children to respond to standard
stimuli in his dominant ianguaga, as identified by the
teacher, and then the test was repeated with responses
requested in the second language. Average results

indicate:
Mexican-American Monolingual English
Percent Correct Percent Correct
Nov, May Nov. May
English 72.7 o7 97 100
Spanish 93 9% L3 70

The test items indicate a limited sampla, and since
the English speakers could reproduce the names of all the
items, it might have the difficulty range increased to more
adequately test thosa pupils. The direction of gain is, of
course, positive and in line with.progran expectations. The
relatively greater gain of Spanish speakers in 8nglish and
English speakers in Spanish seems to be-uséful evidence that
the teaching program is successful. |

The test items were a ﬁare of the usual curriculum and
might be considered criterion measures. They wers not pre-
sented in isolation for drill howver, so learning of those

specifics must reflect generalized gain across class section

" lines.,
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The other locally developed measure is included in
the project proposal as HABLA Appendix No. 8, It was a
sampling 1nscrumont_usod in the kindergarten by the
evaluator as a general program measurs. Average scores
reflect gains as follows: |

Spanish Speaking Group English Speaking Group ;

. Nov. May Nov. May E
Spanish 7.6  87.1 52. 78.4 i
English 76,3  77.6 80.8 97. |

Like the previous indicators, this test reflects’ | i
program gain. Unlike tha previous, the Spanish speakar
showed more galn in Spanish as did the English speaking 3
group,

Care was taken not to uss a child in both of the

S b A o s s g E Bt —

local test samples. The two tests used together yield a
sample of more than half of the group. Use of a table of
random numbers might aid in assuring an unbiased sslection
in tests in which language dominance does not need to be
established by teachers. |

Tﬁe primary notation of discrepancy revolves about
the difficulty in establishing the amount and uniformity of
time devoted to Spanish in the program. Specification of
this time constraint, with allowance for flexibility in !

©

ERIC

Aruitoxt provided by Eic:
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informal or explanatory situations, would allow program

gains to be related more directly to program, For example,
it is not always possible (and in fact may not be desireable
to demand uniformity) to determine time andilanguajg used
in foilov up of video pressntations. The guides ' developed
do assist and direct this activity and will be described in

the materials section, however.

Much of the interpretation of evaluation for this
instructional program has been provided directly by.tho
directer and evaluator to the staff and vice versa. Almost
daily observation énd waekly meetings have provided continuing
discussion relative to program.nodification. While audit of
such activity is 1npraét1cal. discussion with staff does

reveal continuing interchangs.

££ Devel n

Certain staff members heve vigited other bilingual
programs and shared experiences with their co-workera. Others
have attended confarences and workshops. Since there has been
intervisitation, with pereonnel coaming from other projects,
the national consortium project, a Reading in Spanish
special Title VII project and the state agency, it 1is apparent
that & number of contacts with teachers have been made and that

they have had opportunity to be aware of a variety of approaches.

-




The bilingual staff has been involved in almost
ueek1y~maet1ngé for in-service education and planning. A
small amount of these meeting contacts have besn made with
the larger achool staff. Direct feedback from consumer
teacher to the television teacher was possible because of
the proximity of all parts of the program. Lessons could
be modified imeediately or considered by all the staff in-

volved.

The Spanish language class for féculty and staff has
been mentioned in a previous report. Seme 60 hours of ine
struction in twice weekly meetings were provided. Six of
th; bilingual staff were involved along with other faculty
from the district. These voluntary meetings, held after
school indicate interest in study of both Spanish language
and culture. Two faculty members are slated lor extended
study in Mexico during the coming summer. dJustification for
extended effort in this area might be related to the mors
than forty per cent Mexican-Amsrican population of the

district.
Mgterigls Development

Az noted previously, ths district was involved in a
materials demonstration project in reading in Spanish at the

first grade level. A teacher from Mexico demonstrated the

38
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approach and all Spanish speaking childrer were involved.

Some of the activitises can bes replicated and the materials

were retained.

The primary materials development activity is, how-
ever, the other unique function of the project. The video
tape development has resulted in 64 math exsrcises and 43
languags development activities of from 10-15 minutes each;
most of them were in Spanish. In 284ition some 1. stories
wre developed, with visual accompaniment, in both languages.

The tapes will be edited and consolidated by a part
of the staff this susmer. Since there is the criterion of
applicability to program, this may be sufficienmt. Alter-
natives would be to have subject matter or msthodology con-
sultants to assist in the editing. These, or a jury of
consultants might assist with sequencing, presentation
technicalities and the 1like. A language comsultant and
technical production staff, while perhaps costly, might
assist in enhancing the professional quality of the materials.
On tha cther hand, the immediacy and responsiveness of locally

prepared materials may make them more acceptable to teachers.

Planning is evident in the progran,'and is conytnuingQ
Soms of the summer activities will be devoted to planning pre

service activities for staff who are coming into the prograa.
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Communivy Developmsent

This component, as noted in previous reports, has
been aimed largely at informing ths comsunity about the
bilingual effort. A measure of the success of this effort,
as wall as that of the program, could partially include
program accoptance by parents. Lgtters were sent to parents
asking if they would like for their children to continue in
the bilingual program next year. Results show that 81 pe:;
cent of the respondents did wamt their child to continue.

The breakdown was as follows:

Grade No. Sent No. Returned Pcrccnt Yes
1 92 8L 9%
X 69 61 9

Attempts %o gat parents to attend program activities
during the year wers not as successful as was the culminating
recognition program. As examples, all parents were invited
to #n instructional program sarly in May and drew sn attendance
of 60 parents.

The conplition of the kindergarten year was given greater
pudlicity, and was the occasion for a more formal program. It
was held, partly it sesms, because it had becoms traditional
for the parochial kindergarten to have a cnhtnat.'mg progras.
Since that prégru had phased into the public school program,
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there was some community expectation of continuance. About
300 people attended the progras. A range of skits and
recitations in both Englieh ‘and Spanish as well as Mexican
dances and songs were presented. Tho monolingual Spanish
spe3king teachar from Mexico also assistcd with the program.

Summary

The project appsars to be operating within the project
proposal and performsing according to that proposal. A review
of the four components indicate that records, materials, and
svaluation data are on hand. Instructional measurss indicate
an attempt to fulfill product objectives. Process objectives
have also yielded data appropriate to the program. '

Subtle evaluation subjectively devised by the svaluator
relating to acceptance of the bilingusl effort by the largsr
scheol staff indicate growing acceptance of the prograa.

Modification of objectives, mesasures and process have
been previomsly noted, and continue to be positive. Increasing
confidence on .t.he part of the staff is evident in comment and
discussion of increasingly more technical aspects of the pro-
graa.

It was a pleasure to cbserve the incressing confidence
and resulting smoothness of opsration of the program. Mr:

ERIC 101
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Escobedo also conveys his regards to the director and
staff with whom he visited,

/3/ tnen Ainswertn

Len Ainsworth
Educational Auditor
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